
The Carnegie Elective Classification  
for Community Engagement 

 
2008 Documentation Reporting Form 

 
Introduction 

 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 

Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 

 0
 



I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 

1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 

 
       Yes  No  
 

             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 

campus-wide awards and celebrations? 
 

 Yes  No   
 

            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 

 Yes  No 
              

Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 

 Yes   No  
 

             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 

 
 Yes   No 

 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 

 
 Yes   No   

 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 

1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 

 
 Yes   No 

              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 

 
 Yes   No 

 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 

used, etc. 
 
 
 
 
 
 
 

 
 

 

 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 

 Yes   No  
              
             Describe specific funding:  
 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 8



c. Is there fundraising directed to community engagement? 
 

 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 

 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 

 Yes     No  
  

             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 

 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 

 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
 

 13

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 

 

 Impact on institution 
 
             Describe one key finding: 

 
 
 
 
 

  



e. Does the institution use the data from the assessment mechanisms? 
 

 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 

 
 Yes   No 

 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 

and/or staff who engage with community? 
 

 Yes   No 
 
             Describe: 
 
  

 16



 
6. Does the community have a “voice” or role for input into institutional or 

departmental planning for community engagement? 
 

 Yes   No 
 
             Describe: 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 

1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 

 
 Yes   No 

 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 

 
 Yes   No 

 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 

b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 

 
 Yes   No 

 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 

 
Yes   No 

 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 

 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 

5. Is there a faculty governance committee with responsibilities for 
community engagement? 

 
 Yes   No 

 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 

 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 

1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 

 Yes   No  
 
             Describe requirements: 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 

 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 

curricular engagement with community? 
 

 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 

 
 Yes   No  

 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 

 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 

                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  

 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 

 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 

 Yes   No   
 
If yes, indicate where the integration exists: 
 

 Core Courses   Graduate Studies 
 

 First Year Sequence  Capstone (Senior level project) 
 

 In the Majors     General Education 
 

             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 

 Yes   No 
 

           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  

 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 

 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 

 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 

      Describe with examples: 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 

that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 

 
 Yes   No  

              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 

 
 Yes   No 

 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 

and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 

 
 Yes   No 

 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 

1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 

 
  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
4. May we use the information you have provided for research purposes 

beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 

 Yes   No 

 38
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This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
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Mailing Address: 


 0
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I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
 


  
 
 
 
 
 
 
 
 
 


 1







 
2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 2







3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 3







b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
 


 13


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 


 


 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 25







c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Charlie McCormick, Ph.D.

		Title: Dean for Academic Affairs

		email: cmccormi@cabrini.edu

		City: Radnor

		State: Pennsylvania

		Institution: Cabrini College

		president: Marie George, Ph.D.

		address: 610 King of Prussia RoadRadnor, PA 19087

		Phone: 610-902-8302

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Cabrini College, a Catholic, coeducational college, strives to be a leader in community service.  In its commitment to educate students of different backgrounds and abilities to lead and serve in a changing and culturally diverse world, the College believes in an educational philosophy which prepares students for careers, and enables them to live lives of dignity and purpose.  In all its academic and co-curricular programs, the College assists students in actualizing their potential, personally and professionally, so that they may better understand themselves, be more sensitive to the needs of a global community, and contribute competently to society.

		IA2_text: The College celebrates Cabrini Day in November, a one day event during which classes are canceled so that students, faculty, and staff can attend alternative educational events relating to a social justice theme.  During Cabrini Day, students present work done in their classes through poster presentations.  A plenary session, with a keynote speaker, includes an awards ceremony.  Staff who embody the College’s mission receive the Spirit Award.   Two students, who demonstrate exemplary commitment to service and leadership, receive the Mastronardi Scholarship, and they also give speeches later in the evening, during the Delta Epsilon Sigma Catholic Honor’s Society induction ceremony.  Finally, a community partner that reflects the values and commitments of St. Frances Xavier Cabrini receives the Cabrini Partnership Award.In addition to Cabrini Day, at the end of the academic year Cabrini’s service office, the Wolfington Center, and the Center for Student Engagement & Leadership co-sponsor a leadership awards luncheon.  During this event, which is attended by students, parents, faculty and staff, individual students and student organizations are recognized for their commitment to community engagement.  Sample awards that focus on service involvement include Student Leader of the Year, Emerging Leader of the Year,  the Social Justice Award, and Organization of the Year.Beginning in 2009, the Wolfington Center and Academic Affairs will sponsor an event that formally recognizes the contributions of faculty to community engagement.  This event, which will be publicized across campus, highlights faculty who have been instrumental in implementing the signature element of Cabrini's general education program, the Engagements with the Common Good series (ECG).  The College also will recognize those faculty members who teach service learning courses, oversee community engagement internships, or lead community-based research projects

		IA3a_text: Cabrini has two primary community partnerships that guide its community engagement activities.  One is the local partnership with the Municipality of Norristown.  The other is an international partnership with Catholic Relief Services (CRS).  The Norristown partnership has an assessment committee which meets three times a year and is comprised of Cabrini faculty, staff, and students along with representatives from the Norristown community, including social service organizations, the school district, and the municipal government.  The chair of the committee is Cabrini’s Community Partnerships Coordinator.  This committee is charged with assessing areas where the partnership is strong, reciprocal, and mutually beneficial, and areas where growth or a change of direction is needed.  The committee can identify blind spots where more attention is needed, or where resources need to be allocated or pursued.  This structure also ensures that the voices of the community are heard on campus, and that the community is involved in the earliest stages of project development.In addition, Cabrini surveys community partners who work with service learning students, soliciting their feedback on both the students’ performance as well as the relationship with the College.  Beginning in academic year 08-09, Cabrini will distribute a survey to all of its Norristown partners to gauge their perceptions of the College, their experiences working with faculty, staff, and students, and their ideas for how the program can best grow to meet the needs of students and partners.The CRS partnership also is guided by a steering committee comprised of faculty, staff, students, and representatives from CRS.  This committee, meeting at least quarterly, assesses the impact of CRS programming on Cabrini College, as well as the impact the College has on CRS programming.  The CRS steering committee completes strategic plans as well, working to identify areas of potential growth and development.  In addition to the steering committee, Cabrini participates in an annual meeting of CRS’s higher education partners:  Santa Clara University, Seattle University, Villanova University, and Notre Dame University.  During this meeting, partners report on their activities in the past year, receive feedback from CRS staff regarding programming and upcoming advocacy campaigns, and work together to determine future collaborations.  In 2009, Cabrini College will host the meeting of CRS higher education partners.

		IA3b_text: The work of the Norristown assessment committee and the CRS steering committee is aggregated and used in strategic planning, and the Norristown partners survey will be recorded in a database, with the results shared with the assessment committee.  Cabrini uses the data collected in course creation.  Courses centered on such issues as small business development in Norristown, lobbying Congress regarding the Farm Bill, and researching domestic violence on campus all came from the CRS and Norristown committees.  In addition, the data and feedback provided by these committees is used to set fundraising priorities.  For example, a recommendation that Cabrini work with partners to bring together agencies involved in prisoner reentry in Norristown led to a three year, $180,000 grant from The Pew Charitable Trusts to create a prisoner reentry network.Data gleaned from assessments also have changed major college programs in fundamental ways.  For example, Cabrini used to run a day of service for all incoming first-year students.  Evaluations from students and community partners told us that this program was of little benefit for either constituency, as the engagement was too shallow to have much impact.  Cabrini has now revamped this experience, this year launching an optional two day pre-orientation program focused on community and social justice, providing a deeper introduction to and engagement with the community.The greatest impact of assessment, however, can be seen in the ECG Series.  Dialogues with partners led the College to see the connection between projects that had significant impacts on the community and projects that had significant impacts on our students’ learning and development.   The ECG Series reflects this understanding and commitment, moving students from direct service to research and advocacy, providing increasingly meaningful opportunities for students to work with partners and for partners to benefit from increasingly complex work from students.

		IA4_text: Cabrini College emphasizes community engagement in its marketing materials. A branding campaign in 2006 included the redesign of the College logo and adoption of the motto, Beneficium Supra Seipsum, Service Beyond One’s Self - to more closely reflect our mission. The College’s view book and recruitment brochures reference service learning and community partnerships. The Engagement with the Common Good Series (ECG) will be featured prominently in the next iteration of these publications. This year, the College will design and develop materials specific to the Wolfington Center, the campus home of mission integration, service learning, civic engagement programs, community outreach and partnerships. This project will develop a public identity for Wolfington Center activities that complements Cabrini’s overall marketing efforts and will support the expansion of the ECG Series. The project includes design of a folder, a four page brochure, and other printed materials that can be adapted for various uses – with community partners, funders, and external presentations.  Other publications that promote community engagement include the Cabrini magazine which is mailed to18,000 alumni, donors and friends of the college. The Winter 2007-2008 edition featured Cabrini’s community and international relief partnerships;  Summer 2007 highlighted environmental education partnerships with the community. During the coming year, the magazine will publicize the ECG series. The Cabrini website provides a link to community outreach adjacent to the link to the College’s mission on its home page. The home page link connects to the Wolfington Center site which includes extensive information on Cabrini’s community outreach, volunteer opportunities, community partners, and service learning programs. This site serves as a resource for both faculty and students.  In 2009, a redesign of the Cabrini College website will be coordinated with the expansion of the ECG Series giving even greater visibility to community engagement and service in the life of the campus.  

		IA5_text: Cabrini’s new president, Dr. Marie George, has selected the theme of Service Beyond One’s Self for her Inauguration in fall 2008.  Scheduled during Cabrini Week, it will feature invited speakers and presentations by faculty and students related to community engagement.  Annually, the College selects a social justice issue that permeates public and campus programming. This year’s topic, health care and social justice, will be featured both during Cabrini Week and at the annual Founder’s Day Lecture.  Previous themes have explored Environmental Justice, Public Education Reform, and Immigration.  Another indication of institutional leadership was the choice of the immediate past president, Dr. Antoinette Iadarola, to allow the alumni and trustees of the college to honor her through gifts to an endowment that will promote activities that link learning to the Common Good.  Dr. Iadarola served on the board of Pennsylvania Campus Compact, signed the formal partnership agreement with Catholic Relief Services, and actively supported the Wolfington Center and the development of the ECG series. President George will continue to make community engagement a priority.Our Board of Trustees also values community engagement, not just through financial support of Cabrini programs, but also in helping with community connections.  Representatives from our community partners, CRS and Norristown agencies have served as trustees. Last year’s 50th Anniversary celebration involved all Cabinet members and departments.  Many activities focused on community engagement.  The campus undertook a Whole House project with Habitat for Humanity in Norristown.  This year-long service project engaged students, faculty, staff, trustees, and alumni as volunteers.  The Common Good Symposium focused on “Opportunities and Challenges in 21st Century Education” - a national two day conference focused on schools and communities.  A special 50th Anniversary publication, Stories of Transformation, featured personal reflections on engagement by students, alumni, faculty, staff and community partners.

		B1_text: The Wolfington Center was established in 2002 as Cabrini College’s first endowed center, bringing together campus resources to support and promote community engagement.  To accomplish this goal, the Wolfington Center houses service learning, community partnerships, co-curricular service, and campus ministry.  Reporting to the Vice President for Mission Integration and Human Resources, the Wolfington Center actively collaborates with Academic Affairs and Student Development to promote and facilitate programs that further the College’s social justice mission.The College currently supports through the operating budget four full-time staff positions that advance community engagement. The  Director of the Wolfington Center is responsible for service learning, working closely with the partnership staff to provide faculty engagement opportunities, collaborating with faculty on the development of Cabrini’s ECG Series, and fundraising on behalf of community engagement projects.  In addition to this position, the College employs a Director of International Partnerships and a Coordinator of Community Partnerships to coordinate our CRS and Norristown relationships.  Each of these positions is responsible for developing programming that engages faculty, staff, and students in the partnerships.  Cabrini’s Campus Minister also is deeply involved in the coordination of co-curricular service programming, including alternative break trips to Appalachia, New York, and Ecuador, and a year-long Poverty Awareness Campaign that includes monthly service and advocacy projects.  In addition to these full-time positions, Cabrini also has benefited during the past four years from an AmeriCorp VISTA member who has been responsible for building additional co-curricular service opportunities, including a program where students use their federal work study awards to work in the community with a non-profit partner.  The placement of Human Resources under Mission Integration in the College's organizational structure also helps advance community engagement.  All new staff and faculty participate in a one-day orientation program focused on Cabrini’s mission and participate in a service project in the community.  All new faculty hires are interviewed by the Vice President of Mission Integration and Human Resources, which allows the College to better understand how candidates intend to advance Cabrini’s social justice mission through their teaching and research.Cabrini's Center for Student Engagement and Leadership also plays a role in community engagement.  Responsible for coordinating all of Cabrini’s student organizations, the Center has implemented a service requirement for all student organizations.  This same policy is in place for all of Cabrini’s sports teams.

		B2a_Text: The Wolfington Center’s annual budget is $637,987 including salaries. Funding sources include institutional operations and income from a permanent endowment funded with a$1 million gift in 2002.   A new endowment, the Iadarola Fund, will generate additional income for initiatives that link learning to the Common Good beginning in FY10.

		B2b_text:  In addition to income from the Wolfington Center endowment which is used for program development, the College has a number of current grants that support community engagement. In 2005, Cabrini received a $249,000 federal direct grant to support the Norristown partnership.  Cabrini also was awarded three Learn and Serve America subgrants through Pennsylvania Campus Compact and Princeton University, establishing a discipline network for faculty from ten other institutions addressing prisoner reentry, and forming a faculty development program on campus focused on service learning and community-based research pedagogy.  In 2006, from the HHS Office of Minority Health, Cabrini received a three year Youth Empowerment Program Demonstration Grant for approximately $240,000 per year.  This grant funds a college preparation program working with minority high school students, involving Cabrini students from five different departments.  Last year, The Pew Charitable Trusts awarded Cabrini a three-year $180,000 grant to coordinate a prisoner reentry network in Norristown.  Other grants include $50,000 in support of the annual Pierce Scholars program which supports five students leaders who develop and manage community service programs, and $15,000 from Claneil Foundation to support outreach to Norristown middle school students.

		B2c_text: Cabrini College values community engagement, and this is reflected in it fund raising priorities. The College raises funds from individuals and institutional funders to support the work of the Wolfington Center.  In addition to raising a permanent endowment for the Center, the College recently honored its retiring president, who had championed the development of the ECG and the growth of service learning during her sixteen years at the College, by raising an endowment in her honor.  The President Antoinette Iadarola Fund raised over $800,000 in commitments and will support annual academic initiatives that link learning to the Common Good.  Other private donors recently have pledged a gift to program endowment of $100,000 to support the development of outreach for programs linked to domestic violence.  During this past year, the College raised $60,000 in sponsorship dollars to fund a Whole House project for Habitat for Humanity as a 50th Anniversary project.  Cabrini students and clubs also undertake a variety of fundraising projects related to non-profit and charitable causes throughout the year.  This year, Cabrini’s new President has specifically charged Institutional Advancement with the goal of developing funding resources to help support and augment the expansion of the ECG series. 

		B3a_text: All Cabrini College students are required to take a community engagement course under the existing general education program.  This course, whose generic title is Seminar 300, requires students to participate in sustained (between 15 and 20 hours over the course of the semester) community involvement experiences.  All students must file and receive approval for their community involvement from the Wolfington Center by the third week of the semester, and Wolfington Center personnel confirm with community partners at the end of every semester that these plans were appropriately fulfilled.  The Wolfington Center tracks the following documentation: information on the agency with which the student served, number of hours completed with agency, and the quality of the student’s work with the agency.The Wolfington Center will continue to document engagement when the College fully transitions into its new general education program in AY 2009-2010 (in which all students will be required to complete three community engagement courses plus an integrated capstone in the major - the ECG Series).  The process of formally documenting this work will be developed in AY 2008-2009, but the College anticipates utilizing a new online co-curricular transcript that was developed in AY 2007-2008.  This transcript permits students to document their community engagement work, whether conducted as part of a class or as a co-curricular experience. Fields of information include:  the name and address of the organization, duration of experience, whether credit was received, number of hours spent with community organization, primary population served, and space for a narrative explanation of the service experience.  Students are beginning to use the co-curricular transcript and the College anticipates more comprehensive participation by students as more first-year students are introduced to the system.  The College also piloted the use of ePortfolios for documentation and assessment purposes in AY 2007-2008.  This pilot continues in AY 2008-2009.  EPortfolios have the potential to document engagement with the community qualitatively, capturing not just numeric data but perceptual data as well.  In AY 2006-2007, the Cabrini community identified the experiential learning opportunities it wanted to provide for students.  Service-learning was identified as one of the key experiences that constitute experiential learning at Cabrini College.  In AY 2008-2009, appropriate benchmarks will be established for service learning and community engagement at milestones in a student’s progression towards graduation, and the College will begin documenting the extent to which those benchmarks have been met.

		B3b_text: The College  uses the data from the documentation of community engagement in a number of ways.  The College actively pursues funding opportunities to support its community engagement initiatives.  Foundations and other funding sources typically request evidence (data) that their resources will be utilized to support strong initiatives.  For example, when the College applied for a three-year Youth Empowerment Grant from the Office of Minority Health in the US Department of Health and Human Services, we had to provide several years worth of documentation regarding how many students worked in the community, how many hours they contributed, and how many community partners we involved.  Our careful documentation of this work led to the College’s receipt of this grant.As Cabrini continually reaffirms its commitment to being one of the leading institutions of higher learning in the nation in the cultivation of community engagement, it actively seeks appropriate recognition from external sources that it is achieving this ambitious goal.  Programs such as the President's Higher Education Community Service Honor Roll (to which Cabrini was twice named with distinction for general community service) expect institutions to have thorough documentation regarding the extent of community engagement on campus.  As importantly, Cabrini uses this data in its regular self-studies that must be produced as part of the Middle States re-accreditation process.  The College also uses this data to shape the partnership opportunities that it actively pursues.  For example, the Wolfington Center conducted focus groups with a variety of undergraduate students to document their perceptions of their various service experiences.  When this documentation showed that students were interested in exploring cultural and recreational opportunities in the greater Philadelphia area, the College responded by establishing urban immersion experiences that combined service projects with cultural experiences (e.g., dining in ethnic restaurants and cross-cultural performances).  

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The College utilized the National Survey of Student Engagement (NSSE) for the first-time in AY 2006-2007, assessing the extent to which first-year and senior students reported that they had engaged in educationally purposeful activities.  We were pleased that our scores were higher than our Carnegie peer group in the Active and Collaborative Learning benchmark.  Seniors responded to the question about participation in a community-based project with a score of 2.34.  Seniors in our Carnegie Peer group responded with a score of 1.73, and responses for the entire NSSE sample were 1.69.   While this indicates that our students think they participate in community-based projects at a much higher rate than other students do, the College believes it can and will increase this rate even more as we implement the new general education program - specifically the ECG Series.

		B3d2_text: The College has entered its fourth year of participating in the Council for Independent Colleges (CIC) and Collegiate Learning Assessment (CLA) Consortium.  The institutions in this Consortium administer the CLA to first-year and senior students to measure student achievement and the value-added dimension of the institution in critical thinking, problem solving, and writing.  As a result of this assessment, faculty realized that in order for Cabrini students to compete with other graduates from across the country we had to be even more aggressive in utilizing pedagogies of engagement.  The College’s Center for Teaching and Learning led 30% of the full-time faculty through intense faculty development experiences to develop pedagogies of engagement.  As a result, the faculty have developed assignments that require students to engage in real-world and community-based problem-solving.  For the faculty involved, this assessment and resulting faculty development has re-invigorated their commitment to student learning.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Cabrini utilizes two steering committees to guide our partnerships with Norristown and CRS.  In addition to providing feedback on the community’s perceptions of the College, these committees also investigate what impact Cabrini has had on Norristown and the “community” of CRS.  One tangible outcome is the creation of new community collaborations through participation in a prisoner reentry network coordinated by the College.  Another outcome is the development of the Global Solidarity Network, a video conferencing program that links CRS staff from around the world with college students at participating institutions.  These two outcomes revealed to the College its ability to build capacity for community partners by serving as a communications catalyst.  In addition to the steering committees, the community partner survey of Norristown agencies will attempt to capture data that shows the impact of partnering with Cabrini.  We will look at capacity issues including the number of staff, volunteers, and grant funds connected to work with Cabrini.  We will also record the outcomes of community-based research projects and how data has been used to create new programs, improve existing services, or apply for funding.

		B3d4_text: All graduating seniors complete the Higher Education Research Institute’s Senior Survey which asks graduating students to respond to a battery of questions about their experiences at the College.  Among the items surveyed are several questions dealing with community engagement activities.  These questions deal with the quantity of community engagement experiences as well as the quality of these experiences.  Together, these questions provide a snapshot of how the entire educational experience at the College influences students’ perceptions of their community engagement experiences and their likelihood of continuing to engage with their communities.  Although students generally indicated that they were satisfied or very satisfied with their opportunities for community engagement, we wanted students to stay more involved in community engagement in their senior year and after their graduation than they were reporting that they did.  This led to campus-wide discussions about designing a more comprehensive and developmental program of community engagement that helped connect citizenship skills to our students’ emerging professional identities.  This led to the design of the new general education program and the signature ECG series.

		b3e_text: The various assessments noted above have informed campus conversations among faculty, staff, administration, and students about how we can improve our institutional capacity for community engagement.  As a result of these conversations, Cabrini embarked on the design and implementation of an ambitious new general education program.  Building off of the successes of the existing core curriculum, the signature element of the new general education program (entitled Engagements with the Common Good - the ECG Series) requires students to take a community engagement course each year of their college career.  In the first three years, the courses are in the general education program, and in the final year, community engagement is integrated into the capstone experience in the major field. The ECG Series cultivates habits, knowledge, values, skills, and experiences that enable students to utilize their emergent civic and professional identities in the service of the common good.  Importantly, it extends the commitment to community engagement into the senior year where too many of our students appear to experience diminishing engagement with their communities.  The program has been envisioned not just as a new curricular design but also as a new way of teaching.  All faculty are being trained to utilize pedagogies of engagement in these courses.  These pedagogies of engagement will ask students to become involved in real-world, community-based problem solving that recognizes the needs and assets of communities.  This not only serves as a powerful pedagogical tool to help students achieve the College’s student learning outcomes, but it also provides students the experience of partnering with communities in order to create social change and therefore prepares them for full citizenship in the global world of the 21st century.  

		B4_text: In fall 2007, Cabrini completed a strategic planning process that will shape the development of the College through 2012.  Through this process, the College committed to to defining the contemporary Cabrinian education through excellence, social justice, and transformational learning.  More specifically, the strategic plan launched the College on a course to becoming a national leader in service-learning, community engagement, community-based research, and advocacy.  While this commitment was the overall theme of the strategic plan, it was fully articulated in the sections on Mission and Identity and Academic Excellence.  In the Mission and Identity section, the College clearly indicated that its community engagement would be driven by its Catholic and Cabrinian identity, and this engagement would be informed by the basic tenets of Catholic Social Teaching.  This recommitment also was confirmed in the section on Academic Excellence.  In this section, the College confirmed that a hallmark of the educational experience at Cabrini would be the developmental and cumulative community engagement experiences for all students at the College known as the Engagements with the Common Good.  

		B5_text: Cabrini College supports faculty and staff who want to engage with the community. For example, Academic Affairs and the Wolfington Center co-sponsored three international solidarity tours for faculty and staff who wanted to better understand how local communities were impacted by global structural systems.  These solidarity tours have been to Brazil, Mexico, and El Salvador.  The College intends to continue this annual experience.On campus, the College’s Center for Teacher and Learning (CTL) provides a year-long program for new faculty that provides instruction for creating courses that fully incorporate community engagement opportunities.  For existing faculty who want to utilize community engagement experiences in their coursework, the College offers a meeting each month during the academic year to discuss strategies for effective community engagement.  The Faculty Development Committee also schedules faculty development days each year in May and January.  Although the focus of the day changes regularly, for the past several years the intent of these development experiences has been to increase the pedagogical capacity of faculty who want to utilize community engagement opportunities.Faculty support for professional development over the summer is regularly offered.  In summer 2008, Academic Affairs provided summer stipends to thirteen faculty to plan their community engaged courses for the new general education program.  The CTL, too, funds faculty projects that support engaged pedagogies through community engagement, such as “Punishment, Corrections, and Engaged Learning: Comparing the traditional classroom to the engaged classroom,” and “Environmental Psychology: Interdisciplinary, Research-Embedded Learning.”  Finally, the Wolfington Center offers faculty the opportunity to participate in semester-length programs on designing and implementing community-based research and service-learning projects.  This most recent opportunity was made possible by a Learn and Serve America grant through Pennsylvania Campus Compact.  

		B6_text: Through the Norristown and CRS steering committees, representatives from community organizations have the opportunity to identify issues and areas they feel the college should address.  For example, CRS sets advocacy priorities each year, and these priorities become of the focus of curricular and co-curricular advocacy campaigns, as well as the topics of Global Solidarity Network discussions.  Prisoner reentry was an area of concern brought to Cabrini’s attention through Norristown community partners, and this led to the formation of a prisoner reentry network and funding from The Pew Charitable Trusts.In addition to the steering committees, Cabrini’s community engagement structure lends itself to bringing the community’s voice onto campus.  The Director of International Partnerships and Coordinator of Community Partnerships both meet individually with faculty to discuss ideas raised by CRS and Norristown, identifying potential curricular links.   Both also arrange for community members to present at Cabrini’s May and January faculty developments, informing the faculty about community assets and needs.  For example, this past May over 30 faculty took a tour of Norristown and met with representatives of more than 15 community agencies.  In addition, a group of 13 faculty charged with developing community engagement courses participated in a full-day CRS workshop on advocacy.There are also informal opportunities for the community to participate in community engagement planning.  For example, Cabrini hosts a number of faculty/community lunch meetings during the year, including one that is part of new faculty orientation.  The impromptu discussions during these sessions have led to a number of research and service projects, such as research on small business development near the Norristown court house and the formation of a Latina women’s empowerment group.

		SD1_text: Both the Vice President for Academic Affairs (VPAA) and the Dean for Academic Affairs interview faculty candidates during campus interviews, and both individuals make clear the expectations for full-time faculty related to community engagement.  The VPAA focuses on scholarship and service expectations and opportunities relative to community engagement, and the Dean focuses on teaching expectations and opportunities relative to community engagement, with a particular emphasis on the expectation that all full-time faculty will contribute to the ECG series in some way.  With both the VPAA and the Dean, the point is made that community engagement is not something faculty do in addition to their other professional responsibilities; it is central to their professional identity at the College.All candidates for faculty positions meet with the Vice President for Mission Integration (VPMI).  This is part of the official protocol for campus interviews.  Doing so helps faculty candidates understand that community engagement is an expectation of Cabrini faculty.  The VPMI is able to assess the candidate’s understanding of the College’s mission and determine whether this mission is consonant with the professional identity that the candidate intends to foster.  The VPMI provides feedback on the candidate to the search committee.  

		SD2a_text: The teaching and scholarship of community engagement are both valued and rewarded at the College.  Although the College does not mandate that all faculty undertake scholarship of community engagement, faculty evaluation policies and practices identify service in the community, as well as publication and conference presentations connected to this service, as evidence of professional vitality and growth.  

		SD2b1_text: The College has not incorporated Ernest Boyer’s terminology (i.e. Scholarship of Application) into its faculty evaluation policies, but community-engaged scholarship is recognized as evidence of professional vitality and growth and cited as such in the institutional evaluations of faculty members for annual reappointment as well as tenure and promotion.In 2008-2009, the evaluation criteria for tenure and promotion will be revised to include an explicit reference to Boyer’s taxonomy from Scholarship Reconsidered to clarify and highlight the College’s longstanding practice of rewarding faculty for teaching and scholarship of community engagement.

		SD2b2_text: Limit to 200 wordsSee above

		SD3_text: Cabrini has a number of roles for student leaders in our community engagement programs.  There are student positions on both partnership committees, allowing their voices to be heard at the earliest stages of planning.  In addition, the CRS partnership utilizes a group of student “ambassadors” to create advocacy and awareness programming around CRS priorities, with ambassadors responsible for issues such as fair trade, migration, and HIV/AIDS in Africa.  The CRS ambassadors are supported as well by an advisory committee comprised of mostly first and second year students  who participate in and help plan and promote events.For the Norristown partnership, leadership is provided by a group of five Pierce Scholars.  These students receive scholarships as well as stipends to support programming that links college groups—such as academic departments, student organizations, or sports teams—with at risk youth in the community.  Through Campus Ministry, which runs a number of service programs, students lead a year-long Poverty Awareness Campaign, with monthly activities that include service and advocacy.  This program, which used to be a two-week long hunger and homelessness campaign, grew to a year-long focus through the request of student leaders.  In addition, students lead our largest alternative break trip, each year taking between 20 and 30 students to Appalachia on a building project.  We are currently working with two faculty members and the Poverty Institute of Union Theological Seminary to develop an even more robust role for leaders, having them attend an educational trip to Appalachia focused on understanding rural poverty prior to leading their own trip.  Finally, student leaders will have a role in ECG series.  Each course will have a “classroom coach”, an upper-class student who will support both the academic work of the class as well as provide mentorship for the engagement components.

		SD5_text: Currently, all undergraduates participate in a community engagement experience as part of their SEM 300 course.  Beginning in AY 2009-2010, all undergraduates will participate in a community engagement experience as part of their general education requirement each of their first three years in the ECG series.  All of these courses are governed by the Undergraduate Curriculum Subcommittee (UCS) and the College Council to which the UCS reports.  This faculty governance committee establishes policies and procedures on all curricular issues, including community engagement, or recommends curricular issues to the entire faculty for review and vote.  The Dean for Academic Affairs sits as a voting member of College Council and the UCS.  In addition, he coordinates the monthly opportunity for faculty to gather and discuss community engagement as it relates to the ECG series.  The Director of the Wolfington Center, which champions and coordinates community engagement initiatives on campus, participates as a non-voting member of College Council.  

		SD4_text: Cabrini uses an optional co-curricular transcript to document students’ out-of-class learning experiences.  Service learning is one of the experiential experiences that students can document.  The idea behind the development of this tool is that students and their advisors will be able to review the co-curricular transcript to identify gaps in students’ learning. Once identified, students could identify appropriate experiences to help fill these gaps.  Additionally, upon graduation, students will present their co-curricular transcript to employers or graduate schools to confirm the breadth and depth of their various out-of-class learning experiences, especially community engagement.

		IIA1a_txt: Cabrini uses the following as a definition of service learning, drawing on both standard practice as well as our institutional mission:  Service Learning is a type of experiential learning that engages students in service to the College and world community as an integral part of their academic coursework. In partnership with community organizations, students will identify, carry out and reflect upon course-relevant activities. By reflecting on these activities students will gain:  1. Enhanced understanding of course content;  2. Greater consciousness of their place in larger social systems;  3. Increased sense of their moral responsibility to the community, consistent with the principles of Catholic Social Teaching and the specific example of Saint Frances Xavier Cabrini.ECG courses are designed with the help of an Engagements subcommittee, which includes faculty and the directors of the Center for Teaching and Learning and Wolfington Center.  This subcommittee ensures that the courses utilize sound engagement pedagogy and partnering practices.  The College Council through the Undergraduate Curriculum Subcommittee provides final course approval.  Cabrini also is considering a designation for all community engagement courses.  Currently, engagement projects are specified in the course description, and the new designation would identify them with a symbol after the course title.

		IIA1b_1: 28.00000000

		IIA1b_2: 2.8

		IIA1c_1: 15.00000000

		IIA1c_2: 88%

		IIa2a_txt: Under the existing general education program, the learning outcomes for Seminar 300:  The Common Good, which all students take in their junior year are as follows:  • Students will demonstrate knowledge of the relationship between the needs of the individual and the common good.  • Students will demonstrate knowledge of the difference between seeking justice through charity and through social change.  • Students will demonstrate a sustained commitment to their communities through having participated in weekly involvement.  In the new general education program currently being implemented, the learning outcomes for the Engagement with the Common Good series of courses are as follows:  • Students will reflect on their personal and social values in light of their knowledge of philosophical, historical and contemporary principles and movements that sought to create social justice.  •Students will demonstrate a knowledge of the relationships between the individual and the common good.  • Students will demonstrate in practice and in reflection the difference between seeking justice through charity and through social change.  • Students will understand the spiritual, cultural, political and economic connectedness of local and global communities.  • Students will demonstrate a sustained commitment to the practice of social justice.

		IIA1d_1: 17.00000000

		IIA1e_1: 500.00000000

		IIA1d_2: 27%

		IIA1e_2: 29%

		IIA2b_txt: Of the 16 departments at Cabrini College, over half have developed learning outcomes that specifically address the expectation that students will be engaged with communities as part of the requirements for the degree.  Other departments have established community engagement projects that are an important part of the departmental curriculum but that are not explicitly identified as learning outcomes.  The Communication department at Cabrini is a good example of how departments are switching from implicit expectations for community engagement within the curriculum to explicit expectations for this work.  Currently, in the senior Convergence course (which senior Communication majors complete), the theme of the course deals with a social justice issue that engages students with local and global communities and community agencies.  The implementation of the new general education program, however, has led the department to reconsider its learning outcomes and to establish the following new learning outcome with a more explicit expectation for community engagement and the result of that engagement:  Students must demonstrate ways that their professional communication skills and productions enhance the common good of society.

		IIA2c_txt: In some majors, the learning outcomes for students’ engagement with the community is systematically assessed.  This is particularly the case in majors such as Education and Social Work which participate in extensive and regular reviews by external accreditation bodies.  In Social Work, for example, community engagement is designed to help students refine their professionalism and communication skills as well as to help them learn to apply knowledge in practical settings.  There is formative assessment that occurs when the course instructor visits the student in the field and offers suggestion and advice about areas in which the student can grow and further develop.  Formative assessment also occurs within the classroom through regular journal assignments.  The instructor is able to review these materials and monitor the student’s achievement of the learning outcomes.  At the end of the semester, field supervisors provide summative assessment to students on the extent to which the learning outcomes of their community engagement experience have been met.  

		IIA2d_txt: Using assessment data in a quality enhancement loop remains an opportunity for growth at the College.  In Social Work, a department further along in establishing a quality enhancement loop, assessment data is used to improve departmental curriculum.  For example, when faculty discovered that students’ counseling skills were not as advanced in their work with the community as they hoped, the chair of the department revised course requirements so that students would have more opportunity to advance their counseling skills before they began working with community members.  The Social Work faculty also solicit data and feedback from community partners.  Frequently, community partners provide valuable feedback about the students who thrived in their environment.  The faculty can use this data to determine future student placements, situating students with particular personality characteristics and/or habits in placements that are consonant with the characteristics and/or habits of the community partner.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Community engagement is incorporated into student research.  For example, each year the College hosts an undergraduate Art, Research, and Scholarship Symposium, highlighting the accomplishments of our undergraduate students.  In spring 2008, at least 10 of the 100 presentations were the direct result of community engagement projects.Community engagement is incorporated into student leadership.  The ECG series—which explicitly incorporates community engagement into each year of a student’s tenure at the College—uses Classroom Coaches.  These Coaches provide peer leadership in the ECG courses by tutoring lower-division students and serving as role models of engaged students.Community engagement is incorporated into internships/co-ops. For example, the Romance Languages department has established internships for its majors with Catholic Social Services and with the Truancy Abatement Initiative in Norristown where a large population of Latino, and primarily Mexican, immigrants live.  Finally, community engagement is incorporated into study abroad, particularly into the College’s short-term study abroad initiative.  Beginning in spring 2007, the College formed a relationship with Heifer International.  The College intends, each year, to send between ten and twelve students on Heifer’s Study Tour in Honduras to see how sustainable practices can positively impact the lives of people around the world.  Other short term study abroad experiences incorporate community engagement too.  For example, in spring 2006, Cabrini’s short-term study abroad course to Mexico collected funds prior to the experience for a local orphanage in Cuernavaca, spent time at the orphanage while students were in Mexico, and raised another $1000 for the orphanage once students returned home

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: The best example of the institution-wide integration of community engagement within the curriculum is in the signature element of Cabrini’s new general education program - the Engagements with the Common Good series (ECG).  In this program, students take a course that focuses on community engagement in each of the first three years of a student’s college career, helping students develop the appropriate habits, knowledge, values, and skills in order to fully engage their communities as engaged citizens.  In the senior year, students take a capstone in the major that explicitly integrates the learning in the first three years, including the engagement with community.  The senior year helps students understand that it is possible to be engaged with their communities not just as citizens but as professionals with specific skills and assets that can be used to build the capacity of their communities.As interdisciplinary courses, ECG courses permit—even demand—that faculty from across the College teach in the series.  As such, faculty from a variety of disciplines come together on a regular basis (at least once a month) to discuss pedagogical strategies and curricular designs for community engagement which will help students achieve the appropriate learning outcomes. Doing so integrates community engagement within the curriculum on an institution-wide level.

		IIA4_txt: Students in an Associate Professor of Biology’s introductory science course monitor the health of Crabby Creek for the Valley Creek Partnership (a consortium of six environmental community groups dedicated to ensuring the health of streams around urban areas).  He and his students have presented their findings at the Pennsylvania Academy of Sciences annual meeting.In 2006, an Instructor in the English Department published an article entitled “From Revolution to Evolution:  Making the Transition from Community Service Learning to Community Based Research” in the International Journal of Teaching and Learning in Higher Education (Volume 18, No. 1), 36-42, addressing the process her course went through as it transitioned from a service-learning course to a community-based research course.  An Associate Professor of Exercise Science and Health Promotion has worked with a grant-funded program at the College—the Youth Empowerment Program—to help students in her major learn to apply their classroom-based knowledge in real-world settings.  She presented the results of this experience at the Keystone Health Promotion conference.  Plans are in place to present at the American College of Sports Medicine Mid-Atlantic Regional Conference in fall 2008.  Two Associate Professors in the Business department gave a joint presentation at the South Eastern Pennsylvania Consortium for Higher Education conference on research students conducted for their courses on fair trade practices.  Students used the research experience to learn the relevant business concepts and methodologies and then presented their findings at a campus-wide event promoting fair-trade products.An associate professor in Sociology presented out on his work teaching a class comprised of both college students and prison inmates at the Association of American Colleges and Universities’ annual meeting on a panel organized for those faculty who were finalists for the Thomas Ehrlich Faculty Award for Service-Learning.

		learning centers: Off

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: Off

		professional development centers: Off

		other (specify: On

		IIB1_txt: Cabrini has two tutoring programs, which also include strong college preparation components.  Teen Motivators, a four year old program run by Pierce Scholars, work with 6-8 grade students at a Norristown Catholic School.  Weekly workshops are held in the school for approximately 30 children focusing on such areas as study skills, academic achievement, and the college readiness.  Three times a semester the children are brought onto campus to engage in activities that highlight different aspects of college life, including touring residence halls, sitting in on classes, and learning about financial aid and scholarships.Cabrini’s Youth Empowerment Program (YEP) is in its third year of working with 30 minority high school students in grades 10-12.  Students are referred into the program from the high school because of academic and social risk factors.  The YEP offers weekly programming in the areas of academic achievement, career exploration, cultural enrichment, and health and wellness.  Weekly activities include tutoring, health and wellness workshops such as stress management, nutrition, and exercise, and cultural programming that engage students in writing and artistic expressions.  Students also take monthly trips to cultural programming such as music performances, plays and museums, and in the summer they participate in three institutes focused on health, science, and college preparation.  This program has had an over 90% retention rate.Cabrini has also used community-based research courses to provide evaluation support to a number of partners.  For example, students are evaluating the business needs in a downtown district and Norristown’s Weed and Seed program’s ability to apply for additional federal funds.  Overseas, Cabrini student interns have worked the past two years evaluating a CRS program in Ethiopia focused on female education.Finally, Cabrini has been involved in building prisoner reentry collaborative, creating a structure and obtaining funding to bring together agencies involved with ex-offenders.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: Off

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular programs include alternative break trips to Appalachia, New York and Ecuador.  Cabrini also offers an overseas summer internship with CRS, and students have worked in El Salvador, The Gambia, and Ethiopia.  Day-long service opportunities are also offered, with Urban Immersion experiences that combine service with cultural and recreational activities.  Students participate in a service project, then learn about community assets through attending cultural performances or patronizing local restaurants.  In addition to these programs, all Cabrini student organizations and sports teams are required to participate in service during the year.Students at Cabrini also have the opportunity to use their work study hours to work for a community agency.  Students receive a higher salary for these jobs compared to other jobs on campus, and the community partners are not required to contribute to the student salaries.  Last year 20 students participated in this program.Faculty also have provided valuable consultation for community partners.  For example, last summer an Accounting professor took a recent graduate to an orphanage in Swaziland run by Cabrini Sisters to set up a financial system to help them track their budgets and funding.  A Business professor is working with the Business Development Coordinator in Norristown to identify how the community can promote and grow small businesses.  And a Biology professor is working with a Norristown elementary school to develop and train teachers to implement a new science curriculum.   Cabrini also supports engagement through technology. For example, a Communications professor worked with CRS to create the Global Solidarity Network, opening dialogue between US college students and overseas CRS staff.  Communications majors have also created videos that CRS has used to highlight issues such as Iraqi refugees and the AIDS crisis in Africa.  Cabrini regularly donates used computers to partners with technology needs.

		IIB4a_txt: Cabrini College is committed to the mutuality and reciprocity of our partnerships.  Though our students provide a number of services to the community, we emphasize that a Cabrini education is not possible without the educational opportunities provided by our partners.  The recognition of our inability to achieve our mission without viewing the community as educators is inherent in the Engagements Series of our general education program.  Indeed, learning that is directed by community partners is at the very heart of our curriculum.The Norristown and CRS partnership committees assist with this process, ensuring that the community has a guiding voice in the direction of student advocacy and service.  They also provide a regular forum through which the community can express concerns about the partnership with Cabrini personnel, and vice-versa.  This dialogue exchange attempts to accomplish the ideal of bringing Cabrini and our partners together as equals.  In light of our community commitments and general education program, it is clear that each side is a major stakeholder who benefits from the continued engagement of the other.To build on this commitment, community partners are being given voice in not only program design, as indicated above, but also in student evaluation.  Laurel House, a domestic violence shelter, has worked the past two years with a Cabrini research class investigating attitudes towards domestic violence on college campuses.  A Laurel House representative frequently attends class, comments on student progress, provides feedback, and reviews the final projects.  Members of the Crabby Creek Collaborative, working with two professors on an environmental restoration project, co-teach classes related to the work.

		IIB4b_txt: At previously stated, the partnership committees are one mechanism to provide a feedback and assessment dialogue between the college and community.  In addition, the Norristown partnership survey that will be conducted this year will provide valuable feedback from the community about the work of our students, the involvement of our faculty, the commitment of the College and the desired direction of the partnership.This year we are also conducting pre- and post-test surveys of students involved in service learning courses regarding their expectations of service and community partners and their experiences in the community.  From these surveys we hope to better understand how to prepare our students for community engagement and to provide feedback to organizations regarding their orientations and student experiences.  The Norristown partnership committee will also review and revise the survey so that we are sure important questions for the community are answered.Assessment, especially of community impact, is a growth area for Cabrini, as little so far has been gathered quantitatively and we have relied instead on dialogue and qualitative evidence.  The Wolfington Center and faculty committees are both charged with creating more robust assessment tools as part of the new curriculum’s implementation, and we are excited to use these measures to better articulate what a Cabrini education means to ourselves, our students, and the community.

		IIB5_txt: An Assistant Professor of Life and Physical Sciences is working with an archdiocesan primary school that has not included science in its curriculum for several years.  She developed a five year plan for developing science curriculum that involves active learning strategies.  A Professor of Communication established the Global Solidarity Network (GSN), an online network of students at four universities who have real-time dialogues with Catholic Relief Services (CRS) workers around the world.  In 2008-2009, this network will include an additional 15 universities and focus on peace-building in Africa and in Israel-Palestine.  In spring 2008, he reported out on the GSN’s work to CRS, the organization which sponsors the GSN, at a conference of all institutions affiliated with CRS.An Assistant Professor of Psychology is working on the Crabby Creek restoration project with the Valley Creek Partnership (VCP).  She and her students surveyed local community neighbors using a survey they developed.  She and her students presented the results of this survey to the VCP so that it better understands the perceptions of the neighboring community in regards to the local creek and the extent to which the neighbors will help the VCP in its restoration efforts.An Instructor teaching in the College’s Seminar 300 program worked with Laurel House to develop a survey that documents students’ experiences with dating violence.  Laurel House had been interested in documenting these experiences in order to develop appropriate resources for college students, but it had been unable to devote the time to undertaking such a project.  She and her students reported out their findings to Laurel House for its use.An Assistant Professor of Information Science and Technology and his students created open-source software to help children in the developing world use computers through the One Laptop Per Child initiative.

		III1_txt: Elaboration on section B, question 4.A commitment to community engagement has long been a hallmark of Cabrini College.  When the current core curriculum was established in the late 1980s, the College was among the first in higher education to integrate service learning within its general education program and was the first in Pennsylvania to require service learning of all its undergraduates. The strength of the core curriculum in developing experiences that actively promoted student engagement in the Common Good through both theory and action earned Cabrini College a place on the John Templeton Foundation’s 1997 Honor Roll for Character Building Colleges.  In 2006, Cabrini adopted a new motto—Beneficium Supra Seipsum (service beyond one’s self)—to confirm the institution’s continuing commitment to social engagement for the Common Good.   In fall 2006, the College’s sophisticated utilization of service-learning led to its selection to the President’s Higher Education Community Service Honor Roll with Distinction for General Community Service, an honor that was repeated in 2007.  In 2005, Dr. Jerry Zurek was named Carnegie Foundation/CASE Professor of the Year for Pennsylvania, primarily for his work in making community engagement central to the educational experience of students.  In 2007, Dr. Jeff Gingerich was named one of five nationalist finalists for the Thomas Ehrlich Faculty Award for Service-Learning, primarily for his work with prisoner re-entry programs and a pedagogy that takes students into prisons for a class that is half prisoners and half Cabrini College students.  These honors and recognitions speak to Cabrini’s commitment to community engagement over the last two decades, but as Cabrini developed its Strategic Plan, it intentionally sought opportunities to recommit itself to community engagement initiatives.  The new Engagements with the Common Good (ECG) series is one of the most important ways for the College to remain a national leader in this area.  Today, as a result of the Strategic Plan, Cabrini is piloting the ECG series with approximately 20% of the entering class; full implementation will take place in 2009-2010.  The ECG series builds off of the College’s earlier successes in community engagement by extending the experience into each year of a student’s college experience and by involving students in increasingly sophisticated types of community engagement, from direct service to community-based research and advocacy. Additionally, the ECG series builds off the College’s longstanding commitment to community engagement by fully integrating the experience into the major field by way of a disciplinary capstone experience.  

		III2_txt: Excerpt from Dr. Marie George’s acceptance speech as the next President of Cabrini College, March10, 2008Cabrini College has captivated and captured my heart, and I feel blessed to stand before you today as your next president. The 50-year legacy leading to this day was a result of your talents and gifts and of those preceding you. I humbly come to Cabrini College, offering my talents, prepared to join with you, not to change you but to join with you, as we continue the legacy of advancing Cabrini to new heights of excellence…. …..I envision Cabrini College as a one-of-a-kind jewel in the crown of Catholic higher education. You already have what I have been searching for in a Catholic college. You provide, in a unique way, the richness of both the Catholic intellectual and social traditions. You liberally educate while providing an array of experiences (both inside and outside of the classroom) for that intellectual experience to be understood, experienced and synthesized in the broader context of service to and solidarity with others. This commitment to community, to society and to the common good is at the heart of Cabrini's mission, and I can assure you it is also what drives the heart of your next president!I share in your belief that a Cabrinian education is a transformational learning experience. I share in your belief that your unique core curriculum, with its emphasis on the common good, deeply affects students' intellectual and moral development. I share in your belief of the importance in having a beautiful campus and vibrant campus life with an abundance of cultural, athletic, recreational, spiritual and social activities that compliment and bolster the academic experience. I share in your commitment to "service beyond oneself" and one's moral obligation to reach out and meet the needs of others and society. But most of all, I share in your belief that each of us is called in the image and likeness of the God who made us, and loves us to do something extraordinary! 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
 


 


 27







        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The stated mission of the University does include language supporting community engagement as a priority, including “…as the University of Southern Indiana seeks to support education, social and economic growth, and civic and cultural awareness in southwestern Indiana, it will be devoted primarily to preparing students to live wisely.”  In addition, the mission states, “As a public institution, the University of Southern Indiana counsels and assists business and industry and social, educational, governmental, and health agencies to higher levels of efficiency and improved services.”

		IA2_text: USI formally recognizes community engagement activities by faculty, administration, support staff, and students.  Examples of such awards and celebrations include:•      USI considers its faculty and staff who volunteer for USI and for various community groups to be one of its greatest assets.  Each September, a recognition dinner is planned to honor the volunteers who have given at least 20 hours of volunteer service during the prior USI fiscal year. This event recognizes the invaluable contribution of individuals whose volunteer service supports excellence in education, the arts, the community, and USI. Volunteers are recognized for 250, 500, 750, and 1,000 plus total service hours. Awards are presented to the Volunteer of the Year and Student Volunteer of the Year. •       Sydney L. & Sadelle Berger Community Service Award is given annually to recognize a University faculty member for distinguished community service to groups, agencies, and institutions external to the University of Southern Indiana.   The award includes an individual plaque and check presented at the Fall University meeting, attended by all faculty and staff. •       Center for Applied Research hosts an annual year-end reception to recognize faculty and staff who have been involved in community engagement projects throughout the region.  Certificates are given to all who have completed one or more projects during the year.  •      Each year the University hosts the Faculty Scholarship Reception to recognize creative and scholarly works by faculty, and a component of this reception is to recognize community engagement.•      At the conclusion of the Connect with Southern Indiana program, there is a reception and certificate program to recognize participants and their community projects.•      Historic Southern Indiana recognized its community partners at its 25th Anniversary Celebration.

		IA3a_text: The primary mechanism for assessing community perceptions of USI’s engagement activities within the community is the President’s Task Force on Workforce and Economic Development. Started in 2000, and repeated in 2007, this Task Force is charged with a four-part study of community engagement that includes:•      An audit of existing curriculum, educational, and training programs, and to make recommendations for needed changes; •      A survey of regional employers to study the existing, and newly emerging, economic and social trends in the regional economy, to identify gaps between the existing program offerings and the changing needs of employers;•      A study of USI’s economic impact on the regional economy; and•      A regional effort to generate awareness of these issues and to solicit feedback on the role of the University as an agent for economic development and community engagement via focus groups. These focus groups are conducted with regional leaders in various communities, including eight Indiana counties, Western Kentucky, and Southern Illinois. These focus groups are designed to “…gain perspective on the University’s role in economic and workforce development, to assess public perception of the University’s performance, and to discover what is needed from the University in terms of its credit and noncredit programs and its outreach efforts.”

		IA3b_text: The data collected by the President’s Task Force on Workforce and Economic Development via focus groups, employer and alumni surveys, and general research are analyzed and compiled into a formal report.  This report is then shared with those who participated in the focus groups and surveys via public forums, the USI Web site, reports, and ‘report back’ efforts.  These ‘report back’ efforts allow task force members to go back and meet with the regional leaders to inform them of the results of the data collection and analysis, as well as the University’s plans for addressing the information.In addition, the assessment data are used to drive new academic and community programs. USI has made measurable progress in implementing the recommendations from the 2000 President’s Task Force on Workforce and Economic Development report by accomplishing 18 of the 19 recommendations including:     >  Adding 12 of the 13 academic programs suggested;    >  Increasing the number of co-op and internship opportunities for students;    >  Increasing the noncredit and workforce training courses;    >  Creating a regional leadership program; and    >  Expanding the availability of course offerings though distance education. Results from the 2007 Task Force are currently being reviewed and used to drive academic curriculum changes and the development of  additional non-credit programs though USI’s Division of Extended Services.

		IA4_text: Community engagement is emphasized across all USI marketing materials, including:•      On the University of Southern Indiana Internet home page, one of the six primary links is labeled ‘Community’ and takes the user to a page providing extensive information and additional links to other parts of the USI Web site devoted to community relations and resources, as well as examples of community outreach programs. This page also include links to academic resources: Bachelor of General Studies, College Achievement Program, USI Nearby, Distance Education, Service Learning and ROTC; business resources: Economic Development, Center for Applied Research, Training and Consulting, Workforce Development, and TSISC (Tri-State Industrial Safety Council); and community resources: Continuing Education, Personal Development, Kids Classes, USI Nearby, USI Speakers Bureau, and the USI Experts Guide.  (www.usi.edu/welcome/community.asp)•    The USI Magazine is published 3 times a year and is sent to alumni, donor, faculty, staff, community leaders and other friends of the University, to a total audience of 48,000. The magazine routinely features articles on community engagement and service learning projects USI faculty, students, and staff are involved in. One recent example is the article “Raising Achievement through On-court mentoring” in the December 2007 issue. This article described an innovative tennis and academic after-school program for a local middle school developed by College of Education & Human Services faculty.•      Continuing Education courses are described in a special pull-out section of a Sunday edition of The Evansville Courier newspaper 3 times annually, in May, August, and January.•      The USI Division of Extended Services purchases advertisements on the local PBS station and makes the time available to other University departments to promote outreach activities.•      The President’s Task Force on Economic and Workforce Development report highlights and downloadable PDF reports are available on the Web site.  (http://www.usi.edu/president/2007taskforce)

		IA5_text: USI’s commitment to community engagement is made clear to USI faculty and staff, as well as the public, and local, state, and federal government officials.    USI President, Dr. H. Ray Hoops, as well as other senior administrators, regularly promote community engagement as a critical part of the USI mission. Recent examples include:•      USI President, Dr. H. Ray Hoops, provides his vision for the University on his “Directions for the Future” Web page, where he explicitly denotes the importance of community engagement (www.usi.edu/president/ahead.asp).•      USI Day at the State House Luncheon, March 20th, 2007 – President Hoops gave a speech to legislators detailing the mission and accomplishments of USI, including how USI continues to serve the communities of southwest Indiana and the Tri-State area through academic programs and community engagement. •      Senate Leadership Reception, September 25th, 2007 – USI Rice Library. The President gave a speech to state senators thanking them for their support and providing a summary of the President’s Task Force on Workforce and Economic Development and how USI plans to respond to the recommendations from the report. •      2007-2009 Overview of Tuition and Fees presentation at the Board of Trustees meeting, open to the public – May 17, 2007. This presentation by President Hoops outlined USI’s core values regarding responsiveness to community needs.•      The USI Provost has held several workshops on the “scholarship of engagement,” including two campus workshops by Dr. Lorilee Sandmann, Associate Professor at the University of Georgia and recognized authority on higher education engagement and outreach.   The sessions were:      > “Defining Scholarship and the Scholarship of Engagement,” (2004) – A 6-hour session attended by approximately 60 deans, department chairs, and program directors.     >“Documenting Engagement and Scholarship for Tenure and Promotion” (2008) – Two ninety-minute sessions attended by over 100 faculty, department chairs, program directors, and deans.

		B1_text: The mission of USI’s Division of Extended Services is outreach, and this department provides the coordinating infrastructure for engagement activities.  Extended Services complements the University’s traditional role by providing and facilitating quality education, research, and technical services for people, groups, and organizations.  These services and programs serve individuals, communities, businesses, and organizations, as well as University colleges and departments.  Over 15,000 people participate in programs and services annually.  Nearly 30 people work in Extended Services providing comprehensive coordination and support services for formal academic outreach and engagement activities of the University and assisting faculty members in using their content expertise and skills in engagement programs and projects.  Because of the breadth of outreach programs and services coordinated within Extended Services, the department has recently been reorganized into four primary Centers and six additional service units.The Center for Applied Research works with businesses and organizations throughout the region to help leverage the intellectual capabilities of the University by matching faculty, staff, and students to conduct research, consulting, and other applied projects. The Center for Continuing Education offers noncredit short courses designed to provide opportunities for personal growth and development, as well as certificate programs and continuing education for numerous professions.  The Center for Education Services and Partnerships works with regional school corporations developing and facilitating P-12 partnerships; coordinates the University’s concurrent enrollment programs; and develops and administers school, family, and children’s noncredit programs, including the University’s Children’s Center.   The Center for Human Resource Development is responsible for workforce development programming, contract training and assessment services, development of employer partnerships, and coordination of the Connect with Southern Indiana program.Other outreach service units within Extended Services include:•      Office of Service Learning – Infrastructure focused on formalizing, supporting, and enhancing academic service learning;•      Bachelor of General Studies Program – Customized degree program for working adults;•      USI Nearby - Off-campus community locations providing many core curriculum credit courses;•      Heritage Tourism – Historic New Harmony and Historic Southern Indiana are dedicated to preserving, enhancing, and promoting the cultural and historic resources in the region;•      Innovation Pointe – The University is the educational partner in Evansville’s new high-tech business innovation center;•      Southern Indiana Japanese School – Partnership with regional companies providing supplemental Japanese education to K-12 students to ensure students keep up with peers in Japan.

		B2a_Text: Internal budgetary allocations of over $2.1 million help fund the Division of Extended Services, whose primary mission is outreach (described above).  Seven new faculty positions requiring community engagement were added (total salaries of over $740,000) last year, and internal funding of $165,000 supports local arts and theatre programs.

		B2b_text: External funding to support institutional engagement is primarily from grants and participant fees for programs and services.  Examples include:• As a regional leader in Science, Technology, Engineering, and Math (STEM) outreach activities, the University has received over $2.0 million in grants from the National Governors Association, NSF, WIRED, and Indiana-STEM to further STEM outreach initiatives throughout southwestern Indiana over the next three years.• Lilly Endowment funds to expand sabbatical opportunities encouraging faculty to consider engagement projects.  Selected faculty members receive a grant of $2,500 to support their projects, and their college receives up to $20,000 for instructional backfill.• Provost promoted creation of the Connect with Southern Indiana Program with $330,000 in grant funding to encourage faculty and staff to engage in community projects with other participants from a nine county region in southwestern Indiana. The program received national recognition from the University Continuing Education Association in March 2008 for innovation in engagement programming.• Lilly Endowment grant for Historic New Harmony operations ($125,000); Indiana Campus Compact funding for service engagement infrastructure ($22,500); and participant fees contribute approximately $1.5 million annually to supporting continuing education and professional development programs.

		B2c_text: The USI offices of Sponsored Research, Advancement, and Governmental Relations all engage in fundraising efforts specifically for the support of community engagement activities. The Office of Advancement (Development Division) works to secure funding from corporations, private donors, endowments, and alumni to fund USI’s community partnerships, for example the New Harmony Theatre, which received $135,000 in support from USI donors last year. Sponsored Research provides assistance to faculty and staff in identifying funding opportunities for small and large community engagement projects and scholarship. In addition, the USI Vice President for Governmental Relations pursues state funding allocations to support USI’s various community partnerships such as 2007-2009 requests for $850,000 for economic development outreach activities, including the Center for Applied Research at USI and $750,000 for the establishment of the Southwest Indiana STEM Education Center. •  The Division of Extended Services also employs a grant writer focused on acquiring funding for outreach projects and partnerships with community organizations.  • The most recent capital campaign included faculty development funding, especially in the area of community engagement activities,  as a key priority. In addition, funds from this campaign have been set aside  for the next president to use specifically for this purpose.

		B3a_text: Because of the wide variety of community engagement activities, the University of Southern Indiana gathers data on faculty, staff, and student community engagement activities using several methods.•      Faculty engagement and service activities are tracked, monitored, and reported to the Provost and Vice President for Academic Affairs via annual reports compiled within each College. These annual reports are key to the merit pay, tenure, and promotion processes.  •      The Division of Extended Services developed and administered an Outreach Inventory in 2007 designed to track service learning and engagement activities by faculty and staff in colleges and departments across campus, categorizing activities into regional engagement, economic and workforce development, and/or P-12 engagement.  This Inventory will be compiled on an annual basis.•      Volunteer Services tracks faculty, staff, student, alumni, and ‘Friends of USI’ community engagement activities via timesheets for volunteer activities. Volunteers complete a questionnaire initially to determine areas of interest and skills, and the office also maintains a database of those volunteers.•      The Office of Service Learning compiles information on service learning courses each semester, and during the 2007/08 academic year surveyed students who participated in these courses. •      The University participates in the National Survey of Student Engagement (NSSE) and the Faculty Survey on Student Engagement (FSSE) on a biannual basis to augment student engagement information collected through on-campus tracking methods.•      One method of gathering information used by the President’s Task Force on Workforce and Economic Development is focus groups of regional community leaders.  The focus groups allow these community leaders to provide feedback on the University’s community engagement activities and resulting community impact.

		B3b_text: The University uses information collected not only for reporting and tracking, but also for assessment, planning, and improvement purposes.  •      The annual reports from each college on faculty engagement and service are key to the merit pay, tenure, and promotion processes.  •      The information compiled for the 2008 Outreach Inventory will be used by University administration for assessment and initiatives to address regional needs.•      Information gathered by Volunteer Services is used primarily for reporting and tracking the tremendous accomplishments of USI volunteers in the community.  It is estimated that USI faculty and staff donate over $600,000 worth of volunteer hours each year to regional community organizations and USI. •      Data from surveys of students participating in service learning courses will be used for process improvements, including how the Office of Service Learning can better support students and projects.  Surveys of faculty and community organizations are scheduled to begin in 2008-09, and this information will also be used to improve the services and infrastructure of the University’s service learning program.•      The NSSE and FSSE data regarding student engagement have resulted in additional focus on providing co-op and internships, as well as study-abroad experiences for USI students.  •      Recent NSSE and FSSE data have also resulted in USI taking steps to increase students’ sense of connection and engagement with USI.  New initiatives to strengthen students sense of ‘home’ within their respective majors include expanded mentoring and advising programs; facilitation of ‘out of class’ interaction and discussion with faculty; and additional support programs for academic and non-academic issues.  •      The findings from the 2000 President’s Task Force on Workforce and Economic Development resulted in the development of 12 new academic programs as well as the Center for Applied Research, all designed to meet the current needs of the community.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: USI analyzes the characteristics and the quality of educational and engagement experiences of its students through various survey instruments including student evaluations of teaching, the National Survey of Student Engagement, and our internal “University Experience” survey given to freshmen and juniors each fall. One key finding from the most recent NSSE results suggested that USI needs to put additional emphasis on co-op, internship and study abroad opportunities for our students.

		B3d2_text: Faculty members across USI conduct community assessment research through their own work as well as through coordination with the Center for Applied Research. In addition, faculty who include service learning projects within their courses regularly measure the impact of those projects using various assessment tools.  A key finding consistent across all of the faculty community assessment research is that USI's efforts to involve faculty and students in community engagement projects has a real impact on economic development in the region.

		Impact on community: On

		Impact on institution: On

		b3d3_text: • The President’s Task Force on Workforce and Economic Development, as well as on-going faculty projects, such as the Evansville Fact Book and analyses of the economic impact of the University on the local economy, keep USI updated about the emerging trends in the demographic, social, and economic characteristics of its service area. • USI is one of the 19 needs-assessment sponsors of the periodic comprehensive community studies conducted by the United Way of Southwestern Indiana. As a partner, USI has access to the results of these studies. • USI administrators, faculty, and staff are on the boards of a wide variety of community organizations.

		B3d4_text: The President’s Task Force on Workforce and Economic Development examines community demand for new academic and non-credit programs.  A key finding from the most recent Task Force report was the need for courses for professional development of  non-profit executive directors and board members.

		b3e_text: Impact on Students:  The results of the surveys described above are used to develop new and expand current programs that encourage student service learning and engagement experiences.Impact on Faculty:  Faculty research results in additional engagement opportunities for faculty and students. Impact on Community: The results from the surveys, economic impact analyses, and community studies drive USI’s continued efforts address the evolving needs and expectations of its constituencies and how USI is impacts the community through engagement activities.Impact on Institution: The additional academic programs as well as non-credit courses results in: •      The development of revenue-generating noncredit courses as the direct result of constituent demand.•      Community demand for new academic programs has resulted in the implementation of 12 new majors at both the undergraduate and graduate level since 2000, and additional programs are being developed based on the most recent President’s Task Force on Workforce and Economic development results.

		B4_text: One of the Core Values of the University championed by the President is “Needs Driven:  Responsive to Regional Needs.”  Colleges within the University prepare strategic plans defining future initiatives within the College.  The importance of community engagement is apparent in those planning documents. Examples include:  •    In the College of Business Strategic Plan, published in 2005, one of the guiding principles is “Engagement,” which includes responsiveness to the needs of our communities, and nurturing an environment that values social responsibility and integrity.  The strategic plan then lists strategic initiatives, including “Determine the effective use of service activities by faculty, staff, and students,” and “Increase the number of service activities…”•    In the Pott College of Science and Engineering Strategic Plan, 2008-2013, “Goal 5:  The Pott College…will develop campus and community partnerships to enhance the learning opportunities for students within the college.”  One of the metrics to determine achievement of this goal is “The Pott College…will develop and maintain at least 20 annual STEM outreach projects.” •   Goal Four in the College of Liberal Arts, Strategic Plan, 2007-2011, is, “Increase the College’s leadership and presence in the Evansville community and surrounding tri-state area through outreach, service learning, partnerships, and other activities.”

		B5_text: The University supports community engagement for its faculty and staff in a variety of ways.  Examples include:•      Presentations sponsored by the Provost on the scholarship of engagement attended by deans, department chairs, faculty, and staff.  Dr. Lorilee Sandmann initially presented on campus four years ago, with a return visit and presentation in 2008.•      In the summer of 2008, the Office of Service Learning and the Center for Teaching and Learning Excellence co-sponsored the first annual Service Learning Summer Institute.  The goal of the Institute is “to support the faculty’s on-going development of service learning as a part of USI’s commitment to being an engaged campus.”  Participants in the four-day Institute learn about service learning best practices and tips for success, work with a community partner, and begin revising a course to include a service learning project.•      Support for attendance and participation of faculty and staff in regional and national conferences, including: Outreach Scholarship Conference;  National Science Association Conference to present results of a study conducted for Habitat of Evansville;  Governor’s Conference on Volunteerism and Service for interdisciplinary panel presentation by University faculty; and the University Continuing Education Association Conference.•      Lilly Endowment funding expands sabbatical opportunities for faculty to encourage them to pursue engagement projects.•      Extended Services staff in the Center for Applied Research, Center for Human Resource Development, and Center for Education Services and Partnerships provides orientation, partnership facilitation, and one-on-one mentoring.•      The College of Business offers two community engagement fellowships each summer for faculty to address a community issue or need. Each fellowship has a value of $7,500.  Examples of these projects are:     > Leader Behaviors: Their Impact on Employee Relationship and Performance Issues     > An Update and Expansion of the Evansville Factbook:  Piloting Local Community Data Snapshots

		B6_text: The University ensures the regional community has a voice in planning for community engagement in a variety of ways.  For the institution, the President’s Task Force on Workforce and Economic Development provides numerous opportunities for input from southwest Indiana residents each 5-7 years, when it completes its planning for curricular and outreach activities.  Last year, USI conducted eight Listening Sessions across southwestern Indiana counties involving 120 community leaders and members.Numerous advisory boards and councils provide community members an opportunity for input into community engagement at all levels within the University, including institutional, college, and department level.  A few examples of boards and how they are used include:•   Division of Extended Services - The Center for Applied Research has a Regional Advisory Committee composed of community and business leaders from southwest Indiana. This Committee established the vision, mission, and goals of the Center, and they meet periodically to assess progress and provide insight into the future direction of the Center.•   College of Business - The Board of Advisors is comprised of business leaders from a representative cross-section of economic sectors. There is an industry-education interaction committee that focuses on community engagement channels including service learning projects, faculty research, and consulting projects addressing “burning issues” in the community.•   College of Education and Human Services - The Department of Social Work has a twelve (12) member advisory board composed of representatives from community agencies. The committee suggests and recommends changes necessary for the provision of quality social work education in the preparation of students for social work practice in the community.• College of Nursing and Health Professions - Each of the College of Nursing and Health Professions programs have advisory boards/councils and committees to assist them in their community engagement activities, academic planning and development of partnership opportunities.

		SD1_text: As a demonstration of the University’s commitment to hiring faculty experienced in, and committed to, community engagement, the University’s Web page listing of Faculty Employment Opportunities states, “The University is committed to excellence in teaching, outreach to the community, scholarship, and professional activity.” In 2007, the Director of Service Learning position was created, and the person hired is responsible for providing direction and leadership for faculty and staff related to service learning, as well as supporting community engagement activities both in the community, as well as campus-wide, through the Office of Service Learning.In 2008 alone, seven new faculty positions were funded (exceeding $745,000), spanning the majority of the Colleges, with engagement required in the job descriptions. A sampling of the positions includes: Pott College of Science and Engineering:An Assistant Professor of Logistics and an Assistant Professor of Advanced Manufacturing – The job descriptions stated, “These [Engineering] faculty positions will also work with industry through USI’s Center for Applied Research. …The candidate is expected to provide active scholarship service at the program, university, and community levels, curriculum development, program development, and collaboration with colleagues.”An Assistant Professor of Polymer Chemistry – Quote from the job description, “Research engaging undergraduates and consultation with regional industry through the Center for Applied Research and Economic Development is expected. The University is committed to excellence in teaching, scholarship and professional activity, and service to the University and the community.”College of Business:An Instructor in Business/Marketing – The job description stated, “Responsibilities include… engaging in entrepreneurship/economic development outreach activities.”An Assistant Professor in Applied Economics/Econometrics – The job description stated, “The preferred candidate will have… and interest in being involved in community-based economic development projects."

		SD2a_text: The University Faculty Handbook’s (http://www.usi.edu/HR/handbook/handbook.pdf) guidelines for tenure and promotion include the following:• Scholarship.  Scholarship is the foundation for teaching and professional activity.  Applied and basic research, and creative works, contribute to faculty members’ knowledge within their teaching fields, permit them to become productive scholars among peers in learned and professional societies and establish them as citizen-scholars who contribute to local and regional communities. [Emphasis added - page 36, USI Faculty Handbook]   • Service – There is an opening section on University service that addresses campus duties, followed by the following section:     > Community Service.  Service to groups, agencies, and institutions external to the University is a legitimate responsibility of faculty and is consistent with the mission statement of the University.  In general, community service should result from carefully developed plans of activity.  Persons who desire recognition for their service must document their work’s effectiveness. (page 37, USI Faculty Handbook)In addition, helping faculty to clarify what it means to document their work has been the focus of multiple workshops for the past four years.The College of Liberal Arts has also provided faculty with specific guidelines regarding expectations for community engagement and service activities as part of tenure review documentation. [http://www.usi.edu/libarts/facultyinfo/GreenBook_2005Oct.pdf, pages 21–23]

		SD2b1_text: The University typically classifies community engagement by faculty as “service,” and it is defined more specifically within each College for evaluation and promotion purposes.  For example, in the College of Liberal Arts, Contexts and Criteria for Faculty Evaluation, 2nd ed., community service activities have four distinguishing characteristics, including contributing to public welfare or common good; calling upon faculty members’ academic and/or professional expertise; responding to real-world problems, issues, interests, or concerns; and capable of being documented and evaluated.

		SD2b2_text: Not applicable.

		SD3_text: Appointed by the Governor of Indiana, one University student must be a member of the University’s Board of Trustees, giving students a leadership role in institutional matters.  There is also student representation on the Service Learning Advisory Committee, and in the spring and summer of 2008, the Office of Service Learning is working with the AMIGOs (student orientation leaders on campus) to prioritize service learning possibilities, and plan and execute a project during summer orientation.  This project will help the Office of Service Learning identify the student leadership groups and staff resources for ongoing student vision/leadership into the service learning process on campus.In addition, the Office of Student Development Programs “promotes student learning by providing leadership education, involvement avenues, and personal growth opportunities to develop responsible individuals as engaged members of their communities.”  Student Development coordinates, advises, and supports the growth and development of student organizations.  The Office is a resource to assist student led organizations at the University.  There were over 80 student-led organizations registered with the Office of Student Development Programs during 2007-08.  Many of these student-led organizations plan, coordinate, and execute community engagement projects related to the organization's purpose.  For example, Colleges Against Cancer (CAC), the campus arm of the American Cancer Society, plans, promotes, coordinates, and implements a Relay for Life on campus each spring.  The event is co-sponsored with the CAC chapter from the University of Evansville, and the two schools compete to see which school can raise the most money, with the ultimate winner being the American Cancer Society and cancer research.

		SD5_text: Engagement is woven into multiple committees and activities.  •  The Service Learning Advisory Committee, under the direction of the Provost, demonstrates collaboration among departments and divisions, as well as broad involvement and institutional commitment, in USI’s service engagement program. This committee works with the Director of Service Learning to develop policies to advance service engagement at USI, and to act as liaisons within their respective departments to promote service learning opportunities.•  College and University tenure and promotion standards include engagement scholarship as a form of research to be recognized, so college tenure and promotion committees recognize this work. The University Promotions Committee (a committee of the Faculty Senate) also recognizes the scholarship of engagement as an activity to be recognized in the promotion process.•  The Faculty and Academic Affairs Committee of the Faculty Senate addresses policy issues with regard to outreach and engagement issues for faculty.•  Faculty Development Advisory Board has representation of full- and part-time faculty, as well as department chairs, a dean, and representatives from the Rice Library and Instructional Technology. This Committee assists the Director of Faculty Development in creating workshops and other activities for faculty, including how to frame and produce engagement scholarship.

		SD4_text: At this time, community engagement is not noted on student transcripts; however, the Service Learning Advisory Committee has recommended that the University pursue this practice either through course designation or achievement of a special designation.

		IIA1a_txt: Service Learning at USI is a community-based teaching pedagogy that integrates community service with instruction and structured reflection to enrich the learning experience and teach civic responsibility. Service Learning at USI includes:•   Academic Service Learning – Course-based, credit-bearing strategy that integrates community service with instruction and structured reflection to enrich the learning experience and teach civic responsibility.•   Curricular Service Learning – Service Learning related to a particular academic major or field of study in which the service or project is attached to a discipline rather than a specific course.  Credit may, or may not, be attached.•   Co-Curricular Service Learning – Method of learning that involves learning objectives and opportunities for reflection around specific community activities, not usually connected with credit courses.To be listed as a Service Learning course (Academic Service Learning), it must meet the following objectives:  project is based on community and academic partnership in which mutual benefits are exchanged; learning occurs because the project improves academic competency; combination of academic learning and community service helps to transform students into engaged students; the project product and/or reflective analysis form the research/creative work; and ethical practices inform all phases of the project.

		IIA1b_1: 141.00000000

		IIA1b_2:  3.8%

		IIA1c_1: 21.00000000

		IIA1c_2: 66%

		IIa2a_txt: The expected learning outcomes for students include:•     Civic and Democratic Engagement – Giving students a greater sense of responsibility for civic matters, a richer sense of what it means to be in community, a sharpened ability to accurately identify community needs, and a passion for making a contribution, furthering democracy in general in our society and giving students an idea of how citizenship works.•     Making a Difference or Creating Change – Developing the confidence they can make a difference, the willingness to play a leadership role in making that difference, and the propensity to envision the future and enhance their ability to find the resources to create that future.  They will learn a problem-solving, collaborative model, and develop their leadership and teamwork skills needed for effective community work.•     Learning through Disciplined Reflection – Producing more profound understanding of discipline-based knowledge and skills among students’ and further their ability to apply and demonstrate what they have learned.•     Working with Diverse Groups or Environments – Gaining greater comfort and skill in understanding and working with diverse cultures, groups and environments, largely through immersion.•     Feeling Part of the USI Community – Giving students a greater sense of belonging to the USI community.

		IIA1d_1: 75.00000000

		IIA1e_1: 3064.00000000

		IIA1d_2: 11.4%

		IIA1e_2:  4%

		IIA2b_txt: The institutional learning outcomes (listed above) guide service learning coursework campus-wide; however, individual courses often adopt specific outcomes.  In Teacher Education, accountability for field experiences and clinical practice includes the application of both entry and exit requirements for candidates, including candidates’ demonstration of content, pedagogical, and professional knowledge aligned with standards; candidates’ demonstration of proficiencies in early field experiences; candidates’ application of the skills, knowledge, and professional dispositions defined by the unit in its conceptual framework, including the capacity to have a positive effect on P–12 student learning; and candidates’ demonstration of skills for working with colleagues, parents and families, and communities.

		IIA2c_txt: Field experiences and clinical practice are integral program components for the initial and advanced preparation of teacher candidates and candidates for other professional school roles.  The University department and school partners collaboratively design and implement field experiences and clinical practice, including the assessment of candidate performance.  The use of rubrics guides the assessment of students in determining achievement of learning outcomes.  The rubrics provide a set of clear expectations or criteria used to help faculty and students focus on what is valued in the field experience.  The rubrics describe what is to be learned rather than what is to be taught.  Assessment is done through observation, guided reflection, and review of field experience materials.

		IIA2d_txt: In Teacher Education, assessment data are used to determine course grades, but a larger focus is on the improvement of teacher candidates' skills and abilities to ensure successful, well-qualified teachers.  The information from assessments guides the University faculty in continually improving service learning and field experiences to ensure the teacher candidates gain the knowledge and skills needed to become quality teachers.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research:  The Research, Innovation, Scholarship, and Creativity (RISC) Program at USI provides funding for students to initiate or continue qualifying student research projects.  An example of student research integrated with community engagement from the 2008 program is the “Soybean Oil Extraction Process Improvements” project.  This project is in response to the need of a local soybean processing facility for an improved soybean oil extraction process.  The project report will provide the facility with cost, performance, and installation information for each of three options. Student Leadership:  The Office of Student Development Programs sponsors Camp Eagle, a 3-day leadership retreat for incoming freshmen.  The camp focuses on the social change model of leadership, and campers are challenged to analyze themselves, improve their leadership of groups, and create positive change in their communities.  Each camper participates in a community service project giving them a greater understanding of the impact of community service.  In addition, the Emerging Leaders Living Learning Community offers students the skills to “create positive change in the people and community around them.”Internships/Co-ops:  Many internships provide students with opportunities to work with community engaged organizations, including the Lincoln Boyhood Memorial, Adult Probation Department of Vanderburgh County, Growth Alliance for Greater Evansville, American Cancer Society, American Red Cross, Habitat for Humanity, and Evansville-Vanderburgh Building Commission. Study Abroad:  Community engagement is not integrated into all study abroad opportunities; however, there are opportunities for students to pursue these types of opportunities.  For example, in one study abroad program, a student takes intensive Chinese language for 4 weeks in Beijing and spends the second half of the program (4 weeks) teaching English in a rural community in Yunan province.  Another student was engaged in a community outreach program during his study abroad program in Uruguay.

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: Core Courses – The University Core Curriculum seeks to encourage in all students the desire and ability to achieve personal growth and contribute meaningfully to society. Non-specialized, non-vocational learning views students first as human beings, equipping them to harness their full intellectual, aesthetic, emotional, and physical resources to improve their lives and the lives of those around them.In the Majors – Examples of integration include:•   College of Business - Individual Taxation Practicum – In this three credit-hour course, students serve the local community by preparing federal and state individual tax returns for low-income taxpayers, foreign faculty, and students.•   College of Science and Engineering - Two math courses work to develop and deliver a math night for parents at a local elementary school.•   College of Liberal Arts - In the Seminar in Advertising course, students created a logo, positioning statement, and flyers targeted to high school students for SparK12, a new organization created to increase retention among high school students.Graduate Studies – One example of community engagement in the graduate program involves a partnership with International Orphanage Relief, a Jamaican agency. Students travel to Jamaica with the Master of Social Work Program Director to spend one week working in a local orphanage.  The Master of Social Work program goals include, “to serve the University service area and MSW graduates by providing research consultation, community services, and professional development to individuals, organizations, institutions, and communities…”Capstone (Senior level project) – The capstone course for social work, Social Work Practicum II, the course provides supervised experiential learning external to the classroom. A minimum of 300 contact hours per semester are spent in a community social service agency or related organization to develop social work skills and gain supervised practice in performing the role of social worker.

		IIA4_txt: The faculty from the Departments of Social Work, Physical Education, Sociology and Economics, along with their classes, conducted an evaluation of Habitat for Humanity of Evansville and explored the impact of home ownership on “partner” families.  The study combined the demographic information Habitat for Humanity Owners Survey and participants’ perceived resource availability before and after homeownership using the Family Inventory of Resources for Management (FIRM).    Dr. Ronda Priest, (Sociology) presented a paper titled “The Impact of Habitat Homes in their Neighborhoods: A Community Engagement Study” at the National Social Science Association conference (2008).Dr. Barbara Williams, Associate Professor of Occupational Therapy, presented “Community Service – Core Values and Attitudes of OT Practice,” at the Indiana Occupational Therapy Association state conference in 2008.Dr. Doris Mohr and Professor Judy Wells presented a science, technology, engineering, and mathematics professional development workshop entitled, “Algebra for Middle School Teachers,” at the University in June 2007.Dr. Les Nunn’s Legal and Social Environment of Business course in the Spring 2008 completed a business plan for the Old Courthouse in Evansville, Indiana, to make recommendations on the optimum use of the facility.  The Board of Commissioners of Vanderburgh County requested that Dr. Nunn and his class compile the business plan. Dr. Michael Slavkin, Associate Professor of Education, developed Seasons of Change:  An Intergenerational Service-Learning Project for Elementary Grades.  This is a lesson plan designed to be a training tool to show teachers how curriculum can be active and transformative in the lives of elementary students.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: LEARNING CENTERS: Management Diagnostic Center - Uses well-recognized assessment methodology to develop comprehensive training needs profiles for supervisors and managers.TUTORING: College Mentors for Kids, sponsored by the USI Multicultural Center, brings elementary school students to campus to enjoy activities, tutoring, and mentoring relationships with USI students.EXTENSION PROGRAMS: Distance education - USI offers degree programs via distance education; USI Nearby - Off-campus, credit courses provide regional residents access to college courses at more convenient locations; and College Achievement Program (CAP) - Cooperative program between USI and participating high schools. CAP allows high school juniors and seniors to earn concurrent credit at a reduced rate of tuition.NON-CREDIT COURSES:  Non-credit community courses designed to provide opportunities for personal growth and development in arts & leisure, computers, fitness & recreation, languages, and areas of personal interest.  Many noncredit courses offer Continuing Education Units (CEUs).EVALUATION SUPPORT: Office of Institutional Research often provides evaluation support to determine program and project effectiveness, for example the 2007 Citizen Survey for the Evansville Department of Parks & Recreation.TRAINING PROGRAMS: Basic Orientation Plus (BOP)–Partnership with the Tri-State Industrial Safety Council offers BOP safety training program that meets most of OSHA-mandated contractor requirements; Center for Human Resource Development provides training to employers, agencies, and community organizations.  Program examples include supervisory development, customer service, and employee development.PROFESSIONAL DEVELOPMENT CENTERS: The SPIRAL Program provides collaborative professional development with two regional school corporations to provide intensive teacher professional development improving elementary and middle school science instruction. Also, certificate programs enhance the skills of professionals, including Certificate in Maintenance Management & Certified Management Accountant.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: CO-CURRICULAR STUDENT SERVICE: Nearly 800 hours of student service, outside of courses, was reported to Volunteer Services last year. In addition, the Eagle Road Crew, a residence life-sponsored service learning group, often travels to work with deserving community service organizations.WORK/STUDY PLACEMENT: As a participant in the federal work/study program, part of the University’s placements must be in local nonprofit, governmental, and community-based organizations. Long-standing partnerships with Central Child Care, Salvation Army, American Red Cross, Indiana Legal Services and Boy Scouts of America provide outreach opportunities for work/study students.CULTURAL OFFERINGS: Theatre and music performances, art galleries, writer’s retreat, and reading series are all cultural offerings of the University and open to the public.  Heritage tourism (Historic Southern Indiana) and historic preservation (Historic New Harmony) are also offered by the University.ATHLETIC OFFERINGS: As a member of the Great Lakes Valley Conference (NCAA Division II), all athletic events are open to the public, with programs in 15 sports. Also, sports camps for elementary to high school age athletes are offered in eight sports each summer.LIBRARY SERVICES: The David L. Rice Library is open to residents of Indiana and the local area.  Library professionals provide consultation to local residents, schools, and public libraries.TECHNOLOGY: The University partners with several community groups to host video and audio-conferences on campus, including AmeriCorps, an Alzheimer’s awareness group, and regional economic and workforce development conferences.  The University also provides technology consulting for community organizations.  The University has produced several programs for broadcast on local PBS affiliate.FACULTY CONSULTATION:  The Center for Applied Research matches faculty and staff with businesses and organizations in the region to conduct research, consulting work, or other applied projects.   Faculty consultation services are also offered through each of the five Colleges.

		IIB4a_txt: In the Center for Applied Research, faculty conduct applied research and consulting projects serving the companies and typically resulting in some payment.  Faculty may publish research findings and identify new areas of research to explore.  For instance, the Alcoa partnership began with Dr. Paul Doss, certified geologist, providing oversight on a coal combustion products storage project.  Consequently, Dr. Doss has published one research paper, Alcoa has requested two additional projects engaging faculty and students (fish counts and wind power generation), and Alcoa was a site visit for a national geology conference hosted at USI during the Spring of 2008.  The relationship continues to grow as the parties gain greater understandings of our strengths and ability to collaborate on numerous issues.The Connect with Southern Indiana program is designed to retain the region’s intellectual capacity by strengthening critical thinking and promoting active citizenship.  Twenty-four people from nine southwestern Indiana counties are selected each year to participate in this program, which is funded by the Lilly Endowment.  Participants expand their opportunities for creating new connections: with other residents, with local and regional organizations, between communities, and between USI and the region. These connections are designed to transcend traditional boundaries of towns and counties, occupation, and demography.  All participants develop a collaborative project to benefit the local community during the program.The College Achievement Program not only works closely with high school teachers, but also with regional superintendents, principals, and counselors to ensure a successful program.  Meetings are held periodically to allow all involved to interact and collaborate.Historic New Harmony, a unique partnership between the University and the Indiana State Museum and Historic Sites, works with the Town of New Harmony to ensure the preservation and interpretation of New Harmony’s sites and history, as well as promoting heritage tourism.

		IIB4b_txt: The Center for Applied Research builds a relationship with the community client, and by carefully listening to the needs of the client, structures a project agreement to frame the work of the faculty and expectations of the client.  Through direct interaction, the Center works closely with both parties to ensure projects meet everyone’s expectations.  The Center is also in the process of developing a quantitative feedback tool.  Indications of success include the number of organizations pursuing multiple projects after the successful implementation of one as well as the growth in project requests over the two years.The Connect with Southern Indiana program uses a variety of assessment and evaluation tools during the year-long program, including social network analysis, critical thinking assessments, and formal and informal program evaluations.  The assessment information is then communicated back to county representatives at the conclusion of the program, along with an opportunity for county representatives to provide feedback on that year’s program.The College Achievement Program conducts professional development workshop evaluations and provides feedback to faculty liaisons.  High school students are surveyed annually with course evaluation forms, as well as after graduation, to determine if credits successfully transferred and to assess college preparedness after coursework.  Surveys are also administered every five years to superintendents, principals, and counselors on program perceptions.  Survey and evaluation results are shared with high school teachers, faculty, and school administration annually.  Historic New Harmony conducts focus groups within the Town of New Harmony related to the Town’s heritage tourism and historic preservation activities.  Report-back meetings are then held to inform the town leaders and residents on the information gathered and discuss future programs and services. 

		IIB5_txt: Connect with Southern Indiana participant, Dr. Glenna Bower, Assistant Professor of Education, led a team in developing an after-school intervention program and DVD addressing childhood obesity.  The SMART Youth Fitness and Nutrition DVD includes sample components of aerobic fitness, flexibility, muscular strength, and nutrition using common household items instead of expensive equipment.Geology Professor, Dr. Paul Doss, published, “Hydrogeology of an abandoned mine-land site for management of coal-combustion products,” along with Ron Yost and Don Fuller, in The Geological Society of America Field Guide 12, 2008.  Publication is a result of project with Alcoa.Evansville Department of Parks and Recreation, 2007 Citizens Survey Report, by Dr. Katherine Draughon, Office of Institutional Research.  The research team developed and implemented a web-based survey, analyzed results, and produced the report for the Department of Parks and Recreation to elicit opinions from residents regarding usage, needs and desires related to the city-operated parks and recreation facilities. Dr. Sudesh Mujumdar, Associate Professor of Economics, and Dr. Timothy Schibik, Professor of Economics, prepared the I-69 Community Development Study, in February 2008.  This report was prepared for the communities of Oakland City, Petersburg, and Washington, Indiana, to help guide planning efforts for the towns to address the positive and negative consequences of the new interstate.Leslie Townsend, Director of Historic Southern Indiana wrote, Indiana’s Ohio River Scenic Byway, published in 2007 by Arcadia Publishing.  Historic Southern Indiana, a community outreach program of the University dedicated to preserving, enhancing, and promoting the resources of southern Indiana, provides administrative support for the Ohio River Scenic Byway, established in 1996.

		III1_txt: Section II, Question 1e:  The 3,064 count for 'How many students participated in Service Learning courses in the most recent academic year' is a duplicated head count. In other words, a individual USI student may be counted multiple times if they took more than one service learning course.  The 4% is calculated by dividing the 3,064 by the total duplicated head count for the Fall 07 and Spring 08 semesters (79,1000).
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
 


 


 21







4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 26







d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4
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			9


			10


			11


			12


			13
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  



Yes

Yes_2

Yes_3

Yes_4

Yes_5

Yes_6

Yes_7

Yes_8

Yes_9

Yes_10

Yes_11

Yes_12

Yes_13

Yes_14

Yes_15

Yes_16

Yes_17

Yes_18

Yes_19

Yes_21

Yes_22

Yes_24

Yes_25

Yes_26

Yes_27

Yes_28

Yes_29

Yes_30

Yes_31

Yes_32

Yes_33

		PrintButton1: 

		Name: W. Randy Smith

		Title: Vice Provost for Academic Programs

		email: smith.70@osu.edu

		City: Columbus

		State: OH

		Institution: The Ohio State University

		president: E. Gordon Gee, President

		address: 205 Bricker Hall190 N Oval MallColumbus OH 43210

		Phone: 614-292-5881

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Limit to 100 words The vision statement in the 2000 Academic Plan declares that "As a 21st century land-grant university, The Ohio State University will set the standard for the creation and dissemination of knowledge in service to its communities, state, nation and the world.” It articulates the  purpose of the university: “To advance the well-being of the people of Ohio and the global community through the creation and dissemination of knowledge.…The Ohio State University will be recognized worldwide for the quality and impact of its research, teaching, and service. Our students will be able to learn and to advance knowledge in all areas."  http://www.osu.edu/academicplan/vision.php

		IA2_text: Limit to 300 wordsCommunity engagement is recognized and celebrated centrally through the following efforts: (1) the James F. Patterson Land-Grant University Lecture includes recognition of nominees for the regional/national C. Peter Magrath University Community Engagement Award, recipients of engagement seed grants, and past grants featured in a publication describing impacts; and (2) since 2002 the Service-Learning Initiative and Project Community/Ohio Union present awards annually to students, faculty, and staff for excellence in community service; community partners for excellence in community partnership building; student organizations for excellence in community service programming, and Ohio State’s nominee for the Charles J. Ping Student Community Service Award (presented by Ohio Campus Compact).College and department examples: -The Multicultural Center’s annual awards categories of Academic Service and Outreach, Outstanding Community Leader, and Outstanding Community Organization-College of Pharmacy recognitions of community partners as Preceptors and Mentors of the Year-College of Dentistry‘s Berkowitz Award and Geriatric Dentistry Program award for students excelling in community clinical rotations-Faculty, staff, and student engagement showcased in college newsletters, alumni publications, and webpages-College of Public Health’s Champions of Public Health awards recognizing public health practitioners, community leaders, and organizations-Outreach and engagement as a significant criterion in the selection of recipients of Ohio State Newark’s Faculty Service Award-Excellence in Extension Award for recognition of outstanding OSU Extension personnel

		IA3a_text: Limit to 400 wordsQuestion 5 highlights the integration of outreach and engagement into the overall institutional strategic plans and objectives. The strategic plan and its goals are the overarching strategies for planning and assessment at the department and program level. The mechanisms for systematic assessment of community perceptions discussed below are guided by the systemwide plans. Dialogue Assessments Led by University Leadership. Upper-level management of the university have structures for gathering community assessments of the institution’s engagement. Examples:- African American pastors meet regularly with University President, Vice Provost/Special Assistant to the President for Diversity- Dean’s Advisory Committees are used across the institution to provide program evaluation, assessments of initiatives, and consideration of new initiatives at the college level.- President Gee is touring the state to see community engagement programs; meet with alumni, friends of the university, and community leaders; and learn from the public their view of the university and its role. In 2008 he plans to visit all 88 counties and in each following year 44 countiesCommunity-Based Committees assess engagement partnerships throughout the planning and implementation process. Examples include- Campus Partners Board- OSU Extension state and local advisory committees- Continuing Education Program 60 Board - Service-Learning Initiative community partner focus groups assess perceptions of faculty and student engagement through service-learning courses. - Fisher College of Business Executive Education “Fisher Breakfast Club Sessions” – participants are surveyed after each session.- Pharmacy Experiential Advisory Committees of college faculty and preceptorsProgram Reviews. As part of the University’s cycle of academic program review, academic units engage in a process of self-study and external review and assessment. The self-study explicitly includes a review of outreach and engagement (aligned with the University’s Academic Plan goal to enhance the well-being of Ohio and the global community) that asks units to review dimensions of their outreach and engagement activity and its integration with the “knowledge creation and dissemination” aspects of their work. The self-study uses information from several sources such as data on community perceptions. It includes questions about the extent to which the units consult and cultivate partnerships with external groups. For departments that received funding from Cooperative State Research, Education and Extension System, assessment of Extension engagement is a key component. Source: http://oaa.osu.edu/documents/APR_Guide_2008_web.pdf

		IA3b_text: Limit to 300 wordsThe programs aggregate this information and use the assessment data to shape existing and future community engagement and for continuous quality improvement. Examples: Dialogue/Committees. As stated above, these committees provide direction for altering existing programs and direction for new programming. Committees provide input for broader bodies. As an example, the State Extension Advisory Committee includes representatives from local Extension Advisory committees and provides a vehicle for aggregating perceptions from the local committees. The Service-Learning Initiative collects community assessment via its Advisory Committee and formal evaluation from community partners. The data inform future programming, e.g., adding criteria for multidisciplinary and longer term service projects.Consultant Assessment. Outside consultants have aggregated and interpreted data collected from various sources including community members and reported on impacts of programs. These reports have been used to share the results with the public and to develop future program direction and include the following:- The Future Starts Here: The Role of the Research Universities in Ohio’s Economy, August 2006 http://www.osu.edu/news/economic_impact.pdf- Battelle report Ohio State University Extension: A Generator of Positive Economic Impacts for Ohio: http://extension.osu.edu/about/econimpact.php. This information has helped to provide direction for the strategic plan developed by OSU Extension in 2008 to guide its future programming. See http://extadmin-cms.ag.ohio-state.edu/leadership/osu-extension-strategic-plan/strategic-plan-home-page/Program Reviews. An outcome of the program review process is that departments develop an action plan reflective of the assessment received through the process. 

		IA4_text: Limit to 300 words“Outreach” is a prominently displayed “top-level” page on The Ohio State University website. The Outreach page provides links to partnerships and outreach and engagement work across the university (http://www.osu.edu/outreach). The “Do Something Great” page has a section of engagement-related stories (http://www.osu.edu/dosomethinggreat/Outreach.php). The Office of University Outreach and Engagement (UOE) website provides resources to support and strengthen faculty/staff engagement with communities (http://outreach.osu.edu). Related programs’ websites feature engagement through teaching, research, and service (Service-Learning Initiative, Project GRO, OSU CARES, P-12 Project).University publications highlighting outreach and engagement include The Ohio State University Visitor Guide; Time and Change: A Progress Report, magazine published by University Relations; Ohio State Profile brochure; The Ohio State University School Partnerships Summary; annual UOE publications reporting the impact of engagement-related grants; annual diversity reports of the Office of Minority Affairs; and Connect, e-newsletter sponsored by the Alumni Association.All 18 colleges and 4 regional campuses have outreach and engagement webpages (see http://outreach.osu.edu/college_contacts_websites.php). Individual college and unit materials feature community engagement. Examples include college annual reports (Biological Sciences, Pharmacy, Fisher College of Business, Public Health, Veterinary Medicine); alumni magazines (Education and Human Ecology, Humanities, Engineering, Medicine, Public Health); newsletters and news webpages (Education and Human Ecology, Business, Public Health, Mathematical & Physical Sciences); faculty and student recruitment materials (John Glenn School of Public Affairs, Admissions); regional campus publications (Ohio State Newark Profiles); special unit publications (Community Corner section, Qué Pasa, OSU?, Admissions office); OSU Medical Center community impact report; University Development Giving Update; WOSU Public Media’s community page

		IA5_text: Limit to 300 wordsPast and current executive leadership are champions of community engagement. During his 1991-1997 administration, President Gee was the first chair of the Kellogg President’s Commission on the Future of State and Land-Grant Universities. In 1994, an ad hoc committee on University Outreach articulated a vision and values for Ohio State’s outreach mission. 2000 saw the establishment of the Vice President for University Outreach and the Office of University Outreach and Engagement under the leadership of President Kirwan. In 2001-02 one of six strategies of the Academic Plan directed colleges and units to “Help Build Ohio’s Future” by engaging research, teaching, and service with societal issues. In 2004, President Holbrook’s leadership agenda elaborated concrete objectives for each strategy, including outreach and engagement through “Building Ohio’s Future.” Since President Gee’s return in 2007, engagement remains at the forefront of his vision. Examples:In October 2007 President Gee articulated 6 strategic goals, one of which is “we must commit to our communities and revitalize our covenants with them.” On April 15, 2008, in the James F. Patterson Land-Grant University Lecture, he stated: “Ohio State University is duty bound to act as a responsible global citizen…As a land-grant university, Ohio State must be focusing on research for the public good and fueling our state’s economic prosperity.” In May 2008 President Gee’s address to faculty referred to Provost Alutto and his vision for Ohio State as the “land-grant university to the world.” In this they were reflecting the global impact of the institution. Provost Alutto’s vision for international community engagement is being implemented through the President’s and Provost’s Council on Strategic Internationalization and the newly created Vice Provost for Global Strategies and International Affairs. In Spring 2008 the president announced a full-time vice president for outreach and engagement and an associate vice president for arts outreach.

		B1_text: Limit to 400 words Ohio State’s VP for outreach and engagement provides overall leadership in advancing community partnerships. An Associate VP for arts outreach provides leadership for engagement with the arts community. The Campus Partners initiative works closely with the leadership focusing on community partnerships for revitalization of the university neighborhood community. The Office of University Outreach and Engagement (2.1 FTE; reports to the VP) gives leadership to building institutional capacity for mutually beneficial engagement with communities. Two committees work closely with this office and VP to advance, support, and coordinate community engagement:- Outreach and Engagement Steering Committee (leadership for major outreach/engagement units, support units, and institutional leadership groups)- College/VP Outreach and Engagement Contacts Council (outreach and engagement contacts from each college and academic support unit)This central infrastructure collaborates with the following:- Service-Learning Initiative (1.96 FTE) supports integration of outreach and engagement into teaching.-Project GRO (1.25 FTE) enhances the integration of outreach and engagement into research grantproposals.- OSU CARES/OSU Extension (1.1 FTE) partners OSU Extension with colleges across the university on collaborative outreach and engagement projects.- P-12 Project (2.08 FTE) coordinates and supports university-wide partnerships with the preschool-12th grade community.- Economic Access Initiative (1.6 FTE) collaborates to advance the path to college for low-income and first-generation students.- OSU Extension, Continuing Education, and other units within the Office of Academic Affairs and the Office of Research. The outreach and engagement contacts in colleges and academic support units help coordinate efforts within their unit and across colleges. Examples include- Health Sciences Outreach Committee. Health sciences O/E contacts meet regularly to discuss issues of mutual concern and collaborate on projects that lead to community-based experiences for health sciences students and grant funding. - Libraries Office of Outreach and Engagement coordinates outreach efforts across the Libraries, particularly in collections, instruction and public service.-University District Committees with Campus Partners bring together university and community for coordinated efforts on issues affecting the community east of the Columbus campus.

		B2a_Text: Limit to 50 wordsFY 09 $200,000 (annual continuing funds) and $2,558,999 (cash) are allocated to central outreach and engagement (including central support for Tech Transfer, WOSU, VP office, Service-Learning, seed grants). Each college supports faculty/staff to lead and implement engagement. Conservatively, this is an annual investment of over $2 million. 

		B2b_text: Limit to 200 wordsConservatively these examples represent over $93M annually plus an additional $222M in the past 5 years:-Annual dollars: OSU Extension (State, $25.6M, Federal, $12.5M; County, $19M, Other, $7.9M); Health clinics income (Optometry $3.2M, Dentistry $10.5M, Vet Med $14.3M); Appalachian Dentistry Program ($75K from Area Agency on Aging); OSU Honda Partnership ($1 million endowment funds).-Other dollars: Service-Learning Initiative ($760,000+ from Corporation for Community and National Service); University-industry partnerships (Over $110M state-funded Third Frontier Awards); 8 centers ($4.5M+ NSF funding for community engagement in 2008); Campus Partners (over $60M in local, state, and federal allocations/abatements); House of Science and Engineering ($5M from University System of Ohio); Center for Clinical and Translational Science ($34M from NIH); College of Education and Human Ecology Centers ($9M+ in grant awards)These responses do not reflect annual integrated budgets to support engagement, including $13M, Fisher College of Business; $700,000, Women in Engineering, Minority Engineering, and Diversity Outreach programs; and $1.2M, Student Life for student/staff engagement.

		B2c_text: Limit to 200 wordsColleges identify fundraising goals annually with specific projects targeted. Community engagement programs, centers, and services are part of this planning process. Some examples of engagement programs that have been funded privately include: • Schoenbaum Family Center--$10.5M • Nationwide Farm Bureau 4-H Center--$15.5M • Battelle Center for Mathematics and Science Education Policy--$4M • Kirwan Institute for Race and Ethnicity's work focused on opportunity mapping (note: work is being used in reconstruction of New Orleans)--$3M • Election Law @ Moritz College of Law--$500K • Interventions, best practices, and knowledge base sharing with Columbus City Schools--$1.365M from Nationwide to College of Education and Human Ecology• $4,116,785 current use gifts for Fisher College of Business• $40K for Nationwide Diversity Leadership Transcript Program

		B3a_text: Limit to 400 wordsSince 2001, Ohio State has had a web-based database to record and track engagement with the community. This database typically included over 500 community-based partnerships. Colleges and academic support units were required to populate the database as a part of their annual reporting process.In 2006 the database was combined with the OSU:Pro system, a one-stop university-wide reporting system for faculty and staff. The database is robust and has a sophisticated system for capturing community engagement across the institution. Faculty and staff enter community engagement projects into the database supplying such information as description of project, frequency of offering the program, expected outcomes, and descriptions of outcomes.Since 2002 the Community Connection database has been used to capture student involvement with the community. Currently, efforts are underway to create a more robust web-based system to capture the information. Since 2005, the P-12 Project School Partnership Summary has documented engagement with the preschool-12th grade education community. In 2007, more than 350 school partnership projects were listed.In addition, colleges keep active webpages that document outreach and engagement partnerships. Below are several examplesEducation and Human Ecology http://ehe.osu.edu/outreach/ Ohio State Lima http://lima.osu.edu/academics/Outreach/Ohio State Marion http://www.marion.ohio-state.edu/community/community.html Ohio State Mansfield http://mansfield.osu.edu/HTML/outreach.html Dentistry: http://dent.osu.edu/Outreach/Engineering: http://engineering.osu.edu/outreach/index.phpMedicine: http:/medicine.osu.edu/outreach Social Work: http://www.csw.ohio-state.edu/outreach/index.htmVeterinary Medicine: http://vet.osu.edu/524.htmSee http://outreach.osu.edu/college_contacts_websites.php for a complete listing of College/Unit Outreach/Engagement webpages.

		B3b_text: Limit to 300 wordsThis information is used for continuous quality improvement of partnerships and to shape and articulate the direction of Ohio State’s engagement. The summaries have been used to identify where Ohio State’s expertise is related to engagement and identify future focus areas. The data are used to articulate the message of Ohio State’s impact and to shape the redesigned www.osu.edu/outreach webpage. This page serves as the central portal to the university related to outreach/engagement work. It is divided into categories and subcategories that articulate the institution’s engagement work. There is also place for the community to ask questions, and the site is tracked to provide information on frequency of hits under specific subcategories.Additional examples of how the information is used:- Assess appropriateness and enhance engagement-- develop P-12 partnerships-- summarize unit engagement efforts-- inform annual reporting and strategic planning process-- identify level of student involvement -- modify existing programs and focus areas- Demonstrate and publicize attainment of institutional mission -- develop speeches by leadership -- identify tour stops for President and annual Roads Scholars tour (an annual outreach/engagement 2-day professional development program for newly hired and/or tenured faculty) -- identify potential news stories and web features -- gather data for the university’s submission to the national President’s Higher Education Community Service Honor Roll- Identify opportunities and develop strategies-- Departmental program reviews must include a component on outreach and engagement. Data from these and other mechanisms are a component of these reviews. A result of the review is the development and implementation of an action plan.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Limit to 200 wordsAccording to a correlational analysis of Ohio State undergraduate student responses to the 2007 National Survey of Student Engagement, students’ self-reported levels of involvement in service-learning and community service were positively and significantly correlated with a variety of reported institutional effects on student learning. This includes critical thinking; communication skills; relationships with other students, faculty, and staff; and overall satisfaction.Pre- and post-course surveys administered by the Service-Learning Initiative showed changes in student perceptions of the meaning of service. Students expressed an increased understanding of service as a way to create desired social change rather than only giving charity.Ohio State’s Office of Institutional Research and Planning estimated that nearly 47 percent of OSU undergraduates perform volunteer work each week.

		B3d2_text: Limit to 200 wordsAccording to a correlational analysis of Ohio State faculty member responses to the 2005 Higher Education Research Institute (HERI) Faculty Survey, results suggested a positive relationship between the reported number of hours per week spent in community/public service and receiving foundation or business and industry funding. There was also a positive relationship between hours of service per week and faculty members’ ratings of the importance of preparation for a career or graduate school and for responsible citizenship (“education for citizenship” is Ohio State’s motto).It also is worth noting that in the same survey, over 42 percent of those who responded to the question reported collaborating with the community in their research or teaching activities and 57 percent self-reported devoting time to community/public service.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Limit to 200 wordsAn August 2006 study by Appleseed, Inc. reviewed data from across the institution to assess the impact of Ohio State and two other research universities on the state of Ohio. Their report included a summary of Ohio State’s engagement on the health and education of Ohioans. This included information that estimated that in FY 2004 the value of uncompensated care by Ohio State University affiliated hospitals was $107.4 million based on over 366,000 inpatient days and over 1.36 million outpatient visits. The report showcased the Urban Schools Initiative, which contributed to a 26 percentage point increase in the number of students at Arlington Park Elementary School who passed the fourth-grade reading standard by January. Descriptions and results from Metro High School, Columbus Reads, the P-12 Project, and Wonders of Our World (WOW), among other projects, were also highlighted.Source: http://www.appleseedinc.com/reports/ohio_economic_impact.pdf

		B3d4_text: Limit to 200 wordsThrough the annual reporting/budget process, the Office of University Outreach and Engagement assesses the impact of its work and the changes in the university as a result of outreach and engagement. Since the 1994 rearticulation of Ohio State’s outreach and engagement vision and mission, the following institutional changes have been documented through this annual process. Substantial organizational/structural changes include the development of an infrastructure to support community engagement (see Question B1). Structural changes have been designed to support the embedding of engagement in the colleges and units as well as engagement across disciplines and units. The changes include support of faculty/staff and students by centralized offices. All colleges have identified an outreach and engagement contact for their unit. At least half of the colleges and units have an office dedicated to outreach and engagement. These offices implement engagement partnerships and support and catalyze faculty/staff/student engagement. A joint partnership between the Office of Research, Office of University Outreach and Engagement, and seven colleges funds the Project GRO program that supports research faculty who are writing the “broader impact” component of their federal grant applications.

		b3e_text: Limit to 300 wordsThe information from assessment of community perceptions (section IA, Question 3a), the systematic campus-wide tracking/documentation information (section IB, Question 3a), and assessment of the impact of institutional engagement are integrated and used in similar ways. They inform the continuous improvement process of programs. The information is used to track our progress toward achieving the goal of an engaged university in which community engagement is embedded into the departments across the entire institution. The information is used on a program and institutional level. As stated in the previous questions, the information is used to assess appropriateness of existing engagement efforts and to enhance programs. It is gathered and used in marketing efforts and through communication vehicles to demonstrate and publicize how the institution is meeting its goals and mission as an engaged land-grant university. It is used to identify opportunities and develop strategies for new activities. As examples, the Office of University Outreach and Engagement staff compares data such as the HERI survey from one report to the next to track changes in responses. The responses related to community engagement are reviewed in the context of the other responses in the survey and  used to assess the factors that are driving changes related to engagement. This information is then used to inform programming by the Office of University Outreach and Engagement.  Another example is the Service-Learning Initiative, which uses information from multiple sources to shape direction, programming, and funding opportunities to advance integration of service-learning into the curriculum. 

		B4_text: Limit to 200 wordsIn 1994 an ad hoc committee developed today’s definition. Across the institution, Ohio State uses the term “outreach and engagement,” defined as meaningful and mutually beneficial collaborations with partners outside the academic community. This may include partners in education, business, and public and social service. Outreach and engagement is—• That aspect of teaching that enables learning beyond the campus walls • That aspect of research that makes what we discover useful beyond the academic community • That aspect of service that directly benefits the public Defined in this way, outreach and engagement is integrated into the core mission of the university and embedded into the institutional departments. This work is part of the Academic Plan developed in 2001 and President Gee’s Strategic Goals articulated in 2007. Colleges’ strategic plans are aligned with these strategic goals. The connection between engagement and strategic planning is reinforced institutionally. For example, (1) the strategic goals guide college/departmental strategic plans; and (2) applicants for university-wide Excellence in Engagement grants are required to demonstrate how their proposed projects help address strategic plan goals and how they will be integrated into the work of the unit (whether it is teaching, research, and/or service).

		B5_text: Limit to 300 wordsAnnually a professional development committee works with the Office of University Outreach and Engagement to identify offerings for the coming year. Service-Learning Initiative works with its constituencies to develop workshops. Professional development has evolved to reflect the growing understanding and skills of the faculty/staff as they relate to engagement. Community partners are encouraged to participate in most events. The staff provides regular one-on-one consultation with faculty/staff as they are developing programs.- University Outreach and Engagement workshops and University-wide Conferences - Annual James F. Patterson Land-Grant University Lecture- Service-Learning Initiative workshops- Annual Roads Scholars Tour for newly hired and newly tenured faculty- National Outreach Scholarship Conference (Ohio State is a co-sponsor and has strong institution involvement annually. Colleges support their faculty/staff in participating/presenting at this conference.)- Workshops on approaches to using technology to expand outreach and engagement, offered in collaboration with the Digital UnionThe Office of University Outreach and Engagement and Service-Learning Initiative have expanded the offering of electronic resources on their websites. Videos and handouts from workshops are made available. The Patterson lecture is archived for future use and stored in the institution's digital repository. SAMMIE (www.sammie.osu.edu) is a 22-module web-based training on program development and evaluation co-created by University Outreach and Engagement, Public Health, and OSU Extension faculty.Additional examples of professional development:- OSU Extension training and development programs- Colleges of Mathematical and Physical Sciences, Pharmacy, Nursing, Business, Law, Humanities engagement training for students and some community partners- College of Engineering, Office of Research, and Project GRO workshops on “broader impacts” for faculty completing NSF proposals - Outreach/engagement support material for new faculty orientation

		B6_text: Limit to 300 wordsAccording to the institutional definition, “outreach and engagement” involves “mutually beneficial collaborations with partners outside the academic community.” The community’s role is essential for shaping and implementing collaborations. Examples of community voice in institutional and departmental planning:Institutional level: -Battelle Memorial Institute partnership is a pipeline for input into collaborative research, endowment funding for initiatives on science/technology’s social impacts, and joint ventures such as the Metro School.-Campus Partners led community-based efforts to prepare neighborhood revitalization plans with wide institutional and community support. Long-standing University District committees have inclusive community representation. The board of directors includes representatives of students and neighborhood residents.College level: -Practicing professionals’ input to the Interprofessional Commission of Ohio (College of Education and Human Ecology) for initiatives focused on urban students’ academic achievement-Engineering’s Honda Partnership -Arts & Sciences Columbus Teaching Academy, Nonprofit Advisory Committee, and Public School Partnership Advisory Committee-College of Social Work Professional Advisory Committee, practitioners and administrators of social service agencies who consult on curriculum, program direction, etc.Departmental/program level: -Community partner members of the Service-Learning Initiative’s advisory committee provide their perspectives on course/program development and inform the university of community needs and issues.-Theatre Department’s InterACT programs works directly with university and community partners to develop interactive performances exploring community.Regional campuses provide a voice for their communities through such mechanisms as external relations committees, community outreach luncheons, and “coffee with the dean.”

		SD1_text: Limit to 300 wordsHiring is conducted on a college level and is reflective of the strategic goals of the university and the unit. Since Ohio State University defines outreach and engagement as an integrated part of our teaching, research, and service, different search/recruitment policies are not considered necessary to encourage hiring of faculty with expertise in and commitment to community engagement. Colleges are required to develop and recruit faculty based on the position description for the specific faculty position. The following faculty positions require community engagement expertise: - Extension county faculty - Extension state specialist- Clinical faculty in the health, veterinary medicine, and law colleges- Ohio Eminent ScholarsFor many positions within the university, the search process includes community partners. As an example, the recently completed search for the dean of the College of Education and Human Ecology included the superintendent of a local school district and a community leader/educational consultant. 

		SD2a_text: Limit to 300 wordsThe university has general guidelines for promotion and tenure. Colleges and departments develop more detailed guidelines that reflect their unit’s mission. Since community engagement (outreach and engagement) is considered to be an aspect of teaching, research, and service, institutional policy supports this scholarship being rewarded as an aspect of teaching, research, and service. Examples of how colleges have included the scholarship of community engagement include the following: Fisher College of Business awards promotion and tenure in part based on “knowledge dissemination,” which can involve consulting and executive education as well as on “service appropriate to rank,” which can involve engagement, consulting, and executive education. The Department of Theatre APT document lists multiple ways in which teaching, service, and research/creative activity can have as an essential component community engagement, The College of Food, Agricultural, and Environmental Sciences integrates outreach and engagement into teaching, research, and service and gives examples and suggestions for faculty as to how to document this work in their dossier. The College of Social and Behavioral Sciences includes community engagement as part of the service criteria used for promotion and reviews. Excellence in service means making available a high level of professional expertise and experience to one or more publics—including the university, the Columbus community, the state of Ohio, the nation, and professional organizations. 

		SD2b1_text: Limit to 100 wordsCommunity engagement (or outreach and engagement) is considered to be mutually beneficial collaborations that are an aspect of teaching, research, and service that go beyond the campus walls. Therefore engagement is included and recognized in the promotion and tenure process as a part of the teaching, research, and service components of the dossier. It is not classified as a separate type of scholarship. 

		SD2b2_text: Limit to 200 words

		SD3_text: Limit to 300 wordsStudents exercise different levels of influence as they provide leadership for community engagement. Examples:Leadership for Service-Learning-Undergraduate and graduate students are members of the Service-Learning Initiative advisory committee.-Students in the MFA in Acting program lead community outreach and engagement collaborative projects.Leadership for Community Partnerships-SERVICE Squad (Student Education through Regular Voluntary Involvement in Community Empowerment) connects students with volunteer opportunities in community organizations, trains them in community leadership, and provides opportunities for reflection on engagement.-Campus Partners’ Board of Directors has several student representatives with full voting privileges. The students are selected through an open application process and interviews with a committee of students.- Economic Access Initiative’s Students for Equal Access present information to the community about college access and facilitate college visits to encourage K-12 students, especially those from low-income backgrounds, to prepare for postsecondary education.Leadership for Community Service-The Center for Student Leadership and Service in the Office of Student Life maintains a Leadership and Service clearinghouse and coordinates leadership development opportunities for students.-The SERV Team (Students Engaged in Responsible Volunteering) consists of 21 student leaders who plan and implement large-scale community service events such as Community Commitment Day and alternative breaks.-Discipline-specific student organizations plan and implement community projects; e.g., Academy of Student Pharmacists, Engineers for Community Service, Helix (Biological Sciences), Aprovechando Salud y Educacion (Medicine), and Alpha Psi Omega (Theatre). Examples: Women in Physics created and hosted the Girls Reaching to Achieve in Sports & Physics summer camp for middle school girls. Veterinary Medicine’s Shelter Medicine Club developed Safe Summer alternatives for students who cannot take pets when they leave.

		SD5_text: Limit to 200 wordsAlthough there is not a faculty governance committee, faculty actively involved in engaged scholarship are involved in faculty governance. As an example, prior to 2004, OSU Extension county and district-based faculty were not eligible to serve on University Senate. Through the governance process, that ruling was changed and since then three county-based faculty have served as University Senators, several have served as alternates, and a number of them are actively involved in the committee and governance process. Faculty are highly involved in giving direction and leadership for community engagement, providing responsibility, direction, and policy for engagement related topics. For example, The Service-Learning Initiative has a Service-Learning Scholars Roundtable, a group of faculty involved in service-learning who give direction for that program.

		SD4_text: Limit to 100 wordsService-learning courses are designated with an “S” suffix in the registrar’s master calendar to help students locate service-learning courses and provide standards for course design across the university. Those courses are noted on student transcripts. Transcripts for the Moritz College of Law note public service fellows (students who provide a certain level of public service).  In addition the Multicultural Center offers the Diversity Leadership Transcript, a voluntary program for undergraduate, graduate, or professional students interested in enhancing their experience with concentration on community service, diversity, and leadership through co-curricular involvement. 

		IIA1a_txt: Limit to 200 wordsA Service-Learning course includes experiential learning strategies characterized by student participation in an organized service activity that is connected to specific learning outcomes, meets identified community needs, and provides structured time for students to analyze and connect the service experience to academic learning.Service-learning courses are designated with the addition of an “S” suffix. Assignment of the S-course designation is part of the regular curricular procedures within each department/school and college and includes review by the Service-Learning Scholars Roundtable, a group of faculty with expertise in service-learning. Service-learning courses are offered in 15 of the 18 colleges of the university, providing an opportunity for community-based experiential learning for students from a broad spectrum of programs.

		IIA1b_1: 64.00000000

		IIA1b_2: < 1%

		IIA1c_1: 30.00000000

		IIA1c_2: 26%

		IIa2a_txt: Limit to 200 wordsAll students take general education coursework and have learning goals associated with several categories of required study. These outcomes reflect our motto disciplina in civitatem (education for citizenship) and our charge as a flagship land-grant institution. Broad learning goals from three of eight general education categories: (1) Social Science: Students develop abilities to comprehend and assess individual and social values, and recognize their importance in social problem solving and policy making. (2) Arts and Humanities: Students explain how works of art and writings explore the human condition. and (3) Diversity: Students understand the pluralistic nature of institutions, society, and culture in the United States. Students recognize the role of social diversity in shaping their own attitudes and values regarding appreciation, tolerance, and equality of others. For service-learning courses, learning outcomes are developed specific to content of each course as well as demonstration of ability to develop meaning from the service-activity as it relates to academic course content. For example, following service at a public clinic, students in Occupational Therapy and Physical Therapy demonstrated improved ability to work with diverse groups, enhanced collaborative skills with other disciplines, and increased awareness of health care needs of the community.

		IIA1d_1: 67.00000000

		IIA1e_1: 1511.00000000

		IIA1d_2: 2%

		IIA1e_2: 3%

		IIA2b_txt: Limit to 200 wordsOutcomes related to community engagement may be found in many of the approximately 170 major programs offered across arts and sciences, professional programs, and health sciences, and particularly for majors that require practicum and internships experiences:  --Art Education: Students will recognize the professional role and responsibilities of an art education as it relates to efficacy, professional development, research, reflection, assessment, and an enduring commitment to education. Candidates will manage learning environments with professional ethics and a sense of community, respect, and humanity, and demonstrate knowledge of the policies of schools while responding to the cultural, economic, ethical, legal, and political issues surrounding diversity and equity. --International Studies: Students will learn through their study abroad, internship (domestic and international), and research opportunities, about governments, international organizations, the private sector and civil society, and become prepared for study, work, and active citizenship locally and globally.  --Journalism & Communication: Both programs foster an understanding of the role of communication and public affairs journalism in society, and encourage students to complete an internship in this preparation. 

		IIA2c_txt: Limit to 200 wordsAssessment of program-level outcomes, including assessment of outcomes specific to community engagement, occurs regularly through (1) periodic institutional program review of all programs, which includes student learning outcomes assessment; (2) periodic review of programs with specialized accreditation; (3) development and implementation of formal learning outcomes assessment plans in the arts and sciences major programs; and (4) development and implementation of a learning outcomes assessment plan for the program of general education. The plan requires assessment of general education outcomes at multiple levels of analyses: course, category, and program. Large enrollment courses that constitute a functional core curriculum undergo an outcomes-based review every 5 years on a rolling cycle. Categories are similarly reviewed approximately every 5 years. Program-level assessment is ongoing through course and category reviews, but also uses relevant information from the National Survey of Student Engagement (NSSE) administered every 3 years and preliminary information from a pilot project using the Collegiate Learning Assessment (CLA). In addition, student evaluation of instruction is required for each course offered, is regularly reviewed, and can include feedback on community engagement to help evaluate program-level expected outcomes.

		IIA2d_txt: Limit to 200 wordsData usage varies by program. Faculty groups that may include student and advisor representation review data annually and recommend changes to improve outcomes. The information can also be used to document and highlight success. Disciplinary-level data use. International Studies, an undergraduate program with over 800 majors, underwent program review in 2006-07 and included outcomes information in their self-study. The resulting an action plan includes strategies to increase internship participation and survey alumni to evaluate long-term impact. Communications faculty used outcomes information to revise supervisor evaluation of student internships and plan to assess recent curriculum changes on outcomes. Art Education faculty participated in National Council for the Accreditation of Teacher Education reviews. They align assessments with Ohio Department of Education standards and use results to evaluate and improve expected outcomes.Course-level data use. Taken by over 5,000 students annually, Psychology 100 helps students achieve expected outcomes in the Social Sciences and Social Diversity categories (see 2a). Review of data from testing and student surveys resulted in systematic reframing of diversity content to better align with outcomes related to the pluralistic nature of institutions and social problem solving, both relevant to community engagement. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Limit to 300 wordsCommunity engagement is integrated into all four. Examples:Student Research. Students in a Geography course on Elements of Cartography collect community data and design maps that explain a community issue, spatial process, or geographic phenomenon; meet with the community partner to learn about the community; and talk with community members about the use of the maps as a community asset. Student Leadership. Students in an Education Policy and Leadership course learn about leadership styles and challenge the concept of leadership as tied to a role or position while examining the perspective that everyone can lead by using different assets. Fisher College MBA students are trained to serve on nonprofit boards as “Fisher Board Fellows.” See http://groups.cob.ohio-state.edu/fbf/Internships/Co-ops. Students enrolled in the five colleges of the Arts and Sciences participate in a wide variety of internships with public and nonprofit organizations, such as the Columbus Museum of Art, Marion Correctional Institute, Dave Thomas Foundation for Adoption, and the Community Shelter Board. During the past academic year, 74 students enrolled in these internships. The Mansfield campus’s Community Service Work-Study program partners 46 students with 38 local nonprofit agencies, which include art centers, nature centers, municipal offices, and public schools. Study Abroad. A service-learning course in Engineering prepares students for a week of service at an orphanage in Honduras. The course focuses on cultural awareness, problem solving, and application of knowledge across the fields o Engineering and helps students create and evaluate their project ideas for an entire quarter prior to the service activity. Students in Spanish participate in service-learning projects in schools, clinics, and other venues in Quito, Ecuador, and Cuernavaca, Mexico.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Limit to 300 wordsCore Courses as part of General Education Curriculum: Students in English 110 provide tutoring at an elementary school as a way of learning and writing about forms of literacy.Graduate Studies: Students in City and Regional Planning, have worked with Harrison County, Mississippi, in the years following Hurricane Katrina. Their most recent project is the creation of a 20-year sand beach master plan to protect and enhance the local beaches. Video at http://www.wlox.com/Global/story.asp?s=8672756First Year Sequence: Colleges of the Arts and Sciences Freshman Seminars involve faculty from 44 departments, encompassing 16 colleges and schools across the university. A recent offering is “Why Should I Care?: Rewards and Challenges of Community Service.”Capstone: For the capstone experience in Engineering, students partner with an area school to research and develop a system for recharging solar-powered vehicles. In the Political Science capstone course in public policy, students undertake public policy research projects in cooperation with community partners that have included the City of Columbus and the Mid-Ohio Regional Planning Commission.Majors: Community engagement is embedded in multiple undergraduate theatre and MFA courses. A tenet of the Acting curriculum is that community engagement is an obligation of the theatre. Theatre artists are charged with not just a passive performance relationship (audience watching in a darkened theatre) but an active involvement (developing new work in community partnership, using theatre to explore controversial issues, seeing theatre as an educational tool).

		IIA4_txt: Limit to 300 wordsFaculty from a variety of disciplines regularly publish reports of the impact of community engagement . For example, the work on universal design by Teaford, Zavotka, and Price provides insight on positive impacts of delivery of knowledge and implementation of change in home environments. More than 200 faculty/staff have presented at Outreach Scholarship Conferences 2001-2007.-City & Regional Planning: Evans-Cowley, J.S. 2006. Creating a citizen participation process with displaced citizens. Journal of Urban Technology, 12(4), online -Spanish & Portuguese: Long, D.R. & Morgan, T. A. (2004). “Service-learning in Spanish K-12: A residential institute for teachers.” In JUNTOS: Community Partnerships in Spanish and Portuguese. AATSP Professional Development Series, 2003, 162-171. Boston: Thomson.-Art Education: Hutzel, K. (2007) Reconstructing a community, reclaiming a playground: a participatory action research study. Studies in Art Education, 48(3), 299-320.-Dentistry: Abdel Mohammad, presentations on Geriatric Dentistry outreach—13th International Dental Congress of the Egyptian Clinical Dental Society, Cairo, February 2008; FDI Annual World Dental Congress, Dubai, U.A.E., October 2007; COGAP Statewide Geriatric Medicine Conference, Toledo, Ohio, October 2007; University of Pittsburgh School of Dental Medicine, October 2007; McGill University School of Dentistry, Montreal, Quebec, January 2007-Social Work: Anderson-Butcher, D.; Stetler, E.G.; & Midle, T. (2006, July). A case for expanded school-community partnerships in support of positive youth development. Children & Schools, 28(3), 155-163.-Math, Science, & Technology Education: Bucci, T.T., Haury, D., & Lee, H. J. (2006). E.nopi MATH teacher's guides: Basic mathematics and critical thinking mathematics, levels 1-23. Seoul, South Korea: Daeyko Cooperation.-Family Resource Management & Allied Medical Professions: Teaford, M. H., Zavotka, S. L., & Price, C. A. (2007). Outreach and engagement in a retail environment. Journal of Higher Education Outreach and Engagement, 11(4), 135-146.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Limit to 300 words 2007: Continuing Education noncredit courses--8,205 students; Continuing Medical Education program--13,907 subscribers in 113 countries; 757,446 direct contacts made by Extension educators in  88 counties assisted by 50,000 volunteers. Annually: college access/aspiration programs for 6,000+ 6th -12th graders; 700,000+ patients served by medical center/clinics; 35,000 animals by the veterinary hospital. Specific examples:-learning centers: African American & African Studies Community Extension Center, Schoenbaum Family Center -tutoring: Center for the Study and Teaching of Writing’s Literacy Programs-extension programs: focused on strengthening families and communities; preparing youth for success; enhancing agriculture and the environment; advancing employment and income opportunities-noncredit courses: Continuing Education; College of Business Executive Education Program; American Language Program; Ohio Sea Grant College Programs; Ohio State Mansfield/North Central State College Recreational courses-evaluation support: College of Public Health Research and Evaluation Services; Kirwan Institute; Glenn School of Public Affairs-training programs: Nonprofit Leadership Program; Pennsylvania & Ohio Public Health Training Center; Center on Education and Training for Employment-professional development centers: Alber Enterprise Center (Marion), Center for Corporate & Community Education (Mansfield), Business & Industry Institute (Newark), Shisler Center for Education and Economic Development (Wooster)-health care: Nationwide Children’s Hospital, James Cancer Hospital, OSU Medical Center, world class facilities partner with the community to advance the health of citizens; optometry, dentistry, nursing, pharmacy, and medical clinics across the state

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Limit to 300 wordsOver 16,000 people participated in the Ohio Chautauqua; the Institute for Collaborative Research and Public Humanities is a key partner. The OSU Newark Earthworks Center collaborates in studying and celebrating local earthworks built between 100 BC-AD 500. Ohio State hosts many state high school sports championships. Over 8,000 students and STEM faculty and staff participate in the annual State Science Day and Science Olympiad hosted by Ohio State. More examples:-co-curricular student service: John Glenn School of Public Affairs Learning Community; Multicultural Center Diversity Leadership Transcript Program, alternative spring breaks, GK-12 Program, Community Commitment (1,500 new students engage in a day of service), MLK Day of Service-work/study student placements: 29% of our Federal Capital Contribution goes to community service (16% on-campus, 9% off-campus, 4% family literacy and tutoring). 2113 student teacher placements in 2007-2008 -cultural offerings: Urban Arts Center, Wexner Center, College of the Arts exhibits and performances including Dance Downtown and Drums Downtown, International Affairs’ African Art and Visual Culture, Opper Project (historic editorial cartoons)-athletic offerings: Youth Sports camps, college sports teams with events open to the public-library services: open to the public for the use of collections, research and reference assistance. Borrowing privileges and limited off-campus database use through membership in the Alumni Association or Friends of the Libraries and faculty, staff, and students at other Ohio institutions through OhioLINK.-technology: Godman Guild and OSU Extension Learning Center-faculty consultation: Institute on Women, Gender, and Public Policy collaborates with academic and community-based researchers throughout the state to analyze the impact of public policy on women and girls in Ohio and disseminate findings to decision makers.

		IIB4a_txt: Limit to 300 wordsAs stated earlier, a central component of Ohio State’s definition of engagement is “mutually beneficial collaborations.” Below are concrete examples of how that promotion occurs when articulating and implementing community engagement. Annually a call for nominations is made to select Ohio State’s two nominees for the Outreach Scholarship W.K. Kellogg Foundation Engagement award. The projects that have been selected represent a strong mutuality and reciprocity with community partners. Ohio State has won the North Central regional award for this award for the past 2 years and competes for the national C. Peter Magrath University Community Engagement Award. In those projects the importance of the partnership with the community is paramount.Annually the Office of University Outreach and Engagement awards Excellence in Engagement grants. These are the largest internal funding sources available for outreach and engagement work. They highlight and require demonstrated community partnerships in shaping the grant proposal and in implementing the project.Reciprocity with community partners is central to the Service-Learning Initiative. SLI holds academic year workshops and summer professional development institutes for faculty grant recipients and their community partners to help them structure projects that achieve community and university goals. They have featured national experts such as John McKnight who addressed such topics as reciprocal, sustainable partnerships. Project GRO helps researchers compose the “broader impact” component of federal grant applications. Working with researchers to ensure mutuality and reciprocity with partners is a central part of this support.

		IIB4b_txt: Limit to 300 wordsAs stated earlier, community engagement is an integral part of the institution’s strategic plan. As a result, assessments and tracking are done on a unit and project basis to provide feedback to both the unit and the community to advance both individual partnerships and the institutionalization of engagement. The following are examples of mechanisms for providing feedback and assessment.Department/College Metrics. Colleges track changes in such things as number of faculty participating in O/E, number of additional O/E projects within 5 years, number of students participating, number and assessment of specific community engagement programs, publications from research and scholarship in outreach and engagement, number of participants in programs, number of community partners, tracking outreach participants to determine yield of Ohio State applicants and students from the pool Ongoing Oversight and/or Advisory Committees. As stated in section I, question 3A, program committees are key to helping assess community engagement and they provide feedback both to the community partners and to the institution.Systematic Surveys, Evaluations. An example of how departments use surveys and evaluations includes the College of the Arts post-event surveys and discussions with key players to identify best practices and changes needed for future programs.

		IIB5_txt: Limit to 300 wordsFaculty regularly publish and present on their community engagement. As an example, more than 200 faculty/staff/students from Ohio State presented at the national Outreach Scholarship Conferences 2001-2007. Representative examples of individual faculty achievements:--Agriculture: Foster, D. D., & Whittington, M. S. (2007). Application of service learning through undergraduate student organizations. NACTA Journal, 51(2), 103.--Consumer Sciences: Jackson, G., & Jones, S. R. (1999). The good neighbors project: A collaboration between a neighborhood social service agency, neighborhood residents, and university faculty and students. In Chibucos, T. R., & Lerner R. M. (Eds.), Serving children and families through community-university partnerships: Success stories. Norwell, MA: Kluwer Academic Publishers.--Spanish & Portuguese: Long, Donna Reseigh, & Macián, Janice L. (2008). Preparing Spanish majors for volunteer service: training and simulations in an experiential course. Hispania 91, i, 167-175. --Public Health: Love, R. (March-April 2008). Access to healthy food in a low-income urban community: A service-learning experience. Public Health Reports, 123.--Special Education: Musti-Rao, S., & Cartledge, G. (2007, Summer). Effects of a supplemental early reading intervention with at-risk urban learners. Topics in Early Childhood Special Education, 27(2), 70-85.--Social & Behavioral Sciences/Byrd Polar Research Center: Mark, Bryan, & Landis, Carol. Science + education = Science education. Study funded by the P-12 Project at Ohio State and the National Science Foundation Science and Technology Center for the Remote Sensing of Ice Sheets, 2007.--Entomology: Fisher, Susan. Teaching Science to the MTV Generation, professional development modules for high school science teachers (streaming media), http://www.wosu.org/learning/k12-learning/

		III1_txt: Limit to 400 wordsPlease see http://outreach.osu.edu/carnegie.php for additional information for Question I. A. 4.(marketing materials) and Question II. B. 3. (representative partnerships).In Section IB, Question 3C we were asked “Are there systematic campus-wide assessment mechanisms to measure the impact of institutional engagement?” In addition to the college-level support (staff, offices, initiatives) and reporting identified earlier, the university administers a cycle of institution-wide surveys of faculty, students, and staff on an ongoing basis that include assessing the impact of aspects of community engagement. The institution and units also have supported customized assessments to document impact of initiatives and programs that may include aspects of community engagement. Impact statements from these mechanisms are reported in Section IB, Question 3D. 

		III2_txt: Limit to 400 wordsTo frame the context for the answers to these questions we would like to share an overview of Ohio State University. This is the nation’s largest university with 18 colleges, 5 campuses, over 50,000 students, more than 4,000 faculty, and over 18,000 staff. The impact this institution can have on society and communities locally, nationally, and internationally is truly felt when engagement becomes a part of the culture of the institution, embedded throughout the institution, rather than being the responsibility of a few centralized units. This philosophy guides how engagement has been structured at Ohio State. First, the institution created a language and definition for “outreach and engagement” that integrates community partnerships into teaching, research, and service. It is not considered to be a fourth function of a faculty member’s role. Second, it is championed by the university leadership through both articulation and implementation of the vision. Organizational structures with human and financial resource support have been implemented to support engagement. It is a central part of the institution’s strategic plan and is identified as a key strategy. That strategic plan guides all of the work of the institution, including college strategic plans, program reviews, annual reports, assessments, and annual reviews. Colleges and units customize their implementation of the strategic plan based on their mission and objectives. The institution has set a vision for community engagement. Support is provided to the colleges through the centralized infrastructure. Colleges and units are being held accountable for implementing the vision in ways that are appropriate for their mission through the strategic planning and implementation process. Through this decentralized method of supporting and implementing the institution’s engagement vision, community engagement becomes a responsibility of many and not just a few. That is how Ohio State can become, as President Gee and Provost Alutto state, “the land-grant university to the world.”

		III3_txt: Limit to 400 wordsBecause each university’s mission, organizational system, culture, and environment vary, it may be beneficial to have an introductory question. This question could give the contextual framework that would provide valuable information for reviewers. It may help to give a clearer understanding as to why the institution answered some questions the way they did. It may prevent the repetition of some information as institutions respond to questions. At Ohio State completion of this application was an open process. A committee was identified to give leadership to the development of the application. A draft of it was shared with the Outreach and Engagement contacts in all the colleges/VP units and the O/E Steering Committee. These individuals provided reaction and feedback to the draft application. A revised application was then shared with deans and VPs for added input. Several units have reported that they have used the questions and the process to review their own units. Because an open process within the institution can be beneficial, it would be helpful if the document could come in a form without the “Submit by Email” button. We wanted to make the process open, yet we did not feel it was wise to use the actual document that was sent to us because of the active “Submit by Email” button. As a result we needed to manipulate the text into a Word document. When we did that we lost the character limitations feature of the application. We found that the word limits noted on the application did not match the spacing in the character boxes on the application. Therefore we had to do additional manipulation of the content based not on word count, but on the number of characters and spacing that would fit into the boxes. If we could receive an application without the “Submit by Email” button, we could have used the original document to collaboratively write the application, but then transferred the answers more easily to the live application. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
 


 


 20







3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
 
 


  
 
 
 


 33







b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3
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			10


			11


			12
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			14
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Fr. Augustine Kelly, O.S.B.

		Title: Vice President for Academic Affairs and Dean of the College

		email: akelly@anselm.edu

		City: Manchester

		State: New Hampshire

		Institution: Saint Anselm College

		president: Fr. Jonathan DeFelice

		address: 100 Saint Anselm DriveManchester, NH03102-1310

		Phone: 603-641-7250
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		answer will have no bearing on the classification decision: 

		IA1_text: Two phrases in the mission statement direct community engagement; “encourage students to lead lives that are both creative and generous” and “free students from the strictures of ignorance, illiteracy, and indecision that our students may learn to challenge resourcefully both personal and social problems.”  These key elements have provided a rationale for the investment of institutional resources since1989. In July 2008 two full-time positions were created to deepen community engagement. The newly formed Service Education Advisory Board will soon define the knowledge, skills and values associated with these mission phrases to systematically define and assess their link to community engagement.

		IA2_text: Since 1997 an annual campus-wide Service Recognition and Awards Ceremony has acknowledged the engagement of students. Each campus department recognizes a student volunteer or service-learner, student organization or community partnership.  Participating departments include the Meelia Center for Community Service, Campus Ministry, College Health Services, Student Activities and Leadership, the Office of Residence Life and the New Hampshire Institute of Politics at Saint Anselm (NHIOP).  In addition, the Paul S. Coleman Senior Service Award and Senior Service Leadership Award are presented to outstanding seniors in recognition of their own service and service leadership, and the service and leadership of the entire senior class. That event has grown into a major campus event, attended by nearly 150 students, student leaders, administrators, faculty, parents and community partners. Another recognition of those engaged in the community comes through the President’s Awards in collaboration with Campus Compact for New Hampshire. For the past four years Saint Anselm has issued three awards annually: the Student Leadership Award, the Good Steward Award (for a faculty member or administrator) and the Community Partner Award.  A final recognition is the Saint Anselm College Award for Service and Citizenship. The award is presented at commencement in those years when a senior student has demonstrated to an extraordinary degree two hallmarks of a Saint Anselm education:  service to one’s community and engagement as a virtuous citizen. In giving the award in 2008, college President Fr. Jonathan DeFelice stated, “Saint Anselm College is committed to developing in its students the skills to live as virtuous citizens and leaders.  We believe that a Catholic liberal arts education must benefit not just the individual but the communities of which our graduates will be a part.”

		IA3a_text: A primary focus of the systematic assessment by the community of the college's engagement has focused on the community partner’s relationship with the Meelia Center and the partner’s experience with the student coordinators who directly manage their relationship with the college. This assessment is conducted at the end of each academic year through an agency survey. Agency supervisors evaluate the Meelia Center student coordinators in a number of areas.  Questions for assessment include:* was the coordinator prepared for their assigned responsibilities* did the coordinator effectively engage with the population served by your agency* was there effective communication with the coordinator and with the Meelia Center* did the coordinator  respond to all volunteer requests and help you to define new opportunities* was the coordinator helpful in assisting you to effectively plan for, prepare and utilize volunteers* did the coordinator and the Meelia Center address issues or problems as they arise?Additional assessment by the community has focused on the direct student involvement itself. All volunteers, service-learners and interns are evaluated by the community at the mid-semester and end of semester.  This evaluation examines areas including the student's dependability, initiative, understanding and commitment to agency mission, and overall contributions to the agency and its clients.There are two other regular, albeit more informal, assessment opportunities in which the community assesses the college’s community engagement. One format is the “Conversation with Community” which is run each semester in collaboration with the New Hampshire Institute of Politics. This brings the agency representatives, local politicians, police and others into direct conversation with students, faculty and college administrators. The two hour session begins with the community representatives leading a discussion in which students share their community experiences and their insights. It ends with the community, campus representatives and students sharing their perspectives of the community engagement and suggesting ways in which it might be improved. The other regular yet informal assessment of the college’s community engagement occurs at the annual Service-learning Agency Orientation and Training where representatives from all of the community learning sites are invited to share their perspectives of the college’s community engagement with college administrators, and suggest improvements. Our preparation for the Carnegie application has brought us into a much closer collaboration with Institutional Research and plans are underway to recruit some faculty to integrate assessment and impact research into classes as service-learning, with research assistance from Institutional Research.

		IA3b_text: The primary use of the assessment data regarding the coordinators and the Meelia Center is to strengthen the training of the Meelia Center’s Student Leadership Corps, site supervisors and the service-learning faculty. Twenty three student leaders provide direct support of the Meelia Center’s involvement with 14 partnerships and more than 30 Affiliate Agencies, and assessment data from the community sites helps us to refine and strengthen specific aspects of the training. Below are two recent examples of the use of assessment data gained both from the formal semester end agency evaluations and the beginning of the year Agency Service-learning Training. A number of sites indicated that they had limited resources to provide a thorough orientation to student volunteers and service-learners, especially since the student start dates were frequently staggered. In addition agencies struggled to ensure that the service at the site was clearly related to course learning goals since they frequently had students from 3-5 different courses. The agencies wondered what role the student coordinators could play in resolving these issues.  With this feedback we have revised both the job description and training of the Student Coordinators.  Specifically student coordinators are now asked to play a greater leadership role in providing all students with an effective site orientation and to more closely monitor the link between the student’s service role and their course work where applicable.Data from the community assessment of the service-learners (and the student & faculty assessments) has been used in the training and orientation of the service-learners and the service-learning faculty.  This assessment data was used in the most recent trainings to respond to an identified need to provide students and faculty with more background information about agencies and clients.

		IA4_text: Web site Profiles: Faculty engagement on conservation board and work with students on river habitat restoration; Alumni in Peace Corps on Apache reservation and in El Salvador; Student active in Students for Free Enterprise, projects include financial literacy programs for schools, food/warm clothing drives & investment in global micro-enterprise projects.Admission publications: Brochure featuring successful recent graduates includes Americorps participant in the Gulf coast, teacher of poor in Texas, labor organizer & dental student volunteering at clinic.Viewbook: Highlights service learning and Spring Break Alternative; athletes engaged in service; volunteers in adaptive ski instructors; teaching English to refugees. Service-learning also highlighted.Magazine: Alumni pursuing careers in international human rights law; homeless advocacy; women’s leadership program; student receiving Red Cross award; student bringing basic health care to Ugandan villages; grassroots political activist; professors teaching Plato at women’s prison; student service awards; leadership development program “Think Big!”; alumni promoting breast cancer awareness; student volunteering at school for blind and establishing special program for children with rare skin disease; NHIOP’s Civic Index project; Peace Corps volunteer in El Salvador; alum doctor assisting Hurricane Katrina victims; alumni award recipient who trains service dogs; global health nurse addressing disease prevention in Africa; alum serving town and volunteering in dental clinics; grad volunteering at Honduran orphanage for a year; fund to help Katrina victims; Road for Hope raising $30,000 for local charities; NHIOP staff member leading delegation to Congressional Conference on Civic Education; student working at youth development organization; Airport billboard:  Features above student stories & outcomes.NHIOP materials: Highlights student opportunities such as increasing voter turnout, civic education, etc.Postcard about inclusion in Princeton Review's "College  a Conscience" for outstanding community engagement.

		IA5_text: Saint Anselm’s commitment to community starts with Father Jonathan DeFelice, O.S.B., college president, and founding chair of Campus Compact New Hampshire, an organization focused on community engagement. He later served Campus Compact for NH for a second term. His leadership inspired the college’s Learning Liberty initiative, which this year received a $191,000 federal grant to assist Saint Anselm’s efforts to enhance both curricular and co-curricular programs in civic learning and engagement. After the college conducted a campus-wide examination of our identity, the college administration, in consultation with the governing board and Trustees, included the goal of educating “bright and ethical leaders for a new generation” as part of the college positioning statement, and  incorporated it in all pertinent materials.In 2004, Fr. Jonathan established an award for graduating seniors with an extraordinary record of service. “Students all have a way of leaving their mark on a college.  But every now and then there is one who particularly reminds us that a life well-lived can entail getting one’s hands dirty in the struggle to cultivate human dignity through direct service and through citizen advocacy,” he said when presenting the first award. So far, three seniors have earned the distinction. Fr. Jonathan’s concern for civic values is also reflected in the college’s first endowed chair, the Richard L. Bready Chair of Ethics, Economics and the Common Good.  The Dean of the College supports such faculty initiatives as the Colloquium on Peace, Reconciliation, Social Justice and Global Citizenship. Faculty launched an annual, summer civic and political leadership program for college women in New England. And last winter, Saint Anselm hosted a six-week program of lectures and panel discussions on issues of incarceration in America, accompanied by an art exhibition by and about women in prison. The college’s commitment to service is so pervasive, the Princeton Review named Saint Anselm one of the country’s 81 “Colleges with a Conscience”.

		B1_text: Saint Anselm College established a Center for Volunteers in 1989 and housed it in a central location in the student services building.  The college made several campus cars and other resources available to support student volunteers. The office was staffed with a one half-time administrator who also taught the college’s social work courses. The student response to the invitation to engage in the community was immediate and overwhelming. As the number of weekly and occasional volunteers grew the volunteer center quickly added work study students to help manage the work.  The students expressed interest in greater responsibility and the college supported their initiative with a greater work study and payroll budget. The Meelia Center developed a student leadership model to allow students to play a significant role in the planning, coordination and support of students engaged in the community and community partner relationships.  Currently the Meelia Center’s student leadership model employs 47 work study and payroll students including a Student Assistant Director and a Student Office Manager.  As service-learning expanded the college hired a part-time administrative assistant to help manage the communication with faculty and agencies and the placement and evaluation data.In July of 2008 the college replaced the part-time director with 2 full-time positions, Director of Service Education and Assistant Director of Service Education, with the goal of vastly expanding the depth and quality of Saint Anselm’s community engagement. This expansion will add  community based research, problem based and participatory action research, and expanded public internships to the college’s other experiential learning strategies.Saint Anselm College's community engagement is also facilitated by the Office of Campus Ministry and the New Hampshire Institute of Politics. Campus Ministry has a position of Campus Minister for Social Justice Initiatives to manage their extensive Alternative Spring Break Program which places over 150 students in 11 trips across the country and in Latin America. They also coordinate an urban immersion program which sends dozens of volunteers each semester to Newark, New Jersey, Boston and Philadelphia.  The NH Institute of Politics (NHIOP) Political Director manages their civic education programs including Project Citizen and Public Achievement programs,  both of which use college service-learners to facilitate the engagement of K-12 students in public policy initiatives. The Institute of Politics works closely with student and community groups to educate people about public policy issues and facilitate voter registration. The NHIOP is also a partner in planning and facilitating the service-learning "Conversations with Community." 

		B2a_Text: Permanent$:  Professional staff and benefits: $217,500 (2FT & 1PT at Meelia, 1FT Campus Min. for Justice Initiatives and 1/4 of NHIOP Pol. Dir).  Student leader payroll and college portion of FWS for 49 students $21,500 (MCCS, NHIOP,CM)  Service Leadership Scholarships $20,000Meelia Center bgt: $20,500    IOP Civic engage efforts $ 7,000    Total $286,500 

		B2b_text: Saint Anselm College manages English for New Americans (ENA),  one of its most important community learning sites. ENA's English language classes and cultural orientation activities serve over 150 adult refugees and immigrants and their families each year.  The Meelia Center and the College's Development Office write the state and foundation grants each year to raise over $65,000 annually. NHIOP Civic engage efforts: Federal grants $6,300In addition to this on-going external funding the college has secured the following foundation and grant funding over the past several years;$1,200 from the NH Humanities Council for a service-learning initiative where a Humanities professor ran a 10 week seminar at the NH Women's Prison for Freshman Humanities students and the women inmates; $4,000 from Campus Compact for NH to support the Digital Divide service-learning;$25,000 for the NHIOP to develop the NH Civic Index of adolescent political knowledge, attitudes, and behaviors.College portion of work study student leaders $43,500Total external funding: $145,000

		B2c_text: The Meelia Center engages in several fund-raising initiatives each year to support community engagement.  The total funds raised range between $3,000 and $5,000 each year.  Some of those funds are targeted to a specific individual or family in need,  while the remainder is used for a "donations and emergency fund" to assist with things such as U-Haul trucks to move families, holiday support and critical materials for our community partners and student engagement. The Meelia Center also received a $1,000 grant from Rotary of Bedford.Students organized through the Office of Campus Ministry also engage in fund-raising. The Road for Hope (a 130 mile trek to campus each Fall) raises over $30,000 annually to support nine community non-profits, while the Spring Break Alternative students raise nearly $120,000 to underwrite their spring break service.Finally a group of service-learners from the Nursing department organize a fund-raising event each year to support the educational efforts of the NH Task Force Against Sexual and Domestic Violence.  Their 5 K race brings in about $5,000 annually.

		B3a_text: The Office of Student Activities and Leadership maintains the campus-wide system for tracking all co-curricular involvement called the Student Involvement Transcript. It is an official record of student extracurricular activities, leadership and accomplishments while attending Saint Anselm.The Student Involvement Transcript is designed to track leadership activities, professional or educational development including attendance at trainings and conferences; experiential learning, such as volunteering, service-learning and community research, and honors or recognitions. The Meelia Center for Community Service maintains a separate data base to manage student volunteer and service-learning engagement, as does the Office of Campus Ministry for its extensive Spring Break Alternative and Urban Immersion Programs.  One of the primary tasks of the Meelia Center's administrative assistant is to manage the information regarding students engaged in the community.  After years of struggling to design a system to track community involvement, we now have an easy to manage process to receive volunteer and service-learning applications, quickly get applicants assigned to their student coordinators, and monitor student engagement and support received from the Meelia Center coordinators. The system also allows for efficient completion and return of mid-term and final student evaluations from the community learning sites and the timely delivery of those evaluations to all service-learning faculty.When Saint Anselm College moved to a new information management system for its overall data management starting in 2006, the college purchased add-ons to automatically capture all student community engagement to create the Student Involvement Transcripts.  This centralized data management of student engagement will be on line when the new campus information management system is fully implemented.Finally, all data collected about service and service-learning is reported annually to the college's Board of Trustees, specifically to the educational policy committee.  

		B3b_text: The Student Involvement transcript is available to all students in a format that can be forwarded to prospective employers and graduate programs, much like an academic transcript. Summary of the key data is used in various campus publications to demonstrate student engagement.Both the Meelia Center and Campus Ministry use the data to identify potential student service leaders and to recommend students for recognition and scholarship assistance.The college highlights campus engagement in all of its college publications and promotional material.  The numbers regarding volunteers, service-learners, interns and study abroad students and their many accomplishments are captured on the college Website, admission view book, alumni magazine and frequent press releases.  Data gained from Saint Anselm's community engagement is shared through the New Student Orientation program as a way to introduce incoming freshmen to the ethic of service and engagement that they will discover throughout their four years at Saint Anselm.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Three Saint Anselm faculty are currently working on a longitudinal study of “The Undergraduate Experience and Civic Engagement”, which has tracked the Class of 2009 since they arrived on campus for New Student Orientation in 2005.  For each of the past three years the study has measured the relationship between students’ academic experiences, community engagement and civic engagement. The study examines the nature of students’ community engagement and its impact on student attitudes and behaviors across a broad spectrum of measures, including political knowledge and behavior, and motivation to engage in the community.  The data from three years of collection has not yet been analyzed.  The lead researcher is on sabbatical in Fall 2008 to begin the process of pulling the data together, including the first semester senior data for the class of 2009.

		B3d2_text: A shortened version of the faculty “end of program” service-learning (SL) survey by Shinnamon, Gelmon, & Holland (1999) was administered to SAC SL faculty. The 14 item survey assessed  experiences with SL, its influence on professional development and scholarly interests and the impact that SL had on the educational resources available to the class. The survey was distributed to 28 faculty members who have taught a SL course at Saint Anselm in the past 3 years. 20 faculty members completed the survey for a response rate of 71%; for 6 it was their first SL course. One set of key findings related to the infusion of community knowledge made possible through community engagement. 90% of the faculty agreed that SL enhances student understanding of the course content. Asked if students would have learned more from traditional learning activities, 100% of the respondents chose disagree or strongly disagree. All respondents agreed (55% strongly agreed, 45% agree) that SL created new opportunities to incorporate community knowledge and expertise into the classroom. Ninety-five percent of respondents agreed that SL  courses helped them become more aware of community needs. Faculty new to SL were especially influenced by the courses as two-thirds strongly agreed they became more aware of community needs and had new opportunity to incorporate community expertise. For 75% SL helped focus scholarship.

		Impact on community: On

		Impact on institution: On

		b3d3_text: In the fall of 2007 the Meelia Center launched a collaboration with Career Dimensions, an interactive career exploration and education planning system which was founded in 1987. Throughout the academic year student “career coaches” worked with at-risk populations in the greater Manchester area to help participants explore career options and to identify resources to support their career aspirations. A systematic assessment was conducted of each clients’ use of the Web resource and will be used to direct future training of coaches and possible modifications of the Web resources themselves.  Through a multivariate analysis, it was determined that participants who measured the highest in communication and problem solving skills made the most extensive use of the Web-based career planning resources.  The training was modified to equip coaches with more skill building activities in the areas of communication and problem solving, specifically related to job exploration and interviews.

		B3d4_text: From 1989 to 2005 the Meelia Center managed campus service-learning much as it managed community volunteer involvement.  Community engagement thus increased as faculty, student or community requests came in. In the fall of 2005 service-learning was assigned as a formal responsibility to the Meelia Center, and the college’s newly developed strategic plan laid out specific goals for expanding the number of courses, faculty and academic departments engaged in the community. The data gathered from that point on show that the number of service-learning faculty and courses had grown steadily since 2005, from 11 courses (14 sections) and 7 faculty in the fall of 2005 to 19 courses (27 sections) and 21 faculty in the spring of 2008.  In that same time the number of academic departments involved with service-learning grew from  6 to11.In the 2007-2008 academic year the number of service hours performed by the Meelia Center's volunteers and service-learners alone exceeded 20,000 hours for the first time in its history.  This is a result of both expanded community engagement and enhanced data management, and is evidence of the impact that community engagement has had on the college.

		b3e_text: The most immediate use of the assessment data is to provide information to allow for better preparation of students, faculty and community partners.  The assessment data is also used in the recruitment, promotions and development materials for the college. The Web site, college fact book and other promotional materials use the community engagement assessment data.  Increasingly this information strengthens the Admission Office's training and preparation for campus tour guides and their professional recruitment staff.It is hoped that the final data gained from the college’s longitudinal study of student community engagement and civic participation will lend support for even greater investment and focus on the community engagement of students in their first year at Saint Anselm.Current and future assessment data will help to focus efforts to recruit new faculty and academic departments into service-learning involvement.Perhaps the greatest use of the assessment data is to direct Saint Anselm faculty and administrators as they engage in a much more thorough and concerted effort to fully assess our community engagement.  The Carnegie application process has made it clear to the key people on campus that we need to do a better job of assessing our community engagement,  and that there are tremendous benefits to the college, the students and the community through that investment of time and resources.  To date our efforts have been on developing the ethic and infrastructure to build and sustain community engagement; there is now a clear commitment to study the impact of that engagement to better inform its growth and development.

		B4_text: In the college’s five year strategic plan, “Aspirations in the Liberal Arts”, the Vice President of Academic Affairs defines the college’s vision for engaging students in the community when he asserts, “We have an obligation to our students - to give them the skills required to become engaged citizens, principled leaders and lifelong thinkers and learners who are capable of addressing society’s most pressing moral and ethical issues.”  Community engagement is a clear priority in the college’s strategic plan (2005-2009) Below are some relevant excerpts:* Attract and retain highly qualified faculty and academically talented students and support appropriate academic initiatives. “Improve the quality and increase participation in internships, study abroad, student research, service learning and other experiential learning opportunities.”* “Increase civic engagement and leadership among students.” * Implement a living and learning experience for students that promotes community and increases student engagement; “develop student leadership skills that prepare individuals for engaged and active citizenship in an increasingly diverse world.”  * Steward and strengthen the human, physical and financial resources of the college. “Develop the college community to respond to a culturally diverse society with insight, sensitivity, and skill.”

		B5_text: The college provides each department with funds for faculty professional development. The departments then divide those funds among their faculty. Faculty who are engaged in service-learning and other forms of experiential learning frequently use those funds to attend conferences and workshops to expand their knowledge and skills in community engagement.  In addition the Vice President for Academic Affairs has a fund from which faculty can apply for additional support.  Again, a number of faculty have requested and received support for conferences on community engagement, both to receive training and to deliver papers and workshops.Finally, both the President's Office and the Vice President of Academic Affairs have provided funds for Saint Anselm College to host workshops and conferences related to community engagement.  In addition, the college has collaborated with state and regional organizations to host conferences that provided faculty with opportunities to expand their community engagement credentials.

		B6_text: Community partners have a voice in the planning and implementation of the college's community based learning opportunities at every stage of the process.  They attend an orientation prior to the start of the academic year to review the policies and procedures involved in service-learning.  At that orientation/ training they are encouraged to provide feedback that will help refine each phase of the collaboration from placement to final evaluation.  The agencies help to define the nature of the service involvement, and work closely with their assigned student coordinator to bring additional requests and feedback to the college.The Meelia Center's incredible growth over the years has been largely in response to community requests and direction. The community has not only brought us in new directions (e.g. work with refugees and immigrants) it has also helped to define the structures which support community engagement (e.g. the evolution of the student leadership model).For the past three years we have held a “Conversation with Community” each semester where agencies, local politicians, engaged students, faculty and administrators participate in a two-hour dialogue about the work that has been done and the work that remains unfinished.  The community helps to both define our collaborative work and the manner in which that work is completed, monitored and evaluated.A workshop is currently being planned for the fall of 2008 to bring to campus two faculty scholars engaged in participatory action research.  A community partner was involved in planning the workshop, and the workshop is designed in a way to provide the community with a strong voice in defining and collaborating in the community based research that will follow. One suggestion that flowed from community input during the workshop planning was to invite other Manchester area colleges and universities and their community partners for broader community based research and intercampus collaboration.  That was quickly adopted as the model for the fall workshop.

		SD1_text: While no formal policies exist at this time the academic departments and Dean of the College do review experience with community engagement as applicants are interviewed for faculty positions.  The newly formed Service Education Advisory Board will be working with the Faculty Senate and the Vice President for Academic Affairs to define formal policies for the search and recruitment of new faculty in the future.

		SD2a_text: The Service Education Advisory Board has been given the task of reviewing policies from other institutions that relate to faculty reward for community engagement for purposes of tenure and promotions.  The Service Education Advisory Board will work with the faculty and Academic Affairs to develop new policies. 

		SD2b1_text: Limit to 100 words

		SD2b2_text: In the spring of 2008 Saint Anselm College significantly increased its investment in community based learning and its commitment to fully link those efforts to the academic mission of the college. Two full-time positions of Director and Assistant Director of Service Education were created and placed under the direct supervision of the Vice President for Academic Affairs.  One of the first steps taken by the Academic Dean and Director of Service Education was the creation of a Service Education Advisory Board with members representing Academic Affairs, service-learning and non-service-learning faculty, community partners, student coordinators, the NH Institute of Politics, Institutional Research, and Communications and Marketing. The primary tasks of the Advisory Board include:1. Operationalize those parts of the college mission which relate to community engagement and to define clearly measurable goals related to engagement knowledge, skills and values.2. Implement assessment strategies to measure the broad impacts of community based learning.    3. Research the policies of other engaged campuses as they relate to community engagement and faculty scholarship, tenure and promotions and work with the faculty senate and Academic Dean to make recommendations to reward the scholarship of engagement.

		SD3_text: The student leadership corps of the Meelia Center for Community Service and Campus Ministry are vital to the college's community engagement efforts.  The Meelia Center introduced a student leadership model in 1991 and it has since grown to over 40 student leaders directly involved in the planning and implementation of community based learning.  They help manage the community partnerships, support all volunteers and service-learners and help manage the office.  Most of the coordinators are placed directly at the community learning sites and the Student Assistant Director plays a major role in providing those coordinators with training, support and evaluation. The Student Office Manager oversees the office assistants, service events coordinators and AmericaReads tutors.Campus Ministry community outreach efforts likewise employ a student leadership model.  Students organize the Spring Break Alternative and Urban Immersion programs, coordinate with the community sites, raise the funds to support the efforts, prepare the student participants and help facilitate the students' reflections. Of the 9 spring break trips only the international trips include faculty or administrators, and even then the students are the leaders. The NH Institute of Politics has also moved to a student leadership model for a number of its civic education and engagement activities. In the fall of 2007 one the NHIOP's flagship civic education programs, Public Achievement, added a student coordinator to help train and support the student coaches who work directly with the K-12 students on public policy initiatives.  By the spring of 2008 the Student Coordinator for Civic Engagement had developed  plans to expand PA to involve young immigrant and refugee students.The Office of Student Activities and Leadership runs Think Big, a leadership development program that spawned a number of community engagement efforts. Saint Anselm College has played a leadership role in disseminating the student leadership model to other colleges and universities throughout N.H. and Northern New England. 

		SD5_text: In anticipation of policy recommendations by the Service Education Advisory Board to reward engaged faculty, the Vice President for Academic Affairs is moving to create a faculty governance committee to oversee policies and practices related to academic community engagement.

		SD4_text: The Office of Student Activities and Leadership maintains a Student Involvement Transcript to document all community involvement, leadership and professional development experiences. The transcript is available to students upon request for use in graduate or employment applications.  Through an add-on to the college's new campus information system the Student Involvement Transcript will soon resemble the official academic transcript. This is expected to be fully implemented in Fall 2008.

		IIA1a_txt: Definition:  Service-learning brings the community into the learning and teaching process. Concrete learning goals provided by the faculty member, combined with the specific interests and abilities of the service-learner and needs of the community help to define specific roles for students at community learning sites appropriate for each class. The academic, personal, and civic learning are enhanced through guided reflections throughout the experience.The Meelia Center outreach to faculty is sometimes initiated by requests from faculty, agencies or students, or by a strategic decision to target under-involved departments. Recently the UNH Extension came to us for help getting water from a well to a garden used to engage middle school students. A physics class was approached and will design (Fall '08) and build (Spring '08) a system in time for spring planting. In response to student interest and a desire to bring a new department into service-learning the Meelia Center approached business faculty with the career planning opportunity thus introducing them to service-learning for the first time. Interested faculty provide learning goals and sites are identified that match the goals.  Agencies also review the learning goals for all courses and identify links to their work. All SL courses are designated in the list of courses during registration for easy identification by students.

		IIA1b_1: 55.00000000

		IIA1b_2: 4.9%

		IIA1c_1: 12.00000000

		IIA1c_2: 60%

		IIa2a_txt: Linking institutional learning goals to the college mission and designing a systematic process for their assessment is the first task of the Service Education Advisory Board.  

		IIA1d_1: 26.00000000

		IIA1e_1: 448.00000000

		IIA1d_2:  19.1%

		IIA1e_2:   23.4%

		IIA2b_txt: In June of 2008 three faculty members attended a two-day Engaged Department Institute where one of the primary goals was the development of departmental learning goals and outcomes.  The faculty represented the three disciplines that make up Saint Anselm's required core academics, Philosophy, Humanities and Theology.  All Saint Anselm students take no fewer than 10 courses in the core.  While the process to expand current service learning offerings in the core has begun, the definition and measurement of departmental learning outcomes related to community engagement, that process is not yet complete.

		IIA2c_txt: The new Director of Service Education has held several meetings with Institutional Research to begin the process of systematic assessment. There is a firm commitment throughout the college administration to make such assessment a research priority.

		IIA2d_txt: Limit to 200 words

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: The structures to engage students in the community through student research, internships, study abroad and student leadership have been in place for many years, and the work of the new Director of Service Education will dramatically expand that.In 2005 nursing students under the direct supervision of their faculty studied the impact that closing the NH Women's Prison for Women would have on the inmates and their families.  Interviews, focus groups and questionnaires were used to gather data that later was presented to the prison administration and state legislators. The data documented how the closure would likely harm the inmates and their families. The work of the class ultimately helped to prevent the closure of the facility and the movement of female inmates to institutions across the country.For a number of years sociology students and their faculty have administered a questionnaire regarding community safety and satisfaction with the police and related programs in Goffstown, New Hampshire, and then analyzed and presented their findings.Saint Anselm College placed 255 interns into the community in the 2007-2008 academic year, with a number of them placed into direct service, administrative and research roles in community non-profits.  The study abroad program at Saint Anselm involved 57 students in the 2007-2008 academic year, with some choosing to combine service with academics.  This is also true with the Washington Program where 1/2 of the semester's work frequently involves community based learning.Student leadership and leadership development is extensive at Saint Anselm and most often is rooted in service and learning in the community.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Saint Anselm provides service-learning options in 15 academic departments including Humanities, Philosophy, Theology, Sociology, Psychology, Criminal Justice, Physics, Biology, Chemistry, Computer Science, Politics, English, Economics and Business, Fine Arts and Nursing.Increasingly service-learning is available in the first year sequence. First year Humanities students stay at one site for the year. The seminar format associated with Humanities is ideal for reflection and collaborative writing assignments.  In last semester's first year Humanities one nursing major was trained for on-call support through the Women's Crisis Center while others provided career coaching to at-risk adolescents.The Computer Science department has integrated service-learning into nearly every course to allow students to move from teaching computers to senior citizens to helping agencies with Web site development.  In Spring 2008 several students assisted with the development of a Web site for homeless veterans.The Nursing department likewise has a developmental approach to service-learning with their students.  All first year nursing students engage in the community through their Introduction to Professional Nursing course where they gain exposure to diverse community needs and models of caring and response.  As juniors the nursing students take on far more responsibility in both Community as Client and Family as Client. Here they have provided in-home support to families dealing with chronic and terminal illnesses.Senior Seminar students in both Sociology and Psychology have conducted the community research previously described (police study), as well as a study of community participation for a town experiencing a severe drop in volunteers to staff important community boards.A city alderman who frequents the Conversations with Community recently gave the new Director of Service Education a list of 10 research topics involving major challenges facing Manchester, N.H. from creating attractive marketing for empty store fronts to conducting an energy audit of city departments.

		IIA4_txt: McKenna, M., and Traynor, C. Bridging the Divide: A Service Learning Case Study from Computer Science in Creative College Teaching Journal (Spring 2005), UNLV, Las Vegas, NV.Smith, M.  “Statistics Don’t Bleed:  Teaching the Sociology of Terrorism and Genocide through Multimedia Technologies and Service Learning.” 2005.  International Journal of Learning.  Vol. 11.Smith, M. “Teaching Race and Ethnicity through Service Learning..”  2003.   International Journal of the Humanities.   1: 59-65. Smith, M. “Service Learning: Assessing Emerging Problems and the Impact of Institutional Administration.” February 2004. Eastern Sociological Society Annual Meeting. (NYC, NY).Smith, M. “Teaching Criminology:  Service Learning and Doing Sociology.” July 2001. Annual Meeting of the  Law and Society  (Budapest, Hungary).  Guera, D. “Service Learning in Physics: The Consultant Model,” Guerra, D., The Journal of Higher Education Outreach and Engagement, Vol. 10 (3), p. 143, 2006. Guera, D.  Service Learning in the Sciences”, Northeast Regional Campus Compact Conference, April 6-8, 2006. (workshop) Guera, D.  “Service Learning in Physics: The Consultant Model” D. Guerra, Proceedings of the APS-AAPT Spring Meeting, MIT, April 2005. Elizabeth P. Ossoff and Dale S. Kuehne (2006) "A Snapshot of Civic Participation in a Small New England Town," Journal of Public Deliberation: Vol. 2: No. 1, Article 5.

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: Off

		evaluation support: Off

		training programs: On

		professional development centers: Off

		other (specify: Off

		IIB1_txt:  A number of outreach programs were developed to better serve the greater Manchester area.  Digital Divide:  For the past 8 years Saint Anselm College service-learners from the Computer Science Department have provided senior citizens, immigrants and refugees, elementary school students and at-risk youth with support in learning the Microsoft Office suite of programs and use of the internet.  To support this program the Office of Information Technology has donated computers and provided technical support.English for New Americans: After closing their ESOL program for immigrants and refugees after less than one year of operation the State of NH urged Saint Anselm College to restart the program.  For the past 6 years the college has run the program and added cultural orientation activities to supplement 4 levels of ESOL classes for over 150 adult English language learners.Public Achievement:  The NH Institute of Politics developed and has delivered this civic education program to elementary school students, and incarcerated and at-risk youth since 2002 using Saint Anselm student coaches. In fall of 2007 a student coordinator was added to help manage the partnerships and in the fall of 2008 PA will be fully integrated into service-learning. Career Coaching: In the fall of 2007 Saint Anselm partnered with Career Dimensions, a career planning company that operates a Web site to assist young people to match career and post- secondary school information with their personality and interest profile.  Using Saint Anselm service-learning "coaches" the resource was introduced to incarcerated and abused and neglected youth, immigrants and refugees, homeless teens and other at-risk populations.  Project Citizen: In the summer of 2008 the NHIOP's Political Director trained a team of 24 high school teachers in a civic engagement model of social studies curriculum.  As the program expands to under-resourced schools in Manchester, Saint Anselm service-learners will be integrated into the model to better support the classroom teachers and high school students.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Work study student placement:  The Saint Anselm College student leadership model places more than 20 students on-site at 14 of the partnership agencies. In addition to recruiting and supporting volunteers and service-learners, these on-site coordinators respond to agency requests, help to define new opportunities and provide direct service themselves.The Dana Center at Saint Anselm provides free tickets to community partners for nearly all of their performing arts shows.  The Meelia Center helps to distribute these tickets and frequently provides transportation.  Students provide hospitality for the community visitors when they arrive. Over 100 tickets to a dozen shows are provided each year.The Saint Anselm Athletics department makes free tickets available to all community partnerships.  The Student Coordinators, service-learners and volunteers frequently organize community groups to attend basketball, soccer and football games.  Groups of girls come to watch women's games, and student athletes provide skill building workshops for youth from the community partners both on campus and on-site. The Office of Information Technology provides donated computers and technical assistance and support to the Digital Divide program through which Saint Anselm service-learners help community groups who traditionally do not have access to computers or computer training.The Saint Anselm Development Office supports the Meelia Center in its efforts to have service-learners assist community partners in various grant writing and resource development efforts.Saint Anselm faculty from Computer Science, Sociology, Psychology, Politics and Criminal Justice provide consultation to community partners in support of the college's community engagement efforts.

		IIB4a_txt: The agency training, Conversations with Community and the assignment of student coordinators to manage the campus - community relationship are all strategies  designed to ensure the mutuality and reciprocity of each partnership.  The inclusion of community partners on the Service Education Advisory Board and the hiring committee of the Assistant Director of Service Education provide additional opportunities to ensure mutual benefit from the campus-community collaboration.The annual agency orientation and training is designed as an opportunity for community supervisors to define ways that the college can serve them and assist them more effectively.  Long-term partners help new agencies to envision the opportunities made available through the partnership with Saint Anselm and encourage the effective use of the student coordinators as a conduit for communication and planning.One of the primary roles of the Student Coordinators is to help the agencies communicate to the campus areas in which they need support and to communicate to the agencies the interests of Saint Anselm students and faculty.  The longevity of the community partnership and their steady growth in the number of students and faculty involved and the range of the involvement is a testament to the value of the on-site student leadership model for ensuring mutuality and reciprocity.  For those sites where fewer students are placed an Affiliates Coordinator is assigned to manage 4-5 sites.  The Conversations with Community are designed to allow for the expression of the needs and interests of students, community, faculty and the college. Together these avenues provide the college and community with clear channels of communication regarding the need  for new forms of engagement or refinements to existing aspects of the partnerships. Ultimately, mutuality and reciprocity are ensured through effective engagement of everyone in the planning process and open communication and evaluation of the collaborative work.

		IIB4b_txt: The student coordinators maintain regular contact with the agencies, with the vast majority of them working on-site to support the volunteers and service-learners who are engaged there, and to the community learning site itself. They are also in on-going communication with the engaged students and have periodic contact with the service-learning faculty. Coordinators meet regularly with the site supervisors so the feedback is continuous.  The community learning sites provide feedback to the college through a number of survey instruments.  They evaluate each student in the middle and end of every semester and they evaluate the student coordinators and the Meelia Center at the end of each academic year.  They also evaluate the Agency Orientation-Training and the Conversations with Community.  The Director of Service Education maintains contact with community partners and gives and receives feedback, especially when issues arise that require some attention and resolution.  The Student Assistant Director likewise maintains contact with the community partners and acts as liaison between the agency directors, site supervisors and the Student Coordinators. There is ample opportunity for regular feedback and assessment and thus the quality of the communication and ultimately the partnership has been consistent over the years.To date the Meelia Center has not formally evaluated the community learning sites using feedback from the engaged students and the student coordinators but one community partner suggested just that kind of feedback at the last Conversation with Community in the spring of 2008.  The Meelia Center will bring that suggestion to the next  faculty/agency orientation & training.  The Office of Institutional Research has offered to help the Meelia Center to develop formal systematic assessment measures.

		IIB5_txt: Professors Mike Dupre and Karen Frederick and sociology students from Research Methods and  Senior Seminar classes have provided a report and presentation to the Board of Selection every other year from 1992-to present on "Goffstown Community Safety and Satisfaction."  The survey examines general community satisfaction and specific attitudes and experiences related to the Goffstown Police Department.  Professors Mike Dupre and Karen Frederick and sociology students from Research Methods and  Senior Seminar classes used a modified version of the safety and satisfaction survey to gather data for Dunbarton, NH.Professor Margaret Hayes and nursing students from Community as Client have conducted annual research since 2001 entitled, "Community Assessment: New Hampshire State Prison for Women and Shea Farm". Professors Elizabeth Ossoff and Dale Kuehne responded to a request from community leaders in Bedford, NH, to help them understand and respond to an apparent decline in civic involvement in town.  The town hoped to increase both voter registration and interest in town government.  Along with their psychology and politics students Ossoff and Kuehne conducted both survey and focus group research.  Results were published and presented to the town at a public forum. For a number of years Professor Barry Wicklow has involved his Biology students in the Piscataqua River Habitat Restoration Project.  Professor Wicklow and his students assess stream biology, morphology, and hydrology. Several years ago they designed a system to redirect the current and thereby restore the wildlife habitat in the area.

		III1_txt: Part III.B. 3. Categories of Community Engagement; Outreach and Partnerships; Representative PartnershipsEnglish for New Americans was initiated by the Governor’s Office for Refugee Resettlement in 2002.  The governor eliminated funding for the program after less than one year and the Refugee Resettlement Director urged Saint Anselm to write a grant to restart this important ESOL program for adults.  When the college was unable to find another host Saint Anselm decided to become the program's formal sponsor.  Since then the Meelia Center has written the grants to support the program.  Now in its 5th year it is one of the largest and most successful adult ESOL programs in the state.  The college recently approved development plans to endow English for New Americans, expand its programs and develop a TESOL program at the college to help address the chronic shortage of adult ESOL teachers in Manchester and throughout New Hampshire.

		III2_txt: Saint Anselm was one of the first colleges in New Hampshire (after Dartmouth) to create the administrative structures to support community engagement. It played a major role in the development of campus volunteers and service-learning at colleges and universities throughout the state and assisted them in moving toward a student leadership model to support community engagement. Saint Anselm College has consulted with students, faculty and college administrators at the state's two- and four-year, public and private colleges and universities on topics ranging from service-learning, federal work study, spring break alternative trips and student leadership.In the spring of 2000 Saint Anselm was host to the annual COOL Student Leadership Conference where nearly 2000 student service leaders from around the country came to refine their skills in community engagement and advocacy.  For a number of years Saint Anselm hosted an annual Student Service-learning Conference where students and their faculty presented papers and workshops on their service-learning experiences.  In the fall of 2008 Saint Anselm will host another state-wide Student Leadership Conference in collaboration with Campus Compact for New Hampshire. This conference is largely planned and organized by a team of students who and received their training through the Think Big student leadership training at Saint Anselm in 2007.Saint Anselm played a major role in the creation of a Community Service Network in the mid- 1990's, and later in the founding of Campus Compact for New Hampshire.  The president of Saint Anselm was the first chair of CCNH and recently completed his second term as chair.  Currently 4 Saint Anselm faculty members serve as "Faculty Consultants" for Campus Compact for New Hampshire to provide community engagement support to other colleges and universities throughout Northern New England.In 2004 Saint Anselm College was included in the Princeton Review’s “Colleges with a Conscience; 81 Great Schools with Outstanding Community Involvement." Saint Anselm was selected for the Corporation of National and Community Service - National Campus Compact-sponsored President's Higher Education Community Service Honor Roll in both 2006 and 2007,  with 2006 a Designation with Distinction.In 2007 Saint Anselm College's partnership with Girl's Inc. of Greater Manchester received the Jimmy and Rosalyn Carter Campus - Community Partnership Award.  Girl's Inc. is a major Meelia Center community partnership where 2 on-site coordinators and over 40 Saint Anselm students help to "inspire all girls to be strong, smart and bold." 

		III3_txt: The entire classification process has been informative, challenging and inspiring.   Saint Anselm has been strong in its community engagement for a number of years; the Carnegie classification has strengthened us in a number of key areas.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
 
 


 7


 







2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
 
  


 14







 
 


4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 


 
 


 31







2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
 
 


  
 
 
 


 33







b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		email: devorah.lieberman@wagner.edu
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		answer will have no bearing on the classification decision: 

		IA1_text: Wagner’s Mission (Approved by the Trustees and the Faculty, May 2003): “Wagner College prepares students for life, as well as for careers, by emphasizing scholarship, achievement, leadership, and citizenship.  Wagner offers a comprehensive educational program that is anchored in the liberal arts, experiential and co-curricular learning, interculturalism, interdisciplinary studies, and service to society, and that is cultivated by a faculty dedicated to promoting individual expression, reflective practice, and integrative learning.”

		IA2_text: Wagner College recognizes community engagement through a host of campus-wide awards and celebrations. During Civic Engagement Recognition Day, Wagner College presents awards that recognize and honor exceptional individuals and community partners who exemplify a sense of caring and responsibility for others that connects citizens and works to address community problems. The awardees give their time to community activities, inspiring others to serve and act as role models while improving the lives of others. One winner from each category (faculty, staff, student and community partner) is chosen, and is presented with a $250 check and an award plaque. Our Community Partner Luncheon, now in its tenth year, celebrates our varied and rich Staten Island community partnerships. During the campus-wide Employee Recognition Luncheon, members of Wagner College’s Diversity Action Council present an award to the department that promotes diversity initiatives within the community. In addition, our Civic Engagement Certificate students receive award recognition for their community engagement, and one exceptional individual who advances Periclean principles (Project Pericles) receives a $500 award, to be shared equally with a community organization of their choosing. Wagner College also hosts the annual kick-off to Staten Island Community Days, which brings together dozens of congregations as members work on projects ranging from job and health fairs to waterfront cleanups, clothing and food giveaways and a host of other initiatives over the course of a weekend. And, College students, staff and faculty are an integral part of the Celebrate Diversity Day, which brings together diverse Staten Island cultural groups for a day of learning, food and entertainment.

		IA3a_text: There are several assessment mechanisms already in place and we continue to develop more. Our Civic Innovations program (funded through a 3-year grant from Learn & Serve America) solicits community perceptions through regular conversations throughout the school year, through more formal personal interviews (conducted by the project director and the outside program evaluator) and through a new computerized survey tool. Community partners and faculty work together to assess community needs, outline course content and co-construct curriculum that meets community needs and specific learning outcomes. The Business Department also has an active internship program with a community survey component. The Center for Experiential Learning elicits responses from site supervisors via the Site Supervisor Survey form. In addition, the Center for Leadership and Service is working with community organizations to bring needed services to the local neighborhood of Port Richmond – this project includes regular meetings and conversations with a host of community partners and local politicians, to assess how the College can be more attuned and respond to community needs. Our community partners (including Project Hospitality, New York Center for Interpersonal Development, Staten Island Urban League) have responded by presenting numerous awards for community service to Wagner College.

		IA3b_text: The data is used for several purposes. The Center for Experiential Learning uses community data to work with partnering organizations to refine the student experience within that organization. The data are also shared with Wagner college Learning Community faculty, so that they can understand how to better design curricular connections in the classroom. The Civic Innovations program uses the data in a myriad of ways. Because conversations with community partners are sustained throughout the year, their perceptions are continually funneled to faculty and students. The community partners have a great deal to teach us about how we can help them build capacity, and to build a sensitivity for cultural difference into our curricula. We, in turn, help our community partners to understand our learning outcomes, so that they can engage the students in more effective and challenging ways. It is an open circle, with the movement of ideas and expectations freely flowing between the community and our students and faculty. One way in which our data are used is to select and refine our student placements in the community. For example, although Victim Services is an excellent program, it emerged as an improper fit for incoming freshman. We still maintain a connection through our Sociology Department, but we have moved them out of our freshman rotation. Because the organization was so small, students were placed in sensitive situations and the organization told us that it did not work effectively for them.

		IA4_text: Community engagement is an essential component of the Wagner Plan, and is required for all students at Wagner College. Therefore, all admissions materials feature The Wagner Plan’s commitment to community engagement. Experiential Learning is a prominent tab on our introductory web page, and within the Experiential Learning page (http://www.wagner.edu/experiential_learning/), one has access to our three different models of Learning Communities (freshmen, intermediate and senior capstone). This link also introduces students to the civic Engagement Certificate program, which requires 270 hours of community service. Our student bulletin lists classes that are designated as Civic Innovations courses, meaning that they are part of our Learn & Serve America-funded activities. We publish a brochure entitled: Campus-Community Connections: Civic Engagement at Wagner College, and we also publish a Civic Engagement inventory booklet that details our curricular and co-curricular community activities. The Civic Innovations program is outlined in a brochure. Our institution was selected to be a member of Project Pericles (www.projectpericles.org), and we are a member of Associated New American Colleges (ANAC), as prominently featured on the introductory page of our website.

		IA5_text: The leadership of Wagner College, including the President, Provost and Board, are deeply and explicitly committed to community engagement. • President Richard Guarasci holds the rank of Professor of Political Science and teaches in the areas of democracy, citizenship and American diversity. As Provost at Wagner College (1998-2002), he instituted The Wagner Plan. Dr. Guarasci is the author of Democratic Education in the Age of Difference: Redefining Citizenship in Higher Education (Jossey-Bass, 1997), and numerous other publications including 3 books, more than 20 articles and more than 50 conference presentations. He recently authored "On Becoming the Good College: Lessons Learned" in Liberal Education.• Provost Devorah Lieberman is the author of numerous scholarly articles on the value of service learning, including A Place for Civic Engagement in Graduate Teaching Assistant Development (Journal on Excellence in College Teaching, 2006). She also presents nationally on this particular subject. The Provost’s Academic Affairs Goals (http://www.wagner.edu/provost/goals_2007-2008) prominently lists community engement as a critical priority.• Our Board supports community engagement as a priority, especially given the importance of The Wagner Plan as the core Wagner College experience. As noted in our Trustees Responsibilities web page (http://www.wagner.edu/trustees/responsibilities): “Relating campus to community and community to campus. Trustees are institutional ambassadors, and they are public representatives; on both scores they exercise important civic responsibilities. There are times when the board and its leaders must defend policies and explain institutional actions to their communities, and times when the faculty and administration benefit from occasional doses of reality that trustees bring to their campuses. The Board of Trustees will, at times, find themselves serving as both “buffers” and “bridges” to their communities.”

		B1_text: Three campus entities, working closely together, coordinate community engagement. The Center for Experiential Learning and Learning Communities, headed by Dean Julia Barchitta, has been coordinating First Year, Intermediate and Senior Learning Community engagement for the past 11 years. This Center has a staff of 5: Dean, Assistant Dean, VISTA worker, Executive Assistant and graduate assistant.Last summer, Wagner College announced the creation of the Center for Leadership and Service, headed by Dr. Cass Freedland. The Center for Leadership and Service fosters and oversees civic learning on campus and in the community through joint partnerships for the betterment and benefit of Wagner College, Staten Island and larger New York City community.As part of the larger mission of Wagner College, the Center for Leadership and Service promotes learning, leadership and service by building positive community partnerships. Supporting service learning and curricular work in the larger New York City community strengthens leadership for public service on campus and in the community, cultivates and disseminates best practices in civic engagement and secures resources to deepen and extend this work. Examples are: faculty development (curricular and community-based research); civic development (especially leadership training); student development; and, grant supervision. The Center has a staff of two: Director and Administrative Assistant.The Office of Co-curricular activities coordinates community service for campus fraternities, sororities and clubs, which have a required service component each semester. This Office is under the auspices of the Dean of Campus Life, who has assistance from the Director of Co-curricular Activities and many student office staff. The Supervisors of these three areas meet regularly to assist in setting up community activities and coordinating our student activities, which now includes community service-focused alternative spring breaks, Habitat for Humanity projects in New York City and in parts of the southern United States, serving as host to American Cancer Society Relay for Life fundraisers, creation of community gardens and waterfront clean ups.

		B2a_Text: The Center for Experiential Learning is fully funded through a permanent budget line ($53,000). Project Pericles is permanently funded annually ($10,000). The Center for Leadership and Service has been endowed and receives funds of $40,000 from a dedicated endowment. Funds are spent on faculty stipends, community projects, and professional development.

		B2b_text: Wagner College is in the third and final year of a federal Learn & Serve America Grant to institutionalize the Civic Innovations Program, which pairs academic departments with community partners to co-construct curriculum and more effectively channel resources into the community. We are also the recipient of two Youth Serve America for Global Youth Day activities grants; these funds have supported much-needed health care activities at a local middle school. The Staten Island Foundation, a local bank foundation, is supporting the development of a community web resource shared by the three local colleges (Wagner, St. John’s University and College of Staten Island). The Teagle Foundation has funded a one-year planning grant with Belmont University to create assessment tools that answer the question: “Does experiential learning improve student learning outcomes?” In addition, faculty receive support through Project Pericles and Pennsylvania/New York Campus Compact to develop syllabi that include experiential learning in their courses. Finally, Wagner College has received external funds from College Trustee members and Alumni to establish faculty grants that specifically support civic engagement locally and internationally.

		B2c_text: Fundraising for community engagement activities happens at many levels within Wagner College. The President and Provost, working in concert with the Vice President for Institutional Advancement, actively seek funding to support the Center for Leadership and Service and faculty initiatives from Board members, alumni, local public officials and foundations. Wagner College now has 2 funding opportunities, Fox Fellows and Mollica Family Funds, which support faculty in the area of community engagement.  The Director of the Center for Leadership and Service is committed to advancing grant proposals on behalf of community-engaged work. Our co-curricular organizations have community service as a requirement of their charter, and many host fundraising activities that are student-driven to benefit specific organizations (St. Judes, Habitat for Humanity, March of Dimes, American Cancer Society). Events include dance-a-thons, bake sales, walk-a-thons, individual appeals, food drives, toy drives and providing turkey dinners at the holidays. Fundraising for worldwide disaster aid is also conducted at Wagner College.

		B3a_text: The Center for Experiential Learning tracks engagement throughout the First Year Program, Intermediate Learning Community and Senior Learning Community. Students are required to track their hours on time sheets, which are signed by their site supervisor as a means of tracking their completion of community service. This information is maintained in a database within The Center for Experiential Learning, and is reported annually in the Civic Engagement Annual Report. This report includes a listing of student placements in the First Year Program, their practica in the Senior Learning Community and their internships and field work, depending upon their major (e.g. Nursing, Education, Social work, Psychology). Students enrolled in the Civic Innovations-linked courses are matched with the participating community organizations, and information about these placements are maintained by faculty and the Dicector of the Center for Leadership and Service.Co-curricular activities are tracked by Campus Life ( see www.wagner.edu/campus_life/SGA/community_service), working in conjunction with the Center for Leadership and Service. An annual report of these activities are posted on the Wagner web site. A Co-curricular Transcript committee that includes faculty, students, student affairs personnel and administration and information technology is in the process of developing a co-curricular transcript which will document academic and co-curricular competencies. 

		B3b_text: The annual report is distributed to and shared with all departments on campus. This information is used by the Admissions Office when explaining the importance of the Wagner Plan and civic and community involvements. Parents and incoming students who have a predilection for community service are reassured of the opportunities presented to them by attending Wagner College. The Alumni Office is updating the Alumni survey to include questions concerning community involvement after graduation from Wagner College. Institutional data are especially important when applying for future grants and national civic engagement awards (President’s Honor Roll). In addition, the Center for Leadership and Service is currently using these data to assess how Wagner College students and faculty can best serve the widest array of community organizations.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: We measure the impact of institutional engagement on students in several ways. Our first year survey of experiential learning measures the student perception of the impact of experiential learning on themselves and on the community in which they are working. One of the key findings based on ten years of surveys is that the students are able to understand our community needs, learn about the financing of not-for-profit organizations and the challenges they have to meet their mission and goals. Many students continue to volunteer at the programs that they were placed at during the First Year Program. This concurs with our Civic Innovations survey and focus group data, which reveal that students, particularly those who were not active in the community in the past, feel that they can connect their community service more deeply in their course work. Student survey results indicate:• 66% of students said the community experience helped them learn effective communication strategies in community settings• 58% of the students said the community experience helped them become more comfortable working with diverse communities• 60% of students said they feel more able to engage in community problem solving as a result of their community experience• 70% of students report having a stronger sense of personal responsibility for the health of youth on Staten Island as a result of their experiences.

		B3d2_text: Wagner College conducts focus groups with faculty, as well as conducts one-on-one interviews, to ascertain the impact of civic engagement on their courses and community based research. Data from the Civic Innovations assessment reveals that the faculty members who work closely with partnering organizations feel more closely tied to the Staten Island community, and this informs their teaching and scholarship. For example, a prominent member of the History Department had, for many years, incorporated a field trip model into her learning community. When her department linked with Public School 57, located in an economically advantaged neighborhood, this faculty member asked for a class tour of the area. There, she found deeply committed community members working to bring resources to the area. She also experienced the cultural richness of a large Liberian community, with local street vendors and shops selling goods from that region. Finally she took a tour of a natural area behind the school which had been restored by school children. She later recounted her profound connection to the Staten Island neighbors, and will now bring her future learning community students directly into the school to advance literacy programs. Her experiences were detailed in a local newspaper article.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: Interviews with partners in the Civic Innovations Program yield a great deal of data on the impact of Wagner’s program on their organization. The interviews ask specific questions about building organizational capacity, and how the students and faculty can help advance their organizational mission. In addition, community partners are asked to discuss how the college-community relationship could be improved to better meet their goals. Community partners are encouraged to develop projects that they would not be able to accomplish on their own without the help of Wagner College students. For instance, the Dept. of Government & Politics students conducted an assessment of local businesses in a rapidly changing business district served by one of our Civic Innovations community partners. Wagner School of Nursing students conduct community health assessments in several economically challenged communities, and share this information with community partners, local schools and community leaders. Our History Department students were instrumental in arranging for 35 trees to be planted in a local apartment housing development, as part of their service learning course. Finally, an afterschool program serving underprivileged youth is able to stay open as a result of the consistent support of Wagner College student mentors. 

		B3d4_text: In evaluating faculty for tenure and promotion, community service is one of four criteria that are considered. Community service is part of the hiring process – new hires need to understand the Wagner Plan and our community engagement emphasis. All new faculty hires are encouraged to participate in experiential learning and the First Year Program. Based on the Wagner Plan, as well as the institutional mission and goals, experiential learning guides the development of the institutional budget and our priorities are set by providing new hires and community organizations with space and budget to support our community involvement. 

		b3e_text: Wagner College utilized assessment data in several ways. Learning community (freshman, intermediate and senior) data are shared with administration and faculty monthly at all-faculty  Council of the Whole and at learning community meetings, as well as with various academic committees and Co-curricular senior staff. These data then inform programmatic change at the departmental and institutional level. Learning community committees may arrange for specific faculty development seminars at their annual retreats, or lay the groundwork for guideline updates.Data from the Civic Innovations program are used to build community partnerships and inform teaching pedagogy. These data are shared with community partners, participating departments and college administration. Faculty development is guided by these results, as are student assignments at collaborating organizations. For instance, trying to pair our fourth year students with the senior staff at a partnering organization was only moderately successful, as many supervisors at the organization did not assign difficult tasks to our students. Student, faculty and partner interviews revealed that this learning model led to some disinterest in the student body and disenchantment among staff at the community partner. Thus, upon further review with our community partner, it was decided that project-based assignments are more appropriate for this particular organization.

		B4_text: Community Engagement is an integral part of the Wagner Plan in many forms, and the Strategic Plan specifically details the internal structures and policies that are in place to support civic engagement, including the integration of outcomes assessment and faculty development.  This framework gives the Wagner Plan continuity and balance. Thus, the Strategic Plan delineates the methodology through which the institution will deepen The Wagner Plan and civic engagement:• Increasing the learning outcomes of Wagner students in core areas of knowledge acquisition, effective communication and problem solving; • Increasing student learning outcomes in integrating field work, classroom instruction and applied learning; • Increasing size of full time faculty and rebalancing responsibilities of faculty to meet educational goals of The Wagner Plan; • Institutionalizing the use of effective learning outcomes assessment; • Increasing the scholarly development and professional profile of the Wagner faculty through a sustained program of support for scholarly work; • Continuing to increase both the academic quality and overall diversity of the student body; and increase professional credentials and diversity of faculty and administration; • Continuing to develop civic awareness as one of our educational competencies. 

		B5_text: Wagner College provides professional development support for faculty through a number of programs. All new faculty are paired with a faculty mentor who supports them in integrating coursework with experiential learning. In addition, all faculty who participate in The First Year Program are required to attend monthly professional development meetings and an annual, 2-day retreat. At these events, invited speakers discuss the integration of civic engagement into college courses, best practices are presented by Wagner College colleagues, barriers and challenges are discussed, and experienced faculty offer suggestions. Many of our First Year Program faculty are encouraged to attend national conferences where experiential learning is prominently featured. Intermediate and Senior Learning Community faculty attend regularly scheduled meetings, as well. Other faculty development programs include our Focus on Faculty, an inter-campus meeting of faculty who discuss pressing topics, such as internationalization and engaging students more effectively in their learning.  Finally, the Civic Innovations program hosts academic faculty as consultants to discuss civic engagement in specific disciplines. Past consultants have included Dr. Rick Battistoni, Providence College (for the Government & Politics Dept. faculty), Dr. Barbara Holland, National Service-Learning Clearinghouse (for the First Year Program faculty) and Dr. Patricia Schechter, Portland State University (for the History Dept. faculty).

		B6_text: Civic Innovations relies on the voice of community partners to define the needs of their organizations, and creates civically engaged experiences that address that area of need. Under this program, a community organization is linked to a specific academic department to form a campus-community partnership.  Members of that department then meet repeatedly with organizational staff to discuss their needs and foster the development of curricular aspects that address that area of need. The partners co-construct the course curriculum, working hand-in-hand to forward specific learning outcomes. To date, five departments have been linked with five community based organizations, and a sixth department has created a coalition of three participating community organizations. This high degree of campus-community integration has produced some extraordinary results, as faculty and students build strong ties to their partners, fueling creative engagement opportunities while helping their collaborating organizations build capacity. The relationship also requires constant attention, as the College and partners remain in contact weekly, and in some cases, daily, to assure programmatic success.

		SD1_text: Published job announcements specify the College’s commitment to the Wagner Plan in order to attract candidates with an interest in community service. A recent announcement stated, “The college has been widely recognized for its innovative curriculum, The Wagner Plan for the Practical Liberal Arts, which integrates a core curriculum, required learning communities, experiential learning, diversity and civic education.” All candidates are interviewed with the expectation that they will be community engaged, with special interest in those candidates with previous experience in community-based organizations or research. 

		SD2a_text: Following the faculty handbook guidelines, in order for faculty to apply for promotion and tenure, the faculty personnel committee must assess the candidate in 4 areas: teaching, research, service to the institution and service to the community. The administration will honor forms of scholarship including research, publication or presentation that is focused on civic engagement. Additionally, faculty are rewarded by receiving grants which encourage scholarship in community-based research that results in dissemination of findings and includes student participation. These grants (described previously) provide funding for community engaged projects and promote dissemination of this scholarship at national meetings.

		SD2b1_text: Wagner College classifies community-engaged scholarship as both “Scholarship and Service to the Institution and the Community, local and global.” This can take many forms, such as: service to the local community, community-based research, publication in peer reviewed journals, presentation at discipline-specific and national conferences, as well as travel abroad for international community-based research with students. It is clear to the faulty that community based research that is peer reviewed and contributes to a body of knowledge is recognized as scholarship by the department and the administration.

		SD2b2_text: N/A

		SD3_text: Students play a large role in community engagement leadership at every level, from planning through assessment. Students involved in the Certificate Engagement Certificate Program develop and plan opportunities for community engagement that focuses on environmental and social justice issues, as well as community health and international crises. These students are also deeply involved both local and national politics. Some examples of the implementation of their planning are: beautifying campus grounds, gardening projects in a local public housing neighborhood, and foods drive for local not-for-profit organizations and alternative spring breaks. Last spring, students traveled to Toronto, Canada to work with Coventry House staff at homeless shelters. There is a student elected by student government whose job it is to oversee civic engagement (Vice President of Community Service) and to organize events for specific sororities, fraternities and clubs. Based on their personal commitments, they influence who, what, where and when these community involvements are planned.  Some clubs, such as the Wagner Student Investment Group, have created investment clubs in local schools, and mentor students in financial literacy. Others have adopted certain schools and maintain mentoring programs at those schools. Our Student Government Association has, at the request of our local councilman, begun a leadership mentoring program at local public schools. In addition, the student senate maintains a Community Service Committee. The students provide input as to who receives student awards, including our annual Civic Engagement Recognition Day award celebration in April.

		SD5_text: The faculty members who teach in the First Year Program elect other faculty members to be part of the First Year Program Review Committee. This review committee defines and addresses issues, including community engagement, faced in the First Year Program. In addition, the Intermediate and Senior Learning Community committees meet monthly to address curricular issues and assessment of intermediate and senior learning communities. These two committees are facilitated by representatives appointed by each department. Included in this discussion is the community involvement of seniors as they transition from college to professional life or further education.

		SD4_text: We are in the process of creating a co-curricular transcript. A committee has been formed and members are currently researching co-curricular transcripts from other institutions of higher learning to develop a Wagner College format. Included on this committee are faculty, administrators, IT, and students. We are also incorporating elements of personal and social responsibility, as per our Core Commitments initiative with AAC&U. This will include documenting activities as well as competencies. We should be implementing the new co-curricular transcript in fall 2009.

		IIA1a_txt: Service learning is one form of community engagement at Wagner College. As defined in Liberal Education and Reflective Practice Faculty Guide to the First year Learning Community (p.18), “service-learning involves a minimum number of hours with an agency that will link the course directly to the community experience. The field work assists the community partner. This can involve individual students or teams of student6s working with the community partner. The civic value of the field work provides an important dimension of academic and civic development.” The Civic Innovations program follows our service-learning component, but takes the campus-community partnership one step further. College faculty and community partners co-construct the syllabi for courses, creating a heightened learning collaboration. All Civic Innovations-linked courses (twenty-four in fall 2008) are service-learning based. 

		IIA1b_1: 128.00000000

		IIA1b_2: 27%

		IIA1c_1: 20.00000000

		IIA1c_2: 100%

		IIa2a_txt: Wagner College, through the Wagner Plan, has explicitly stated institutional learning outcomes for the liberal arts. Institutional goals explicitly state that students will achieve in the following ways: knowledge and modes of inquiry; critical thinking and reflective practice; effective communication; recognition of cultural diversity and the importance of values; creativity; leadership; and citizenship.The Strategic Plan (www.wagner.edu/strategic_planning/edexcell2) clearly states that this institution will deepen The Wagner Plan in several ways, two of which are linked directly to learning outcomes:  1) increasing the learning outcomes of Wagner students in core areas of knowledge acquisition, effective communication and problem solving; and 2) increasing student learning outcomes in integrating field work, classroom instruction and applied learning.  Specific General Education Program goals can be found on page 16 of the College Bulletin (www.wagner.edu/registrar/filestore2/download/368/06-08_Bulletin_web.pdf). Further, The First-Year Program’s objectives and expected teaching and learning outcomes are explicitly presented in the 2008 Liberal Education and Reflective Practice: Faculty Guide to the First-Year Learning community at Wagner College. 

		IIA1d_1: 60.00000000

		IIA1e_1: 1600.00000000

		IIA1d_2: 60%

		IIA1e_2: 80%

		IIA2b_txt: It was determined in spring 2003 that evidence of student learning outcomes was often indirect (e.g., student survey instruments).  Focusing on the use of direct measures, each department selected a full-time faculty member to serve as the departmental assessment coordinator was asked to prepare a departmental mission statement with specific desired learning objectives for the academic programs within its purview. In addition to assessment of specific academic departmental programs, the college has recognized the importance of separately evaluating general education goals that do not reside within a particular department.  Since taking office as Provost, Dr. Devorah Lieberman has made as one of her highest priorities the development of a more effective campus-wide academic assessment plan that includes direct measures and uses results to enhance student learning.  A faculty committee elected by the faculty works with the assessment initiative co-coordinators to better meet accreditation requirements that include direct evidence of student learning and evidence that assessment results are being used for improvement.  The goal is to assist departments in their disciplinary learning outcomes while concurrently measuring institutional outcomes.  An example of curricular learning outcomes can be viewed at www.wagner.edu/departments/education/filestore2/download/112/IR_II.pdf.

		IIA2c_txt: The Wagner Plan is assessed in three main areas:  (1) academic programs, including individual academic departments and particular college programs (the Wagner Plan, the Honors Program, writing across the curriculum, and graduate programs); (2) academic services; and (3) student development. Students are assessed using locally developed surveys.  The Learning Community Survey assesses students’ responses to the learning communities.  The Experiential Learning Survey assesses their responses to the experiential component of the learning community.  The intermediate learning communities are assessed using either the Intermediate Learning Community Survey for those learning communities involving two separate courses or the Team-Taught Learning Community Survey for learning communities involving a single, team-taught course as part of a pilot program. The senior learning community is annually assessed by each department using its own terminal objectives.  Also, the senior learning community has been assessed using specific questions that have been added to the College Outcomes Survey given to seniors.  Writing samples for students across the First Year Program and throughout their four years are assessed using a validated common tool.  This allows us to measure writing across the curriculum.

		IIA2d_txt: The Freshman Year Survey asks students to reflect on the learning communities, to compare their experiences in the fall learning communities with their experiences during the following spring semester. The results are presented for discussion during the annual retreat.  Intermediate and Senior learning community data are discussed at monthly faculty meetings, within individual departmental meetings and campus committees and councils (e.g. Provost’s Council). The results of academic services assessments, including academic advisement and related academic support services, the library and information retrieval, registration, and information technology, are discussed within associated departments.  Student development assessment results, which include separate sections on national student survey information (Cooperative Institutional Research Program, the National Survey of Student Engagement, and the College Outcomes Survey), career development, the Academic and Cultural Enrichment Program, and leadership and student organizations, are analyzed jointly within associated departments. For instance, the CIRP Freshman Survey provides data that collectively helps profile Wagner College’s entering students.  This information is useful to institutional self-study and accreditation activities, and we are increasingly cross-referencing these survey data to develop more refined assessment tools.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student research is a required component of our senior learning community capstone courses. This research is conducted while the student is engaged in the community for a total of at least100 hours, which leads to the completion of a senior thesis. Each major has this requirement, and all seniors must be enrolled in a capstone course. Student leadership is integrated at many places within the curriculum. Entering freshman who are interested in a higher level of student leadership are placed into a specific freshman learning community. This course has a strong emphasis on leadership and service, and these students then become part of the Wagner College Civic Engagement Certificate Program. In addition, the Dean of Campus Life and the Dean of Academic and Career Development team-teach a course on student leadership. Twenty-four courses linked to the Civic Innovations Program require between 30-100 hours of community engagement, and all have a strong leadership component. The internship program offers many community-engaged opportunities. A number of the academic programs at Wagner College require a structured, hands-on experience, in additionto the experiential learning that is embedded in the curriculum as a part of The Wagner Plan. Academic and non-credit internships are offered to provide students with practical experience as a supplement to the curriculum. Non-credit internships are available to students at any time. Wagner’s "Expand your Horizons" study abroad program has grown very rapidly in the past two years. Since 2006, the number of course offerings has expanded from 4 to 11.  Some of these EYH courses have already included community engagement, such as students who travel to Kenya to work with children diagnosed with AIDS. Several of these students have created not-for-profit organizations to raise funds for African organizations. The Provost intends to replicate this service model in other EYH courses.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Under The Wagner Plan for the Practical Liberal Arts, students complete a general education requirement and an in-depth major totaling 36 course units. The general education requirement includes foundational courses, two intercultural courses, learning communities with experiential learning components, reflective tutorials, and courses fulfilling disciplinary perspectives. The Wagner College curriculum leans heavily on the learning community concept, particularly within the general education component. In a learning community, students share common courses where linkages of subject matter are pre-arranged for enhanced conversation, critical assessment, and problem solving. Students complete three learning communities before graduation, one in the first year (fall term), one during the intermediate years, and one in the senior year in their major. The Wagner Plan links the learning communities directly to experiential learning situations based on the themes of the learning communities. In the first year learning community, students are placed in carefully selected field sites in small groups made up of other students from their learning community. Students typically spend three hours per week at the designated site. Senior learning communities in the major field include an experiential practicum, to help in the transition from college to the world of work or graduate studies. The Division of Graduate Studies (DGS) supports the mission and goals of Wagner College through graduate education. Committed to the “learning by doing” philosophy embodied in the Wagner Plan based on experiential learning and interdisciplinary study, the DGS offers high quality select yet comprehensive graduate programs. 

		IIA4_txt: Selected faculty scholarship from the 2007-2008 academic year.-M. Alauddin, M. Bhattacharjee, A.B.M. Zakaria, M. M. Rahman and M.S.I. Seraji, “Approaches for sustainable mitigation of arsenic calamity in Bangladesh: search for safe drinking water”, Invited paper at the Meeting of the Americas 2008 Joint Assembly, Fort Lauderdale, USA, May 29, 2008.-M. Chavez-Brown and M. Alauddin, “Beyond the classroom: embedding scholarship and community engagement internationally”, American Council of Education Internationalization Annual Meeting, Washington, D.C., February 1-2, 2008.-Gonzalez-Acquaro, K. (2007, December). Intellectual/Developmental Disabilities and Sexuality Education: An Online Approach to the Training of Educators. Invited colloquium speaker sponsored by the Center for Developmental Neuroscience and Developmental Disabilities College of Staten Island/CUNY-New York City.-Governo, M. M., Siewers, M. H. (2008).Childhood bullying: Nurses can help address the problem in schools and communities. Advance for Nurses,8(8),39-41.-Gerwing, J., D. McConnell, D. Stearns and S. Adair. 2008. Critical thinking for civic thinking in science. Academic Exchange Quarterly 11(3): 160-164.-Lo Re, Mary. “Ways to Civic Engagement in International Courses”, Focus on Faculty, Wagner College, February 1, 2008.-Stearns, Donald. “Improving critical thinking and civic thinking in introductory science courses.” 2007 National CASTL Institute. Developing Scholars of Teaching and Learning. June 7, 2007, Columbia College Chicago, Chicago, Illinois (with Stephen Adair, Ph.D. and David McConnell, Ph.D.).-Stuckart, D. W. (in press). Open source software in support of a citizenship education commons. Cite Journal 8(3).-Weintrob, Lori. Oversee design and creation of five "unity gardens" in Park Hill, with Profs. C. Jangam and P. Moynagh, with grant funding from the Fox Fund, New York Citizens Committee and matching grant from Conrad-Schweizer Nurseries, in partnership with People United for a Better Park Hill and the Park Hill Improvement Association. 

		learning centers: Off

		tutoring: On

		extension programs: Off

		non-credit courses: Off

		evaluation support: On

		training programs: Off

		professional development centers: On

		other (specify: On

		IIB1_txt: Tutoring: Students involved in the First Year Program conduct extensive tutoring for area public and private schools, afterschool programs and community centers. Our programs serve youth 5-18 years in age. Over the past year, we have also been developing a presence at a GED program through one of our community partners, United Activities Unlimited, as well as in an intercultural violence prevention program (Eye Openers) for young adults.Evaluation Support: Our evaluation support had been growing as part of the Civic Innovations program. Last year, in response to the needs of our partners at Project Hospitality, our Government & Politics students conducted an evaluation of the Port Richmond business district. This work will be continued in the 2008-9 academic year. Our Business students evaluated the St. George downtown neighborhood, and created a business development action plan that was presented to a local development corporation and governmental officials. The Academic and Cultural Enrichment Program (ACE) offers the Wagner College Community, as well as the broader Staten Island and New York City communities, a diverse array of lectures, symposia, workshops, performances and concerts in various intellectual and creative arenas. Originally designed to expand the classroom experience, ACE has become a forum in which faculty, students, visiting scholars, activists and artists can make their work part of a public conversation. Students, scholars, and the general public are invited to discover common ground across disciplines, thereby cultivating a greater appreciation for a diverse world. Complementing these academic presentations, a host of cultural innovators have enriched the community through poetry readings, jazz concerts, salsa, African music and Italian dance.Each summer, with funding from our local councilman, four Wagner College students are placed in Local Development Corporations (LDC’s) to participate in a wide variety of programs to assist and embrace the community.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Wagner College students and faculty contribute all of the above resources as outreach to the community. All clubs, fraternities and sororities must engage in on-campus and off-campus outreach to fulfill College requirements. Service has included Breast Cancer Walk, the Jingle Bell Arthritis Walk, Up Till Dawn, ODK’s Canned Food Competition, Connect Science. Wagner College’s student work/study program has also been growing as a result of the Civic Innovations program and tireless outreach by the Center for Leadership and Service staff. In the past year, we have developed new Work Study opportunities for students in areas as diverse as disability programming and not-for-profit website design. This will be an area of focus in the coming year, as the College reaches out to more community organizations. Several cultural outreach programs currently exist. The annual Celebrate Diversity program brings thousands of Staten Islanders, representing diverse cultural groups, to Wagner college for a day of music, food and cultural exploration. Wagner students serve as hosts, and one learning community incorporates this day into their curriculum as freshman collect personal stories for participants. In addition, the Theater Department reaches out to our community partners to host groups of children at theater productions. This engagement includes pre- and post education programs themed around a the theater presentation. Similarly, the Athletic Department brings local children to sporting events, as well as serving community partner afterschool programs.The Horrmann Library is open to all members of the community, and is now a regional center for grant research as a Foundation Center Collaborating Collection. The library also provides the use of the Smart Lab to area organizations. Other community-shared technology is Wagnerpedia, which is available to everyone. Finally, in keeping with our community-connected mission, Wagner faculty consult with many community partners for the purposes of research and education.

		IIB4a_txt: Through the Wagner Plan, Wagner College maintains institutional mechanisms to promote mutually beneficial relationships with community organizations. The Dean of Learning Communities and Experiential Learning maintains 50 collaborative partnerships, many of whom have been in place for a decade. Under the Wagner Plan, the partnerships are linked to learning communities, which are taught by faculty of all disciplines. This partnership has deepened with the development of the Civic Innovations program, which pairs a department with a community based organization. Faculty and organizational staff then co-construct course curriculum, working together to further learning outcomes in and out of the classroom. This new model presents a completely mutual and reciprocal relationship between community partners and faculty, and furthers institutional general education requirements. To date, 24 courses in 6 departments are linked to community organizations under the Civic Innovations program. 

		IIB4b_txt: Feedback takes place at many levels. The Dean of Learning Communities and Experiential Learning distributes a community partner survey, in which students are evaluated individually. The Civic Innovations program interviews faculty and community partners through an independent evaluator. In addition, the Civic Innovations program director maintains regular contact (sometimes daily or weekly) to discuss programmatic issues, such as student performance, course objectives and changes in organizational needs. This contact is essential to this model, and as the program has been maturing, faculty are increasingly taking control of their own collaborative communications. Community partners are provided copies of student reflections, and are invited to student presentations. Students, in turn, are invited to important community meetings and events outside of their normal classroom requirements. At the end of each semester, the results of student focus group meetings and surveys are then discussed with partners. Since the goal of the Civic Innovations program is to help community organizations build capacity and serve disadvantaged youth more effectively, this information will help our partners utilize their campus connection more efficiently so as top better their constituents. 

		IIB5_txt: As a result of the Provost increasing funding for international civic engagement faculty-student scholarly projects, a diverse group of faculty were funded in 2008 for civic engagement research. These grant projects will allow faculty to more deeply integrate existing civic engagement into their research areas: Dr. Mohammad Alauddin (Chemistry Department)- Improving air and water quality in urban slum/rural  communities in Bangladesh through efficient utilization of household energy and water purification systems. Dr. Alauddin has published extensively in this area (see above); Dr. Mapy Chavez-Brown (Education Department)- Autism in Peru – Helping Children reach their potential. Dr. Chavez-Brown is currently starting a program for autistic children in Peru; Dr. Rhoda Frumkin (Education Department)- Written Conversations for Improving Writing of English Learners. Dr. Frumkin has been working with student teachers to create more effective writing modules for ESL programs around the island; Dr. Mary LoRe (Business Department)- Civic Realty. As part of her work with Staten Island businesses, Dr. Lo Re has been creating community-connected courses that bring real world experiences to her students; Dr. Sarah Scott (Art Department)- Sennacherib’s ‘Palace with Rival’: Computer and Three-Dimension Reconstruction. Dr. Scott, a second-year member of the Wagner faculty, has been working internationally to bring archaeological principles and theory to underserved children; Dr. Steve Snow (Government and Politics) - The Mukami Project. As a result of his work in Kenya, Dr. snow has started a not-for-profit organization that will bring resources to an orphanage serving children with AIDS; Dr. Patricia Moynagh & Dr. Lori Weintrob (Government and Politics Department and History Department)- Growing Leadership in a Community Garden. Dr. Weintrob has been working with the Park Hill neighborhood for a number of years, but it was her association with Dr. Moynagh in their intermediate learning community that brought profound community engagement for students.

		III1_txt: In section I, part 3a, the partnership with the Port Richmond neighborhood is briefly cited. However, this initiative will resonate throughout the entire Wagner College community and the region. Wagner College will to build significant, sustainable partnerships with North Shore community groups, faith communities, businesses and schools in the Port Richmond community over a 3-4 year period.  Eventually, 20-30% of Wagner College undergraduate students will serve the residents of Port Richmond. This project is an outgrowth of the currently funded Civic Innovations grant from the Corporation for National and Community Service. It is also a natural extension and deepening of the Wagner Plan for the Liberal Arts at Wagner College. The Port Richmond Initiative has already convened two organizational meetings. Among the 20 participants are civic leaders, executive staff of community-based organizations, public school administrators, Wagner College administration and faculty, public officials and clergy from local faith communities. From these meetings, we have created 5 working groups whose charge will be to create working papers that outline obtainable, measurable goals, including:- Health Care Crisis on the North Shore: high numbers of asthma, diabetes and lead poisoning cases; 73% immigrant women don’t seek health care prior to pregnancy; primary care clinics are needed for 5000+ individuals. - Educational Crisis (Literacy / Arts): reading deficiencies are a serious problem; students and their families (75% Hispanic) have a substantial need for services at every level; more training needed for ESL staff; how to move more immigrant youth toward college, and how to motivate these kids when higher education isn’t a family priority; we need to create educational opportunities for 13-14 year olds who have recently entered the country; there is a great need for arts education programs, especially those that explore cultural heritage.- Clarifying Economic Development Issues: how to positively influence the image of the area; create an Energy Zone on Port Richmond Avenue – bring energy-smart practices and resources to businesses in the area; conduct a survey to estimate the economic boost contributed by our immigrant community; raise awareness of underground economics – many skills that can be utilized. - Connecting Youth to Programs: advance youth empowerment opportunities and create a communication link between existing programs; celebrate cultural identity through cultural programming; build an Americorps program to bring assistance to community-based organizations; existing programs need funding and staff.- Immigration: National dialog, local consequences: dispel persistently negative attitudes about members of the immigrant community; students can be agents of change through open discussions across Island communities; provide professional development.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 9







3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
 


 


 19







 
 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Dr. Deborah Harley

		Title: Assistant Vice President for Community Engagement, Learning and Leadership

		email: Harley@etsu.edu

		City: Johnson City

		State: TN

		Institution: East Tennessee State University

		president: Dr. Paul E. Stanton, Jr.

		address: Campus Box 70734, ETSU, Johnson City, TN, 37614

		Phone: 423 439-5675
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		answer will have no bearing on the classification decision: 

		IA1_text: Purpose: East Tennessee State University establishes community partnerships that enhance institutional effectiveness & serve the region. It places special emphasis on community-based, interdisciplinary learning. ETSU leads by improving the intellectual, cultural, economic, political, social, &  health environment of NE Tennessee & the Southern Appalachian region. The university demonstrates special commitment to enhancing P-16 education, workforce development, civic responsibility, health and wellness, uses of technology and providing distinctive service and research for our region, nation & global community.Mission: Educate students to become responsible, enlightened & productive citizens.

		IA2_text: East Tennessee State University celebrates community engagement throughout the year.The faculty convocation begins the year with an address by the President celebrating the previous year’s accomplishments of ETSU’s civic mission and faculty recognition for outstanding teaching, research and service. Community engagement is highlighted in the president’s address “The University Without Walls” and serves as awards criteria. Each of the last two years, ETSU committed to build a Habitat for Humanity house. From fundraising to autumn days building at the site, students, faculty and staff are engaged in the construction of a house for a local family.The annual campus commitment to the United Way includes faculty, staff and students committing funds and sharing stories of meeting the needs of our community.Decades of campus Homecoming celebration traditions include campus-wide community engagement activities. The Homecoming canned food drive is one of the largest for our regional office of Second Harvest Food Bank. ETSU celebrates being listed each of the last 2 years in the national President’s Honor Roll for Community Service.The academic year brings celebrations for a variety of academic partnerships such as: the health sciences’ Rural and Community Health Opportunities; Hispanic Student Day bringing students and their families to campus to celebrate the success of the Migrant Education program; and graduates from the county schools who partnered in the P-16 Gear-Up program. Students, faculty, staff and community participants are recognized for contributions.Annually ETSU nominates distinguished students, faculty and staff for the state-wide Tennessee Higher Education Commission Love Community Service Awards and boasts many recipients over the years.The annual Summit Awards recognizes students and student group advisors for their leadership and community service projects throughout the year.

		IA3a_text: The Center for Community Engagement Learning and Leadership meets each semester with many community partners for both the service-learning and America Reads programs through site visits. In addition, the America Reads program partners (schools and community tutoring sites) generate monthly communication and feedback about participant needs and successes. CELL also utilizes the service-learning course evaluation process which includes community service site supervisors sharing their view of the partnership and its outcomes. A Service-Learning Agency Training is held each summer around the tri-county region that helps new and returning service-learning community partners prepare for hosting students and partnering with faculty. The dialogue and program evaluation provide another avenue of important feedback and community perceptions about the university, its service programs and the workshop content. The 15-year lifespan of the service-learning program provides a long-standing ability to measure both perception and impact of campus and community as partners.The Office of Rural and Community Health and Community Partnerships established New Century Councils to represent 4 regional, remote, rural communities and act as match-makers by communicating community needs and resources to partner with university resources in regional problem-solving. The Councils served to develop trust and reduce skepticism as well as increase dialogue between the University and the communities. The longevity of the councils created a rich communication tool to guide ETSU in its partnership efforts.ETSU has a decentralized system of management for its colleges and administrative departments. Each of the academic colleges hosts a community advisory board that meets regularly with the dean and faculty leaders. The leaders of both satellite campuses meet regularly with community advisory boards. The office of University Advancement meets regularly with its advisory board, the President’s Trust. The Advancement office also interviews key partners regularly for feedback on university mission accomplishment.  Annually, ETSU offers the “President’s Classroom,” a five-week program for community and government leaders to interact as students in selected programs and end with a night of dialogue and feedback about partnerships and suggestions for improvement. 

		IA3b_text: The use of assessment data is vital to process improvement for ETSU’s community engagement programs. Through written and oral feedback, informal conversations, partnership meetings, letters to the editor, formal evaluations and assessments, personal testimonials, requests for new and continuing partnerships, and market research, ETSU uses these tools to provide direction for change and future opportunities. Data is aggregated by the two major units coordinating campus community engagement, the Center for Community Engagement, Learning and Leadership and the office of Rural and Community Health.For a snapshot of community perceptions from the major grant supported partnership efforts, please read Pursuing Opportunities Through  Partnerships: Higher Education and Communities which showcases ETSU’s role as a leading institution in the Kellogg initiative. 

		IA4_text: East Tennessee State University gives prominence to its commitment to community engagement through multiple office publications and electronic communications. The university president, provost and deans through speeches, guest editorials, newsletters and presentations to numerous businesses, community organizations, government agencies, higher education organizations, and publications of the individual colleges promote and elaborate on the successful outcomes of community engagement. The Offices of University Relations and Institutional Advancement regularly send publications and media releases to regional media, the Alumni Association Board of Directors, and President’s Trust.The admissions office gives prominent space to community engagement in its major marketing pieces: The Visitor’s Guide, Freshmen and Transfer Students brochures. Admissions counselors and student ambassadors are updated regularly on the opportunities for student engagement. The university catalogue promotes the institutional mission and the schedule of classes highlights campus expectations of being an active registered voter. New student orientation programs promote stories of student community engagement and expectations of citizenship.The Center for Community Engagement, Learning and Leadership provides brochures and electronic communications about its campus-wide leadership and service-learning programs. www.etsu.edu/students/cell. ETSU will be prominently mentioned in the newest book on service-learning across the nation – Guide to Service-Learning: Colleges and Universities. Co-curricular service programs are hosted through the Student Organizations Resource Center and promoted through their publications and web address www.etsu.edu/students/sorcThe university also includes a link on its main page called Serving the Region. Through this page, many academic campus-community partnerships are described. This page will soon be expanded to include student service initiatives, a service opportunities calendar, service-learning links, and a monthly highlight of a campus-community partnersh

		IA5_text: Executive leaders at ETSU are active promoters and role models for community engagement. President Paul Stanton and his family are models of civic engagement through campus and community work. Dr. Stanton recognizes faculty, students and staff for their community work. He personally serves on many committees and boards to further the work of campus-community partnerships. He instituted an Unsung Hero award highlighting members of the campus community and their service. He speaks at many community events to recognize the service of others. Dr. Stanton was one of the first presidents to champion the creation of the 33rd state Campus Compact here in Tennessee. As Dean of the College of Medicine at ETSU prior to becoming president, Dr. Stanton started the rural community health partnership program. As president, he sets the tone and provides the fabric for each unit of the campus to create the tapestry of community engagement across the curriculum which has become our way of life.Dr. Bert Bach is an ardent supporter of interdisciplinary and community-based education. He is a visible champion of the Kellogg Campus Community Partnership Program, attending many community and faculty meetings as well as national networking meetings over a ten year period. He co-edited the book Pursuing Opportunities Through Partnerships: Higher Education and Communities which showcases ETSU’s role as a leading institution in the initiative. The nine academic deans are committed to creating opportunities for academic community partnerships through service-learning and other community-based learning opportunities.The Division of Student Affairs played a key leadership role by giving administrative support for co-curricular service programs, specifically the student led Volunteer ETSU program which as been an active and sustained major student organization for over 20 years. The division championed the establishment of the campus-wide service-learning program 15 years ago in partnership with academic affairs.

		B1_text: East Tennessee State University provides two offices to support and direct service-learning and community-based learning in academic degree programs.The Center for Community Engagement, Learning and Leadership (CELL) is responsible for academic service-learning across the campus. The office reports to the Assistant Provost for Student Affairs who is part of the staff of the Academic Provost. The office is lead by an Assistant Vice President and staffed with an Assistant Director for Service-Learning, an Executive Aide and five graduate assistants. The role of the CELL is to provide campus vision and focus on leadership and civic education and teaches new skills behaviors, and attitudes that enable students to choose a life path of excellence as leaders and engaged citizens. This office supports and directs the service-learning program with over 800 participants annually, an America Reads program, a voter registration program, an interdisciplinary minor in leadership studies, a living learning community in servant leadership, as well as noncredit leadership seminars for faculty, staff and students. The Office of Rural and Community Health and Community Partnerships is responsible for the sustainability of community-based health partnerships that involve students and faculty in the Colleges of Medicine, Nursing, and Public Health. These partnership programs are located in several surrounding rural communities and many times have faculty and students living in these communities. This program reports to the Dean of the College of Medicine and the Vice President for Health Affairs. The program is lead by an Assistant Vice President and Executive Director, a program director, 5 coordinators, a principle investigator, 5 instructors, and an Executive Aide. The office supports cross- disciplinary learning in rural health and community building activities. Educational opportunities are provided for undergraduate and graduate students as well as residents and interns. Rural health clinics are operated by faculty and students.Major university partnership programs are provided staffing through academic departments through state and grant funds. Such staffing generally consists of reallocated faculty lines, grant-supported coordinators, and graduate assistants.

		B2a_Text: The CELL office has permanent allocations of $171,000 and student activities funds of $40,000 which must be applied for annually. Funds are for staff and operating.The Office of Rural & Community Health is supported through federal grant funds. Additionally, over $3,000,000 in permanent university state funds supports academic community engagement programs.

		B2b_text: Through the ETSU Office of Research and Sponsored Programs and the ETSU Foundation provide support for the funding process through contracts and proposals with federal, state and local governments along with private foundations, corporations, and private individual donors. The institutional support for these offices provides the base for faculty, staff and students to seek external funding for community engagement initiatives.In FY07, fifty-one percent of ETSU’s total external funding requests were initiated for the purpose of furthering ETSU’s public service components. Of those projects awarded funding in FY07, over $20M, or 48% of the total funded amount were awarded for public service programs.

		B2c_text: Private fundraising efforts directed to supporting community engagement at ETSU are not based in one unit, but coordinated through development officers and faculty members on a case-by-case basis.Leadership Education Book Scholarship funded by the CITI Corp for a current student who is civically engaged - $10,000 endowment.ETSU Habitat for Humanity is partially funded with student directed funds as well as with private donations. Each new home requires at least a $35,000 commitment.The Roan Scholars program requires community service as a commitment for students who accept this 4-year scholarship. Current endowment for this program totals $6.2M.Funding for the J. Willene Paxton Lectureship supports an annual speaker recognized as a leader in civic engagement. $20,000Migrant Education Program solicits funding from private sources for over 5 years to cover participant needs.

		B3a_text: ETSU systematically tracks community engagement activities as part of the university’s strategic planning process.  The following strategic objectives each track elements of ETSU’s community engagement: P-16 Leadership, Technology-based Workforce Development, Civic Responsibility Development, and Engagement Quality Initiative.  Progress in attaining these objectives is reported twice annually.  For instance, our Civic Responsibility Development objective seeks to increase the number of credit and non-credit activities that develop civic responsibility and the number of students participating in them.  The 2007-08 report for this objective include the following measures:• 800 students were enrolled in service-learning courses that conducted 161 community projects.• 2143 students served as volunteers in 48 campus-wide or student organization service projects.• 52 student literacy tutors assisted 645 children in the region.• 37 student teaching assistants and tutors assisted 60 children in a Migrant Education Program.ETSU’s current tracking of community engagement is part of a long standing history of measuring these activities.   Ten years ago, as part of a continuous improvement initiative, ETSU took a snapshot of all community-based learning courses and programs in each academic department and co-curricular unit. It was determined that all colleges and co-curricular areas directed some courses and programs with a community-based component. Also, for nine years ETSU tracked service-learning course enrollment and co-curricular service participation as part of the state of Tennessee’s Performance Funding Program. 

		B3b_text: This data is used by the CELL to monitor progress on benchmark goals in student participation rates, faculty and staff participation rates, number of opportunities to engage in co-curricular service, number of service-learning courses, data about community partnership opportunities, and outcomes of major campus community partnerships. The data is provided annually to the Assistant Provost for Student Affairs, Academic Provost, President’s Council, and the University Planning Committee. The Office of Rural and Community Health submits its course, student participation rates and outcomes to the Dean of Medicine, VP for Health Affairs as well as the additional offices and committees noted. Data is published on the campus planning pages of the university web site. The office of University Relations uses the outcomes data to generate stories for campus newsletters and magazines as well as community media outlets.ETSU uses this data to provide feedback for strategic planning for campus and community partners, grant writing, recognition applications (twice named to the National President’s Honor Roll for Community Service, named one of the top four Rural Health Programs in the US, twice recognized as a National Point of Light, 3 state Love Award winners in previous 2 years). Data is used to recruit civic-minded students, share with university stakeholders, and potential campus donors.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Student learning and impact is measured using the Service-Learning Participant survey with a random sampling of participants. The surveys report results focused on these questions. As a result on my experience in service-learning:I have learned how to become more involved in the community.This course has affected my skills, knowledge and interests.I have improved interpersonal skillsI have increased confidence in choice of career/major.I have increased analytical skills.I expect to complete my academic program.I have improved skills in project planning and completion.I have stronger plans for future service activities.I have greater confidence in my ability to make a difference.I can relate my learning to real world experiences.

		B3d2_text: Faculty engaged in service-learning report their experiences with teaching service-learning courses through a Cell sponsored survey. Faculty revealed that that Service-Learning provided students with authentic experiences related to the course academics and understand core principles first-hand.  Students’ experiences reflected growth and a better, desired understanding of the world around them.  Skills developed were dependent on the population served and varied greatly.  Some quotes taken from the faculty survey regarding skills gained are as follows: direct interaction and exposure to special needs students in an education setting; writing, speaking, reflection and critical thinking; awareness of individuals with special needs; and articulation of their ideas though writing and oral presentation so they may be able to present outwardly who they are inwardly.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Community partners participating in the New Century Councils became as well known on campus as the faculty.  Focus groups reported rich relationships with faculty, staff and students and serious plans for sustained efforts. We were comfortable communicating, meeting on each other’s turf, sharing needs and expectations, and collaborating on grants, teaching and problem-solving. Community members were able to adapt to things like semester schedules, and student travel needs. They were willing to educate faculty about real time issues in rural NE Tennessee. And they were willing to become multipliers as they brought additional community members into the councils and into the partnership projects. These community leaders became promoters of the university and helped grow ETSU student enrollment from these communities.

		B3d4_text: Assessment of institutional impact was measured rigorously during the years of the grants from Kellogg and the Corporation for National and Community Service. This created a “cadence” of assessment of community engagement that continues today. This institution is forever changed through the community engagement immersion process of both grant initiatives. There are collaborative, sustained community partnerships in every college and in a majority of academic departments. Prior to the campus immersion into community engagement 15 years ago, community organizations had no idea how welcoming or willing the university would be to listening to their needs and concerns. In fact, they did not know where or who to begin to contact. “Where was the front door to this campus and who might answer the door?” It is now very apparent that there are several doors and that they are all knowledgeable, responsive, and linked so that community concerns don’t get the bureaucratic shuffle.We now refer to ourselves as “The University Without Walls,” Dr. Paul Stanton, President ETSU, Fall 2008 State of the University Address.

		b3e_text: CELL and Rural and Community Health uses the data to plan and improve. ETSU also uses the data to paint a picture of the transformation change that emerges in students, faculty, community and in the campus culture as a result of community engagement. This helps our leadership keep a visual focus on where we are going and what our goals are. It is a more immediate way of communicating to the institutional stakeholders the essence of community engagement and its importance to the ETSU mission. The media, our sister institutions, our alumni, the business community, and our region understand the ETSU purpose, see it in action, hear the outcomes that are reported, and feel the difference in our students, faculty and graduates.

		B4_text: For fifteen years ETSU has included growth of campus wide civic engagement as part of its strategic planning. In 2000, endorsed by the General Education Advisory Council and Academic Council, the strategic plan included the adoption of a campus definition of service-learning, benchmarks for increased participation, faculty involvement in oversight, faculty development, and assessment of learning outcomes. From 2000 to 2005 it was part of the University’s Performance Funding criteria. This process improvement program monitored gains in key university goals and was reported annually to the Tennessee Board of Regents. The current campus wide strategic plan includes several goals directly related to community engagement—P-16 Leadership, Technology-based Workforce Development, Civic Responsibility Development, and Engagement Quality Initiative.  Of these, the last two are of special note: 1) “To increase the number of credit and non-credit activities that develop civic responsibility and the number of students participating in them. 2) “To design and implement the ETSU Student Affairs Engagement Quality Initiative for improving student engagement by focusing on extending leadership education opportunities and student involvement in campus and community activities.”

		B5_text: There are 3 key departments that provide support and professional development for faculty and staff. The Center for Community Engagement Learning and Leadership (CELL) provides seminars, (local, state and national) speakers, a service-learning library and on-line resources for faculty and staff. These opportunities are communicated regularly to academic departmental leaders as well as individual faculty and staff.Each semester the Office of Rural and Community Health and Community Partnerships sponsors seminars and speakers focused primarily on health care-related community partnerships and engaged scholarship. The Office of Human Resources offers seminars for faculty and staff on teaching effectiveness, grant writing and leadership. The CELL works cooperatively to offer seminars through this host.Additionally, all departments support faculty and staff travel to conferences and other institutions to share best practices, present research, and create networks that support our commitment to civic engagement. ETSU’s long-term membership (15 years) in the National Campus Compact as well as active involvement with the newly formed Tennessee Campus Compact provides additional professional development resources for faculty and staff.

		B6_text: Because the university processes for investigating community perceptions is not by anonymous survey methods, the community “voice” is ever present in regular dialogue about university initiatives. Community members serve as guest lecturers and co-instructors in community engaged courses. They serve at the college level on advisory councils to the deans. They serve as active members of the New Century Councils through the Rural and Community Health program. They are equal partners in the planning and execution of campus-community partnerships.As an example, when a school asks to become part of the America Reads family of schools, we visit the school, the principal and partnering teachers. We listen to their needs and determine if we can work within the existing structure of the program or negotiate adjustments that will make a winning partnership for all. The schools listen to our needs as well. When No Child Left Behind placed strict criteria on school volunteers and teaching assistants, we worked together to document the tutor training that allows our students to be tutors and meet federal guidelines. When school security concerns became so prevalent, we worked together to arrange specific sign-in procedures and identification for the tutors. It is a fluid process for each partner to be open, communicate and learn to flex.Though examples like this we learn to welcome input from each other and sustain the relationships that are the foundation for sustained community partnerships.

		SD1_text: ETSU currently employs 787 faculty. Full and part-time, tenured and tenure-track faculty whose departments are significantly engaged in community partnerships are expected to spend a commensurate percentage of their time invested in university or departmental programs, and to have the appropriate background and experience for such work.  (See especially those departments noted in question 2.b.)  Non-tenure track faculty are invited to be engaged in community as well.  Many faculty begin by including a community-based learning component in one or more of their courses or collaborating through faculty-community partnership committees. New faculty members are assigned mentors to encourage their participation in departmental community collaborations and engaged research.Several faculty members employed through the rural and community health programs actually live in many of the surrounding rural partnering communities.  It is an expected part of the job. 

		SD2a_text: The ETSU Tenure Policy 2.3.8.3 states:  Evidence of the candidate’s contributions in the area of professional service should be offered by the candidate. Documentation of all service activities is required. Professional service encompasses a faculty member’s activities in one of three areas: outreach, public service, university service, and professional service.a. The outreach or public service function is the university’s outreach to the community and society at large, with major emphasis on the application of knowledge for the solution of problems with which society is confronted. Outreach primarily involves sharing professional expertise and should directly support the goals and mission of the university. A vital component of the university’s mission, public service, must be performed at the same high levels of quality that characterize the teaching and research programs.ETSU has a ten-year history of recognizing public service in the promotion and tenure process.  The institution values such scholarship as part of its mission.  The university actively communicates and encourages faculty to engage in community-based scholarship.

		SD2b1_text: b. All good scholarship is rewarded.  ETSU neither dismisses nor “breaks out” this type of scholarship.  Many examples of community engaged scholarship abound in all colleges.  Specific departments of note include:  rural medicine, family medicine, public health, environmental health, psychology, sociology, mathematics, early childhood education, special education, community nursing, social work, city management, criminal justice, computer science, journalism, foreign languages, human development and learning, theatre, geology and geography.

		SD2b2_text: not applicable

		SD3_text: In 1986, ETSU students established a student-led, campus-wide, co-curricular service organization called Volunteer ETSU. This group coordinates non-credit service initiatives and encourages student organizations to engage in community service activities. Student voices from this organization are the springboard for additional civic and service programs.  Students led the way to add the Alternative Spring Break Program, annual campus service celebrations for Make-A-Difference Day, Youth Service Day, Martin Luther King Day of Service and requested the addition of an Advanced Service-Learning Course. Volunteer ETSU built a culture by which all student groups are expected to “give back”.  Over time the campus became home to other service groups such as Rotaract, Gamma Beta Phi & Alpha Phi Omega as well as leadership groups including Leadership House and Omicron Delta Kappa National Leadership Honor Society. Student voices guide the coordination of the American Reads program utilizing student Tutor Leaders who serve as peer trainers and recruiters.  More recent student-led civic initiatives include the campus-wide Green Fee, and related student steering committees working to reduce the campus carbon footprint. ETSU’s Habitat for Humanity effort is also governed by a student-led advisory board. The CELL office Student Leadership Advisory Board provides a monthly dialogue for staff and students to meet regarding new program ideas, program assessment data and general communication challenges.  Graduate Students serve as research associates in many civically engaged departments as well as Program Coordinators in the CELL for its service-learning, leadership and America Reads initiatives.  

		SD5_text: ETSU’s University Planning Committee (UPC), the institution’s strategic planning body, has major oversight of several institutional objectives related to community engagement—P-16 Leadership, Technology-based Workforce Development, Civic Responsibility Development, and Engagement Quality Initiative. The UPC membership includes representatives of the faculty and staff senates, the Council of Chairs.  In addition, faculty committees in each academic department or college have written tenure and promotion policies for their units that define expectations for public service by faculty.  Faculty committees also review and select faculty award recipients. In addition to standing committees such as the UPC, ad hoc faculty committees have helped to establish community engagement as part of the fabric of the campus culture. For instance, as part of ETSU’s participation in a  Kellogg Community Partnership Program, a faculty committee determined the institutional definition of service learning, outcome measures and location for centralizing support and services for service-learning. Faculty committees have likewise advised regarding the execution of other significant grant-supported campus-wide initiatives in community engagement.  (Corporation for National & Community Service, Gear-Up, Families First, Rural Health Initiatives, ETSU Fossil Site, Roan Scholars Program). 

		SD4_text: ETSU does not note community engagement on student transcripts.  Models for translating community engagement experiences into electronic portfolios through the career planning and internship office were developed with special templates specific to service and leadership. This allows students to capture a more extensive written description and include photos and outcomes that connect to the purpose of the application or employer interest.  Experiences can be documented by collaborating community partners. The portfolio can also be sent electronically, a preferred and more expedient method of transmittal.

		IIA1a_txt: ETSU definition: “Service-learning is a form of experiential education in which students engage in activities that address human and community needs, together with structured opportunities intentionally designed to promote student learning and development. Reflection and reciprocity are key concepts of service-learning,” (Jacoby, B. and Associates, Service-Learning in Higher Education, 1996). In August of 2000 this definition was recommended by a faculty committee and adopted by Academic Council. The Center for Community Engagement, Learning and Leadership was charged with communicating and upholding the standards and providing a process for registering and reviewing service-learning courses.When a course is registered, the CELL seeks to ensure inclusion of: the experience in the syllabus, a partnership process with all stakeholders engaged in the plan and its execution, quality service experience, quality reflection activities, assistance with service site follow-up, and adequate service time expected for students. The Assistant Director for Service-learning meets with faculty to guide the appropriate practices and arranges classroom and service site visits to ensure quality.

		IIA1b_1: 30.00000000

		IIA1b_2:  1%

		IIA1c_1: 10.00000000

		IIA1c_2: 25%

		IIa2a_txt: At ETSU service-learning seeks to develop students as self-reflective, culturally aware and responsive citizens.  Drawing on work by Eyler and Giles (Where’s the Learning in Service Learning, San Francisco: Jossey-Bass, 1999), these student learning outcomes are identified:The self-reflective citizen will be able to:a. critically and sensitively question, examine, and analyze his/her own community experiences; b. recognize his/her own beliefs and assumptions and their community impact; and c. allow the community to contribute to his/her academic, civic, personal, and professional learning and development.The culturally aware citizen will be able to:a. examine ways in which his/her culture identifies (i.e. abilities, age, class, gender, primary language, race, sexual identity, religion) and influences community perceptions and participation;b. analyze power relations and effects within and between communities; and c. contribute to society in ways that do not reinforce/replicate social injustice.The responsive citizen will be able to:a. listen empathically to community identified needs, interests, and abilities; b. engage in service to community (defined as valuable by community);c. demonstrate and communicate his/her power to contribute to community; and d. hold himself or herself accountable for his or her actions, so as to respond more effectively as a citizen.

		IIA1d_1: 20.00000000

		IIA1e_1: 800.00000000

		IIA1d_2: 3%

		IIA1e_2: 6%

		IIA2b_txt: Across the academic departments at ETSU is a desire to prepare students to become successful leaders in their professions and in their world. The General Education Core demonstrates the institutions mission based on its guiding principles which are designed to promote students’ lifelong learning and personal growth; ability to resolve conflicts nonviolently, creatively and in collaboration with others; appreciation of cultural diversity and respect for people with different viewpoints; and active, responsible, enlightened citizenship.In specific departments, student learning outcomes seek to:“Understand the human condition as it emerges in cultural context” met through students in British Literature serving in support programs for women and children.“Instill in students lifelong commitment to address social problems and to challenge all forms of oppression and injustice” met through social work students serving local at-risk youth, already clients of the juvenile justice system.“Understand the social, political, ethical implications of environmental problems” met through students in public health and environmental studies serving to help establish the cranberry bogs of the mountain communities of NE Tennessee.“Understand the complexities of today’s multicultural global village” met by business students coaching regional entrepreneurs in creating business plans for today’s market.

		IIA2c_txt: The campus-wide service-learning outcomes are measured each semester through surveys to all students in the Introduction to Service-learning classes and a random selection of 50% of the students in departmental courses with service-learning components. This survey averages 400 student participants each year. Departmental outcomes are measured through individual course assessments. Partnering community service agencies and organizations assess student participants’ learning and project outcomes as well as the campus service-learning support processes each year through the agency assessment.

		IIA2d_txt: The data is used for course feedback to faculty and their departments. It is reported to each college’s process improvement effort, and learning outcomes teams who monitor alignment of purpose, process and outcomes.The course data summaries are shared with the CELL for their service-learning improvement efforts. Community agency data is shared with the partnering academic departments as well as the reporting agencies. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: Off

		IIA3a_txt: Community engagement is integrated in student research at both the graduate and undergraduate levels. An active student research forum encourages and mentors undergraduate students in their research interests. Engaged scholarship is both accepted and encouraged by ETSU faculty and therefore is supported through student research initiatives. Recent student projects of engaged research include:“Project Prevent Preemies”“Appalachian Roadside Memorials”“Peer Influence on Eating Behaviors and Physical Activities Among Teens”“A Model for Infrastructure in High Ed Service and Leadership Programs in Tennessee”ETSU boasts a strong curricular-based leadership program through its Interdisciplinary Minor in Leadership Studies. Many facets of the minor engage students including leadership of a community service initiative, engagement in multicultural learning opportunities, and analysis of local organizations’ leadership processes. Leadership House is a living learning community that engages students in applying the philosophies of servant leadership to daily living. Participants are engaged in public service initiatives as well as teaching peers leadership skills.Academic departments provide many internships that immerse students in engaged scholarship. Public Health, Foreign Languages, Family and Consumer Sciences, Family and Community Nursing, Sociology’s Community Outreach Center, and community health initiatives through the Quillen College of Medicine are home to several internship opportunities for students. These academic programs have created long-standing partnerships in community in which community leaders are co-teaching with faculty and students are applying content knowledge to serve, to inquire, to research, and to improve the lives of others. Students are interning in schools, clinics, and social service agencies in the First Tennessee Development District.The ETSU Study Abroad program is making study abroad more accessible through new scholarship monies. Step 2 is to seek partnerships for international service-learning opportunities.

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Community based learning is extensive in the various majors and colleges. The first teacher education course and required portfolio requires students to be engaged in the schools. The America Reads program gives education majors excellent training and experience in literacy programs. Health programs in nursing, public health and pre-med/dent, pre-pharmacy, pre physical therapy all require engagement in the health care system during undergraduate study. They developed regional clinics and built health organizations partnerships to provide students with substantial experiences. The Johnson City Free Clinic developed by the College of Nursing is a premier example of this. Applied Consumer Sciences, Business, Marketing, Digital Media, Computer Sciences all use capstone courses engaging students in community. For example the PASTA program (Providing Area Schools Technology Assistance) uses senior computer science majors as technology assistants for teachers in rural schools. In the College of Medicine, medical students and residents work in cohort teams in rural health care clinics developed by the New Century Councils and the Office of Rural and Community Health. The Center of Excellence in Math/Science Education established a collaboration among all the associated departments and the university’s lab school to create a curricular focus on math and science as well as provide majors in the math and science departments opportunities for community engagement. The Introduction to Service-Learning course was created over 10 years ago to provide all students the opportunity to meet the general education requirement in civic responsibility through a service-learning course. Five sections each semester are filled.

		IIA4_txt: ACTRID - MedicineBailey, B., & Byrom, A. (2007, March). Factors predicting birth weight in a low-risk sample: the role of modifiable pregnancy health behaviors. Maternal & Child Health Journal, 11, 173- 179. http://search.ebscohost.com/login.aspx?direct=true&db=hch&AN=24157344&site=ehost-live Bailey, B., & Daugherty, R. (2007, September). Intimate partner violence during pregnancy: incidence and associated health behaviors in a rural population. Maternal & Child Health Journal, 11, 495-503.http://search.ebscohost.com/login.aspx?direct=true&db=hch&AN=25684301&site=ehost-liveMigrant Education – Foreign LanguagesArdis L. Nelson and Jessica L. Scott, “Applied Spanish in the University Curriculum: A Successful Model for Community-Based Service-Learning,” Hispania: A journal devoted to the teaching of Spanish and Portuguese, published by the American Association of Teachers of Spanish and Portuguese, Inc., 91.2 (May 2008): 444-458.Assistive Technology – Special EducationPindiprolu, S., Forbush, D., & Marks, L. (2006). Meeting the federal mandates: Research on effective reading instructional programs and implications for classroom teachers. Tennessee Reading Teacher, 34(1), 31-34.Marks, L.J., McMurray, M.L. (2007, November) Introduction to BoardMaker Software. Presentation at the Tennessee Association for Assistive Technology Conference, Nashville, TN.Nutrition – Public HealthDunn, M., Slawson, D., Aldridge, T., Austin, S., Parampreet, C., & Williams, C. (2008).  Tennessee Coordinated School Health Report 2007.  Report to the Advisory Board of the Tennessee Coordinated School Health Program.PASTA – Computer ScienceCountermine, T., Robinson, D., & Bragg, M. “PASTA – To Go (Providing Area Schools with Technical Assistance)”, IT Symposium - 2007, 36th Annual Higher Education Information Technology Symposium, Fall Creek Falls, TN.

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: 1 Center of Excellence in Early Childhood provides training, Professional Development, and research for teachers of young children.2 Center of Excellence in Appalachian Studies provides training - Governor’s school for high school students, academic majors and minors; Archives of Appalachia; publications - Now and Then, Encyclopedia of Appalachia.3 America Reads provides tutoring to at-risk children in region reading at or below 3rd grade level.4 Continuing Education provides non credit courses for the community in general and an educational series for retirees in the region.5 Dept of Sociology provides assessment services to non-profits in the region.6 CELL provides training for service agencies and leadership development seminars.7 TITLE IV – E Project provides Professional Development for providers of services to at-risk youth.8 Johnson City Free Clinic provides free or reduced cost health care to those in need.9 ETSU provides services for a Small Business Development Center and an Innovation Laboratory to assist in the economic development of the region. The university also plays a leadership role in regional economic development conferences and quality conferences.ETSU is not a land grant institution and therefore has no Extension service.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: 1 Led by Volunteer ETSU most all student organizations participate in community engagement and report service hours as well as outcomes on their year end reports for the Student Organization Resource Center. Some groups provide recognition for student groups engaged in service, especially the sororities and fraternities on campus. The campus includes student service as one of many aspects of leadership recognized at the annual Summit Awards. ETSU students lead and participate in several major campus-wide service initiatives: Habitat for Humanity, Up Till Dawn, Relay for Life and The Hunger Banquet.2 Work Study students are placed in many community service roles on campus and in the community. The America Reads Program, Campus Library, Center for Physical Activity, and University Center engage the most students.3 Cultural offerings abound through the collaboration of the CELL, Intro to Service-learning, theatre, English, history departments. Oral Histories were collected over several years around 3 themes – Veterans History Project, community of Old Butler, Railroad Families of East Tennessee. Each set of oral histories was turned into a play by the theatre department faculty and produced by students. The communities and families were overwhelmed by the validation of their history and experiences. The play about the railroad was recognized and performed at the Kennedy Center for the Performing Arts.4 ETSU hosts a variety of athletic teams who are engaged in community. Each team adopted a community interest and serves regularly in that area.5 ETSU lead the initiative to create a regional library cooperative.6 ETSU hosted a technology waste recycling event for the region and educated the communities on the hazards of technology waste. ETSU also recycles its older computers and donates them to local schools in need.7 Faculty in all disciplines are available for consultation. University Relations maintains a website with a list of topics and faculty names for beginning dialogues with community partnership interests.

		IIB4a_txt: ETSU invests time and resources into hosting dinners and other events that bring the community onto the campus and the campus into the communities for dialogue. Many times the community events take place over two hour’s drive from campus on roads less traveled. Faculty and students pile into cars and vans to make the trip to see the partnering community first-hand, walk along their streets, shop in their stores, visit their schools and clinics. Then the partners sit down to talk and share coffee and a sandwich. As a campus we have learned to be portable, flexible and better listeners. The community has become less intimidated by our academic degrees and more ready to call us by our given names. We all recognize that we share the same basic human values. The community is excited to have the fresh ideas and energy of our students. They are anxious to tap our university resources to help improve our way of life. The exchange of ideas that leads to the new partnership initiatives need much care to start and to grow. We know that it is the reciprocity and mutuality of the processes that enable sustained growth and accepted change. Faculty, students and administrators are invested in this effort. By investing, teaching and modeling successful partnership processes early, ETSU partnerships maintain an excellent track record of sustainability and longevity. (Note the years invested in many of the partnerships in the spreadsheet.) New partnerships learn from the existing ones; engaged faculty mentor new faculty and communities share experiences with each other. And we celebrate the success of our partnerships together.

		IIB4b_txt: Outside of the Office of Rural and Community Health and the Center for Community Engagement, Learning and Leadership, Assessment and feedback is handled on a unit basis. Each partnership establishes methods and timetables for feedback and assessment. Some are organized around the needs of a stakeholder or outside funder. Some are organized around university time-frames. All are reported to the university planning committee through the measures reporting process of the strategic plan.The university partnership model includes an assessment and feedback process that includes the community partner. In addition, many departments include partnership measures and outcomes on their department web sites.Once data is shared with the partnering organization, the feedback loop is activated and modifications and changes are discussed and many times enacted.

		IIB5_txt: In partnership with the Northeast Tennessee Workforce Investment Board, Eastman Chemical and the Alliance for Business and Training, Inc., the College of Business and Technology studied the “Skills Gap” in our region. This partnership produced the 2003 report Bridging the Gap and provided the impetus for the Education 2010 Conference and follow-up task force. This study studies workforce requirements of business and industry and current workforce skills. This report served as a primary tool in this region’s focus on economic development.The ETSU Innovation Laboratory is a full service incubator to support entrepreneurs in the successful establishment of technology-based start-up businesses. In partnership with the Tennessee Small Business Development Center and the ETSU Master’s Degree in Entrepreneurial Leadership, provides space, mentoring, training and development for new entrepreneurs. The Innovation Lab faculty developed curriculum to teach and mentor new business owners to overcome the typical barriers of new business management and participate in regional economic development initiatives.The Center for Appalachian Studies and Services is engaged in community partnerships across the region to study and preserve the cultural heritage of the people and places of Appalachia. The 10-year collaboration resulted in the Encyclopedia of Appalachia. With over 2,000 entries, it is a on-stop reference for students, teachers, scholars and the general public to learn about Appalachia’s land, people, economics, cultures, and institutions. Produced in cooperation with the Kellogg High Education Community Partnerships consortium, ETSU served as the lead institution in “Pursuing Opportunities Through Partnerships: Higher Education and Communities” edited by Behringer, et.al.The Center of Excellence for Early Childhood Learning and Development established the Tennessee Early Childhood Training Alliance to provide necessary certification for the employees at child care centers and home care providers.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
 
  


 10







b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 25







c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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		The Carnegie Elective Classification 
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		I.  Foundational Indicators 
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		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Limit to 100 wordsThe historic mission of Springfield College posits community engagement as a foundational principle for the institution.  That mission, "To educate students in spirit, mind, and body for leadership in service to humanity," informs every aspect of curricular and co-curricular curricular programming.  [http://www.spfldcol.edu/home.nsf/fastfacts]The Vision, from The Plan for Springfield College, is cited in all publications and presidential speeches.  In the April 25th issue of The Republican (local newspaper), President Flynn stated, “Our philosophy is simple.  We continually strive to be a part of – and not apart from – our local community and our city.”

		IA2_text: Limit to 300 wordsSpringfield College reinforces the importance of its mission by recognizing and celebrating community engagement throughout the year.  The embedded nature of community engagement and service learning leads to department-, school-, and program-based recognition and celebration by faculty, staff, administrators, and students.  Representative examples of such recognition include:  a) Humanics in Action Day (HIA) -- This day-long program, involving faculty, staff, students, and community, begins with College, City government and neighborhood officials "sending out" 2000 participants into the community to do service projects and ends with a barbeque and reflection activity for all campus and community participants.   b) Winners of the Pride Awards (co-curriculum), department graduating senior awards (curriculum), and athletic program awards are feted in public ceremonies for embodying the Humanics philosophy.  c) Our large AmeriCorps programs (100 graduate and 25 undergraduate members) celebrate with College and community partners at an awards luncheon.  d) The College community co-hosts, with the nearby Massachusetts Career Development Institute (MCDI), a Thanksgiving dinner for neighborhood residents.   e) At Commencement, speakers and honorary degree recipients are selected and acknowledged not only for their disciplinary prowess but also as exemplars of the “Humanics philosophy” (the College philosophy, as articulated in the mission, of service to humanity).  [http://www.spfldcol.edu/home.nsf/welcome/humanics]  f) Awards at Stepping Up Day (Spring celebration) include "Friends of Humanics" acknowledgements to local partner school children and the "Humanics Award" to SC students engaged in volunteer or community outreach programs.  g)The lecture by the Distinguished Springfield Professor of Humanics (DSPH) celebrates a year of activities dedicated to making Humanics come alive through campus and civic engagement.  h) The College hosts a community picnic each August that celebrates the collaborative relationships of the College and neighborhood.

		IA3a_text: Limit to 400 wordsThe College systematically assesses community engagement and/or experiential learning through its various curricular, co-curricular and service units rather than via a single unit that oversees and assesses all.  • The Office of Community Relations hosts regular meetings of the President’s Community Advisory Board and attends regular meetings of neighborhood councils.  Additionally, the director attends meetings of community-based organizations, including city government, to ascertain the ways in which the College can be involved and to obtain information and feedback from the community regarding our institutional engagement. • Our office of Educator Preparation and Licensure annually collects quantitative survey data and hosts workshops for the collection of qualitative data about the success of our students in their field and practicum placements and about the education communities' perceptions of our preparation programs.  • Program-based community advisory boards provide regular feedback on the preparation and engagement of our students in our Schools of Social Work and Human Services (including 9 regional campuses throughout the U.S.), as well as in departmental professional programs in the Schools of Arts, Sciences and Professional Studies (ASPS), Health, Physical Education and Recreation (HPER), and Health Sciences and Rehabilitation Studies (HSRS).  • The AmeriCorps Office and the Office of Student Volunteers, via community surveys and exit surveys, annually gather feedback from community partners regarding the work of our students, the particular strengths and/or weaknesses of the systems involved in placement, supervision and assessment, and of community needs for continuing engagement. • As part of our Springfield Leaders of Tomorrow – Leaders in Academics, Community Engagement and Service (SLT/LACES) summer experience and school-year mentoring program for urban youth, we undertake formal assessment of learning outcomes through quantitative measures of school-based performance factors and qualitative analysis via individual interviews of summer participants.• Learning in Later Life, a life-long learning program for community retirees, has an advisory board that provides programming feedback and ideas. • Community based outreach and partnerships are often supported through collaborative grant writing and/or fund raising, with the necessary assessments involved in demonstrating outcomes and achievements that provide for continuing community support. 

		IA3b_text: Limit to 300 wordsSpringfield College’s Community Engagement agenda is woven throughout its programs.  Data that is institutional in nature as well as that from individual schools, programs of study and organizational divisions (e.g. Student Affairs) are aggregated, analyzed, shared, and utilized for program enhancement or revision.  a) Data collected via the community advisory boards have been used to create new initiatives such as:  Housing Assistance Partnership (HAP) program in which the College provides down payment funding assistance for employee first-time home buyers; a weekend Bachelor’s degree completion program for early childhood educators with Associate of Arts degrees; and enhanced access to college facilities.  b) Academic Departments and Schools aggregate the assessment data collected as a function of fieldwork, internships, service learning, and cooperative education  to facilitate program development.  For example, in Educator Preparation programs, feedback from the Springfield Public Schools was used to enhance the practicum assessment system.  c) Following the annual Humanics in Action Day, the Office of Student Volunteers gathers feedback from community partners regarding the service provided and their desire for ongoing support. One change resulting from such feedback is the “Mow and Snow” program in which students who did lawn work for families on HIA day continued to serve throughout the year doing both lawn work and snow shoveling. d) The mandated AmeriCorps’ assessments provide data to inform on-going College engagement responsive to community needs.  An example would be that we moved from placing members at many different agencies to fewer sites so that capacity building and direct service engagement were enhanced. e) Assessment data and feedback from community partners on student service, curricular preparation, and College implementation practices have resulted in the funding and implementation of a college-based transportation service and the establishment of a service learning faculty development program.

		IA4_text: Limit to 300 words  Community engagement is a principal theme in every aspect of the College’s marketing and communications, from Presidential reports to on-campus newsletters to faculty and staff, Examples include:  a) Community Engagement Report:  The College created this special publication to highlight the breadth and depth of its engagement with community.  “Although Springfield College is often recognized for its global outreach, the College’s reach within its neighborhood and surrounding community is equally significant” (p. 2).  b) President’s Annual Report:  “Through the implementation of various initiatives, the College organizes leadership development for local youths, neighborhood residents, and others”  (p. 6,  2006-2007 report).  c) Campaign Case Statement:  “Springfield College is founded on the Humanics philosophy . . . [and is] celebrated for its academic and athletic achievements and its community outreach.  Springfield College’s graduates are active leaders in the heart of communities across the nation and throughout the world.”  d) Viewbooks and Brochures:  • Undergraduate: “The city of Springfield is like an extended laboratory . . .  A wide range of community-based programs are integrated with the academic curriculum, . . . volunteer service, and co-curricular initiatives . . .”  • Graduate: “The field education program (School of Social Work) is structured around four areas of learning to ensure that you gain experience . . . . They are:  direct service, group work, community development and organization, and administration and organizational development”  (Francine Vecchiolla, MSW, PhD, Dean and Professor).  • School of Human Services:  “The adult education degree for transforming careers and communities.”• Alumni Publications – "Triangle" (Alumni magazine), Spring 2007  entitled, "The Good Neighbor – Springfield College Engages with the Community”.  All issues have articles illustrative of the College’s community engagement – the College, students, faculty, and alumni.  [http://www.spfldcol.edu/CommunityEngagement]

		IA5_text: Limit to 300 wordsThe President promotes the College’s mission in all speeches, publications, and public forums and provides leadership for the Board of Trustees and the College Vice Presidents to similarly engage as College representatives to community-based agency boards and activities.  Examples include:  a) The Plan for Springfield College is posted in every building on campus and at all nine regional campuses.  Collaboration Goal 5 emphasizes “strategic partnerships internally and externally” . . . on campus as well as in the community, state, nation, and the world.”  b) The President established the Community Advisory Board in 2003 to serve as a two-way communication and feedback link between the College and the Community.  c) President Flynn has been a member and has chaired the board of the Massachusetts Campus Compact.d) Commencement scripts: Remarks of the President about honorary degree recipients:  “It is our honor to give special recognition to . . .  individuals who, in a very special sense, exemplify and embody the personal qualities of high idealism, and dedication to human service that Springfield College has sought to cultivate in its students.”  d) General Education Outcomes include embedded requirements that. . .  “Service Learning be incorporated into the majors and minors, and where feasible into the General Education program.”e) The Vice Presidents for Academic and Student Affairs co-chaired the Leadership Development Task Force (appointed by the President) that established seven outcomes for students, focusing on the integration of leadership skills and community engagement to insure that graduates are “intentional in their focus regarding service to humanity.” (see attached)   f) Humanics in Action Day has ongoing support through budgetary allocations and Presidential participation and leadership.  Consequently, participation in the day of community service includes Board members, faculty, staff, students at the home and nine regional campuses, and alumni groups throughout the nation.

		B1_text: Limit to 400 words  The college has funded a series of offices, centers, and initiatives that act in concert to support its mission of community engagement.  Working under the general direction of the President’s Cabinet and Council these offices collaboratively engage students, faculty, and staff in specific projects and on-going programs with and for the community.  To provide further structure and coordination for these efforts, the Leadership Development Task Force, appointed by the President in 2002, developed specific learning outcomes for community engagement that provide a common focus for campus programs.    A sample of the offices and centers that work in support of this initiative include:a) The Community Initiatives Alliance, established by the President, serves as the campus-wide coordinating infrastructure.b) The Office of Community Relations, whose Director reports to the President, serves as the point person for all community initiatives;c) The Office of Student Volunteer Programs, coordinates over 43,183 volunteer hours in community service each year, including the Partners Program, Humanics in Action Day, the Humanics Seminar, etc.  d) The Athletic Department encourages the annual “Pride Challenge,” one goal of which supports team engagement in community service activities.  In 2007-2008, a student-athlete who attended the NCAA Leadership Conference created an action plan entitled “Athletes and the Community working Together” (ACT) that came to fruition during the spring semester.e) The AmeriCorps Program Office, whose staff and members  provide  individuals and groups  with direct service in the greater Springfield community; f) The Center for Youth Development and Research supports programs in the community including Play it Smart and SLT/LACES, that annually serves 250 – 300 community youth (grades 5 – 12) in age-based programming.g) The YMCA office, whose Director and staff coordinate the activities of the College’s YMCA club on campus, in the community; and engages YMCAs across the globe.h) The Office of Academic Affairs coordinates the Service Learning program, a faculty based initiative that engages 10 faculty members annually in designing new service learning projects in support of the community.i) Additionally, School Deans support and encourage student fieldwork, internships, research, and/or practicum work in the community. 

		B2a_Text: Limit to 50 wordsGiven the many offices and centers involved in supporting community engagement at the College, over $ 1,094,000 of institutional funds are allocated on an annual basis to support this effort.  Additionally, the Student Government Association provides $26,700 in annual monetary support of student community engagement.

		B2b_text: Limit to 200 wordsExternal funding has and is being used to support community engagement programs at the College.  In 2007-2008 alone, over $ 1,336,000 in external funding has been dedicated to this effort, including support for:  a) AmeriCorps by the Corporation for National Service and the Massachusetts Campus Compact; b) the School of Social Work suicide prevention programs by the Massachusetts Department of Public Health;  c) the SLT/LACES youth development program by the Springfield City Parks and Recreation Department and the Springfield Public Schools;  d) America Reads funded by the Federal Government Work Study program;  e) swimming and summer day camp programming for youth by the Massachusetts Commission for the Blind; and, f) Chronic Kidney Disease physical activity research and programming by BayState Health Systems.  This list is representative of the range of program delivery, evaluation, and research activities funded by national, state, and local sources.

		B2c_text: Limit to 200 wordsThe College has recently completed a comprehensive fund raising campaign, Leadership for the 21st Century. As part of this comprehensive effort, funds have been raised to support the infrastructure for our community engagement efforts, and foundation support has been requested for specific community engagement programs, such as the SLT/ LACES program, etc.  Students do fund raising for their service trips to locations both national and international.  Based on the success of these programs, the College has also received undesignated gifts from major corporations that can be used to enhance current programs and encourage future initiatives.  Fund raising for community engagement programs during the 2007-2008 year resulted in approximately $160,000 that provided direct service to community youth initiatives.  (SLT/LACES and Partners for a Healthier Community).

		B3a_text: Limit to 400 words The College mission fosters a culture of community engagement.  While there is no one office or tracking/documentation mechanism, the College routinely records and/or tracks the community engagement activities of our students, faculty, and staff as follows:  a) Each Vice President must submit end-of-year divisional reports to the President documenting progress on the goals of The Plan for Springfield College, which includes the expansion of community collaborations and partnerships.b) The Office of Community Relations piloted an online survey instrument to identify the community engagement efforts of the college’s faculty and staff.  The annual survey allows us to track the extent to which the College’s employees are engaged with the community in their professional and personal activities.  The survey completed in Spring 2008 indicated that 100% of the respondents are actively involved in these efforts. c) An annual report of numbers of students, faculty, and staff who do volunteer/community service is submitted to the Vice President for Strategic Planning.  In 2007-2008:   • The Office of Student Volunteers reported that 2503 volunteers, served 9,024 community       members, for a total of 43,183 volunteer hours.  • The AmeriCorps members, from September to May, served 12,187 community members and     provided 42,391 hours of direct service to the community.  d) Career Services collects data regarding student cooperative education internships and other curriculum-based internships supervised by that office.e) The Athletics Department annually reports on community engagement.  In  2007-2008 over 800 student athletes, coaches, administrators and interns provided 4,068 hours of service to the Springfield community.f) The Schools of the College maintain careful records of the fieldwork, internship, practicum and clinical sites at which our students engage with community members each year.  Educator Preparation and Certification reported that in 2007-2008 approximately 700 students provided an average of 300 hours each to community schools and agencies.  (21,000 hours)g) Specific community initiatives offered by academic programs including, The Partners Program, Play it Smart, SLT/LACES, etc., are designed to document student and community engagement and to measure the impact of these programs on the school age participants.  (e.g.,  Of the Springfield high school students engaged in Play It Smart, 100% take the SAT as seniors, as compared with 38% of the total school population; 97% graduate from high school, as compared with 57% of the total school population; and, 73% plan to go to college, as compared with 54% of the total school population.)  

		B3b_text: Limit to 300 wordsData collected via faculty and staff surveys are used to create and maintain an engagement data base showing where College personnel are involved in the community, and where there are gaps in our support and service to the community. Survey data obtained from student community engagement, either via the academic programs or through volunteer service, are also used to determine the areas and activities best served by the College and its students each year.  These data, and that provided via community advisory boards, are used to evaluate and improve our programs in the community, make program adjustments as needed, identify new areas or organizations that might provide partnership opportunities for the College, and to develop new outreach initiatives in support of our community.  In recent years, the President’s Office has convened a Community Initiatives Alliance committee to review our partnerships and community engagement activities to ensure that our programs are well coordinated and are meeting community needs.  Successful programs of community engagement have been repeated over the years and modified as a result of analysis of the data collected through our unit and departmental mechanisms.  Some of the resultant changes or new programs instituted over the past five years include:a)  Pride Challenge in athleticsb) Picnic for college and community members following Humanics In Action day service activitiesc) Girls and Women in Sports day activitiesd) HIA teams work together on projects.  The football team was too big for one project so team assignments were refined to better match community projects.e) Community Advisory Board ideas:  reinstatement of summer community picnic; issues with off-campus housing led to increased student housing construction;f) List of community partners expanded based on feedback and requests from community agencies for partnerships.g) AmeriCorps program expanded to 100 graduate and 25 undergraduate members.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Limit to 200 words Student data collected from the National Survey of Student Engagement demonstrate that our seniors scored above seniors at other institutions in:  a) their participation in a community-based project, b) their intention to participate in community service or volunteer work, and c) in contributing to the welfare of their community.  Data collected from the College’s Senior Survey indicate that 94% of our seniors were satisfied with their community volunteer activities and that 95.8% of our seniors felt that their College experience prepared them for contributing to society. The College has continued efforts to design more programs that will engage students in community service activities as early as possible.  As a result, in the coming year, we will pilot a new Humanics Seminar for first year students that will involve community engagement/service as a course requirement.  Based on reflections from past participants in the College’s annual Humanics in Action day, the course will include a “community engagement orientation” designed to prepare students for the special challenges our community neighbors face in a city with an exceptionally high rate of poverty, single parent families, and non-owner occupied dwellings.

		B3d2_text: Limit to 200 wordsOur survey data indicates that faculty members from 100% of the College’s academic departments are engaged in community engagement activities with and for the students in their programs.  The impact of this work on the faculty can be assessed in a variety of ways, both within departments, and at the institutional level.  Our Service Learning Initiative, for example, has provided an excellent opportunity for faculty from different disciplines to work together to develop new approaches to their teaching by experimenting with service learning as a pedagogy that can enrich the learning experience for our students.  In the first two cohorts of Service Learning Faculty Fellows, this impact was particularly significant on senior faculty members who had never engaged students in community based projects as part of their teaching.  Following their Service Learning experiments, both declared that the experience had a profound impact on their teaching – including one faculty member of some 38 years who declared this to be the “best teaching experience of his career”.  As we have tracked these faculty members following their completion of the program, the overwhelming majority have continued to use community engagement as a regular teaching tool in their programs.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Limit to 200 wordsThe impact of the College’s commitment to community engagement has been recognized by external agencies on many occasions; for example, the 2007-2008 Jostens/NADIIIAA (NCAA) Community Service Award; being named as one of 25 “Saviors of our Cities” by the New England Board of Higher Education, and Springfield City Council citations .   (see attached) Additionally, the Play It Smart (PIS) program, implemented in collaboration with the National Football Foundation, was at one point serving over 10,000 student-athletes in 136 primarily urban high schools in 84 cities and 35 states across the country.  The impact of the program was dramatic in these schools, as 96% of the PIS student-athletes graduated from high school (compared with 84% of the total school population) and 84% of the graduates planned to go to college (compared with 64% of the total school graduate cohort). Launched in 2005, the SLT has engaged over 250 youths annually in summer leadership development experiences at the College.  Funding for an expansion of SLT to a year round program (LACES) has been provided by such groups as the Western Massachusetts Community Foundation and the Amelia Peabody Foundation, based on the impact of the program on the City of Springfield.  

		B3d4_text: Limit to 200 wordsThe College uses a variety of assessment mechanisms to determine the impact of its programs on its students, faculty, and staff and on the communities which it seeks to serve at each of its 10 campuses.  Equally, the data collected has changed the College itself by providing encouragement for still greater levels of engagement with the community.  In 1998, the Distinguished Springfield Professor of Humanics created the modern Humanics in Action day as a part of the annual college calendar of events in order to affirm the College commitment to community service in collaboration with the City of Springfield.  During its 10 year history, Humanics in Action day annually engages over 2000 faculty, staff, and students in community service programs in the City of Springfield; and through the College’s School of Human Services, Humanics in Action day has become a national program of service involving faculty, staff, and students from a number of our regional campuses.  For the coming year, the 2008-2009 Distinguished Springfield Professor of Humanics intends to expand this program still further, using Humanics in Action day as a vehicle to involve even more students in community engagement and relationship building via a “Humanics Challenge” project.

		b3e_text: Limit to 300 wordsAs previously noted in this application, the College uses collected assessment data to track community engagement and to determine its impact on various constituencies.  To do this, the College engages in formal program review, planning and evaluation processes at the department, school, division, and institutional level.  These reviews are grounded in the College’s Strategic Plan and the President mandates that all college programs and initiatives report on their contributions to this plan on an annual basis, as well as during the program review cycle.  Each division of the College is expected to report the data collected and the new initiatives or program enhancements that were developed in response to these data.  Most recently, the College developed the Faculty and Staff Community Engagement Survey to supplement the data collected in other ways.  Data collected are routinely included in the Community Engagement Report produced biannually by the Office of Community Relations and have been used to justify private and public funding requests, to enhance student recruitment efforts, to strengthen community partnerships and programs, and to educate external groups regarding the impact of the College on its community.  See previous sections for examples of the ways such data have been used.

		B4_text: Limit to 200 wordsThe College’s Strategic Plan includes the specific goal of Collaboration – “to enable strategic partnerships internally and externally which support fulfillment of the institutional mission both on campus as well as in the community, state, nation, and the world”.  Specific strategies identified in this goal area include, “implement a plan to support expanded collaboration with the community”, “assess and expand service learning”, and “reaffirm and strengthen the relationship with the YMCA and other non-profit organizations”.  Each division of the College is expected to provide updates to the plan via annual reports to the President, who provides an Annual Report to the Board of Trustees at the May meeting of the Board of Trustees.  This strategic plan was presented to the faculty and staff of the College in September 2000 and was approved by the Board of Trustees in October 2000.  It is updated annually with data and information from all divisions of the College; consequently, it is well understood by all members of the College community. 

		B5_text: Limit to 300 wordsSpringfield College provides support for faculty and staff who are engaged with the community through departmental, school, and college funding and programming.  Faculty development programs focused on preparing faculty for community engagement include:a) Faculty Development lunch series presentations – Report by the President on the College’s Community Engagement Initiatives with the City of Springfield; presentations on the College’s Service Learning and AmeriCorps program by participating faculty members;b) The College’s Service Learning Initiative – A program offered by the Vice President for Academic Affairs to train and support 10 faculty members each year in developing a service learning experience for students in their programs; As a result of this program, all academic departments on the Springfield Campus will have at least one faculty member who has participated in this program;c) The Committee for the Advancement of Service Learning (CASL), a subcommittee of the College Curriculum Committee, has presented numerous workshops and provided individual faculty consultation on the design and delivery of service learning.d) The college’s AmeriCorps program annually provides supervisor training to faculty and staff who are assigned members whose tasks are to build capacity or provide direct service in community engagement activities.For staff and administrators at the College there are also professional development opportunities including: a) The Fall Leadership Institute engages both faculty and staff in professional development activities related to the College’s Leadership in Service initiative.  b) All new faculty, administrators, and staff participate in new employee orientation programs that provide an overview of the College’s history, the College’s Strategic Plan, and preparation for Humanics in Action day.  c) A team of faculty, administrators and students attended the AAC&U 2007 summer “Greater Expectations Institute:  Campus Leadership for Student Engagement, Inclusion, and Achievement.”

		B6_text: Limit to 300 wordsSpringfield College actively solicits input from the communities its serves through a variety of mechanisms.  At the institutional level, the President meets regularly with the College’s Community Advisory Board to enhance communication with city residents, and to ensure that the College and the Community are working together on projects of importance to the community.  The President and the Director of the Office of Community Relations are in constant contact with the Mayor, the City Council, the School Board, and a variety of specific neighborhood groups, such as the Old Hill Neighborhood Council.  As a result of these discussions, the College has undertaken a number of specific initiatives suggested by the community as previously noted and has received commendations from the City Council on two separate occasions recognizing the continuing efforts in community engagement that make Springfield College an effective partner to the community. Curricularly, at the school, department, and program levels, College faculty and staff seek constant input and feedback from service learning partnerships, fieldwork, internship, practicum, and clinical supervisors, and many academic programs and departments have established their own Community Advisory Boards to work directly with faculty in these programs. College personnel serve in various capacities with a wide variety of community agencies and organizations providing additional opportunities for broad community input.

		SD1_text: Limit to 300 wordsThe College's mission of educating students in spirit, mind, and body for leadership in service to humanity is clearly described in all search/recruitment documents and in descriptions of open positions.  The mission, described as our “Humanics Philosophy,” makes clear the College’s commitment to service in the community.  This commitment is reinforced during the on-campus interview phase of the search process and during the New Faculty and Administrators Orientation program.  Qualifications for most positions indicate that prospective faculty members need both academic credentials and practice experience in order to adequately meet the College's expectation that students will put their content knowledge into practice in experiential settings.  Certain schools and departments expect faculty to continue to practice in the community (social work, physical therapy, physician assistant) while serving at the College.  The General Education requirement for Service Learning affects all undergraduate majors; thereby setting a de facto expectation that all faculty will be able to contribute to the student's development as a leader in service to others.  Fieldwork, internship, and practicum supervisors must provide evidence of experience in practice in order to insure adequate support for students engaged in experiential programs. 

		SD2a_text: Limit to 300 wordsThe faculty member, in order to successfully stand for promotion or tenure, must meet stated criteria in the Faculty Personnel Policy that include standards for teaching, scholarship and service.  Service at the College is inclusive of community service, professional services, and college service completed as a faculty member in higher education and/or direct practice experience in the field (or related field).  All candidates for promotion and tenure must show evidence that demonstrates significant experience in all three categories of service.  The scholarship of community engagement is recognized in many programs as critical to the success of faculty in those disciplines, as examples of either the “scholarship of application,” and/or “the scholarship of teaching,” (Boyer, 1990).  Hence, publications, speeches, professional presentations can include community-based research, programming, or direct service activities.Recently tenured faculty member, Dr. Brian Thompson, included the following community service activities in his application:  a) Presentations on “Resistance Training for Seniors”.  Learning in Later Life, October 3 & 5, 2006;  b) Coordinator, Kids Exercise Area, Boston Diabetes Expo”  2003 – present.   Recently promoted Professor Julia Chevan, PhD, RPT, wrote about her community service as follows (paraphrased):  “. . . through my efforts with the nonprofit group Whole Children Inc.” . . . grant monies were obtained to field an inclusive soccer program for children with autism spectrum disorders.   Recently promoted Professor Anna Moriarty, PhD, included trainings, consultations, and program development activities in her application packet.  Selected inclusions:  a) Agawam School System:  “Implementation and Training of A Protocol Approach to School Violence in all schools within the system. 2006”  b) Disaster Mental Health Specialist.  Deployed to Shreveport, LA as a disaster Mental Health Specialist working with Red Cross volunteers and staff, Katrina and Rita survivors and National Guard assigned to shelter security. 2005.

		SD2b1_text: Limit to 100 wordsCommunity-engaged scholarship can be classified into the Tenure and Promotion criteria as service (community, professional, college) or as scholarship (with the publication/presentation of data and results of research or program design/implementation related to community engagement).  When viewed as scholarship, community engagement work is classified as the scholarship of application, (the Schools of Social Work and Human Services) or the scholarship of teaching (the Schools of Arts/Sciences/Professional Studies; Health Sciences/Rehabilitation Studies; and Health/Physical Education/Recreation).  Currently, a Faculty Senate task force is working to update and clarify this policy.

		SD2b2_text: Limit to 200 words

		SD3_text: Limit to 300 wordsStudents often play a leadership role in community engagement.  There are numerous student clubs and activity groups that engage with the community in volunteer or service work.  Student clubs have governance structures, organizational charters, and professional staff or faculty advisors to guide; however, the student leadership is responsible for setting the task, preparing a plan, budget development and oversight, implementing the service function, and assessing the outcome of their work.  Clubs such as the YMCA Club, Habitat for Humanity, SC Outreach Committee, Newman Club, Emerging Leaders, ILEAD, Leadership Training Conference, New Student Orientation, for example, are chartered and overseen by the Student Government Organization.  All such clubs and programs provide opportunities for community engagement and service to both student leaders as organizers and leader/decision-makers and to student members as volunteers in service.The Pride Athletic Advisory Committee (PAAC) meets on a monthly basis and works with the Athletic Department AmeriCorps intern to assist with the implementation of community outreach initiatives.  This is part of the PRIDE Challenge, a departmental initiative for varsity athletes to challenge their teammates and fellow student-athletes to improve their off-the- playing field skills.  The PRIDE Challenge represents the athletic program’s commitment to "Team Enhancement, Community Outreach, Athletes Supporting Athletes, Highest Team Grade Point Average, PAAC Communication, and Team Goals" that comprise the NCAA CHAMPS/Life Skills Program.

		SD5_text: Limit to 200 wordsThe President of the College established a Leadership Development Task Force in 2002 that includes members of the faculty, student affairs, and academic affairs administrators to work on curricular and co-curricular initiatives related to community engagement.  This task force was specifically charged by the President to focus on developing programs that would allow the College to achieve its mission of “educating students in spirit, mind, and body for leadership in service to humanity.  In addition, the Student Affairs Committee, a standing sub-committee of the Faculty Senate, focuses on student matters and community engagement initiatives and activities have been discussed in this venue.  While the committee has not been give specific responsibility for community engagement, elected members of the Faculty Senate, and members of CASL (Committee for the Advancement of Service Learning), have served on the Leadership Development Task Force since 2003.  

		SD4_text: Limit to 100 wordsNo; however, the Registrar has confirmed that such notation is possible.Current efforts in Student Affairs, Academic Affairs, and the Leadership Development Task Force are coalescing around the need for documentation of community engagement.  We have discussed having each undergraduate student complete an electronic portfolio to document their efforts in meeting the requirements of their majors and to reflect on their “leadership in service” curricular and co-curricular activities.  Though this electronic project is not yet ready to pilot because of technical issues, we do intend to have the students in the Humanics Seminar begin a first year portfolio.

		IIA1a_txt: Limit to 200 wordsFor many years, a subcommittee of the Faculty Senate, the Committee for the Advancement of Service Learning (CASL), supported the college’s service learning program and identified specific courses that met the criteria developed by the committee.  The definition of Service Learning developed by this committee is: “Service Learning at Springfield College provides enhanced academic learning by engaging students in community service projects that provide the components of service learning and reflection”.  Faculty seeking a service learning designation for their courses, (SL), could apply to this committee for this designation which requires the faculty member to document how the course provides “purposeful civic learning” and “relevant community service”.  In addition to courses with a SL designation, curricular engagement is also a critical element of the professional practice experience offered by all 5 schools of the College.  The SHS project sequence, the SSW fieldwork experience, and the clinical, internship, pre-practicum and practicum experiences offered in ASPS, HPER, and HSRS ensure that nearly every graduate of the College is engaged with the community in either a required or elective course within their program of study.  

		IIA1b_1: 216.00000000

		IIA1b_2: 19.1%

		IIA1c_1: 18.00000000

		IIA1c_2: 100%

		IIa2a_txt: Limit to 200 wordsThe President’s Council has adopted the student learning outcomes statements developed by the Leadership Development Task Force (see attachment).  These outcomes were developed to ensure that program development would be guided by the mission of the College to “educate students in spirit, mind, and body for leadership in service to humanity”.  These statements are designed to guide both curricular and co-curricular programs at the College.  Included in these outcomes are statements that “graduates will:a) Demonstrate their commitment to community service and civic engagement;b) Make leadership decisions that are informed by the needs of their groups. organizations, communities and society;c) Utilize the diversity within groups, organizations and communities as strength for positive change; d) Empower others to engage in personal leadership roles in the improvement of the communities in which they serve..”The College has also developed and defined goals, outcomes, and indicators for the General Education program and the First Year Experience program.  These documents echo the outcomes described above and are used to guide course development in the first year program and within the general education requirements of the College.  

		IIA1d_1: 108.00000000

		IIA1e_1: 11283.00000000

		IIA1d_2: 51.6%

		IIA1e_2: 22%

		IIA2b_txt: Limit to 200 wordsEach department has developed an outcomes assessment plan for its undergraduate majors and its graduate concentrations that defines the student learning outcomes for the program.  A sample of outcomes related to community engagement from different program assessment plans include:a) Graduates will apply sociological analysis to their own lives, in their professional efforts as helpers, and to the lives of fellow citizens in communities, nations, and the world; (sociology)b) Graduates will identify and explain social, cultural, and individual-level factors that shape experiences…and use these insights in their professional, civic, and personal lives; (youth development)c) Graduates will be able to respond to social needs and promote the enrichment of society; (art therapy)d) Graduates will contribute to their professional and personal communities and foster a commitment to social responsibility; (physical therapy)e) Graduates will inspire commitment to bringing about a just society through the promotion of public-spirited citizenship. (social work)

		IIA2c_txt: Limit to 200 wordsAt both the program and the College-wide levels, assessment data is collected annually as part of our Outcomes Assessment program.  At the College level, national instruments such as the BCSSE and NSSE are used with specific questions identified that allow us to assess student engagement.  In addition, the College’s own surveys – including senior surveys and alumni surveys – provide data on community engagement activities.  In the most recent College surveys, 95.8% of our graduating seniors indicated the their Springfield College experience prepared them for contributing to society and 94% indicated that they were either satisfied or very satisfied with their community volunteer activities.  These data are collected each year and utilized to evaluate the success of our community engagement programs.  At the program level, other assessment techniques have been developed, including exit interviews, focus groups, portfolio reviews, etc.  The results of these assessments are reported to the School Dean in the Annual Reports submitted by each department as part of our Outcomes Assessment program.  

		IIA2d_txt: Limit to 200 wordsAs indicated above, the data collected at the department and college-wide levels are used to evaluate the success of our community engagement programs.  By comparing our institutional data to national norms, we are able to determine if our institution is achieving its mission.  These data are also used in our admissions materials to recruit potential students who are seeking a distinctive, service-oriented institution.  In support of this effort, we have added NSSE data to our website as these data show that Springfield College seniors report significantly higher levels of “participation in a community-based project as part of a regular course” than seniors at peer institutions.  These data also indicate that our seniors score above seniors at peer institutions in their intention to “participate in community service or volunteer work”, and by “contributing to the welfare of their community”.  Data from the Cooperative Institutional Research Project, (CIRP), demonstrates that students entering Springfield College have maintained this service orientation over the years.  As a result, the College has designed a new Humanics Seminar for first year students that will provide them with a community-based learning experience that is embedded in their first semester of coursework.  

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Limit to 300 wordsStudent research in many undergraduate and graduate programs is community based.  In both the Schools of Social Work and Human Services, students complete action research projects in association with local community organizations or agencies prior to graduation.  Other majors require capstone course projects that are often community based. Examples of such projects would include work done by computer graphics majors to design websites for local non-profit agencies such as the YMCA.  Student leadership coursework in several majors also utilizes a service learning or community-based learning model.  Samples of these courses include: engaging Business Administration majors in providing statistical support for a Junior Achievement community survey; Sport Management majors in providing support for high school basketball tournaments sponsored by the Basketball Hall of Fame; and Youth Development majors participating in literacy and transition programs for the children of Somali immigrants.Internships/Cooperative Education experiences by definition require a community placement.  Partnership organizations listed by the Career Services Office on the College’s website include: U.S. Olympic Committee, Fish and Wildlife Service, Charlotte Rehabilitation Hospital, Hurricane Island Outward Bound, etc.  Study abroad experiences frequently also include a community engagement experience.  A recent trip to China completed by faculty and students in the Exercise Science and Sport Studies Department, engaged both faculty and students in offering lectures and workshops for a variety of community based organizations in that country.  [www.spfldcol.edu/homepage/dept.nsf/ChinaJournal]  

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Limit to 300 wordsCommunity engagement has been integrated with the curriculum on an institutional level in at least three different ways.  First, the new Humanics Seminar portion of the First Year Program engages students in community-based learning.  In this course, students, during their first semester in College, use the Humanics in Action day celebration to begin the community engagement experience.  Second, our multi-year Service Learning faculty development project will achieve its goal of training a minimum of one faculty member from each undergraduate department/program at the College this year.  As a result, the College is close to achieving its stated general education goal of “incorporating service learning in an intentional fashion…into coursework in the majors”.  Frequently, but not consistently, service learning has become part of the capstone courses within programs. There are also multiple general education courses that involve community engagement, but this is less intentional and more episodic by discipline.  Third, in the area of graduate studies, the fieldwork requirements, clinical course sequence, and action research projects required by many master’s degree programs ensure that the majority of graduate students have completed one or more community engagement experiences as part of their degree programs.  

		IIA4_txt: Limit to 300 wordsSchool of Social Work Professor Joseph Gianesin, PhD, presented a workshop “Communicating and Working Effectively with Boys and Young Men” for the Riverside County Probation Department in Riverside, CA.Education Department Professor Robert Barkman, Ph.D., presented “The World is Flat:  A Professional Development Model to Identify and Change Science Misconceptions” to the National Science Teachers Association in March 2008.School of Human Services Professor, Roberta Harro, Ed.D., published “The Cycle of Socialization”, a chapter in the book, Teaching for Diversity and Social Justice, 2007.  The cycle is a teaching tool, intended for social justice educators.Business Management Department faculty member, Dr. Kathryn Heler, published “Using the Job Characteristics Model to Evaluate Student Experiences as Volunteers,” Volunteer Vancouver Resource Library, Volunteer Vancouver, 9.01.2000 (with Charles J. Hobson).Biology/Chemistry Department faculty member, Dr. Julianne Smist, presented in September 2003, to the American Chemical Society national meeting, “Introductory tools for chemists interested in service learning.”

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: Limit to 300 wordsCommunity Outreach programming and partnership activities are found at various levels of the College, ranging from department non-credit continuing education offerings to institutional partnerships with national organizations.  Community-based centers for student learning and life skills enrichment comprise part of the SLT/LACES program incorporating collaborative funding (e.g., BayState Health Systems, Springfield Public Schools, Century 21, and the Black Men of Greater Springfield), shared delivery sites (e.g., MLK Community Center, Wesley Church, Public Schools), and integrated supervision of Springfield College AmeriCorps members by  College and community organizations.  The 5-A (Academic, Athletic, Arts Achievement Association) and Partners programs are tutoring programs that engage Springfield College students as tutor-mentors to Springfield urban youth from a neighborhood school (DeBerry) and local youth-serving agencies.  Such program expenses are borne by the College’s offices of student volunteers and multicultural affairs, in concert with United Way agency funding for 5-A.  These programs exhibit the integrated community partnership approach of the College in providing tutoring programs for local youth. The College offers a number of non-credit courses in its Learning in Later Life program, with local instructors, college space, and logistical support by the Office of Special Events.  Each semester approximately 30 different courses are available for a reasonable annual membership to regional senior citizens. In spring 2008 the Center for Youth Development and Research led a needs assessment for Step-Up-Springfield, a community-based organization supporting not-for-profit agencies working with under-served populations in Greater Springfield. Springfield College serves as a professional development center for the YMCA of the USA.  Through its School of Human Services, educational programs are delivered to YMCA executive professionals nationally and internationally.  Each summer the one-week YMCA program school is held on campus.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Limit to 300 wordsCo-curricular student service is provided by the College’s athletic programs as student-athletes engage in elementary school reading enrichment programs.  Students volunteer at local soup kitchens and food banks and the College chapter of Habitat for Humanity has engaged students and staff in several local and national “builds”. America Reads is a federally funded program that puts Springfield College students both in schools and in after school programs with local youth.  Students tutor elementary-age children using a nationally selected novel and facilitating discussion of its accessible topics.  The William Simpson Fine Arts Series is open to the college and the local community.  Annually, programs with artists from various cultural and artistic genre perform on campus and are open to the public. Athletic events are open to the community and clinics in various sports or in general introductory activities (National Girls and Women in Sports Day) for local youth are staffed by athletes and coaches.  Additionally, athletic facilities are open for neighborhood community use during times when not scheduled with College programming. Babson Library has supported a program entitled “Mass Blast” in which the library engages local high school students in the work of the library as “interns”.  Several such high school students have been hired as summer and after school workers.  The library provides internet access to on-line databases to community clinical practitioners in Physical Therapy and Social Work. Several technology stations are available for community members in the Library information commons area.  After consultation with the Springfield Public School officials on attendance policies, the decision was made that local school children can use the stations only when school is not in session. Faculty consultation to the community is widespread.   One example of such is the activity of a Social Sciences faculty member in community-based organizing for addressing the availability of sufficient homeless shelter beds.  

		IIB4a_txt: Limit to 300 wordsMany of the College’s departments and schools have advisory committees that serve the specific intent of increasing communication between the College and the community.  The opportunity to enhance understanding and promote program development based on feedback from the pertinent business, organizational, and governmental entities is actively solicited.   The integration of activities by the College and contiguous neighborhood councils as partners in the PROHILL community development program resulted in strategic alliances to improve the local neighborhood (of benefit to residents and the College) through federal funding, collaboration among local colleges and the city (State Street Alliance), and the Housing Assistance Program for employees.  The School of Social Work received funding from Partners for a Healthier Community to serve as an evaluator of a “Best Practices in Oral Health” program, a program where early education centers trained by project professionals deliver on-site dental care to hundreds of pre-school children in Hampden County.  The School of Social Work worked with the community to develop the program and secure funding. Beginning as a two-week summer leadership experience for local youth, the SLT/LACES program has evolved into a collaborative endeavor for Springfield College and a number of local agencies.  Founded on the principle that youth need support in the development of academic, leadership, and life skills, the College has worked hand-in-hand with local community youth-serving agencies to integrate College expertise and community assets.  Funding from community agencies (e.g., City Recreation Department after school programs; BayState Health Systems and Putnam Vocational High School health-related programs; Black Men of Greater Springfield –community center youth programs), external sources (Amelia Peabody Foundation, Community Foundation of Western Massachusetts); and Springfield College (AmeriCorps, facilities, staff) is leveraged to provide programming, staff support, and assessment activities.  

		IIB4b_txt: Limit to 300 wordsThe aforementioned advisory committees provide a mechanism that allows the College to share information and results of data collection with its community partners.  The AmeriCorps program, in particular, annually collects data on a range of issues, and shares the findings and conclusions with its community site partners.   The Office of Community Relations attends regular meetings of neighborhood councils and community-based organizations, including city government, to obtain information and feedback from the community regarding the success of our institutional engagement, and to provide data and information resulting from assessments of our collaborative programming.  The Springfield College Center for Youth Development and Research, has been working with “Step Up Springfield” (SUS), a grant-funded organizing body for community-based organizations and not-for-profit agencies, to help them refine their role, impact, and future directions.  The Center led a needs assessment of community-based organizations and not-for-profit agencies to assist SUS in ascertaining areas for future action.  This collaboration is a two-way feedback mechanism for on-going programming, assessment, and consequent development. The Director of Teacher Preparation and Certification meets regularly with Springfield Public School officials to obtain feedback on College student interns as well as to provide information and consultation regarding professional development opportunities for teachers. The SLT/LACES program has a research agenda, implemented by the Center for Youth Development and Research, that utilizes community partner goals, youth development principles, and youth experience outcomes, to assess the success of the program.  Quantitative measures of student success, including GPA, graduation rates, post-secondary education, as well as qualitative measures to determine student affective gains are currently in process.  The results will be analyzed by the CYD&R staff and community funders with the intent of determining success and future directions.

		IIB5_txt: Limit to 300 words  Dr. Mary Allen, Education Department, presented “Leap into Action Research” in April 2008, to the annual Master Teacher Leadership and Mentoring Association meeting.  The presentation was based on her research on student participation in NASA training and their implementation of program ideas in the local schools.  The research project tracks Springfield College students and the impact of the NASA training on their current careers.  This work is part of the requirements of the NASA Community Outreach and Involvement Program.  Professor Martin Schell of the Visual and Performing Arts Department annually directs a student written play for “The Drama Studio Winter Shorts Festival in Springfield”.  The most recent play was presented in January 2008.  Dr. Linda Davis-Delano, director of Teacher Preparation and Certification, presented a workshop entitled, R-PALS with college colleagues and with public school elementary teachers.  R-PALS was a three-year grant-funded research and application project with a local elementary school on integrating hands-on physical education activities when teaching reading, mathematics, and science to elementary children.  Dr. Regina Kaufman, RPT, gave a platform presentation in February 2008 to a regional physical therapy association regarding student service learning in the context of a stroke exercise group.  Dr. Thaddeus France of the Physical Education and Health Education Department, and Dr. Albert Petitpas of the Psychology Department, made powerpoint and video presentations on the “Springfield Leaders of Tomorrow - Leaders in Academics, Community Engagement and Service” program to multiple local schools, community- based organizations, and potential funders.  The presentations of program goals and outcomes were made to such groups as the 21st Century Learning Communities (Springfield Parks and Recreation), Springfield Public Schools, Black Men of Greater Springfield, the Community Foundation of Western Massachusetts, the Amelia Peabody Foundation, and BayState Health Systems.

		III1_txt: Limit to 400 wordsFoundational Indicators I. A. 2 :  Does the institution formally recognize community engagement through campus-wide awards and celebrations?  "Long-Standing” Traditions • Stepping Up Day – 81st ceremony in spring 2008. Student awards for community and college service presented • Humanics Professor Lectures – Delivered since 1967, 34 individuals so honored  [http://www.spfldcol.edu/homepage/library.nsf]• Humanics In Action Day – idea of 1940 – 1960’s “This Sacred Place” student work week was revived and transformed in 1998 to a day of College student, staff, administrator service to community.  It has since expanded by participation of Alumni Chapter Community Service days and School of Human Services campus community service projects conducted on that day throughout the USA.• Learning in Later Life – founded in 1989; programming for seniors on campus and in local retirement centers. • Pride Challenge – Athletic teams engage in community service projects throughout the academic year (All teams – Varsity and Jr. varsity – participated in Humanics in Action Day; Women’s Basketball, Softball, Volleyball and Men’s Gymnastics volunteered at a Habitat for Humanity build; Women’s Track & Field and Football completed a Read-a-Thon; Clinics for community youth as part of the “Athletes and the Community working Together program” and as part of National Girls and Women in Sports day.Foundational Indicators I. A. 5:  Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority? Leadership Development Task Force Outcomes"Graduates of Springfield College will: • be intentional in their focus regarding service to humanity;• make decisions informed by the needs of their groups, organizations, communities, and society;• engage all vested community members in the process of leadership;• serve their communities through the mastery and application of skills and knowledge from both their professional and liberal education;• utilize the diversity within groups and communities as a strength for positive change;• empower others to engage personal leadership roles in the improvement of the human condition of the communities they serve; and,• reflect on past experiences and outcomes to inform future actions”

		III2_txt: Limit to 400 wordsExamples of external acknowledgement of Springfield College’s on-going success in community engagement over many years are as follows:• Named to the “Saviors of Our Cities” list of the 25 “best neighbor urban colleges in the nation,” as a college that has dramatically strengthened the economy and quality of life in its community by careful strategic planning and thoughtful use of resources.  (report by Evan Dobelle, president, New England Board of Higher Education)• Super 60 Award of Affiliated Chamber of Commerce of Greater Springfield, Inc. . . . • Proclamations from Springfield City Council "a best neighbor . . . making city of Springfield a better place to live" and helping to “improve the neighborhood to make it a better place to live, work, and learn.” (Dec. 11, 2006) and . . . . commending the College (with other community organizations) for the Employee Housing Assistance (HAP) for first-time home buyers (April 28, 2008).• Athletic program was recipient of the 2006-2007 Jostens/NADIIIAA Community Service Top “Award of Merit” in “array of Projects/Activities” category.  (2003-04 Ongoing Project/Activity category; 2004-2005 One-Time Project/Activity category)• “15 Most Influential Sports Education ‘Teams’ in America by The Institute for International Sport.  (Persons and organizations that have had a profound positive impact on individuals and society by effectively using sports as a means to educate.)• Only private institution of higher education in the country to be featured in the 2002 case study series by the Office of University partnerships at the US Dept of Housing & Urban Development. Case study is entitled Lasting Engagement:  Building and Sustaining a Commitment to Community Outreach, Development, and Collaboration (Schramm, August 2002).• Americorps 3 year grant to support 125 students in academic-related service placements in community  [http://www.springfieldcollege.edu/home.nsf/fastfacts]

		III3_txt: Limit to 400 wordsII. Categories of Community Engagement:  Curricular Engagement      1. a. Does the institution have a definition and a process for identifying Service Learning courses?       e. How many students participated in Service Learning courses in the most recent academic year?          What percentage of students?For this section of the report, the difficulty of determining unduplicated counts for calculating percentage of students enrolled in service learning/community-based learning courses is substantial.  In the case of Springfield College, the unduplicated number is not a clear example of the extent of curriculum-based community engagement by students because our institutional mission and curricular agenda encourages disciplinary and general education community-based educational experiences.  Thus our participation figures represent duplicated student numbers (students enrolled in multiple courses in the 2007-2008 academic year).  The percentage figure represents duplicated student enrollment divided by total enrollment of all students in all of their classes.  This total enrollment includes courses ranging from half-credit physical education activity classes to 12 credit internships.  Thus, the percentage is misleading.  What is clear is that all departments have service learning and/or community-based learning courses in their majors.  Thus, it stands to reason that a very high percentage of our students are enrolled in at least one community-based learning course -- and many of them in more than one.  The calculation of percentage of student participation was, at best, a very difficult task with the tools available to our institutional researcher.
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2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 
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I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 2







3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
 


 13


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 


 


 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
 


 


 21







4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: "The university is committed both to pure research and to the application of new knowledge. The research talents of faculty often complement the development needs of business, industry, education, and government. The university promotes interaction between faculty and practicing professionals and encourages the application of theoretical findings to enhance the national and international capacity to anticipate, understand, and solve problems. In order to make the results of intellectual and creative excellence widely available, the university facilitates the publication and dissemination of scholarly works and the performance and display of creative activities."  (Continued on page 36.)

		IA2_text: Campus-wide awards honor engagement by faculty, staff, students, and alumni.   In the annual state of the university address, NIU’s president recognizes outstanding outreach and engagement.  The president also presents prestigious awards with requirements for community service and engagement.  A Supportive Professional Staff award went to Debra Hopkins, director of the CPA Review for practicing accountants.  Professor Toni Tollerud, a Presidential Teaching Professor in 2008, directed the NIU Center for Child Welfare and Education, which serves Illinois’ children in foster care. The president is being asked to create a Presidential Engagement Professorship, a new faculty honor. Top NIU seniors receive awards for excellence in academic and service activities.  Top student interns at locations such as NASA, the United Nations, and regional industries are honored regularly. Alumni Association awards extend the university’s emphasis on regional, national, and global engagement.  In 2008, alumni were honored for diverse activities such as adapting graphical analytic software for tracking rhinos and distributing micro-loans to thousands of impoverished people.  The seven colleges deliver parallel awards to students, faculty, staff, and alumni at their own events.  All of these awards are reported in local and regional media, and university publications, and websites.  Celebrations of community engagement include a host of events such as winter holiday parties for DeKalb families, and especially, a community memorial service following the campus tragedy of February 14, 2008.  This event gave NIU a chance to thank thousands of people for their outpouring of personal, professional, and financial support.  A few of the many other campus-wide celebrations include an NIU Outreach Fair that demonstrates the breadth and depth of NIU’s engagement activities; social events such as the annual parade of nearly 500 local schoolchildren carrying flags of many nations; and a presidential reception for nearly 150 faculty and staff involved in outreach to P-12 schools.

		IA3a_text: NIU has initiated an annual survey of community perceptions but also relies on informal feedback and on an extensive system of decentralized assessments.Beginning in 2008, NIU surveyed nearly 200 community leaders regarding their perceptions of the university’s engagement.  NIU’s Public Opinion Laboratory administered the survey through online, mail, and telephone interviews.  Those surveyed included public officials, chief executives, financial or information officers of major businesses and industries in the region; healthcare executives; economic, workforce, and community development leaders; college presidents; K-12 superintendents; leaders of social service agencies and non-profits; and executives of federal laboratories and other research facilities.  Following an administrative reorganization in 1990, NIU decentralized continuing education, outreach, and engagement activities. Assessment of these activities is handled by colleges and other university offices with coordination by the Division of Administration and University Outreach. At quarterly meetings with the colleges’ external program directors, NIU Outreach presents assessment results and leads follow-up discussion.In the 1980s NIU responded to the national emphasis on systematic assessment by establishing an Office of Assessment Services that has increased the quantity and quality of assessment at the university.  Directors of literally hundreds of engagement projects across the region routinely conduct comprehensive assessments that are required by granting agencies and expected by colleagues and clients, e.g. tracking and analysis of evaluations of clinical experiences and internships; analysis of experiences at residential camps, music and art lessons, and campus events for thousands of adults and  K-12 students; and feedback from more than 60 advisory committees across the institution.Assessment of programs and courses at the three regional centers (Hoffman Estates, Naperville, and Rockford) illustrates the range of tools used across the institution.   Each semester, NIU Outreach surveys and holds focus groups with participants in center programs, and students and teachers in courses.  Assessment practices also include measures of satisfaction over time, program evaluations, testimonials, evaluations of speakers and of operations (facilities, staff responsiveness, quality and effectiveness of technology), enrollment and persistence trends for each of the academic programs delivered at the centers, and impact of marketing.   See www.niu.edu/outreach. The Center for Governmental Studies (CGS) offers another example.  In their work with governments, social service agencies, and non-profits, CGS routinely completes preliminary needs assessments, client surveys, reflection sessions at completion of projects or events, and reports of impact on community, workforce, and economic development. See www.cgsniu.org.

		IA3b_text: A standing committee in the university’s governance structure serves as an advisory body to key administrators on matters regarding the university’s outreach mission.  The Vice President for Administration and University Outreach routinely reports on new initiatives, on-going activities, and assessment results to the Outreach Advisory Committee, the President’s Cabinet, Council of Deans, Office of Community Relations, and the External Programs Offices in the colleges.A July 2008 survey of 200 leaders across the region will be analyzed by NIU Outreach in collaboration with the External Programs offices for use in adjusting and expanding program offerings.  The very positive and interesting survey results will inform institutional strategic planning, marketing, and development.NIU Outreach convenes quarterly meetings with the External Program Directors where agendas always include analysis of the assessment data from their off-campus programs which is collected systematically by Outreach. The majority of off-campus students are working adults.  Degree-completion programming for them and marketing to them necessarily vary from approaches to on-campus 18-22 year olds.  Following a study of the needs and interests of off-campus clientele, the colleges collaborated with NIU Outreach to formulate a new marketing campaign and an increase in web-based relationships with prospective students.  Alternative models for delivery of degree programs are being actively considered thanks to persuasive data about our students.As a result of self-study that occurred in developing this application, NIU has recognized that more systematic aggregation of assessments of the region’s perceptions about the university’s engagement, which are carried out by dozens of individuals and groups, and applications of that data could provide mutual benefit for both the institution and communities throughout the region.  The Outreach Advisory Council will consider this issue and possible approaches at its next meeting in September 2008.

		IA4_text: Community engagement is emphasized in all of NIU’s major marketing vehicles, both as a defining characteristic of the institution and as a major educational advantage for current and prospective students.  The main NIU website (www.niu.edu) features a prominent link to “Outreach and Community Resources” on its homepage, and hosts an extensive engagement site with links to more than 250 individual engagement programs.  NIU’s enrollment marketing materials also promote institutional commitment to engagement as a competitive advantage for students seeking hands-on or service-learning opportunities in the region.  This central university message is similarly communicated on a regular basis in college- and department-specific publications and promotional materials.  Beyond that, NIU utilizes its website as a direct engagement tool, providing access to information, collections and other resources that enrich the educational and cultural experiences of citizens throughout its region and across the country.  Examples include online access to NIU experts, digitized library collections, photo galleries, research findings, interactive school report cards, etc.  University publications such as the quarterly magazine Northern Now and the weekly newsletter Northern Today routinely feature articles on NIU partnerships and engagement projects, often with explicit reference to the university’s engagement mission.  Collaborative projects such as the Illinois Rural HealthNet program and NIUNet (both made possible through an engagement-driven initiative that connects communities and hospitals to fiber optic networks) also have virtual homes on the NIU website and in printed materials about the university.  Institutional advertisements on radio and television likewise promote NIU’s engagement mission through student testimonials about engagement learning experiences.  In short, NIU’s commitment to engagement is consistently and tightly woven into virtually all major promotional efforts.   

		IA5_text: Since taking office in June 2000, NIU President John Peters has consistently given engagement a prominent place in public statements about institutional priorities.  At the outset of his presidency and continuing into the present day, NIU’s chief executive has articulated the engagement theme in an aspirational goal statement calling for Northern to become “the nation’s premier regional public university,”  its achievements characterized by superior service to and engagement with the greater Chicagoland region.  In each of eight annual addresses to the university community, the president has firmly and explicitly established NIU’s engagement mission as a core institutional value.  In his second annual address (October 2001), President Peters announced the establishment of NIU’s Division of Outreach, and in each subsequent address has updated the campus community on the status of NIU partnerships, collaborations and overall engagement with the region.  In 2005, the President announced plans for a university-wide strategic planning effort that would take as its guiding principles the university’s efforts to become “more engaged, sustainable, global, responsive and accountable.”  Those five themes guided NIU’s recently-completed strategic planning effort, with many new engagement initiatives prominent in its final draft.  NIU Provost Raymond Alden likewise emphasized engagement in his leadership of the strategic planning process, establishing that aspect of the university’s mission as a requirement for successful funding requests.  NIU’s governing board is acutely aware of the institution’s commitment to community engagement as well.  The current board chair is particularly vocal in her support of engagement, and has donated significant amounts of personal time and resources in support of engagement initiatives, including a proton therapy clinic and a multidisciplinary healthcare management program involving regional hospitals and other healthcare providers.  

		B1_text: The Division of Administration and University Outreach, one of five vice-presidential units reporting directly to the president, is charged with assessing regional needs and developing new programs to meet those needs; leading university activities aimed at regional economic, social, and cultural development; and presenting NIU to the world through state-of-the art communications and public relations.  The division’s 800+ staff connect the university to the region through Life-Long Learning opportunities (credit and non-credit); Partnerships (with business, government, healthcare and education); Technology (on campus, between campuses and throughout the region); and Communications (public relations, marketing, web and new media, broadcast radio).  The Division acts as NIU’s “front door,” connecting individuals and organizations to an array of university resources spanning all colleges and divisions.  External program offices in the colleges of Education, Liberal Arts and Sciences, Visual and Performing Arts, Engineering, and Health and Human Sciences link the resources specific to those colleges to citizens across the region.  Regular meetings between central Outreach staff and college external programming staff provide opportunities to resolve common problems, share information, and leverage synergies in related programs and capacities.   Other campus-wide coordinating units which support and advance community engagement include the P-20 Task Force, the Partnership Office in the College of Education, the Experiential Learning Center (ELC) in the College of Business, Foundation Venture Grants, and an Office of Community Relations.  • Vice President for Administration and Outreach, Vice Provost, and deans of five colleges comprise the P-20 Task Force, which is charged with coordinating university-wide partnerships, NIU initiatives, and grant-funded activities across the educational continuum from pre-school to graduate school.  Each year, the P-20 Task Force reports on more than 100 projects, often involving multiple colleges. As the president says, “At NIU, preparing better teachers is everybody’s business.” www.p20.niu.edu • Partnership Office focuses on developing 11 partnerships with local school districts and is expanding the professional development school model for teacher preparation.  This office took primary responsibility for coordinating a five-year, $5 million TQE grant that involved five colleges and NIU Outreach. www.cedu.niu.edu/partnership • ELC supports service-learning projects for external, real-world clients.  The projects engage cross-functional teams of students and coaches from several colleges.www.cob.niu.edu/elc • NIU Foundation funds Venture Grants for innovations that engage external partners.• Office of Community Relations works with all colleges and divisions to coordinate NIU activities with regional businesses and community leaders and reports directly to the president.

		B2a_Text: NIU's annual public service expenditures for Fiscal Year 2007 amounted to approximately $24 million, an allocation equal to the institution's expenditures on organized research.  The majority of these funds supported community education and community service.  Twenty percent of the total allocation is permanent.

		B2b_text: In FY07, 41% of NIU's externally funded projects were dedicated to engagement with the community.  These projects were awarded $15,553,000 from outside sources. In FY08, a similar amount ($15,168,814) supported engagement initiatives.  The following sample illustrates the range of activities and resources.Interactive Illinois Report Card - FY08 $1,869,038, Illinois State Board of EducationProject Success-increasing the number of educators certified to teach ESL and/or bilingual students - $1,500,000, U.S. Department of EducationThree new Master’s Degree programs (mathematics, biology, and engineering education) involve 3 colleges with teachers in 5 school districts-$3,000,000, State of IllinoisCenter for Governmental Studies managed 80 projects in economic development, workforce education, public administration, land use, environmental management, etc. - $2,700,000 Get WISE, after school clubs in five middle schools and summer camps increase the pipeline into engineering for minority females - $248,000, E.E. Carter FoundationInstitute for Neutron Therapy (cancer treatment)  - $2,421,034, U.S. Dept. of DefenseROCK project support for small manufacturers (engineering technology)-$13.2 million (2004-08) U.S. Dept. of DefenseAdvanced Photon Source development at Argonne National Lab-$1.4 million, U.S. Dept. of Energy

		B2c_text: University fund-raising for community engagement is conducted by the NIU Foundation, colleges, divisions, organizations, programs, and centers.  Foundation efforts support new buildings, scholarships, public artwork, and innovative projects such as the Frontier Physics Road Show in schools and mobile communications intended to communicate with off-campus students.  Several colleges and NIU Athletics have development offices that help fund diverse programs and facilities; e.g. Blackwell One-Room Schoolhouse and Museum, Zeke Giorgi Legal Clinic, and the Senior Olympics.  Engagement-oriented organizations such as Illinois Council for Economic Education and  Center for Governmental Studies partially support themselves by fund-raising.   A brief summary of last year's results:Donors provided $1.185 million of expendable gifts toward outreach programs in the year ended June 30, 2007, including over $780,000 to the award winning Northern Public Radio station from major gifts and listener contributions.  Additionally, just under $2 million of private gift support was received during the year toward two building projects that will serve the broader community.  Donors have generously provided endowment support toward NIU’s outreach efforts.  Endowment principal directed to outreach efforts totalled over $1.8 million on June 30, 2007, including over $660,000 in new endowed gifts this year.  

		B3a_text: NIU maintains documentation mechanisms for tracking engagement with the community, but they tend to be more ad hoc and less systematic than is needed to maximize institutional engagement. The Outreach and Community Resources web pages at www.niu.edu represents a comprehensive effort.  Regularly updated, this site displays more than 250 engagement activities across the university and assists internal and external constituents in accessing resources.  The Institutional Research Office collects data from all faculty and staff regarding their service activities.  This data is reported at the state level but is not added to a local engagement database.  Annual and other periodic reports of each division, college, department, center, and program detail community engagement; but, again, this information is not added to a centralized database.  The Experts Guide maintained by Public Affairs collects information directly from faculty and staff who make themselves available for community programs and consulting, but there is no mechanism for following up with either NIU personnel or community members who use their services. Frequently, a request from a trustee, legislator, or reporter will instigate a time-consuming and not always complete search for information that needs to be more consistently available.Several factors are leading to a change in this situation.  First, the institutional Planning Imperative that requires strengthening NIU's regional and global impact is resulting in systematic, university-wide attention to engagement and its documentation.  Secondly, the exercise of developing this application identified both the significant amount of engagement underway between NIU and communities across the region and the difficulty of tracking it in a decentralized environment.  Through the application process, NIU staff members have discovered ways to categorize engagement and begun designing a tracking device for the future.  The Vice-President for Administration and University Outreach has charged division technical staff with developing a web-based program that designated staff will compile, monitor, and disseminate on a regular basis.  The centralized engagement database will draw from sources used now for hasty searches and reports - NIU Outreach, Public Affairs, Community Relations, External Program Offices in each of the colleges, Faculty, Office of Sponsored Projects, the NIU Foundation, International Studies, Legislative Affairs, and others.  All of these units contributed to preparation of this application and expressed interest in a more comprehensive and coherent system for tracking engagement.

		B3b_text: Existing mechanisms to track engagement yield data that is used in many ways.REPORTS to Board of Trustees, legislators, alumni, constituents, partners, media, etc.The President's weekly news notes to the Trustees include anecdotes and data about engagement activities.  Alumni Magazine Northern Now published an issue devoted to outreach.  Local media report data on NIU's economic impact on the region that is collected by NIU Outreach and Public Affairs.  A compilation of daily news clips detailing engagement activities is distributed daily to campus administrators and trustees.ACCREDITATION MATERIALS generally require detailed information about engagement.  The National Council for Accreditation of Teacher Education (NCATE) process will culminate at NIU in September 2009.  For NCATE, NIU reports community partnerships and their impact on teacher education, the quality of students' community-based learning experiences, and the success of NIU graduates and their students in the region's classrooms.ACCOUNTABILITY REPORTS to state and federal agencies use information about the quality and impact of engagement to demonstrate compliance and unique successes.PERIODIC REPORTS by divisions, departments, centers, and programs share engagement activities with larger and smaller audiences.  "Science in the Service of Society," Health and Human Sciences annual report, is an example.FACT SHEETS FOR LEGISLATORS frequently draw on engagement data that demonstrate NIU's impact and willingness to support partnerships.GRANT PROPOSAL MATERIALS often require evidence of sustained partnerships and outreach activity.PARTNERSHIP DOCUMENTS and presentations demonstrate accomplishments and analyze potential for future activities.  Annual reports on progress toward goals at the Wright School PDS summarize school-university partnership activities across the district.  An analysis of the Rockford area's economic potential in the global marketplace assisted executives of four higher education institutions (HEARRR) in formulating areas of activity for the next several years.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Due to the tradition of decentralization of engagement activities at NIU, divisions, colleges, centers, institutes, and programs manage their own assessments.  The College of Education Partnership Office offers an example by its measure of the impact of experience at Wright Elementary School on NIU interns at this professional development school site.  Opened in 2004, Wright contains a designated classroom where NIU students take their first block of teacher preparation courses during half of each day and spend half in classrooms doing their first clinical observations, assisting with the lunchroom and after school activities, and immersing themselves in the life of Wright School.  Comparing theory taught in NIU courses with practice in Wright classrooms, students develop e-portfolios containing coursework, observations, reflections, and comments from supervisors and cooperating teachers. Follow-up tracking and focus groups during their first two years of teaching show that students who intern at Wright believe that the experience strengthens their classroom management and professional teaching skills and contributes to success in their first years of teaching. www.niu.edu/partnershipschool. Other NIU students report that engagement can result in an internship or job.  They are often hired by organizations where they work on experiential learning projects.

		B3d2_text: NIU tracks faculty service activities for reports to the governing board and state legislature.  The impact of engagement is assessed by individual programs and projects.  Since the strategic planning imperative on strengthening regional and global impact is now part of the plans for all colleges, more comprehensive information is anticipated in future years. Current data demonstrate that engagement activities result in faculty members making changes in the way they teach their courses.  Faculty coaches for the Experiential Learning Center who guide teams on projects for external clients provide an example.  A recent project for McDonald’s Corporation involved twelve students from three colleges with diverse majors – business (5), media studies (5), graphic arts, and corporate communications – who created a business plan designed to solve a corporate problem. The faculty coaches report that they incorporate more interdisciplinary approaches and real-world problems into their courses, collaborate on coursework with colleagues (often fellow coaches) in other departments and colleges, and add field experiences in the region and in other countries to the usual campus-based activities.  Similarly, faculty involved in developing the new DeKalb High School partnership are planning to revise curriculum to add Response to Intervention skills that will meet nation-wide mandates.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Analysis of results of engagement projects verifies that communities value and implement the products of partnership activities. The success of all-day kindergarten at Wright School in improving students’ preparation for reading (98% passed readiness tests) and the enthusiasm of parents resulted in the establishment of more all-day kindergartens. Recognition of the impact of the professional development school at Wright on higher achievement by district students, NIU students, faculty in K-12 schools and NIU generated development of new professional development school sites in DeKalb and requests from school districts throughout the region. Similarly, recommendations to corporations and social service agencies by student experiential learning teams become part of standard operations.  McDonald’s implemented digital marketing recommendations. LPGA Solheim is using a grass roots marketing campaign designed by students, and Deveco adopted a brand design.  With a clear definition of its target market, the We Care Pregnancy Center has created marketing materials based on students’ templates. Local governments also expand use of tools created in NIU partnerships.  A confidential database created with 16 Rockford social service agencies to help coordinate services for homeless clients was adapted for managing school truancies and for tracking trainees in Workforce Investment Board programs.

		B3d4_text: Coordination of fragmented activities both increases impact on the community and maximizes university efforts.  The P-20 Task Force provides an example. Co-chaired by the Vice-President for Administration and Outreach and the Vice-Provost, the Task Force includes deans of five colleges that prepare teachers and/or offer professional development.  These top leaders have recognized the emergence of synergistic and multi-disciplinary activity as a result of engagement.  Interactions of faculty on community projects that stretch beyond traditional disciplinary lines have sparked new professional relationships, collaborative research and grant proposals.  A P-20 Task Force priority, improving education in science, technology, engineering, and mathematics (STEM), provides examples. Three new master’s degree programs in mathematics, biology, and engineering education involve collaboration by content experts from Liberal Arts and Sciences and Engineering, pedagogy specialists from Education, plus educators from six partnership schools. In July 2008 NIU established a STEM Outreach Office jointly funded in an unprecedented arrangement by NIU Outreach, the Provost’s Office, and four colleges.  STEM Outreach activities will involve NIU faculty and students working together across colleges and departments on STEM education activities for P-12 students, teachers, and families in local communities.

		b3e_text: In an era of declining state funding and yearly belt-tightening, each division, college, and program takes seriously the assessment of its activities.  Information on engagement is pulled together for reporting to internal audiences such as the Board of Trustees, the President’s Cabinet, the Outreach Advisory Committee; and external audiences such as accrediting bodies, state agencies, and news media.  In traditional ways, NIU uses formative and summative assessment tools such as course evaluations, program reviews, and surveys to improve off-campus courses, technology, and service learning activities.   “Contemporary experience,” NCATE’s term for faculty learning in real-world environments, enables faculty to revitalize their courses, as illustrated by the classroom changes experiential learning team coaches reported.  Tracking of student enrollment and persistence in courses and programs informs strategic planning as well as changes in instruction and pedagogy. New courses, certificates, and degree programs grow out of community surveys and focus groups organized by NIU Outreach in cooperation with college offices of external programming.  The system works for both credit and non-credit programming.  For instance, focus groups for older alumni resulted in re-thinking non-credit programming for baby boomers.  Instead of a venture focused on life-long learning seminars, travel, and retirement, the new enterprise will offer services for “re-careering,” helping seniors find careers that engage their skills, wisdom, and passions.  Similarly, everything from regional economic and workforce development projects to dozens of summer camps for kids is evaluated.  Project-oriented feedback loops are used to assess impact and inform changes.Web-based assessment tools, i.e. web analytics,  are used by the Web Presence project to track hits and time on pages to determine interest in and functionality of www.niu.edu and by NIU Outreach to assess impact of marketing.   Student e-Portfolios are used for grades, program evaluation, job placements, and accreditation reviews.

		B4_text: In its comprehensive process, NIU’s Strategic Planning Task Force identified four imperatives, including “strengthen and extend NIU’s regional and global impact.”  This imperative now plays a role in all university and college plans. See www.niu.edu/strategicplan. “As its name implies, Northern Illinois University is intimately connected to the region it serves and the communities from which it draws most of its students. But just as NIU has grown and changed through the decades, so has its region evolved into one that is both multi-cultural and multi-national. As a consequence, NIU has simultaneously become a global, national, and regional university with a reputation for excellence in strategic centers of research, artistry, and scholarship. It offers high-quality, experience-based education at both the graduate and undergraduate levels. NIU thrives in relation to the vitality of its extraordinarily complex region. The university is committed to direct, two-way interaction with area communities and other external constituencies – regional, national and global – through the creation, exchange, and application of knowledge, information, and expertise for mutual benefit. NIU maintains a continuous presence throughout the region, connecting stakeholders with NIU resources in research, artistry, and scholarship, and adding value to the region’s growth and development.”

		B5_text: Occasionally, professional development opportunities are available to faculty and staff working on campus-wide engagement projects.  More often, professional development for those who engage with the community occurs at the division or college level.  Typical of campus-wide support, the P-20 Task Force launched its newest university-school partnership with a three-day workshop for faculty and staff of both NIU (from four colleges and NIU Outreach) and DeKalb High School.  Nearly 40 professionals participated in learning about the professional development school model for partnerships, Response to Intervention (the focus of the high school partnership), and, especially, about the contexts and cultures at both institutions.  Another 40-60 planners will be trained in the next few months.  Participants will join other NIU faculty in the National Association of Professional Development Schools and other relevant professional organizations. At the division and departmental levels, professional development is more specialized.  In Administration and University Outreach, the Vice President and directors of Public Affairs, Information Technology Services, Education and Training, Client and Partner Relations, and eLearning Services hold leadership roles, make presentations, and participate regularly in professional organizations such as NASULGC, AASCU, and UCEA.  Professional development in innovative technologies such as Sloan-C workshops draws participants from multiple colleges and divisions.  A conference on uses of Second Life in the classroom will include a presentation by NIU’s College of Education and NIU Outreach related to their engagement in the virtual world of Glidden Campus with students and colleagues across the nation and around the globe.  The Faculty Development and Instructional Design Center delivers extensive training and support for faculty who teach in the digital environment.  In the College of Education, faculty delivering bilingual certification classes receive specialized training for working in the region's diverse communities.

		B6_text: As a regional institution, NIU values responsiveness to the needs, interests, and future vitality of its many communities.  Given the size of this region and its extraordinary diversity, the university must work overtime to ensure that community members participate in planning for community engagement.  Paths for collaborative planning exist at the executive, division, college, department, and project levels.  President John Peters and his Cabinet work closely with regional leaders.  The Office of Community Relations manages relationships for the university, especially with businesses and local governments. Ongoing relationships and careful attention to communications assist NIU Outreach in developing solutions to problems the university shares with local communities. For instance, NIUNet, a high-speed broadband network, was designed and built by NIU with dozens of local agencies.  It now connects the university with its regional centers while bringing extraordinary efficiencies to local governments, public safety, and educational institutions.  NIU's Rural Health Resource Services in the Regional Development Institute , the Illinois Hospital Association, and regional healthcare providers are collaborating to ascertain needs and plan for Rural Healthnet, a high speed broadband connection  to nearly 100 rural hospitals. Almost 60 advisory committees work with seven colleges to bring in-depth knowledge about current issues and future needs of their industries, organizations, and communities.  These advisory committee members help to plan engagement activities in their specific areas of interest.  Colleges  that deliver contract degrees customize programs to meet unique needs of school and county districts as articulated by local officials.  Advisory boards formed of local superintendents supply input on curricular content aligned with local school improvement plans and other concerns.  New projects are being aligned with NIU's strategic imperative to strengthen regional and global impact and therefore include close consultation with regional leaders.

		SD1_text: Although search/recruitment policies do not explicitly mention community engagement, they include NIU's "central mission: the service of society through promotion of learning."  The Academic Personnel Process policy requires colleges and departments to "define public service activities appropriate for their particular scholarly competencies." In practice, individual colleges and departments emphasize community engagement in their hiring practices.  Following are three examples: 1)The College of Education's strategic plan requires all faculty to be engaged in the field through schools, agencies, and other community organizations.  Current hiring practices mandated by the Dean indicate that all position announcements should state this expectation. Recruiting materials must further indicate that faculty are expected to embrace the principles of community engagement throughout their course work and programs.  2)When the College of Business recruits new faculty, position descriptions and advertisements ask for experience with community engagement. This college weights business experience heavily overall, but particularly in Marketing and Accountancy.  It is also made clear to recruits that they are expected to engage with the business community as faculty members at NIU.  This essential expectation is clear in recruiting materials and emphasized in interviews with candidates. The dean meets with all candidates and always asks them about their willingness and interest in engaging with the business community through the College's boards, research, guest speakers, internships, student projects, etc. 3) The Division of Administration and University Outreach recruits with the expectation of professional and personal engagement in communities across the region. NIU employs 530 tenured faculty and 376 non-tenured faculty.  A total of 183 taught non-traditional students in off-campus settings such as the regional centers.   Many tenured faculty teach off-campus, while practicing professionals are often recruited to bring current experience to on-campus programs.

		SD2a_text: In NIU's Constitution, Section V, the General Criteria for Arriving at Personnel Decisions describe the importance of community engagement, which is classified as public service:  "Professional-oriented public service activities are an important part of the university's obligations, particularly as they relate to its central mission: the service of society through the promotion of learning.  Such activities enable scholars to test new insights.  They expand the experiences, knowledge, and professional competence of faculty.  Public service thus has a potential parallel to research in its capacity to enrich teaching or librarianship and as such should be given adequate recognition in the evaluation of faculty."In some departments, applied research and community engagement receive greater emphasis in personnel decisions.  The Accountancy Department in the College of Business requires at least 10% of an appointment to be dedicated to outside services; however, most faculty in the department commit 15-20% of their time to service in communities.Like many public universities, NIU has recognized a need to provide more incentives for faculty to participate in the scholarship of community engagement.  See question 2b.

		SD2b1_text: The university classifies community-engaged scholarship under the heading of "public service."    Typically, departments include artistry and applied research in this classification.

		SD2b2_text: The NIU strategic plan requires that all colleges, departments, centers, and programs align their own specific plans and proposals with the Key Values and Planning Imperatives in the strategic plan.  One of the four Planning Imperatives relates to regional and global engagement, and all units are expected to generate policies and practices that address their contributions to engagement intiatives.  During this year's planning activities, participants realized that some of  NIU's policies and practices present impediments to the Planning Imperatives.  Among the impediments, the paucity of rewards for regional and global engagement included low expectations for community engagement in promotion and tenure policies.  As the planning process continues, all levels of the institution are expected to address this issue.

		SD3_text: Thanks to widespread efforts by students, NIU has qualified for the President’s Higher Education Community Service Honor Roll.  Students in Greek societies, athletics, religious organizations, college-based groups, and independent associations organize their own engagement projects. Student leadership is typified in these few examples.• NIU CARES DAY. More than 1500 students and faculty worked at 25 sites in the DeKalb-Sycamore area this year.  Students on the planning committee created and distributed publicity materials, recruited volunteers, and located project sites; designed maps, determined bus routes and coordinated buses; worked as project site leaders, facilitating volunteers; debriefed and considered improvements.• LEADERSHIP ACADEMY. Housed in Student Affairs’ Student Involvement and Leadership Development Office, the Academy teaches leadership skills and shifts leadership from the Academy staff to students as they progress through the program. Students who complete the program assume leadership of student organizations.• ATHLETICS. The Student Activities Advisory Committee deploys nearly 500 athletes to schools, nursing homes, and other public service activities.• SENIOR DESIGN PROJECTS. Engineering seniors, with faculty coaches, provide leadership for all phases from conception to presentation for projects proposed by industry partners. In 2007, a basic utility vehicle designed for 3rd world countries won top honors in national competition.• HOPE HAVEN. At this homeless shelter, NIU students cook meals, organize activities, and arrange transportation to events such as basketball games and concerts.• OAKCREST CENTER. Residents of senior housing benefit from programming by students who conduct research on program needs and interests; and deliver education, health and fitness classes, and cultural activities.  • PERFORMANCES, EXHIBITS, ARTS ACTIVITIES. Students in studio classes in visual and performing arts are expected to submit their work for public review in performances and exhibits, making arrangements themselves for this cultural outreach.

		SD5_text: The University Outreach Advisory Committee serves as an advisory body to the Vice President for Administration and University Outreach, the Council of Deans, and the Executive Vice President and Provost on policy matters regarding the university's outreach mission and activities; provides academic liaison between the Division of Administration and University Outreach and the instructional colleges;  facilitates appropriate interdisciplinary educational outreach activities; and assists the division in evaluating its ongoing activities and planning new initiatives.   The committee (which has existed under different titles for at least thirty years) consists of  the Vice President for Administration and University Outreach as chair, one faculty member from each of the degree-granting colleges, a representative of the Executive Vice President and Provost, a representative of the University Libraries, and a representative from the Graduate School.   

		SD4_text: Limit to 100 wordsAt this time NIU does not indicate community engagement on student transcripts.  Credit courses that include engagement activities, such as internships for credit and Experiential Learning Center courses are listed with other coursework by their academic titles; i.e. “Business Consulting Project” UBUS 485/585.  Students in some colleges may elect to have non-credit experiences listed.  The Student Affairs Office is currently exploring a co-curricular transcript that would include community engagement.

		IIA1a_txt: The term currently used at NIU is "experience-based learning activities," which includes cooperative learning, internships, clinicals, field experiences, practica, clerkships, student teaching, experiential learning, etc.  For annual reports to the Illinois Board of Higher Education, NIU collects the number of students participating in experience-based activities.  In FY06, Career Services reported 600 students in cooperative learning, and the colleges reported nearly 9,000 experienced-based activities.  In 2007-08, that number rose to 10,000.Community-based learning occurs in every college, but has not been consistently defined or cataloged.  As part of a Foundations of Excellence assessment of first year experiences, which evolved from the strategic planning process, NIU will inventory all "engaged learning" activities in 2008-09 using the AAC&U definition and including community-based activities. Note that answers to b-d below were supplied by the College of Health and Human Sciences as a sample of NIU curricular engagement activity.  These responses do not represent experienced-based activities across the university, since NIU does not collect the data requested.  

		IIA1b_1: 47.00000000

		IIA1b_2: 10-15%

		IIA1c_1: 8.00000000

		IIA1c_2: 100%

		IIa2a_txt:  Requirements for the completion of a baccalaureate degree, which drive departmental learning outcomes, are stated in the catalogue:  "Successful completion of the baccalaureate degree should mean that the student will have developed (a) effective habits in logical thinking, (b) communication skills, (c) quantitative skills, (d) an understanding of and ability to use modern technology, (e) sophisticated practices in using resources, (f) mature interpersonal behavior in various settings, and (g) those unique skills necessary for one's chosen area of in-depth study." More specific learning outcomes are established at the departmental and program levels. As a result of the strategic planning process, first-year, general education, and baccalaureate education goals are undergoing review and revision.  AAC&U's Liberal Education and the American Promise (LEAP) goals will be used as the foundation for analysis of baccalaureate goals, which will in turn be used to align general education and program goals. Thanks to the Planning Imperative on strengthening NIU's regional and global impact, regional and international engagement activities will find an increased focus in coursework, which will be reflected in learning outcomes.  Establishment of university-level learning outcomes tied to the new goals appears likely.

		IIA1d_1: 45.00000000

		IIA1e_1: 

		IIA1d_2: 39%

		IIA1e_2: N/A

		IIA2b_txt: Clinical Experience in Special Education links abstract learning with the realities of school classrooms. 1)Plan and conduct instruction that applies knowledge and skills learned in professional education courses in diverse special and/or regular education settings where students with disabilities access the general curriculum and receive special education services. 2)Relate classroom observations to professional education course concepts. 3)Complete clinical assignments for a standards-based portfolio. 4)Demonstrate professional behaviors and dispositions. 5)Use reflection for self-evaluation of content base, teaching skills, and professionalism.Experiential Learning Center projects have content, operational, and professional outcomes.  Operational outcomes: 1)Distinguish between what is known, what is assumed to be known, and what is not known about a business issue.  2)Develop a plan to access information needed to validate or invalidate assumptions and uncover unknowns about an issue.  3)Ask probing questions to validate or invalidate assumptions and uncover unknowns about an issue.  4)Perform research to learn about a business issue.  5)Structure a business issue into a manageable project. 6)Implement a project management methodology.  7/8)Communicate project results in a final written report and oral presentation.  9) Work on a team in a cross-functional business environment.

		IIA2c_txt: NIU requires that all degree programs implement an assessment plan.  Annual Assessment Updates are submitted to the Office of Assessment Services, which reviews the updates based on established criteria and provides feedback to departments. In 2007, 100% of departments participated in the Annual Assessment Update process. As a part of the university’s program review process, assessment plans are reviewed by the University Assessment Panel. Faculty assess progress toward achieving learning outcomes using a variety of techniques. In the College of Business, Experiential Learning teams report business solutions to clients and receive client and faculty feedback. Engineering seniors present Design Projects to corporate clients.  In Health and Human Sciences, student learning outcomes form the basis for the relationship between the preceptor and the student. The preceptor's assessment of student progress forms the basis for student advancement through the internship and is reflected in the student’s grade for the experience. Accreditation requirements also drive assessment of student learning outcomes.  NCATE standards are used for assessing student internship and field experiences in teacher education programs.  Similarly, the Electrical Engineering program assesses and reports on performance standards that include "exhibit social and professional responsibility in a global context."

		IIA2d_txt: For individual students, assessment data are used to determine next steps in community-based learning experiences, the development of competencies, and ultimately to assign grades in courses.  They are also used as part of the ongoing evaluation of the community site and its ability to offer experiences that assist students in the attainment of the learning outcomes.Within departments, assessment data provides a basis for the revision of curricular, course, and program content, teaching/learning activities, and, when appropriate,  for revision of learning outcomes.  Programs with limited admission status sometimes use findings from assessment data in developing admissions selection criteria.Assessment results become part of the program reviews that NIU conducts on an eight-year rotation schedule. (See 2c. above.) Ultimately, programs use findings from assessment data to improve student performance.In addition to the university's accreditation by the Higher Learning Commission, NIU offers 69 degree programs accredited by 18 different U.S. Department of Education accrediting agencies. Accreditation standards increasingly focus on students' attainment of learning outcomes and how assessment data are used to improve students' performance. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: STUDENT RESEARCHThe Undergraduate Research Apprenticeship Program offers scholarships and apprenticeships with senior faculty.  Recent topics included "Latino Labor Migration to New Orleans after Hurricane Katrina." A health sciences team used applied research, behavioral theory and practice in working with Women, Infants and Children staff to assess needs, develop materials that incorporated positive and relevant messages about healthy eating and risks associated with being overweight, and evaluate responses.STUDENT LEADERSHIPNutrition, Dietetics, and Hospitality Administration students manage a public restaurant, Ellington's, that serves lunches three days a week.  Imaginative cuisine attracts large crowds to this student-run operation.  A new Leaders and Scholars program individualizes leadership development for selected freshmen; it will include community-oriented research and activities.INTERNSHIPS/CO-OPSNIU ranks highest in Illinois in the number of internships and cooperative education placements, about 600 per year. Recently, an NIU co-op student at the U.S. Citizenship and Immigration Services in Washington was honored for setting a high quality benchmark in communications with immigrants trying to understand U.S. laws and regulations.  A nursing major worked in a therapeutic environment with an autistic child and his family.  Majors in physical therapy, family social services, and child development all require internships, as do most degrees in education.  Former interns in the Public Administration program now constitute 1/3 of all city managers in Illinois.STUDY ABROAD  In 2007-8, Undergraduate Special Opportunity in Arts and Research scholars observed the impact of art education on low-income students in Mumbai, India; compared approaches to physical education in Australia; and learned photography and photojournalism skills in Belgium. MBA students may opt for a nine-day trip abroad to learn about global business issues.  Other students travel to Antarctica to participate in the international ANDRILL project study of global climate change.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: CORE COURSES in pre-professional programs in health sciences, education, engineering, and business include clinical experiences that engage students directly with community needs.The FIRST YEAR SEQUENCE includes University 101. Designed to help students succeed as freshman, the course connects students with the immediate community.  One assignment  requires that students participate in a meeting with a group or organization "outside their comfort zone" as a means of experiencing the diversity of the community. Starting in 2008, freshman students will join local citizens in "The Big Read," an extensive, community-wide reading program.Pre-professional MAJORS require extensive community-based learning.  In Health and Human Sciences, for instance, students deliver counseling, speech and language pathology services, and physical therapy directly to clients at university clinics, hospitals, senior centers, low-income housing, county health departments, etc.  Over 600 senior teacher candidates student teach each year. Departments maintain close connections to professionals with whom upperclassmen gain real-world experience. GRADUATE STUDIES frequently include internships and community-based research. Doctoral students in mathematics must complete an internship in industry, government, or other setting, while clinical psychologists participate in "vertical teams" in an NIU mental health center.CAPSTONE PROJECTS required in the Colleges of Business and Engineering are funded by external corporations, governments, or social service agencies.  These team-based, faculty directed projects solve real-world problems.A review of GENERAL EDUCATION requirements is underway along with reviews of the first year experience and baccalaureate expectations.  Since these reviews are driven by the strategic planning process, goals and learning outcomes related to regional and global impact will be integrated in the future.  The Curricular Innovation Task Force report in June 2008 emphasized honors programs, civic engagement, experiential learning, and study abroad.

		IIA4_txt: Boughton, Doug.  "Improving assessment of art programs in community centers." In Kristin G. Congdon and Doug Boughton (Eds), Evaluating Art Education Programs in Community Centers: International Perspectives of Conception and Practice. Connecticut, USA: JAI Press.  Students delivering art programs at community facilities must assess the impact of their programs.Gowen, Charles; McFadden, Kathleen; Stock, Greg. "Effects of Six Sigma and Knowledge Management on Healthcare Organizational Results and Competitive Advantage." Best Application Paper of 2008. Decision Sciences Institute, 2008.  Students in Management courses work with real-world examples such as action research in health care facilities.Kolb, M.J. and Speakman, R.J. “Elymian regional interaction in Iron Age western Sicily: a preliminary neutron activation study of incised/impressed tablewares.” Journal of Archaeological Science 32(5): 795-804, 2005. Michael Kolb’s Elymian Project has involved students in archaeological research in Sicily since 1998. Prieto, D; Schonleber, N; Smaldino, S; Grigorenko, E; Tan, M; Elliott, J; Adams, K.; Ajughaiman, A; Bolden, D; Luetkehans, L; Sternberg, R; L’Allier, S; Xu, Mengquiao; “The need for new assessments: The practicability of the Aurora Battery; Culture-specific and culture-general aspects of Aurora; Translating Aurora internationally.” American Educational Research Association. New York City, March, 2008.  NIU faculty and students and Wright Partnership School faculty used the Aurora Battery to assess Wright students’ growth in analytic, practical, and creative thinking, the triarchic model of instruction that provides a focus for the partnershipHenry, BW; Saye, S; Timmons, A. "Promotion of Breakfast Consumption Patterns in Elementary School Children." Journal of the American Dietetic Association. 2007;107(8):S3, A-62. Food and Nutrition students delivered extensive instruction to 4th graders regarding high-quality breakfasts and then tested their knowledge, behavior, and academic performance in relation to eating patterns.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: NIU operates LEARNING CENTERS for courses and conferences in DeKalb;  Hoffman Estates and Naperville, Rockford; and the Lorado Taft Outdoor Education Center in Oregon, IL.Bilingual students TUTOR Hispanic students in DeKalb, Aurora, and Chicago.  Others tutor at DeKalb High School and Jefferson High School in Rockford.  The student-run Volunteer Income Tax Assistance program tutors area residents through their tax returns.Approximately 41,000 credit hours annually are offered on EXTENSION  in 8 undergraduate and 21 graduate degree programs at 45 locations.  In FY08, NIU delivered 885 credit courses to 14,000 students.  In FY08, 46,858 people registered for 930 NON-CREDIT programs through NIU Outreach.  Further,  colleges deliver hundreds more non-credit programs for thousands of teachers.  LA&S provides year-round programming to seniors in partnership with the Lifelong Learning Institute.NIU EVALUATES federal and state programs for the State Board of Education, local school districts, and for local governments, including assessment of land use options and population growth potential.  Among more than 100 TRAINING programs in the U.S. and abroad, a standout is MY VOICE, which helps youth with developmental disabilities create multimedia presentations as part of their individualized education plans. NIU conducts over 30 credentialing programs in human resources, accounting, and auditing. Seven colleges provide ongoing PROFESSIONAL DEVELOPMENT through the NIU regional centers. The College of Education's University-School Partnership Office sustains partnerships with 11 districts and creates professional development schools. Illinois Association of School Business Officials meets professional needs of business managers. OTHER.  Thousands of youngsters attend competitions year-round and summer camps in athletics, arts, engineering, health careers, science, and other subjects. (Continued on page 36.)

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: CO-CURRICULAR.  A Volunteer Services page at www.niu.edu helps students find opportunities and community agencies find volunteers.  Students provide services at Zeke Giorgi Law Center; Tri-County Community Health Center; NIU clinics for Reading, Speech/Language/Hearing, Child Development, family mental health services, and Physical Therapy. Students in a sociology field school focus work with Habitat for Humanity.  WORK/STUDY.  Nearly 600 students each year work in businesses such as Emerson Electric, Motorola, and CNN; government agencies such as the U.S. Department of State and NASA; industries worldwide; and social service agencies.  CULTURAL OFFERINGS. NIU Art Museum exhibitions and more than 100 concerts, dance, and theater performances annually are heavily attended by community members. The Community School of the Arts offers art, music, and theatre classes for 500 children and adults, plus private music lessons taught by 70 NIU faculty, students, and community artists. For Kishwaukee Community Symphony concerts, NIU supplies a concert hall, equipment, and staff expertise.  All NIU ATHLETIC events are open to the public and are attended by community members, who outnumber students at basketball and soccer contests. NIU LIBRARIES provide formal instruction, support, and information literacy training to 600-700 students from 20 high schools.  Community patrons obtain courtesy cards and use all library services.  Reference services are 24/7.  TECHNOLOGY.  NIUnet, a 175-mile fiber optic loop built with municipal partners across the region, advances state-of-the art health care technology, benefits area schools, and helps keep high-tech jobs in the region. NIU shares a telephone switch and VOIP with District 428, saving taxpayers up to $70,000 annually.  FACULTY AND STAFF.  A Speakers Bureau at www.niu.edu lists hundreds of NIU experts available for programs and consultations.  A "contract archaeology" program checks for local governments to determine whether construction sites are archaeologically significant. (Continued on page 36.)

		IIB4a_txt: In 2002, the Kellogg Commission reports helped to shape reorganization of NIU Outreach, which amalgamated a dozen independent, externally-focused units. The language and expectations of engagement now pervade the institution due to NIU’s historic mission as a regional institution, continual reinforcement by top leaders, and deliberate strategies for nurturing and sustaining partnerships.COMMUNICATIONS.  NIU Outreach develops partnership “identity,” message points, and wordmarks; e.g. RVC-NIU.  Customized websites make all partnership documents available, include news and project activities such as online training modules, facilitate interaction by partners, and often provide a password-protected area, moodle, or other technology for collaboration.  COMMITTEES.  Boards of Directors, coordinating committees, and advisory groups involve equal representation of partners.  Such groups meet regularly to assess progress, initiate new programs, and promote partnership goals.  Some partnerships operate with a formal Memorandum of Agreement;  e.g. Homeland Security Alliance, District 428-NIU Partnership.PEOPLE AND PLACES.  Directors of offices such as Community Relations, University-School Partnerships, and Community College Partnerships hold official responsibility for mutually beneficial relationships with partners and potential partners.  Centers and offices may also serve this purpose.    The Alumni and Corporate Relations office in the College of Business promotes opportunities for scholarships, job shadowing, mentoring, student projects, employment, and professional development for alumni through learning and networking events.COLLABORATIVE ACTIVITIES such as celebrations, workshops, and special events are implemented in ways that reinforce mutuality and reciprocity.  DeKalb High School-NIU partnership training sessions in July 2008 involved DHS and NIU participants in all presentations and work groups.Informal and formal evaluations are conducted by and/or reviewed by joint teams.  Formative and summative reports emphasize shared responsibilities and benefits.

		IIB4b_txt: Individual projects devise their own assessment and reporting, but there are occasional opportunities for aggregation results at the institutional level.  Project REAL offers a representative example of these mechanisms - reflections noted at regular meetings, formal program evaluation by project researchers, external partnership evaluation, surveys of participants, interviews, and published annual reports.Project REAL, a federally-funded, five-year, $5 million Teacher Quality Enhancement project, includes NIU, Rockford District 205, and Rock Valley College. At NIU, the College of Education coordinates the partnership with active involvement by four other colleges and NIU Outreach. Opportunities for informal evaluation are on the monthly agendas of the project steering committee.  Candid reflections work to celebrate successes and redirect activities.  Analytics for www.ProjectREAL.niu.edu yield information about the partnership’s communications.  An NIU project evaluator systematically measures progress toward goals and reports to the steering committee and to local planning committees in the four project schools.  An external evaluator assesses the partnership’s development and functioning through surveys of participants, interviews, documents, and meetings.  Annual reports inform all partners and the public of such news as dramatic increases in performance on the state assessment in mathematics and reading.  Project REAL sponsors professional development for teachers where reflection on partnership activities occurs and is then reported back to the partners.  Project REAL coordinators report back to top leadership at their respective institutions.Such combinations of regular feedback mechanisms help to focus partnership participants on results of partnership activities as well as to test the quality and value of the partnership itself.  Feedback data from partnerships is aggregated in annual project, department, college, and division reports.  From there, it finds its way into NIU publications and the President's annual state of the university address.

		IIB5_txt: • Cheng-Hou Lee, Blaise Magniere, Marie Wang, Tony Devroye. Avalon String Quartet.  NIU values performance and artistry as forms of scholarship.  Replacing the retiring Vermeer Quartet in 2007, the Avalon immediately conquered audiences in Chicago and DeKalb.  Donor contributions endow faculty positions for the members, who teach NIU students and work with regional musicians while maintaining an international performance schedule.• Terry Bishop, Bill Cummings, Pam Smith.  Ethics Handbook: Building Ethical Leaders. 2007. College of Business faculty use an integrated ethics framework to bring awareness and guidance on ethical dilemmas.  The handbook was acknowledged by AACSB as a “best practice.” Corporate sponsors included KPMG, Caterpillar, Experion, Target, and McDonalds.• Robert Gleeson, et al.  State of Working Illinois, 2008.  NIU’s Center for Governmental Studies and the NIU Office for Social Policy Research partners annually with the bipartisan Center for Tax and Budget Accountability to create a comprehensive examination of the Illinois economy. The project team provides a definitive set of numbers and assessment of economic trends for use by policy makers and advocacy organizations working to improve Illinois' economy.  • Lynette Chandler and Carol Dahlquist. Functional Assessment: Strategies to Prevent and Remediate Challenging Behavior in School Settings, Pearson/Merrill, Prentice Hall. Written for special and general educators as well as families, this research applies to a wide variety of settings.• Milivoje Kostic and Promod Vohra. "NIU-Engineering Energy Research Activities and Challenges."  WSEAS International Conference on Heat and Mass Transfer; Acapulco; January 2008. Curricular and research activities on sustainability and energy conservation (fuel cells, heat-transfer nano-fluids, renewable and alternative energy resources) operate in regional, state, national, and international settings.

		III1_txt: A. 1. Remainder of mission statement related to engagement (p. 1)"Finally, the faculty and staff of the university are committed to sharing their teaching, research, artistry, and professional expertise with members of the broader public. Through clinical and technical services, consulting, non-credit programs, and cultural activities, the university opens new channels of communication and returns a portion of its resources to the community from which it benefits."By working closely with the community colleges, the university supports one of the largest baccalaureate transfer programs in the state through carefully developed articulation agreements. In keeping with its historic mission, the university serves and continually seeks to provide greater educational opportunity for non-traditional students who can pursue courses and degree programs only on a part-time basis and at off-campus locations. It has established professional relationships with many of the scientific laboratories in the high-tech/agribusiness corridor, with many of the corridor’s leading businesses and industries, and with its central service facilities. It also is a major cultural center in the region, drawing audiences to a widerange of exhibits, concerts, and theatre productions."II. B. Outreach and Partnerships. 1. Outreach programs, OTHER (continued from p. 31)The Regional Development Institute (RDI) in NIU Outreach offers services related to broadband development; community, economic and workforce development; education services; government studies (CGS); health care policy and planning; and manufacturing assistance and new business planning.  CGS provides customized applied research, management consulting, strategic planning, and public policy analysis services to the region's leaders. CGS has managed the business affairs of the Illinois City/County Management Association for 35 years and has expanded to provide management for three more associations.  NIU Outreach's Education and Training unit has developed services to more than 200 other professional association groups, including meeting planning, conference services, education and training, and research.  Closing the loop, NIU Outreach plans to connect these association groups directly to relevant consulting faculty, programs, and resources in the colleges, as well as identify internships and career exploration opportunities with the associations.II. B. Outreach and Partnerships. 2. Institutional resources (continued from p. 32)Widespread NIU participation as elected officials and on civic, community, non-profit, and other types of boards and commissions throughout the region helps to ensure that the physical, economic, cultural, and human assets of the university are leveraged to improve the quality of life for residents in the region.  NIU personnel serve as mayors, state legislators, school board members, and in other official and unofficial capacities as part of the region's human infrastructure.

		III2_txt:  NIU has pursued its historical mission of regional engagement with vigor over many decades and is the only public institution in this large, diverse area with a regional view and regional resources. The overall goal is to contribute directly to making northern Illinois a more viable region for living and working in the future.  Recently, loss of manufacturing jobs and other indicators of declining economic energy have impacted NIU as well.  Since the vitality of the region directly affects university welfare, NIU has sustained and increased its involvement across the education, business, government, health care, and social services sectors. Despite pessimistic conversations in some aging industrial cities and rural communities, NIU staff studying the region’s environment have noted that this area offers many features valued by the most highly sought after workers and industries, such as those identified in Richard Florida’s "The Creative Class."  A conceptual framework using six general categories drawn from Florida, McKnight, and others is being used to prioritize and define NIU’s engagement activities. HUMAN CAPITAL – Improving educational outcomes and workforce skills. In order to raise student achievement, NIU has formed alliances with other higher education institutions, contributed faculty and staff expertise, secured millions of dollars in grants, nurtured partnerships with schools and districts, raised scholarship funds, and delivered activities for students along the continuum from the truant to the gifted.  TECHNOLOGY – Improving the use of information technology in the region and improving the ability of businesses for technological innovation; e.g. science, engineering, software, NIUNet, Argonne and Fermilab partnerships.DIVERSITY – Increasing social diversity at all levels and helping diverse groups live and work together peacefully;  e.g. arts organizations, Northern Public Radio, human service agencies.GLOBALIZATION – Increasing the level and quality of two-way international trade in the region.  Chicago’s prominence as a global city increases opportunities that NIU is developing with local partners at Ag Tech Park, Freedom Field (alternative energy sources), ROCK small business generation and support, and NIUNet.COMMUNITY DEVELOPMENT – Increasing the ability for the region to create unique, distinctive places for both business centers and residential neighborhoods/communities; e.g. Illinois Rural HealthNet, economic development organizations, local governments, theaters and arts organizations. PERSONAL GROWTH – Helping people of all social and income groups make the personal transitions that are increasingly part of life in vibrant regions; e.g. health services, Zeke Giorgi Legal Clinic, truancy initiatives.      

		III3_txt: We appreciated the opportunity to use the online template and eventually learned to manage it fairly well.  At times, we found it unwieldy and sometimes difficult to understand.  Carnegie staff members were helpful when we called for guidance.The "word" limits enforced brevity, which will surely help the judging process, but sometimes seemed overly restrictive.  Case in point - the first question, which asks for a 100 word (maximum) quotation of vision or mission related to community engagement.  This word restriction suggests a stylistic bias.  The section of NIU's mission statement that deals with community engagement is about 260 words long.  A severely truncated version provided an inauspicious beginning to this application, so we placed the remainder in section III, 1 above.Questions related to assessment on pages 10-13 generated multiple interpretations depending on familiarity with assessment jargon.  How to "indicate the focus of assessment mechanisms" on a particular group?  We opted to work with "Describe one key finding" about the group in question and not worry about the mechanisms.  Assessment questions could be stated in more standard language.The sample applications provided on the Campus Compact web site were helpful.  Unfortunately, most of the applications were working with earlier versions of the documentation reporting form that allowed for more extensive answers.  Brief answers with far more limited examples require rather different tactics.  This issue should resolve itself as the documentation form remains consistent from year to year.Developing the documentation for this application proved to be a salutary experience for our institution.  The lessons learned from this self study will result in greater awareness of engagement activities, both internally and externally; a comprehensive system for tracking these activities; policy revisions to better support engagement; and improvement to the quality and efficiency of our working relationships with communities across the region.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
 


 


 21







4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
 


 
  


 35







III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Regis University educates men and women of all ages to take leadership roles and to make a positive impact in a changing society . . . We seek to provide value-centered undergraduate and graduate education as well as to strengthen commitment to community service. . .We encourage the continual search for truth, values, and a just existence. . . We further encourage the development of skills and leadership abilities necessary for distinguished professional work and contributions to the improvement and transformation of society . . . Regis University desires to transform the world by forming men and women of competence, conscience and compassion, who are committed to the service of others.        

		IA2_text: At each University Commencement 80-100 students annually are inducted into Alpha Sigma Nu, the Jesuit Honor Society which has strong commitment to Jesuit educational values of scholarship, loyalty, community engagement and service.  At each Commencement, Regis presents its highest honor, the Civis Princips Award ("First Citizen"), to individuals in the Colorado community whose life and work exemplify the Regis University Jesuit mission of developing "men and women in service of others." In the past ten years, Regis University has hosted 13 Nobel Laureates on campus for the purpose of engagement with students, faculty, alumni and the community.  At Commencement ceremonies and special events, the University Board of Trustees bestows honorary doctorates upon leaders whose lives exemplify the University mission of commitment to the common good, including David Trimble (Nobel Peace Laureate), Sister Helen Prejean (advocate for the abolition of the death penalty), Muhammed Yunnis (Grameen Bank). Annually, selected faculty are recognized for their commitment to service learning.  Student awards include the Cesar Chavez Peace and Justice award given to a graduating senior for work in community justice.  Student Government service awards are presented to graduating seniors. The Lorenzo Tovar Leadership Award is presented to a Diversity Office intern for distinction in multiculturalism and community service.  The Karen Patterson Award is given to a graduate student for contributions to grassroots social change. The Regis Leadership Program annually recognizes "Student Leader of the Year," which includes exemplary community service.    

		IA3a_text: In Regis University's 2008 comprehensive Institutional Self-Study for the Higher Learning Commission, this question was an item of deliberation and reflection.  Over 900 organizations were identified:  500 clinical sites, 85 teacher education sites, 72 counseling sites, 150 academic internship sites, and 200 service learning sites.  For the purpose of the same Self-Study, Regis commissioned a series of external interviews with selected organizations affiliated with the University.  All desired a continued relationship with the University and most stated that they would invite more involvement.  The University has invested heavily in engagement and service through increased staff and program funding (see examples  and budget examples ahead).  Service learning programs are expanding their models to incorporate not only direct service but also community-based research, organizational consultancy, and advocacy.  The Institutional Self-Study concluded that the University needs to develop a more University-wide vision, intentional planning, and coordination efforts with a stronger emphasis on identified community needs, and with guidelines which identify student-centeredness, academic purpose, and financial implications.  As another outcome of its Self-Study, the University concluded that it needs to consider evaluating its community engagement - as it did for the Self-Study - every three to five years, and it needs to consider ways to centralize data about the University's engagements, rather than lodged within individual programs and colleges.  The University is currently studying goals and implementation of these recommendations. Currently, ongoing evaluation of community engagement most frequently happens in individual colleges or programs and is most mature in those programs with specialized accreditation requirements. In 2005, the service learning programs of the University's three colleges solicited feedback from community agencies concerning the quality of their engagement with the University through community-based or service learning programs.  The most significant outcome of this conversation was the identified need for the service learning programs to explore more formal partnerships with selected organizations.  Today the institution is moving away from a "clearinghouse" model to collaboration and partnership models.  Advantages of such partnerships and collaborations include stronger relationships, improved communication and evaluation, improved management of risk issues, and clearer mutuality of benefits.  The role of advisory councils (in every college) and relationships with community partners plays a significant role in community feedback annually.  Also, every academic discipline, as well as service learning programs, undertake an extensive academic unit review every five years.  Reviews include conversations with external partners and evaluation of  engagement and  mission-related issues.

		IA3b_text: Reflection on assessment data most frequently happens in individual colleges and is most mature in those programs with specialized accreditation requirements, such as The Collegiate Commission on Nursing Education (CCNE), the Commission on Accreditation in Physical Therapy Education (CAPTE).  Additional examples of assessment are found in the academic review process itself, which is on a five year cycle for all departments across the three colleges (including service learning programs).  A conclusion of one such academic unit review in Regis College's Department of Communi-cation led to integrating service learning as an important part of the COM210 experience. Assessment also includes end-of-course evaluations of courses involving service-learning, periodic  evaluation of the Core Curriculum as regards community engagement, evaluations of students involved in international immersion experiences, faculty surveys, evaluation from advisory boards, National Survey of Student Engagement (NSSE), and alumni surveys.  Assessment results are regularly shared with faculty stakeholders to identify best practices and faculty leaders. Americorps service and site evaluations of Regis University students are reviewed bi-annually by the service learning program coordinators to determine quality and effectiveness of partnerships as they relate to serving unmet community need while ensuring student learning. Examples of regular departmental documentation are the Office of Diversity regularly records students of color participation in community programs(such as the Angela Davis and Elaine Brown speaker series); the Leadership Development  Program records all contact hours of its students in service learning and the number of people in the community impacted; each service learning program and the academic internship program document student participation in community organizations annually.                                                        

		IA4_text: UNIVERSITY MOTTO.  "Leaders in Service to Others" in all advertising. IMAGE CAMPAIGN. Recent University Image Campaign is highlighted  on the Regis website and in public venues throughout the Colorado region.  Entitled "The Best Stories Happen Outside the Classroom" it features videos of student experiences in Mexico, Sudan, Romero House intentional community, and other projects committed to social justice. MARKETING BROCHURE. The Univ-wide marketing brochure "Three Colleges One Mission" emphasizes serv learning as cornerstone of curriculum:  "Every year, our students devote more than 25,000 hours to it.  They develop marketing plans for local hospitals and thrift stores.  They travel to foreign countries to live among different cultures.  They help feed the poor right here in Denver.  And they dive into hundreds of other activities that benefit the real world and prepare them for it."  WEBSITE. University website promotes service learning in all three colleges with videos of students and graduates talking about their experiences in community engagement.   Additional website links highlight The Ignatian Collaborative for Service and Justice (which works with faculty members to develop engaged teaching methods and to respond to expressed community assets and needs), the Institute on the Common Good (which promotes safe and effective space for community dialogue, communal discernment, and public deliberation), the Porter-Billups Leadership Academy (which brings young men and women to campus at no charge in order to develop skills and aspirations to attend college), and Peace and Justice Studies program with its strong emphasis on community engagement, to name a few. CAMPUS STORY BANNERS. Tell service learning stories of students.  PUBLICATIONS. Alumni Magazine carries student service stories and immersion experiences. The Univ publication used in recruiting and assessing faculty, entitled "Tradition," addresses the University's Jesuit educational mission and service to others.  RADIO.  Univ President does ads on NPR about leadership in service.

		IA5_text: President, Michael J. Sheeran, S.J., is a member of the founding circle of Colorado Campus Compact, has served two terms on the national board of Campus Compact, and has been chair of the State  Board of Campus Compact for a decade.  In 2008, the Gov. of Colorado honored Fr. Sheeran for his 15 years of service to Colorado Campus Compact by designating a "Father Michael Sheeran Day in the State of Colorado."  Father Sheeran envisioned and created the University's Institute on the Common Good, which serves the community at-large by promoting the common good and providing a safe and effective space for community dialogue and public deliberation. At Commencement ceremonies Fr. Sheeran addresses graduates regarding their responsibility to continue community engagement after graduation. Fr. Sheeran publishes white papers for the University and alumni community. Examples:  "Immigration Issues in Political Life and in Catholic Social Teachings;" and "Voting and Faithful Citizenship." Regis University supports Campus Compact programs and offices, giving its staff access to University benefits, payroll,  insurance, tuition, free use of recreational facilities,  meeting facilities, server and tech support, financial management of Campus Compact investments, annual audit, and covering grant expenses for Campus Compact prior to fiscal reimbursements. The  Provost was a driving force behind the creation of the Office of Diversity whose affinity groups have a strong commitment to community engagement.  Since 2005 the University has doubled its direct investment in diversity. The President hosted The Washington Center on the Regis campus during the Democratic National Convention, with 400 college students from across the country studying civic engagement and volunteering at the DNC, including national political leaders speaking on campus. The President was a driving force in creation of a nearby dual language elementary school and a high school for underprivileged students to address Colorado's low educational success rate of its growing Spanish speaking populations. 

		B1_text: Regis serves 16,000 students through three colleges in a decentralized governance model. Each college has an academic dean and an academic council which directly oversee the work of service-learning, community engagement, and partnerships.  Given the size of each college (12,000 students, 2,400 students, and 1,400 students), these governance structures are often equal in size to campus-wide coordinating structures in smaller institutions.  While the work of service learning, academic internships, leadership development, University ministry, and social justice projects are college-centric, these program leaders regularly collaborate using shared resources, ideas, faculty, and coordinated community relationships across the University.  One example is the Ignatian Collaborative for Service and Justice, which is the collaboration of the service learning coordinators across the colleges for work with faculty, students and community leaders, and shared staff and offices of service learning and social justice program directors.  Through the Ignatian Collaborative students, faculty and community leaders participate in: service learning, community-based learning, immersion experiences, diversity education, social advocacy, justice education, reflection exercises, Jesuit traditions and spirituality, Americorps, and community-based workstudies. The Regis University Vice President for Mission regularly gathers mission-focused personnel (service-learning coordinators, justice education coordinator, Director of the Institute on the Common  Good, etc) for planning meetings which share information, program activities, and resource allocation.The Institute on the Common Good's work in dialogue and community discernment, and the Sullivan Chair for Free Enterprise's work in microfinance, draw students and faculty from all three colleges, and frequently work with the Ignatian Collaborative on shared projects.

		B2a_Text: Annual budgets for community engagement total $1,779,000 - service learning programs in three colleges, Social Justice Program, Romero House, Acad Internships, Leadership Prog, Diversity, Sullivan Prog for Free Enterprise, Inst on the Common Good.  From 2004-2007 408 Regis employees used 1400 hours of paid mission leave for mission and service endeavors. 

		B2b_text: In 2005/2006 Regis received $2.1 million in gifts and grants from 37 foundations and 22 corporations specifically to support engagement and service projects, including:   Colorado Trust Fellows nonprofit leadership programs; Porter-Billups Leadership Academy outreach to at-risk middle school and high school students; Health care ethics speaker series; merit-based financial aid to low-income students in Science, Nursing, Porter-Billups Academy, and Arrupe Jesuit High School. Through the Regis partnership with Co. Campus Compact more than 800 students receive in excess of $1 million in Careers in the Common Good scholarships while Regis serv learning programs received $60,000 in administrative support through the Americorps program.  Serv learning and other mission-related endeavors receive income from the Jesuit Mission Endowment contributed by the Regis Jesuit community. The Leadership Development Program (with serv learning components) receives income from Regis endowments (US West Foundation @ $100,000 and Elaine Perry Foundation @ $29,000 for student scholarships in leadership and engagement), and federally funded SAMHSA Suicide Prevention Grant ($243,000) which has outreach to the community. The Fr. Woody Fund, now part of the University's Endowment, donates over $200,000 annually to community service to the poor with engagement from Regis students.

		B2c_text: Fundraising endeavors for community engagement are managed in coordination with the University's Dir of Foundation Relations in accordance with the needs of academic programs including: immersions in international settings such as Guatemala and Ethiopia, Wind River Indian Reservation, Fr. Woody service projects with homeless of Denver, Porter-Billups Denver leadership academy, the Navajo Nation, the Inuit tribe in Alaska, Hurricane Katrina Relief, and the Tinansa Library Project of Ghana, and Institute on the Common Good -- from grants to endowed funds to fund-raising solicitations and events.  A $1.4 million Jesuit Mission Endowment was given by the Regis Jesuit community to provide seed monies, an example of which is the Project Mercy Health Partnership in Ethiopia where students and faculty dedicate expertise in teacher health.  Students and programs regularly engage in fundraising activities.  An example includes a cohort of health care students who raised $20,000 for medical supplies, books, and supplies of Hossana College of Project Mercy Ethiopia.  The University Commitment Program which has 50+ students per year in community service raises $40,000 in donations.  Through its host relationship and fiscal agency, Regis has been subgranted $1 million in Learn & Serve community based grant money to support Communities Strengthening Colorado.                                    

		B3a_text: Due to the decentralized nature of Regis University, with 16,000 students across three colleges, documentation is maintained by various colleges and programs. However, campus-wide documentation most recently occurred for the Institutional Self-Study for continuing accreditation with the Higher Learning Commission North Central Association.   When this information was quantified, the University identified over 900 affiliations ranging from clinical sites, teacher education sites, academic internship sites, and academic service learning sites.  Examples of regular program documentation are:  each of the three service learning programs document student participation in community organizations and regularly evaluate these relationships through surveys to faculty and students, end of course evaluations, and partner conversations for evaluation purposes; the Office of Diversity regularly records students of color participation in Regis sponsored community programs (such as the Angela Davis and Elaine Brown speaker series); the Leadership Development Program records all contact hours of its students in service learning and the number of people in the community impacted. The  Academic Internship Program regularly tracks student engagement and evaluates each internship.  The Ignatian Collaborative for Service and Justice manages a website which provides a common database of community organizations affiliated with the University.

		B3b_text: The data from these mechanisms is used in the following ways:  Curricular improvement and expansion of service learningImprovement of student capstone courses integrating engagement experiencesFund-raising and grant seekingFaculty development to build best practices Satisfaction of criteria of specialized accreditation organizations (such as Collegiate Commission on Nursing Education)Increasing internal budgeting and fundingEvidence to the University's Board of Trustees of the institution's commitment to the Jesuit educational missionIdentifying faculty who serve as models and internal consultants on integrating service learning into curriculumImproved website support for students and partners by service learning programs

		Impact on students: On

		Impact on faculty: On

		B3d1_text: For many years service learning was identified primarily as direct service placement.   Today service learning programs of all three colleges go well beyond direct service.  They include community based research, organizational consultancy, and advocacy.  In community based research students serve as researchers for agencies that need assistance with evaluation, needs assessment, etc.  Examples include conducting research on human resource regulations for the Gathering Place; chemistry students testing soil, water and emissions in Globeville, a nearby Denver community, examining issues of environmental racism; and researching a neighbor-hood's health care needs.  In organizational consultancy students serve as consultants to community agencies, building capacity of organizations in areas such as information technology, strategic planning, marketing, volunteer management, and grant writing.  Adult students, in particular, frequently bring years of experience in these endeavors.  In advocacy, students examine local and global social inequities.  Based upon these studies students take action as allies of marginalized populations.  Examples include visiting local legislators to share concerns about homelessness and to seek a community solution together, and advocating for a Black Studies Program at Regis University.

		B3d2_text: One of the most significant impacts on faculty at Regis University in recent years is that service learning has moved from an "add-on" experience to an integrated process of service and reflection (and often student capstone projects) that helps faculty and students achieve the learning outcomes of their courses.  For example, a statistics class researches the demographics of Denver poverty; an MBA class consults with a small business in affiliation with Friends of Microcredit; a chemistry class studies the impact of industrial waste in a marginalized community of color; a nonprofit management class writes a grant for a local homeless shelter; health care students enhance professional skills doing health care screening at the Wind River Indian Reservation and Project Hope for the Homeless.

		Impact on community: On

		Impact on institution: On

		b3d3_text: The foundational beliefs of the Jesuit educational mission drive the University as an organization to commit itself to engagement and service in the communities it serves.  This finds expression in a service learning site in North Denver,  a student teacher field experience in Las Vegas, Nevada, a clinical rotation in a neighborhood health clinic in Wyoming, and  nation-wide and worldwide service learning experiences chosen by online students in their local communities.  The recent 2008 Higher Learning Commission ten-year comprehensive review of Regis University praised the University's community engagement. One of the most successful endeavors of the past year had a significant effect upon the homeless initiatives of greater Denver, which has over 10,000 homeless adults and children.  Regis co-hosted with Denver Broncos Wives and Mile High United Way the annual Homeless Connect at Invesco Field Mile High Broncos Stadium with over 800 Regis staff, faculty and students assisting homeless people to become aware of, and gain access to, community services, health care screening, nutrition and clothing programs, shelters, and counseling.                                                                                        

		B3d4_text: Service learning and community engagement is implicit in the understanding of the Jesuit educational mission - Regis University would not be a Jesuit institution otherwise.  Recent evaluations affected institutional change in the following ways:  Creation of  the Ignatian Collaboration for Service and Justice for better management of community partnerships among the three service learning programs at the University and improved resource sharing among the service learning programs.  These collaborations led to a common website shared by the service learning programs, a common database of community partners, an online community information form for improved matching of community and University needs,  shared online risk management forms, a Denver-focused community advisory committee with the goal of creating an institutional plan for working with community issues and agencies, a joint survey of community partners shared by service learning programs, additions of full-time professional and support staff in service learning and social justice programs, creation of a Peace and Justice major, a shared office suite for service learning and social justice program coordinators for increased collaboration and communication, shared outside speakers brought to campus, and more formal partnerships with selected community organizations.

		b3e_text: Please see #3 a,b,c,d.

		B4_text: Strategic planning draws its direction from the University-wide strategic plan which reflects the comprehensive commitment to social justice and community engagement infused throughout the Jesuit educational mission. All Service Learning Programs have annual reports, goal setting and strategic plans.  Rueckert-Hartman College for Health Professions service learning goals for 08/09 include plans for an online evaluation of service learning experiences. In addition to service learning plans in all three colleges, other examples of 2007-2008 strategic planning at the college and departmental level include: Rueckert-Hartman College for Health Professions - "Achieve 80% faculty/administration participation on non-governmental positions/committees;" "Provide a broader array of service learning opportunities for students including the addition of at least one sustained, inter-national service learning experience." College for Professional Studies - "Enhance service learning opportunities for adult students." Strategic Planning of the Regis College seminars at the Freshman, Sophomore, Junior and Senior levels include community engagement action and reflection.  Sophomore Seminar incorporates community outreach and service learning, while Senior Seminar develops students' capacities for reflection and integration.

		B5_text: All three colleges of the University make a considerable investment in faculty development, conferences, and research grants.  The Ignatian Scholars Program is a two year process in which selected faculty receive an honorarium and undertake a program of study, reflection, and action that encourages integration of University mission and values into their classes, including community engagement.  In the second year of the program, participants are asked to submit for publication a Jesuit mission-oriented scholarly work (which can include comm engagement).The Regis University Sponsored Projects Academic Research Council (SPARC) offers individual annual awards to faculty and students to promote research and scholarly activities in all disciplines and colleges of the University.  Examples include:  community linguistic and cultural acquisition, industrial hazards of chromates in neighborhoods, organization of day laborers, information access for families of prisoners in Adams County jail system. The University sponsored Staff Advisory Council funds community engagement activities including "Race for the Cure," "Habitat for Humanity," "Special Olympics Soccer Tournament," and "Project Homeless Connect."All immersion experiences, whether local, domestic, or international include faculty sponsored involvement.Service learning programs of the three colleges, Leadership Development Program, the Institute on the Common Good, and the Sullivan Program for Free Enterprise all engage in faculty development in pedagogies of academic service learning (direct service, community-based research, organizational consultancy, and advocacy). Sabbatical leaves often include community-engagement projects.  Faculty publications regularly include topics of community engagement.  2006-2007 examples include "Chicano/a and Latino/a Art in Colorado," "The Health Status of Denver," "Don't Lose Your Working Class Students," and "The Community-based Cultural and Linguistic Acquisition Project at Regis."   

		B6_text: Inaugurated in 1998, Regis University's Forum on the Future continues to embrace the broader community in the University's planning for the future.  With leaders from business, industry, community organizations, and foundations, two hundred people and nine task forces continue to advise the University in its planning -- including University mission and community engagement.  Forum members have encouraged the University in areas such as:  establishing the Institute on the Common Good, natural links between the University and Arrupe Jesuit High School for inner city youth, partnerships with external entities such as the Daniels Fund and Governor's Opportunity Scholars programs to expand the presence of low income students at Regis, the Porter-Billups Summer Leadership Academy offering college preparatory workshops for disadvantaged youth, and expanded service learning opportunities and immersion experiences.The Rueckert-Hartman Loretto Heights School of Nursing Advisory Council is made up of health care professionals from nineteen organizations.  The Regis University Public Affairs Council is made up of professionals from Catholic Charities, local businesses, and nonprofits.  Regis University has active relationships with local foundations with strong commitments to the community, including the Colorado Trust, the Boettcher Foundation, Adolph Coors Foundation, the Daniels Fund, and the Denver Foundation.  The College for Professional Studies advisory council includes senior leaders of CH2MHill, Qwest, the U.S. Department of Commerce, and the Denver Business Bureau.  In 2005 the service learning programs of the three colleges sought feedback from community agencies concerning the quality of their engagement with the University through community-based service learning programs.  As a result, a Community Advisory Group was created which developed a clearer strategy for community partnerships and collaboration with the community development goals of the Denver Foundation, the Piton Foundation, the Denver Strategic Partnerships, and the Denver mayor's office.  

		SD1_text: The University annually publishes "Guidelines for Faculty and Senior Staff Searches."  While community engagement is not mentioned specifically, it is implicit in the Jesuit educational mission of leadership in service to others, which is strongly emphasized in the document.  "Hiring new faculty and senior staff who share our mission and values makes an immediate and cumulative impact on the students they teach, the programs they deliver, and on the diverse and inclusive culture we hope to foster."  As part of the application process, all semi-finalists are asked to submit an essay addressing contributions they envision making to the mission of the University.Since 1998 the University has quadrupled faculty and staff positions in mission, community dialogue, justice education, and service learning programs, including:  one full-time faculty position in justice education; six staff positions for service learning offices in the College for Professional Studies, the Rueckert-Hartman College for Health Professions, and Regis College; one full-time coordinator of Father Woody community service events; and three full-time staff in the Institute on the Common Good.

		SD2a_text: As noted throughout this application, academic service learning and community engagement are implied in the understanding of the Jesuit educational mission.  Regis University has three colleges, only one of which offers tenure (Regis College).  In the faculty handbooks of all three colleges, service to the community is noted as both an expression of University mission and an expectation in the performance of faculty responsibilities.  Scholarship of community engagement is not a specific criteria. Nevertheless faculty undertake such scholarship based on their discipline and interest, which can include community engagement.For promotion in Rueckert-Hartman College for Health Professions, faculty applicants must demonstrate evidence of sustained commitment to community service.  Promotion procedures require letters of support and confirmation of service activities, self-report of activities with documentation, and any citations, awards or honors for community service.  Recent examples include:  two nursing faculty who have taught in the Colorado Center for Nursing Excellence Clinical Scholars Program for the past three years; a nursing faculty teaching in the Frontline Leadership Development Program out of the Center for Nursing Excellence; and a faculty member involved in the 9 Health Fair, Project Homeless Connect, and the health care services at the Wind River Indian Reservation (Wyoming).For promotion and tenure in Regis College,  faculty applicants must demonstrate evidence of excellence in these four areas:  teaching, research, service to the University, and service to the community, with recognition of community service explicitly included in the formal evaluation letter prepared by the Rank and Tenure committee.  Recent examples of evidence submitted for promotion and tenure include:  serving on boards of nonprofit organizations; volunteering at public school reading programs; preparing tax returns for low-income and Spanish speaking clients, and counseling in Colorado prisons.

		SD2b1_text: The University does not classify community-engaged scholarship.

		SD2b2_text: 

		SD3_text: Regis University students across three colleges, age groups and learning models play a significant leadership role in community engagement.  Examples include:  Student Government Justice Committee plans community outreach and addresses justice issues on campus and in the Denver region. University Affinity Groups who plan and implement community engagement projects.  The students of the Romero House residential neighborhood program annually design and implement their community involvement and service both in Denver and in their annual immersion trip to El Salvador.  The Peace and Justice program employs a student intern and two workstudies who oversee a Peace and Justice Club which includes service and conference attendance. College for Professional Studies and Rueckert-Hartman Service Learning Advisory Committees are made up of faculty and student representatives who advise on community partners and integration of service learning in the curriculum.  In Regis College's "Students as Colleagues Model," inspired by Campus Compact, students work with faculty to co-create classroom-community engagement.  A Regis student is the "Director of Community Engagement for International Immersions" in Regis College.  Students play a significant role in the suicide prevention and outreach programs for the community through the Regis College Leadership Program.    

		SD5_text: Two of three colleges have a Service Learning Advisory Council made up of faculty and students who guide the programs under their purview.  The Academic Councils of the three colleges oversee the work of service learning.

		SD4_text: By intention, academic service learning and community service hours are not noted on student transcripts.  The University's commitment to academic service learning is that it be integrated across curriculum (with examples discussed in this application) whenever possible.  However, courses with specific service learning titles are noted on transcripts.

		IIA1a_txt: Regis has these models of community engagement:  academic service learning (curriculum and engagement), residential service learning (Romero House), community service (Americorps, workstudies, Special Olympics), international academic immersion experiences (Mexico, Ethiopia, Wind River Indian Reservation, Guatemala, alternative Spring break, etc), Leadership Development Program, academic internships, University Ministry and outreach, health care/counseling/education clinical placements, student engagement in microbusiness development, and the Institute on the Common Good's mission to the community at-large promoting communal discernment and public deliberation.  In all these models staff work one-on-one with faculty to identify service learning curriculum and to seek ways for these models to be integrated throughout degree program experiences in all age groups (Regis has 12,000 adult learners), learning models (including accelerated), and online programs.  Regis has distinguished itself in integrating service learning into online curriculum - one of the few in the country.  Regis' relational (faculty with staff)basis of identifying service learning opportunities is a hallmark of the Regis culture and builds on the growing number of faculty who model the successes of these pedagogies in achieving the values of the University mission and the stated outcomes of their programs.

		IIA1b_1: 125.00000000

		IIA1b_2: 12%

		IIA1c_1: 16.00000000

		IIA1c_2: 84%

		IIa2a_txt: University-wide outcomes, known as "The Regis Nine," were created in the 1990s to transform the University mission and educational philosophies into explicit and measurable declarations that capture the collective thinking of the faculties of the University.  Two of the nine are achieved through service learning and other forms of engagement:  "Commitment to ethical and social responsibility," and "Commitment to leadership and service to others."  Both the Undergraduate Core Philosophy Statement and the Graduate Educational Philosophy statements include social justice and global awareness. There is University-wide guidance for learning effectiveness (including academic service learning) through the University's mission, undergraduate and graduate educational philosophies, nine University learning outcomes, and a University Assessment plan revised in 2005.  The Rueckert-Hartman College for Health Professions and the College for Professional Studies have committees that guide the assessment work of their schools, departments and programs.  A goal of Regis College planning 2008-2009 is to "develop assessment plans and use of data, and the inclusion of increased experiential learning opportunities in course offerings."     

		IIA1d_1: 80.00000000

		IIA1e_1: 2182.00000000

		IIA1d_2: 49%

		IIA1e_2: 84%

		IIA2b_txt: An example of departmental outcomes is in the UG nursing program:  "Respond to individuals' health care needs considering the complexities of growth and developmental, environmental, sociocultural, spiritual, economic and health status factors as they are reflected in the nature of nursing practice."  Examples of course learning outcomes include: in NR407 "Professional Roles Development" service learning examines the diverse health needs of our senior community, to gain experience and build relationships with people from different circumstances, and to engage in intergenerational learning and gain insights into issues facing the elderly and how to respond.  In "Health Care Administration Capstone"  service learning objectives are to gain a better understanding of social justice issues as related to health care administration; to incorporate issues of social justice into the comprehensive project plan through a thoughtful, inclusive assessment of the populations affected; to articulate the concept of social justice and its affect on health administration decision-making.  In Chemistry "Advanced Laboratory," students learn how chemistry may be applied to resolve environmental justice issues.  Students engage 55 hours of service learning in the economically marginalized Denver neighborhood of Globeville with Colorado People's Environmental and Economic Network (COPEEN).

		IIA2c_txt: Improvement in the assessment of learning has been enhanced by the hiring of new staff with expertise in this area.  RC  has a full-time Director of Assessment and College Research.  CPS has a full-time Asst Dean dedicated to assessment initiatives.  RHCHP faculty have been well ahead of the assessment curve due to long-standing accreditation requirements from specialized accreditation organizations.  RHCHP and CPS have college-wide assessment plans.  RC requires each academic program and department to have an assessment plan.  CPS and RHCHP map course outcomes to program outcomes to University outcomes.    All colleges use direct and indirect measures to assess learning.  All courses have end of course evaluations reviewed by faculty.  RHCHP and RC have annual service learning surveys of faculty and students. All three colleges undertake academic unit reviews on a five year cycle (one service learning unit is currently beginning its review).  Regis participates in the National Survey of Student Engagement (NSSE).  Alumni surveys include questions of continued community engagement and service and are reviewed by faculty.  In the 2006 CPS alumni survey (adult students), 76% reported that they became more supportive of social justice as a result of their Regis experience. The Leadership Program annually benchmarks socially responsible leadership skills against other schools.

		IIA2d_txt: Assessment data provides important feedback to faculty for the integration of service learning into curriculum.  As examples - Indirect and direct assessment measures in Regis College led to extensive Honors Program re- examination.  The department refocused the program around five primary outcomes and a newly articulated mission, including developing leadership skills through service learning. In 2004, the College for Professional Studies began a systematic review of capstone courses, beginning with the undergraduate Business Administration program, the MBA, and the undergraduate Teacher Education programs.  Capstone courses now integrate University mission which includes leadership in service to others.  In the near future, CPS faculty intend to revise the new student experience in the undergraduate programs that will combine an introduction to the nine University outcomes (which include leadership and service to others).  Assessment feedback also led to course redesign in BA645 "Strategic Planning" - where there was added socially responsible reflection questions.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research examples:  A faculty member in Regis College works with the Sullivan Program for Free Enterprise and senior students in  Community Leadership Practicum, researching ways to attract young people to the aging cities of La Junta and Rocky Ford, Colorado.  Students research cultural awareness of human trafficking in the Colorado vicinity.Student leadership examples:  Leadership Program junior year undertakes a comparative analysis of health policies of indigenous populations in a two week New Zealand immersion.  Students in diversity affinity groups plan their own community engagement.  Student government has a student Director of Social Justice and Community Involvement.  Students sit on advisory councils of two service learning programs.Internship examples:  required internship for Peace and Justice Majors with organizations such as American Civil Liberties Union and Colorado AIDS Project.  The Academic Internship Program is one of the longest standing experiential education programs in Colorado, with over 24 years of service to the community.  Internships are available for all majors and areas of interest.  In 2005-2006 45% of RC graduates completed an internship.  Almost all programs in RHCHP require internships, clinical affiliations or clinical practice.  In 2005 RHCHP students served 640,000 hours in clinical rotations.  Approximately 200 students in CPS School of Education and Counseling are placed each semester in 85 student teaching sites.Student Abroad examples:  El Salvadoran Study Abroad Program includes field placement in a local Salvadoran marginalized community; University-wide engagement with the Ethiopia Project Mercy education and health initiative; Regis College Junior Seminar in Coahuila, Mexico; Pan-Africanist library project in Ghana; Master of Nonprofit Management immersions in South Africa, Guatemala, the Navajo Nation, and Innuit tribe of Alaska; School of Education partnership with Grace Elementary School in Dominican Republic; School of Physical Therapy four-week service projects in Nicaragua and Dominican Republic.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Core courses examples: Senior core seminar explores multicultural perspectives, issues of social justice, and societal structures.First year sequence examples: freshman seminars begin with an inner city immersion experience the first week of classes, visiting street workers serving the homeless of St Francis Center.In the Majors examples: all majors require capstone experiences that integrate the Jesuit mission (of leadership in service to others) with a final project that has a positive impact on the community.Graduate Studies examples:  MBA students work with microbusiness development, graduate nursing students serve in health care settings providing health care assessments in homeless shelters and clinics for the underserved.Capstone examples: capstone courses in the majority of programs and integrate community engagement, research, and University mission; student consultations and research with microbusiness development organizations locally and abroad.General education examples: religious studies courses (six credits required at Regis) frequently include service learning experiences such as work with the homeless.

		IIA4_txt: Publications arising out of faculty research and scholarly activities include:  Elizabeth Hope Dorman - "The Role of Context, Identity, and Pedagogical Tools in Learning to Teach Social Justice and Equity. " Ph.D. dissertation, Boulder, CO:  University of Colorado at Boulder, 2007. Elizabeth Grassi and Obdulia Castro - "The Community-Based Cultural and Linguistic Acquisition Project at Regis."  The Voice of Hispanic Higher Education. Vol 15. 2006. Lynne Montrose  - "International Study and Experiential Learning:  The Academic Context." Frontiers:  The Interdisciplinary Journal of Study Abroad (2002).  Melissa Nix - "The Regis Community-Based Culture and Acquisition Program, National Society for Experience Education Conference (2007).  Melissa Nix - "From Sparks to Fire:  The Integration of Justice, Service and Diversity for Transformation in Community-Based Learning," American Association of Colleges and Universities Integrative Learning Conference (2005).  Regis University is cited as an example of good practice in service learning with adult students along with institutions such as DePaul University in "Serving Adult Learners:  A Handbook for Effective Practice," Carolyn Palmer, Jennifer Bonnet, John Garland, National Clearinghouse for Commuter Programs, 2008.  Byron Plumley - "A Faith That Does Justice," Peace and Justice Studies Association Annual Meeting, Portland, Oregon (2008). Beth Parish and Denise Cope - "Service Learning Models in Business Curriculum," Conference of Jesuit University Business Educators (2006).  Beth Parish and Chris McCale - "How Business Faculty across U.S. Jesuit Universities Undertake Experiential Learning in the Business Curriculum," Jesuit University Business Deans Conference (2007).

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Learning centers examples:  Center for the Study of Wartime Experience; O'Sullivan Art Center, Math Institute; Coaching for Success Teacher Leader program; Letras y Arte: Literacy and Art in the Latino community; Camp Cyberwocky (technology and learning) youth camp; Porter-Billups Leadership Academy and college preparation for marginalized youth; School of Education Summer Reading Institute.Tutoring examples:  student-staffed English Language Program for Regis University Hispanic custodial staff and families, Regis Outreach Tutoring Program at Skinner Middle School, Summer Service Corps placement in nonprofits, Commitment Program's tutoring program for inner city youth affiliated with the Fr. Woody Service Program.Non-credit courses examples:  Romero House Summer Service Corps.Evaluation support examples: Wind River Indian Reservation (Wyoming) health screenings and evaluations, Physical Therapy and Nursing students performing health assessments with Project Homeless  Connect.Training programs examples: Regis Learning Solutions corporate training, service learning and Sullivan Program training businesses in microbusiness development; training of 350 Regis students in suicide prevention with impact well beyond the campus.Professional development centers examples: post-master's certificate for nurse practitioners, and Health Information Management post-baccalaureate certificate.Other examples:  On-campus Channel 9 Health Fair, Denver Homeless Project Hope health screening and medication management, Stout Street Clinic for Homeless and Underserved health screenings, Denver Public Schools sports physicals for kids who cannot afford these as required to participate in school sports, library tutorials for the public, College Summit college preparation program, five staff/student workcamps led by ten Regis Physical Plant professional staff to Gulfport, Mississippi following Hurricane Katrina.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular student service examples: Alternative Spring Break, Leadership Program, and Fr. Woody Service Program.Work/study student placements examples: 65 Americorps community workstudies at 30 sites,Cultural offerings examples: Regis University Hispanic Santos collection open to public, Spring Bear Native American Pow Wow on campus, Martin Luther King week events, Athletic offerings examples: Porter-Billups Leadership Academy, Special Olympics.Library services examples: Tinansa Ghana library development program and donation of computers, Regis University libraries open to the community at no charge with nearly 2400 registered community borrowers, Regis faculty assisting the new Arrupe High School (for low income spanish speaking students) in developing its high school library, and Regis library staff who conducted 21 classes for college preparatory high school students from the community.Technology examples: information technology students consultations with small nonprofit organizations regarding their technology needs, Camp Cyberwocky (technology for kids).Faculty consultation examples: faculty and staff leadership on community boards (including Mile High United Way, Metro Care-Ring Board of Directions, Colorado Health Care Management Strategies, National Renewable Energy Laboratory), start-up of dual language elementary school Escuela de Guadelupe and Arrupe Jesuit High School for low income inner city youth.

		IIB4a_txt: A very high priority in community partnerships is the mutuality of benefits -- for Regis students, faculty, and the partners.  The Regis culture with its strong emphasis on "relationship" means that mutuality is more often discussed with partners in face-to-face meetings rather than surveys or evaluations.   Service learning program staff of the three colleges regularly share information with one another regarding community agency needs in order to better address community issues without redundancy and in a more streamlined fashion.  The three programs have initiated an online community information form which identifies the needs of the organizations.  Once information is received, service learning coordinators from the three colleges meet to share and prioritize the information.  Service learning staff are developing this system into a database tool to be used across the institution to function as a one-stop shopping e-locale for community agencies interested in working with Regis University.  Agencies will be better able to match their needs with University resources and Regis faculty and students will be able to search for specific service learning or community-based learning opportunities.  One recent example of mutuality is that in 2003 Regis was approached to help create a Cristo Rey Network model high school which combines a college-preparatory curriculum with work experience for low income, primarily Hispanic, high school students.  Arrupe High School receives from Regis University financial support, trustee representation, technology support and training, building maintenance, library services, summer college preparation workshop, and job placements for Arrupe students at Regis University.

		IIB4b_txt:  Regis University's style of community engagement is largely "relational."  Organizational affiliations and partnerships are evaluated most frequently "across the table" where the mutuality of benefits can be discussed to the benefit of all parties, as noted elsewhere in this application.

		IIB5_txt: Nancy Fell - "Triple Bottom Line' Approach Growing in Nonprofit Sector," Cause Planet, January 21, 2007. Mary Beth Callie  - "Media Reform, Democratic Capacity, and Human Flourishing." Jac. Vol 27. no.1 (2007). Joan Armon, Elizabeth Grassi, and Heidi Bulmahn Barker - "Don't Lose Your Workingclass Students." Academe Vol. 92, no. 5, 2006.   Rita Axford and Janet Houser - "A Model of Demands on Nursing Staff Related to Caring, Families, and Physicians." Nursing Administration Quarterly, Vol 30, no. 1 (2006).  Maurine McGuire and M. McKee-Smith - "The Health Status of Denver, 2005. Denver, CO:  City and County of Denver, Dept of Environmental Health, 2005.  Tony Ortega - Exhibition:  "Axis:  Reflexiones Chicanas."  Museo de Arte Moderno de Medelin, Colombia (2006). Tony Ortega - Exhibition:  "Cars, Trucks and Chicano Art." Hispanic Research Center, Arizona State University, Tempe, AZ (2006).  Gary Laustsen - "Environment, Ecosystem, and Ecological Behavior."  Advances in Nursing Science, 2006.  Carol Weber - "Infectious Disease: Update of Preparing for the Next Influence Pandemic." Urological Nursing, 2006.  Sally Spencer-Thomas - "Suicide Prevention and Men in the Workplace" - presentation at the American Association of Suicidology Annual Conference (2007). Sally Spencer-Thomas - "Police and Suicide" - presentation at Innovations in Mental Health Conference, Denver (2007).

		III1_txt: The educational mission of Regis University includes tailoring learning to the learner with three colleges serving different constituents and learning formats (Regis College, the Rueckert-Hartman College for Health Professions, and the College for Professional Studies).  All three colleges integrate service learning across the curriculum.  The College for Professional Studies is dedicated solely to the adult learner with accelerated courses in undergraduate and graduate education across nine campuses and international online learning.  With 12,000 students and over 1,100 affiliate faculty teaching ground-based and online courses, CPS data does not fit easily into traditional questionnaire templates or reporting structures as presented in this application.  Thus in Section  II - 1 b,c,d,e - statistics are reported for two of the three colleges - Regis College (1400 students) and Rueckert-Hartman College for Health Professions (2400) students.  The uniqueness of the College for Professional Studies' service learning initiatives includes being one of the few service learning programs in the country serving adult learners in accelerated ground-based and online formats.  In 2000 the College for Professional Studies hired its first service-learning coordinator.  By 2006/2007, 105 course sections incorporated service learning pedagogy.  Because many CPS courses are business/management focused with adult students, many of the service learning offerings have utilized organizational consultancy models.  Over the last two years, examples have included more than 65 completed grant applications for nonprofit agencies as well as marketing and financial management consulting for micro-lending businesses and nonprofit organizations.  The  College for Professional Studies has intentionally chosen academic and community depth over breadth.  As a result, service learning emphasizes disciplines and course module integration, thus shifting from service learning as an add-on to service learning as a core component embedded within course outcomes.  Additionally, CPS has chosen to focus on a limited number of community agencies for greater depth.  For example, in the School of Business and Management, the primary community partner is Micro-Business Development, a nonprofit institution that creates economic independence and social mobility for people on the margins of society.

		III2_txt: As noted above, Regis University is a national leader in online undergraduate and graduate education in two of its three colleges (the College for Professional Studies and the Rueckert-Hartman College for Health Professions).  The two colleges have been intentional about integrating service learning into online student experiences.  Where service learning is integrated into online curriculum, students -- regardless of location -- are required to complete a designated number of service learning hours which contribute to their reflection and course work.  For example, one service-oriented-field experience in the CPS graduate Master of Nonprofit Management program involves an online study component before and after an immersion experience in Guatemala - drawing Regis adult students from around the country. Another example is found in RHCHP.  Students enrolled in online RN to BSN option participate in service-learning threaded throughout three designated courses:  NR444 Professional Role Development, NR478 Community Practicum, and NR485R Advanced Practicum.  Students enrolled in the online or campus based MS Nurse Practitioner options participate in service-learning via two designated courses, NR601 Theoretical Frameworks and NR608 HealthCare Policy.  Each course requires a minimum of 10-hour community-based learning experience.  

		III3_txt: This documentation reporting form was very user-friendly.  Only one suggestion in the structure of questions -- p 23/24 would have benefited from more than one choice of how to present the data, rather than merging all data together in 1 b,c,d,e.  This is particularly true for Regis University since we have so many learning models and adult and online learners -- the "one size fits all" reporting structure can skew the data.  Thus we made note of this variable in Wrap Up #1.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
 


 


 22







II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4
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			7


			8


			9


			10


			11


			12


			13


			14
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		PrintButton1: 

		Name: Lina Dee Dostilio

		Title: Director, Office of Service-Learning

		email: dostiliol@duq.edu

		City: Pittsburgh

		State: Pennsylvania

		Institution: Duquesne University of the Holy Ghost

		president: Dr. Charles Dougherty

		address: 600 Forbes Avenue, Pittsburgh PA 15282

		Phone: 412-396-5893

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Mission Statement: "Duquesne serves God by serving students... through service to the Church, the community, the nation, and the world." Vision & Goals Statement: "Our history shows that concern for the poor and marginalized was the primary inspiration for the foundation of Duquesne University. Service exists at the core of the University’s Catholic and Spiritan identity."Office of Mission and Identity, The Spirit in Action Statement: “Outreach efforts focused on service are an integral element in virtually all academic areas of the University.” 

		IA2_text: I. Annual Celebration of Service - hosted by Student Affairs, this event recognizes the community engagement efforts of individual students and student organizations. II. Beard Center for Leadership in Ethics Annual Student and Faculty Awards - university-wide annual awards recognizing one faculty member  and one student who demonstrate outstanding service and ethics in the community.III. Annual Celebration of Teaching Excellence - hosted by Academic Affairs, this event recognizes innovative and creative teaching including community-engaged teaching and learning. At least one recipient for each of the past five years has received the award based on their use of service-learning. IV. Community Engagement Scholar Awards - hosted by the Office of Service-Learning, departments throughout the University can apply to host an undergraduate or graduate student to help strengthen and deepen the department's community engagement efforts. V. Scholarship awards recognizing outstanding contributions to the community (awarded annually) - Harry L. McCloskey Memorial Award, Coalhouse Scholarship, and the Donatelli Award. VI. President's Distinguished Service Award for Staff - for staff who demonstrate significant voluntary services both at the University and in the local community or professional organizations. 

		IA3a_text: Since Duquesne is highly decentralized so are individual departmental and programmatic community engagement assessment practices.  These assessment practices include: 1) Formal assessment strategies, 2) Informal community participant feedback, 3) Informal assessment strategies using student work, 4) Formal assessment rubrics.1) Formal assessment strategies including participant surveys, focus groups, and interviews: examples are found in the Spiritan Division's use of community forums, k-12 standardized testing results, and k-12 teacher surveys to evaluate perception and impact of tutoring programs; the Center for Corporate and Executive Education and Women's Executive Leadership Program's use of focus groups and participant surveys; the Nonprofit Leadership Institute's use of client satisfaction surveys with non-profit organization partners and board candidate pool; the Speech Language Pathology Clinic's use of client satisfaction surveys and participant outcome assessment; the School of Nursing’s Healthy People 2010 project’s use of community luncheon feedback and online surveys of student and agency employee perceptions; the School of Leadership and Professional Advancement’s annual forums with the Humane Society (their primary community partner); the Graduate Center for Social and Public Policy’s agency surveys pertaining to the Community Development Fellows Program; the Small Business Development Center’s client need and satisfaction surveys; and the Career Literacy for the Advancement of All Youth’s use of annual meetings with superintendents and principals and mentor and student end-of-year surveys.2) Informal community participant feedback: examples include the School of Nursing's project completion conversations with families involved in the School of Nursing’s health outreach project in Nicaragua; the Uptown Partners community development organization solicitation of community feedback at monthly board meetings; Spiritan Campus Ministry's solicitation of community participant feedback on the implementation and impact of the annual Spring Community Clean-up; the Duquesne University Volunteers/Brashear Association’s bi-annual planning meetings; and the Office of Service-learning end-of-semester meetings with community and faculty partners. 3) Informal assessment strategies using student work as providing evidence of voiced community perception: examples include the Beard Center for Leadership in Ethics use of student summative papers upon conclusion of their community projects; and the Office of Service-Learning use of student reflective assignments completed in the course of service-learning coursework.4) Formal Assessment Rubrics used for program improvement: the Office of Service-Learning's involvement of Community Partner Advisors in the completion of the Self-Assessment Rubric for the Institutionalization of Service-Learning.

		IA3b_text: The data collected from the aforementioned assessment strategies are used in a variety of program planning and reporting procedures. The programs mentioned in 3a use the resultant data for program improvement so that the program can yield better experiences for community participants. For example, from end-of-semester meetings with community partners and faculty involved in service-learning partnerships the University Core Curriculum criteria for service-learning classes was amended in the spring of 2007 to include a criterion that describes the need for sustainability and possible ways in which it is ensured (http://www.academicaffairs.duq.edu/documents/UCORE_CUR_10-20-07.pdf).  Through conversations between the Duquesne University Volunteers office and its community partners a need was established for community partners to have a clear means of accessing furniture and equipment the University was no longer using. Thus, in cooperation with the Vice President for Management and Business a process was created and publicized to ensure the ability to donate used goods to interested partners. The University publishes a collection of reports to the community that detail its community engagement practices and economic impact. Examples include the Duquesne University Volunteers and Office of Service-learning community partner feedback for use in the Duquesne University Community Impact Report (http://www.newsroom.duq.edu/pdf/DUcommImpact06-07.pdf); and the University's Economic Impact Report (http://www.newsroom.duq.edu/pdf/DUeconImpact06-07.pdf). In addition to these examples, the University also used resultant data for the purposes of the President's Higher Education Community Service Honor Roll, the Campus Compact Annual Membership Survey, and the 2007 Middle States Accreditation Self-Study. 

		IA4_text: Community engagement is emphasized throughout marketing mediums for the University, including web presence, publications, and admissions marketing.Web Presence: From the homepage, the first tab one encounters is "About DU." Community Outreach (and its websites for Service-Learning and Outreach & Partnerships) are among the principal links on the site (http://www.duq.edu/frontpages/aboutdu/).  University publications: Outreach and engagement partnerships and projects have been featured in the Duquesne University Magazine (the primary publication for external audiences), Duquesne University Times (an internal newspaper published monthly during the academic year) and the Duquesne Duke (student newspaper). The Duquesne University Magazine has highlighted various community engagement efforts in every issue since 2004. The Duquesne University Times has run 23 articles on various community engagement practices since 2002. The Duquesne Duke included an article on service-learning in 2006.  For archived issues of these publications, see http://www.duq.edu/frontpages/aboutdu/publications.html. Admissions Marketing: community engagement is featured in the current enrollment campaign. An example can be found in the Pittsburgh Magazine's August edition in which a full-page advertisement for Duquesne University features its emphasis on service-learning and community outreach.  Also of note are the admissions prospectuses from 2005, 2006, and 2007, all of which include information on community engagement. Individual schools also include community engagement in their recruitment materials. Examples include the College of Liberal Arts (http://www.liberalarts.duq.edu/pdf/ImpressionsWinter2008.pdf), School of Nursing, and AJ Palumbo School of Business Administration. 

		IA5_text: For the past four years, Duquesne University's President, Dr. Charles Dougherty, has made explicit the University's commitment to community engagement during his annual State of the University address (http://www.newsroom.duq.edu/address.html). For example, convocation addresses have included:-2004: the expansion of community outreach efforts-2005: the School of Nursing's community-based curriculum and the Tsunami relief efforts-2006: the annual Spring Clean-up, Pittsburgh Central Keystone Innovation Zone, and an exploration of Duquesne's culture of service and outreach-2007: collaborative partnerships between the University and Uptown and South SideIn the fall of 2007, President Dougherty explored the role of volunteerism and service-learning in contemporary culture in his column of the Pittsburgh Catholic entitled, "Some cultural elements foster positive student growth."In the fall of 2007, Dr. Ralph Pearson, Duquesne University Provost, internally publicized a statement on the role of service-learning in the faculty reward system: "Service-learning, if done well, will be considered when evaluating the quality of teaching in a candidate's application portfolio for third-year review, promotion and/or tenure."In addition to these editorials and statements, leadership at the Vice President level has also made explicit the importance of community engagement. In the 2006-07 Economic Impact report, Alan Seadler, Associate Academic Vice President for Research states, "Research is a university’s contribution to society that goes beyond education. It gives us a level of expertise to share with the community and raises Duquesne to a higher level.”  Steven Schillo, Vice President of Management and Business, was part of a core planning group that secured funding for the Uptown Partners development organization. He is quoted in the Pittsburgh City Paper as saying, "It is absolutely our vision to seek legitimate grassroots input for the plan's execution." 

		B1_text:      There are three campus entities that support community engagement as their primary function: Duquesne Volunteers Program, the University Community Collaborative Project, and the Office of Service-Learning (http://www.duq.edu/frontpages/aboutdu/community.html).      In AY 07-08 7,911 members of the DU community performed voluntary service. The Duquesne University Volunteers program (DUV) was established in 1989 as part of the Student Affairs division to provide community service and outreach opportunities for all students and employees. DUV is staffed by a full time Coordinator and shares an AmeriCorps*VISTA with the Brashear Association (a community development organization). DUV shares an administrative assistant and student aides with other offices within the Student Affairs division.       Dr. Emma Mosley is Director of Duquesne University's University-Community Collaborative Project and Assistant Professor in the School of Education's Department of Counseling, Psychology and Special Education. Building on her background of work with some of Pittsburgh's most successful non-profit community development organizations, Dr. Mosley is the university's primary contact with community leaders and organizes and staffs the Community Outreach Partnership's distinguished Community Advisory Committee. Her extensive knowledge of the communities in which the university is working provides invaluable guidance and direction to insure that the university's efforts are actually benefiting those communities.      The University’s substantial commitment to service-learning was demonstrated when the Office of Service-Learning (OSL) was established in 2005. It supports the needs of faculty, community partners, and students involved in community-based service-learning. Prior to that time, a graduate assistant position supported service-learning. In 2008, the OSL staff included a full-time director, half-time administrative assistant, a graduate assistant, student aide, and the partial assistance of the Associate Director for Faculty Development (a position that primarily reports to the Center for Teaching Excellence).      The OSL and its initiatives are guided by an Advisory Committee that includes faculty representation from each school at the University, community partners, administrators who also work in community outreach, and a student representative.  A faculty subcommittee of this group review service-learning course proposals to assure they meet the criteria defined in the University Core Curriculum (http://www.academicaffairs.duq.edu/corecurrintro.html).  During the 2007 Academic Year, there were 41 service-learning courses. These courses initially engaged 1,648 students. Under the new Core Curriculum 100% of the student body will participate in service-learning courses.    

		B2a_Text: $854,000 These dollar amounts are permanent budget allocations that fund the operations and staff for volunteerism, outreach coordination, service-learning, service immersions,formal outreach programs that are school-based, University-affiliated programs such as the City Music Center, Nonprofit Leadership Institute, and Center for Executive Education

		B2b_text: $11,169,539: According to the Public Service figures on the most recent Integrated Postsecondary Education   Data System (IPEDS), the University dedicated $11,169,539 of external funds to community engagement. These monies support programs such as  the Center for Competitive Workforce Development (including Career Literacy for the Advancement of All Youth program and Financial Services Workforce Initiative); Small Business Development Center; Center for Executive Education; Beard Center for Leadership in Ethics;  Sustainability Symposium; Southwestern Pennsylvania Regional Network for the Growth of Service-Learning;  Brashear Association/DUV AmeriCorps*VISTA staff person; Wimmer Family Foundation Service-Learning Grants; Health Career Internship Program, Allegheny County Grant; Elderly and the Internet Program, Jewish Healthcare Foundation; RN/WIN Program, Ryan Memorial Foundation; DUV Community-based Workstudy Tutors; Staunton Foundation Grant for Music Therapy Program at St. Joseph Villa; and The Pittsburgh Central Keystone Innovation Zone. 

		B2c_text: The University community actively fund raises on behalf of its community partners and public needs. In the 2007 academic year $109,297 of payroll deductions were contributed to the United Way and student organizations fundraised an additional $91,675 for their community partners. In addition, during the past year representatives of the Duquesne University Volunteers program, Office of Service-Learning, and Spiritan Campus ministry met with the Greater Pittsburgh Area Community food bank to determine how best to meet the mounting food security crisis in the Southwestern PA region. The efforts yielded immediate financial assistance to our partner food bank at the Brashear Association ($2,500) and food donations over the 9-month academic year. 

		B3a_text: There are three campus-wide avenues for tracking community engagement which include the annual reports from the Office of Service-Learning (to detail service-learning partnerships), Duquesne University Volunteers Program (to document student, faculty, and alumni volunteerism), and Public Affairs (to publicize community engagement partnerships). The collected data are published in the University's Community Impact Report and disseminated to the University population and greater Pittsburgh community including governmental leaders, community partners, prospective community partners, residents, business owners, and stakeholders. The Community Impact Report can be found at http://www.newsroom.duq.edu/reports.html. 

		B3b_text: The documentation of community engagement is publicly disseminated through the University's Community Impact Report (http://www.newsroom.duq.edu/pdf/DUcommImpact06-07.pdf).  This information is also included in the University's annual application for the President's Honor Roll for Community Service and Campus Compact's annual membership survey.  This information is also used for annual University convocations and was taken into consideration for the 2003-2008 University strategic planning process. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Recent NSEE reports indicate that the undergraduate student body did not perceive there were opportunities for community engagement as part of the academic curriculum. This information, compared to the 2006 rates of student participation in community service (roughly 73% of the student body) implied that students desired the opportunity for community engagement and there was an opportunity to strengthen the University's academic offerings by its inclusion. Thus, the University Core Curriculum was revised to better embody the University's mission and to provide students with opportunities to engage the community as part of their academic coursework. A service-learning requirement was added to the new University Core Curriculum (beginning with those students matriculating in fall 2007). Courses at any level within the curriculum (core and major courses) can seek the service-learning designation which  affirms the course meets specific criteria that represent the best practices available in service-learning. These courses share the following common objectives: upon completion students are able to demonstrate comprehension of discipline-specific content informed by their experiences of serving in the community and recognize and reflect critically on the connections between discipline-specific theory and practice.  

		B3d2_text: Referring to the number of faculty involved in service-learning, the instance of community-based research in annual faculty scholarship, interviews with successful promotion and tenure applicants, and the survey responses from service-learning course development mini-grant recipients, faculty members have not felt there was a strong articulation of the way community-engaged scholarship is valued and more faculty development in these areas was necessary. In response, the following strategies were implemented: since 2006, eleven faculty development workshops, book studies, and conferences were offered on topics of community-engaged scholarship, community engagement, and service-learning; in the fall of 2007 the Provost publicized this statement, "Service-learning, if done well, will be considered when evaluating the quality of teaching in a candidate's application portfolio for third-year review, promotion and/or tenure. Service-learning is a potential way, among others, to demonstrate creative teaching and the ability to connect the classroom with the community beyond the campus green. It is not required that all faculty members use service-learning in their teaching, but the venturesome spirit of the pedagogy is appreciated."; and Academic Affairs facilitated a faculty team's 2007 application to the Community Engaged Scholarship Faculty Development Charrette. 

		Impact on community: On

		Impact on institution: On

		b3d3_text: Duquesne's community stakeholders feel the role of community-based organizations in university-community partnerships must be better defined and articulated. Resulting from the January 2008 focus group held with community partners involved in service-learning and the outcomes of the Community Partnership self-study conducted through the Self-Assessment Rubric for the Institutionalization of Service-Learning, these findings also indicate expectations of community-based organizations and of faculty participants should be transparent. In response, the University partnered with Pittsburgh Cares (the region’s leader in promoting and increasing community engagement among citizens and non-profit organizations) and the membership of the Southwestern PA Regional Network for the Growth of Service-Learning (a regional network of higher education and community partners coordinated by Duquesne University) to produce a manual for community partners involved primarily in service-learning and in community-university partnerships. This manual assists Community Partner Organizations in supporting and/or hosting a service-learning project experience at the collegiate level.  This toolkit can be found at http://www.servicelearning.duq.edu/springnetwork/documents/Community%20Partnership%20Toolkit.pdf. 

		B3d4_text: As a result of having measured the scope and impact of institutional community engagement, it is evident that there continues to be a clear link between the institutional mission and its community engagement. This strength was addressed in the 03 – 08 University Strategic Plan in which enhanced service, outreach, service-learning, and community engagement were cited as goals. As a result the following actions have been taken:- Inclusion of service-learning in the core curriculum- Increased budget and infrastructure for curricular engagement- Development of student leadership program in community engagement- Increased volunteer commitments among students, faculty, and alumni- Continuation and development of outreach centers and institutes including the City Music Center, Center for Social and Public Policy, Psychology Clinic, Center for Corporate and Executive Education,  Small Business Development Center, Speech Language Pathology Clinic, Reading Clinic, Civil and Family Justice Law Clinic, Criminal Advocacy Clinic, Environmental Law Clinic, Beard Center for Ethics in Leadership, Center for Competitive Workforce Development, Agenda to Promote Educational Excellence, Center for Advancing the Study of Teaching and Learning, Pennsylvania Leadership Development Center, Nonprofit Leadership Institute, Center for Healthcare Diversity, and Nurse Managed Wellness Centers.

		b3e_text: As referenced in item 3d, the assessment findings have directed interventions designed to meet the needs of students, faculty, community partners, and the institution. In addition to the development of a service-learning element in the Undergraduate Core Curriculum, extensive faculty development in the areas of community engagement, increased attention by the Provost to the role of community-engaged scholarship, a clearer articulation of the role community partners play in these efforts, and a comprehensive risk management plan, there have been other outcomes that impact these core stakeholder groups:A student leadership program, Community Engaged Scholars, was developed in 2007 to strengthen and deepen the community engagement efforts of departments throughout the University, while increasing the student leadership in the direction of community engagement.  Students work with departmental and community hosts to facilitate community-engagement activities for one academic year. They receive bi-weekly training in the areas of engagement, leadership, and project management. The Provost has encouraged a small, but vocal, group of faculty to bring to the attention of Faculty Senate the role of community engaged scholarship in our faculty rewards and incentives. During the 08-09 year, one of the three strategic goals of the Service-Learning Advisory Committee is to examine ways to enhance the relationship between faculty, students, and community partners. This group will be directed by a cadre of community partners and will produce a "community partnership code of conduct" to outline expectations for faculty, students, and community partners involved in community-university partnerships. Finally, the infrastructure to support service-learning has been increased. The Office of Service-Learning will relocate to a newly renovated building in October 2008 and its staff has been increased by a part-time Associate Director for Faculty Development, a graduate assistant, and student aide. 

		B4_text: The 2003-2008 Strategic Plan of the University emphasizes the desire to strengthen community engagement in terms of curricular activities, outreach partnerships, and recruiting a student body that values these activities (http://www.administration.duq.edu/pdf/StrategicPlan.pdf):"2.3 Opportunities for leadership and service will be expanded. The numbers of leadership activities and service projects will be increased. Service-learning opportunities will be offered throughout our degree programs.""3.3 The University will place special emphasis on ethics, leadership, forensics, biotechnology, technology-enhanced teaching and learning, and community outreach. Special strengths in these areas will be fostered. Multidisciplinary efforts in these areas will be expanded, and the establishment of research centers will be encouraged.""2.2 The University will recruit students with records of leadership and service. These considerations will be underscored in admissions decisions."

		B5_text: Duquesne University's Center for Teaching Excellence (CTE) is the primary source for faculty development in terms of teaching and and learning strategies. As such, the Office of Service-Learning collaborates with CTE to offer faculty development in the areas of service-learning and community based research. Since the creation of the Office of Service-Learning, new faculty orientation includes an overview of service-learning  and the following workshops have been offered:-Building and Sustaining Community Partnerships-What We Have Learned: Outcomes of the Service-Learning Course Development Institute-Designing Community-Based Research in the Service-Learning Context-Service-Learning as a “Text” for Deep Learning-Practical Steps for Integrating Service Learning into your Course-Service-Learning in the New University Core Curriculum.As host to the Southwestern PA Regional Network for the Growth of Service-Learning, the University has offered the following development opportunities to its faculty:-2007 Regional Symposium on Service-Learning-2008 Summer Course Development InstituteThe University has also offered funding for faculty to attend the following national events:-Campus Compact's 2005 Institute on Institutionalization of Service-Learning-2006 and 2007 International K-H Service–Learning Research Conferences-2007 IUPUI Assessment Conference, Community Engagement TrackThere are two ad-hoc faculty learning communities that at times address community engagement or have featured community-based research. These are the community-based research faculty group (largely focused on the health sciences) and the Center for Interpretive and Qualitative Research (CIQR). In March of 2008, Academic Affairs pledged its support to facilitate the application of a faculty team to the Community Engaged Scholarship Faculty Development Charrette. Though not accepted for participation, the team has been encouraged to continue its dialogue and is positioned to provide faculty leadership to support community-engaged scholarship efforts. 

		B6_text: Particularly in the areas of service-learning and outreach partnerships community partners are included on advisory committees. For the Office of Service-Learning, three community partners serve on its advisory group and are active in the areas of assessing institutionalization and providing guidance on procedures and practices pertaining to community partnership. In addition, the following initiatives have community partners as advisors:-University-Community Collaborative Project-Career Literacy for the Advancement of All Youth-The Hazelwood Partnership-The Pittsburgh Plunge service immersion experience-The Center for Executive Education -The Beard Center for Ethics in LeadershipThe Brashear Association (a community development organization) partners with the Duquesne University Volunteers program to plan and implement activities in the South Pittsburgh Community. The two share an AmeriCorps*VISTA to coordinate these activities. This VISTA works part-time at the University and part-time at the Brashear Association.

		SD1_text: The mission and values of the University are strongly stated throughout the interview process, and are an important criteria for hiring decisions, although there are no formal faculty search and recruitment policies that articulate the need for expertise in and commitment to community engagement.  

		SD2a_text: Duquesne University uses a traditional framework for the valuation of faculty scholarship. There are three areas of review: teaching, research, and service. As one's scholarship of community engagement fit within these categories, it is weighted along with the other forms of scholarship. If one utilizes community-engagement in his or her teaching methods, it is evaluated by the indicators listed in our review, promotion, and tenure guidelines as publicized in the faculty handbook. Thus, community-engaged teaching strategies are evaluated on their ability to communicate information and knowledge to students, to assist them in the development of learning skills and critical thinking, to foster an understanding of the process of problem solving, and to instill in them a sense of moral and ethical responsibility for their actions.  Forms of research valued at Duquesne include basic and applied research, clinical research, professional practice-oriented research (including pedagogy) in scholarly publications, or other scholarly or creative professional pursuits. Service-learning and community-based research is not generally weighted in terms of the area of service. Rather, they are classified as teaching and research strategies. The faculty handbook can be accessed at http://www.academicaffairs.duq.edu/documents/Faculty%20Handbook_5-9-08.pdf. 

		SD2b1_text: As explained above, community-engaged scholarship can be valued in the areas of teaching and research. 

		SD2b2_text: At this time, there are no formal plans to revise Duquesne's tenure and promotion guidelines in reference to the scholarship of community engagement, although it has been suggested that if faculty feel this is necessary they should appeal to the faculty senate for further consideration.

		SD3_text: Students have a high degree of voice and leadership throughout matters at Duquesne University. It is natural that they are included in the planning and implementation of many community engagement pursuits. In particular, each of the cross-cultural service immersion experiences offered by Spiritan Campus Ministry train and utilize student leaders; a student representative is included in the Service-Learning Advisory Committee; Freshman Orientation Student Leaders facilitate the Freshman Volunteer Day; and the Community Engagement Scholars program places students in leadership positions throughout academic departments to facilitate community engagement activities. The Student Government Association has a service chair, as does Interfraternity Council and Panhellenic Council. Upperclassmen students are chosen to assist the Learning Communities, which includes service-learning courses, and are selected as assistants throughout the School of Nursing's community-based curriculum.

		SD5_text: In terms of curricular community engagement, one faculty person from each school serves on the Service-Learning Advisory Committee, the body charged with guiding the service-learning program. A committee of five faculty comprise the UCSL Designation Committee, the body that evaluates courses which seek to be designated as a University Core Service-Learning class. Using a rubric to evaluate the proposal against the criteria laid out in the Core Curriculum Document, this group is particularly cautious about maintaining the integrity of service-learning, including reciprocity and sustainability in partnerships. One of the Service-Learning Advisory Committee members sits on the University Core Curriculum Committee to ensure thorough integration. 

		SD4_text: Service-learning classes are designated as "UCSL" (University Core Service-Learning) and these classes are listed on the student transcript. 

		IIA1a_txt: The “UCSL” designation presumes that the course utilizes a methodology that combines academic instruction, meaningful service, and critical reflective thinking to promote student learning and civic responsibility. To receive the “UCSL” designation all courses must be approved as meeting the University’s Service-Learning criteria by the Service-Learning Advisory Committee’s subcommittee charged with reviewing courses  (http://www.academicaffairs.duq.edu/documents/UCORE_CUR_10-20-07.pdf).Central criteria include (complete criteria are listed in Section III)     Design: Clear connections exist between service activities and proposed learning objectives. Reflection activities are written into the syllabus, structured, and scheduled regularly throughout the course. Students engage in carefully designed reflection activities that address the service, the discipline, and their own experiences in ways that encourage further understanding of the course content, a broader appreciation of the discipline, and an enhanced sense of civic responsibility. Service activities are mandatory.     Reciprocity: The service provided by the student is determined by the faculty member and the community partner and yields reciprocal benefit. The provided service helps to meet the organization’s overall goal and is not harmful or wasteful of time. Partnerships and/or projects are sustainable. 

		IIA1b_1: 41.00000000

		IIA1b_2: 4%

		IIA1c_1: 20.00000000

		IIA1c_2: 69%

		IIa2a_txt: Upon completion of the Service-Learning requirement, students are able to1. Demonstrate comprehension of discipline-specific content informed by their experiences of serving in the community;2. Recognize and reflect critically on the connections between theory and practice.

		IIA1d_1: 48.00000000

		IIA1e_1: 1648.00000000

		IIA1d_2: 10.7%

		IIA1e_2: 27.8%

		IIA2b_txt: Each course that carries the UCSL designation is required to propose learning objectives that clearly connect to the service being provided. Many of these objectives are tied to overall disciplinary student learning objectives or core competencies.  Example objectives include:THEOLOGY: Students will experience the life, stories, and struggles of a person in the fullness of life, as a service learning project.NURSING: Students will identify strategies for successful interaction in the community.LITERATURE: Students will examine the social, cultural, political, and literary connection between the course texts and a literacy program in Lawrenceville that serves African-American youth as well as recently settled Somali immigrants.EDUCATION: Students will understand the intellectual, ethical, cultural, economic, political, and government influences upon schools including traditional and emerging perspectives.

		IIA2c_txt: Learning outcomes are assessed on a course-level basis. UCSL courses are being assessed based on these criteria:A4. Rubrics for evaluating reflection activities are provided on the syllabusC3. Reflection activities are usually graded.E1. Faculty members assess the student learning outcomes of the service experience. E2. Academic credit is not assigned to the service performed. E3. Students earn credit by displaying increased knowledge of academic content through the framework of service and reflection.

		IIA2d_txt: Assessment data is used to develop strategies for improving or strengthening any or all of the following:1) student learning,2) partnerships,3) projects.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: Off

		Study Abroad: On

		IIA3a_txt: Community Engagement Scholars is a program that enhances student leadership opportunities in the area of curricular community engagement. Coordinated by the Office of Service-Learning, CE Scholars are placed in academic departments to assist with community engagement activities. Acceptable activities include facilitation of service-learning course implementation, reflection discussions, community-based research, and resource-sharing partnerships between the department and one or more community-based organizations. CE Scholars complete 450 hours over one calendar year, and are expected to split that time between their community partner host site and academic department site. CE Scholars receive an educational award through AmeriCorps. Students who participate in the Rome Campus Intercultural Communications are offered service work in one of two settings, the Joel Nafuma Refugee Center, Rome, Italy or Comunità di Sant'Egidio Soup Kitchen, Rome, Italy.Graduate students from the School of Education accompanied Dr. Rodney Hopson on a study abroad in Namibia where they explored the impending educational challenges, opportunities, and possibilities that exist in Namibian schooling as they worked with agencies devoted to instructional technology and HIV/AIDS in the southern African country.Annually, students in the Nursing school have the opportunity to travel to Nicaragua in partnership with the Universidad Politencia de Nicaragua for a community health nursing experience.The Undergraduate Research Program in the Bayer School of Natural and Environmental Sciences requires its participants to participate in community service experiences as part of their program. The program attracts 40-45 students annually and partners with organizations such as the Air and Waste Management Association, Allegheny Land Trust, Sewickley Valley YMCA,  Frick Environmental Center, and Shepherd's Heart Ministries. 

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Core/General Education: As part of the University Core Curriculum, every student will take a minimum of one course that includes a required Service Learning component. McAnulty College and each school provide students with courses that incorporate service-learning. These courses can be at any level of the curriculum, and vary by school. First Year Sequence: Within the Liberal Arts, every freshman student participates in a learning community that is chosen by interest area. There are nine communities. All share a sequence of four courses, at least one of which incorporates service-learning and carries the UCSL designation. In the Majors: Within the School of Music, all students are required to take Piano as part of their music education core. This course houses a service-learning component. All students in the School of Business take a third-year course entitled, "Business Ethics and Communications" which utilizes service-learning. Capstone: In addition to these first year sequences, disciplinary core courses, and major examples, students in a variety of disciplines also have opportunities for community engagement as part of their Capstone experiences in the disciplines of marketing, psychology, pharmacy, nursing, and accounting. Graduate Studies: The Health Care Ethics program has incorporated community engagement as part of the practicum sequence for all Masters and Doctoral students.

		IIA4_txt: 1. Conference presentations in the areas of statistics and community engagement: Dr. Amy Phelps, assistant professor in the Economics and Quantitative Analysis department of the AJ Palumbo School of Business Administration presented at the 2007 International Research Conference on Service-Learning and Community Engagement on the topic of "Meeting and exceeding the GAISE Standards for introductory statistical instruction through service-learning: A comparative study in assigning undergraduate statistics projects" and at the Joint Statistical Meetings on the topics of "What is so great about service-learning and how much work is it?"2. Health sciences action research: Munoz, J.P., Dix, S., & Reichenbach, D. (2006). Building productive roles: Occupational therapy in a homeless shelter. Occupational Therapy in Health Care, 20(3/4), 167-188. 3. Biological sciences pedagogical innovation: Students enrolled in Drs. Nancy Trun and Becky Morrow's courses on Microbiology and Mammalian and Comparative Physiology partnered with the Homeless Cat Management Team to study zoonotic disease patterns in feral cat populations resulting in a grant from the National Science Foundation for the inclusion of service-learning science education. 4. Publication in communications and rhetorical studies: Harden Fritz, J. (2006). Service Learning in a new key: Service Literacy as constitutive of praxis, identity, and community. Communication Annual, LXII, 5-21.5. Publication in health sciences: Wetzel, J. (2006). Incorporating health promotion and service learning into an exercise physiology course using interdisciplinary community partnerships. Cardiopulmonary Physical Therapy Journal, 17(4).

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: Off

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: -Learning Center: the Duquesne University Learning Skills Center at Greenway Middle School in the West End of Pittsburgh provides on-site tutoring support to 6th, 7th and 8th graders.-Tutoring: Duquesne University Volunteers and the Spiritan Division tutor elementary school children at Banksville, Beltzhoover, Bishop John B. McDowell, Clayton, Cresent, Fort Pitt, Greenfield, Immaculate Conception, Incarnation Academy, Lemington, Liberty, Manchester,  Stevens, Weil Technology, and Westwood Elementary Schools, and Providence Family Support Center.-Evaluation: Dr. Hopson, School of Education faculty and director of the American Evaluation Association/Duquesne University Graduate Education Diversity Internship program, has partnered with two of Pittsburgh's East End youth-serving agencies and the Heinz endowments on program development and evaluation.-Training and Professional Development Centers:      *The Nonprofit Leadership Institute and Small Business Development Center provide training in the areas of boardsmenship, nonprofit leadership, and small business development.      *The School of Education provides training for Pennsylvania educators through its centers and institutes including APEX: Agenda to Promote Educational eXcellence and the Pennsylvania Leadership Development Center (PLDC). These provide training to secondary school educators and superintendents. The School of Education partners with ASSET (Achieving Student Success through Excellence in Teaching) to provide professional development to educators across Pennsylvania in the areas of science content, inquiry, curriculum and assessment, and leadership.      *The School of Leadership and Professional Advancement provides a PA tax seminar to more than 100 participants annually and a Reading Development Institute that served 1,062 students-Other: The City Music Center of Duquesne University is a music school for children, teens and adults from the Pittsburgh and Tri-State area. It is one of 12 nationally accredited community music schools in the United States. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: Off

		technology: Off

		faculty consultation: Off

		IIB2_txt: 7,328 students (70.6% of the total undergraduate and graduate enrollment) performed co-curricular service in the 07-08 Academic year. This service was performed individually, as part of student organizations, and as resident hall communities. 1,052 community-based agencies are documented as hosts to this student service.The Human Resources office coordinates our community-based work-study program which exceeds the 7% of the federal funds mandated for community service. These students serve throughout the University's tutoring program, and are also placed at the Brashear Association, Carnegie Museum, Children's Institute, Jubilee Soup Kitchen, Mercy Brady Library, St. Clair Village Housing Community, and the St. Anthony Program.Musicians of the Mary Pappert School of Music provided public events in the following contexts:-The Music Education Department and Symphony Orchestra entertained more than 1300 local elementary students in the Carnegie Hall Communities Link-Up concert- Duquesne Opera Workshop students performed with Chinese opera students in Beijing, Xian, and Qingdao China- Duquesne Choral Organizations performed O Come All Ye Faithful at the St. Paul Cathedral, the Voices of Spirit were featured in the Mass of Hope at St. Scholastica Parish's 100th anniversary and toured Budapest, Vienna, and Prague- Brahms on the Bluff, a 3 year concert series, attracted standing-room-only audiences offering the complete chamber music works of Johannes Brahms- the School presented Jazz: America's Art Form film and discussion seriesDuquesne University Athletics promotes sporting events in the following areas: basketball, baseball, cross country, football, golf, soccer, swimming, tennis, track and field, volleyball, wrestling, rowing and lacrosse. The athletics department has a well established practice of donating tickets to nonprofit agencies and making appearances at charitable events. This process is available at http://goduquesne.cstv.com/school-bio/donation-requests.htm.

		IIB4a_txt: The partnerships and projects highlighted are demonstrative of the Spiritan identity of Duquesne University. The spiritan charism directs us to first seek to understand the community in which you work and then collaborate to meet the needs of that community. None of the programs described work in absence of community partnerships. It is through these partnerships that we assure mutuality and reciprocity. Our community hosts connect us to other needs and resources that exist within the community so that the project is fully informed and all parties participate. There is a theme of community members serving as advisors or instructors within these projects, as there is a theme of shared personnel between the University and its community partners. 

		IIB4b_txt: As discussed in question 3, part a, of Institutional Identity and Culture, these partnerships use formal assessment strategies and informal feedback via partnership meetings to share information between community partners and the institution. Examples of formal assessment strategies include the Spiritan Division's use of community forums, k-12 standardized testing results, and k-12 teacher surveys to evaluate perception and impact of tutoring programs; the Nonprofit Leadership Institute's use of client satisfaction surveys with non-profit organization partners and board candidate pool; the School of Nursing’s Healthy People 2010 project’s use of community luncheon feedback and online surveys of student and agency employee perceptions; the Graduate Center for Social and Public Policy’s agency surveys pertaining to the Community Development Fellows Program; and the Career Literacy for the Advancement of All Youth’s use of annual meetings with superintendents and principals and mentor and student end-of-year surveys.Almost all of the projects rely on face to face opportunities for feedback via partnership meetings. Examples include the Uptown Partners community development organization solicitation of community feedback at monthly board meetings; Spiritan Campus Ministry's solicitation of community participant feedback on the implementation and impact of the annual Spring Community Clean-up; the Duquesne University Volunteers/Brashear Association’s bi-annual planning meetings; and SPRING Service-Learning monthly steering committee meetings. 

		IIB5_txt: 1. Dr. Susan Howard served as Duquesne University's coordinator for the Consortium on Adoption Studies and presented a paper entitled "Transracial Adoption in the 18th-c.Transatlantic Novel: The Questioning of National Identities in Charlotte Lennox's Euphemia" at the Consortium's "Encountering New Worlds of Adoption" conference in October 2007.2. Gorse K.  Youth Football Players:  Proper Fuel for Strength & ConditioningNational Football League Youth Football Handbook 3. Dr. Evan Stoddard helped in the formation of a new community advocacy and development organization, Uptown Partners of Pittsburgh, in the neighborhood surrounding the University.  He took the leadership, with residents and business people in the community, the Community Technical Assistance Center, and the Duquesne University Community and Economic Development Law Clinic, to write the articles of incorporation and the organization's bylaws, which he then presented at a series of community meetings for amendment and ultimate adoption.4. Dr. Bridget Calhoun has been a volunteer medical staff person for the Southwestern Pennsylvania Healing Weekend for those infected with, and/or affected by HIV for the past 8 years.  She has assisted student participants with scholarly reflection on their experiences and facilitated the following article:  Szocik Melissa. The Weekend That AIDS Acquired a Face. Journal of Physician Assistant Education 2006;17(4):59-60.5. Turocy PS.  Athletic Training Rooms:  Learn Why you Need to Clean Up your Act.   Managing School Athletics.  8(8): 5 -  November 2006

		III1_txt: Regarding S.II, Q 1A: Service Learning Course CriteriaPreparation/Course Design: 1. Clear connections exist between service activities and proposed learning objectives; 2. The academic rigor of the course is enhanced, not weakened, through use of service-learning; 3. Reflection activities are written into the syllabus, structured, and scheduled regularly throughout the course; 4. Rubrics for evaluating reflection activities are provided on the syllabus; 5. Students are oriented to the agency in which they serve and to the course project. Action/Service Performance: 1. Service activities are mandatory and ongoing throughout the semester.  2. Classroom sessions may be designated for student visits at Service-Learning sites (policies vary by schools/departments). Reflection: 1. Students engage in carefully designed reflection activities that address the service, the discipline, and their own experiences in ways that encourage further understanding of the course content, a broader appreciation of the discipline, and an enhanced sense of civic responsibility; 2. The reflection activities are required pre-service, throughout the service, and post-service; 3. Reflection activities are usually graded. Reciprocity: 1. The service provided by the student is determined by the faculty member and the community partner; 2. Both the student and community partner benefit from the service; 3. The provided service helps to meet the organization’s overall goal and is not harmful or wasteful of the student’s or the organization’s time; 4. Faculty, students, and community members implement sustainable service partnerships and/or projects;  (Examples of such sustainability include, but are not limited to  partnerships that continue over many semesters, allowing continual provision of service, albeit course participants change each semester; Projects that include educational activities (such as grant writing) that allow community organizations to continue running said projects; The creation of “user manuals” or “handbooks” that provide explanations of how community partners can continue to administer programs or sustain products designed by students in SL coursesEvaluation/Assessment: 1. Faculty members assess the student learning outcomes of the service experience. 2. Academic credit is not assigned to the service performed. 3. Students earn credit by displaying increased knowledge of academic content through the framework of service and reflection. 

		III2_txt: The process by which Duquesne University conducted its self-study of community engagement for the purpose of this application was exhaustive and intentionally inclusive of community voice. Beginning in September of 2007, the Provost sponsored open forums for the University community at which the Community Engagement Classification was discussed and there was consensus that we should declare our desire to apply. Fifty-two faculty members, administrators, and community partners were interviewed to obtain information on their curricular engagement, outreach, and partnerships. Community interviews were vital in gathering evidence and led to the discovery of new partnership potentials. More than 225 documents are now housed in the newly created Community Engagement Archive housed in Academic Affairs. As a means of self-discovery, this process has highlighted programs and partnerships to celebrate and areas that can be strategically strengthened in coming years to further promote sustainable community-university partnerships. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 
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I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
 
  


 4







4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
 


 


 27







        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  


 32







4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 


 
  


 
 
 
 
 
 


 37







3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Vision: "Metropolitan State University will be the premier urban, public, comprehensive System university in the Twin Cities metropolitan area and will provide high-quality, affordable educational programs and services in a student-centered environment. The faculty, staff, and students of Metropolitan State will reflect the area's rich diversity, build an anti-racist learning community, and demonstrate an unwavering commitment to civic engagement."Mission: "...The University is committed to academic excellence and community partnerships through curriculum, teaching, scholarship, and services designed to support an urban mission." (cont'd in appendix)

		IA2_text: Civic Engagement Leadership Award-Each year, an individual or group of individuals who have taken leadership roles in addressing Metropolitan State University’s Engaged Campus Initiative is recognized with the Civic Engagement Leadership Award. Staff and faculty members of the American Democracy Project Working Group review the applications and make a recommendation to the Provost and Vice President, Academic Affairs . The final decision and selection of the awardee(s) is made by the Provost and Vice President, Academic Affairs and presented at the annual Civic Engagement Conference. President's Circle of Engaged Learning-To underscore the importance of the university's commitment to civic engagement and community partnerships, former President Wilson Bradshaw created The President's Circle of Engaged Learning. All faculty members having courses with significant engaged learning components will be designated as part of the Circle. This special designation is open to all faculty and is celebrated with an annual reception and award ceremony. Certificates of Recognition-Because of the nature of our student population (part-time students, working adults), many civic engagement initiatives recognize participants individually with certificates of appreciation, rather than with large celebrations. Though the University has had group celebrations in the past, many students cannot participate because of their very busy schedules. The certificates of recognition are tangible items students can put in portfolios or display.

		IA3a_text: 1) Each semester, the Center for Community-Based Learning administers community partner surveys to all community partners participating in civic engagement programs, including all K-12 school partners and English as a Second Language tutoring partners with Project SHINE.  Several questions on these surveys deal with community perceptions of our engagement.  2) In addition to these surveys, a Program Evaluation class at Metropolitan State conducted an in-depth evaluation of community partnership perceptions in the Dayton's Bluff community, where the University's main campus is located. This same class conducted an in-depth evaluation of community partnership perceptions with partners participating in the University's community-based internship program. These evaluations included both written surveys and focus groups. 3) On a less formal level, University and community partner staff are engaged in conversation at many points during the semester, where oral feedback is exchanged.4) The University plays an active role in the Dayton's Bluff Urban Partnership group, a collaboration of residents, neighborhood organizations, community leaders, businesses, and educational institutions committed to developing the social, economic, and physical health of the Dayton's Bluff Community.  This partnership group meets monthly and provides an important space for ongoing community feedback on University initiatives and planning. 5) The Center for Community-Based Learning is currently working with an external evaluation consultant to develop a systematic assessment that can be used University-wide with all of our civic engagement partners. We have received a grant from the Minnesota Higher Education Services Office to work on this project in FY 09 (July 1, 2008- June 30, 2009). 6) Data is collected for Category 9: "Building Collaborative Relationship" of the AQIP Systems Portfolio and for the Higher Learning Commission and accreditation requirements. 

		IA3b_text: All data related to the community's perception of the University is reviewed by appropriate program staff and/or faculty to adjust programs or projects within the community. At the highest level, our Director of Community Outreach, Civic Engagement and the Center for Community-Based Learning, Director of University Advancement and Director of Facilities have sought feedback through several community groups, including the Dayton's Bluff Urban Partnership group and the Prosperity Campaign (groups made up of local organizations and residents) on a regular basis. Assessments from these groups are reviewed by upper-level administration and taken into account as major decisions affecting our local community are made.  Data is also used in the University Planning Process, which includes a continuous improvement framework.  

		IA4_text: 1) Mission and Vision statement:The University's mission statement appears in a number of marketing pieces used by every department and college, noting that Metropolitan State "demonstrates an unwavering commitment to civic engagement."  2) Print material:The Center for Community-Based Learning has its own folder and set of marketing brochures that highlight the programs and resources of the Center.  Included in this folder are individual marketing sheets for Youth Programs and Library Outreach, The American Democracy Project,Community-Service Learning and Research, and Academic Internships.3) Web material:On the main public homepage of the University (http://www.metrostate.edu/), Community-Based Learning and Civic Engagement has a link in the main navigation bar. This link leads to the Center for Community-Based Learning page, where more information about University civic engagement is found.4) External Marketing Materials:Metropolitan State is included in The Princeton Review’s/Campus Compact’s book, "Colleges with a Conscience:  81 Great Schools for Socially Engaged Students with Outstanding Community Involvement." Being included indicates that the school is one of 81 institutions in 33 states selected as the nation’s best colleges for students seeking colleges that foster social responsibility and public service. Criteria used in selecting colleges included the admissions practices and scholarships rewarding community service; support for service-learning programs, student activism and student voice in school governance; and the level of social engagement of the student body.

		IA5_text: President's presentation for National Campus Compact's 20th Anniversary:"Our goal in this paper is to outline the foundations of programs and practices we are implementing in Minnesota that have implications for communities all across the country.  These programs are based on knowledge gleaned from research in a variety of areas, all of which points to a need for active, long-term collaboration between K-12 schools, institutions of higher education, and community organizations to ensure that those of our most vulnerable citizens who choose to attend our urban institutions in Minneapolis and St. Paul have optimal opportunities for access and success in school, in college, and in life.  "President's speech introducing Peace Corps Baccalaureate Program: "Not only does Metropolitan State offer the highly-rated program features that this collaboration requires, but also, our historic commitment to civic engagement and service learning creates a wonderful “fit” with the ethos and goals of the Peace Corps. "President's Circle of Engaged Learning address to faculty: "The President’s Circle of Engaged Learning provides a vehicle for examining and clarifying how what is learned through the academic process can be directly beneficial for both the student and the community.  At Metropolitan State, our tagline, “where life and learning meet”  is more than a slogan—it is an accurate description of the kinds of teaching and learning that occur here, and it is a heritage of which we are justly proud." East Side Prosperity Campaign Kickoff Keynote: "Metropolitan State resonates deeply with the goals and values of the East Side Prosperity Campaign— to develop relationships among residents, to organize providers of a holistic spectrum of services, to connect residents with providers, to improve the wealth and well-being of our families and community -- Metropolitan State is proud to be a member of the Prosperity Campaign." The Provost plays an active leadership role as chair of the American Democracy Project; the President is an active member of MN Campus Compact.

		B1_text: Metropolitan State University's Center for Community-Based Learning, Community Outreach, and Civic Engagement (CCBL) provides support for efforts, across the university, to integrate community-based learning and civic engagement with academic reflection through internships and courses which provide a meaningful experience for the participating community organization or business and the student.The CCBL strives to assist and support Metropolitan State students, faculty and staff in being responsible citizens and partners in the community. The CCBL provides high-quality individual internships, group internships, applied research projects, service-learning activities, courses with field components, and community partnerships which address mutually defined interests and build on the capacity of the community.Staffing: (5 professional staff; 3 support staff, 1 VISTA, several work-study students)1) Director, Community Outreach, Civic Engagement, and Center for Community-Based Learning: Has the responsibility to integrate community-based learning, community action and civic engagement into the fabric of the university.  The director serves as the direct administrator of the  Center for Community-Based Learning, reporting directly to the Provost.2) Associate Director, Center for Community-Based Learning and Coordinator of Youth, Family and Library Outreach: Plans, directs and manages the innovative programming efforts for the Center for Community-Based Learning’s  Youth, Family  and Library Outreach.  The ultimate goal of this position is to provide and ensure quality academic experiences for students that result in meaningful relationships with the community.  3) The Academic Internship Coordinator directs and supervises the university-wide internship and literacy programs which include:  advising and assisting students; coordinating internships, tutor training, and placements; liaison to communities, businesses, and government agencies; and all planning, promotion and evaluation of the internship and literacy programs.4) The Community Service Learning Coordinator is responsible for the development and management of community-based learning activities. This position is charged with financial and operational management of continuing projects and development and implementation of  new initiatives.5) Upward Bound Program Coordinator:  Plans, coordinates and supervises day-to-day operation of Upward Bound, ensuring compliance with U.S. Dept of Ed and project grant award guidelines; to provide administrative leadership for the project including: program development and implementation, staff supervision, budget management, evaluation, and direct supervision.

		B2a_Text: CCBL salary: $260,000 (permanent)Operating Funds : $41,000 (permanent)Special Events: Approximately $10,000 (requested every year)Post-Secondary Educational Opportunities: $80,000 (requested every year)Peace Jam: $45,000 (requested every year)

		B2b_text: Each year, a number of external funding sources support institutional engagement within the community. Currently, the following programs are supported with external funds:* Youth Outreach Programs (Ecolab Foundation, $12,000)* Project SHINE (Students Helping in the Naturalization of Elders) - (Temple University Center for Intergenerational Learning, $10,000)* Deliberative Polling Initiative (Minneapolis Foundation, The Saint Paul Foundation, Bigelow Foundation, $27, 500)* Deliberative Polling (President's Special Initiative Award, $25,000)* Civic Engagement Evaluation and Assessment Grant (Higher Education Services Office, $10,000)* Trio Programs, including Upward Bound (US Dept. of Education, @ $250,000 per year)

		B2c_text: A development officer from University Advancement is assigned to work with the Center for Community-Based Learning, seeking external funding for relevant community-based projects. Her assistance locating funding sources, writing grant proposals, and securing funding is integral to the success of our external fundraising efforts.   The Center for Community-Based Learning also has a long history of successful grantsmanship. Major grants received in the past include $100,000 from the US Dept. of Education (1994), $262,000 from the Kellogg Foundation (1995-1997), $82,000 from the Corporation for National Service Learning (1996-1998), $162,000 from the Local Initiatives Support Corporation (1999-2001), $40,000 from the MN Literacy Council and MN Campus Compact (1999-2002), $53,000 from Temple University/ Corporation for National and Community Service (2001-2003), $72,500 from the Higher Education Services Office (2002-2003), and $251, 010 from the Bush Foundation (2004-2007). 

		B3a_text: 1) Civic Engagement Audit:Led by the Center for Community-Based Learning, Metropolitan State completes a civic engagement audit every four years, providing new benchmarks for assessing our growth as an engaged campus over time. One goal of the first audit (2003) was to determine the type and number of courses that connect academic learning with community. Faculty members identified 150 separate course titles and 161 sections of courses that integrated a community connection. The 2007 audit revealed an additional 48 courses that have been identified by faculty. These courses are in all five colleges and within almost every department. 2) Circle of Engaged Learning- In addition to developing the surveys and the instruments for measuring community connections and civic engagement, the audit also involved faculty members and staff of the Center for Community-Based Learning in developing a list of concepts/terms that described the various components of civic connections at Metropolitan State. This list of terms formed the development of the Circle of Engaged Learning, a model established by CCBL to indicate how civic engagement can lead to social transformation. The Circle of Engaged Learning has become a very important and public element of the university's commitment to civic engagement and community partnership that has also attracted significant attention from colleagues around the country.3) 2007-2008 Year of Engagement:A comprehensive Calendar was kept on Metropolitan State University's website displaying the more than 75 events connecting the University to the Community for 2008.  This tool is used to both track and promote the University’s engagement with the community. 

		B3b_text: 1) Civic Engagement AuditGathering this information helps better understand the connections between both academic and student affairs and the community, to examine and clarify how what is learned can be directly beneficial for both the student and the community. This endeavor has served as a model for other colleges and universities that are beginning to measure their level of community engagement.2) The Circle of Engaged Learning helps faculty and staff identify areas of engagement. Faculty who are using community components in their courses are asked to join the President's Circle of Engaged Learning.  These data are also used in funding requests and internal and external reports, which leads to a better University understanding of our culture of engagement. 3) Data from all of these sources are being used to help create a listing of civic engagement courses that will appear online to aid students in choosing curricular civic engagement as they select their courses. The University is also working to designate service-learning courses in the class schedule and course catalog. 4) These data are also used in Higher Learning Commission (Academic Quality Improvement Program Systems Portfolio) accreditation reports and in the University Plan (2007-2010), looking at data on "Engaged Learning" as a specific University goal area and providing direction for future funding and program initiatives.5) Data from the Year of Engagement has been used in marketing pieces for the University and internal and external reports.  Data gathered from all sources are used to improve student learning outcomes, community relationships and community outcomes, faculty teaching, and many other aspects of our civic engagement partnerships.  

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Analysis of a consortium-wide Project SHINE (Students Helping in the Naturalization of Elders, a major service-learning program at Metropolitan State) comparison study revealed a number of areas in which SHINE students experienced greater increases in civic knowledge and skills, compared to their peers who did not participate in SHINE.  Students who participated in SHINE reported statistically significant increases in intention to attend graduate school, comfort with tutoring and teaching English to others, and knowledge of U.S. immigration when compared with students who had not participated in SHINE (CNCS Comparison Study Report, 1/31/07).

		B3d2_text: Sharing physical space in community organizations where students have learning experiences (such as in the Social Work Teaching Centers) allows faculty to have a better understanding of the real day-to-day issues that community members face. In Social Work Teaching Centers, where students spend 20 hours weekly and are immersed in one of the Twin Cities communities of color, faculty facilitate seminars with small groups of students. The field seminar offers students opportunities to integrate social work knowledge, skills and values within a culturally specific context. The sharing of physical space in the community where their students are working enhances their teaching capacity and their ability to model authentic relationships for students. In addition, faculty can observe students and act as a liaison between the sites and students. Faculty often consult, facilitate, or find research opportunities as a result of the Learning Center connections (Civic Engagement Audit). 

		Impact on community: On

		Impact on institution: On

		b3d3_text: In a focus group with community members who use the Community-University Library and Information Center, the University found "...Perhaps the most important information shared about the joint library was its close proximity to the community, the welcoming and friendly atmosphere created by staff, and the variety of activities available  to the community through the library programs. What made the library attractive was the fact that is was accessible by foot, as four of the five youth in the focus group routinely walk to the facility. They all use the library and Homework Help Center three to five times per week. They report receiving good assistance on their homework and have found the atmosphere of the Help Center to be relaxed and friendly... Youth commented that their parents liked the community-university library because it was considered a safe place to hang out and was a facility that supported good educational activities. All the parents of the youth used the facilities and were especially happy to be able to use the University resources and attend University programs available through the library.... The fact that there was better communication between library staff, especially the Library Outreach Coordinator and schools, also enhanced its utility and functionality." 

		B3d4_text: As a result of collaborative planning with the community, the University Facilities' Master Plan has changed on several occasions in response to neighborhood concerns. For example, the community had considerable input in the placement and design of the University-Community Library. The University sits on a prominent piece of land on top of what is called "Dayton's Bluff," a gateway to the East Side community. The neighborhood values its view from the bluff and communicated concerns with University development in relation to the skyline and bluff views.  As a result of community input in the planning process, the Master Plan was altered to build the Library building where a parking lot was once planned. The results of such alterations have been beneficial to both the University and the community, as both groups have been able to build relationships based on those planning decisions. The Master Plan is again being revised, and the community will have a role in giving feedback on where to locate the new Science building.  

		b3e_text: Yes, the assessment data is used to gauge the level of institutional engagement with the community. Results are shared with deans and directors to encourage them to continue to broaden their community engagement, as well as to inform plans for new projects and partnerships. Data is also used in publications and reports to many different University stakeholders. As noted previously, data from assessment mechanisms are also used:* To help create a listing of civic engagement courses that will appear online to aid students in choosing curricular civic engagement as they select their courses. The University is also working to designate service-learning courses in the class schedule and course catalog. * In AQIP accreditation reports and in the University Plan, looking at data on "Engaged Learning" as a specific University goal area and providing direction for future funding and program initiatives.*In marketing pieces for the University and internal and external reports.  *To improve student learning outcomes, community relationships and community outcomes, faculty teaching, and many other aspects of our civic engagement partnerships.  

		B4_text: University leadership supports and understands community engagement is central to Metropolitan State's urban mission. "Engagement" is one of six University goals, and the University’s strategic plan includes “Engaged Learning” as one of ten strategic objectives for the next three years. The “Engaged Learning” objective applies the University’s “Circle of Engaged Learning” framework to institutionalize the unwavering commitment to civic engagement across the University. The "Engaged Learning" Objective in the strategic plan outlines the following strategies:1) Continue to actively engage the East-Side St. Paul community through the Dayton's Bluff Urban Partnership, the Prosperity Campaign, and other community venues.2)Identify the means to create and maintain high-quality community-based partnerships.3) Enhance co-location in Minneapolis through collaborative initiatives with Minneapolis Community and Technical College.4) Expand study abroad opportunities for Metropolitan State students.5) Increase the number of courses that integrate community-based civic engagement in the academic experience.6)Increase alumni involvement in community-based activities by 10%.The CCBL strategic plan also outlines important strategic goals, continued in the "wrap-up" (III.1)  

		B5_text: * Brownbags and Workshops: The Center for Teaching and Learning sponsors several workshops and brownbags each year that focus on community engagement. Faculty, staff, or external speakers involved with community projects present on various topics related to community engagement. * Fall and Spring Faculty Conferences:These one-day faculty professional development conferences customarily have a session featuring aspects of  community engagement. * Community-Based Research Circle:  This Circle provides a vehicle for interested faculty and community members to exchange ideas and to share research and evaluation about community-based initiatives. It also provides an informal forum for continuing education on the topic. After being dormant for several years, the Circle began meeting again in 2007. Twenty-five faculty members and ten community members have attended these meetings, which are held several times each year. The Circle presented a Community-Based Research Forum for faculty, staff, students, and community-members to hear two presentations of research and then participate in structured discussion about Community-Based research. *Support for Conference Attendance:Faculty are supported in attending conferences related to community engagement. Notice of conferences are sent out to deans and faculty by the Center for Community-Based Learning. In the past several years, faculty have attended the SENCER training, Campus-Community Partnerships for Health, the American Democracy Project, and International Service Learning Research Conferences, and trainings offered by the MN and National Campus Compacts. The faculty team was also 1 of 20 (out of over 100) applicants invited to the CCPH engaged scholarship charrette.* Community Service Credit for Faculty:Faculty may use 1 assigned workload credit to participate in community projects. They must provide documentation of their work, hours spent on the project and the outcome of the work to their dean. The activity must benefit the community and be mutually agreed upon with the organization benefiting from the work.

		B6_text: The University is an active participant of the Dayton's Bluff Urban Partnership group, a collaboration of residents, neighborhood organizations, community leaders, businesses, and educational institutions committed to developing the social, economic, and physical health of the Dayton's Bluff Community.  This partnership group meets monthly and provides an important space for ongoing community feedback on University initiatives. The University is also a "coordinating partner" of the Prosperity Campaign, a community-based campaign with the goal of increasing wealth for East-Side Saint Paul residents and businesses through homeownership, jobs, entrepreneurship, financial literacy, and leadership development. The Campaign creates strong relationships with organizations and institutions serving East Side residents, facilitating connections that help mobilize and engage the community. Community organizations involved in internships and service-learning partnerships complete community partner surveys annually, providing important feedback to departments and faculty. They are also invited to provide feedback regarding the University Facilities Master Plan. 

		SD1_text: A standardized interview question for all faculty interviews asks about the candidate's philosophy and experience regarding community engagement. The hiring committee ranks each candidate's answers, and these answers play a role in hiring decisions.

		SD2a_text: The University recognizes and rewards civic engagement in the tenure and promotion process, including applied, community-based research. The CCBL Faculty Workgroup identified an opportunity to encourage faculty to use the criteria in the university-endorsed Circle of Engaged Learning for promotion and tenure as outlined in the IFO/MnSCU Master Agreement. The Circle contains seven categories through which faculty and other university agents formulate civic engagement initiatives such as courses, community partnerships and additional learning opportunities intended to lead to social transformation for those communities with which the university collaborates.  The Workgroup identified examples of activities which fall into one or more of the seven categories relevant to promotion and tenure documentation.A document was created to help faculty members consider how civic engagement efforts may be used in the promotion and tenure process.  The document is composed of three parts:1)  Circle of Engaged Learning (visual representation), 2) Circle of Engagement Categories Defined (The examples under each category definition are representative of what faculty might consider and are not intended to limit possibilities of what faculty might include)3) Promotion and Tenure Criteria Summarized

		SD2b1_text: Community-engaged scholarship is defined by applying criteria for promotion and tenure to the elements in the "Circle of Engaged Learning." For example, incorporating a community-based learning experience into the classroom is considered "community-engaged scholarship," meeting the requirements for the following criteria: 1) Demonstrated ability to teach effectively,  2) Evidence of continuing preparation and study, 3) Contributions to student growth and development, and 4) Service to the university and community.  Service to the community, community-based research, civic engagement partnerships, and community immersion experiences are all recognized as community-engaged scholarship.

		SD2b2_text: N/A

		SD3_text: Student Senate: The Student Senate actively supports Metropolitan State's unwavering commitment to civic engagement" by helping each student achieve academic excellence and be a responsible citizen in an increasingly complex and culturally diverse world. Melissa Heinz, Student senate president, is an active participant in civic and community activities and acts as a connection between the student’s voice and the University.  The Student Senate has designated a position with the specific assignment of community outreach and civic engagement, working closely with CCBL staff and representing students on civic engagement committees like the American Democracy Project.Student Organizations: Various student-run organizations share their skills, and interests with the community through special events and programs.  Some of the most active in community engagement are the cultural organizations and the Students for Social Change Organization: Students for Social Change (SSC) is a student organization seeking to engage, educate and empower the Metropolitan State community. Formed primarily by social science majors, yet open to all, the group was founded for the purpose of giving students an avenue to explore the many ways they can enact positive social change—both locally and globally. The group encourages fellow students to engage in public issues and learn more about how to make a difference in local and global affairs.Culture-based student groups influence the University and surrounding community by hosting events and educational opportunities to promote diversity and encourage cultural understanding, including outreach in communities of color.  For instance, the Asian Student Organization, African-American Student Organization, and the Chicano-Latino student organization all play active roles in planning University-wide cultural events during cultural weeks and months. 

		SD5_text: The Center for Community-Based Learning (CCBL) Faculty Workgroup, composed of  and appointed by Faculty Association representatives from each academic unit, John Burton (First College), Adela Peskorz (Library) Sharon Rice Vaughan (CPS), Frank Schweigert (COM), Kathy Wellington (CAS), and Susan Shumer, Director, Community Outreach, Civic Engagement and CCBL, is responsible for promoting community-based learning within each unit and for leading each unit in consideration of strategic civic engagement relationships determined in collaboration with the CCBL staff.  The director facilitates the faculty work group, which is charged with integrating community-based learning/scholarship and research, community outreach and civic engagement into the fabric of the university.  This team has been instrumental in promoting civic engagement as part of the criteria for promotion & tenure and working to evaluate courses with community-based components for special notation in the university catalogue, in course schedules and on transcripts. 

		SD4_text: Community-based internships are noted on transcripts.  The Community Organizing and Development minor is also noted on transcripts. This interdisciplinary minor is available to all students with an interest in organizing, and developing and sustaining community, institutional and social change. The minor provides a holistic overview of community organizing and development, including a focused field experience in community organizing and development, an exploration of approaches to community empowerment and social justice, an understanding of the impact of public policy.Though service-learning courses are not currently noted, there is continuing discussion about how this might happen in the future.

		IIA1a_txt: Circle of Engaged Learning- A Visualization of Civic EngagementThe Circle of Engaged Learning is an instrument designed for measuring and identifying community connections and civic engagement, utilizing a list of concepts/terms that describe the various components of civic connections, at Metropolitan State.  This information helps to better understand the connection between courses, creative learning strategies, or research, and the prevalence of community-based learning instructional strategies, such as service-learning, internships, field studies, and the like, at the university.   In addition, the university has an over-arching goal of Social Transformation Engagement: a long-term unified commitment by the University and larger community to alter social disparities by working towards social change and justice.We identify service-learning courses based on the following definition:• Community-Based Service Learning:  university-wide approach of teaching, research, or experiential learning that combines authentic community or public service activity with academic instruction, focusing on critical, reflective thinking as well as evidence of civic responsibility and/or personal growth. 

		IIA1b_1: 76.00000000

		IIA1b_2:  6.6%

		IIA1c_1: 16.00000000

		IIA1c_2: 52%

		IIa2a_txt: Civic Engagement educational goals in curriculum:* Educate individuals to be informed and effective citizens.* Integrate theoretical and practical learning as well as technical competence.Civic Engagement teaching goals:* Provide teaching and advising that foster student learning and development in preparation for careers and service to their communities.Civic Engagement Service Goals:* Develop creative partnerships with public and private organizations, providing a variety of resources to engage faculty, students, and staff in community-based activities.

		IIA1d_1: 31.00000000

		IIA1e_1: 1077.00000000

		IIA1d_2: 30%

		IIA1e_2: 16%

		IIA2b_txt: Social Science:  "To develop civic skills and ethical awareness by participating in community-based learning and program internships."Philosophy: "Social philosophy provides students with the skills and intellectual foundations required for well-informed, reflective and effective participation in political and community life."Communication: "Students will acquire relevant workplace experience through internships and service-based learning."Graduate Programs in the College of Management: "Students will know themselves, especially their values, well enough to develop an appropriate management style, philosophy and set of ethical guidelines.  Students work effectively and sensitively with people of other races, gender, ethnic and age groups."Human Services: "Experiential Practicum (HSER 350I) is intended to provide students with the opportunity to transfer the knowledge, skills, and attitudes gained from their academic course work into clinical settings.  Every student is required to complete an internship experience.  Students are also required to complete an internship evaluative process."

		IIA2c_txt: In each department or college with civic engagement learning outcomes, the outcomes are assessed by the respective department and faculty.Student outcomes may be measured by observation, pre and post surveys, reflection papers, evaluations from community partners, or other methods the department deems appropriate. Community outcomes may be measured by formal or informal communication with community partners, surveys, formal research, and other methods. Outcomes will vary, depending on the nature of the partnership and the expressed community need. An external consultant is currently working with the University to design a method for measuring shared outcomes more uniformly and systematically sharing outcomes.Data is also included in the assessment report of the AQIP Systems Portfolio for Continuous Quality Improvement. 

		IIA2d_txt: Assessment data are used by each individual department to assess student learning.Community partnerships are also assessed. Partnerships and projects may be adjusted according to the feedback received in these assessments. These data can be used in publications and reports to many different University stakeholders, as concrete examples of student contributions and achievements. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: **Student Research:Student research is integrated in a number of courses. For instance, in Social Research, students "learn a range of social research theories and methods and then have the opportunity to apply them to social work practice. They apply research findings in the real-world by implementing a single system research design or conducting program or policy evaluations at community sites." Nearly 40% of faculty report working with students on an undergraduate research project (HERI 07-08 Faculty Survey Institutional Profile.)** Student Leadership:* Student Life and Leadership Development Mission: To develop engaged leaders with a lifelong commitment to diversity, integrity and social responsibility.* The GEMS (To Guide, Empower, and Support our Students through Mentoring) Program offers undergraduate students at Metropolitan State University a chance to develop a close, positive relationship with a mentor- an alum, staff, faculty, community leader, or upper-class student at Metro State . Students team up with a mentor based on their major, interest and an interview with a GEMS mentor. **Community-Based internships:* Group internships have been developed by faculty and offer students field experience and community involvement while providing faculty-led seminars for discussion and reflection.* Community-Based Field Experiences involve students in neighborhood-based research in Minneapolis and Saint Paul. Specific projects are identified and supervised by organizations to increase the community's capacity and performance for successful community development efforts.**Study Abroad: Metropolitan State's Center for Community-Based Learning (CCBL) is the university resource for students interested in study abroad or any global experience. For three semesters, a technical writing class has traveled to Peru, working with technicians to adapt technical manuals so native people could use modern devices with little to no outside technical assistance.  There are many other examples of this type of community work abroad.

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: In Core Courses/ General Education Requirements - see description at the end of this document because of space limitations. In the Majors:* One goal of the College of Nursing is to collaborate with educational and service partners to foster expanded practice and research opportunities. All nursing students complete community practica. * Human Services is noted for its culturally diverse faculty, quality and innovation in teaching, advising, community service and student centered experiential learning approaches. * Psychology: All students are expected to demonstrate the ability to apply knowledge in their chosen area of psychology through a community-based internship (3 credits) and its accompanying seminar, or through past work or community involvement.* The Urban Teacher Program integrates theory and practice by requiring teacher candidates to spend time with youth in urban schools and communities at each stage of the program through a variety of courses.* The Social Work program requires14 credits of field practica including 5 credits in a community learning center in a community of color, 5 credits in a mainstream social work setting and 4 credits in field practice seminars*In Graduate Studies:The graduate degree specialization in community psychology trains people to work with communities and organizations to help them develop, implement and evaluate innovative solutions to social problems.*In Capstone Courses:The Masters in Nonprofit Administration capstone course engages students as partners in community projects, including a reflection and presentation component.  The MLS Capstone revolves around the facilitation and completion of students' self-directed capstone projects, broadly defined not only to include research papers, but community projects, artwork, or performances that would include a reflective written component.

		IIA4_txt: 1) Helen Correll, Communications, Writing, and the Arts Faculty: Peru Technical Writing ProjectMetropolitan State communication students worked on four technical writing projects in Peru: instructions for solar-voltaic battery maintenance, health education information for children, biodigester safety instructions, and documentation for a water filtration system. This partnership was featured in the National Campus Compact Newsletter and has been the topic of several national conference presentations. http://www.compact.org/current/issues/2007_Fall#collaboration2) Adela Peskorz, Library Faculty: Best Books for Young Adults engages youth ages12-18 who read and review books, sharing opinions about books directly with the publishers who produce them. Every two years the Young Adult Library Services Association of the American Library Association (YALSA) selects fifteen teen review groups from around the US and Canada. Metropolitan State "Teens Know “Best” was one of the 10 groups chosen in this prestigious competitive process last year. 3)  Cindy Kaus and Rikki Wagstrom, Mathematics Faculty, are founders and organizers of MPower, an annual summer math camp for teen girls at Metropolitan State. MPower’s primary goal is to promote sustained interest among girls in furthering their mathematics education and pursuing careers in science, technology, engineering and mathematics. University mathematics students assist with the math camp. 4) Frank Schweigert, Public and Nonprofit Administration Faculty: "The priority of justice: A framework approach to ethics in program evaluations," Evaluation Program Planning (2007) (Link) and "Learning to Lead: Strengthening the Practice of Community Leadership," Sage Journals Online: Leadership 2007, August 2007, Vol.3, No.3; http://lea.sagepub.com/content/vol3/issue3/.5) Jennifer Wingren, Criminal Justice Faculty: Initiated an Inside-Out Prison Exchange Program beginning at Metropolitan State this fall. She will be organizing a session and presenting at the Midwest Sociological Society's meeting in Spring, 2009. 

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: Off

		evaluation support: Off

		training programs: On

		professional development centers: Off

		other (specify: On

		IIB1_txt: Peace Corps Baccalaureate (Offered exclusively at Metropolitan State):The program provides a pathway for Peace Corps Volunteers, during and after their tours of service, to complete a  BA from Metropolitan State.  This individualized degree program is designed to support those who have received an AA, AS or AAS degree from a community or technical college and would like to work toward their BA while serving as Peace Corps Volunteers. Volunteers earn credits for learning from their Peace Corps training and field application while taking courses at a distance. Post Secondary Enrollment Options (PSEO):Metropolitan State supports PSEO, a state program that allows high school students to participate in dual enrollment programs, taking college courses, often in their local high schools but taught by college faculty, to both develop college level knowledge and skills and to provide them with early college credits so important to both access and success in higher education. Power of You Program:In order to better address issues of access to and support for higher education, Metropolitan State University and Minneapolis Community and Technical College have initiated “The Power of You” to encourage and support high school youth to prepare for and enter postsecondary education.  This program is designed to give high school students who meet admissions criteria an incentive to prepare through the guarantee of free tuition and fees for the first two years of college.  In addition, students who participate in the Power of You benefit from “reach-back” programs—tutoring and mentoring from college students.Art Gallery Exhibits:The Library Art Gallery houses different exhibits each month that reflect the art, culture, and talents of students and the community. The gallery is free and open to the public.See also- Library Outreach in next response. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: Off

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Community-University Library Partnership: A Rich Community/Higher Ed Collaboration Working with community planning groups in St. Paul for a decade, the university was able to develop resources to build a public/ college library on its campus. The result is a true partnership directed at engaging the entire community to improve educational and cultural programs.  From the Homework Help Center, to the inclusion of library knowledge and skills in K-12 programs, to developing field trips for schools and community groups that serve minority/ethnic/cultural groups, to providing ESL learning for children and adults, this partnership provides significant gains for our community in improving education for all ages. Technology: With a community-borrower card, community members have access to University computers and technology available at the library. Community Work-Study Placements: Students are able to use work-study funds to participate in tutoring ESL through Project SHINE or tutoring youth through our Literacy Corps. Students are also able to initiate their own community work-study placements through an agreement between the community organization and our Office of Financial Aid. Faculty consultation: Many University faculty consult with community organizations. The Civic Engagement Audit revealed that 22% of our faculty and staff connect with community-based organizations in a professional capacity outside of their regular teaching or administrative duties. These consultation services are not offered by a specific Center or program at the University, but rather, occur through individual relationships with community partners. Cultural Offerings: Metropolitan State has a richly diverse staff, faculty, and student body, and the 4-5 cultural programs per month open to the external community reflect this diversity.   

		IIB4a_txt: Language in the University mission statement, the Center for Community-Based Learning program materials, and many other community engagement areas emphasize the importance of working in mutuality and reciprocity. This is a core value of the University and is demonstrated throughout the University.  In the "Circle of Engaged Learning," Community-University partnership is "a mutually defined relationship between at least one University department or program and one or more community-based organization, of sufficient scale and duration to significantly benefit the community organization while providing important learning opportunities and reflection for university students." University guidelines for building effective partnerships include:1) Develop commitment at all levels in participating partner agencies2) Ideally, initiate the partnerships at the very beginning of the project3) Understand that partnerships, like relationships, take time4) Maintain respectful communication, which builds trust5) Clarify shared values and mutual interests6) Create mutually defined goals7) Identify opportunities to work together8) Make a commitment to evaluate the collaboration as well as any joint programsGuidelines for partnership stability include:1) Design the structure of partnership2) Participate in partner's community efforts to build trust and understanding3) Clarify roles of each partner4) Meet on a regular basis, reflect, and celebrate accomplishments together5) Create long and short term goals and action plans together

		IIB4b_txt: The University is part of the Dayton's Bluff Urban Partnership group, a collaboration of residents, neighborhood organizations, community leaders, businesses, and educational institutions committed to developing the social, economic, and physical health of the Dayton's Bluff Community.  This partnership group meets monthly and provides an important space for ongoing community feedback on University initiatives. The University is also a "coordinating partner" of the Prosperity Campaign, a community-based campaign with the goal of increasing wealth for East-Side residents and businesses through homeownership, jobs, entrepreneurship, financial literacy, and leadership development. The Campaign creates strong relationships with organizations and institutions serving East Side residents, facilitating connections that help mobilize and engage the community. Community organizations involved in internships and service-learning partnerships complete community partner surveys annually, providing important feedback to departments and faculty.

		IIB5_txt: 1) David O'Hara, Roger Israel, Frank Schweigert, College of Management: The Civic Confidence Survey measures attitudes of residents in the 7-county Twin Cities area toward government services. Half of Minnesota’s population lives in the region. The biannual survey focuses on citizens’ views of government services, ethics of elected officials, major issues facing government, the regional economy and community connections. Findings from the survey are published in local media and aired on local radio after each survey.2)The School of Law Enforcement's "Criminal Justice and Mental Health Education Initiative" prepares criminal justice system personnel for working with the mentally ill and builds effective partnerships between criminal justice and mental health communities. Faculty have conducted surveys of criminal justice and mental health professionals and hosted a Criminal Justice and Mental Health Education Forum where experts helped make critical decisions about curriculum development and delivery.  Faculty are currently developing an online curriculum for delivery to all Minnesota jails for spring of 2009. 3) Frank Schwiegert, College of Management, Deliberative Polling Project2008, Jun. 13 “Let the People Speak: Deliberating on Metro Area Transportation Priorities and Funding,” American Democracy Project Annual Meeting, Snowbird, UT.2008, Sept. “An Assessment of Local Impact and Potential of a Deliberative Democracy Experiment on Transportation Priorities and Funding,” American Society for Public Administration’s Fourth Annual International Conference, University of MN, Minneapolis, MN.4)Robert O'Connor, Social Work, regularly serves as a training and technical assistance consultant for the federal Adoptuskids National Resource Ctr and the National Resource Ctr for Special Needs Adoption. 5)In Realities, Reflections, and Refinement in K-12 Service-Learning Partnerships. Josie-Bass, 2008. Shumer, Shumer, Ryan, Brookes, Reyes-Cejudo, DuPaul. "Metropolitan State University: Connecting With Community through a University/Public Library Partnership." 

		III1_txt: A. 1: (Mission, Vision, and Values)Engagement is also one of five core values that inform the University mission and vision. "Engagement" includes  local, regional, global, and community-based engagement. The other values are excellence, diversity and inclusion, an open and respectful climate, and integrity. II A 2 a.  (Core Courses) One of four "Goal Area Requirements,"  focuses on civic responsibility:Ethical and Civic Responsibility Goal (at least one course of 3 semester credits or more): To develop students' capacity to identify, discuss, and reflect upon the ethical dimensions of political, social, and personal life and to understand the ways in which they can exercise responsible and productive citizenship. While there are diverse views of social justice or the common good in a pluralistic society, students should learn that responsible citizenship requires them to develop skills to understand their own and other's positions, be part of the free exchange of ideas, and function as public-minded citizens.Student competencies: *  Examine, articulate, and apply their own ethical views. * Understand and apply core concepts (e.g. politics, rights and obligations, justice, liberty) to specific issues. * Analyze and reflect on the ethical dimensions of legal, social, and scientific issues. * Recognize the diversity of political motivations and interests of others. * Identify ways to exercise the rights and responsibilities of citizenship.I B 4:CCBL Strategic Plan: The Center for Community Based Learning's intent is that goals will drive resource allocations, not resources driving goals.  The CCBL strategic plan includes the following goals:GOAL 1: The university community will recognize civic engagement as a central component of its mission and visionGOAL 2: Build and sustain university-wide collaborative relationships to promote civic engagement and community-based learningGOAL 3: Increase internal and external communication of CCBL’s mission and vision.GOAL 4: Increase and strengthen community outreach in the Twin Cities metropolitan area.GOAL 5: Position assessment as an essential component to comprehensive community- basedlearningGOAL 6: Recognize and celebrate community-based learning and civic engagement

		III2_txt: To truly understand Metropolitan State's commitment to community, it is necessary to understand some of the institution's history.  Metropolitan State University was founded in 1971 as an upper-division University offering bachelor's degrees for working adults.  With no permanent physical home until the 1990's, University classes were held in community spaces across the city. When enrollment topped 1,000 students within 5 years, it was clear that Metropolitan State University, the only public-university alternative to the University of Minnesota for metro-area residents, was serving a pressing need. The University has achieved national prominence as an innovative, urban university that serves primarily adult students of diverse backgrounds that live and work in the Twin Cities community. The university now serves more than 9,000 students. Metropolitan State approaches its fourth decade of service to the Twin Cities with a continuing commitment to educational access and quality for those who have been underserved and those who are bound in location by virtue of family or economic circumstances.Metropolitan State is known for its student-centered approach by recognizing demonstrated learning gained outside the classroom. Practitioner-oriented Community Faculty members continue to teach most courses.  Unlike traditional institutions, the University has approximately 150 Resident Faculty, whose primary role is teaching and research,  and 500 Community Faculty, who both teach part-time and work full-time in other capacities in the community. Community Faculty are members of the Inter-Faculty Organization (the faculty collective bargaining unit), and range in occupations from being members of the state legislature to operating business and social service agencies in the community. They bring an additional dimension of civic engagement into the classroom, because their expertise and contribution to the University is derived from the natural connections they have to the world outside the institution. Based on data from the 2007-2008 HERI Faculty Survey, faculty at Metropolitan State score higher than average in a number of civic engagement categories. 64.7% of faculty report collaborating with the local community in research and teaching, and 68.6% use their scholarship to address local community needs, compared with 46.2% and 47.1% nationally. In terms of institutional support for civic engagement, 68.6% report a "high" priority for the institution to provide resources to engage in community-based teaching or research; 72.5% report a high priority to create and sustain partnerships with surrounding communities (compared to 35.3% and 47.5%.) Faculty perceptions of students' community engagement is also higher than average. 64.7% of faculty agree that "most students are strongly committed to community service, and 84.3% agree that many courses involve students in community service in some way (compared to 51% and 48.6% nationally.)
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
 


 


 28







b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The mission statement emphasizes community engagement as a priority, stating, “We encourage personalized student learning, foster interactions and partnerships with our surrounding communities, and provide opportunities for the intellectual, cultural, and artistic enrichment of the region.”  The Vision Statement also emphasizes engagement, “CSU Stanislaus strives to become a major center of learning, intellectual pursuit, artistic excellence, and cultural engagement for California's greater Central Valley and beyond. We will serve our diverse student body, communities, and state by creating programs, partnerships, and leaders that respond effectively to an evolving and interconnected world."

		IA2_text: The institution formally recognizes community involvement through numerous awards and recognitions.The Outstanding Community Service Award is an annual award in the amount of $1,000 to recognize one faculty member for service activities including, but not limited to, participation in the social, political, religious, and educational arenas.  The President’s Trophy is also awarded annually to the student organization with the most impressive philanthropic service record for the year and is considered the highest club honor.  The Judge and Alverta Hughes Humanitarian Award was established by former President Marvalene Hughes in honor of her parents.  The purpose of the award is to recognize a graduating senior or graduate student who has delivered volunteer services to communities, groups, or individuals and positively impacted the lives of others. Length, breadth, scope, and type of service are considered.  Various units of the University recognize community engagement through celebrations and awards.  For example, the College of Business Administration presents awards for Outstanding Corporate Social Responsibility, Outstanding Community Service Alumni, and Outstanding Community Engagement Faculty at its annual recognition and awards banquet.  The Office of Service Learning (OSL) has an annual recognition ceremony where community members, faculty, and student leaders are honored for their contributions to the community.  Additionally, every student enrolled in a service learning course receives a certificate of recognition for their completion of their service learning project.  

		IA3a_text: Systematic assessment of community perceptions of CSU Stanislaus’ engagement with the community is conducted at all levels.  Data are collected by independent departments and programs at the end of each semester or as the program dictates.  Two examples of departmental assessment include the Department of Social Work and Department of Nursing.  Faculty and staff in the Department of Social Work engage frequently with community partners.  Social Work faculty visit all community agency partners three times per year to assess the partnership and gather feedback from the community partner.  Additionally, community partners have the opportunity to provide Social Work with feedback using an online assessment option or at the end of the year community reflection meetings.Faculty and staff in the Department of Nursing survey community partner agencies after student placements to gauge placement success and community partner satisfaction. The department also coordinates a wrap-up meeting with community partners to reflect on project success or challenges and gather feedback.Campus-wide both quantitative and qualitative data are collected in multiple ways such as surveys, feedback forms from community members who report on their specific interactions with the institution, and reflections about community meetings.  For example, the University annually gathers data that measures the University’s participation in the K-12 community.  This effort is led by the Office of the Provost and seeks campus-wide assessment information.Additionally, the Office of Service Learning collects data through both informal and formal methods.  Due to the rural nature of the community in which the University resides, informal assessment is conducted on an ongoing basis.  Formally, the University provides leadership to the Turlock Community Collaborative, a monthly meeting of non-profits, faith based community representatives, city staff, and community members.  This collaborative provides a forum for discussion on issues pertinent to the community as well as providing an opportunity for reflective feedback.  Participation in the collaborative allows the University to collect qualitative data that is used for systematic assessment.  As a one of 23 campuses in the California State University system, data is also collected system-wide. The system-wide Academic Planning Database collects information on service learning courses and student participation as well as bi-annually collects campus-wide surveys of students’ community engagement efforts. 

		IA3b_text: Data are utilized for the revision of programs, and to assess staff, faculty, and student involvement.  Data gathered is also used to shape curriculum and design new programs in the community.  From a departmental perspective, Social Work and Nursing utilize the data about community perceptions to refine curriculum, enhance student and faculty participation in the community, and drive new program development.  The Department of Politics and Public Administration also gathers and uses data to improve curriculum and graduate level course work. In spring 2008 with assistance from the Office of Service Learning, faculty from the Department of Politics and Public Administration surveyed public service agencies in spring 2008 to assess community needs for engaged scholarship in the area of public service.  This data was used to prompt conversations with governmental and non-profit agencies regarding the Central Valley’s needs for a skilled workforce and to design a program for public service careers.  On a campus wide level, the Office of the Provost compiles an annual report using aggregate data gathered from the Office of Service Learning, Department of Teacher Education, and Department of Liberal Studies to track the University’s service to the K-12 community. 

		IA4_text: The University’s website Points of Pride page highlights CSU Stanislaus’ recognition, in the area of Civic Engagement.  For example, CSU Stanislaus was named to the Presidents’ Higher Education Community Service Honor Roll by the Corporation for National and Community Service for two consecutive years.Additionally, the Digest, the University’s bimonthly on-line newsletter for faculty and staff, regularly features examples of community engagement.  Articles from the Digest are: “Geology Students Treat Youngsters to Dinosaur Dig”, August 2008, University’s Paleontology Club works with group of youngsters on a dig; “Community Service Tour of Turlock a Success”, March 2008, CSU Stanislaus leaders tour local community non-profits; “Bioneers Conference on Campus Draws Lots of Interest”, November 2007, Community conference hosted by CSU Stanislaus on sustainability and other important social topics is well received; and “Freshmen Hold Cold Weather Survival Drive”, November 2007, First year students hold a “Cold Weather Survival Drive” for low-income and homeless families.The University’s Stanislaus Magazine also regularly offers stories on the University’s community relationships, including an article on Service Learning in the spring 2007 issue titled, “Learning while serving: students take the classroom into the community”.  In addition, the University’s Office of Service Learning(OSL) publishes a newsletter twice a year that is distributed both on campus and to community partners.  OSL also has a website that offers service learning and other community engagement information to faculty, students, community partners, and volunteers. 

		IA5_text: In his Commencement 2008 address, President Shirvani stated:  “Finally, be engaged. It is my hope that during your years at California State University, Stanislaus, you adopted a pervasive culture of engagement that you will carry forward into your lives and careers. You weren’t here just to get a diploma so you could get a job. You were also here to explore issues deeply, to build close-knit relationships, to get involved in campus life and the surrounding community. Continue pursuing endeavors that require full engagement and commitment.”President Shirvani utilizes a variety of media to connect to the community.  CSU Stanislaus produces a cable television program, "Dialogue" hosted by President Shirvani.  In this innovative program, President Shirvani engages community leaders, elected officials, faculty members, and students in a conversational dialogue about issues of community interest.  This 30-minute program airs on the local cable Channel 2.In addition, the President and Provost make presentations designed to foster community engagement at Turlock City Council meetings and to area service organizations such as Rotary and Kiwanis.  The Turlock City Council sets aside time during each meeting for representatives from the University to update the community on programs and events of interest.  This past year, President Shirvani also presented the University’s Master Plan during a televised City Council meeting and asked for community feedback to drive the University’s development.Community engagement is also a priority from a system-wide level, the 2008 strategic plan for all campuses in California State University system cite civic engagement as a vital component. The strategic plan states the CSU system is, “Committed to service to individuals and to the society at large.” The strategic plan continues, “California and the nation require healthy, engaged individuals who are involved in their communities and committed to sustainability…”

		B1_text: Campus-wide coordination of the University’s community engagement infrastructure is overseen by the Provost and Vice Provost for Academic Affairs and is directly supervised by the Vice Provost.  The Office of Service Learning (OSL) was established in 2000 in response to a campus need for a University infrastructure to provide faculty, students, and community partners with the opportunities and tools necessary to develop and coordinate community-based educational experiences. The OSL was charged with the development of exemplary experiential, multicultural curricula that bridge academics with responsible community engagement.  With direction from the Service Learning Steering Committee, comprised of key University stakeholders, students and community partners, the OSL successfully serves faculty, students, staff, and community members in areas of community-based learning and engagement. By locating the OSL in the central office of the University’s Faculty Development Center, the faculty and administration send a clear message that community-based education is fundamental to the institution. The mission of the OSL is to serve the University as an academic unit that cultivates reciprocal service and learning partnerships among faculty, students, staff and community partners to support academic learning.  When OSL opened in 2000, it was estimated that 320 students were involved in community-based programs.  Currently, approximately 2,120 students (25% of all full time students) have the opportunity to participate in community-based learning activities each year.  University funding supports 2.5 permanent positions including a director, a professional staff member, part-time staff member, and two student assistants.  Grant funding supports an additional professional staff member for the office and the University-run CARES Homeless Resource Center, as well as two full-time support coordinators at CARES.  In addition, the university supports the Center for Public Policy Studies (CPPS). This program represents a central University Commitment to address significant public issues and challenges. The CPPS is dedicated to research and public education about important policy issues and provides a forum for discussing public policy issues with community representatives, academics, and policy makers in the local area. The center, which reports directly to the Provost, is committed to facilitating regional and community problem-solving through activities and research projects that bring together diverse constituencies and perspectives to clarify issues, consider options, and build consensus. The CPPS actively works to provide a forum to improve communication among community representatives, academics, and policy makers and develops data bases to assist in formulating responses and options to relevant policy issues emanating from national, state, county, and local governments and connected to the region.

		B2a_Text: The university strongly supports institutional engagement by providing 2.5 permanent positions with a budget of $196,519. This funds a Director in addition to 1.5 professional permanent staff positions.  The university also allocates an additional $8,000 annually that provides funding for two student assistants to support community activities.

		B2b_text: External funding dedicated to supporting engagement in 2007-08 totaled $3,744,682.  Some examples of external funding dedicated to supporting the University’s community engagement: $67,649, City of Turlock- Community Inquiry: Homelessness in Turlock, awarded to Center for Public Policy Studies (CPPS).  The Center assisted the City of Turlock in creating an Action Committee of community members to address homelessness in Turlock. $14,651, Friends of the Turlock Library-Community Inquiry: Turlock Public Library.  Awarded to CPPS to conduct research with the Friends of the Turlock Public Library to inform policy makers about the direction they should take with the library in Turlock. $596,399, Department of Housing & Urban Development- CARES.  Funding to operate a multi-service homeless resource center in downtown Turlock.  $20,247, Kaiser Permanente- Community Benefit Grant.  Assists University in running a monthly mobile medical clinic in Turlock for the low-income community.  $553,019, San Joaquin County Mental Health Services-Wellness WORKS!  Funding for a University-run program in Stockton that provides education and supportive counseling to unemployed adults.  $113,160, Stanislaus County Behavioral Health Services- Social Work Training.  Provides training by University staff for social workers, nurses and case managers in the community.

		B2c_text: California State University, Stanislaus has engaged in community involvement for many years and has relied on the community and alumni to contribute to programs and initiatives that benefit the community and advance the region. In response to the recent nursing crisis in the Central Valley, CSU Stanislaus has actively raised funds to support the Nursing program to increase its capacity and enrollment with the ultimate goal of adding more nurses to the region’s workforce. Over $350,000 has been raised for the Marion Palmer Nursing Endowment to fund faculty positions; Doctor’s Medical Center has donated $318,000 for nursing scholarships; and most recently Kaiser Permanente has agreed to contribute $270,000 to expand the Nursing program.  Fundraising efforts also assist former Foster Care youth to provide full scholarships along with counseling services throughout their post-secondary career. A $1 million donation from the Osher Foundation for transfer student scholarships benefits low-income, minority, and first-time local college students. The University solicits donors to fund a variety of community engagement endeavors, including the free annual Fourth of July concert and fireworks display, which attracts more than 50,000 people to campus, and for lecture series that are free and open to the public.  

		B3a_text: Institutional TrackingThe Office of Service Learning (OSL) tracks and documents all service learning student engagement in the community through annual reports to the Vice Provost, faculty, and CSU Chancellor’s Office.  The reports contain the number of community service students, hours served each year, and service provided.  To capture these data, each service learning student fills out a service learning plan and the service learning faculty member reports to OSL staff. OSL staff and faculty have also begun development of a community engagement assessment plan for all students and faculty participating in service learning projects and for community organizations partnering with the University.  CSU Stanislaus has identified a set of “core indicators” that focus on educational quality. One of the indicators, Quality of Engaging Students in Learning, explores student and faculty perceptions/satisfaction of the engagement of students in learning.  Core Indicator data is located on the CSU Office of Institutional Research website. Additionally, CSU Stanislaus, with permissions from Indiana University Center for Postsecondary Research, developed and administered the Graduate National Survey of Student Engagement (NSSE) and the Graduate Faculty Survey of Student Engagement to measure graduate student perceptions. The NSSE obtains information from random samples of first-year and senior students about the nature of their undergraduate experience including their engagement with the community.  CSU Stanislaus also participates in the prestigious Faculty Survey of Student Engagement (FSSE). The FSSE includes indicators related to faculty perceptions of students engagement in community-based service learning as part of the University academic experience.Departmental/Program TrackingThe Department of Liberal Studies tracks its students involvement in the K-12 community.  Additionally, departments such as Nursing, Psychology, Social Work, and Teacher Education track and document their student’s participation in the community via field work placements or internships.    At a program level, the University-run CARES Homeless Resource Center tracks and records student’s engagement in the homeless and low income community.  Students serving at this site complete pre- and post-surveys each semester.In addition, the Office of Student Leadership and Development tracks and documents student club involvement in community service projects through an annual survey.  

		B3b_text: Institutional Data UseThe data gathered in both the NSSE and the FSSE are used to gauge program development and assess success in the areas of civic engagement and community-based curricular development. Data from those survey instruments are currently being studied by University-wide groups, including reaccreditation self-study groups, to ensure that community-based work and civic engagement remain a key area for University growth and development that serves institutional priorities. Assessment results are reviewed by faculty, staff, students, and administrative officers through formal governance committees, system administration, and accrediting agencies. Campus feedback and actions resulting from a review of assessment results are tracked and compiled annually by the Office of Assessment and Quality Assurance. Additionally, the Office of Service Learning (OSL) uses data to track community engagement growth, and to improve program development and design.  For example, a review of last year’s data revealed that the majority of community based learning options occurred in the areas of humanities and social sciences.  This finding has prompted OSL to tailor outreach efforts to faculty in disciplines such as physics, biology, mathematics, astronomy, and computer science.The Office of Student Leadership and Development utilizes information it collects on student organization community service in its annual report that is disseminated to groups both on and off campus.  These data are also utilized to determine student organization awards and club recognition. Departmental/Programmatic UseFor example, the Department of Liberal Studies organizes its community service data by school site, grade level, and hours served.  These data are used to ensure that all liberal studies students have diverse and well-rounded experiences in the community and to track University presence in the K-12 community.  

		Impact on students: On

		Impact on faculty: On

		B3d1_text: An indicator from the NSSE asked students, “To what extent has your experience at this institution contributed to your knowledge, skills, and personal development in the areas of contributing to the welfare of his or her community?” Eighteen percent of first-year students indicated “quite a bit” to “very much,” whereas 41 percent of seniors said “quite a bit” to “very much.” This indicates that the efforts of CSU Stanislaus have provided students with quality academically-based opportunities for community-based research and scholarship. The Office of Service Learning uses their assessment mechanisms to gauge the impact of student participation in the community.  Annually, students involved in service learning courses provide 30,000 hours of service to the community at an estimated value of $585,300.

		B3d2_text: Data gathered from the faculty also shows the impact of CSU Stanislaus’ efforts to support and encourage faculty in the development of community-based curriculum, research, and scholarship. The FSSE provided several indicators of the faculty’s perception of community-based work. Faculty members were asked “how important is it to you that undergraduates at this institution do community service or volunteer work?” The results strongly indicated that faculty felt it was “important” to “very important” that undergraduates have this experience at the institution. As a measure of faculty commitment to serve this interest for students, 34 percent of faculty responded that in a typical 7-day week they spend from 1-4 hours conducting service activities; 15 percent said they spend 5-8 hours per week; and 8 percent said from 9-20 hours per week conducting service activities for undergraduate students.

		Impact on community: On

		Impact on institution: On

		b3d3_text: The Office of Service Learning uses its assessment mechanisms to gauge the impact of student participation in the community.  As stated above, students involved in service learning courses provide 30,000 hours of service at an estimated value of $585,300.  Additionally, assessment from the Office of Service Learning regarding the University-run CARES Homeless Resource Center uses surveys to gauge community satisfaction with assistance provided by the center. Based on community feedback, the center altered its delivery of employment referral services and worked with local health care providers to bring a free mobile health care clinic to the local community.  

		B3d4_text: Based on data gathered from both university-wide national surveys and departmental assessment efforts, the University has grown the Office of Service Learning and expanded the service it provides to faculty. In 2000, the Office of Service Learning began with a single staff member; it currently houses over 5 staff members and 2 student assistants to assist faculty, students, and community members in a multitude of community-based research projects. Additionally, in 2003, the Office of Service Learning was moved to the newly developed Faculty Development Center to highlight and support faculty’s community-based work and resulting research and scholarship. 

		b3e_text: Assessment data are used to gauge the success and development of several community-based initiatives. On a programmatic level, University Program Assessment Coordinators from all academic programs systematically collect program data and post the data results campus-wide.  This information is then utilized to drive program improvement and development. For example, student satisfaction surveys administered by the College of Business suggested that we should increase our coverage of ethical issues and social responsibility. In response, two courses were developed in Business Ethics and Social Responsibility. One is a lower division General Education (GE) course and the other is an upper division course.Data also gathered from the University sponsored CARES Homeless Resource Center was utilized to assess program success and to determine if additional funding sources should be sought to support further program growth. Additionally, based on strong student support for community-based work, as evidenced through student responses on the NSSE, campus discussion is underway to explore the expansion of first year programs to include a civic engagement component.

		B4_text: The current strategic plan (2006) emphasizes community engagement as one of its three key themes and as integral to the other two themes:1. Student engagement, development, and student achievement2. Support for teaching and learning, scholarship, and service3. The University and the community The plan states: “We commit ourselves to engaging and providing access to a diverse, often first-generation student body in a developing region…. (T)he opportunities and challenges provoked by the economic and social transformation of our traditional service region…prompt us to augment these commitments by realizing our potential as an agent for positive change through partnership with the community.” It continues: “We will invigorate our relations with the many communities of our service area. The University will create partnerships with schools, foundations, and businesses to provide services designed to encourage college preparation and facilitate college entrance. The University will prepare its graduates to lead their communities, promoting student development in literacy and numeracy, communication, creativity, information competence, critical thinking skills, social and community engagement, and global awareness.”  A number of strategic actions and effectiveness indicators to achieve these goals are delineated in the plan.

		B5_text:  Examples of professional development opportunities for faculty and staff provided by the University are: service learning workshops, administrative support for community-based faculty projects and service learning curriculum, community partnership development (Office of Service Learning staff assists faculty with community contacts, Service Learning faculty mentors (faculty with prior SL experience can team up with or be on hand for one-on-one assistance for new faculty that are interested in developing a service learning course), assistance with research projects and Service Learning Mini-grants (OSL and Faculty Center for Excellence in Teaching and Learning offer annual mini-grants to support faculty projects involving students and the community; staff support is also on hand to assist with curriculum development, administrative assistance, assistance with seeking grant funding, etc.), opportunities to attend national conferences (both staff and monetary support), and the Community Agency Bus Tour (opportunity for faculty, administrators, students, nonprofit leaders, and government officials to visit some community partners and meet community members).  Additionally, the Center for Public Policy Studies (CPPS) supports and involves numerous faculty in collaborative and community-based research projects. All new faculty attend a New Faculty Orientation that includes a segment on service learning and community engagement.  Additionally, in 2005, Campus Compact with support from the Carnegie Corporation of New York, recognized CSU Stanislaus as a national model of civic and community engagement and highlighted the University in their publication, One with the Community: Indicators of Engagement at Minority-Serving Institutions.  The publication was an outcome of the Indicators of Engagement Project that sought to identify, document and disseminate best practices of civic engagement at minority service institutions.  This publication detailed and applauded the University’s role in supporting faculty in the development of community-based pedagogy and research.    

		B6_text: The University’s Foundation is governed by a Board of Trustees whose members include the region's top business, civic, and community leaders. The Foundation's topmost priority is to achieve University excellence through philanthropy and external support. In addition, the Foundation supports the faculty and administration in the development of new and improved programs.  Members of the Foundation Board were involved in developing the University’s current strategic plan and continue to provide feedback on the implementation of the plan.The College of Business Administration and the Nursing Department have established advisory boards comprised of community members to enhance their responsiveness to community needs and to develop further their community engagement activities.The University’s Service Learning Steering Committee includes faculty, staff, students, and members of the community to provide advocacy and leadership for the development of service learning and civic engagement at CSU Stanislaus.  The steering committee is responsible for addressing issues of academic quality, policy development, faculty development, fiscal support, and assessment of student learning for service learning courses. 

		SD1_text: At CSU Stanislaus faculty recruitment procedures ensure that departments are comprised of diverse faculty who address the needs of both the department and the community. Civic engagement is highlighted in the Faculty Recruitment and Appointment Manual. The manual highlights key areas to be considered during the development of a recruitment strategy. “Connections with the University and external community” are cited as a significant element in faculty recruitment and selection. At CSU Stanislaus, faculty who develop community-based pedagogy and scholarship are highly valued. This is evidenced by an April 4, 2007 memo from Dr. Armin Schulz, Chair of the University Retention, Promotion and Tenure (RPT) Committee. In this memo, Dr. Schulz asks that departments review their elaborations and consider community-based work as an important factor in the development of retention, promotion and tenure criteria. Dr. Schulz suggests “contributions and activities related to enhancing and promotion of campus-to-community relationships” be considered in the revision of departmental elaborations. CSU Stanislaus’ recruitment of engaged faculty is further evidenced by the number of faculty engaged in community based work.  Currently close to 20% of the faculty are actively engaged in teaching service learning coursework each semester.   Two faculty members, Dr. David Colnic and Dr. Nancy Jean Smith, are so engaged in teaching service learning that they were awarded fellowship for 2007/08 through the California Campus Compact- Carnegie Foundation Faculty Fellows Service-Learning for Political Engagement Program.  

		SD2a_text: The University relies primarily upon disciplinary criteria for promotion and tenure; Retention, Promotion and Tenure (RPT) criteria are developed by the academic departments to address best their respective disciplines and constituents.  A review of RPT letters from the Deans, Provost, and President provides evidence that community engagement is valued and commented on by all levels of the RPT process. As noted above in spring 2007, a memo went out specifically citing community-based work as an important part of faculty work and suggested that it be included in departmental revisions of their elaborations.  Numerous departments specifically include community service and community partnership development as critical to RPT success in the language of their criteria as evidenced in the following examples:  The Department of Economics’ criteria states: “Research projects and reports that inform members of the community and help guide policy decisions are examples of scholarship…”  The Department of Mathematics states scholarship includes, “Conducting activities to promote mathematics education in K-12 schools…” and that such activities include, “presenting mathematics lessons to K-12 students and workshops for K-12 teachers…” The Department of Social Work states that “Scholarship includes sharing knowledge with people most impacted by professional social work, most especially our community partners…This includes: coordinating, reviewing, authoring, or consulting on grant submissions for community partners; engagement in program assessment…for community partners; developing program components for professional organizations or community partners; and writing and presenting reports for local community groups, social service agencies…”

		SD2b1_text: The University details 3 classification criteria for faculty review: teaching proficiency, service and scholarship, which encompass research scholarship, and creative activities. Community-based work in curriculum spans all 3 classifications. Developing and implementing service learning in the curriculum is valued as a research and scholarship activity or service dependent on the discipline. In the Art Department organizing an exhibition or public performance is an activity explicitly enumerated as scholarly work. Social Work includes: “Engagement in program assessment activities for the department, college or University or community partners" and "Developing program components for…community partners.

		SD2b2_text: N/A

		SD3_text: Students have a strong leadership role in the decisions influencing the University's community engagement. Members of the Associated Students, Inc., the student representative body, were included in the development of the University’s strategic plan and are also represented on the University’s Foundation Board.  In addition, students serve on numerous campus committees that are involved in community engagement efforts. Two students serve on the University's Service Learning Steering Committee, whose mission is to cultivate reciprocal service and learning partnerships among faculty, students, staff, and community partners; offer opportunities for intentional and diverse community engagement; and provide meaningful service to the community.  Students enrolled in service learning courses are provided with the opportunity for reflection both during and after their service learning project and these data are used to refine further or change certain aspects of the service learning course.  Students are often involved in both the planning and implementation of course-based community engagement and have a primary role in developing non-course-based community engagement activities.

		SD5_text: The University Retention, Promotion, and Tenure (RPT) Committee has taken the position that community engagement is a valued part of curriculum on our campus.  The committee took the unusual step of sending a letter to departmental RPT committees and to all faculty enunciating their position and asking departments to consider the value of course-based community engagement in their RPT elaborations and review.Additionally, the Faculty Development Committee (FDC) is charged with providing opportunities for professional and pedagogic development.  As a natural part of meeting, this committee charges that the FDC routinely hosts workshops and seminars for interested faculty on embedding community engagement in the classroom.  One of the most valued seminars provides opportunities for faculty to discuss community engagement from the perspective of a wide variety of disciplines.  The FDC also incorporates discussions of community engagement as a pedagogic technique and the scholarship of engagement within the programs it develops for new faculty.

		SD4_text: Limit to 100 words

		IIA1a_txt: The University defines service learning in its reports to the CSU Chancellor’s Office as “a teaching method that promotes student learning through active participation in meaningful and planned service experiences in the community that are directly related to course content.  Through reflective activities, students enhance their understanding of course content, general knowledge, sense of responsibility, self-awareness, and commitment to the community.”  Service learning courses are identified in the Schedule of Classes published each school term.  The Schedule of Classes allocates a page listing all service learning courses available for each term.During 2007-2008 academic year, CSU Stanislaus faculty identified 104 course sections offering students the option of participating in a service learning activity as part of their grade for the course.  This number is formally collected by the Office of Service Learning with the faculty, but faculty who offer their students an opportunity to become engaged in the community as part of the course’s learning objectives do not necessarily notify the director.  The Office consistently hears from faculty indicating there are more classes that can be labeled ‘service learning’ than we are able to report.  The 104 identified course sections represent 5% of total course sections offered on campus.

		IIA1b_1: 104.00000000

		IIA1b_2: 5%

		IIA1c_1: 15.00000000

		IIA1c_2: 52%

		IIa2a_txt: Service learning courses include the service activity as an integral part of the learning objectives.  Students who participate in the courses’ service activities produce a reflective outcome project.  Examples of such outcomes at CSU Stanislaus include journaling, term papers, binder of materials, science experiments, final video, or poster projects. The Office of Service Learning also makes available a Learning Plan that requires the students to identify the course objectives and then describe the service objectives that will help them to meet the learning objectives.  The Learning Plan is verified by signatures from the faculty, the community partner representative, and the student.  The Academic Senate’s academic goals include several learning outcomes related to community engagement: students will understand the value of being caring and humane citizens engaged by the challenges facing their evolving communities; the University will provide curricular and co-curricular activities to enhance global thinking and environmental awareness, and to cultivate respect for cultural diversity, both within and beyond the boundaries of its educational community; and the University will collaborate with partners in its surrounding communities to provide "service learning" opportunities for enhancing the educational experiences and civic awareness of our students.

		IIA1d_1: 45.00000000

		IIA1e_1: 2120.00000000

		IIA1d_2: 15%

		IIA1e_2: 25%

		IIA2b_txt: Each service learning course has learning outcomes stated in the course syllabus or learning plan that engages students with a purposeful community-related activity.  Some classes are solely dedicated to service as the core objective of the course.  These classes include HONS 2850 Honors Service Learning Project, CDEV 3550 Early Intervention with High Risk Children, ACC 3170 Real World Accounting, MDIS 2500 Leadership Development, EDMS 4100 Foundations of Educational Diversity in Society, and numerous other Teacher Education courses that place students at local school sites.Other courses have service learning projects/assignments that enhance further understanding of course material:  CHEM 4400 Biochemistry I-To gain a greater understanding of chemistry while gaining hands-on experience in the local K-12 community and to develop fun activities that enhance student learning; CHEM 3090 Chemistry in Elementary School Classroom-To provide first-hand experience doing science activities in an actual classroom; COMM 2110 Group Discussion Processes-To perceive, discuss, and incorporate multiple perspectives into project decision-making and outcomes and to understand, analyze, and apply the concept of interdependence when deciding on final project outcomes; and ENGL 1001 First-Year Composition-To understand critically the power of words and the impact on both readers and the community.  

		IIA2c_txt: Students in each of the courses listed above are required to submit a reflective essay, write in weekly journals, or give a class presentation so that the instructor may evaluate the effectiveness of the student’s engagement in the community to their learning objectives in the class.  Faculty also informally assess whether course outcomes are achieved through in-class discussion and office hours with students.  The Office of Service Learning, in partnership with the University’s Center for Public Policy Studies, assessed several courses for the University’s CARES Resource Center.  One of the examples is the English Course First-Year Composition, assessed in fall 2007 using a pre- and post-survey.  Data from the surveys were analyzed and reported. Additionally, each service learning student completes a service learning plan that details the learning goals of the course and leads the student to examine critically the learning goals as they relate to their service learning experience. 

		IIA2d_txt: Assessment data are used to ensure that course objectives (learning outcomes for the student’s community service) are being met.  Data are shared with service learning faculty, Office of Service Learning staff, and community partners to refine service experiences, change program goals or further develop curriculum. Office of Service Learning staff also use data for reporting purposes to University administration and the Chancellor.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: Off

		IIA3a_txt: Student Research: Research projects that examine community issues and benefit the community in some way are strongly encouraged by faculty and administration. The Student Research Competition promotes excellence in undergraduate and graduate scholarly research and creative activity by recognizing outstanding student accomplishments. Winners of the campus competition advance to the CSU system-wide competition. In addition, the Student Research Council (SRC) supports research, scholarship, and creative activity by providing financial assistance to attend scholarly functions related to student research endeavors, financial assistance to conduct research, and peer review of manuscripts. Up to twelve (12) $300 awards are available annually.  Programs such as the CARES Resource Center are devoted to finding student opportunities around issues of homelessness and poverty.  For example, in spring 2008, over 13 Social Work master’s students’ theses dealt with homelessness and poverty.  Student Leadership: The Student Leadership Program is comprised of a Summer Leadership Institute and a required course in leadership theory and development.  During the Summer Institute, students participate in workshops designed to enhance their leadership skills and community awareness. The Office of Service Learning (OSL) presents information on community and community engagement at the institute. An integral component of the course is a community service project tied to the theories and knowledge taught in the class.  Internships/Co-ops: Such opportunities also support students in their co-curricular growth with on-the-job experience as they transition through University coursework and prepare to enter professional employment following graduation.  

		Core Courses: Off

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: In the MajorsCommunity engagement is integrated with the curriculum in the majors.  A number of academic departments have developed courses that include a service-learning requirement, including Accounting, Liberal Studies, Chemistry, Child Development, Teacher Education, Public Administration, Sociology and Social Work.  These courses are designed to help meet the needs of the department’s community constituents, as well as to provide valuable hands-on learning experiences for students.First Year Sequence The Seminar in First Year Experience is often taught with a service learning component or with a presentation on the local community and potential service sites. Additionally, incoming and transfer students receive information on service learning during their orientation. 

		IIA4_txt: 1. Dr. Jennifer K. Henk, in spring 2008, presented Early Intervention with the Parent-Child Home Program at the California Association for the Education of YoungChildren (2008) Annual Conference and Expo. 2.  Dr. John Garcia and Dr. Kelvin Jasek-Rysdahl, co-directors of the Center for Public Policy Studies, compiled a report after conducting an action research study for the City of Turlock on the community's homeless population and services.  This project by the Center for Public Policy Studies utilizes a unique community-participant research methodology that brings together faculty, students and affected community members as co-investigators, most recently in an ongoing series of reports and recommendations on homelessness in the city of Turlock.  3.  Dr. Patrick Kelly, Department of Biological Sciences, was a member of a seven-member team that conducted a research project on the endangered San Joaquin kit fox. The research was recognized with a prestigious award by the Southwestern Association of Naturalists.4.  Dr. Samuel Regalado, Department of History, contributed two essays to the book, Mexican Americans and Sports: A Reader on Athletics and Barrio Life, which was named "Anthology of the Year" by the North American Society for Sports History (NASSH).5.  Dr. Carolyn Martin, Department of Nursing, conducted research (Martin, Keswick, Wikoff & LeVeck, 2008) that reported that participants in the University-run program Wellness WORKs! clearly benefited from the program. Due to increased skills and knowledge, participants experienced positive outcomes through increased self-esteem, empowerment, improved self-care, and a better understanding of others. These many benefits were related to success in the work place as well as motivation to continue participant’s education. 

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Learning Centers:  The Child Development Center is a licensed preschool and infant/toddler center for the community providing hands-on learning experience for University students. Tutoring: The Center for Direct Instruction offers on-campus instruction in reading and mathematics content areas for school-age children from the service region.Extension Programs / Non-Credit Courses: University Extended Education offers non-traditional University programs and training designed to meet community workforce and professional development needs.Evaluation Support: The Psychology Department coordinates the Stanislaus County School Readiness Evaluation. The Center for Public Policy Studies at CSU Stanislaus is dedicated to conducting research and public education about important policy issues and to providing a forum for discussing public policy issues.  Training Programs / Professional Development Centers:  The Department of Teacher Education provides community teachers with training on how to use the Center for Research on Education, Diversity, and Excellence (CREDE) standards. The Summer Mathematics and Science Academy is a training program for high school seniors and transferring community college students.  The School Counselors’ Conference offers professional development and local networking between professionals and students.  The Center for Economic Education at CSU Stanislaus is one of 21 such centers in the State of California assisting public and private schools (K-12) in the University's six-county service area with incorporating economics into their curricula. Other – Outreach:  The Healing Ourselves Project offers writing workshops and other activities designed to help women cope with the devastating impact of rape and abuse. The Center for Portuguese Studies promotes the teaching of the Portuguese language and culture in various departmental programs. It organizes an Intensive Summer Institute in Portuguese Language and Culture and promotes scholarship on issues related to Portuguese-Americans. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular student service:  The annual Cesar Chavez Celebration is sponsored by the University Union, Associated Students, and the Cesar Chavez Celebration Planning Board composed of students and staff.  The program features a prominent keynote speaker, art, essay, and poetry contests for Stanislaus County kindergarten through 12th grade students, and performances by music and dance groups.  The University’s Hunger Network Club manages the “Harvest for the Hungry Garden” located in the University’s Bio Ag area to provide produce for the United Samaritans Foundation’s Feed the Hungry Program.  Student-athletes and staff hosted the Henry's March benefiting the Children's Craniofacial Association (CCA). The event, which brought more than 500 community members to campus, and funds for children with Apert syndrome.  Greek Organizations on campus participate in a variety of community service activities each year. Recent endeavors include hosting a community Easter egg hunt, collecting Easter baskets for foster children, collecting canned food for the United Samaritans, sponsoring a health fair and carnival for low-income families, and visiting local convalescent homes to sing for the residents.  Work/study student placements: The University participates in the America Reads program which provides work-study funds for students to work in local elementary schools, tutoring children during school and in some of the after school programs.Cultural offerings: University-sponsored cultural events, including the Fantastic Fourth Fireworks Concert and Show and the Summer Shakespeare Festival, draw more than 52,000 people a year.  The College of the Arts annually stages more than 100 public concerts, plays, and art exhibits that draw audiences from around the region.  Institutional resources are provided as outreach to the community in the categories of athletic offerings, library services, technology, and faculty consultation, but will be explained in Section III. Wrap Up, question 1.  

		IIB4a_txt: Both the University, through the Office of Service Learning (OSL), and each department consistently work on promoting mutuality and reciprocity in the relationships with community partners. To ensure reciprocity, staff from OSL meet annually with community partners to ensure that the community partners needs are being met.  An example of this is the bi-annual meeting with the Parent Resource Center prior to the beginning of each semester. These planning meetings not only go over logistical course development but also address any challenges that have come up during the prior semester. For example, in 2007, the Parent Resource Center was concerned about risk involved in numerous University students visiting private homes to work with children and parents.  OSL responded by providing fingerprinting and background checks on each student in addition to completing learning plans/contracts.  The OSL also ensures mutuality by working with community partners in a variety of ways. They are as follows: assists with volunteer generation for nonprofit events such as fundraisers and other community events; provides support and direction for grant based projects via faculty and staff advisement and professional assistance; provides University staff for presentations and speaking engagements at community events or board related functions; and hosts students, faculty and administration on an annual community service tour where community partner sites are visited and participants learn about the valuable work done by the community partner. 

		IIB4b_txt: Mechanisms are both departmental and programmatically driven.  Highlighting a programmatically driven example, the University’s partnership with Kaiser Permanente enables the University to gather data on the mobile medical clinics and semi-annually creates reports that identify client demographics, client satisfaction, and program need. This report is then shared with Kaiser Permanente to be used in their organizational assessment. Conversation is currently underway to use the University’s assessment tool as a model that can be replicated for their mobile medical clinics regionally. The Department of Psychology is an example of mechanisms at the departmental level used to systematically provide feedback and assessment to community partners and to the institution.  The department provides community partners, faculty and students with the opportunity for assessment and feedback. Annually, the Department of Psychology hosts faculty, students, and community members to gather for Senior Portfolio Presentations. During this annual event, senior students have the opportunity to interface with local professionals in the area of child development. Students have an opportunity to present their theses and to discuss specific needs in the community and how their academic work can assist in meeting those needs. Local community professionals and leaders from the non-profit sector also meet with faculty and share their perspectives on how to shape the child development program and its curricula to meet the needs of the community. 

		IIB5_txt: In addition to the faculty listed in Section II. A, Question 4 regarding faculty scholarship associated with their curricular engagement achievements, many other faculty have scholarship based on their outreach and partnership activities.  Some examples of this are: 1. Dr. Nancy Jean Smith, Department of Teacher Education- From partnerships developed, Dr. Smith was asked to develop curriculum and hold workshops for the Open Society Institute’s Anti-Bias Training in Eastern Europe.  Workshops titled “Curriculum for the Heart: Social Inclusion in Action” were held in various countries, including Bulgaria, Hungary, Czech Republic and Bosnia; 2. Dr. Jennifer K. Henk, Department of Psychology- In March 2008, Dr. Henk presented a poster regarding the Parent Child Home Program at California State University’s 3rd Annual Community Based Teaching and Research Conference: From Local to Global Perspectives.  Her poster was titled “Undergraduates as home visitors: Using the Parent-Child Home Program as a mechanism for learning about early intervention”; 3. Dr. Jennifer Helzer, Department of Anthropology and Geography- Dr. Helzer served as a student mentor and advisor for the submission to the 2008 California Geographical Society Meeting where they presented “Community Geography: Mapping the Needs and Assets of the Airport Neighborhood in Modesto, CA.”; 4.  Dr. Tamara Sniezek, Department of Sociology- From Dr. Sniezek’s involvement in the University-run homeless resource center, CARES, she presented the paper, “Developing A Homeless Resource Center: A University –Community Partnership”, at the Pacific Sociological Association Annual Conference; and 5.  Dr. David Colnic, Department of Politics and Public Administration-Dr. Colnic was chosen to participate in California Campus Compact Carnegie Foundation Faculty Fellows Service Learning for Political Engagement Program.  As part of this prestigious program, Dr. Colnic developed community-based curriculum around the area of immigration policy and reform.

		III1_txt: II. B. 1. Indicate which outreach programs are developed for community.Other – Economic Development: The College of Business Administration Professional Development Center provides training, consulting services, and research to the business community and governmental agencies.II. B. 2. Which institutional resources are provided as outreach to the community? Athletic offerings: CSU Stanislaus is an important provider of sports programs and entertainment in the San Joaquin Valley.  The intercollegiate athletic program, which competes at the NCAA Division II level in 13 sports, draws more than 35,000 spectators annually.  The Athletic Department also conducts sports camps in soccer, volleyball, basketball, baseball, and softball for area youth. In spring 2008, Coach Keith Larsen and his Varsity Basketball students sponsored a sports fitness clinic for 3 to 5 year old students enrolled in the Turlock Head Start program and their parents. Library services: The Library is open to the general public and provides reference assistance, access to government information, and use of resources in the library. It also offers remote online access to the University catalog, government information, and open access databases.  Users who purchase a Community Borrower's card ($35.00 annual fee) can also check out items from the regular circulating collections. Students and faculty from the Higher Education Consortium of Central California (HECCC), including CSU Stanislaus, Columbia College, Merced College, Modesto Junior College, and San Joaquin Delta College, can obtain a CSU Stanislaus ID card to borrow materials.  High school students can pay a $15.00 fee per semester for library borrowing privileges.  Technology: The University offers a student run radio station, KCSS 91.9, with a diverse variety of music and weekly shows.The University utilizes the local government access cable TV channel (Ch. 2) to broadcast several University produced shows, including President Shirvani’s “Dialogue.” Faculty Consultation: The community has access to a number of faculty and staff who have expertise on a broad array of topics and are available for speaking appearances and consulting services through the University Experts/Speakers Directory, available at the following web-site address: http://www.csustan.edu/news/ExpertsSpeakersDirectory/index.html

		III2_txt: A review of CSU Stanislaus’ commitment to community engagement would not be complete without noting the importance of the region’s impact on the University and how it has provided exceptional opportunities for University engagement. Located in the heart of California’s San Joaquin Valley, the University resides in one of the most agriculturally productive areas in the United States. It is also a region of extreme poverty and rapid population growth.  A 2005 Congressional Research Service Report by the Library of Congress defined the San Joaquin Valley as “a severely economically depressed region suffering from high poverty, unemployment and other adverse social conditions.”  The report also stated that the Central Valley region has the highest regional poverty rate in California; data indicate that 22% percent of area residents live in poverty compared to a California statewide rate of approximately 13%.  Additionally, the report stated that the San Joaquin Valley had significantly higher poverty rates than several depressed areas of Appalachia. Our region suffers from high unemployment, high foreclosure rates, and lack of access to medical care. Students at CSU Stanislaus struggle with these issues daily, and the University has actively responded. Over 25% of our students are enrolled in service learning courses, working to make their community better. Our faculty sits on numerous boards and development projects spanning from healthcare to regional sustainability.  The University founded the CARES Homeless Resource Center that works with local non-profits to coordinate housing and healthcare services for the homeless and low-income. CSU Stanislaus also founded The Bridge, a local center that offers interpretation and translation services (Cambodian, Hmong, Laotian), English as a Second Language (ESL) classes, and cultural events for the valley’s Southeast Asian immigrants. The University partners with Kaiser Permanente to bring a mobile medical clinic offering services at no-cost to those in need. The student run Hunger Network Club maintains a garden on campus that donates its produce to a local food bank for low income individuals, and a Wellness Works Program assists welfare recipients find long term employment.  Working in a region struggling with major challenges is both rewarding and difficult, yet CSU Stanislaus has succeeded. The University has been showcased by Campus Compact, and the Presidents’ Higher Education Honor role for exemplary civic engagement. But the most important perspective comes from our neighbors and partners as Barbara Bawanan, Executive Director of United Samaritans Foundation, states, “Without the University participation, there would be many community needs unmet. From homelessness to healthcare, the University has gotten involved and worked with the community to make things better. We are glad they are here”. 

		III3_txt: Please note on question I. B. 2b.  the dollar amount of the grant is listed first.  Please contact us if the text box does not correctly transfer when opening the document.  
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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		The Carnegie Elective Classification 

		for Community Engagement

		Introduction

		I.  Foundational Indicators 

		A. Institutional Identity and Culture

		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)

		II.  Categories of Community Engagement



		A. Curricular Engagement

		b. Has community engagement been integrated with curriculum on an 

		institution-wide level?

		B. Outreach and Partnerships

		III.  Wrap-Up









2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15





Page &P&R&A







RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Stonehill’s mission statement emphasizes education of individuals toward betterment of society:   “Stonehill College, a Catholic institution of higher learning founded by the Congregation of Holy Cross, is a community of scholarship and faith, anchored by a belief in the inherent dignity of each person … Stonehill College educates the whole person so that each Stonehill graduate thinks, acts, and leads with courage toward the creation of a more just and compassionate world." Its philosophy states that “a Stonehill education encourages students to develop a lifelong desire for self-discovery and commitment to service that will lead to truly purposeful and rewarding lives.”

		IA2_text: Stonehill College recognizes and celebrates community engagement in many ways throughout the year.  Highlights include the following:    The Celebration of Service Breakfast.  This annual campus-wide breakfast is the College’s opportunity to formally recognize and thank our community partners for the role they play in co-educating our students, and for the guidance and supervision they give our students throughout the year.  Building Leaders Learning Community. All participating students present to Stonehill community and to community partners on their semester-long CBL partnership.  They feature what they've learned from the experience and the outcomes of their work. Into the Streets Volunteer Appreciation Dinners. Into the Streets hosts a Volunteer Appreciation dinner twice a year for students who have volunteered through ITS throughout the course of the semester.  At this dinner, we honor the students who have contributed to the thousands of hours of volunteer service committed by Stonehill students.  We also recognize one "Outstanding Volunteer" from each service site.  Additionally, we recognize the ITS student coordinators, volunteer positions to coordinate and communicate with volunteers for each individual site.Student Life Awards. Stonehill recognizes community-minded students through its Student Life Awards. The Community Service Award is presented to students who have demonstrated a strong commitment to community service. The Andre Medal is presented to seniors who exemplify the Catholic ideals of prayer, scholarship, virtuous living, moral leadership, the common good, and a preferential option for the poor and marginalized.  The Diversity and Social Justice Award is presented to a student who has contributed to creating a positive diverse living and learning environment at Stonehill.  Volunteer Impact Series. The Center for Nonprofit Management builds in celebration events into its learning programs.  Just this June, the Center capped off its three-part Volunteer Impact Series with a celebration for volunteers and volunteer managers.

		IA3a_text: Stonehill's approach to assessment of community perceptions has largely been a shared task across different departments.  We consistently solicit feedback from our community partners to both identify needs and evaluate existing partnerships.  That said, we are in the midst of the creation of a new strategic plan which will specify college-wide targets for community engagement.  College-wide assessments will be used to measure our successes.  In the meantime, we have increasingly coordinated efforts across departments.  In spring 2008, we collectively surveyed our community partners to learn more about their views on Stonehill College as their community partner.  *See overflow space at the end of the application for survey results and additional comments from community partners.  Still, currently, our most abundant and longest-standing data results from individual departments’ assessments of our many community partnerships.  Highlights include: Center for Nonprofit Management.  The Center for Nonprofit Management at Stonehill College (CNPM) seeks to build the management and leadership capacity of community-based nonprofit organizations throughout southeastern Massachusetts and northern Rhode Island.  CNPM is focused on enhancing critical management skills, while also fostering relationships with and among the region’s diverse community-based organizations so that they may better achieve their missions.  Drawing on the expertise within the community and the College, CNPM works closely with local organizations to identify and address a range of management and governance needs. CNPM conducts both needs assessments and regular program evaluations to systematically assess community perceptions of our engagement with the community.  In particular, after each program, participants from the community – often nonprofit executive directors – fill out our evaluation forms to indicate successes, areas for improvement, and future programming needs and preferences.  In this way, we keep a pulse on the perceptions and needs of our clients.     Into the Streets.  Each semester, Into the Streets (ITS) contacts community partners to assess the success of the partnership between their agency and our Stonehill student volunteers.  Additionally, after Into the Streets Day--a one-day service project for all incoming first-year students, for which we send over 700 first-year students, employees, and upperclass student leaders to 40 different agencies to volunteer for an afternoon--the students, adult leaders, and community partners all fill out a formal paper survey to assess the event and our partnership.  ITS has been collecting numerical data since 1998 and has been evaluating the program from the perspective of students and community in written form since at least 2001.  

		IA3b_text: Data from our spring 2008 survey of the community perceptions of our community partners was aggregated and disseminated across departments and through committee work.  On the one hand, this data points to the community partners’ overall satisfaction with their relationship with Stonehill in terms of community engagement activities.  On the other hand, the survey does point to some areas that need attention – in particular, that Stonehill could do an even better job giving feedback to community partners on student projects, activities, and the overall relationships. The Center for Nonprofit Management consistently uses feedback from community partners to shape programming.  CNPM used results from the 2005 needs assessment to develop new programs, including an Executive Peer Coaching group, as well an online networking community, and additional board development programs.  Most recently, CNPM recognized the high number of requests for fundraising and finance assistance, and decided to focus its fall 2008 programming in this area.  In addition, the on-going, informal dialogues that the Director of Into the Streets maintains with individual community partners provides feedback that guides and directs the program.  This feedback determines what sites will be 'active' volunteer sites for the students, what projects work well in our collaboration, and how we can work together most effectively for both the students and the community partners.  Furthermore, ITS Day survey data directly impacts decisions regarding Into the Streets Day participation for the following year.  Information from the community partners helps us provide better customer service to the agencies and to tailor volunteer projects at those sites to better meet needs of the agencies.  Information collected from students and adult leaders helps us ensure a positive experience both for agencies and volunteers.  All surveys help guide decisions as to which projects are mutually beneficial to partners and students.  

		IA4_text: Stonehill has an integrated marketing plan, which is primarily mission-focused in how we communicate, focusing on character and values.  Stonehill is focused on educating the whole person and engaging the Stonehill community with the world, not solely globally, but also within our own local community.   For example, the 2006 edition of Stonehill Faculty Focus, a 24-page color brochure celebrating the faculty's scholarly contributions, was dedicated to "The Community as Classroom."  In addition, Stonehill has also just launched a new website that brings greater attention to Stonehill's commitment to service.  For example, the College's homepage features its motto "Light and Hope," along with student testimonials about the service they do.  Furthermore, "Faith & Service" is highlighted on the front "About Stonehill" page. Stonehill’s newest Admissions Viewbook is probably the best demonstration of how this mission is marketed to the community.  It defines the College's purpose as to unite students in “the desire to achieve their goals while at the same time making an impact on society.”  It characterizes the Stonehill community as one where “‘character and values’ are more than mere words” and where “Stonehill students want to be successful, but they want that success to incorporate helping others.”  It notes that community-based learning is incorporated throughout Stonehill’s curriculum, from the first-year “Into the Streets” day and continuing throughout with opportunities such as the “HOPE Alternative Spring Break.”  The Viewbook concludes that “Service is just something we do at Stonehill – from the communications class that works with inner-city day care centers to the accounting students who help nonprofits with financial strategies.” For more information on community engagement being emphasized in marketing materials, please see Question III 1.      

		IA5_text: President Cregan’s written and oral communications demonstrate his full support behind community engagement.  President Cregan also spearheaded our recent revision of the College mission statement, which resulted in explicitly stating the College’s commitment to social justice. In addition, the executive leadership makes it a point to support community engagement activities through the different departments, as follows: Into the Streets: President Cregan always attends the opening program for Into the Streets Day during Fall Orientation for the incoming first-year class.  He speaks to the students to discuss the importance of community engagement, the many options for service at Stonehill, and to draw connections between community engagement and Mission.  In addition, many of our staff at the Vice President, Director, and Assistant Director level play an integral part in this day-long service program, serving as adult leaders for groups of students at various service sites and helping out during the opening and closing programs for ITS Day.Post-graduate service: President Cregan has held luncheons with all graduating seniors who are about to begin a year-long (or longer) full-time service program.CNPM: President Cregan and the VP for Mission are both actively engaged in the activities of the Center for Nonprofit Management.  President Cregan particularly supports our community-based internship program.  He consistently attends intern orientations, celebrations, and presentations, and speaks at these events to underscore the importance of these partnerships, both in terms of the College’s commitment to service, and in terms of the development of future community leaders.  In addition, others in the executive leadership show their support, like the Vice President for Enrollment Management and Marketing, Ed Sevilla, who has contributed his marketing expertise to community-based internships, serving as mentor and advisor.          

		B1_text: Stonehill College communicates its community engagement goals and activities through its executive leadership.  Additionally, the Mission Division of the College oversees many of the community engagement efforts of the College through its Office of Community Service & Volunteerism, Campus Ministry (with along with its HOPE and Into the Streets programs), and the Center for Nonprofit Management, which provides leadership and management capacity for community-based nonprofits in southeastern Massachusetts and northern Rhode Island.  OCS&V provides significant coordination beyond administrative departments, in that the Director coordinates community engagement efforts of students, faculty, administration, and community partners.  There is an expressed goal of "seamless" integration in the new strategic plan.  The Strategic Planning Committee has just implemented a sub-committee on Student Culture, whose focus is to help shape academic and social culture on campus to become "more robust and integrated," with attention to a "seamless overall student experience."  A large part of this will be integrating curricular, co-curricular, and extracurricular programs.  In addition, there is a large focus being placed on faith formation & spirituality, which, as a Catholic college, can certainly point to service as an integral component of this.

		B2a_Text: Yes.  For example, ITS, in addition to salary support, receives $6,500 annually, and this year received $16,000 for an additional service van.  CNPM received a two-year commitment of $150,000; OCS&V also receives salary and programmatic support; and CT&L and OCS&V each contributed $2500 to institute a "Community-Based Learning Faculty Fellows Program." 

		B2b_text: Some examples include:The Center for Nonprofit Management received a three-year federal appropriation to launch CNPM in 2003 and a Lynch Foundation Challenge Grant of $50,000 in 2006 (followed by nearly $150,000 in subsequent years to support CNPM community initiatives).  In 2008, CNPM received $15,000 from Massachusetts Service Alliance to implement the Volunteer Impact Series and over $10,000 for a board development series. Into the Streets received a $500 grant through MA and RI Campus Compacts through the Raise Your Voice: Presidential Civic Engagement Fund to support academic-student activities co-sponsored by the Spanish Club and ITS in 2008.  The Koch Foundation granted $15,000 for an ITS van in 1997 and an additional $10,000 to further the HOPE program in 2004.  The Office of Community Service & Volunteerism has also received support through VISTA volunteers.Stonehill's participation in the STEP program has been funded through a $813,486 NSF grant.  And the Arts Outreach Program was most recently awarded over $15,000 to continue funding it's 11th year of programming.

		B2c_text: The Office of Advancement works closely with service-oriented departments to identify funding sources.  For example Advancement worked with the Center for Nonprofit Management to raise funds to support the Center’s programs and operations.  The Center first opened its doors because it received a 3-yr federal appropriation as a result of a grant application.  Since then, it has also raised money from a variety of sources, including individuals, private foundations, and the state.In addition, each year participants of the HOPE Alternative Spring Break fundraise for the program.  In 2008 approximately 425 individuals and organizations donated to the program.  The total amount raised was approximately $33,000.  Furthermore, each year two members of the Board of Trustees donate $25,000 to the HOPE program.  The Office of Academic Development also works with faculty to identify funding sources for community-based learning and research opportunities.  The STEP and Arts Outreach programs (mentioned above) are exemplary instances of this.

		B3a_text: Tracking takes place across the College by individual offices and departments who monitor and assess their individual levels of community engagement.  Depending on the nature of the program, these offices assess numbers of community partners engaged, geographic regions served, number of learning programs offered, and number of volunteer hours served.  For example, the Into the Streets Director maintains records of total volunteer hours per site and per semester that reach back to 1996.  The Director of Community Service & Volunteerism also maintains records of Community-Based Learning courses taught, numbers of students served, and numbers of faculty involved in CBL. Additionally, the Center for Nonprofit Management keeps a comprehensive database of community partners and tracks program attendance and additional services provided.  The CNPM is currently working to update its community partner information using the Guidestar Database, of which it has subscribed to Premium services.  Important information such as organization name and type, individual name and title, geographic location, budget size, and program attendance is carefully recorded and traced.  With a soon-to-be implemented database service, CNPM will be able to generate useful reports based on this data.  Additionally, CNPM has implemented user tracking software in its new online community, NPOnet, which will also help it track information on its community partners.   

		B3b_text: The ITS program not only uses its data for assessing the program and identify any needed changes community partner relationships, it also distributes its data to Marketing, Admissions, and other departments for marketing and program development purposes.  This community engagement data is also shared with the Office of Community Service & Volunteerism for the creation of placements for CBL courses and toward strengthening repeat partnerships.  Furthermore, CNPM uses the community engagement tracking data to evaluate and understand its constituents and program attendees.  It is able to use the data to see which geographic regions are primarily served and which are currently underserved.  For example, we are recently in conversation with funders interested in providing more services to the New Bedford region.  We are able to provide data to these funders on what New Bedford nonprofits currently take advantage of CNPM’s services.  This allows CNPM and these funders to strategize on ways to potentially bring more services to that underserved region.  CNPM also uses data to see what types of organizations are being served.  For example, CNPM serves many human service organizations, and may consider special outreach to greater involve arts organizations in the future.  This is all data that can be used both for internal operations and for strategic planning purposes with CNPM’s Advisory Board.  

		Impact on students: On

		Impact on faculty: On

		B3d1_text: In the words of student Allison Wilhite, a first-year international studies major from California who spent her spring break volunteering for disadvantaged children in the Dominican Republic, “The curriculum here is outstanding; it’s challenging and there’s a world-view perspective to a lot of what we study.  I sought out a college that had international programs, where I could go abroad and help others.  I like the Catholic aspect of Stonehill, where it’s about serving your neighbors and giving back to the community.” 

		B3d2_text: The College's investment in Community Engagement impacts faculty most obviously in terms of changes to the curriculum and to faculty's pedagogical approaches.  For example, following the success that Monique Meyers, Associate Professor in Communication, found in incorporating Community-Based Learning into one of the department's capstone courses, the chair and others have since revised the other capstone offered to also include a CBL component.   Louis Liotta, chair of Chemistry and head of the STEP program, reports that the program has resulted in changes to the ways all Chemistry faculty teach their General Chemistry courses to be more interactive and relevant to students.  And the Gender Studies Program is currently in the process of revising its major requirements to include an experiential learning requirement that specifically focuses on social justice in the community.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Our spring ’08 collaborative community partner survey results indicated that overall, Stonehill has had a significant impact on the community through its engagement.  The following comment collected from the survey illustrates this impact: “I have worked with Stonehill students for the past 5 years and they have done an outstanding job volunteering their time to provide tutoring for homeless children.  They are dependable, committed and passionate about the work they are doing.  I recently hired one of my first Stonehill Volunteers as our full time program director to run our tutoring program.  She was a volunteer tutor for 3 years and helped us with our training programs and editing the training manuals for our volunteers.”

		B3d4_text: Community engagement has impacted all departments at the College.  More than ever, faculty, administration, and students see each other as resources in community engagement efforts.  With this increased interest has come more creative programming and increased impact.  For example, the Alumni Affairs office recently put on a program called “Careers in Nonprofit” for its alumni, and reached out to the Center for Nonprofit Management Director to serve as facilitator.  This event drew not only alumni, but also executive leadership and students, one of whom was referred to the event by a faculty member.  As a result of this event, Alumni Affairs hosted a successful event that received positive evaluations by attendees, provided important information to alumni, and featured alumni panelists whose careers touch the nonprofit sector.  In addition, a student in attendance at the event became a summer intern for the Center for Nonprofit Management, and CNPM also drew a few new people to its Community Volunteer Fair. 

		b3e_text: The feedback we collect from Community Partners is used during the Celebration of Service breakfast to thank community partners.  This past year, we featured prominently – but in the background, throughout the program – a slide presentation of student quotes describing how community engagement, particularly the work with their partners, has impacted them.  Also, this data is used in the semester presentation of students in "Building Leaders" Learning Community Course, to describe the mutual impact of work with their community partners. The Into the Streets Day Survey is administered to students and employees across the College to assess how the day impacted those involved and how well the sites worked to help us achieve our goals of introducing the students to the greater-Brockton community, introducing them to service/ITS, and helping make the connections between their task for the day & how that impacts the clients they serve.ITS tracks this information to ensure that ITS sites and ITS Day sites are meeting the needs of all people involved -- that the community partners get their needs met, as well as the needs of the Stonehill community in that it is a mutual, reciprocal, and positive experience. The Center for Nonprofit Management invites participants to evaluate its learning program immediately following every event.  In particular, we try to identify potential impact with our survey tool. We ask participants to specify what they plan to implement in their nonprofit organizations as a result of our program. CNPM uses this data to help shape and improve our internships and learning programs, and also for marketing purposes - to get the word out to the community and to students about services and internship opportunities, and to get the word out to potential donors and funders about the importance and impact of our work.  

		B4_text: Excerpts of Strategic Objectives from Strategic Plan relating to community engagement: #1.1: The College will affirm and strengthen the criteria for evaluating student outcomes and will design a curriculum, including a course and credit model that is optimal for developing in students the knowledge, skills, and competencies encompassed by the College’s six categories of student learning outcomes – critical intellectual engagement, disciplinary mastery, effective communication, leadership and collaboration, social responsibility, and personal growth and development. #1.2: The College will develop a systematic assessment of the Cornerstone Program, identifying areas for programmatic enhancement within the four-year general education model. #1.5: The College will continue to promote and expand experiential learning opportunities and will increase support for and recognition of students’ academic achievement, while at Stonehill and after graduation. #2.2: The College will develop a Four-Year  Program of Community Service that builds on the students’ initial experience of volunteerism, brings them into the realm of social action, and seeks to form leaders who will effect change-both on campus and in the larger community that Stonehill serves (see Strategic Objective 1.5 for further detail). A newly formed sub-committee will devise appropriate goals related to future  CBL initiatives. 

		B5_text: The recently established Center for Teaching and Learning (CTL) takes as part of its mission the support of faculty engaged in (and interested in) community-based learning (CBL).  In its first year, the CTL has held a roundtable discussion for faculty about incorporating CBL into their curriculum as well as established a substantial collection of CBL print resources available for faculty to check out.  In 2008-2009, the CTL is establishing a "CBL fellows program" in collaboration with the Office of Community Service and Volunteerism meant to create a community of educators who engage meaningfully with CBL at Stonehill.  Furthermore, we are submitting a proposal to the Davis Foundation requesting funds to support the establishment of an Office of Community-Based Learning within the Center for Teaching and Learning.  The Office would be staffed by a full-time director whose role would be to improve and expand on CBL offerings at Stonehill.  This office would play a large part in ensuring that on-going professional development would be available for faculty engaging in CBL.Additionally, Campus Ministry, including ITS, along with OCS&V and CNPM all funds allocated for continuing education/professional development. We use these funds to attend workshops and courses related to community engagement.  Stonehill administration also provides trainings in community based learning, bringing together scholars, practitioners, faculty, and staff for learning and skill-building to develop related competencies.   

		B6_text: The Center for Nonprofit Management conducts a needs assessment of the nonprofit community in our region to determine how to better support their leadership and management development needs.  The last survey was in the summer of 2005, and we are currently working on the summer 2008 needs assessment.  Going forward, we hope to conduct this survey on a biannual basis. Through this survey of executive directors of these institutions, we seek information on the ways that the CNPM can support their leadership and management development needs. CNPM also consistently uses program evaluation data to continue updating and improving its learning programs. We consistently provide opportunities for participants to evaluate the workshop content and the presenter. We also explicitly request input on future program ideas.  We have brought back specific presenters based on community feedback; geared our programs toward specific management topics based on community feedback; implemented entirely new programs, tools, and systems based on community feedback; and even phased out programs based on community feedback.   Into the Streets seeks on-going feedback from Community Partners as part of its regular planning process.  For example, during the planning for 2008 Fall Student Orientation, there was discussion about changing the day and time-frame for ITS Day in order to accommodate the rest of the Orientation schedule.  But since this could greatly impact ITS's community partners, they queried a sample of those partners to see how this would affect their participation in ITS Day.  The ITS Director used this feedback to advocate for maintaining the same time-frame for the event, as our community partners have come to anticipate this time-frame, as this is the 17th year of ITS Day.Please see "Wrap Up" section (Section III, Item 2) at the end of the application for specific community partner survey results, in addition to unsolicited testimonials and feedback from community partners. 

		SD1_text: There are currently no formal search/recruitment policies that encourage the hiring of faculty with expertise in and commitment to community engagement.  The College is currently exploring this possibility as part of its strategic planning subcommittee work, in part due to work on the Carnegie’s Community Engagement Application, which has brought this potential direction to our attention.   Still, given the number of faculty involved in community engagement activities, it is likely that the College’s institutional nature – specifically, its commitment to community engagement and service as expressed in its Mission Statement – currently and effectively attracts such faculty.   

		SD2a_text: While this is not currently standard procedure, it is something that is being sought and in many ways is being supported informally, if not institution-wide.  For example, the Director of the Office of Community Service and Volunteerism was recently been asked to write a letter of recommendation for the tenure file of a faculty member who regularly incorporates CBL into her courses and has published scholarship about CBL.  

		SD2b1_text: Limit to 100 words

		SD2b2_text: Currently, there are conversations at the committee level to discuss future possibilities surrounding revisions of promotion and tenure guidelines to reward scholarship of community engagement.  These discussions will also be part of this current strategic planning process, which has a specific sub-committee formed to devise goals and outcomes for Community-Based Learning.  

		SD3_text: Students have many opportunities for leadership roles in community engagement.  For example, teaching assistants are used in CBL courses, and they assist in the CBL component. Campus Ministry also provides many leadership opportunities.  Into the Streets (ITS) is a primarily student-run program, with two paid, part-time student co-directors spearheading a team of 30 student volunteer coordinators, each one of whom oversees a particular volunteer site.  The students are responsible for communicating with community partners and sharing that information with the ITS co-directors and staff director, as necessary.  The students also play a large role in planning and implementing other programming related to the program, such as reflection sessions.  Also, the ITS Day summer Intern is a full-time paid internship position in Campus Ministry & this student takes large part in planning ITS Day--meeting one-on-one with contacts from community partners, and training student and employee leaders for the event.  Peer Mentors act as student leaders for Into the Streets Day.  HOPE has between 12-15 student leaders each year that act as the steering committee for the program as well as coordinate work and reflection at various sites. The Center for Nonprofit Management interns consistently take on leadership roles.  In particular, “Center Interns” who serve as generalists for CNPM are trained to run monthly hour-long Resource Room Orientations, teaching nonprofit professionals and volunteers how to use CNPM resources, including grants search software.  “Center Interns” also interview our community partners for articles, and in helping CNPM conduct research on the region’s nonprofits. Additionally, CNPM oversees the Catholic Schools Recruitment Initiative.  Last year and now again this year, Student Recruitment Officers took on significant leadership roles as they were placed in six Catholic elementary schools to aid with their marketing and recruitment efforts.  These positions involved high levels of leadership, commitment, and accountability.     

		SD5_text: There is currently no faculty governance committee with responsibilities for community engagement.  However, the Mission Division oversees much of the community engagement activity across the College, through the work of Campus Ministry, the Into the Streets Program, the HOPE Alternative Spring Break, the Office for Community Service and Volunteerism, and the Center for Nonprofit Management.  All these departments and initiatives heavily involve faculty, both in terms of program development and delivery.  In addition, the Center for Nonprofit Management recently formed an Advisory Board, which includes one faculty member, the Chair of the Business Department.  Additionally, CNPM has a Nonprofit Fellows Program that involves faculty and administration in its nonprofit capacity building mission. 

		SD4_text: Stonehill does not currently do this, but is certainly working towards noting CE.  It is our hope to develop a plan in this regard by the end of this academic year.  

		IIA1a_txt: Community Based Learning is a pedagogical approach that advance identified student learning outcomes through intentional and coordinated service activities that: (1) meets the needs of the community (2) results from shared agreement between an institution of higher education and a community partner (3) is fully integrated into the course or academic experience of the student (4) includes structured reflection and assessment throughout the semester (5) fosters participatory citizenship and social responsibility.    There is currently no formal process for identifying these courses, but we are developing one with the Registrar's office this year. 

		IIA1b_1: 18.00000000

		IIA1b_2: 3%

		IIA1c_1: 11.00000000

		IIA1c_2: 50%

		IIa2a_txt: Stonehill faculty identified six learning outcomes as foundational to a Stonehill education: critical intellectual engagement, disciplinary mastery, social responsibility, leadership and collaboration, effective communication, and personal growth and development.  While all six are inflected by the College’s dedication to community engagement, three in particular—"social responsibility," “leadership and collaboration,” and “personal growth and development”—are directly informed by Stonehill’s mission of service.  Furthermore, the faculty is currently debating the inclusion of an “experiential learning” requirement in the curriculum that would make a more explicit commitment to student and faculty engagement with the community through undergraduate research, community-based learning, and internships.   

		IIA1d_1: 24.00000000

		IIA1e_1: 466.00000000

		IIA1d_2: 17%

		IIA1e_2: 19%

		IIA2b_txt: Presently, none of our academic departments or programs have explicitly identified community engagement as a learning outcome.  However, our Communications Department has recently added a required community-based learning component as part of the capstone course for all of its majors.  In addition, a number of departments require students to complete intensive learning experiences beyond the classroom.  These include Foreign Languages (requires a semester of study abroad), Business (requires a domestic or international internship) and Health Care Administration (requires a full-time summer internship).  Departments vary in their identification and use of learning outcomes to manage student performance and improve programs.  Students doing internships through the Center for Nonprofit Management are evaluated and graded on their performance; and feedback is collected on their learning outcomes and experiences through evaluations and reports.  We work closely with student’s professors and advisors, in addition to the community partners, to develop learning outcomes both aligned with the institutional learning outcomes and appropriate for the success of the particular project.  We work with professors to evaluate course application and skill development, and work closely with CNPM staff and community partner staff to evaluate on students’ professionalism and communication skills.

		IIA2c_txt: Stonehill is creating a strong culture of assessment and has committed resources to assess our learning outcomes.  We use a variety of direct and indirect assessment instruments to assess each of the learning outcomes.  Assessments are administered on a schedule determined by the Institutional Assessment Committee.  Data is sorted from each instrument to inform our assessment of how each of the outcomes are being met.  With regard to the three learning outcomes related to community engagement —"social responsibility," “leadership and collaboration,” and “personal growth and development”—we use information from the National Survey of Student Engagement, the Noel-Levitz Student Satisfaction Survey, the Cooperative Institutional Research Program (CIRP) Freshman Survey, the Quality of Life Survey, the Senior Exit Survey and the One-Year Out Survey.  This past year, a report was generated by our Office of Planning and Institutional Research that provides the questions from each instrument, the result and an assessment based on the data about how students are meeting the outcome.  Learning outcomes are also assessed through final projects, reports, evaluations, and feedback.  Departments review learning outcomes with the executive leadership.  The CNPM Director is currently working with the VP for Mission to formalize the internship program’s assessment process.    

		IIA2d_txt: This is an area that Stonehill is continuing to develop.  Now that we have mapped all of our existing assessment data onto each of the learning outcomes, the next step is determine if additional data is needed.  This is a conversation that has begun among a number of internal constituencies including the Institutional Assessment Committee, the Divisions of Academic Affairs, Student Affairs and Mission, and the academic departments and programs.  Once we determined that we have the appropriate data, we will begin the process of how this data will inform changes in existing programs.  The feedback loop in any assessment process is the last and most critical moment and we are committed to using assessment data to strengthen the opportunites for community engagement by our students.  Data is currently used in a more decentralized fashion by professors to tailor and adjust the community-based learning components of their courses toward more effective teaching and learning practices.  Additionally, assessment data is presented to the Trustees of the College to highlight and promote community engagement’s impact on student learning outcomes.  Also, Departments use data within applications and reports to corporate, foundation, and individual donors.  

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: In its thirteenth year, the Stonehill Undergraduate Research Experience (SURE) Program seeks to provide students with opportunities to perform significant, publishable research under the guidance of an experienced faculty researcher. SURE Scholars participate in the program for an eight or ten week period, during which time they also engage in weekly meetings to discuss the progress of their projects and other topics of general interest. All SURE Scholars present summaries of their summer’s work at an all-campus poster session in the early fall. Campus Ministry has a for-credit internship where students work directly with campus ministry to plan, support, implement, and run programs.  As there are many service and community-based programs through Campus Ministry, these students read and write about their direct experiences of community engagement through this credited internship.  ITS also supervises an ITS Day summer internship, where the student works alongside the office to plan the fall Into the Streets Day for freshmen.    The Center for Nonprofit Management develops and supervises many internship programs.  Since 2005, CNPM has partnered with the Sociology Department to host interns that learn Geographic Information Systems (GIS) software in class and then apply these skills for the benefit of nonprofit.  In 2005-2006, interns mapped nonprofits in Brockton and Plymouth to aid CNPM in its research on nonprofits in the region.  CNPM was recently commissioned by Brockton’s Promise for a community asset mapping project focusing on youth opportunities in Brockton.  Interns were used in all stages of this project, from data collection to the data mapping.  CNPM took it to the next level this past summer, engaging a rising sophomore from the computer science department to make these maps interactive.  The City has approached CNPM about extending this interactive mapping work beyond youth opportunities to all aspects of City life.  

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: Experiential learning, oftentimes with an explicit emphasis on community service and social justice, is required in many majors, and the College is currently considering the implementation of an experiential learning requirements.  Departments have also incorporated Community-Based Learning in required courses.  For example, Bob Dugan, Associate Professor, led the Computer Science Department in the development of NPOnet, an online networking site for nonprofits (www.npo-net.org) as their Senior Capstone Projects for both 2007 and 2008.  This culminated in presentations to the community and a networking site that connects nonprofits across the region for the purpose of skill-building, networking, and sharing resources.     The Communication Department has also just this year integrated community-based learning in all capstone courses in the major, and the Gender Studies Program is in process of instituting such a requirement. Community engagement has also been integrated with some of the Learning Communities at Stonehill, which are a requirement of our core curriculum.  For example, in a 2007 “Change the World” Learning Community, students were placed within nonprofits to carry out semester-long, faculty-supervised projects that culminated in final poster presentations alongside the community partners to the Stonehill community.     The Center for Nonprofit Management hosts a variety of other internship experiences for students.  For example, in 2006, a senior accounting major interned under the supervision of CNPM to assist a community partner to improve its accounting and financial reporting practices.  In 2007, CNPM engaged and hosted a senior English major who interned for the Community Foundation of Greater Plymouth County to develop and implement an interactive college-essay writing workshop for high school students.   In addition, Into the Streets and the Office of Community Service & Volunteerism provide on-going outreach and support to faculty interested in incorporating Community-Based Learning into the courses.

		IIA4_txt: 1.  As part of the Stonehill Undergraduate Research Experience (SURE) program Chris Tirrell ’09 worked with Susan Guarino-Ghezzi, Professor of Sociology and Criminology, on a project titled Staff-Parenting Styles in Juvenile Corrections. Tirrell aided in revising the book, Balancing Juvenile Justice, co-authored by Professor Guarino-Ghezzi.2. Louis Liotta, Chair of Chemistry, and Craig Almeida, Dean of Academic Excellence and Assoc. Prof. of Biology, and their students presented “SURE/SEED:  A Chemistry Collaboration at Stonehill College,” about their work on two projects serving underprivileged high school students in the community, at the 10th National Council on Undergraduate Research Conference in 2004.3. Karen L. Anderson, Chair of Education, presented at the 2008 National Science Teachers Association Conference with two of her students based on research done as part of a classroom practicum.  Their presentation, “Young Children Dig Dirt” has been turned into an article for publication which is currently under consideration.4. Joe Favazza, Dean of the Faculty and Associate Vice President of Academic Affairs, is a nationally-recognized authority on Community-Based Learning, having edited, for example From Cloister to Commons: Concepts and Models for Service-Learning (2002).5. Monique Myers, Asst. Professor of Communication, has presented on Community-Based Learning at national and regional conferences and has co-authored a book chapter to be published this fall [Myers, M., Boyle, N., and Crossin, K. (In-Press, Fall 2008). Mission Possible: Service-Learning as the Key to Producing Graduates that “Think, Act, and Lead with Courage Toward the Creation of a More Just and Compassionate World.”].

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: There are many outreach programs developed for the community by many departments throughout the College.  The Center for Nonprofit Management has a central role in developing such programs, and is highlighted below:  The Center for Nonprofit Management at Stonehill College seeks to build the management and leadership capacity of community-based nonprofit organizations throughout southeastern Massachusetts and northern Rhode Island.  CNPM hosts many programs for community-based nonprofits throughout the year.  Last year alone, we served over 100 unique organizations through our learning programs and services.  We consistently receive excellent reviews on our programs, which are regularly evaluated. CNPM's signature learning program is the BreakFACTS Series, a monthly learning program addressing a nonprofit management issue.  Nonprofit professionals and volunteers attend monthly trainings over breakfast focusing on topics ranging from financial reporting to executive transitions.  Just last fiscal year, we hosted 10 BreakFACTS sessions, sessions that filled quickly and received excellent reviews.  In addition, each year we run several day-long programs, such as BoardSource workshops on various board development issues and business planning boot camps.  We also host extended workshops and series, such as our grantwriting series, and our most recent two-day “Workshop Plus” on leadership development utilizing an online 360 feedback tool.  Also, for the past two years, CNPM has also developed, coordinated, and hosted an Executive Peer Coaching group.  A retired executive director that worked in the field for over thirty years volunteers his time to facilitate this group from CNPM. The group has access to CNPM staff, programs, facilities, and its Resource Room.  This year, we also had a special grant from the Massachusetts Service Alliance to develop and implement a three-part Volunteer Impact Series for nonprofits and their volunteers.  We also sponsor monthly Resource Room Orientations and provide consulting and referral services to nonprofits.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: The College hosts “Stonehill Saturdays,”  where it provides facilities, equipment, instructors and round-trip bus transportation for area high school students as part of a five-year, $813,486 grant from the National Science Foundation aimed at increasing the number of students earning degrees in science, technology, engineering and mathematics.Stonehill College dedicates institutional resources through administrative salary support for outreach activities, for ITS, OCS&V, and CNPM activities. The Center for Nonprofit Management serves as a physical resource for the community.  It has a Resource Room with lab computers for the nonprofit community, featuring specialized grants search software and access to databases, and subscription services.  CNPM hosts a monthly Resource Room Orientation to provide training in using these resources.  In addition, the Center sponsors and coordinates nonprofit use of the Brocktonian Room at no charge to its clients.  Nonprofits regularly use this and other College spaces for board meetings, retreats, and other business meetings.  The ITS volunteer coordinator also coordinates many of the community partner uses of the College, like the Southeastern Massachusetts Volunteer Council (SMVC), a group that works with volunteers and meets at Stonehill at least once per semester.      Also, through the Center’s programs and activities, executive leadership, faculty, and administration contribute time to our work with the nonprofit community through consulting, advising, and presenting.  Also, through our Nonprofit Fellows program, College employees are chosen every year to partner with the Center to provide expertise and extended services to its clients.  CNPM also serves as the liaison to Community Services of Greater Brockton, serving on their board, and hosting its monthly meetings at Stonehill’s Martin Institute.  Additionally, this past year, the Office of Intercultural Affairs has made an increased effort to reach out to nonprofits, inviting them to bring the populations they serve to various events organized on campus. 

		IIB4a_txt: Our Celebration of Service particularly embodies the mutuality and reciprocity that characterizes our community partnerships.  At this celebration, we take the time to honor our community partners for how they enrich the lives of students, faculty, and administration.  We make sure to communicate this message in a clear, impactful way – through campus-wide attendance, student presentations, administrator speeches, gifts for the community partners, and a wonderful celebratory breakfast to honor them.  Achieving a mutual and reciprocal partnership is the clearly stated goal of any CBL partnership that the OCS&V establishes.  ITS accomplishes this through close relationships and frequent contact with the community partners to establish mutually beneficial projects – for example, for the annual Into the Streets day.  A student intern works alongside the office throughout the summer to ensure effective communication and planning with the community partners.  The Center for Nonprofit Management constantly asks its clients to provide input on how the Center could better provide capacity building services to the community.  In addition, the Director sits on community boards and committees to both help them carry out respective missions and also to gain a greater understanding of community needs, so that CNPM programming can better meet them.  For example, the CNPM Director serves as a board member of the board of the Community Foundation of Greater Plymouth County (CFGPC). She learned that both CNPM and CFGPC sought to host a networking event for funders, potential donors, and potential grantees.  Rather than host two separate events, CNPM and CFGPC have merged their visions, and will host a Social Innovation Forum.  In addition, the CNPM Director serves as a founding board member and a Southeast Region representative for Massachusetts Nonprofit Network, the state-wide association for nonprofits, making sure to represent both the region’s interests as well as the state-wide organization’s broader goals.    

		IIB4b_txt: Feedback and assessment are done through constant email and phone contact with CBL sites, as well as with ITS sites. We also send surveys to students, adult leaders, and community partners to assess the impact and success of the partnerships formed for ITS Day.  We do communicate this information to the sites, particularly if there is something of import.The Center for Nonprofit Management compiles survey results and communicates results to its constituents through e-blasts and through its Resource Room resources.  In particular, program evaluations are always distributed to our workshop facilitators and presenters.  Additionally, we make sure to communicate how survey and evaluation input shapes our programming to our constituents.  For example, we decided to focus our fall BreakFACTS programs on fundraising and finance, largely based on the overwhelming requests for workshops on these topics by our clients, as noted on their program evaluations.  We communicated to them that we are implementing their suggestions with the announcement of our fall program schedule.  Also, in CNPM's marketing communications, we have made sure to let our constituents know that we developed NPOnet, an online networking community for nonprofits, as a direct result of their request for more networking opportunities with each other – something we learned in our 2005 needs assessment.  In addition, we utilize NPOnet as our newest communication tool with our clients.  Here, we have begun to provide “blog” updates to users, and have formed groups to provide feedback to community partners.  In particular, now, following our learning programs, we have begun to direct them to the site so that they too can not only download notes and resources from the program, but also view results of their collective evaluations.  

		IIB5_txt: 1. Craig Almeida, Dean of Academic Achievement and Director of the Biochemistry Program, co-leads a five-year, $813,486 grant from NSF aimed at increasing the number of students earning degrees in science, technology, engineering and mathematics through partnerships with high schools.2. Beth Belanger, History Department & Greg Galer, Curator, Industrial History Center are working together with Beth’s students in HS 105 American History for Educators to develop a unit on Industrial History for the 3rd graders in the Easton Public Schools. Beth will submit a paper on the experience "Local History, Community Activism and the Next Generation of History Teachers" to the National Conference of Public Historians.   3. Robert Dugan, Computer Science Department led his students to develop NPOnet, an online network for nonprofits, on behalf of CNPM.  He developed user tracking software to capture NPOnet user statistics.  This will aid in his research on feedback mechanisms for social networks.  He and a student presented NPOnet at a national conference. 4. Pam Kelly, Sociology Department taught CNPM interns charged with creating an interactive map for the City of Brockton on its youth services.  Ms. Kelley conducts research using GIS software as the Executive Director of a private evaluation and research firm specializing in criminal justice and community service evaluation and research projects for local, state, and federal governmental agencies. 5. Cheryl Schnitzer, Chemistry Department hosted Project SUCCESS, a summer program for high school teachers to conduct research at Stonehill (2005–2006), and hosts Project SEED, a summer research program at Stonehill for economically disadvantaged and academically talented high school students (2001–Present).  

		III1_txt: Continued from Section I, Item 4.  Below is additional evidence of the College’s promotion of community engagement throughout its marketing materials:  Alumni Magazine.  Stonehill Alumni Magazine (SAM) regularly features community engagement.  For example, in the Winter 2007 issue, SAM profiled a student intern at the Center for Nonprofit Management who used his skills as an accounting major to improve accounting and financial reporting practices at a local nonprofit. Campus Life. New Campus Life publication coming out later this summer, including a full-page photo of student Chris Tirrell doing service at Evelyn House.  Career Services. Recently published a new brochure which has a page focused on service. College Guides. Stonehill has a profile in the Guide To Service-Learning Colleges and Universities book, publication date set for May 2008 Faculty Focus. Each year, Stonehill publishes “Faculty Focus,” which highlights faculty scholarship, research, and publications.  For the last three years, the “Faculty Focus” theme has emphasized community engagement in some way: Stonehill Faculty Focus 2008.  Martin Institute: Revised Mission Energizes Outreach on Public Policy and Social Justice. Stonehill Faculty Focus 2007.  Strengthening the Co-Curricular Impact.  Stonehill Faculty Focus 2006.  The Community as Classroom.   Monday Morning Updates. Emailed to the entire Stonehill community often feature community engagement efforts of students, faculty, administration, and staff. Admissions.  At every group information session, campus tour, and High School campus visit that Stonehill Admissions counselors attend, community engagement is "on the top of the list" of things that they discuss about Stonehill, along with small class size, and faculty-student engagement. 

		III2_txt: Recent survey results indicate that of community partners surveyed, 80% strongly agreed and 13.3% agreed that working with Stonehill students benefits their work and their organization.  Likewise, 80% strongly agreed and 13.3% agreed that they have a collaborative relationship with Stonehill based on mutual trust, respect, and commitment.  Over 86% either strongly agreed or agreed that Stonehill students and their organization have a mutually beneficial partnership characterized by shared planning, programming and resources.  Virtually 100% strongly agree or agree that their organization is an equal partner with Stonehill in helping educate students about the needs and resources of the community.  Over 93% believe that Stonehill understands and respects their organization.  And 80% surveyed strongly agree or agree that Stonehill provides helpful and regular feedback on the strengths and weaknesses of their collaborative projects.  Examples of unsolicited feedback include the following: “We are so happy and privileged to work with you and your amazing team, and not even to mention your AMAZING STUDENTS!!!!!” -David Powell, Big Sister Big Brother Program, Old Colony YMCA“We are so greatful for your work, for it enables us to keep the pantry open on Monday nights.”-Bob Loxley, Catholic Charities Food Pantry“I wanted to thank you so much for sending us so many awesome volunteers over the past school year!  …we have had such great fortune with your students in the past!  Thanks so much for all your help and I look forward to hearing from you.”-Bridget Puma, Family Life Center“Thank you very much for your support, it means so much to me and to the many children we serve. Catherine Miller has done an excellent job as a volunteer tutor, site coordinator and the ITS coordinator. We are truly blessed with the best volunteers from Stonehill College.”-Cheryl Opper, School on Wheels“They were a terrific group of kids.  They got two projects done with efficiency and zeal.  Could not have asked for more help.  During the tour they also asked very thoughtful and respectful questions.  They are a good group of students.”-Lisa Lenon, Father Bill’s & MainSpring“I sincerely appreciate all that you did for Davis Commons.  It means a great deal to me!!”-Daphne Binder, Davis Commons“The ITS Volunteer fair was great (as were the students who visited on 8/27).  As usual, we had a wonderful response from the Stonehill Students.”-Steven Hill, Children’s Museum in Easton

		III3_txt: The form was user-friendly and convenient once it came time to input our compiled and edited data.  We used Google documents to aggregate our collective research and data, and Word to finalize edits.  We had slight trouble managing word count transfers from the Word document to the PDF reporting form, but usually only a few words would be cut off, and adjustments were relatively simple. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
 


  
 
 
 
 
 
 
 
 
 


 1







 
2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 


 
 


 31







2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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		The Carnegie Elective Classification 

		for Community Engagement

		Introduction

		I.  Foundational Indicators 

		A. Institutional Identity and Culture

		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)

		II.  Categories of Community Engagement



		A. Curricular Engagement

		b. Has community engagement been integrated with curriculum on an 

		institution-wide level?

		B. Outreach and Partnerships

		III.  Wrap-Up









2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		PrintButton1: 

		Name: Frank Kuan

		Title: Director of Community Relations

		email: fkuan@wesleyan.edu

		City: Middletown

		State: Connecticut

		Institution: Wesleyan University

		president: Michael S. Roth

		address: South College, 1st Floor229 High StreetMiddletown, CT 06459

		Phone: 860-685-2245

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Limit to 100 wordsIn Engaged with the World, Wesleyan’s most recent strategic plan, it included a section on External Relations, specifically, “Strengthening the ties between Wesleyan and the Middletown community.” This section of the document stated, “… We believe that our engagement in the community is important for the social good and the quality of life in our community. We also believe that as Middletown thrives, so will Wesleyan.”

		IA2_text: Limit to 300 wordsAnnually Wesleyan recognizes student achievements through the academic prizes, and all student awardees are invited to a public reception each May. A number of the prizes have community service or engagement as a focus. These prizes included The Connecticut Higher Education Community Service Award, which “recognizes outstanding student contributions to the promotion of community service through projects that increase student participation in their college community and projects that develop a unique approach to effective community service;” the K.P. Harrington Public Service Award, which is “awarded annually by the Mystical Seven Society to a Wesleyan undergraduate who has distinguished herself/himself in public service to the community;” the Limbach Prize, which is “awarded annually to the student who has contributed the most imaginative, generous, thoughtful, and understanding social service to the people of the City of Middletown and/or the Wesleyan community;” the Rick McLellan Prize, which recognizes a junior who exemplifies “character, leadership, commitment to public service and diversity, wide cultural interests, and a sense or humor;” the Outreach and Community Service Award, which is “awarded to the senior theater major who, through his or her work in the Department of Theater, has done a significant service in the community;” and the Robert Schumann Distinguished Student Award, which is “awarded to an outstanding senior who demonstrates academic accomplishment and excellence in environmental stewardship through work at Wesleyan or the greater Middletown community.” In addition, the Wesleyan Student Assembly (student government) has awards that recognize students’ contribution to the local community, including the Bridge Builder Award, which “is awarded to an individual student or student group for significant contributions to the Wesleyan and Middletown communities in the spirit of service,” and the Social Activist Award, which recognizes a student or student group that best exemplifies the spirit of social activism.”

		IA3a_text: Limit to 400 wordsWe are working on developing and strengthening assessment of community perceptions. The President and his key staff meet with the Mayor and members of his administration on a regular basis. This serves as one way to gauge the town-gown connection. The Center for Community Partnerships (CCP) has an advisory board consisting of sixteen members representing the community (11) and university (5) and meet four times each year; in each meeting, it offers opportunities to discuss hot town issues, and certainly town-gown relations are discussed. The institution also has a point person (director of community relations) who keeps in touch with local constituencies regularly and from these interactions he can assess issues and concerns. The director of community service and volunteerism and the service-learning director also are engaged locally and each has surveys that assesses students’ community engagement and impact. The CCP has regular meetings with community partners to look for collaborative opportunities, and these also provide feedback on town-gown connection. The university is involved with a few grassroots community groups, including AWARE (Association of Wesleyan Area Residents) and North End Action Team (NEAT). Wesleyan administrators and staff meet with AWARE on a regular basis to identify and resolve issues around students’ residential issues – this is useful in gauging community perceptions. NEAT works in the most impoverished area of Middletown – our presence there also give another perspective of our town-gown connection. Our work has been quite hands-on with local partners, and it is through such connections that we receive direct feedback; we recognize, however, that we need a more systematic feedback mechanism for community perceptions.

		IA3b_text: Limit to 300 wordsThe institution does use the feedback it receives to make changes and improvements.  Through our work with AWARE, we know of the issues and concerns from area residents with some of our students. Using this information, the university created a campus master plan that group students towards the center of campus, and selected houses that used to be students’ residences are now sold to faculty, staff, and community members. This has created positive relationships for both town and gown. To assist students to become better neighbors and responsible “tenants”, university staff volunteers to be house mentors for the 200+ wood-framed houses – the mentors meet with students to go over basic household maintenance and how to foster good relations with neighbors. The CCP has contracted with a consultant at the University of Rhode Island to work on an outcome assessment model known as Appreciative Inquiry. The CCP has also begun to establish a relational database to gather relevant information on students and community partners.

		IA4_text: Limit to 300 wordsThe campus maps that are produced on a regular basis have a section on the Center for Community Partnerships and the community relations efforts. On the Wesleyan calendar, it has a section for Greater Middletown Happenings. In the Admission materials, information about Middletown and the work of the CCP is highlighted. The Service-Learning Center has worked with the university photographer on gathering action-shot images of all of the current service-learning courses to use in future marketing materials. The CCP has a brochure that highlights our collaboration and the message of learn, serve, and connect. The Green Street Arts Center, which is a collaboration between Wesleyan, NEAT and the City of Middletown, produces fall and spring brochures which offer plenty of community engagement opportunities. They also offer a Sunday Salon Series which feature Wesleyan faculty members and their artistic endeavors. The Graduate Liberal Studies Program and the Center for Continuing Studies also have brochures that market to professionals interested in graduate and life-long education – this certainly adds to our engagement efforts.

		IA5_text: Limit to 300 wordsWesleyan President Michael S. Roth has on his Web-page in his letter to the community, “  By the end of their undergraduate careers, our students know how to produce work that can change the worlds of ideas, of enterprise, and of service.” This is one example of his commitment to students’ engagement. Furthermore, he has instituted a new strategic plan on curricular innovation, which has civic engagement as one of the priorities. He also created a new position of vice president for diversity and strategic partnerships, which is a senior cabinet position. In the recent Welcome Address to Class 2012, President Roth encouraged students to make the most of their years in Middletown - they should volunteer and get involved on- and off-campus. He stressed that this will enrich their Wesleyan education.

		B1_text: Limit to 400 wordsEstablished in 2003, the Center for Community Partnerships [CCP] at Wesleyan University is comprised of the Service-Learning Center [SLC], the Office of Community Service and Volunteerism [OCS], and the Office of Community Relations [OCR]. The Center is considered a one-stop for individuals looking to create a linkage between community and university; staff at CCP can help make the appropriate connection. The CCP strives to build partnerships guided by principles of mutual respect and shared responsibility.  The CCP building has roughly 1950 square feet and about $400,000 was invested in the renovation. [In the summer of 2008, the CCP’s building exterior received a new face-lift (fresh paint and maintenance repair – the building is on a corner where town meets gown, and we are a visible structure – it’s good to be on the schedule for major maintenance on a regular basis. The CCP is unique in its operations in that each has a different reporting line (Academic Affairs, Student Affairs, and Diversity and Strategic Partnerships), yet all offices have collaborated very well in its community and service-learning work. The offices are supported by one administrative assistant (.67 FTE), and 15 students who are hired as volunteer coordinators and organize over 300 volunteers each semester. Over the years, the Center has been effective in furthering town-gown connection. 

		B2a_Text: Limit to 50 wordsThe SLC operates with roughly $160,000.00. The OCS has a budget of about $75,000.00. The OCR has $107,000.00. The Offices of Affirmative Action and VP for Diversity and Strategic Partnerships also have roughly $15,000 for sponsorships of community activities.

		B2b_text: Limit to 200 wordsPrograms include: Middletown Public Schools Collaborative which works with Middletown’s elementary and middle schools on academic enrichment – it’s a total grant funded program, and the university offers space and in-kind support; Upward Bound –this is also granted funded and the university offers space and other in-kind support to make sure the program is viable; CAUSE (Community and University Services for Education) is a program that has a 40+ years of collaborative history and offers support in the arts (visual and literary) for K-12 students, and it also has an academic enrichment program for high school students, the program has an annual budget of about $13,000; BioBlitz in Connecticut is a program that engages students and teachers in CT’s schools (K-12) on assessing the flora and fauna in “our own backyards;” Women in Science and Action Science Kids is a program supported by Wesleyan’s science division, they have an extensive science education outreach to local area elementary schools; The Green Street Arts Center is another significant university investment in the north end of Middletown – for both arts education and community renewal. 

		B2c_text: Limit to 200 wordsThe University Relations Office is committed to raise $2.5 million to endow the Service-Learning Center at Wesleyan (and the Center for Community Partnerships would benefit from this).The CCP staff is included in the current strategic planning process, which includes civic engagement as a priority. As part of this, the committee is looking at fellowships, internships and curricular infusion that would enhance students’ community engagement, and there will be a dollar amount included for fund-raising.The Green Street Arts Center has a dedicated fund-raising professional on staff (which is a part of the University Relations staff), and it aims to raise $350,000 each year. They exceeded expectation this past fiscal year.

		B3a_text: Limit to 400 wordsWe have been working on this area in earnest for the past two years.  We now have the infrastructure in place to track engagement of the students who participate in the programs run through the Center for Community Partnerships, specifically volunteering, work-study and service-learning.  Our next step is to work closely with the Wesleyan Student Assembly (student government) to document the activities of student groups who do work with the community. The university’s institutional research office surveys students in their first and last year, and we have talked about adding a specific question that assess students’ community engagement to gauge if there is a difference in their four years. Each of the offices within CCP produces an annual report that highlights accomplishments and connections with the community. As mentioned, the university does work AWARE (Association of Wesleyan Area Residents) and NEAT (North End Action Team). Through them feedback is gathered and initiatives are established to further town-gown efforts.

		B3b_text: Limit to 300 wordsThrough work with AWARE, the campus master plan was developed, and students are moved out of “problematic areas.” The former in-town residences were deemed an area that caused concerns for local residents – students have moved out of them and the complex was sold to a developer and it has become an upscale condo complex for the community. Most seniors live in wood-frame houses.  For many, it is the first time they are responsible for house up-keep.  Among the complaints raised by AWARE were the lack of students' attention to garbage pick-up, resulting in garbage-strewn streets, and recycling days, as well as noise late at night.  In response, faculty and staff are asked to volunteer to assist students in adjusting to house living.  During the first few weeks of moving in, students are visited by University volunteers who explain the  basics of house living, such as, the process of garbage and recycling pick-up.  (e.g. Tuesday does not mean sometime Tuesday afternoon, it means Monday night.).  Students who don’t comply are fined.  Streets where non-Wesleyan students reside with students are designated “Quiet Streets.”  Students in these houses agree to stop creating loud noises by ten of eleven o’clock at night. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The Office of Community Service and Volunteerism (OCS) and the Service-Learning Center has an annual or semi-annual evaluation for their community partners and students. The information is used to inform future work. Students consistently respond that their community engagement is one of the highlights of their Wesleyan experience.  Students state that the real world experience, through volunteering and work-study, help them better understand what they want to pursue when they graduate.  Service-learning students state that the community component of the course deepened their understanding and engagement in the course content.

		B3d2_text: Limit to 200 wordsAll faculty are required to be evaluated by their students.  In the comment section many students elaborate upon their community experience.  These forms are archived by the university and read by promotion and tenure committees and, for service-learning courses, by the Director of Service Learning.  In addition, three additional forms are required for service-learning courses.  The faculty, students and community partner are asked to comment on the structure and effectiveness of the partnership.  This enables the faculty to identify “best practices” and modify future offerings of the course to better meet the needs of all participants.  For example, these evaluations have made it clear that faculty need to connect with community partners well in advance of the semester and that a written agreement describing expectations should be carefully completed and explained.  Faculty also came to realize that students need to understand the time commitment and the necessity of participation that are required by a service learning course, and to emphasize to students that they are representative of Wesleyan when they participate.  The result of this is that about a third of the service-learning courses require “Permission of Instructor” to enroll.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Limit to 200 wordsEvaluations in service-learning courses have helped the faculty to better identify ways to create and sustain effective community partnerships.  As procedures, such as those described above become standardized, it makes it easier for new ventures to be successful with a shorter learning curve and start up complications.  This in turn makes it more appealing for other faculty to undertake service-learning courses.

		B3d4_text: Limit to 200 wordsSuccess generates success.  As faculty learn about the positive aspects of service-learning courses, more of them become interested in attempting such a course.  In this way, more courses are developed; they become more of a normal expectation and the institution as a whole moves towards increased community engagement. 

		b3e_text: Limit to 300 wordsThe results from the service-learning surveys are used for development of new courses and creating courses with a higher chance of success (see above).  Feedback from community partners have resulted in changes in the training program for OCS.

		B4_text: Limit to 200 wordsAs noted earlier, the most recent plan (2005) did specify that what’s good for Middletown would also be good for Wesleyan, and the University sees that the Center for Community Partnerships and the Service-Learning Center as primary partners in this enterprise. In addition, the Continuing Studies division, with its outreach to the community through the Graduate Liberal Studies Program, also can be considered as an entity that could add to town-gown connection. President Michael Roth also instituted a new strategic plan for 2008 and beyond, and civic engagement is one of the five key areas he highlighted for action.

		B5_text: Limit to 300 wordsThe Service-Learning Center offers up to five Service-Learning Initiative Grants each year. Each grant is $5000: $3000 of which can be used as a stipend and $2000 for hiring course help, educational supplies, additional training, and/or participating in scholarly meetings. The grants are competitive, and are overseen by a committee comprised of faculty, staff, students, and community members.  In addition, the Service-Learning Center hosts monthly lunches for faculty who are planning or running service-learning courses to network and support each other. OCS organizes the annual Community Engagement Fair, which gives members of the Wesleyan community the opportunity to learn about the myriad of offerings in Middletown and beyond.

		B6_text: Limit to 300 wordsExamples include the CCP Advisory Board – intentionally we put more emphasis on having more community members on the board, and their input is valued and often acted upon; the review panel for the Community Research Seminar (a service-learning course) also has community representation – they help to select students and the research projects each year; through the service-learning program, our faculty work directly with many community partners and their feedback inform the work of the students – these have included people from the City of Middletown, Town of Portland, the Lake Beseck community in Middlefield, the Jonah Center for Earth and Arts.Under the leadership of the Center for the Arts, two very successful community-focused programs were created: Middletown Dances and Feet to the Fire (F2F). The first engaged individuals from all over Middletown in a one-day dance festival in 2005; the second, F2F, funded by the Mellon Foundation, is an eighteen-month collaborative project started in January 2008 that looks at the intersection of arts and sciences with respect to global climate change. Both of these programs have extensive involvement from and partnering with the community in the planning and implementation of the program.  For example, the most comprehensive activity of F2F last year was a day-long festival.  About two-thirds of the membership of the festival planning committee were community partners, from churches, environmental groups, arts organizations and city employees (including schools). 

		SD1_text: Limit to 300 wordsNot formally. Wesleyan faculty searches are explicitly focused on excellence in scholarship in a particular subject area and excellence in teaching.  However, the Wesleyan culture encourages community engagement.  Many of the junior faculty are involved with the community and in developing service-learning courses.  For example, in Earth & Environmental Sciences, two of the three junior faculty offer service learning courses.  In Film Studies, Psychology, Sociology, and  Studio Art, junior faculty have community-based projects and teach service-learning courses.

		SD2a_text: Limit to 300 wordsInstitutional policies for promotion and tenure reward excellence in scholarship and teaching.  The focus of the scholarship is unspecified.  For example Elijah Huge’s Architecture II project , which is a service-learning project, fits the description of scholarship for his field and will be rewarded as such. He says, “At Wesleyan scholarship in Art and Art History involves (1) speculative design & competitions, (2) scholarly writing, and (3) built work.”  Students usually realize the exceptional experience they receive in a service-learning course.  Although the Service-Learning Director has not done a statistical study, teaching evaluations in service-learning courses are usually very high, with written comments about a “life-changing experience.”  This quality of evaluation will help someone be awarded tenure and become promoted.

		SD2b1_text: Limit to 100 wordsClassification would depend upon the scholarship itself.  A paper published in a refereed journal or a book (see examples in question 4 and 5) are considered scholarship.  In fields that expect publications and no publications are forthcoming, then it might be considered service.  The specifics would depend on the example as each tenure and promotion package are different.

		SD2b2_text: Limit to 200 wordsSee above.

		SD3_text: Limit to 300 wordsThe Office of Community Service and Volunteerism is primarily staffed by students who take on various coordinating roles. Students are active members in the selection of students and projects for the Community Research Seminar, the Center for Community Partnerships Advisory Board, and the selection panel of the Service-Learning Initiative Grants. The Central Connecticut Chapter for Habitat for Humanity has 2 voting seats for Wesleyan students, as does the Green Street Arts Center advisory board. The fact that Wesleyan has a service-learning program was a direct results of a small group of dedicated students. Each year, a student serves as the teacher assistant for the Community Research Seminar, and this individual has an active role on the advisory board in the selection of research projects and students for the course.  Long Lane Farm at Wesleyan was totally conceptualized and implemented by Wesleyan students – they also garnered support, including financial, from Wesleyan and Middletown. Other community groups in Middletown that grew out of the creativity and hard work of students include Gilead (a nonprofit dedicated to supporting individuals with developmental disabilities), Oddfellows Playhouse Youth Theatre (with special focus on working with local disadvantaged youths), and Kidcity Children’s Museum (a fun and interactive place for kids and families to spend quality and educational time).In most Service-Learning courses students have some degree of choice in the project in which they become engaged.  Sometimes this occurs because of the subgroup a student joins.  For example, in the Community Research Seminar, subgroups tackle different problems, and they can identify their first and second choice project; the final decision is up to the advisory board. 

		SD5_text: Limit to 200 wordsThis type of committee does not exist at Wesleyan. Elected and standing committees are few (about six) and deal with promotion and tenure, educational policy, compensation, etc.; however, from time to time an ad hoc committee forms or is appointed by the administration.  Last winter, the new president appointed five committees to pursue information and ideas about ways to increase Wesleyan’s presence and effectiveness in these areas.  One of these committees was focused on “Civic Engagement and Curricular Innovation.”  The three members of the CCP were joined by other administrators and faculty in composing a white paper that was delivered to the president during the summer.

		SD4_text: Limit to 100 wordsNot at this time. Now students’ e-portfolios may contain this type of information. Wesleyan does not offer minors, but it does have “certificate” programs which are interdisciplinary and recorded on transcripts.  Examples include, “Environmental Studies” and “International Relations.”  The CCP has begun a dialogue with the Educational Policy Committee to develop a “Civic Engagement” certificate program.  Such a process usually takes about two years.

		IIA1a_txt: Limit to 200 wordsService–Learning (SL) courses are identified as courses where service is used as pedagogical tool to augment and deepen students’ understanding of the course and the relationship with the community organization is mutually beneficial. SL courses are identified in several ways. Most commonly, faculty apply for a Service-Learning Initiative Grant (SLIG).  This grant proposal is evaluated by a review committee. If the SLIG is awarded the course is identified as a SL course.  In other cases the faculty realize that their course has a SL component and contacts the Director, especially if assistance is needed with community contacts or transportation.  In still other situations, the Director identifies an opportunity during a meeting with a community organization and seeks out a faculty member to incorporate this opportunity into a course.  (e.g. a group of people from the Portland Brownstone Quarry wanted a better history of the lives and work of the people who worked there. Next fall (2009) an English class, taught by a professor who specializes in oral histories, will have her students collect oral histories from surviving quarry workers and others with memories of the quarry. At the end of this project, she will identify other related oral histories.) There is also a service-learning cluster as part of WesMaps, a classification system for Wesleyan's courses. 

		IIA1b_1: 11.00000000

		IIA1b_2: 2%

		IIA1c_1: 10.00000000

		IIA1c_2: 10%

		IIa2a_txt: Limit to 200 wordsAt this time, there are no campus-wide learning outcomes for any area.  There are also no required courses. The presidential-appointed Civic Engagement and Curricular Innovation committee proposed several different types of programs to increase campus and community engagement and mechanisms to measure their success.

		IIA1d_1: 12.00000000

		IIA1e_1: 167.00000000

		IIA1d_2: 5%

		IIA1e_2: 6%

		IIA2b_txt: Limit to 200 wordsNot at this time.  There is an active discussion on campus about each department initiating a capstone experience.  One of the models for this experience is the Community Research Seminar. 

		IIA2c_txt: Limit to 200 wordsN/A

		IIA2d_txt: Limit to 200 wordsN/A

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Limit to 300 wordsStudent Research: This occurs as part of most service learning courses and many senior thesis, year long investigative projects. Student Leadership: Wesleyan science students involved with Action Science Kids plan and implement the science lessons to local elementary school children, with the support of OCS and science faculty members. As an extra-curricular program, The Wesleyan Student Association (WSA) is an elected student committee that oversees student acitivities, policy and distributes funds.  One of the four standing committees is, “Community Outreach.’  This includes outreach within the Wesleyan Community and to Middletown.  Last year for example two student initiatives included;  1) student dance groups leading after school dance programs at Middletown elementary and middle schools, and Wesleyan a cappella groups performing at local senior centers. Internship: Wesleyan does not have a formal credit based internship program; this is a critical component being proposed by the Civic Engagement working group as we recognize many students do internships, and we want to strengthen that experience by pairing it with reflection and scholarly readings. Students have the opportunity to be an intern in local organizations, including Connecticut Valley Hospital, North End Action Team, and the Community Health Center. Study Abroad: Several of the study abroad programs that Wesleyan sponsors, for example, School for International Training, include extensive field work and community engagement as part of the program requirements.

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: Limit to 300 wordsDepartments are very autonomous and would probably rebel against any attempt at an institution-wide program. Core Courses – No core courses; First Year Sequence – No first year sequence; In the Majors – Each major develops its own criteria.  We do not know of any department requiring community engagement; Graduate Studies - No; Capstone (Senior level project) – Under consideration, but meeting resistance; General Education – No general education requirements.

		IIA4_txt: Limit to 300 wordsART: Elijah Hugh. At Wesleyan scholarship in Art and Art History involves (1) speculative design & competitions, (2) scholarly writing, and (3) built work.  The Architecture II class collaborates with a community organization and builds a structure for them. The spring 2008 class built a viewing platform for the Helen Carlson Wildlife Sanctuary (http://www.audubon-mas.org/pages/bog.html). DANCE: Kolcio, Katja (Dance), Regina Langhout (Psychology, now at UCSC), developed a curriculum module, “Pedagogy as Praxis” - presented  (with Gina Ulysse, Anthropology) at the Society for Community Research and Action annual conference, Las Vegas, NM (June 2003). Earth & Environmental Sciences - O’Connell, S., Resor, P., and Ku, T.,  2006., Geoscience Service Learning At Wesleyan University: Benefits For Students, The College/University And The Community,  Geological Society of America, Annual Meeting, published abstracts (O’Connell was session chair.) PSYCHOLOGY: Dierker, Lisa et al.  2004. Characteristics of Urban and NonUrban Youth Enrolled in a Statewide System-of-Care Initiative Serving Children and Families, Journal of Emotional and Behavioral Disorders, v. 12, 236-246. SOCIOLOGY: Carey-Best, Margaret, 2008, The Health of Communities curriculum module. Northeast Association of Advisors in the Health Professions, University of Pennsylvania School of Medicine. THEATRE: The primary link between professor Jenkins' research, artistic projects, and community outreach teaching is his commitment to conveying the importance of theater as a means for raising awareness that can lead to social change.  This belief is manifested in the work of Fo and the Balinese theater artists, who all serve as models for his outreach projects at Wesleyan. In 2000-2002 Jenkins organized a two-year theater outreach program with the Middletown Sicilian community and is now having Wesleyan students work with incarcerated youth in CT State facilities. Artful Laughter: Dario Fo & Franca Rame (Aperture, New York, 2001); The Invisible Mirror: Balinese Literature in Performance 2008.

		learning centers: Off

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: Off

		training programs: Off

		professional development centers: On

		other (specify: On

		IIB1_txt: Limit to 300 wordsThe OCS has tutorial services for the local community – they field calls for needs of individual tutoring and try to match the requests with a provider. Over the years, they have had a success rate of over 85%. The office also supports structured programs in selected local schools and community locations (such as Traverse Square, a local public housing project). The Green Street Arts Center offers non-credit courses in visual arts, dance, music, and literary arts for anyone interested in the community. They are taught by professional artists or Wesleyan faculty and staff as well as Wesleyan students. Project to Increase the Mastery of Mathematics and Science (PIMMS) is designed as a professional development center for local and statewide teachers who would like to enhance their teaching skills in math and science and maximize the learning outcome of their students. This is done through different types of grant-supported programs.  At one extreme,  some, teachers are selected for a two year program that provides content-support  and classes from Wesleyan Faculty and teaching support and classes from Master teachers. At the other extreme, teachers participate in a single day or afternoon program, such as “Energy Smarts. Employees of the City of Middletown and teachers in our local areas, they are eligible for a 50% discount in the $1,926  pre-course tuition of Graduate Liberal Studies Program (GLSP), which is the oldest one in the country.  Thus the fee, $814, is comparable with state universities. The WESU radio station, the second longest running commercial-free college radio station in the country, has faculty, student and community involvement on its day-to-day operations; this truly is a community service for (greater) Middletown and beyond, and does add to our town-gown connection.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Limit to 300 wordsWesleyan students are active volunteers in local schools and hospitals. They log roughly 30,000 hours each year. Their work is appreciated and has a positive impact. Approximately 12% of Wesleyan’s work-study dollars go towards literacy programs and community placements.  Sites include: Traverse Square After-school Program, Green Street Arts Center, Cross Street Training Academy, Oddfellows Playhouse Youth Theatre, Kidcity Children’s Museum, Community Health Center, and YMCA Kids Corner After-school Program. The Center for the Arts has a vibrant and eclectic selection of programs in the visual and performing arts each year that are open to the public.  Many of the offerings are free. All of Middletown’s public school 4th graders visit the artistic venues of Wesleyan each year through docent-led tours. (This includes the print collection at the Davidson Art Center, exhibits at the Zilkha Gallery, and Asian art at the Center for East Asian Studies.) The Freeman Athletic Center opens its doors to local schools for meets and scrimmages; each year, it is also the site for Project Graduation, where high school students can spend a supervised night after their proms. Members of the greater Middletown community can access the library resources through a nominal fee if they want to check resources out; otherwise the facilities are open for use by anyone. The Instructional Media Services division of Wesleyan offers training programs at a nominal cost for interested individuals outside of the campus. Wesleyan faculty members are often called upon for their expertise. Examples include astronomy professors testifying about light pollution in town and the effect of lighting the Portland Bridge, geology professor are called to look at the impact of local development on wetlands, biodiversity and traprock destruction. 

		IIB4a_txt: Limit to 300 wordsThe mission of the CCP: We seek to serve the development of both the individual and the community, guided by the principles of mutual respect and shared responsibility. In the CCP advisory board, we intentionally structured more representation from the community than the campus. During the academic year, CCP holds regular meetings with community partners to ascertain their needs and look for partnership opportunities. CCP also organizes First Friday, a program that brings people from on- and off-campus each month to talk about different community and university topics; through such connection, we also find new ways to develop cooperative ventures.

		IIB4b_txt: Limit to 300 wordsBoth the Office of Community Service and Volunteerism and the Service-Learning Center have annual or semi-annual surveys for students, faculty, and community partners that they work with during the year. The results help guide the evaluation and continuous improvement of programs and course offerings. 

		IIB5_txt: Limit to 300 words1] Dierker, Lisa et al., 2001, Factors Predicting Attrition Within a Community Initiated System of Care,  Journal of Child and Family Studies, v. 10, pp 367-383. 2] Kolcio, K. (in review) Moving, Colliding, Embracing: Engaging Multiple Narratives in the Dance Technique Class-paper considers the ways knowledge is generated, challenged and broadened in the context of a dance technique class. Journal of Dance Education. An early version of this paper, " was presented at Re-thinking Practice and Theory, Congress On Research in Dance and Society of Dance History Scholars Joint Conference, Paris, France (June 2007). 3A] Ku, Tim-Environmental Geochemistry-(2004) Landfill assessment project. Middletown is moving to capture and utilize methane for energy generation. In 2008 Pratt & Whitney, provided $3000 for the landfill gas to energy project. http://www.thejonahcenter.org/news.php. (2006) Lake Beseck (Middlefield, CT)  Eutrophication Investigation - Middlefield Selectmen Minutes – using class collected data in discussion of Lake problem-http://www.munic.state.ct.us/Middlefield/docs/bos/minutes/2007/bos_2007-09-04_m.pdf.  3B] O'Connell, S., Ortiz, J., D., and Morrison, J., 2004.. Connecting urban students with their rivers generates interest and skills in the geosciences, Journal of Geoscience Education, v. 52, 462-471. 3C] O’Connell, S and Osborn, J. 2001, Urban town and gown:  increasing minority participation in the geosciences through a college-high school partnership in Hartford, CT, Am. Geophy. Union, Fall Meeting, published abstracts. 4] Rosenthal, Rob 1998-2007, 36 reports from the Community Research Seminar. Reports used by community organizations to modify practices. For example, 2005, report, “Middlesex Coalition for Children, Food Security and Hunger Among Middletown Households and Children” was used by the state to address food insecurity in Middletown. Full list is at: http://frontpage.wesleyan.edu/slc/comm_res/community_research_reports.htm.  [#5 in Wrap Up 1]

		III1_txt: Limit to 400 wordsII. A.1.b: Last year was a low year for Service-Learning classes .  Rob Rosenthal, the originator of the program and former director was on sabbatical and the new director was just beginning.II. B.5: 5] Sledjeski, Eve M. , Lisa C. Dierker, Rebecca Brigham, and  Eileen Breslin (First three authors are at Wesleyan, fourth author is the Dept. of Children and Families), 2008.  The use of risk assessment to predict recurrent maltreatment: A classification and regression tree analysis (CART), Prevention Science, 9(1), 28-37.

		III2_txt: Limit to 400 wordsWesleyan was one of seven local organizations that contributed financially ($40,000) to Main Street Middletown, Inc. back in 1997, which gave rise to its renaissance. The University also invested in the Inn at Middletown ($400,000), which was an anchor development in the south end of Middletown. In addition, Wesleyan invested $2.6 million in the creation of the Green Street Arts Center, which was an anchor development for the north-end of Middletown, long considered the most impoverished section of town. Funding for this project included federal, state, local funding as well as individual and university contribution. All of the aforementioned involvement of Wesleyan gave rise to additional investments and/or construction projects in Middletown. Wesleyan donated 2 houses to the local Habitat for Humanities Chapter and also sold 1 property to the organization; 2 Wesleyan students also serve on the board of directors with voting rights. The University is an active partner in the Middlesex County Chamber of Commerce, considered as one of the strongest chambers in the country. We have active volunteers on its boards and committees; most recently, the Chamber created a new industry council to represent the growing significance of the arts: the Creative Arts and Industry Council (aka Creative Juice). The director of Green Street is the co-chair of this organization. 

		III3_txt: Limit to 400 wordsThis application process has given us a great opportunity to reflect on our work. One suggestion we have is to allow applicants to provide information from a broader time frame than one year as it does not provide full representation of the breadth of work. Some of our programs, specifically courses, are offered every other year. This past academic year, we had several key faculty members on sabbatical and we would have like to highlight their incredible contributions to our community engagement.In some instances, the distinctions that were asked were not clear and might have been aided by more detailed examples.  For example the distinction between 4) Are there examples of faculty scholarship associated with their curricular engagement achievements (action research studies, conference presentations, pedagogy workshops, publications, etc.)? and 5) Are there examples of faculty scholarships associated with their outreach and partnerships activities (technical reports, curriculum, research reports, policy reports, publications, etc.)?  This is especially problematic when scholarship can be so different in different disciplines.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
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I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 


 


 


 5







5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
 
  


 14







 
 


4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Title: Director of Institutional Research
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		City: Niagara University

		State: New York

		Institution: Niagara University

		president: Rev. Joseph L. Levesque, C.M.

		address: Niagara UniversityAlumni HallNiagara University, NY 14109

		Phone: 716-286-8571
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		answer will have no bearing on the classification decision: 

		IA1_text:                                          EXTRACTS FROM NU MISSION STATEMENT"Niagara University educates its students and enriches their lives through programs in the liberal arts and through career preparation, informed by the Catholic and Vincentian traditions...As a Vincentian university, Niagara draws inspiration from St. Vincent de Paul, who organized his contemporaries to respond compassionately to people's basic needs... Niagara seeks to inspire its students to serve all members of society, especially the poor and oppressed, in local communities and in the larger world. ... through its curricular and extracurricular programs...seeks to develop the whole person, mind, body heart and soul...

		IA2_text: • ST. VINCENT De PAUL COMMUNITY ACTION AWARD : Presented to a student at graduation for exemplification in an outstanding manner of concern for the human needs of people through  diligent work with the Niagara University Community• VINCENTIAN SERVICE AWARD – This award is presented to students who have completed at least 100 hours of service or service-learning during their years at Niagara University. These awards are presented at the  graduation ceremony.• VINCENTIAN MISSION AWARD: This award is presented annually to an employee of the university selected by fellow employees as the person who ideally fulfills the Vincentian mission of service and concern for others and who is outstanding in living the Vincentian mission of the university and devoted to the welfare of others.• CARITAS MEDAL:  The Caritas medal is awarded annually by Niagara University to honor St. Vincent DePaul and to manifest its esteem for contemporary leaders who exemplify the charity of St. Vincent in an extraordinary way. • REV. MARTIN BLAKE, C.M. AWARD:  This award is presented annually to a person or organization whose ministry reflects the true spirit of St. Vincent DePaul through a genuine commitment to the poor and marginalized.• THE GOOD NEIGHBOR AWARD: This award is presented to a local business which through its activity exemplifies the spirit of St. Vincent DePaul’s concern for the poor in the local area.

		IA3a_text:  NU has mechanisms for the systematic assessment of community perceptions of our extensive engagement with the community.  Because of the extent of our engagement, these mechanisms are of several types:(1) COMMUNITY INPUT INTO FORMAL EVALUATIONS OF MAJOR PROJECTS.  A recent example is an evaluation of  ReNU Niagara funded by HUD.  This evaluation included a survey of community partners in the project, and a series of focus groups with community residents who have been impacted by the project.(2 EVALUATION OF LEARN AND SERVE NIAGARA.  The university's 14-year-old service learning program provides every community partner with the opportunity to evaluate the program, which serves approximately over 50 community organizations each year.  Feedback is requested on benefits and performance of students who are placed in community settings, satisfaction with the level of support provided by the Learn and Serve Niagara program, willingness to accept students in the future, and perceptions on what is working well and areas to improve.(3) COMMUNITY PERCEPTIONS OF EXPERIENTIAL LEARNING.  NU is extraordinarily active in co-op and internship experiences within the community.  The Career Services department regularly seeks feedback from employers on student performance, particularly in the College of Business.  In some programs with an extraordinary focus on community engagement through experiential education, the university has designated staff and/or faculty with primary responsibility for managing community relations within the area itself.  Examples of areas with such specialized personnel include Social Work, Criminal Justice, Education, Hospitality and Tourism Management (which requires 800 hours of industry experience).(4)COMMUNITY PERCEPTIONS ON SPECIALIZED CENTERS FOR COMMUNITY ENGAGEMENT..  NU has several well-established specialized centers for community engagement (Center for Excellence in Catholic Education and Institute for Professional Studies,  Family Business Center, Center for Research in Hospitality and Tourism.) Each has systematic approaches to assessing community perceptions of their engagement with the community, either through advisory councils, focus groups or collection of survey data.(5) MECHANISMS FOR COMMUNITY ASSESSMENT OF OVERALL INSTITUTIONAL EFFORTS IN COMMUNITY ENGAGEMENT.  These include regular meetings of the President's Board of Advisors, and feedback sessions with leaders from the Niagara Falls community organized through the President's office.  The Learn and Serve program also regularly conducts focus groups with its community partners to determine community needs.   In addition, the university regularly meets with local neighbors and officials regarding strategies for positive engagement of off-campus students living in the community.  The university's Off-Campus Housing Director (hired in summer 2008) coordinates this effort.

		IA3b_text: At present, the university aggregates and uses the assessment data through its annual Assessment, Planning and Budgeting process.  In this process, each program or department prepares an annual report with planning and assessment data on goals and outcomes, including student-learning outcomes.  The annual reports are reviewed and summarized as part of the institution's annual planning process, which culminates in directions and priorities for strategic and annual plans.  Information on student learning also is aggregated by the Office of Instructional Support into an annual report on student-learning outcomes, which is used in institutional outcomes assessment and setting budget and planning priorities.Because of the pervasiveness of community engagement throughout our institution, many of the goals and student-learning outcomes for individual departments pertain to community engagement.Some specific examples of ways in which assessment data community perceptions of NU's community engagement include:>As a result of the ReNU Niagara  evaluation a sustainability plan is being developed to ensure that the priorities efforts of  that the community identified as essential are continued beyond HUD grant funding.>The staff of Learn and Serve Niagara use the data to prioritize projects and to develop programs to respond to the needs identified by the community through the focus groups.>Data is used in departmental programs reviews; general education assessment.>Data has been used extensively in preparing self-study reports for reaccreditation for Middle States Association of Colleges and Schools, the International Association for Management Education, National Council for Accreditation of Teacher Education, Council on Hotel Restaurant and Institutional Education.

		IA4_text:  The university's tag line "EDUCATION THAT MAKES A DIFFERENCE" established in 2006 was explicitly designed with reference not only to the difference that a Niagara University education makes in the lives of our students, but the impact made by our collective efforts in community engagement. The emphasis on community engagement including service and service-learning  pervades almost every publication the university produces. The following are some of the prominent literature that reference community engagement:• Undergraduate Catalog• Graduate Catalog• Academic Department brochures• Admissions Viewbook• Alumni Magazine The Eagle• University web site• Employee Newsletter – On Campus• Strategic Plan. Press releases

		IA5_text:   The senior administration explicitly promotes community engagement as a priority for Niagara University.• PRESIDENT'S WEB PAGE: "Recent achievements and our vision for the future convince me that Niagara is at a unique moment in its history, a time of genuine transition. In the years ahead, I see a Niagara with a stronger international and regional presence; a center of even more activity because of the strong relationship between the university and the local community, which we wish to serve in a significant way. But I do not see the university as an ivory tower. We will be open and welcoming, a beacon of light and charity as we make our physical and intellectual resources available to those in need of them. All that we do will be in the pursuit of excellence. As a university, we are committed to our students, our local communities and our region as we await the future with great hope and confidence."• PRESIDENT'S REMARKS TO NATIONAL FEDERATION FOR JUST COMMUNITIES, MARCH 19, 2008: "Through these various experiences of working in the community, students, faculty and staff are brought face to face with issues of poverty and all its various aspects. Reflecting on those experiences causes people to begin asking questions about the root causes of poverty and to begin exploring possible solutions to the problems they encounter. These are very active learning experiences that help integrate the theory of the classroom with the reality of the world. It is powerful learning and teaching."• PRESIDENT'S REMARKS AT THE PRESIDENT'S DINNER, NOVEMBER 10, 2007:"We, as a university of students, faculty and staff, have used our considerable intellectual, physical and human resources over the years to address many of the needs and challenges facing our communities. Our contributions range from the academic programs and services we provide for business and industry to the literacy training and counseling support we make available to help families in need.  Our students are deeply involved in our schools and in various social agencies."

		B1_text: The university president has made a focus on community engagement since his inauguration in 2000 and has worked with several campus-wide groups including a committee on community revitalization to advance these efforts.   At present the coordinating infrastructure includes a working group made up of the DIRECTOR OF COMMUNITY MISSION OUTREACH (a full-time faculty member with course downloads and stipends for coordinating community outreach into Niagara Falls,) the ASSOCIATE VICE PRESIDENT FOR ACADEMIC AFFAIRS-PROGRAMS AND OUTREACH(with lead responsibility for coordinating outreach through specialized academic centers, government relations, sponsored programs and research), the ASSOCIATE VICE PRESIDENT FOR ACADEMIC AFFAIRS-PROGRAMS AND POLICY (with responsibility for Learn and Serve, community and continuing education programs) and the EXECUTIVE VICE PRESIDENT/VICE PRESIDENT FOR ACADEMIC AFFAIRS.The Niagara University Strategic Plan for 2008-2011 includes funding and a commitment to establishment of an Office of Community Engagement with a full-time director in 2009.  

		B2a_Text: The activities of Learn & Serve Niagara is permanently  budgeted with $125,000 per year. There is also an internal match for ReNU Niagara of approximately $130,000 per year. As part of its 2008-2011 strategic plan NU is funding several new positions that have community engagement as their priority.

		B2b_text: HUD funds the ReNu Niagara project at approximately $133,000 per year. The Border Community SERVICE project is funded by Niagara County and the City of Buffalo. This funding is out of their homeland security allocations. Learn & Serve Niagara also receives some small amounts from grants and gifts.  Positron monies have been awarded for students to conduct research at Niagara Falls Memorial Hospital's Heart Center.  The Community Foundation for Greater Buffalo and the Niagara Area Foundation have provided nearly $15,000 in grant funding to train an estimated 20 high-school students who live in four poor school districts in Erie and Niagara counties for employment by arts and cultural organizations and historical and natural attractions in the Buffalo-Niagara area.  The Oshei Foundation has provided a $600,00 grant for Niagara University to lead the development of cultural tourism in Western New York including hiring an expert in residence. The College of Hospitality and Tourism Management received a $250,000 grant from the Carlson Family Foundation to fund the position, Director of Experiential Opportunities for three years.  The College also received a matching grant of $225.00 from the Statler Foundation to enhance its engagement with industry and expand its international relationships.

		B2c_text: The University's Office of Advancement has focused part of the Capital Campaign, "The Promise of Niagara", for community outreach projects. A goal of $3.5 million has been established to bolster already successful programs such as academic internships, Learn & Serve Niagara, and study-abroad programs; improve existing academic programs and capitalize on new disciplines as they arise.Niagara University has two full-time grant writers.  Both spend a considerable portion of their time writing grant submissions to support community engagement, including grants written on behalf of community organizations.

		B3a_text:   One key performance indicator for Niagara University is the number of community service hours contributed by our students compared to  benchmark data from Campus Compact.    Tracking of engagement with the community is conducted by each of the Centers (Center for Hospitality Training and Research , Academic Center for Integrated Sciences, Transfer and Commercialization Research Clinic, The Family Business Center, The Center for Supply Chain Management, The Center for International Accounting Education, and the Institute for Applied Learning) which examine the contributions of the centers to the community.In addition, annual assessment reviews the level and quantity of assignments of the Community-Service courses for academic rigor.Learn & Serve Niagara tracks the service activities of each student participant over the length of time each spends at the university and is able to generate a service transcript for the student at the completion of the degree. As part of its assessment Niagara participates in National Survey of Student Engagement (NSSE) and tracks its students with regard to:>participation in community-based project (e. g. service learning) as part of a regular course>participation in practicum, internship, field experience, co-op experience or clinical assignment.>participation in community service or volunteer work> extent to which the university emphasize solving complex real-world problems> extent to which  the university emphasize contributing to the welfare of your community.

		B3b_text: >The data collected is analyzed to determine the effectiveness of the specific program, the number of participants and for continuous improvement  of the outreach activities.  The most recent use of the data included the development of the institution's self-study report for Middle States Accreditation, which has a special focus on active and collaborative learning.>Data are used regularly for program development and improvement across the institution.>Learn and Serve Niagara makes extensive use of the data.  Programs are developed in large part by community needs and interests.>The data was used in developing the goals of the strategic plan as well as the university's master plan for facilities.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Impact on students: Increased awareness of social justice issues.  Data from the 2008 NSSE survey indicate that both the university's freshmen and senior students fell that the university "contributes to the welfare of your community."  Both groups of students scored significantly higher than the national norms.  

		B3d2_text:  Increased understanding of community issues and improved student learning.  Faculty have a greater commitment to service as evidenced in class assignments and documentation for promotion and tenure.

		Impact on community: On

		Impact on institution: On

		b3d3_text:  Increased accessibility to university resources.  Niagara University students provided 50,000 hours of service to numerous community agencies and school districts. Due to the tutoring Niagara's students provided to students in the Niagara Falls schools there was a documented rise in  standardized test scores, particularly in reading.

		B3d4_text:  Increased awareness of the role of the mission in the life of the institution. The university's most recent visiting team for reaccreditation from the Middle States Association included the following in their report "This institution stand in witness to St. Vincent de Paul's ardent desire that the needs of God's people, especially the less fortunate, receive a response of sustained love and compassion.  Charity clearly guides the educational work of Niagara University". 

		b3e_text: The tracking and evaluation mechanisms are conducted by each college, center, institute or program for its own purpose.  The resulting information is very useful for planning new programs and improving ongoing programs.  Periodically, the University has gathered this information together into a composite picture to communicate the value of these functions to students, Board of Trustees, accreditation organizations and external funding agencies.  The data is also used in the university's annual assessment, planning and budgeting process.

		B4_text: The Strategic Plan (2008-2011) makes specific reference to community engagement Goal IV. NU will play a leadership role in  revitalization of Niagara Falls and a key, respected role in developing the bi-national regions of Niagara and Western NY.•Objective A. NU  establish an exemplary "town-gown" relationship with the City of Niagara Falls.• Objective B. Enhance NU's capacity to respond to and meet community development needs by consolidating and better supporting its efforts in the areas of service learning, community engagement and community-based research.• Objective C.  Further assist with the economic development of industries and enhance the vitality of the Buffalo-Niagara region through its academic centers.• Objective D.  improve the way in which NU coordinates and promotes its efforts at community social and economic development, and in which it integrates them with its own planning.• Objective E. The Castellani Art Museum will enhance efforts to  strengthen relationships with the communityGoal V. NU's mission and support of Catholic Vincentian education will be core to the life of the university.Objective B. Continue to develop Lean & Serve Niagara to that NU remains a national leader in service learning.

		B5_text: The university provides professional development support for faculty and staff whoEngage with the community:• At least once a year, an on campus workshop is held for faculty to aid in the development of curricula that contains a service-learning component;• Funds are available from the Fund for the Improvement of Teaching for faculty to attend conferences, purchase materials and develop community based research projects;• Two summer research grants of $5,200 each , one for a faculty member and one for a staff person to engage in research and/or direct community projects that address the needs of the poor either locally or internationally.• Materials such as books and journals concerning community based research and service-learning are maintained in the Center for Teaching and Learning.• At least once a year a lecture by an invited expert on community involvement is held. These lectures have centered around issues in community development and poverty alleviation.•Grants of $1,000 have been available for faculty to revise or develop new courses that have a service-learning component.

		B6_text: The community is involved in planning for institutional and departmental communityengagement:• Community partners regularly participate in focus groups which are designed to identify community needs and to develop university strategies to address these needs.• Community partners serve on university advisory boards where they have input into faculty and university community engagement projects.• Community partners have worked with faculty on community based research projects;• Community partners have been invited to speak to classes on campus.. President's Advisory Board provides feedback and advice on community engagement.

		SD1_text: These policies are implicit in Niagara's mission " Niagara University educates its students and enriches their lives through programs in the liberal arts and through career preparation informed by the Catholic and Vincentian traditions". Niagara's emphasis on service learning is a hallmark of our Catholic and Vincentian tradition.  "Niagara seeks to inspire its students to serve all members of society, especially the poor and oppressed, in local communities and in the larger world." In recruiting for faculty and staff, the published ads indicate that the potential employee must be willing to support the mission of the university. In interviews, a prominent question is about mission and specifically how the person is prepared to be involved in supporting it. With faculty hires, each Dean engages in conversations about community engagement and its importance in the life of the university

		SD2a_text: Collective Bargaining Agreement Between Niagara University and the Niagara University Lay Teachers Association, 2007-2011:Article VII , E (6) (evidence of service): the assumption of duties and responsibilities, which benefit the external community and its residents. These include , but  are not limited to, serving on civic or community agency boards, involvement in community activities, research of direct relevance to the external community, or direct services that benefit external community relations.In negotiating the current contract with the faculty union a new definition of scholarship was agreed upon that includes community-based research.  The definition contained in the contract states: "At its core scholarship creates new knowledge based on original investigation that adds knowledge of significance to one's field; synthesizes, criticizes, or theorizes in original ways; clarifies extant knowledge; communicates unique connections between existing knowledge and practical applications; and/or stimulates the intellectual development of one's colleagues in the field".

		SD2b1_text: Community engaged scholarship can be included under all three criteria as scholarship: Article VII, B, (2):  published articles based on community-based research,  fully documented assistance to external agencies or enterprises directly related to one’s field; presentations to community groups, reports prepared for external agencies or community organizations, Article VII, D : Teaching: The faculty member must demonstrate leadership and innovation in the use of the best pedagogical practices. (includes service-learning)Article VII, E (6) Service: quoted in response to preceding question.

		SD2b2_text: Limit to 200 words

		SD3_text: Students do have a leadership role in community engagement:• A student board (Niagara University Community Action Program) plans and implements a series of about 30 one-day service activities  such as community clean-ups,  picnics for developmentally disabled adults, roller and ice-skating parties for inner city children and visits to area nursing homes; service projects. These are completely student developed and implemented. • Students work with faculty to develop and implement academically related service-learning activities, such as identifying appropriate projects and developing strategies for completing such projects.• Ten scholarships are provided to students who take a leadership role in service and service-learning. These Vincentian Scholars organize community events and engage other NU students in these projects. This program will be significantly expanded during the next academic year with the Scholars taking on addition responsibility in service.• The leadership development program, E.A.G.L.E. requires student participants to take workshops in service leadership and then to develop and implement a service activity.o NU Student Government Association has developed policies which require that student groups who request funding for activities through Student Government do a minimum of 3 hours of service for every student on the membership roster;

		SD5_text:  No. At this point there is no specific faculty committee solely responsible for community engagement. However, there is a strong culture of shared governance on campus and faculty participate in all areas including the development of community engagement activities. In fact, it is the case that almost all community involvement is faculty driven.Development of Academic Vision included broad faculty consultation and endorsement by the Academic Senate.  The Academic Vision contains Community Service and Transformation as one of its five indicators of Academic Excellence.

		SD4_text: No, not on the academic transcript. However, since each student is required to participate in a least one service-leaning activity in order to graduate, Learn & Serve Niagara does track each student and is able to provide each student with a separate “service” transcript.

		IIA1a_txt: Learn & Serve Niagara recruits and works closely with faculty to develop and support service learning courses every year.  The process of identification works two ways.  Faculty solicit Learn & Serve help in developing service learning courses and Learn & Serve solicit faculty interest in teaching service learning courses.  The definition of a service learning course is the course must provide a minimum of 15 hours of service and contain a reflection component.

		IIA1b_1: 50.00000000

		IIA1b_2: 8

		IIA1c_1: 23.00000000

		IIA1c_2: 100

		IIa2a_txt: Niagara University's mission drives the general education program , which is committed to preparing students for a successful and fulfilling academic, professional, and personal life.  Niagara University's general education-curriculum was designed specifically to develop the skills: critical thinking, information literacy, communication skills, and the ability to work effectively with diverse groups as well as the ethics and values that will enable students to succeed and make a difference in the lives of others.  Students will strengthen their ethical and values foundation by>demonstrated appreciation of cultural diversity, the validity of other cultures and the social and political ramifications of cultural integration globally and at home>demonstrated knowledge of the philosophical foundations of ethics>demonstrated knowledge of current professional ethical norms or expectations>demonstrated sense of social justice, including awareness of Catholic thought; knowledge of St. Vincent de Paul, the Vincentian tradition and corresponding values; and a disposition to act on behalf of those in need toward fostering community change in the Vincentian Spirt.

		IIA1d_1: 50.00000000

		IIA1e_1: 1635.00000000

		IIA1d_2: 33

		IIA1e_2: 58

		IIA2b_txt: .Students enrolled in the College of Education are expected to demonstrate competency in each of the Interstate New Teacher Assessment and Support Consortium (INTASC) standards including partnerships and community involvement.. The College of Business goals are to challenge students to develop an ethical base for management conduct, and to help them understand the impact of their actions on business and the larger community. To provide students with an appreciation of practical business applications and an awareness of the current competitive business environment through the use of internships, outside speakers, service-learning, study-abroad, and other innovative methods.. The College of Arts and Sciences encourages the formation of ethical and moral values in the spirit of St. Vincent de Paul.. The College of Hospitality and Tourism Management seizes opportunities to help students increase their interest in intellectual matters, issues of economic and social justice, and in learning as lifelong pursuit.  The college encourages its students to develop powers of reasoning and judgement and, in accordance with its mission of Niagara University, seeks to instill in its students a deep concern for the rights and dignity of the human person..Ninety-five percent of Niagara's students complete a service-learning course.

		IIA2c_txt: The graduating student survey is correlated with Niagara's general education goals. Use of Alumni surveys, the NSSE data and each college assesses its own goals and objectives for community engagement.

		IIA2d_txt: Data from the graduating senior survey is analyzed and used by the Senate General Education Committee to make recommendations on curriculum and the Senate Outcomes Assessment Committee uses data from departmental annual reports in assessing programs.  The data is also used by the university's annual assessment, planning and budgeting process.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: • STUDENT RESEARCH:o Students have worked with Independent Health and the Niagara County Health Department in testing low income households for lead contamination;o Students have worked with the Heart Center of Niagara Falls Memorial Hospital collecting blood samples and analyzing the samples for specific genetic characteristics that predict heart disease;o A graduate student conducted a comprehensive needs assessment for the United Way of Niagara to help determine where needs were being unmet;• STUDENT LEADERSHIP:o Students participating the E.A.G.L.E. Leadership Program participate in planning and implementing service activities;• INTERNSHIPS/CO-OPS:o Numerous NU students have been placed in internships and co-ops with non-profit partners. These students have been primarily students from the College of Business Administration who have worked with non-profits in designing and implementing accounting systems and developing business plans.• STUDY ABROAD:o NU students have participated in service trips to Panama four times in the last ten years. While there they have worked with members of the Vincentian community tutoring students and participating in other service activities.o Several projects are in development currently in collaboration with St. John’s University (Queens, NY ) and DePaul University (Chicago, IL)

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: , Community engagement has been integrated with curriculum on an institution – wide level.:• CORE COURSES:  Service-learning is a required component of Religious Studies 101, and 103; • FIRST YEAR SEMINAR  students participate in service-learning activities as well as completing a service project as part of first-year orientation;•IN THE MAJORS of Biology, Chemistry, English, History, International Studies, Communication Studies, Computer and Information Sciences; Criminal Justice, Nursing, Philosophy Political Science, Social Work, Sociology, Theatre, Accounting, Commerce, Education , Hotel and Restaurant Management, Sport Management, Tourism and Recreation service-learning experiences are included.• GRADUATE STUDIES Service-learning is a requirement in the Graduate Education Courses.• CAPSTONE (SENIOR LEVEL PROJECT) Data from NSSE indicate that 73% of senior students have completed or plan to complete a culminating senior experience (capstone course, senior project or thesis, comprehensive exam, etc.).  Many of these senior capstone experiences include an element of community engagement.

		IIA4_txt:  Examples of faculty scholarship:• Faculty in the College of Education have presented on service-learning at national and international conferences;• A faculty member in the Department of Philosophy published an article on service-leaning in business ethics in The Journal of Business Ethics;• A faculty member in Criminal Justice has presented at service-learning conferences nationally;• A faculty member in Political Science has presented on service-leaning nationally and internationally;• A faculty member in the College of hospitality regularly participates in regional service-learning workshops.. Faculty and students in the chemistry and biology departments have collaborated extensively with the Heart Center at Niagara Falls Memorial Hospital on the causes and potential strategies for addressing heart disease in Niagara County.  They have presented research posters and presentations at several conferences, and have publications under development.. Faculty in the College of Arts and Sciences have participated in a project funded by the Teagle Foundation to undertake the planning stages of a consortium for data-sharing about community-bases learning.  During the planning period, they developed a preliminary protocol for evaluating CBL courses and programs, based on research about program/course characteristics that are linked to positive student learning outcomes.  This protocol includes a "CBL Scorecard" that gathers feedback on programs from students, instructors, community partners and administrators, with the goal of providing information on how we can continue to improve programs so that they contribute to our students' learning.

		learning centers: Off

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: Programs Developed for the community:o TUTORING: Over five hundred Niagara University tutors are provide tutoring to students in eight local school districts and after-school programs;o NON-CREDIT COURSES are developed and implemented through the Office of Community and Continuing Education. These courses are designed with the input of community members and focus on the needs expressed by the community members. Examples of such offerings are:o Computer training;o A certificate program in GIS;o Paramedical training;o Disaster preparedness certificate programo EVALUATION SUPPORT:o Faculty regularly evaluate the effectiveness of community projects, especially those that are grant funded. Recently faculty in Criminal Justice and Social Work have done formal evaluation of: HUD COPC program of Niagara University; Hope Six Project of the Niagara Falls housing Authority; Department of Justice Weed and Seed Project in Niagara Falls, NY.o TRAINING PROGRAMS:o Border Community S.E.R.V.I.C.E. – In the past year, twenty Cert trainings have been conducted all over Western New York.  Over two hundred community members were trained in first aid and CPR;o COPC – this outreach project offered several training programs over the past year. These workshops and trainings which were offered for community members especially non-profit agencies included: Board management; Grant writing; Fund raising; Strategic planning; Time management; Volunteer orientation and management

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: o CO-CURRICULAR STUDENT SERVICE:o Athletes participate in several community projects such as: Neighbor clean-ups; Participate in programs at local playgrounds teaching athletic skills to at-risk youth;o Sororities and fraternities volunteer at nursing homes and playgrounds;o Academic club members tutor and mentor at-risk youth in science and matho WORK/STUDY STUDENT PLACEMENTS:o Work/study students tutored in three after-school programs;o Work/study students served as drivers transporting NU students to service sites;o Work/study students participated in the activities of the COPC project.o CULTURAL OFFERINGS:o Castellani Art Museum: In keeping with the Vincentian ethic, the Museum's mission recognizes and serves the diverse racial, ethnic, and religious communities of the Niagara Frontier through the organization and presentation of exhibitions which honor and explore their artistic traditions and contemporary output. In addition to presenting diverse artistic expressions, the Museum works in partnerships to explore and redefine the relationship between the Museum and its diverse constituencies.  Admission is free to all members of the university and larger community; Art camp is conducted during the summer and serves low income children from the region. The camp is low cost and there are “scholarships” available;o Leary Theater: The theatre produces eight to ten major productions each year which are open to the public. Many tickets are donated to community organizations especially non-profits; Theatre students perform in area schools several times each semester; Theatre students have worked with several elementary and secondary students directing and producing school productions;o Concerts are regularly scheduled and are open to the community;o Athletic offerings:

		IIB4a_txt:  The institution and departments work to promote the mutuality and reciprocity of partnerships by:o Working with community partners to gather information and assess community needs;o Regularly requesting that community partners assess the effectiveness of NU outreach projects through:  Focus groups Written evaluations Community based forums. 

		IIB4b_txt:  Community partners are regularly consulted about the assessments done of outreach programs through:o Community forums;o Newsletters;o Personal contact between university faculty/staff and community agencies.

		IIB5_txt:  Examples of faculty research:o  Associate Professor of Social Work :  Evaluation report of ReNU Niagarao  Associate Professor of Criminal Justice:  8-10 presentations of research obtained through the COPC and Border Community projects;o  Professor of Philosophy: publication:  “Service-Learning in Business Ethics”  The Journal of Business Ethics, Vol 16, September 1997o  Assistant professor of Education :  Professional Development workshops presenting her research on the scholarship of teaching to local elementary and secondary teachers;o Associate Professor of Hospitality: presentations to community hospitality professionals on hospitality and tourism issues.

		III1_txt: It is difficult to express the depth of Niagara University’s commitment to community engagement through short responses to individual questions.Our institution was founded in 1856 by the Congregation of the Mission (the “Vincentian” Fathers and Brothers ).  The Congregation was started by St. Vincent DePaul over 400 years ago with the express mission of working in communities, with the poor and oppressed.  Community engagement therefore has been at the heart of an NU education its whole 150-year history.  It pervades the teachings of our founding community, and the example set by members of that community on campus.  Our current president, the Rev. Joseph Levesque, C.M. has a profoundly passionate commitment to community engagement, and has made it a touchstone of his presidency.Over the past eight years, NU has gone through a process of “branding,” strategic planning, launching an $80M comprehensive campaign,  establishing a campus master plan, celebrating the 150th anniversary of our founding, successfully preparing for an completing our Middle States institutional re-accreditation, and articulating an academic vision.  Through all of the consultation, reflection, assessment and planning that have gone into these efforts two consistent themes have emerged.  First, we are dedicated to engaging our students in active and integrative learning.  Our programs, curricula, emphasis of community service, experiential learning and undergraduate research, all emphasize the active engagement of our students in the learning process within and beyond the classroom.  We made active and integrative learning a special emphasis in our Middle States regional accreditation, and the accreditation team found that we were very strong in this area. The drive toward active and integrative learning is led by a faculty committee, and supported through faculty grants and other special initiatives including a very successful annual conference hosted by NU.Second, we are dedicated to making a difference in our community and beyond through the engagement of our students in service learning, experiential learning and community-based research and projects.  This commitment is translated into action through our service learning program and other initiatives across the university.Our commitment goes beyond our own institution to partnership with others.  For example, NU was a founding member of the Service Learning Coalition of Western New York, which now counts 14 institutions of higher education among its membership.  We also are a charter member (along with Franklin & Marshall and Rhodes College) of a consortium for data-sharing about community-based learning. 

		III2_txt: The university has received numerous awards for its service to the community, the most recent of which was an award from the Block Club Council of the City of Niagara Falls, NY, citing the university for its participation in the revitalization of a neighborhood playground.  This playground is unique in that it has handicapped assessable equipment.In 2007 the university was one of fourteen finalists for the Presidential Award for Community Service from Campus Compact.In 2008 the university is listed on the President's Honor Roll with distinction from Campus Compact.The university received the Points of Life Award in 2003.Niagara University has launched the Young Entrepreneurs Academy, a year-long program that teaches middle and high school students how to start and run their own businesses.

		III3_txt: We found the documentation process very challenging and very helpful.As mentioned earlier, NU is at the stage where community engagement is a living and crucial part of our institutional mission and our approach to education.  We have longstanding and recent initiatives in community engagement throughout the institution.   We have invested considerable resources and achieved great success in those initiatives, and are now moving to a new level of integration by establishing an Office of Community Engagement to serve the university as a whole.The process of providing documentation for the Carnegie Elective Classification has provided us with a useful focus and impetus for advancing in our institutional planning for, and assessment of, community engagement. It followed very well on the work we recently did for our Middle States reaccreditation. It also followed very well on our work as a charter member (along with Franklin & Marshall and Rhodes College) of a consortium for data-sharing about community-based learning (CBL.) Our initial planning for this consortium was funded by a planning grant from the Teagle Foundation, and we are currently seeking an implementation grant from Teagle to follow up on this work.  During the planning period, we developed a preliminary protocol for evaluating CBL courses and programs, based on research about program/course characteristics that are linked to positive student learning outcomes. This protocol includes a “CBL Scorecard” that gathers feedback on programs from students, instructors, community partners and administrators, with the goal of providing information on how we can continue to improve programs so that the contribute to our students’ learning.Thank you for establishing this important classification, and for making the documentation process so valuable.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 


 


 


 5







5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
 


 


 19







 
 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  


 32







4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The University’s strategic plan, CHARTING THE COURSE: “We are The University in, of, and for Akron” and “community engagement is at the core of our portfolio of opportunities.” UA plays a major role by working with our neighbors to reshape our surrounding environment and create an extended opportunity for positive engagement with the communities beyond our campus. The Board of Trustees has set several goals for the University, including: (6) Contribute, in cooperation with local and regional institutions, to the development of improved quality of life for the future of the region, the nation, and the world.

		IA2_text: The University of Akron is proud of the many University-wide, college and departmental ceremonies that recognize community engagement, including:UNIVERSITY PARK ALLIANCE annually presents community engagement awards at a large luncheon recognizing  individuals and organizations for contributing to the revitalization of the University Park neighborhood (see response 3b).  The event also raises funds for the University Park Scholarship Fund. THE ASSOCIATED STUDENT GOVERNMENT EXCEPTIONAL CIVIC ENGAGEMENT AWARD recognizes outstanding students or student organizations for demonstrating civic responsibility through community activism.THE ENGAGE TO LEARN AND LEARN TO ENGAGE SERVICE LEARNING CONFERENCE recognizes the outstanding engagement initiatives of UA, other educational institutions and community partners.  Additionally, the conference provides lessons on best practices. THE OFFICE OF MULTICULTURAL DEVELOPMENT holds an annual awards dinner to acknowledge civic responsibility, achievements of UA students and alumni of color and their impact on the community and the lives of students of color. THE COLLEGE OF NURSING’S “CAMEOS OF CARING” awards program, begun in 2002 with four area hospitals and the Johnson and Johnson Foundation, celebrates nurses. The program now includes nine hospitals, and more than 600 guests attended the 2008 awards dinner.UA’S BUCHTEL COLLEGE OF ARTS AND SCIENCES debuted its “Buchtel Awards” last year to honor individuals and organizations that significantly enhance the greater good of the community. ACADEMIC ACHIEVEMENT PROGRAMS—TRIO CELEBRATION recognizes secondary educators and Community Support Service organizations for their work on behalf of TRIO students. 

		IA3a_text: To assess the strength of UA’s centers of excellence and their effectiveness in aligning with community, regional and state needs, the University embarked upon an Academic Alignment Initiative in 2007. Sixty-five faculty, students and staff and 45 state and regional community members participated in the initiative, which served to review UA programs and academic offerings. Themes included:  globalization, improving life and health, law, undergraduate enrichment, STEM education and materials and polymers. In addition, UA colleges have community advisory boards or advancement councils that meet regularly with college leadership, faculty and students to advise and provide counsel on curriculum development, implementation, student research, internships and co-ops, professional development and community lectures series. For example, 229 senior executives serve on departmental-level advisory boards of the College of Business Administration. As another example, in January 2008 UA opened the Medina County University Center, a community-driven educational and workforce-development center which continues to host industry and community advisory teams for product development. UA’s Wayne College in rural Wayne County has a long and productive relationship with community advisory teams.UA offices responsible for programmatic outreach regularly meet with advisory committees to help improve engagement and define programmatic priorities. One model area of reciprocal communication is UA’s secondary partnership outreach. Multiple community advisory groups have been established since 2001 to ensure this engagement priority continues to serve UA and its secondary partners. In addition, through the Dual Enrollment Partners Advisory Committee, school guidance counselors and superintendents work with UA personnel to determine academic program offerings and student support services, and to participate in problem solving and strategic planning.  Three other secondary partner advisory teams meet regularly to assess program focus and engagement. The Akron Innovation Campus is part of the engagement and emerging enterprise support efforts of the University of Akron Research Foundation. Industry and university representatives work in dedicated space close to UA’s main campus for UA-spinout technology companies, industry research partners and other innovative enterprises.UA serves as a partner or founder of numerous community-based advisory committees which consistently provide a feedback loop between community and university: Akron-Summit County PK-16 Advisory Committee; Fund for Our Economic Development (73 foundations); Voices and Choices (16-county regional collaborative); UA and Akron Cultural Collaborative; Project Grad; Akron Tomorrow; and Academic Health Collaborative. These advisory committees have yielded successful outcomes for both UA and its community partners.

		IA3b_text: UA uses data it receives from the above-mentioned community assessments to shape programmatic and academic offerings, set curriculum priorities and adjustments, develop policies and to establish engagement best practices, marketing strategies, support services, staffing priorities, budget allocations and future engagement priorities. Feedback and data from the Academic Alignment Initiative, for example, has influenced programmatic priorities and, thus, influenced faculty recruitment efforts (College of Engineering-16 faculty hired), development efforts (Academic Health Collaborative) and prioritization of federal and state grants (Corrosion Engineering degree). One of the strongest examples of assessment and utilization of community perceptions is evident with the University Park Alliance, an initiative to revitalize the 50-block neighborhood surrounding The University of Akron by engaging the community and catalyzing real estate and business investment. In the early stages of development, University and community charettes were held to begin the visioning process for the physical and programmatic “wish list” for University Park. UA graduate students distributed surveys to all neighborhood households, 24 percent of which completed the surveys. Those steps helped University Park qualify for its first $1 million Knight Foundation grant and create the first revitalization strategic plan for the neighborhood.While the survey work in 2000 established baseline data about University Park, our 2007 assessment involving residents offered insight into how perceptions and priorities may have changed. In addition to mail surveys of residents (13-percent return rate), feedback from six focus groups comprised of residents, businesses, nonprofit organizations, schools and faith-based organizations was analyzed by UA faculty and graduate students. The findings are being used to develop the next five-year strategic plan for University Park Alliance.

		IA4_text: The University emphasizes the importance of its community engagement activities by prominently highlighting these projects in all its marketing and communications efforts to mass and targeted audiences.On an institutional basis, initiatives such as the University Park Alliance, the Medina County University Center, and the National Inventors Hall of Fame STEM Middle School have received prominent placement in: the president’s Report to the Community (print and online versions), a high-level publication for community, business, government and academic leaders; our alumni magazine and electronic communications to our 150,000 alumni; a monthly government affairs newsletter; viewbooks and academic program brochures for potential students; pages on the University’s web site; daily and weekly newspaper placements;  and other print ads developed for general audiences. Many more community engagement projects are promoted to the public directly by the academic units that create and advance them. Some of the more established community engagement projects, such as the College of Nursing’s Center for Nursing and its satellite clinics, and the School of Speech-Language Pathology and Audiology’s Center for Audiology and Speech, are so integral to those academic units that the projects are included in recruiting materials for undergraduate and graduate students. In other cases, community engagement projects that complement academic missions are promoted through web sites, brochures and publicity efforts. Examples are the Women in Engineering Program’s project to promote science and mathematics at area elementary and high schools, and the School of Law’s clinical programs. The College of Education made community engagement the focus of its 2008 magazine, which circulates to 6,000 alumni and friends.Finally, UA is the largest public-sector employer in the Akron area, and its 4,600-member workforce, which is regularly updated on the University’s community engagement policies and projects, is a considerable communications vehicle at the interpersonal level.

		IA5_text: The University of Akron’s top two executives, the President and Senior Vice President and Provost and Chief Operating Officer, promote community engagement through communications and actions.PRESIDENT - In “Charting the Course,” the university’s strategic plan, President Proenza emphasizes the importance of community engagement by listing it as one of UA’s five “Enabling Competencies.” He writes, “We see that our location in Akron, at the heart of a thriving regional economy, is a significant competitive advantage.” Since the implementation of the Charting the Course strategic plan in 2001, Proenza has made community engagement and collaboration key elements of most speeches. Recently he discussed engagement and collaboration prominently in his 2007 report to the Northeast Ohio Study Commission. He also devoted an entire section of his 2008 Report to the Community to community engagement. , and he has issued numerous speeches and papers on higher education’s role in economic development. As an extension, Proenza has provided leadership in forming an industry association, Polymer Ohio, Inc., and the public/private Ohio Polymer Strategy Council, which advises the Governor and Ohio Department of Development.SENIOR VICE PRESIDENT, PROVOST AND CHIEF OPERATING OFFICER - Provost Stroble’s effective promotion of community engagement and collaboration is evidenced by—(1) governmental, business, foundational and private funding she has secured for partnerships to enhance STEM education in area schools and increase access to higher education for underserved populations; (2) leadership in organizing an April 2008 UA regional engagement institute that featured two nationally known keynote speakers; (3) visiting all academic and administrative units across campus during 2007 to promote engagement and learn about their engagement activities; (4) promoting engagement activities frequently in her weekly campus communications; and (5) leading  the campus community in developing our Academic Plan, which identifies engagement as one of its six design principles. 

		B1_text: The Engagement Council serves as a University-wide coordinating body for engagement activities. Deans, faculty and administrators serve on the Council, which is chaired by the associate vice president for strategic initiatives and engagement. The primary goal is to coordinate and leverage engagement opportunities by unifying the University’s engagement activities. Topics include new market development, measurement of engagement success, curricular engagement and scholarship of engagement, among others.UA is an urban-serving university with its roots in the community; therefore, a strong commitment to engagement is woven into the fabric of UA’s culture, mission and priorities. Thus, a pervasive system of engagement emerged with centers, institutes, colleges and departments throughout the university all individually engaged with the community. That culture of engagement has served UA and our community well; however, the UA strategic plan “Charting the Course” found that the decentralized nature of our engagement limited our ability to coordinate and optimize our resources and efforts.  In 2001, a position was created under the Senior Vice President and Provost and Chief Operating Officer to serve as a linchpin for community engagement efforts. That position, now the Associate Vice President for Strategic Initiatives and Engagement, provides the academic and operational credibility and support necessary to coordinate and collaborate effectively with internal units and external audiences. The Engagement Council serves as an important link in the coordination of community engagement. However, the University continues to value the power of a unified decentralized infrastructure of engagement – which has allowed for grassroots growth. This upcoming academic year, the associate VP for strategic initiatives and engagement and the leaders of our University Park Alliance, Institute for Teaching and Learning, Service Learning efforts and Office of Technology Transfer will meet monthly for strategic collaboration and to implement the Engagement Action Plan that emerged from the Engagement Academy for University Leaders held in June 2008.

		B2a_Text: The offices of the president, provost, University Park Alliance, Medina County University Center, Service Learning,  Institute for Teaching and Learning, Distance Learning Network, Technology Transfer, Research Foundation, and colleges allocate more than $7.8 million to fund personnel, research, training, events, assessments, and collaboration.

		B2b_text: Several notable 2007 external awards include:JOHN S. AND JAMES L. KNIGHT FOUNDATION – $10 million grant for the University Park Alliance (UPA) neighborhood revitalization project. GAR FOUNDATION – $1 million to UPA to enhance P-16 education, and $75,000 for local immigrant and minority business owner training.U.S. DEPARTMENT OF HOUSING AND URBAN DEVELOPMENT – $300,000 for the Community Outreach Partnership Center.OHIO GENERAL ASSEMBLY – $800,000 for Medina County University Center (MCUC) to assist with market assessments and curriculum development, and to the Akron Global Polymer Academy to create and disseminate knowledge on polymers for K-12 students.U.S. DEPARTMENT OF DEFENSE – $500,000 to MCUC for the first corrosion engineering bachelor’s degree in the country.2007 FEDERAL AND STATE APPROPRIATIONS – Funding from federal and state agencies to support UA engagement activities totaled $4.35 million and $2.2 million, respectively.U.S. DEPARTMENT OF EDUCATION – $1.4 million for Upward Bound Math and Science Program.U.S. DEPARTMENT OF DEFENSE – $1 million for National Polymer Innovation Center and $2 million for a Defense Metals Technology Center.COLLEGE OF EDUCATION– $9 million in local, state and federal grants supporting engagement.  

		B2c_text: UA’s Development Office partners with our colleges to obtain donations for community engagement activities. Recent attainments include:JAMES AND VANITA OELSCHLAGER—$550,000 to support the Oelschlager Summer Leadership Institute and scholarships, targeted to area students who have demonstrated great potential for success while not yet excelling academically. KNOWLEDGEWORKS FOUNDATION—$400,000 to support Akron Public Schools and UA in establishing an Akron Early College High School. CHASE FOUNDATION—$75,000 to the College of Nursing and UPA to support health and education initiatives in the University Park neighborhood. OHIO THIRD FRONTIER PROGRAM— $8.6 million for an Academic Health Center collaborative between UA, an independent medical school and four area hospitals.AKRON COMMUNITY FOUNDATION, GAR FOUNDATION, MINORITY BEHAVIORAL HEALTH, OHIO ARTS COUNCIL, KNIGHT FOUNDATION–$600,000 for Youth Excellence Performing Arts Workshop.SAMUEL REECE WILLIS FOUNDATION— $25,000 to support UA law students doing public interest work and engaging in pro bono work that serves the community.

		B3a_text: There are several University-wide documentation mechanisms.Yearly, the Office of the Provost, Associate VP for Strategic Initiatives and Engagement, electronically collects and reviews with colleges and administrative units their engagement activities of the previous year . This review also is done with the Engagement Council at the beginning of the year. The result is the Collaboration and Engagement Database. It is categorized by college and administrative units, and by UA strategic priorities: STEM, Access, IT, intra-university engagement,  economic development, technology transfer, and community health and well-being. In addition, the Office of Research Services and Sponsored Programs maintains a database that tracks grants, state and federal funding and sorts by engagement and community partner.The Institute for Teaching and Learning’s Faculty Service Learning Research Team maintains a listing of faculty and graduate student scholarship of engagement and maintains a database on service learning initiatives. Since 2005, UA’s VISTA AmeriCorps volunteers, at the conclusion of their year of service, provide a REPORT ON ENGAGEMENT to The University of Akron community.  Four of these reports have been written and presented to the campus community and invited guests to date. 

		B3b_text: The University of Akron uses the data for various internal and external reports, such as: the President’s Report to the Community; reports to state government offices (offices of the governor, Ohio Board of Regents, Ohio House and Senate education subcommittees, monthly government affairs newsletters, Inter-University Council, Ohio Learning Network); NASULGC reports, presentations and program development; grant and foundation applications; and reports to The University of Akron community, i.e. Board of Trustees reports, Provost’s Perspectives email, college-level newsletters and alumni publications. An example of a publication that utilized the data collected is the USU Coalition publication, "A Vital Partnership:  Great Cities, Great Universities," where University of Akron engagement initiatives are highlighted on page 34.Given Ohio’s current political climate concerning higher education, we believe it prudent to annually collect and update engagement data. UA has systematically collected and reviewed these data since 2003. To reflect the importance of this work, colleges have created positions or assigned individuals at the level of an assistant dean to be responsible for engagement information gathering as well as other community engagement activities.The University of Akron also collects and benchmarks engagement data in preparation for our North Central Accreditation visit in 2013 where, for the first time, UA will be reviewed for the new NCA Engagement Criterion, Criterion 5.ITL uses the database on service learning for faculty professional development, research resources, and building a faculty community around engaged scholarship. VISTA Americorps reports and recommendations have been used to adjust strategic planning around institutionalization of engagement at UA.  For instance, the new position of Director of Service Learning emerged from findings within these reports.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Currently, all engagement assessments are done on a project basis. The UA VISTA AmeriCorps volunteer assesses the state of engagement at the end of the year of service and presents this information to the University and invited guests. Our Engagement Council subcommittee has developed a matrix for measuring the success of engagement initiatives. It will be reviewed by the Council this year and vetted across campus. Measuring our initiatives to common engagement benchmarks will assist UA’s progress toward institutionalizing engagement and meeting  Criterion 5 - Engagement set by our accrediting body, the North Central Association.One project assessment that measures student impact is the Gap Analysis Grid, which is administered in freshman First Year Experience Student Success Seminars.  A pre-gap and post-gap analysis seeks four responses:  1) Define service learning; 2) I participated in service learning and I gained what?; 3) Name three individual concerns regarding the program in which you participated; 4) How did you impact the service learning community?  There is a marked difference in students definition of service learning.  Pre-Gap, few students gave a comprehensive definition. Post-Gap, a majority had a definition that included service to the community and learning from the experience.

		B3d2_text: The inclusion of the scholarship of teaching and learning, including community engagement, directly into the RTP criteria has encouraged faculty to participate in outreach and curricular engagement.  Faculty are more likely to modify learning objectives to include student learning outcomes such as awareness of civic responsibility and contemporary issues.  Faculty have been very successful in securing competitive federal funds for projects that include community engagement or emerge from their involvement with community partners.  Two examples include NSF funding to study the impact of active learning engineering modules on disabled middle-school students and an ecological field station for K-16 students.   In both examples, undergraduate and graduate students are providing instruction of the engineering or science concepts.In 2007, NSF funds were secured to construct an active research methods facility (ARM) to assist faculty with community based research. The ARM project provides a teaching laboratory that uses community based research and service learning as a guiding model.  Students, faculty and the community gain from heightened expertise with the evolving range of research methods and their application in community based research and service learning. UA is posed to establish a consortium of scholars proficient with community based research methods.

		Impact on community: On

		Impact on institution: On

		b3d3_text: A survey of University Park Alliance community members indicates that over two-thirds of respondents familiar with UPA thought it was effective in recruiting campus volunteers for UPA initiatives, and 77% of respondents rated UA as having high or very high potential to positively influence area economic development. Over three quarters (78.8%) of community leaders rated jobs and economic development as the most important need for the city of Akron, and over half expressed the hope that the University could improve local business by developing the area around the University.  Another frequently expressed hope (59.4%) was that UA could help improve area schools, a need that is being addressed through institutionalized service learning requirements in numerous departments that pair UA students with local school children. Additionally, to address a modest response to questions on civic engagement, a Neighborhood Leadership Training Program has been introduced to broaden the residents’ understanding of the community, expand the pool of skilled neighborhood leaders, and enhance the ability of neighborhoods to resolve problems on their own or in cooperation with other neighborhoods or institutions.

		B3d4_text: Though not fully integrated institutionally, assessment of impact mechanisms takes place: DESIRED OUTCOME STATEMENTS - An assessment matrix defines desired outcomes and measures initiatives. DATA COLLECTION - The Engagement Council survey collects data on engagement activities within every course.  Degree programs that embed community engagement within the curriculum use community partners to provide evidence of student skills and project completion.  This evidence is often included in departments’ annual program assessment plans.  Bargaining-unit faculty are required to submit evidence of community and professional service for their annual review. DATA ANALYSIS - All program assessment plans must analyze student learning and evaluate relevant evidence from community partners. Community engagement survey results are analyzed at the institution level to determine alignment with strategic plans, mission and priorities. FEEDBACK - UA has project level feedback mechanisms and is developing institution wide mechanisms by providing aggregate data to all programs and including feedback in every assessment plan.Our business college provides an example of a complete evaluation cycle. All business students work on a community capstone project. Evidence collected from community partners is used to assess student learning. Community partners provide feedback on assessment results and curriculum.

		b3e_text: Project-level assessment data is used to communicate to the University and community the impact of the engagement, to make adjustments and to build pathways for future engagement.Assessment is used in proposing research for the scholarship of engagement. At the April Engage to Learn and Learn to Engage conference, seminars assisted faculty and students in translating engagement projects and assessment data into research proposals. (See examples from curricular engagement Section B.)Data are monitored, progress is reported to granting agencies, and analysis of data is used to guide midcourse corrections if necessary. For long-term engagement initiatives, data guides decisions regarding positions, personnel and budget priorities. For example, the recent hire of a science educator from the College of Education to direct the Akron Global Polymer Academy was a direct result of assessment feedback from P-12 educators.Testimonials from assessments are used for recruitment and marketing of engagement initiatives, such as the IGNITING STREAMS OF LEARNING IN SCIENCE STEM camp that UA offered with a private college in 2007. “Scientists do much more than work in a lab all day,” stated one high school student participant. A testimonial from a UA political science teacher concerns the engagement that results through our distance-learning network. “Many of our speakers would have thought twice before driving up to Akron from the state capital.  But the convenience of joining our students from a Columbus location via DL has made it easier to attract quality speakers.” These testimonials are used in recruitment brochures.In a Department of Anthropology project with an urban elementary school, 2007 research findings are used (1) by anthropology faculty and the school’s science and math teachers to plan future learning outcomes and (2) by the school’s leadership team to influences practices and guide future research questions and project objectives.

		B4_text: “CHARTING THE COURSE” is the strategic plan for The University of Akron, developed in consultation with the campus and introduced in 2000. This strategic plan emphasizes the importance of community engagement by listing it as one of five “Enabling Competencies” of the University. CHARTING THE COURSE states: “The University of Akron is in, of, and for Akron, and community engagement is at the core of our portfolio of opportunities.”In addition, engagement is one of the five design principles in The University of Akron’s academic plan, DESIGN FOR OUR FUTURE (2005), which states in part:“This Design Principle highlights a legacy of community service and engagement between university and community designed to develop our local communities, regions and state. The emerging global economy broadens our definition of community to include the world, and The University of Akron is committed to engagement as citizens of our school community, our local community and the world community. The University of Akron will be known for this commitment to Engagement at all levels and for transcending the artificial barriers that separate and isolate.”

		B5_text: In spring 2008, UA hosted an inaugural regional engagement institute for internal and external communities. ENGAGE TO LEARN, LEARN TO ENGAGE: A Service Learning and Community Engagement Institute created awareness among internal and external community members of the University’s many exemplary engagement activities and those of surrounding institutions. The Institute also promoted service-learning opportunities, connected faculty and students with them, facilitated discussions about best practices and the scholarship of service learning and community engagement, and helped faculty develop engagement strategies to apply in their research and teaching.This Institute accommodated a broad spectrum of interests in community engagement. Participants with related interests were teamed together and directed to interactive exhibits or exemplars. From there they entered a “conversation zone” and worked through a guided process to create a proposal or action plan involving community engagement or service learning. Participants applied for mini-grants for projects conducted in Akron neighborhoods.UA includes engagement as a discussion topic during orientations for new faculty members. Market research, new market development, service learning, distance learning, the regional community and the historical roots of Akron and UA are covered. A session of our annual Academic Leadership Forum, which fosters leadership skills and knowledge among university personnel, is devoted to engagement. Throughout the year, our Institute for Teaching and Learning holds faculty seminars focused on engagement and service learning.All UA colleges’ annual professional development and strategic planning retreats have covered engagement during the past three years. The University of Akron in 2008 was one of two universities that agreed to pilot Steven Covey’s system of community engagement and improvement. Over 200 UA and community members attended these sessions, some via UA scholarships.

		B6_text: Certainly at the college, departmental and project level, the community has a voice in UA community engagement planning.Industry, P-16 education organizations, health agencies, neighborhoods, families and other community members play active advisory roles within UA colleges and programs.  All nine UA degree-granting colleges have advisory councils that help to design curriculum, serve as mentors and internship hosts, serve as guest lecturers, and serve as freshmen experience or senior capstone experience hosts.  The Medina County University Center was envisioned, planned and launched by a task force of Medina County education, business and community leaders.  A MCUC Steering Committee and Advisory Committees remain active. UA was awarded a Confucius Institute (CI) in 2007 by the People’s Republic of China Ministry of Education. The proposal was developed in partnership with community members, and community members sit on the UA CI Board of Directors and are assisting in planning the opening ceremonies and community engagement activities of the Institute.Community members are active in the COPC Advisory Committee that supports activities in the University Park neighborhood. UP residents serve alongside UA representatives and help plan numerous neighborhood activities: Art in the Park, community block watches and overnight camping programs for children, to name a few.UA is engaged in economic development activities with many communities, assisting with increased educational attainment, workforce-development training, educational access and career pathways. UA’s working philosophy is to establish a citizen’s advisory council whenever approached by community leadership to be partners in community and economic development. This advisory council provides feedback to and support for UA and community efforts.  In addition, UA has partnered with the polymer industry to create a National Polymer Innovation Center. This industry-led but university-managed and situated center will house talent in R & D focusing on small- and mid-size polymer-processing companies.

		SD1_text: Search and recruitment polices that prioritize community engagement expertise currently are dependent upon individual colleges, departments and disciplines. College-level leadership has provided numerous examples of faculty search processes that emphasize commitment to community engagement. These are most notable in the applied academic disciplines such as emergency management, Summit College (which specializes in community and technical programs), the Ray C. Bliss Institute of Applied Politics, and the Buchtel College of Arts and Sciences. Faculty hires in these areas must demonstrate success as well as experience in community engagement.Over the last several years, search committees charged with the selection of deans have emphasized a commitment to community engagement as a hiring criterion which aligns with university academic and strategic priorities.In addition, administrative units that support the engagement mission of the university also require demonstration of previous successful and sustainable community engagement as part of the hiring process. 

		SD2a_text: The University of Akron entered into its first Collective Bargaining Agreement with the American Association of University Professors in 2005 with the terms of the agreement extending through 2009. Guidelines in this first agreement included language specific to community engagement under Section 3, C., 3., “Procedures of Reappointment, Tenure and Promotion (RTP).” Thus, of the four UA colleges and eight departments that have university-approved RTP guidelines, all recognize community engagement and service as part of the criteria for RTP.  Our nine degree-granting colleges recognize the scholarship of community engagement as acceptable scholarship for RTP. There is no distinction between scholarship of engagement or other forms of scholarship. Examples include:In the College of Nursing, the scholarship of engagement is well integrated into the RTP guidelines.  They are based upon the Boyer model of scholarship (Boyer 1990) and the American Association of Colleges of Nursing Position Statement on Defining Scholarship for the Discipline of Nursing (AACN 1999).At the departmental level, the Department of Political Science, in the Buchtel College of Arts and Sciences, awards points for community outreach and partnerships within the service category.As UA prepares for collective bargaining negotiations in 2009, inclusion of the language “scholarship of engagement” for RTP guidelines is being discussed. A major outcome desired by UA during the Engagement Academy for University Leaders in June 2008 was to review RTP guidelines as they relate to community engagement, especially in light of a newly unionized faculty. UA’s Engagement Action Plan that emerged from the academy includes working with Engagement Academy faculty (Dr. Barbara Holland invited) to review current college-level RTP guidelines to highlight and strengthen existing language that rewards community engagement and scholarship.

		SD2b1_text: The University does not distinguish between forms of scholarship. The important criterion for scholarly research is that it is peer reviewed. Dr. Carolyn Berhman, with colleagues in Sociology and Education, is overseeing a two-year $150,000 NSF CCLI (Course, Curriculum and Laboratory Instruction) Phase 1 grant to create a social-science research methods lab and curriculum that explicitly promotes community-based research and service learning.  The ARM Project already has a faculty consortium of 20 and involves undergraduate and graduate students from four colleges. We are developing a Phase 2 grant proposal to expand efforts by working across regional campuses and with larger scale community partners.

		SD2b2_text: Limit to 200 words

		SD3_text: UA students have a prominent leadership role in planning and implementation and, in some cases, assessment.  --A student committee plans the annual Hearts for Humanity/Hurricane Relief Spring Break Service Trip that UA has sponsored since 2006. Students plan, implement, assess and raise funds for this event.--For the last three years, students have helped to plan, implement and assess the University’s involvement in the annual Make a Difference Day event, focusing efforts on the University Park neighborhood adjacent to campus.--Students have held leadership positions in planning and assessing the annual Day at the Statehouse project for more than five years. This initiative engages students in state government and policy development by sending them to the state capital where they meet with state senators, representatives, lobbyists and students from other Ohio institutions and attend Senate and House sessions. Assessment of outcomes is critical with this project.--UA Zips Programming Network maintains a committee of students responsible for planning and implementing civic-engagement opportunities.--Students assist in planning voter-registration drives and holding election-night watch parties.  --UA Residence Hall Council has a civic-engagement committee.--All 21 Greek organizations are involved in planning and implementing service opportunities.  --UA has several University-recognized student organizations whose sole mission is service and civic engagement, such as Campus Habitat for Humanity and Akron Cares.--In 2007-08, residential students made service to the community a priority. Decisions regarding community engagement initiatives were made by residential students including planning, execution and assessment to improve future programs. Programs included fundraising events for Students Against Multiple Sclerosis, Breast Cancer Awareness Walk and Relay for Life.

		SD5_text: There is no formal faculty governance committee with responsibilities for community engagement; however, all university-wide committees with responsibility for engagement, such as the Engagement Council and the Institute for Teaching and Learning Service Learning Committee, include a strong faculty representation. In addition, within each college there are formal community engagement committees on which faculty members serve and provide leadership.

		SD4_text: UA includes a notation for Service Learning courses on transcripts. Academic departments are responsible for providing this notation to the Registrar’s Office. In addition, UA awards academic credit for freshman Learning Community courses in which service learning is a component of the curriculum and, in UA colleges, students can receive credit ranging from 3 to 12 hours for internships, co-ops, clinicals, field experiences and practicum. These courses also are noted on student transcripts, as are curricular experiences within organizations, i.e., industry, non-profit, government.

		IIA1a_txt: The ITL Faculty Service Learning Research team interviewed faculty and departments that have a rich history of service learning (SL) in order to document the growing SL faculty community. In addition, a telephone survey of faculty allowed the creation of a centralized database on SL projects and research. UA’s Engagement Council in 2007, extended the above process by developing and administering an on-line faculty survey to gain a broader picture of UA’s curricular engagement. Nine categories of curricular engagement were identified, including service learning, which provides: • A monitored service experience with intentional learning goals.• The opportunity for students to reflect upon their service, which connects the students’ experience to their academic coursework.This definition was based upon standard UA, Campus Compact, and national best practice usage.The survey, which will be used yearly to collect curricular engagement data, demonstrated a high level of faculty engagement. Of the 2,455 faculty surveyed, 59.9% responded.  Therefore, answers below are based on data from faculty responding to the survey.In addition, the responses below represent the percentage of ALL TYPES of curricular engagement – not just “service learning”. For statistics specifically on service learning, refer to III wrap-up, question 1, p.37. 

		IIA1b_1: 1003.00000000

		IIA1b_2: 51.4%

		IIA1c_1: 48.00000000

		IIA1c_2: 85.7%

		IIa2a_txt: There are no University wide learning outcomes. However, general education courses, First Year Experience courses, and co-ops and internships include curricular engagement and a majority of our students participate in these courses. Consistent learning outcomes exist within these courses. As the Undergraduate Bulletin states, a learning outcome of the general education program is an “understanding of conditions that affect students as individuals and members of society.”  First Year Experience Student Success Seminars enroll 30% of the freshmen class and include service learning as a requirement supporting the course learning objective of building and understanding community. An example of Learning Communities includes service learning projects in two public elementary schools. These projects promote civic engagement by assisting with the reading education program and reading proficiency scores and assist undergraduates reflect upon career choices. UA general education courses, Introduction to Public Speaking and Effective Oral Communication, enroll the majority of UA freshmen (3,036 out of 3,885). This year’s textbook, Public Speaking and Civic Engagement, emphasizes in each chapter the importance of civic engagement in the improvement of our communities. Internships, co-ops, etc. that are required or capstone courses immerse students in opportunities to apply theory to practice.

		IIA1d_1: 869.00000000

		IIA1e_1: 27667.00000000

		IIA1d_2: 59.1%

		IIA1e_2: 84.4%

		IIA2b_txt: Most colleges, departments, and schools incorporate engagement within the curriculum and define learning outcomes so that students must not only master knowledge of their discipline but also apply this knowledge within the context of a community of practice.COLLEGE OF NURSING – Opportunities for engagement are woven through the curriculum, including required clinical experiences that begin with the second year to prepare students academically and culturally for work in a variety of traditional and non traditional health care systems. Community and civic engagement is an important learning outcome in the nursing curriculum: in the community health nursing course, students work with children in the schools to enhance health behaviors; and in the satellite clinics such as Alpha Phi Alpha, a public high rise senior living residence, and Access, a shelter for battered women, outcomes are measured through reflective journaling, achievement of specific interventions, testing, oral presentations and papers. Graduate students work with nurse clinicians and researchers in hospitals to develop and assess delirium in elderly patients. DEPARMENT STATISTICS – A consulting course is required so that students can apply knowledge from the classroom. Most recently students worked with the Akron police department to review possible racial profiling in traffic stop data.

		IIA2c_txt: Desired outcomes are assessed at the course and department level.  Degree programs that embed community engagement within the curriculum work with community partners to review evidence of student skills, knowledge and project completion. This evidence is often included in the department’s annual program assessment plans. COLLEGE OF BUSINESS – Students are assessed traditionally as well as by community partners, who review student presentations and solutions, quiz students on applicability, and in the best cases adopt student's proposals. Such engaged teaching encourages students to apply theory to the real world. FIRST YEAR EXPERIENCE STUDENT SUCCESS SEMINARS – Students take pre- and post tests, as well as attitudinal assessments and confidence measurements, and maintain Service Learning Journals. GENERAL EDUCATION – In the two Communication courses mentioned in Question 2, instructors require students to complete 3-4 speeches and two group assignments. Students also take a final exam based on the text.  A majority of instructors require participation in community events and a service-learning project. COLLEGE OF EDUCATION – Service Learning students are evaluated by their supervisor, using a rubric distributed by the department. COLLEGE OF NURSING - Student projects developed through community engagement are adopted by community partners and at times published.

		IIA2d_txt: Assessment data is used to make adjustments in curriculum. College of Engineering assessment data is used to determine weaknesses within curriculum, both in terms of content and timing of engagement.  If projects cannot be completed or are not viewed as acceptable by the community, then the curriculum at all levels is reviewed. The assessment data is thus used to determine the appropriateness of the curriculum and when specific topics are introduced. Assessment data is also used as a tool for reflection in student journals and class discussions. When community attitudinal adjustments are a learning objective and none occur, project activities have been revised.Assessment data also provides a feedback loop to college community advisory boards, where data can be used to alter program objectives or adjust curriculum. Assessment data is not only used internally but in collaboration with community partners, who often play a crucial role in defining learning objectives, activities, and assessment. Based upon these assessments, objectives and curriculum may be revised for the following year. Departments may also maintain statistics on how many upper level placements result in job offers.  

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: STUDENT RESEARCHRecent Honors projects include a theater student who directed 5th graders in a play about discrimination, and a nursing student who reduced anxiety levels among seniors by creating a hospital activity room. A sociology student who assisted with Katrina cleanup pursued a course-based project on “School System Restructuring after a Major Disaster.” Political science students published findings on the Ohio prison system.STUDENT LEADERSHIP Street Law™, the Akron Bar Association's award-winning education outreach program, partners UA law students with attorneys and teachers in Summit County schools. The College of Engineering Challenge X teams involve K-12 students in design projects, raising awareness of critical energy, transportation, and engineering careers. The School of Nursing Pre-Nursing Club students teach school children about anatomy, nursing careers, and values in order to enhance health, prevent illness, and encourage health care professions. CO-OP/INTERNSHIP All degree-granting colleges at UA offer co-ops or internships, some as requirements, most for credit to help students apply and test academic content. Social Work students complete a two-semester internship designed to meet current needs of 250 social service agencies, with graduate student research required.  College of Engineering annually places 700 co-op students with hundreds of employers in 23 states, permitting companies to leverage their resources. STUDY ABROADThe Office of International Programs coordinates study abroad programs each year, hosting more than 1000 students from 80 countries and sending 300 students abroad. The College of Education sends 10 student teachers a year to international sites and coordinates an exchange of French and U.S. teachers who learn about each others’ educational systems.   The Biology department offers field courses in the Bahamas, the Turks and Caicos Islands, Tahiti, Jamaica, and the Arctic Circle; six undergraduates who participated last year are preparing research for publication. 

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: All degree-granting colleges revealed a significant integration of community engagement within discipline core courses, first-year courses, majors, capstone courses, graduate studies and to some extent general education courses. Examples:CORE COURSES There is always an opportunity for community engagement among each discipline’s core courses. For instance, all business departments have at least one core course where students engage with a regional company and address real challenges under the supervision of a course instructor. FIRST YEAR SEQUENCEStudent Success Seminars include community engagement as mentors/ tutors with 1st grade students in local elementary schools and participation in Make a Difference Day.MAJORSCollege of Fine and Applied Arts Dietetic majors participate in required junior course Advance Food Preparation, which partners with the Akron Metropolitan Housing authority on menus for their residents. Students must meet with the residents as well as housing authority and faculty to develop and implement the menu. School of Music and School of Dance have major courses that partner with the Children’s Concert Society to provide over 80 concerts to public school children annually.GRADUATE STUDIESThe Graduate School offers the Industrial/Community Assistantship Program, a partnership between UA and regional businesses and the public. The goal is to further graduate education and research by students refining their training in settings where they can contribute to quality of work and community life.CAPSTONECollege of Engineering – all Senior Design classes (2 semesters) incorporate engagement.  Students design solutions to real world problems and are assessed based on whether the design is adopted by the company/customer. GENERAL EDUCATIONA UA team of STEM discipline and First Year Experience faculty attended the Science Education for New Civic Engagements and Responsibilities Summer Institute in 2008.

		IIA4_txt: UA faculty scholarship on curricular engagement includes all contexts defined by Carnegie Engagement. The COLLEGE OF NURSING’s Chronic Care Model project in the Center for Nursing partners with health care system physicians to monitor the health of undeserved people in the community. Nursing students led by a nursing professor developed a stationary cycling intervention for Akron Public School fifth graders, and social science research students are collecting data on effects of physical activity on reading concentration. The COLLEGE OF ARTS AND SCIENCES participated in a federal project with statewide/local incarceration facilities and parole officers to gauge the impact on communities of continued victimization from released prisoners. The COLLEGE OF EDUCATION actively engages in local, regional, and statewide literacy projects. Presentations/Workshops include: Serving & Engaging the Community Through Literacy, and Service Learning as a Bridge. The COLLEGE OF BUSINESS ADMINISTRATION participates in the working papers series of the Financial Executives Research Foundation to increase collaboration in terms of pedagogy and practice between academic researchers and financial executives. UNIVERSITY COLLEGE, an academic unit that supports students through their first two years at UA, provides Faculty Service-Learning Project Grants to fund projects for faculty that include reciprocal service and learning components. These projects produce a number of presentation papers, pedagogical and action research initiatives related to the implementation of faculty-directed projects. The Taylor Institute, COLLEGE OF BUSINESS ADMINISTRATION, has created the first international, refereed journal on direct marketing to inform pedagogy and practice. In SUMMIT COLLEGE, Public Service Technology faculty and students are working with Akron Police Department to evaluate intelligence-led gang suppression activities, leading to a report and several conference presentations.
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		IIB1_txt: LEARNING CENTERS: These centers improve teaching and learning through collaborations with area high schools and other higher education facilities, e.g. Northeast Ohio Center of Excellence for Mathematics and Science Education, Akron Global Polymer Academy.TUTORING: Pre-service and in-service teachers, university faculty, and students work together to provide workshops, tutoring programs and community events  for children and families, e.g. The Literacy Center, The Family Place, SPARK Ohio: Summit in University Park, This City Reads. NON-CREDIT COURSES: UA’s Summit College, Wayne College, and MCUC provide a wide-range of noncredit industry and customized training programs, including over 1400 open enrollment programs annually. Professional development is also offered through numerous training centers.EVALUATION SUPPORT: 35 Institutes and Centers provide research and data services for industry associations, companies, non-profits, and citizens to advance the theory and practice of their field, e.g. The Taylor Institute for Direct Marketing, The Institute for Health & Social Policy's Community Outreach Program, The Institute for Community-Based Medicine and Law, The Center for Conflict ManagementTRAINING PROGRAMS: Numerous programs provide customized training courses, public seminars, outreach activities, and consulting services, e.g. Fisher Institute for Professional Selling, New Business Legal Clinic, Neighborhood Leadership Institute, Street Law.PROFESSIONAL DEVELOPMENT CENTERS: These centers conduct in-service programs, develop professional resources, and provide consultant assistance for school systems and community agencies, e.g. Ohio Reading First Center, H. Kenneth Barker Center for Economic Education.OTHER: UA offers numerous academic achievement, access and summer enrichment programs for high risk, first generation and economically challenged students, e.g. Gear Up, Upward Bound, Project Grad, Educational Talent Search, STARS, Camp Law School, Destination College, Arts LIFT, Engineering & Science Tech Carnival, Kids’ Café Club, and Exploring Robotics.

		co-curricular student service: On
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		IIB2_txt: CO-CURRICULAR: These programs are collaborative efforts between students, faculty, and community organizations to increase knowledge, interest, enrichment and to inspire K-20 students to pursue careers within a field, e.g. Ralph Regula Congressional Council, Take Back the Night, Walk a Mile in Her Shoes, Healthcare in Progress, Igniting Streams of Learning, Chinese Language Summer Academy.WORK/STUDY STUDENT PLACEMENTS: UA has federal work/study funding earmarked for community engagement with area and UA community organizations, e.g. Akron Public Schools, Project Grad Summer Institute, UA Nursing Clinics, Jumpstart.CULTURAL OFFERINGS: UA offers Broadway shows, concerts, dance performances, the UA Forum Speaker Series, and events to promote awareness of different cultures and critical issues, e.g. Black Male Summit, Understanding Iranian-U.S. Conflicts, International Week, Chinese Year and Indian Dawali celebrations.ATHLETIC OFFERINGS: Student athletes develop and host sports clinics for area youth and participate in community service projects, e.g. Children's Hospital visits, Mentoring Day, Special Spectators, Zippy's Readers Program.LIBRARY SERVICES: The Library coordinates reading sessions with children in the Child Development Center.  The Archives of the History of American Psychology offers an annual colloquium series and hosts national conferences open to university and community members. TECHNOLOGY: UA’s robust distance learning network facilitates real-time delivery of university courses for dual enrollment and supports virtual field trips for K-12 to 15 school districts. It has connected families with troops overseas and Chinese students with loved ones after the earthquake in Henan Province. Also provides video conferencing for community, national and international conferences.FACULTY CONSULTATION: Faculty are involved through various centers and institutes in providing consultation services to community organizations and businesses, e.g. Speech-Language Pathology and Audiology, Center for Emergency Management and Homeland Security Policy Research.

		IIB4a_txt: UA's engagement philosophy promotes sustainable partnerships that are reciprocal and mutually beneficial.  Our method among several promotes engagement through the Collaborative Business Plan for new outreach initiatives.STEM EDUCATION AND CAREER PATHWAYS  – Ohio’s economic development agenda includes increased education STEM pathways.  UA Colleges of Education and Polymer Science and Polymer Engineering are introducing hands-on polymer science curriculum in two middle schools.  UA and HS educators designed curriculum, which addressed Ohio Science Content Standards, designed experiments, and trained service learning teachers. Grant dollars assist with development and implementation, HS educators receive graduate credit, students experience hands-on instruction, and stakeholders are engaged. Post analysis will provide feedback for program adjustment and benefit UA with an emerging best practices data base. POST SECONDARY ENROLLMENT OPTIONS VIA DISTANCE LEARNING –UA has a robust distance learning network with several secondary districts to deliver UA courses for dual enrollment credit. UA meets with high school advisory committees to help define programmatic priorities and improve engagement. Community advisory groups such as the Dual Enrollment Partners Advisory Committee meet with guidance counselors and superintendents to determine academic program offerings, student support services, and strategic planning. Secondary partner advisory teams also meet to assess program focus and engagement. PROJECT GRAD AKRON –UA joined Akron Public Schools, City of Akron, and local businesses to bring Project Grad to Akron. UA has served on the Advisory Board, raised scholarship dollars, and assisted with program development. Project Grad high school students receive introduction to the college experience through courses, orientation, cultural and recreational activities. The program is jointly taught and administered and undergraduates participate as mentors and captains. High school students participate in pre and post tests and weekly feedback session occur. 

		IIB4b_txt: UA engagement initiatives incorporate mechanisms for assessment and feedback that is shared with community partners for the purpose of adjusting activities, strategizing or adjusting desired outcomes and establishing future objectives.For instance: In the previous example of STEM Education and Career Pathways the initiative has an external evaluator who will collect and analyze assessment data, perform on-site observations of project activities, and generate formative and summative reports to both UA and the secondary partners. Class assessments will include student performance with hands-on- activities, journals, teacher and student pre- and post-questions, and several teacher surveys that will assess beliefs about teaching science and mathematics, assess classroom learning environment, and survey practices and standards of instruction.Currently UA is engaged with several municipalities to assist with community and economic development. As UA begins these conversations with community leadership, an on-line survey is developed to assess the community’s perceptions of post-secondary education, employers support for workforce development and degree advancement, and high school student preparation for post-secondary education. These surveys are designed in partnership with the community stakeholders (schools, employers, foundation, and city economic development office) and community stakeholders help “drive” citizens to the on-line survey.  Results of the survey are shared with the community and, together with UA representatives, an education/economic development strategy is developed that the community stakeholders help to implement.  The on-line survey provides an immediate feedback loop to participants. After completion of the survey, participants are invited to view other community member responses, thus creating a “buzz” within the community about the survey and the responses.

		IIB5_txt: Dr. Hal Foster, Distinguished Professor, College of Education, published textbook "America’s Unseen Kids:  Teaching English/Language Arts in Today’s Forgotten High School," Heinemann, is from his ongoing service learning project with urban high schools.Dr. Bill Lyons, Associate Professor, Political Science and Dr. Julie Drew, Associate Professor, English, published textbook, "Punishing Schools:  Fear and Citizenship in American Education," University of Michigan Press, from peer mediation projects in urban school districts.In 1982, the College of Nursing established a free health clinic for homeless women and children, staffed by College of Nursing faculty and nurse practitioner students in adolescent and pediatric health. Dr. Marguerite DiMarco, assistant professor, conducts research at the shelter about access and barriers to oral health care, as dental caries and poor oral hygiene are national health concerns.  This research, which was initially funded through a National Institute for Nursing Research (NINR) pre-doctoral fellowship to Dr. DiMarco, provided the evidence for an oral health program at the homeless shelter, in partnership with several Summit County health agencies.  The Center for Homeland Security and Emergency Management Policy Research is an academic, training and research center at UA partially funded by the Ohio Emergency Management Agency.  Numerous research initiatives have come out of this Center such as the "The Ohio Report:  Emergency Responder’s Preparedness," prepared for the Ohio Department of Public Safety. From their engagement work with K-12 science educators, Dr. Kathy Owens, Professor, Science Education, Dr. Carin Helfer, assistant director AGPA, wrote "Akron Global Polymer Academy Outreaches to the Community: Teachers, Parents, Children,"  Polymer Reviews Journal,  (in press).

		III1_txt: Continuation of Section II, A, question 1:The other eight definitions of curricular engagement used in the survey were:SERVICE (courses that provide a service experience either voluntary by the student or organized by the instructor) INTERNSHIPS (short term work experience in a student's field of interest) CO-OPS (continuous, parallel or alternating work experience in a student's field of interest) PRACTICUM (work experience requirement to provide evidence of competency necessary for employment) CLINICAL COURSES (courses involving lecture, simulation, and practicum components) FIELD EXPERIENCE (planned activities to off-campus location to enhance student's understanding of a field of study and apply theory and skills) STUDENT TEACHING (an all-day, full-time experience in an approved public or private school) SPECIAL PROJECTS (projects in which students independently conduct community-based research or engage in service activities; Independent Studies and individual Directed Research) Curricular engagement in SERVICE LEARNING only categories:1b. How many formal for-credit Service Learning courses were offered in the most recent academic year?    97What percentage of total courses? 5%1c. How many departments are represented by those courses?   28What percentage of total departments?  50%1d. How many faculty taught Service Learning courses in the most recent academic year?  69What percentage of faculty? 4.7%1e. How many students participated in Service Learning courses in the most recent   academic year?  7,517What percentage of students? 16%

		III2_txt: UA since its founding has maintained a symbiotic relationship with the business and industry community in Northeast Ohio.  A major aspect of such engagement has been our commitment to wealth creation in the region. The University of Akron Research Foundation has underwritten the Akron ARCHAngels Investment Network, which provides a neutral forum for high technology companies in the Northeast Ohio region to present their business plans to potential individual, angel and venture capital investors, students and faculty representing 5 universities, government and civic leaders and other interested parties. Since its inception in November, 2005, 41 companies have presented, with 22 companies receiving a total of $33 million in funding.Additionally, the Entrepreneurial Outreach initiative, in cooperation with the Greater Akron Chamber, provides the first point of contact for entrepreneurs' inquiries. In the past ten months we have touched 220 individuals and companies, connecting them to the next most logical step in their development, be that business plan writing, connection to customers and vendors, mentors, or funding opportunities. We have referred three of these companies to faculty for use as case studies in graduate classes.Finally, we have adopted three other companies, placing them in our Akron Innovation Campus for hands-on mentoring.--KISS, Ohio is a start-up company attempting to design and build disaster-relief housing based on structural polymers. A California company relocated to Akron to access UA Polymer expertise.--DelMio is a digital media content company.--4K Animation is a German-based media company that creates computer animation for movies, cartoons and corporate branding. The parent is looking to NEO for establishment of its first US office, and will provide employment for student interns and over 100 high tech FTEs at its peak.
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Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
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Institution: 
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I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 


 12


 


 







 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 


 
 


 31







2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: CSULB is a diverse, student-centered, globally-engaged public university committed to providing highly-valued undergraduate and graduate educational opportunities through superior teaching, research, creative activity and service for the people of California and the world. Envisioned Future: CSULB is committed to being an outstanding, teaching-intensive, research-driven university that emphasizes student engagement, scholarly and creative achievement, civic participation, and global perspectives. Vision: CSULB faculty, staff, and students are intensely involved in community service and partnerships with community agencies and non-profits, schools, and local governmental agencies.

		IA2_text: Vision: CSULB faculty receive adequate and appropriate recognition and reward for engaging in pedagogical practices such as community service learning that prepare students for responsible civic participation. Yearly, the Academic Senate awards faculty in these areas: Teaching, Scholarly and Creative Achievement, Leadership, Outstanding Professor, and the Community Service Award for faculty, students, staff, and alumni. The award for community service is based on significant accomplishments or outcomes (value of the service to the community served, benefits to CSULB as a result of the involvement, and whether the activities described were paid or voluntary). Awards are designed to recognize and encourage service by members of the CSULB family to the community within which they live. Awards are sponsored by the Academic Senate, the Staff Council, the Alumni Association, and Associated Students. A wide range of service activities are eligible (including political, religious, and social activism). In all cases, sustained involvement and especially significant results are considered. Preference is given to unpaid volunteer service that is not part of one’s normal and expected occupational duties. The Center for Community Engagement annually recognizes engaged faculty and community partners at the 7 Days of Service Kick-Off Reception. Awardees in October 2007 included:  Carlos Silveira (Art Education faculty). The President’s Commission on the Status of Women granted the 2008 Advancement of Women Awards to individuals who have actively contributed to the advancement of women at CSULB through campus and community service, and scholarly and academic achievements. Annual Faculty, Staff, and Student Community Service Awards are presented at the Spring University Achievement Awards Celebration for commitment to teaching, accomplishments in research, scholarly, and creative activity, and dedication to serving the community. 2007-2008 awardees: Teri Yamada (Faculty Community Service), Mary Harris-Robinson (Staff Community Service), and Laura Garcia (Student Community Service)

		IA3a_text: Many campus-wide community engagement events/activities/programs/projects have evaluations for attendees.  The Community Issues Forum (held every year for the last 6 years) has a Committee for Community Collaboration (which organizes the forum) made up of campus and community members who provide consistent input on community perceptions and evaluate the university’s engagement with community. During the Community Issues Forum, all participants are asked for input, topics for future forums and areas of improvement as well as for specific evaluation of goals, objectives, and effectiveness of the program. Other examples of assessment occur as a part of the Community Scholars Program through the Center for Community Engagement.  This program has Service Learning students conduct pre- and post- evaluations with all community participants as well as follow up with participants multiple times throughout the duration of the program in order to gauge the effectiveness of the training program and provide systematic avenues for community to assess engagement between the university and community. In addition, many on-campus centers have community advisory boards and/or community participation in their boards made up of professionals from the community, educational institutions, national associations, etc. Among these, the University Art Museum Advisory Board: Director Christopher Scoates believes contemporary art serves a vital social role and should extend beyond the art world and into the broader culture by enhancing visual arts projects with compelling new initiatives incorporating alternative film, new media, music and popular culture. Long-range strategies:  Recruitment of the best in creative production, technology and business, such as Alex McDowell production designer for film projects including Fight Club, Terminal, and Charlie and the Chocolate Factory, and former CEO of Virgin Records Glen Ward, now CEO of the technology gaming company HEADPLAY, and Verizon executive Mike Murray.  Advisory board members include arts advocate Cindy Bambam, sculptor and public artist Michael Davis, businessman and art collector Wesley G. Hampton, philanthropist Carol H. Richards, former city planner and architect Michael Patrick Porter, community arts advocate Sylvia Hartman, attorney and UAM docent Linda Haley, attorney Thomas Peckenpaugh, and CSULB Art Department Chair David Hadlock. Other boards include: The Health Care Administration Advisory Board made up of members from regional hospitals and medical centers, insurance carriers, and medical associations, and the Yadunandan Center for India Studies whose community advisory board is responsible for providing input on the Center’s local and global engagement initiatives.

		IA3b_text: An example is the University College and Extension Services’ (UCES) Center for International Trade and Transportation (CITT). Its effectiveness is measured by the number of people served by its various education, research and outreach efforts. The CITT’s Policy and Steering Committee (PSC) consists of representatives from academia, the modal transportation sectors, units of government, organized labor, community and other individuals with distinguished reputations and career accomplishments in international trade and transportation or who are identified as key goods movement stakeholders.  These stakeholders, CSULB faculty members, and CITT staff are united in the common pursuit of the Center’s goals and meet monthly in Long Beach at the CITT. With input from its Policy and Steering Committee, CITT sponsored or co-sponsored conferences, seminars and workshops are designed to offer goods movement stakeholders timely and accurate information.  The CITT also develops professional development and training programs in response to feedback from its Policy and Steering Committee. Through the PSC, the CITT establishes a number of objectives designed to implement its education and training, research and outreach goals.  The Annual Report for the Center for International Trade and Transportation (CITT) presents these objectives to various on- and off-campus entities and also considers the factors that contribute to their successful implementation. These numbers are reported in the CITT Annual Report, which is distributed throughout the University College and Extension Services and to the university’s Academic Senate. The CITT has repeatedly appeared in the Journal of Commerce’s annual review of logistics education programs.  Editorials on the education programs and other CITT activities have been published in the local press and in trade magazines.  The CITT subscribes to various trade magazines and reports and monitors information for the Annual Report when possible.

		IA4_text: CSULB’s website supports engagement by publicizing events and accomplishments and emphasizes an engaged campus-community.  The homepage links community directly to sites like:  “Service Learning and the Community,” “Engaging Students with the Community,” “Engaging Faculty With the Community,” “Engaging the Community with the University,” “Community Learning Resources.” University publications including, Inside CSULB, In Touch and the Academic Communiqué highlight engagement activities. Campus departments’ marketing materials, including the Center for Community Engagement (CCE), Service Experiences for Re-Vitalizing Education Program, Student Life and Development (SLD), Multicultural Center, Learning Alliance, Center for Language Minority Education and Research, and the Lois J. Swanson Leadership Resource Center, support and highlight community engagement. SLD states and markets their mission, To develop and implement out-of-classroom programs and services that educate CSULB students about ethical leadership, cultural awareness and positive social change, with many different marketing tools. The Learning Alliance brochure: “by participating in various campus events and our community service learning component, you are sure to find your niche at the university along with life-long friendships and opportunities to enhance your leadership skills, resume, and contacts for your future.” The Vision of Excellence by Academic Affairs promotes the engaged campus throughout its printed materials. The College of Liberal Arts (CLA) have visions like “The World is Our College.”  CLA’s curriculum focuses on studies in regional and global contexts. Students acquire skills and knowledge that enable them to understand the cultural heritage of humanity, lead productive and creative lives, be responsible world citizens, and provide leadership in addressing societal concerns.  Students gain an understanding of diverse societies and issues critical to a changing world, and have opportunities to participate in active and ongoing scholarship in order to meet critical regional needs.

		IA5_text: President’s Convocation: “We change the lives of those in our communities by asking the right questions and expecting much better from our society.” In addition, the President consistently states,” we’re not just building a city with a university in it, we’re building a university-city.”President’s Website: Access to Excellence – Connections goals: Integrate alumni and community relationships in the leadership of CSULB.  Foster greater town/gown collaborative relationships.  Promote global connections with business partners to provide interface between curriculum and the workplace.  Reach new audiences through alternative means.  Increase and strengthen relationships with elected officials. Social Responsibility goals and priorities: CSULB will be recognized for fostering leadership in social engagement, social responsibility, and social change. Offer out of classroom experiences with defined learning outcomes.  A CSU-wide requirement for community service (alternately, strong encouragement of community service). Funding and resources in support of these initiatives. Student Success priorities: Increase faculty and student engagement.Provost’s Convocation: “Leading retention experts tell us that student engagement helps retain students, connects classroom instruction to research, discovery, and creative activity, and creates strong and productive partnerships with the community.  This year we will be expanding opportunities for student engagement through Service Learning, student internships and undergraduate and graduate student research support…the Center for Community Engagement will further strengthen our community linkages, downtown partnerships, and institutional commitment to ‘real-world’ learning and community service.” CSU Chancellor's Access to Excellence: Student involvement in research and community activities increases retention, enhances learning, contributes to building skills and habits of collaboration and problem-solving, and increases chances for success after graduation. 

		B1_text: The Center for Community Engagement (CCE) plays a critical role in helping the University achieve its mission and our Envisioned Future to be an outstanding teaching-intensive, research-driven university that emphasizes student engagement, scholarly and creative achievement, civic participation, and global perspectives.  The CCE expands efforts to bring communities to the university to enrich and enlighten the university. The CCE facilitates university-community partnerships that contribute to creating vibrant and healthy environments where communities have the opportunity to fulfill their greatest potential. “Leaning” the university toward communities brings added value to community by making university resources accessible, while the university finds added value in what communities bring by being a site for praxis and learning for our students, staff, and faculty. The CCE’s mission is “to engage the university and community in creating a just and civil society where every member functions as an agent of social change.” Our purpose is to enrich the educational experience of students by serving as a facilitative partner and resource for students, faculty, staff and community members in strengthening community capacity; promoting shared community-based participatory research; and building social and political capital through the coordination of community and civic engagement, effective Service Learning and reciprocal community collaborations. The CCE implements its mission through partnerships with three Alliances focusing on education, community, and students. These partnerships revolve around three key areas:  Community Service Learning (SL), Community-Based Research and Planning (CBPR & P), and Engagement Initiatives. SL is an opportunity for community groups, organizations and agencies to develop reciprocal partnerships with faculty, staff and students to address significant community issues.  In the process, students begin to develop an ethic and spirit of service and civic engagement.The CCE provides various resources to support the development and implementation of (CBPR & P).  Recognizing the complex nature of issues facing the community, the CCE seeks to bring community resources together with faculty and campus resources across disciplines.  The goal is to conduct research with the community that is both sustainable and transformational rather than simply on the community.  Such research should make significant contributions to the community as well as to a discipline or to interdisciplinary studies. Engagement initiatives are founded on the principle of developing projects, programs and activities that are transformational, sustainable, multi-stakeholder processes.

		B2a_Text: The CCE internal permanent budget for 2007-08 $180,779.  In addition, each college allocates budgetary resources towards Service Learning, community-based research, and other community engagement initiatives such as the College of Liberal Arts 3 year allocation of 12 units toward CCE faculty fellowships, and supporting collaborations with other campuses.

		B2b_text: A CCE three-year $599,880 grant through the U.S. Department of Housing and Urban Development Hispanic-Serving Institutions Assisting Communities to serve homeless individuals, families, and veterans receiving shelter and other services in Long Beach’s Villages at Cabrillo.The US Department of Health and Human Services grant of $249,862 to the National Council of La Raza-CSULB Center for Latino Community Health, Evaluation and Leadership Training for a project (“Break the Silence”) aimed at reducing the instances of HIV infection among U.S. Latinas and families by focusing on creating and strengthening HIV/AIDS prevention interventions targeting Latinas and families across generations.The NCLR-CSULB Center, the Center for Health Care Innovation, the East Los Angeles Women’s Center (ELAWC) and AltaMed Health Services, provide this culturally-based intervention.The Department of Education received over $300,000 for AY 2007-2014 for the Young Scientists’ Camp–GEAR UP for students in Long Beach Unified School District. Students-in-Service, funded by Campus Compact, receive stipends for year-long commitments of service. JusticeCorps members receive educational stipends after the completion of a 300-hour requirement.The Verizon Foundation provided $15,000 for the Science Education Experience to help homeless and transitional students succeed (SEE US Succeed) by participating in a science camp.

		B2c_text: For Fiscal Year 2007/08 examples include: $1,500,000 to the Endowed Fund for Global Literacy, $98,032 to Veteran's University, $50,000 to the Japanese Garden, $25,000 to Project REACH. Other examples include the Cole Conservatory's Choral group’s invitation to perform at High Mass in the Vatican, as well as to perform at various famous venues along the Amalfi Coast and in Florence on a ten-day tour. The brochure was used to raise funds for the tour group, but also to cultivate new donors to our music program. It was mailed to the College of the Art's (COTA) 389 Medici Circle members to several hundred available email addresses of COTA alumni. In January 2008, the Vocal Jazz group was invited to perform at the IAJE (International Association of Jazz Educators) Conference in Toronto, Canada, for which funds were also raised.  In 2007, it was invited to perform at Carnegie Hall in New York. A fundraiser was also held for this trip to help offset the costs of their trip and stay in New York.

		B3a_text: The Center for Community Engagement (CCE), the Office of School Relations and University Outreach, and the university’s Office of Institutional Research and Assessment (IR) all collect data on engagement with the community. The CCE maintains data on the number of community partnerships, the range of partnerships, profiles of community partners, community engagement and Service Learning projects and activities, community partner site agreements, data on individual faculty and courses, and data on student Service Learning activities and hours.  Every semester this data is updated and monitored based on that semester’s community engagement activities, projects, and courses being offered as well as new partnership/project opportunities.  In addition, community service and volunteer opportunities are disseminated to a campus volunteer sign-up (or Round-up) list, and the CCE tracks these opportunities as well.  All of this data is reported to the Academic Senate, the CSU Chancellor’s Office, CSULB IR, Academic Affairs and other reporting mechanisms on- and off- campus. More specifically, the CCE records all Service Learning courses offered each semester on Service-Learning Pro Database (SLPro).  Students, faculty and community partners have access to this database.  Students have the ability to register for Service Learning projects and record their service hours.  Faculty and community partners can view their class and project rosters and request matches for Service Learning projects. The data is also shared with and compared to data from office of School Relations and University Outreach and Institutional Research. Each semester the CCE compiles an inventory of Service Learning courses and refers to the schedule of classes to verify that they are being offered for the current semester as Service Learning courses.  Once the course is verified the CCE uploads the class rosters into SLPro so that each student has access.  A course is not entered into SLPro if it is not offered for the current semester, it is not offered as a Service Learning course, or it is not taught by a faculty familiar with Service Learning.  Some courses have Service Learning as a required component while in other courses it is optional. The same is true for courses that are identified as “community-based” courses.

		B3b_text: All of the data is submitted to the university’s Office of Institutional Research and Assessment (IR), where it is included in a clearinghouse of data that is then disseminated to Academic Affairs and Student Affairs divisions as well as being submitted to the CSU system-wide Chancellors’ Office.  At the institutional level, the data is disseminated to various units as a resource and/or guide for assessing their own integration in our campus goal of becoming an “outstanding teaching-intensive, research-driven university that emphasizes student engagement, scholarly and creative achievement, civic participation, and global perspectives.”  It is particularly useful for the CCE’s data to be shared with our campus community as an increasing number of faculty and academic programs seek to transform the learning of students through an applied pedagogical practice and community based research approach. Much of this data is shared at college department retreats and strategic planning sessions as well as with other units on campus, which engage with community such as the Center for Language Minority and Educational Research.  Data is also shared at the CSU state-wide Service Learning Director’s retreat each year and is then vetted out at each campus. The impact of engagement and ways to better integrate community engagement as a core principle of the mission of the university is widely used at the CSU system level as well as campus-wide at CSULB.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: An example is through its training programs, workshops and other professional development opportunities, the Center for International Trade and Transportation (CITT) contributes to the development of a well-informed cadre of industry professionals.   CITT sponsored or co-sponsored conferences, seminars and workshops offer both educational and networking opportunities for students.  CITT also reaches out to high school students in an attempt to create a stronger foundation for the future workforce of the goods movement industry. The success of CITT programs and activities has gained industry support for Center and the University in the form of scholarships for students and financial contributions toward other CITT events.  The Port of Long Beach awards three $5,000 scholarships to students pursuing work in logistics and transportation in the MAGL program and two $2,500 scholarships to students in the GLS program, both scholarships are based on financial need.    Awards are also given to students for academic achievement in the MAGL program and for the best MAGL capstone project.  CITT places a high priority on student involvement in research. All projects comprising the Monitoring the Ports applied research effort as well as METRANS-funded research involve undergraduate and/or graduate research assistants.  

		B3d2_text: An example is the work of  the CITT through METRANS provide support of CSULB research through the annual request for proposals. Regular tenure track full-time faculty members and research faculty at CSULB and USC are eligible to serve as Principal Investigators.  Outreach is the responsibility of the CITT Director of Research. In the past, METRANS has developed faculty research through the Monitoring the Port’s applied research program.  The applied research program was intended to generate more CSULB faculty participation in the regular METRANS research program.  The program seeks to fund research in support of METRANS technology transfer activities, and develop an information base of seaport operations and goods movement that will contribute to the METRANS research program.  In 2007, it was determined that the applied research program had met is objective of increasing the number of proposals granted through the regular RFP and was therefore discontinued.

		Impact on community: On

		Impact on institution: On

		b3d3_text: An example is the success of the CITT has contributed to an increasing awareness of CSULB’s programs in the community. The Annual CITT State of the Trade and Transportation Industry Town Hall Meeting is staged each year by CITT, with sponsorship from METRANS, in an attempt to foster education, research and information exchange that positively contributes to resolution of port-related conflicts. The Town Hall approach was designed to make sure that the rank and file members of the longshore union were included in any debate surrounding port growth, and has evolved to include a wide array of stakeholders interested in the relationship between the ports and the community. The Town Hall videos have become popular teaching and training tools at schools and at trade association meetings. The Town Hall video was nominated by the national Alliance for Community Media (ACM) for a Western Access Video Excellence (WAVE) award for best Community Issues production in the ACM's Western Region (six states).  The video from the 7th Town Hall won the Alliance award.  In addition, the reach of the Annual Town Hall Meeting is expanded through a companion White Paper.

		B3d4_text: CSULB research is highlighted through various press channels. An example is the CITT programs support and financial assistance from various associations and agencies.  The Annual Town Hall has received support from the US Department of Transportation and Caltrans and financial sponsorships from the Ports of Los Angeles and Long Beach, International Longshore and Warehouse Union (Locals 13, 63, and 94), Alameda Corridor Transportation Authority, Price Transfer Group, the USC Sea Grant Program, the Long Beach City College Office of Economic Resource Development, and the Long Beach Business Journal. The event also received formal endorsement by the board of directors of numerous trade associations. CITT staff, Policy and Steering Committee members, and affiliated faculty members contribute to the discussion surrounding sustainable growth in trade through publications, presentations, and involvement with various other boards.  Also, the Annual Town Hall videos have been shown at a variety of events and used for a variety of purposes.   Trade associations, international retailers, and universities have requested copies to present at association meetings, trade shows, lectures, and at sales offices around the world.   This work has raised the profile of CITT and CSULB within the goods movement industry and extended the Center’s reach beyond traditional educational circles.  

		b3e_text: Academic Affairs and the Office of Institutional Research and Assessment analyze the data and pull together groups of faculty and staff from campus to analyze the data and provide input on the data wherein presentations are made to faculty committees, departments, and other campus entities relevant for their use in the development of practices/programs goals/objectives to encourage student success since the campus is aware of the research literature that shows that student engagement is critical to student success. In addition, as reflected in the work at the CCE and literature in the area, increasingly this is seen in the campus’ firm belief and promotion that community engagement via student engagement is tied to all campus student success initiatives. Data is also used as a form of assessment to gauge where we are with our community partners leading to insuring community voice/role in the university’s decisions around engagement. A specific example of this is the Center for International Trade and Transportation (CITT) Annual Report that is distributed to the University College and Extension Services and to the Academic Senate. The CITT is responsive to the needs of the changing marketplace by developing industry-driven curriculum and training programs.  The industry-driven approach has become the foundation for other degree and professional development programs offered by CITT such as the Master of Arts in Global Logistics.  With feedback from its Policy and Steering Committee, CITT is able to consistently review the quality and relevance of its programs, mission statement, and strategic plans. 

		B4_text: The campus offers opportunities for student engagement that foster learning in and out of the classroom.  CSULB uses evidence about student learning to continuously improve academic curricula and pedagogies. The campus emphasizes student engagement through undergraduate and graduate student research, artistic and creative expression, academic internships, service learning, and international opportunities. Goals - Create and enhance partnerships with the city of Long Beach and local developers to establish affordable housing for faculty and staff.  Enhance support for student engagement including undergraduate and graduate research, international study, out-of-classroom activity, and active learning. Increase support for faculty-student engagement in scholarly and creative activity.  Promote ongoing recognition of faculty and student research activity. Raise the scholarly profile of the university based on continued enhancements in support for faculty research and creative activity. Expand synergistic partnerships with the local community, linking campus expertise and local community issues.  Broaden university communications to external audiences to more effectively support community relations, alumni relations, and fundraising activities.  An example: Locate the University Art Museum and other campus programs and activities near the downtown area to improve access to campus resources.

		B5_text: The Scholarly Writing Institute (SWI) provides a three-day intensive workshop to assist faculty in completing scholarly writing projects.  Many of these projects are community-based, applied research, or scholarship of engagement. The Summer Institute on Teaching and Learning and the Winter Writing Institute offer resource and support for research, grant writing tools, and other resources for faculty developing projects in fields like community engagement. The CCE offers Service Learning Curriculum Development workshops and faculty-community learning communities with $1,000 stipends for faculty who wish to create a Service Learning course, convert an existing course or develop a community-based participatory research project.  During the course of the learning communities (two a year) faculty receive the Service Learning Curriculum Development Resource Guide and dialogue in small groups on topics like course goals and requirements, and they establish Service Learning sites/community partners for their students.  There is one-on-one assistance in developing “best practices” approaches for syllabi and activities.  The Community Partnership Coordinator works with faculty to identify community agencies, set up site visits, and connect faculty with community partners.  Faculty (Faculty Fellows) who facilitate these workshops have completed the workshops themselves and have successfully developed Service Learning courses; these faculty members also receive stipends or assigned time to lead the learning community.  The College of Liberal Arts collaborates with the CCE in sponsoring Faculty Fellows to expand Service Learning, community-based participatory research, and other engagement initiatives. Community engagement and Service Learning are part of the New Faculty Orientation (organized by the Faculty Development Center) each fall semester, helping them with available resources.  A faculty presentation/workshop on integrative learning is also provided during the new faculty orientation. The CCE also houses an community engagement resource Library.

		B6_text: There are over 30 academic centers that have community advisory boards and/or community participation on their boards. In addition, the President provides mechanisms for direct input to his office like a Latino Advisory Board made up of key community stakeholders and other campus entities provide mechanisms for community “voices” and roles (such as boards and committee membership) for input on planning for engagement. Specific examples include, the University College & Extension Services’ American Language Institute (ALI) development of curriculum for Princess Cruises’ English Language Training course for employees.  The partnership began when the cruise line requested that a team of ALI consultants evaluate how well it was helping its many international crewmembers learn English. In late July, ALI Academic Coordinator Nina Ito and Faculty Member/Curriculum Coordinator Christopher Mefford spent four days on an Alaskan cruise interviewing crewmembers, observing ESL classes, reviewing the curriculum and observing the day-to-day operations of the ship. After compiling a report and giving a presentation at the Princess Cruises corporate headquarters in late August, the team was asked to develop a new curriculum for implementation on all 16 vessels by early next year.  Mefford and Ito will also work with Princess Cruises to recruit, screen, interview, and hire ESL teachers, who will be given contracts and be assigned to conduct daily classes onboard one of the vessels.  They are scheduled to hold a series of workshops to train the new hires in the use of their curriculum.  ALI officials hope that the project will lead to an ongoing relationship with Princess Cruises and serve as a model for University College & Extension Services (UCES) to create educational opportunities around the world. Other examples include, The Earl Burns Miller Japanese Garden’s Educational Outreach Committee to stimulate conversation between university and community educators through the aesthetic and contemplative resources of the garden.

		SD1_text: Job announcements for new positions include several key passages based on the University’s Mission, Vision, Envisioned Future, Values Statement, and Vision of Excellence, which highlight the importance of community engagement for the university. In addition, individual departments emphasizes areas like: “community-based research,” “applied research,” “work in the community,” “engaging students with the community,” in their job searches. Also, departments such as the Department of Chicano & Latino Studies ask prospective candidates for their Community Psychology position to meet with the Director for the Center for Community Engagement to ensure that applicants were committed to community engagement. Another example was the Department of Sociology’s search for a Community Sociology position. The importance of these recruitment policies are also reflected during the New Faculty Orientation where faculty are provided information about the CCE and a faculty presentation is made on integrative learning. In the past, Dr. Malcolm Finney (Chair, Linguistics) and Dr. Carlos Silveira (Art Education) have given presentations on community-based research and international service learning. Other examples include the search for a newly created Assistant Vice President for International Education and Global Engagement position. This position is described as assisting, “…the Provost and the Division of Academic Affairs to develop programs that help the campus achieve the full potential of its rich international connections.”

		SD2a_text: The university policy for tenure and promotion includes 3 areas: Instruction and Instructionally Related Activities: teaching in the classroom setting, advising, supervision of student research and fieldwork, the development of curriculum, and related activities involving students.  Teaching is evaluated in terms of four dimensions: (1) Pedagogical Approach and Methods, (2) Student Response, (3) Ongoing Professional Development as a Teacher, and (4) Ongoing Professional Development in the Discipline.  (1) Pedagogical Approach and Method: Course materials should identify the purposes for which a course may be meaningful to students, such as preparation for further courses, graduate school or employment or the intrinsic interest of the material, development of civic responsibilities and/or individual personal growth. Scholarly & Scholarly Creative Activities: Faculty are expected to remain engaged in an ongoing program of scholarship or creative activity that demonstrates intellectual and professional growth in the discipline over time. All faculty are expected to produce scholarly and/or creative achievements which contribute to the advancement, application, or pedagogy of the discipline (or interdisciplinary studies), which are disseminated to appropriate audiences, receiving favorable review from professional peers prior or subsequent to dissemination.  Applied research or professional activity may use theory and knowledge of one or more disciplines to address practical problems of importance to the discipline and to society; such applied professional activity may include research on instructional processes and outcomes. Professional Service: (1) the quality and significance of the activity, as measured by the degree to which the activity contributes to the mission of the University; and (2) the extent and level of the candidate's involvement.  Assessment of the service to both the University and the community shall be based on the information described in the narrative, as well as on supporting evidence.

		SD2b1_text: The university may classify community-engaged scholarship in any of the three areas of RTP (Instruction and Instructionally Related Activities, Scholarly and Scholarly Related Activities, and/or Professional Service) depending on the items/activities being reviewed. The university is currently going through a revision of its current RTP policy to better reflect the current Mission, Vision, and Envisioned Future. Some proposed areas of revision include: assessment of the service to both the University and the community; participation in community service to professional organizations and in professionally-related activities; service contributions based on consultancies; and meaningful service.

		SD2b2_text: 

		SD3_text: There is an Associated Students, Inc. (ASI) Community Service Commissioner that reports to and serves as an advocate for the university’s student government. The goal of this position is to serve as an institutional voice for students and student government on all community engagement activities. The Commissioner reports directly to the executive board of the ASI (student government arm of the campus). CSULB also has 16 community service organizations, not including Greek sororities and fraternities, with a focus on community engagement.  For example, Petra’s purpose is “to give back to the community by donating our time and efforts to various community and campus services; promote ethical leadership and academic achievement, to cultivate civic responsibility; and to strive for the betterment of ourselves and the world in which we live through self and service.”  The purpose of Stand Up for Kids is “to perform outreach to homeless youth and to provide them with food, clothing and counseling, and to provide the students opportunities for association and interaction with the faculty and administration of CSULB and with the members of the community.”  Within student government there are also coalition organizations with a focus on community engagement such as the Latino Student Union (LSU) and the Black Student Union (BSU). These are examples of student-founded and student-led organizations with a focus on community engagement and service who also have representation and direct decision making on governing bodies such as committees for funding of Instructionally Related Activities (IRA), student representatives for each college, and also student representatives on the campus and state-wide Academic Senate. Students also have representation on the Center for Community Engagement Leadership Board.

		SD5_text: The are several committees within the Academic Senate that are responsible for various aspects of the University’s values around community engagement. The Academic Senate insures effective exercise of the rights, duties, privileges, and responsibilities of citizenship within the University and is the official representative body responsible to and acting for its constituents. As such, it is the mechanism for orderly participation in the protection of academic freedom, in policy formation, in collegial governance, in the application of "joint responsibility," and in defining the role and mission of the University. It upholds protects, and enhances all the traditional rights of faculty, staff, students, and administration. It formulates educational and academic personnel policies and participates in the resource planning process and in the determination of administrative regulations and practices. It reviews policies, practices, and procedures in matters of academic and professional concern and makes recommendations for implementing change. It acts as a consultative body to other constituencies on all matters it or the President deems pertinent to the welfare of the University. The Academic Senate structures itself to support the mission of the University and to achieve an optimal degree of communication and cooperation among the elements of the University.

		SD4_text: Although community engagement is not currently being noted on student transcripts, courses that are designated as Service Learning are noted in the course catalog (such as Capstone Service Learning Courses) and are also designated as such in the schedule of classes and other registration materials.

		IIA1a_txt: The “best practices” approach adopted by the CCE:  The service component will meet a public need and the community will consult with the campus to negotiate boundaries; Reflection – Courses will encourage students to link service with course content; Reciprocity – Students and the community will teach and learn from one another; Public Dissemination – The service work will be presented or returned to the public. Service Learning courses need to meet three criteria: Relevant and Meaningful Service with the Community (The service provided within the community agency must be relevant and meaningful to all stakeholder parties); Enhance Academic Learning (The addition of relevant and meaningful service with the community must not only serve the community but also enhance student academic learning in the course); Purposeful Civic Learning (The addition of relevant and meaningful service with the community must not only serve the community and enhance student academic learning in the course, but also directly and intentionally prepare students for active civic participation in a diverse democratic society). All three criteria are necessary for a course to qualify as academic service learning.  

		IIA1b_1: 154.00000000

		IIA1b_2: 6%

		IIA1c_1: 34.00000000

		IIA1c_2: 22%

		IIa2a_txt: Institutional outcomes are listed at the beginning of the Catalog. The CCE plays a critical role in helping CSULB be a teaching-intensive, research-driven university that emphasizes student engagement, scholarly and creative achievement, civic participation and global perspectives. Colleges use multiple approaches to measure student learning. Many of these are specific to particular disciplines, many are coordinated with accrediting agencies, and many are based on outcomes after students have graduated. Some student outcomes of Service Learning courses include: Increase knowledge of subject; Improve thinking and problem-solving skills; Identify personal strengths; Explore career opportunities in the community; Develop a sense of civic responsibility; Benefit from collaborative work (CCE adopted “best practices”).As stated in various sources of the CCE Curriculum Handbook (“best practices” approach), students will develop in the following areas through their Service Learning courses: Cognitive Development (discipline specific knowledge) through service learning projects; Epistemological Development through service learning experiences; Moral Judgment while participating in service learning activities; Psychosocial Development in providing a sense of purpose; Cultural Identity Development through participation in service learning activities and Sense of Interdependence through group work.

		IIA1d_1: 95.00000000

		IIA1e_1: 2199.00000000

		IIA1d_2: 3.3%

		IIA1e_2: 6%

		IIA2b_txt: Departmental learning outcomes are listed on their websites and are gradually being included in the University Catalog.  Moreover, each course in the Catalog must have a Standard Course Outline on file that lists learning outcomes, and individual syllabi for any course taught must also list these outcomes for students who enroll. These outcomes include: Competence in analyzing the impact of computing on individuals, organizations, and society, including ethical, legal, security, and global policy issues, and competence in applying that analysis when developing computer systems (Computer Science); a developed appreciation for the discipline’s historical and ongoing stress on linking knowledge and practice, learning and service, community and campus, and academic excellence and social responsibility (Africana Studies); apply theory and research to contemporary problems and real-world situations (Human Development); understand the role of politics and political action in human societies at the local, national, and international levels (Political Science); understand their own place in the political world and appreciate the importance of political awareness, agency, empowerment, and civic responsibility in their lives and in society (Political Science); experience firsthand the relevance of feminist principles in the context of community service or classroom facilitation (Women’s Studies).

		IIA2c_txt: Outcomes are assessed in various methods. Measurement encompasses the content and structure of the course as directed by the instructor, the interactive dynamics and introspection among students stimulated by classroom and out-of-class activities, and the equally profound educational experience gained from agencies and communities.Assessment consists of classroom strategies and student assignments including exams, portfolios, papers, interviews, projects, oral presentations, book reports, and reflection journals. Outcomes are systematically assessed annually. Specifically, each academic program in the University has a three to five year assessment plan established, with yearly assessment cycles focused on one or more particular program learning outcomes. Programs must submit an annual report to the University’s Director of Assessment and Program Review in the Division of Academic Affairs, to document progress related to goals for student achievement of learning outcomes.  Outcomes are also assessed in the seven-year program review cycle for each academic unit: Increase knowledge of subject; Improve thinking and problem-solving skills; Identify personal strengths; Explore career opportunities in the community; Develop a sense of civic responsibility; Benefit from collaborative work. In addition, colleges and individual departments have established learning outcomes addressing engagement.

		IIA2d_txt: Each college, and departments within each college must submit departmental and college assessment plans that clearly identify processes and mechanisms for the development and implementation of effective assessment measures. Assessment data must demonstrate processes by which departments and colleges analyze data and incorporate findings of analysis into improvement of department and college learning goals and objectives. College-wide examples include: students will be able to demonstrate awareness of ethical, social responsibility, and citizenship issues and the ability to apply them in decision making in the local, regional, and global communities (College of Business); the conduct of ongoing research, training, and community involvement by faculty and students (College of Health and Human Services).  Assessment data must then be presented upon recertification of specific courses as well as for each department’s self-study and in evaluating its own learning goals. This is submitted to each college for review.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research: The All University Celebration of Research, Scholarly & Creative Activity honors students for outstanding research.  Seven students are conducting research all over the globe with assistance from the Sally Casanova Pre-Doctoral Scholars program. Other examples include the 2008 Provost's Student Summer Stipend for Research, Creative & Scholarly Activity:  The purpose of the stipend is to encourage students to engage in a significant research, scholarly or creative activity under the supervision of a faculty mentor.  The activity proposed may focus on any aspect of research including: (1) early-stage scholarly planning; (2) work in the studio, field, or laboratory; (3) data reduction and analysis; or (4) preparing scholarly manuscripts.  Student Leadership: Students participating in the Leadership Academy are required to complete a community service activity before receiving their certificate of completion.  They must also showcase their acquired leadership skills by applying them in a theory-to-practice experience or by writing a reflective paper on developing leadership skills.Internships/Co-ops: CSULB offers several internship opportunities to work with elected officials, as well as state and national public service internships.  The Career Development Center houses the Internship Program, which allows local employers to partner with the university so students gain experience in non-profit, governmental, industrial, and business settings. The University Art Museum recently received a $12,000 Getty Foundation grant to support three multicultural undergraduate interns. Study Abroad: Last year the university created an Assistant Vice President for Global Engagement and International Education position to develop programs that help the campus achieve the full potential of its rich international connections by advancing the global mission of the campus in such areas as internationalizing the curriculum, organizing programs for faculty development, and participating in internationally-related fund raising and development. 

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: The University’s General Education Program is currently revising its assessment process and will soon implement an innovative assessment procedure that will include the regular assessment of all GE courses offered throughout the University—some 600 plus courses. The University’s General Education Program promotes service learning, global issues, and human diversity along with several other skills and specific areas of knowledge.  Within the General Education Program, service learning courses are designated as capstone courses and indicated as such in the Schedule of Classes.  Global issues and human diversity courses also have distinctive markings in the course schedule.  Both the Catalog and the Schedule of Classes provide definitions of these types of classes.  These courses are only approved for their respective designations after rigorous review at the Department/Program, College, and University level.  Our University’s General Education Policy provides specific criteria for a given category that any course must meet for approval. Examples of some of our General Education courses that currently have the service learning (“S”) designation are: English 444 – Literature and Environment; Natural Sciences 308 – Community Health Profession; Philosophy 401 – Philosophy in Education; Political Science – Comparative Political Movements. In addition to classroom instruction, the College of the Arts has the ArtsBridge program that has sponsored 175 arts education projects and directly served 4,520 individual K-12 pupils in the Compton and Long Beach Unified School Districts since 2000.The ArtsBridge program seeks to enhance the learning skills and artistic development of K-12th  grade students through a scholarship program which places CSULB students in public schools to instruct children in art, dance, music, and theatre under the supervision of a classroom teacher and university faculty mentor. The Educational Psychology Clinic serves local youth, adults, and families with counseling, tutoring and psychological services provided by Masters’ students.

		IIA4_txt: Slater, C.L. Boone, M., Nelson, S., De La Colina, M., Garcia, E., Grimaldo, L., Rico, G., Rodríguez, S., Sirios, D., Womack, D., Garcia, J.M., & Arriaga, R. (2007). El Escalafón y el Doble Turno: An International Perspective on School Director Preparation. Journal for Educational Research and Policy Studies, 6(2), 60-90.Rubio, O. Dual language education programs in the United States. In Encyclopedia of Bilingual Education. Jósue Gónzalez (Ed.).Thousand Oaks, CA: Sage Publications. Accepted for publication 2007.Powers, K., Hogansen, J., Geenen, S., Powers, L.W., Gil-Kashiwabara, E. (2007) Gender Matters: A survey of adolescents with disabilities and their families. Manuscript submitted for publication.Brown, S., Cote, S., Saparito, J., Lee, J., Manke, B., Quintiliani, K., & Moreno, J.  (2007). Identity and Achievement: Community Based Participatory Research at CSULB. Panel presentation given at the 2nd Annual CSU Conference on Community Based Teaching and Research, San Jose, CA.Manke, B., Brown, S., Moreno, J., Quintiliani, K., Cote, S., & Martinez, D. (2007).  Equal Partners:  Participatory Research Involving Faculty, Students, and Community Members.  Paper presented at the annual conference of the Association of American Colleges and Universities, Long Beach, CA.Stevenson, J., & Kros, C.  (2007). Implementing GlobaLInk-Africa in South African Schools:  Presenting the Contested Nature of Globalization through a Critical Pedagogy. Paper presented at the 14th annual International Learning Conference, Johannesburg, South Africa.Ahrens, C., Campbell, R., Ternier, K*., Wasco, S., & Sefl, T. (2007).  Deciding who to tell:  Expectations and outcomes of rape survivors’ first disclosures.  Psychology of Women Quarterly, 31, 38-49.Dowell, D., Fung, H., & Wiley, M. (2008) Beach Learning Community: Supporting the Most Academically Needy Students, Annual Conference of the Western Association of Schools and Colleges, San Diego, CA, April (Refereed)

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Learning Centers: The Center for Community Engagement (CCE) is the hub for agencies to connect with the university. The Science Learning Center (SLC) is available for visitation by school groups (pre-school to post graduate), the Boys and Girls Clubs, Scouting groups, educators, and the general public.  The SLC is an interactive science museum that solicits input from educators and visitors to improve and enhance the exhibits.  The Mobile Science Museum (MSM) is available for visitation by school groups (pre-school to post graduate), and for other public events. Tutoring: The Clancy Young Artists Network (CYAN) provides leadership training to senior CSULB arts students who in turn provide specialized arts education, through events and activities, to senior high school students from the Long Beach community.  CYAN establishes an important bridge between Long Beach public and private high schools and the College of the Arts at CSULB.   CYAN provides high school students with a broad perspective of life opportunities, including career possibilities, by creating activities to develop leadership and skills in the arts; motivates high school students to aspire to a college education by offering a natural bridge through CYAN mentors, staff, and faculty; provides experience in arts education for senior University arts students; creates a mentor-based network of arts alumni, current students, and prospective students. Extension Programs: Corporate Education: CSULB's Corporate Education customized training programs are developed to meet the needs of organizations and are conveniently delivered through a variety of formats and helps to facilitate the growth and development of the workforce to compete in a global economy. Non-credit courses: UCES offers a number of non-credit courses for working professionals; some of these courses will provide Continuing Education Units (CEUs) awarded by the American Council on Education. Among these, courses provide a unique opportunity for companies and individuals who want to improve their business efficiency and productivity.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Work/study student placements: The Center for Community Engagement Community Liaison position places students who are fluent in Korean, Spanish, Vietnamese or Khmer in community agencies to support Service Learning.  These students serve as the primary contact for Service Learning faculty and students, they assist with presentations and orientations of student volunteers, coordinate placement of Service Learning students, provide reports and direct service to children and/or adults participating in the agencies’ programs.Cultural offerings: The annual Pow Wow, an American Indian social celebration, the largest spring event of its kind in Southern California, is focused on displaying the university’s strong American Indian presence.  The free two-day event featured American Indian dancing, arts, and crafts. The President's Forum on International Human Rights was titled "Modern Genocides and Global Responsibilities." The primary objective of this Forum was to increase global engagement and broaden our understanding of some of the most difficult challenges facing human advancement. Events were open to the public and were free of charge. Athletic offerings:  The community is welcomed to all sporting events on and off-campus for a nominal fee.  Youth and seniors are admitted at a discounted rate, as are CSULB alumni.  Community members are eligible to participate in the various fitness programs, selected club teams and open reaction program.  The Nikkei Games, Games for the Generations, were hosted with more than 3,000 participants of all ages competing in athletic events such as basketball, track and field events, martial arts, softball, etc.Library services: The following services are available free of charge to all visitors: access to library books and other materials in open collections; access to federal and state government publications; assistance in locating collections and services; reference assistance including basic instruction for the online catalog; referrals to library collections and services outside of the CSULB Library; and remote access.

		IIB4a_txt: There are over 30 campus centers that work closely to promote the mutuality and reciprocity of the partnerships, including: The Osher Lifelong Learning Institute (OLLI)(sponsored by the College of Health and Human Services), Which is totally operated by volunteers, from faculty to committees and clerical work (with the exception of the Office Manager and Community Outreach Director)--OLLI is a source of widely varied courses of interest to persons 50 years of age and older with no academic prerequisite for admission, or to understand and participate in the classes, just a desire to learn; The Center for Latino Community Health, Evaluation and Leadership Training, which works to develop health programs for underserved Latino communities, provide technical assistance to organizations already serving in this capacity, and furnish Latino communities with the research and education needed to facilitate the development of effective health programs and policies. Also, participation on boards and committees like the CITT allows on- and off- campus participants to achieve the goals with which Centers were established. CITT Executive Director Marianne Venieris serves on the Transportation Research Board (TRB) Education & Training Committee and the Board of Directors of the International Business Association of Southern California.  She is co-vice chair of the California Marine and Intermodal Transportation System Advisory Council (CALMITSAC) and is a member of the Goods Movement Task Force of the Southern California Association of Governments (SCAG) and the Foreign Trade Association.  Along with The Office for University Outreach & School Relations and the CCE, departments build relationships to enhance and develop programs and services that fulfill the university mission of community engagement and of maintaining a culture of mutuality and reciprocity with all stakeholders as the  campus moves toward the implementation of a "best practices" approach toward Service Learning, Community-based Participatory Research & Planning through all community engagement initiatives.

		IIB4b_txt: Over 30 campus centers submit annual reports of their activities to Academic Affairs and/or to the Academic Senate.  As well, many campus-wide community engagement programs, events, and activities maintain evaluations components to systematically provide feedback and assessment to community partners and the institution.  As such, community partners particpate at many points of the collaboration and process, and are active participants in evaluation and assessment.  An example is the CITT the report (which is also available on the METRANS and CITT websites).  Apart from campus reporting mechanisms, through METRANS, CITT programs and outreach efforts are annually reported to the US Department of Transportation.  This assessment includes measured progress against benchmarks and key performance indicators outlined in the METRANS strategic plan.  Many other examples of campus-community partnerships noted in previous sections of this documentation framework maintain websites,  maintain distribution lists, and distribute newsletters that keep community partners informed, and also result in feedback from community partners. Other examples include the Ukleja Center for Ethical Leadership Edna Davis Hobbs California Student Leadership Institute's Evaluation Summaries, which are distributed and shared with all participants and provides for key feedback on items such as: recommendations, effectiveness of the program, goals and objectives of the program, etc.

		IIB5_txt: Extended Gate Operations at the Ports of Los Angeles and Long Beach:A Preliminary Assessment, Presenting Author Thomas O’Brien, California State University, Long Beach  Co-Author:  Genevieve Giuliano;An Accurate Monitoring of Truck Waiting and Flow Times at a Terminal in the Los Angeles/Long Beach Ports Presenting Author:Shui Lam, California State University, Long Beach  Co-Authors:Jeho Park, Cheryl Pruitt; Southern California Agile Supply Network: Shui Lam and Burkhard Englert, California State University, Long Beach Strategic Mobility 21 Program:A Transformational Service Oriented Approach to Global Goods Movement: John Hwang, California State University, Long Beach at the 2nd Annual National Urban Freight Conference 2007.Dowell, D., Pellicciotti, B. Gebert, K., Hawkins, C., Kennedy, M., Luckey, R., & Pugliesi, K.(2007) Graduation Rate Outcomes Study, Northwestern State University at Natchitoches, Louisiana, Final Report (Report of a site visit sponsored by the American Association of State Colleges and Universities (Technical report).Ahrens, C., Dean, K., & Rozee, P. (in press).  Understanding and preventing rape.  Psychology of Women: A Handbook of Issues and Theories. Ahrens, C. & Rozee, P. (2007). Using an ecological perspective to understand and address sexual assault on campus.  CSU Monograph Series on Enduring Social Issues. Dowell, D. (2008) Enrollment Planning and Management, California State University System-wide meeting, January (Invited). Gil-Kashiwabara, E., Hogansen, J.M., Geenen, S., Powers,K., & Powers, L. (in press). Improving transition outcomes for marginalized youth. Career Development for Exceptional Individuals. Brown, S. (2007).Therapeutic Discourse and the Adolescent Self: Young People Narrating Trauma in a California Crisis Shelter.Paper presented at the annual meetings of the Society for Psychological Anthropology, Manhattan Beach, CA. Campbell, R., Adams, A., Wasco, S., Ahrens, C., & Sefl, T. (in press). Training interviewers for research on sexual violence:  A qualitative study of insights and recommendations from rape survivors.

		III1_txt: B.1 OUTREACH & PARTNERSHIPS Evaluation support: The Center for Language Minority Education and Research (CLMER) engages in a range of services, projects and research initiatives to promote equity, excellence and justice in schools and society, with a focus on traditionally underserved and underrepresented children, families and communities. Its services, projects and research initiatives align with its vision for an inclusive, democratic society and promote evidence- and research-based approaches to relevant human, organizational and educational change. Training Programs: The Community Scholars Program is an initiative to provide leadership development and organization capacity building for community-based organizations. Pilot workshops entitled, “Leadership and Organizational Capacity in Latino Voluntary Associations,” were developed for leaders and emergent leaders of Latino voluntary associations. Professional Development Centers: The Career Development Center offers many services for community members and businesses.  Employers can post job and internship opportunities and recruit students at job and volunteer fairs.Other: The Kinesiology department provided clinical training, research and occupational rehabilitation services through its Kinesiotherapy Center at Community Memorial Hospital. B.2 OUTREACH & PARTNERSHIPSTechnology:  The CSULB Regional Technology Center (RTC) is an affiliate of the Business Technology Center of Los Angeles. The RTC is assisted by advisory, mentoring, marketing and membership, events and education, and funding committees consisting of business owners; CSULB faculty; representatives from finance, law and accounting firms; and technology and entrepreneurial specialists. The mission of the CSULB Regional Technology Center is to assist start-up and early-state technology companies grow and prosper.Faculty Consultation: College of Ed. consulting with Long Beach Unified School District (LBUSD) in writing grants, helping to develop, research, and facilitate content/pedagogy workshops for LBUSD middle school mathematics teachers during 2007-08 school year; Professional Development for Early Childhood Educators to develop, research, and facilitate content/pedagogy workshops for early childhood (pre K) educators 2008-2009; GEAR-UP Math Exploration Camp working w/LBUSD in implementing aspects of GEAR-UP grant 2007-present.  Consulting with K-12 Alliance (West Ed) to develop, research, and facilitate math content summer week-long institutes for Montebello and Garvey grades 4-9 school teachers August 2007, July 2008.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
 


 


 19







 
 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
 


 
  


 35







III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15





Page &P&R&A







RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		PrintButton1: 

		Name: Susan Jones

		Title: Director of Faith-Based Service and Learning

		email: sjones@judson.edu

		City: Marion

		State: Alabama

		Institution: Judson College

		president: Dr. David Potts

		address: Office of the President302 Bibb StreetMarion, AL 36756

		Phone: 334-683-5276

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: "...As a caring collegiate community, Judson College is dedicated to maturing its students into well adjusted and productive citizens through the transmission of knowledge, refinement of intellect, the nurturing of faith, and the development of character.  Resulting from these efforts, Judson graduates will know general information common to the educated public and detailed information of an academic discipline; do critical thinking and effective communicating; and be persons of enduring faith and character, who are eager to serve and to lead."

		IA2_text: The Dean's Service Award is given to two graduating seniors at our annual Honors Convocation.  The awards are given to two students who have exemplified service to their college and the community during their four years at Judson.President David Potts often recognizes recent contributions to the community in weekly chapel services and other campus-wide gatherings.

		IA3a_text: We currently do not collect this data in a formalized way.  The cultural context of the community in which Judson operates makes formal data collection problematic.  We rely on verbal feedback from community members who participate in our community events, reports from leaders of our community partner agencies, and the perceptions of lifelong members of the community who are employed by Judson.

		IA3b_text: Information gathered from event participants and community partners are recorded in the event records maintained by Judson's Office of Faith-Based Service and Learning.  This information is used in reports to donors, Judson trustees, and the public.  Feedback from community members is also incorporated into the planning and implementation of future community events.

		IA4_text: Judson's service learning program is emphasized on the college website.  The Judson website is also linked to the service learning program's blog, which is regularly updated to reflect recent community service events.  Community service and service learning are highlighted in the admissions literature distributed to prospective students.  In addition, there is a brochure for prospective students and potential partners that focuses solely on Judson's service program.In addition, reports on community engagement and partnership are regularly released to local news outlets through Judson's Office of Public Relations.

		IA5_text: Community engagement is repeatedly promoted as an institutional priority by Judson's executive leadership.  The President frequently underscores the importance of service and commends recent examples of service in his remarks to the student body.The Vice President and Academic Dean emphasizes the importance of community engagement through academic service-learning to faculty members during weekly faculty meetings, new faculty orientation, and institutional effectiveness meetings.Community engagement is stressed as a key component of "the Judson experience" in the college's recruitment of new students.  This emphasis is perhaps best seen during campus preview days, when community engagement is commended to prospective students and their parents in remarks by the President, the Academic Dean, and the Director of Faith-Based Service and Learning.In addition, and perhaps most importantly, Judson's executive leadership promotes community engagement as a priority by participating in service projects alongside students and faculty members.  For example, this year's Marion Matters community service blitz was staffed by 168 students, 14 faculty members, 5 staff members, 3 vice presidents, and the president of the college, who worked in partnership with 18 different community organizations.

		B1_text: The Office of Faith-Based Service and Learning (FBSL) was established at Judson College in 2005.  It is staffed by a full-time director, a student worker, and a host of student volunteers.  The FBSL Office composes one department within the Division of Student Services.The mission of the Office of Faith-Based Service and Learning is to facilitate the meaningful engagement of faculty and students with the people and needs of Perry County and the world.   This mission is carried out in two ways.  Community engagement activities for students are coordinated by the FBSL Office through the Division of Student Services.  In addition, the FBSL Office encourages and assists faculty members in the development and delivery of academic service-learning courses, which directly link students to the community.

		B2a_Text: The Office of Faith-Based Service and Learning has a permanent internal budget within the Division of Student Services.  These allocations are primarily used to fund the FBSL director's salary and various community engagement activities.  (Response is continued in Part III, Question 1, on page 36.)

		B2b_text: External funding has been provided for the past three years through the Christ is Our Salvation Foundation.  A generous gift to Judson's community engagement activities was also recently made by the Mountain Brook Baptist Church.  In addition, Judson alumnae are strong supporters of service learning and community outreach activities.  They regularly contribute gifts-in-kind to defray the cost of our activities.  For example, a group of alumnae donated the 10,000 plastic Easter eggs that are used in our annual, community-wide Easter Egg Hunt.

		B2c_text: At this time, there is not a formalized, intentional fundraising effort directly related to community engagement.  However, community engagement and service are emphasized in Judson's overall development program.Truckloads of donated items and other gifts-in-kind have been contributed to our community engagement efforts, as well as a few cash gifts.  These contributions were not the result of a direct request.  Rather they are a product of the excitement that Judson's administration, staff, and students have conveyed about community engagement activities at the college.During the last academic year, one community engagement activity solicited funds from within the college.  As part of the Change for Change initiative, Judson students and faculty members were encouraged to save their pocket change in a special bank over the most recent academic year.  The proceeds were collected and used to address water issues in Perry County and in the African country of Malawi.  The initiative also served to raise awareness of those around the world and in our own community who lack access to clean water in their homes.  

		B3a_text: Records of Judson's community engagement efforts are kept by the Office of Faith-Based Service and Learning.  Records for academic service-learning course projects include a project evaluation, a course syllabus, financial records for the project, and the original application for service-learning course funding.  Records for non-academic community engagement events include a description of specific events, a listing of students and personnel involved, and any accompanying partnership agreements.  These records are compiled into an annual report at the end of each academic year.

		B3b_text: Records kept by the Office of Faith-Based Service and Learning are used to compile data on faculty and student engagement.  This data is used for reporting to donors and the governing boards of the college.  Project descriptions and evaluations included in the records are used to aid in the planning and implementation of future projects, thereby helping the FBSL Office establish an institutional set of best practices for community engagement.

		Impact on students: On

		Impact on faculty: Off

		B3d1_text: The National Survey of Student Engagement found that Judson students experienced significant personal growth and educational enrichment through community engagement.  Judson freshmen and seniors both responded more positively to the idea that community service or volunteer work had enriched their educational experience than the freshmen and seniors in the Women's College Coalition or Carnegie Class comparison groups.  Judson students also reported that their contributions to the welfare of the community had impacted their educational and personal growth at a higher level than respondents from the Women's College Coalition or Carnegie Class comparison groups.

		B3d2_text: 

		Impact on community: Off

		Impact on institution: Off

		b3d3_text: 

		B3d4_text: 

		b3e_text: Judson uses data from the National Survey of Student Engagement in several ways.  NSSE findings provide a valuable framework for evaluating the educational experience that the college offers to her students.  Questions pertaining to community engagement and service learning are used to evaluate the impact of service in the lives of students.  This data, combined with personal conversations and feedback gathered from students in academic service-learning classes, provide valuable insight into the way that community engagement is seen from a student perspective.  Thus, the NSSE data is one of the factors evaluated as Judson seeks to make community engagement more meaningful for students.  In addition, the NSSE findings make up an important part of how Judson presents itself in admissions materials, reports to governing bodies, and requests for financial contributions.

		B4_text: A commitment to community engagement is clearly seen in two of the eight directives of Judson's strategic plan.  Directive Two calls for service opportunities that "emphasize Christian leadership around the globe and around the corner," which will enable Judson graduates to "find that they are comfortable and competent anywhere they choose to be."Community engagement is more explicitly defined and emphasized in Directive Four, which reads:  "When Judson College celebrates her 175th anniversary [in 2013], service learning will be a pervasive component of all curricular and co-curricular programming.  This will be due to the College's cultivation of responsibility to others that recognizes a vital integration of faith and career.  Demonstrated in the life commitments of faculty and staff, students will be given opportunities in and out of class to understand their ambitions as a calling from God to live a life of leadership and service."  

		B5_text: Faculty and staff involved in community-based service projects are provided with professional development opportunities.  Faculty members are encouraged to attend academic service-learning conferences, which are designed to inform and network professors from various institutions who seek to more effectively engage with their respective communities.  Resources for course planning are also offered to faculty members through the Office of Faith-Based Service and Learning.In the most recent academic year, five faculty and staff members and six students participated in a statewide service learning conference.  The conference offered the opportunity to learn from national leaders in community engagement and academic service-learning.  Faculty members were given the chance to network, exchange ideas, and offer encouragement to professors in their academic disciplines at other colleges and universities.  Student attendees were able to discuss their successes and failures with student leaders in community engagement from other institutions.  The conference also provided an excellent framework for envisioning the future of community engagement at Judson, with creative input from faculty, staff members, and students.

		B6_text: Judson's community engagement and service learning projects are created and implemented with the help and support of community partners.  A great many of Judson's service learning projects have grown from a direct request of a community member involved in the leadership of a local partner organization.  Community partners are sought out when community engagement projects that originate inside the college are being explored.Every academic service-learning course taught at Judson is carried out as a partnership between the college, a faculty member, students, and a community agency.  This is done to create an environment where the work of organizations already active in the community is strengthened rather than weakened, and to insure that our efforts within the community are not being replicated by others.   This policy also demonstrates Judson's belief that we are only one part of the community.  Judson seeks to enable change within the community, rather than to force change upon the community.  

		SD1_text: While Judson does not have an explicitly stated policy to this effect, the college emphasizes the importance of community engagement during the interview and recruitment process.  Potential faculty members are informed of Judson's expectation that they engage with the community both professionally and personally.  For example, a potential history professor might be encouraged to investigate how they could connect with the service work of the local historical society.  A new professor in the biological sciences might be encouraged to look for ways to engage with local conservation issues.  A new professor being interviewed for the education department might be encouraged to seek out interaction with the local school system.

		SD2a_text: Community engagement forms a key component of the general criteria for review in Judson's tenure policy.  Those seeking tenure must "demonstrate professional responsibility through service to the college and the community."  The tenure policy's evaluation standards also explicitly state that faculty members are expected to be actively engaged in the community, and evidence of such engagement is a required component of an application for tenure.

		SD2b1_text: Community engagement is described in the evaluation standards for tenure review, which state that "faculty members are expected to contribute to the community of Marion and/or Perry County by actively participating in activities and organizations that aid the educational, economic, social, cultural, and spiritual development of the community."

		SD2b2_text: 

		SD3_text: Students are involved at every stage of Judson's efforts to engage with the community.  Students have identified several specific projects to address needs expressed by community members.  Students are often the leaders in the planning and implementation or community projects, with support and supervision from the Director of Faith-Based Service and Learning.For example, during the most recent academic year, Judson science students organized an awareness raising campaign to inform low-income families about the availability of free state-sponsored health insurance for children under 18.  The students canvassed the community.  They worked in conjunction with the local Head Start center to identify children without health insurance so that their parents and guardians could be contacted by phone.  Students then organized a health insurance fair in partnership with a local development agency, and secured space to hold the fair at the Perry County Health Department.  Students then walked parents through the online application to help qualify their children for free or reduced-cost insurance coverage.   All of these activities were carried out by the students themselves, with only minimal direction and supervision from the club's faculty sponsor and the Director of Faith-Based Service and Learning.

		SD5_text: No faculty governance committee currently exists.  However, plans are in place to establish a faculty advisory committee for the upcoming academic year.  Members of the committee would seek to encourage their colleagues to become more actively engaged with the community through academic service-learning.  They would also have a voice in prioritizing funding requests for service-learning courses submitted to the Office of Faith-Based Service and Learning.

		SD4_text: While community engagement is not a part of academic transcripts issued by the Office of the Registrar, any student can request that her community service be noted in the permanent record maintained by the Division of Student Services.  Documentation of community engagement is available from the Division of Student Services upon request.

		IIA1a_txt: A service learning course at Judson College is defined by the Office of Faith-Based Service and Learning as one that uses experiential strategies that are characterized by student participation in an organized service activity, which meets at least one genuine community need.  Service learning course components must be connected to specific learning outcomes outlined in the course syllabus.  They must also provide a framework which encourages students to connect the service experience both to learning outcomes for the course and to their own personal development.A simple application process is used to identify service learning courses.  Faculty members complete a short application and course syllabus to the Office of Faith-Based Service and Learning.  The course is evaluated to determine whether the four aforementioned components are present.  If these requirements are met, the course is considered a service learning course.  Designation as a service learning course entitles faculty members to request an institutional grant to fund the service learning component of their course.

		IIA1b_1: 11.00000000

		IIA1b_2: 4%

		IIA1c_1: 6.00000000

		IIA1c_2: 23%

		IIa2a_txt: Judson's Office of Faith-Based Service and Learning sets four learning outcomes for students involved in service learning.  These outcomes apply to students who are primarily involved with campus-wide community engagement projects, as well as providing a framework for student learning outcomes associated with academic service-learning courses. 1.  Students will develop an integrated view of faith, service, and work.  This holistic view will help students realize that any career path they choose can be an expression of faith and a means of service.2.  Students will develop a relational service model as they engage with the people of Marion and Perry County on a personal level.  This personal connection will foster a greater ability for students to relate cross-culturally and view issues from multiple perspectives.3.  Students will develop a significant awareness of and engagement with issues of poverty and inequality on the local and global levels.  Through these experiences, students will learn that issues of poverty and inequality are relevant to all members of society.  They will begin to see themselves as part of the solution to the problems of poverty and inequality.4.  Students will develop a lifelong commitment to service.  The call to civic duty and social responsibility fostered through service learning will continue to impact students throughout their lives.

		IIA1d_1: 8.00000000

		IIA1e_1: 74.00000000

		IIA1d_2: 27%

		IIA1e_2: 30%

		IIA2b_txt: Learning outcomes for community curricular engagement are determined by faculty members on a course-by-course basis.  

		IIA2c_txt: Students are encouraged to complete a year-end assessment of service learning activities by the Office of Faith-Based Service Learning.  Students in courses with an academic service-learning component are given a chance to offer feedback on their experience in their evaluation of the course and professor, which is completed by every Judson student at the end of every course.

		IIA2d_txt: Responses to the Office of Faith-Based Service and Learning's assessment questions are used to modify programs with the hopes of improving student learning outcomes for the following academic year.  The responses are also used in the compilation of semester and annual FBSL reports, which are distributed to funding agencies and Judson's governing boards.Student feedback from course evaluations are recorded by the Registrar and reviewed by the Academic Dean before being returned confidentially to faculty members.  Faculty members modify components of their courses in light of student evaluation feedback in order to teach more effectively.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: Off

		IIA3a_txt: Student research is regularly integrated into Judson's community engagement.  Science students have been conducting ongoing water quality research of the nearby Cahaba River, in partnership with the Cahaba River Clean Water Committee, for over a decade.  Business students chose to complete their capstone research requirement by conducting a comparison study on the cost of groceries bought locally versus grocery items bought in one of the neighboring counties.  Health students recently piloted a health needs assessment of community residents; it is hoped that their findings will document the need for more health care facilities, including a hospital, to the community.Community engagement is a key component of nearly every leadership position on Judson's campus.  New student orientation leaders serve as group leaders during Marion Matters, the multi-site community service blitz that ends Judson's Welcome Week program.  The Student Government Association coordinates at least one off-campus community engagement activity every month.  Every departmental club or organization participated in last year's Treats on Bibb Street, a safe trick-or-treating alternative held on Judson's campus each Halloween night.Student interns are routinely connected with local organizations, which allows them to serve the community while gaining field placement experience.  For example, students in Judson's teacher education program must complete a field experience placement in a local school as part of each of their required education courses.  During the most recent academic year, two students also completed internships with Sowing Seeds of Hope, a locally-run development agency.  One student had such a meaningful experience that she agreed to spend her summer continuing her work for the agency.

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: On

		IIA3b_txt: While community engagement has not yet been completely integrated into the curriculum on an institution level, progress is being made toward that goal.  Several classes in the general education core requirements, including Health and Personal Fitness, contain a service learning course component.Outstanding examples of community engagement being integrated into academic curricula can be found in Judson's education and biology departments.  Education professors have made field experience in a local school a mandatory component for each required course in the teacher education program.  Judson's science faculty have been routinely integrating community engagement, through environmental preservation and apprenticeships with local health professionals, into the learning experience of their students for over twenty years.

		IIA4_txt: There are no examples at this time.  However, multiple examples of faculty scholarship associated with outreach and partnership activities are noted below in response to Section II, Part B, Question 5, on page 35. 

		learning centers: Off

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: Off

		training programs: Off

		professional development centers: Off

		other (specify: On

		IIB1_txt: Judson students are matched with students from the local elementary and high schools to provide free tutoring services.  These services are coordinated by the Office of Faith-Based Service and Learning upon the request of school personnel, parents, or guardians.Non-credit courses in the arts are offered to the public through Judson's Community School of the Fine Arts.Monthly programs for community children under twelve were offered during the last academic year.  Programming varied each month, but generally included playing age-appropriate games and making seasonal arts and crafts.  

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: Off

		faculty consultation: On

		IIB2_txt: Co-curricular student service is Judson's most common type of outreach activity.  This is generally accomplished through a matching process carried out by the Office of Faith-Based Service and Learning.  Students with previous service experience or a particular interest in a certain field notify the FBSL Office.  When community partners request help in a particular area, the FBSL Office notifies students who might be interested in the request.  In other cases, co-curricular student service is based on a team approach.  Community partners often request that a team of students help accomplish a specific project that can be completed in a day.  In those cases, project team members are recruited from the student body, either through the Student Government Association or the FBSL Office.Last year, work/study students were placed at the local public library, the chamber of commerce, and one of the community schools.All cultural and athletic offerings sponsored by the college are open to the public free of charge.  Community members are also welcome to use Judson's library facilities.Faculty consultation with professors from multiple disciplines is available upon request.  Local schools routinely consult with Judson education professors about new developments in teaching strategy.  Biology professors serve on several advisory boards of local environmental agencies, and have served as ecological consultants on various private projects.

		IIB4a_txt: Judson seeks to create an environment in which our efforts strengthen the work of organizations already active in the community, rather than weakening or undermining those efforts.Many of Judson's service learning partnerships have grown from a direct request of a community member involved in the leadership of a community organization.  Leaders report that Judson students' willingness to serve and desire to make a difference offer renewed energy in their organization, while providing much-needed help.  Community partners are sought out when community engagement projects that originate inside the college are being explored.  The FBSL Office seeks to stress to community agencies that Judson desires to partner with them, not take their mission away from them or govern their activities.  The role of the partner agencies, and the community members that lead them, as resident experts on the community is emphasized.  Through partnership with these organizations, Judson becomes more integrated into the community as a whole and fulfills her institutional mission of service, faculty members are able to apply their expertise in a different and challenging way, and students have the opportunity to combine knowledge gained in the classroom and their passion for making a difference in a way that provides a real and meaningful help to the community.Feedback is sought from the leaders of partner organizations and community members who are associated with Judson's service learning projects.  This feedback is incorporated into the planning and implementation of future events.  It is also used to identify underlying weaknesses that might hinder Judson's relationship with the partner organization in the future, so that issues can be addressed before they undermine the partnership.

		IIB4b_txt: We currently do not collect this data in a formalized way.  The cultural context of the community in which Judson operates makes formal data collection problematic.  We rely on verbal feedback from community members who participate in our community events to evaluate their impact and efficacy.Communication between Judson and partner agencies is based on personal relationship.  Events are planned, implemented, and evaluated as a dialogue between the college and the community partners that are involved.  This personal communication between Judson, community partner organizations, and community members themselves has been found to be the most effective and most culturally relevant form of interaction with the community up to this point.

		IIB5_txt: Judson faculty are frequently asked to give reports and make presentations on their community engagement activities.  Faculty members often include the students involved in these efforts to participate in such presentations.Two students who are part of Judson's Water Watch partnership and molecular biology professor Brian Burnes reported the outcomes of regular monitoring of the Cahaba River watershed in a presentation entitled at the 2008 Alabama Academy of Science meeting.   Dr. Burnes also presented findings of the "Dry Creek Study" during a recent meeting of the Cahaba River Basin Clean Water Partnership.  The study is a project undertaken by Burnes and the students who make up the Water Watch team.Four students who compose Judson's Earth Team also presented at the 2008 Alabama Academy of Science proceedings.  Under the supervision of biology department head Thomas Wilson, students presented results of their advocacy and conservation efforts that are helping to prevent logging in the area of Perry Lakes Park, a nearby nature preserve.  Dr. Wilson was interviewed by the Tuscaloosa News about the issue, and his comments appear in the January 2008 article, "Perry Lakes Park-area logging proposal irks preservationist."(Response is continued in Part III, Question 1, on page 36.)

		III1_txt: CONTINUATION OF RESPONSE to Section I, Part B, Question 2a, on page 8:The budget for the most recent academic year was just over $54,000.  Slightly over twenty percent of the budget is reserved for service learning activities, which include campus-wide community service initiatives, as well as specific community projects integrated into academic service-learning courses.  Approximately seventy-five percent of the budget covers salaries, with the remaining five percent covering memberships, office supplies, and travel.CONTINUATION OF RESPONSE to Section II, Part B, Question 5, on page 35:Dr. Sara Kiser, head of Judson's business department and academic dean, presented "Living Wage 101" at the 2008 annual meeting of the Southeast Decision Sciences Institute.  The presentation drew on the findings of Judson students who carried out cost-comparison shopping at a local community grocery store and retail superstores in neighboring, more affluent counties.  Education professor Suzanne Stringer first published work on using literature circles in elementary classrooms to improve learning and enhance self-esteem in the Journal of Instructional Psychology in 2003.  After establishing the program at a local school, she was invited to present its results at "To Whom Much is Given," a statewide service-learning conference held in September of 2007.  Due to a family emergency, Dr. Stringer was unable to attend.  The presentation, entitled "Incorporating Literature Circles into Student-Centered Elementary Classrooms through a Service Learning Project," was instead given by a senior education major who had been involved with the project and service learning program director Susan Jones.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 2







3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 


 


 


 5







5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
 
  


 16







 
6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 25







c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Bridget Julian

		Title: Assistant Director

		email: bridget.julian@colostate.edu

		City: Fort Collins

		State: Colorado

		Institution: Colorado State University

		president: Larry Edward Penley

		address: Office of the President102 Administration Building/Campus Delivery 0100Colorado State University/Fort Collins, CO  80523

		Phone: 970.491.3440

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Yes. The CSU mission statement reads: "CSU is committed to excellence, setting the standard for public research universities in teaching, research, service and extension for the benefit of the citizens of Colorado, the United States, and the world."    The traditional terms "service and extension" are used in the Great Seal of CSU and are repeated here, although they refer to the outreach and engagement work of the university.    Of CSU's 9 formal values, the first 3 are: "Be accountable," "Promote civic responsibility,"  and "Employ a customer focus." These values reflect the priority that CSU places on responsiveness to stakeholders and relevance with regard to its engagement efforts.

		IA2_text: Yes. CSU's array of campus-wide engagement awards and celebrations reflect its commitment to community service across the institution.     The President's campus-wide Celebrate Colorado State Honors Luncheon is an annual recognition of campus personnel. Awards presented include 4 Service Learning Exceptional Achievement Awards: 2 for faculty who demonstrate sustained engagement and innovation in community programs, 1 for students who make an exceptional contribution to service learning or community-based research, and 1 for an outstanding community partner.     The Fall CSU Extension Forum offers 2 Distinguished Service Awards: The Anderson award honors state staff with an Extension assignment, while the Scofield award honors county, area, or regional personnel. Awardees demonstrate outstanding evidence of collaboration and a commitment to diversity while achieving their programmatic aims. Each year, one community partner also receives a Friends of Extension award for significant contributions to Extension programs.    The Charles A. Lory Public Service Award annual award is presented at the Distinguished Alumni Awards and Recognition Banquet and honors a community member who has "demonstrated extraordinary and exemplary public and/or community service," including service to the university.     The Albert C. Yates Student Leadership award, also presented at the Distinguished Alumni Awards and Recognition Banquet, honors a graduating undergraduate who has demonstrated among other qualities a commitment to community service and excellence.    The Community Civility awards are given by the Office of Off-Campus Student Services to one student and one CSU organization for their “good neighbor” community services. Winners are nominated by community members.    Several colleges and departments also hold their own annual awards ceremonies, with special awards given to faculty, staff, and students for outstanding community service involvement. 

		IA3a_text: Yes. With 8 colleges and 51 departments, Colorado State University has multiple means of assessing community perceptions of the institution’s engagement, both centralized and decentralized. Examples of systematic assessments of community perceptions of engagement and relevance can be found across the institution; several unit-specific examples are detailed here.    CSU Extension's County Commissioner Survey: CSU Extension does an annual survey that allows all county commissioners to comment on their perceptions of the abilities and skills of county extension agents and the importance of current extension programming. This information is used to identify additional professional development opportunities for agents and to direct funding to programs that constituents deem most relevant. All counties have advisory committees and an additional state advisory committee that provide feedback regarding community perceptions.    Service Learning programs: The array of partners involved in successful Service Learning programs means that each community must be routinely assessed with regard to its perceptions of successful engagement. Students, faculty, and community partners complete community service and service learning program evaluation forms that assess their perceptions of their particular experience and the overall program. Data is collected for each program and course through Student Voice, an online survey instrument.    Off-Campus Student Services: With over 24,000 students at CSU, students are a critical portal through which many community members form impressions about the institution and its engagement with the larger community. The Office of Off-Campus Student Services holds workshops for neighborhood awareness of students and coordinates a TownGown network website for university/city collaboration. Regular assessments of community perceptions via the Neighborhood Quality of Life Survey inform CSU's good neighbor policies.     Colorado State Forest Service (CSFS): In Colorado, increased homebuilding in rural areas means increased risk of wildland fires affecting private property. The CSFS co-created and administers Colorado's Are You FireWise? Program, which instructs thousands of homeowners about fire mitigation methods on their property and helps them implement these recommendations. The program also assists interested communities to create community wildfire protection plans to identify and reduce fire risks. Regular contact through district foresters shows the progress of homeowners and communities toward mitigation benchmarks. A 2006 program survey indicated a high degree of trust and responsiveness toward CSFS, their outreach efforts, and this program.

		IA3b_text: Yes. The colleges, departments, and programs that collect regular assessment data use this information to direct programming, information campaigns, and staff professional development efforts. Specific uses of assessment data by units identified in question 3.a. are listed below.    CSU Extension's County Commissioner Survey: Extension uses the information from this survey to drive professional development for extension employees, and to develop and deliver programs that the region and/or county deems of greatest interest and use.     Service Learning programs: Service Learning programs use data from students, professors, and community partners to ensure that courses meet the definition and guiding principles for Service Learning, and to improve Service Learning program offerings. Service Learning and other curricular programs also have professionals in the surrounding community evaluate their students as they demonstrate learning outcomes.     Off-Campus Student Services: Regular neighborhood surveys of student areas help to inform CSU’s good neighbor policies. Information from these assessments is also used to create “social norm” behavioral campaigns to educate both local homeowners and students about good neighbor policies and protections.    The Colorado State Forest Service: The CSFS uses the data from program assessment and regular reports from district foresters to assess community progress with individual fire mitigation and the creation of community wildfire protection plans. Program successes are documented to raise community awareness of the program and to support ongoing program funding.    In addition, CSU aggregates outreach and community service information via PRISM. PRISM is a university-wide database used as part of the institution’s planning for improvement and change, which includes program reviews and outcome assessments. Within PRISM, faculty and staff develop outcomes or goals for researching the effectiveness of their outreach/service to communities as part of their departmental improvement process.

		IA4_text: Yes. Community engagement is emphasized in both online and print materials at CSU.     The Extension and Outreach website link is prominently located on CSU's home page (www.colostate.edu). This provides a list of key university engagement resources, including links to the Vice Provost of Outreach & Strategic Partnerships and the Office of Economic Development.    University-community partnerships for sustainability are also prominently featured on the university’s “Green Partnerships” page, which includes information about the Fort Collins ClimateWise program, the Colorado Renewable Energy Collaboratory, and the Northern Colorado Clean Energy Cluster.     The admissions home page features stories about student-community engagement through both research and service. In addition, many of the 8 colleges have links to community resources and engagement activities through outreach and/or events listings on their websites. Examples include the colleges of Natural Resources, Veterinary Medicine & Biomedical Sciences, Agriculture, and Applied Human Sciences.     The printed CSU Viewbook, sent to prospective students, features 2 pages of community service opportunities at CSU, and the Leadership and Community Service website is part of the short list of Helpful Websites. Overviews of the 8 colleges include field experience, internships, service-learning courses, and engagement-oriented capstones in their academic profiles. Once admitted, students receive pre-printed postcards to return for more information about community engagement and service learning opportunities at CSU. Incoming freshmen then receive customized information about service learning communities and other community engagement opportunities, according to their interests. Interest in community service has led to the creation of a Key Service Living Learning community, in which 150 1st-year students focus specifically on student leadership and community engagement.

		IA5_text: Yes. CSU’s executive leadership sends a strong message about community engagement as a fundamental university priority, emphasizing its relationship to the land-grant tradition and the value of community partners in creating an educated community and relevant, timely research.     In a 2007 speech to the Colorado Higher Learning Commission, CSU President Larry Edward Penley emphasized the role of higher education in contributing to both the economic and social well-being of communities. In his articulation of higher education as a public good, he called attention to CSU’s “three-part approach”: a strategic plan that “commits us to a responsibility for regional quality of life and economic prosperity”; new multidisciplinary academic structures that, together with regional economic partners, focus research on applied topics such as infectious disease and environmental sustainability; and consistent, funded outreach efforts through a new Vice Provost "for Outreach and Strategic Partnerships with responsibility for extension, life-long learning, and our new Office of Economic Development.”    President Penley has also funded significant campus initiatives directed toward community engagement. Examples include:    •   CSU’s University Center for the Arts. The renovated Fort Collins High School will open in October 2008 and provide theater, music, and dance performance space for university-community collaborations, as well as classrooms for student and community arts courses. Part of the university's permanent art and textile collections will also be housed in the Arts Center.    •   UniverCity Connections, a unique partnership between the city of Fort Collins and CSU, designed to “create sustainable and meaningful connections” for community building.     •   CSU Research Superclusters, which team multidisciplinary academic partners with regional economic infrastructure to bring technology to market and advance research in relevant areas. Current CSU superclusters include infectious diseases, cancer research, and clean energy.

		B1_text: Yes. A 2004 review of CSU’s Strategic Plan indicated the need for an institutionalized commitment to community engagement. In 2006, The Vice Provost Office of Outreach & Strategic Partnerships (OSP) was created to coordinate and support engagement efforts at CSU. The office includes associate vice provosts/presidents responsible for CSU Extension, the Colorado Water Institute, the Division of Continuing Education, the Office of Economic Development, and the Office of International Programs.    The purpose of the OSP is to strengthen CSU’s ability to achieve excellence in the areas of teaching and learning, retention and graduation, admissions and access, and outreach and service. Additionally, the office helps the university to assist communities through rural outreach, scientific discovery, and economic development.    Since 2006, the OSP has been involved in new community outreach and engagement initiatives, including:    •   Initiating partnerships for community-based Lifelong Learning Communities. Lifelong Learning Communities are community-driven educational resources that facilitate access to higher education, retraining, cultural, and general educational opportunities as envisioned by the community. Two trial locations are underway and three more are in the planning phases.    •   Collaborating with the Office of Economic Development at CSU to promote city and business partnerships. This has resulted in the hiring of a regional economist at CSU whose position is partially externally funded through the Northern Colorado Economic Development Corporation.     •   Participating in the Northern Colorado Clean Energy Cluster to create and promote clean, renewable energy opportunities to increase the region's energy independence. The Northern Colorado Clean Energy Cluster serves as a clearinghouse to connect entrepreneurs and major power users with researchers and government officials, encouraging innovation, new job creation, and investment in the region.     Recognizing that research and information communities are increasingly global, CSU has also created a campus internationalization plan led by the Office of International Programs. CSU is one of 8 universities to win the 2008 Simon Award for exemplary campus internationalization.     Additional organizations at CSU coordinate engagement activities related to students and faculty. These include the Student Leadership, Involvement, and Community Engagement Office  and the Institute for Learning and Teaching, which coordinates CSU’s Service Learning program.

		B2a_Text: Yes. In fiscal year 2008, CSU's dedicated outreach spending included over $8 million for CSU Extension and $700,000 for the Office of Outreach & Strategic Partnerships. Colleges also allocate recurring commitments to specific outreach programs; for example, Warner College of Natural Resources contributes annually to CSU's Environmental Learning Center.

		B2b_text: Yes. External funding of community engagement activities at CSU comes in large part from grants and contracts in the form of federal, state, and private foundation dollars. A search of CSU's Sponsored Programs 2008 database for grants and contracts that are coded "training," or not primarily research grants, shows external funds of $19,968,358. Each CSU college has engagement programs that are entirely externally funded.    CSU Extension receives the largest single portion of its annual budget, 41% ($10.5M), from funds contributed by Colorado counties. In addition, in 2008 CSU Extension received nearly $4.1 million in federal appropriations and contract monies. Some of CSU Extension's educational programs also involve a fee-for-service; annual revenues from these programs range from $250,000 to $350,000.    CSU's Division of Continuing Education exists entirely on a fee-for-service model, as does the James L. Voss Veterinary Teaching Hospital at CSU.    CSU also supports student-community engagement via its Americorps Program. In 2008, CSU received over $400,000 in federal monies to support approximately 345 Americorps student awards.

		B2c_text: Yes. Each of CSU's 8 colleges has a dedicated advancement officer who fundraises for college programs, including explicit community engagement efforts. Fundraising activities include private and corporate donations, planned giving, program sponsorships, and events to inform stakeholders about CSU's outreach and engagement programs.    Major engagement fundraising activities include CSU's 4-H foundation, which supports extension activities for youth development. Total income of $250,000 in 2007 funded activities including international 4-H youth exchange, community clubs, school enrichment programs, and the Citizenship Washington Focus on federal government program.   Community events are also used to raise money for community engagement. “The Fast and the Furriest" 5K/1K annual race raises money for CSU's Companion Care Fund, a need-based fund reserved for community members to offset veterinary costs for animals treated at the James L. Voss Veterinary Teaching Hospital.   

		B3a_text: Yes. CSU aggregates outreach and community service information via PRISM. PRISM is a university-wide database used as part of the institution’s planning for improvement and change, which includes program reviews and outcome assessments. Within PRISM, faculty and staff develop outcomes or goals for community engagement as part of their program improvement process. Associate Deans from each college at CSU review and classify each department’s initial PRISM plans and improvement reports.    For example, the Department of Foreign Languages and Literatures in the College of Liberal Arts created an outreach goal to increase departmental outreach via Service Learning courses and a film series. They established a baseline of numbers of faculty involved in these programs and set a 5% annual increase goal. In addition, the department implemented assessment of community perceptions of the value of these outreach activities, and coordinates with Service Learning to incorporate student perceptions into the departmental assessment process.     PRISM is not yet implemented uniformly across CSU, although it is used by every academic department campus-wide. As PRISM expands, it will encompass community engagement tracking and data for institutes, centers, and other units.    In addition to PRISM, programs with a directed community engagement focus, such as CSU Extension and Service Learning, have their own documentation mechanisms.    CSU Extension tracks number of community contacts, program hours, volunteer hours, and other measures of community engagement. These indicators are provided to both federal and county extension partners, as well as campus partners. The 2006-2007 Master Gardener Program, for example, recorded 72,800 individual contacts and 55,400 volunteer hours.    The Student Leadership, Involvement, and Community Engagement (SLiCE) office tracks community engagement in terms of participation and service hours for each of its programs. For example, the 2008 President's Leadership Program had 59 student participants who donated 610 community service hours.

		B3b_text: Yes. Data from PRISM, including data that tracks engagement in the community, is used to assess whether departments are meeting their programmatic goals. Results are also used to set new goals for program performance. These assessments feed directly into 3-year and 5-year program reviews.     The goals and current status of programs are also used to create objectives, timelines, and metrics for CSU’s overall strategic plan. Progress within specific programs and departments are often components of specific community engagement and outreach objectives that stretch across the institution. Finally, PRISM assessment data is used to inform programmatic and institutional accreditation reports.     Data from other institutional engagement tracking mechanisms, such as those used by CSU Extension and the SLiCE office, is used to meet program funding requirements and partner expectations with regard to transparency and program improvement. Again, the results feed into CSU's strategic review and planning process as the institution creates and revises its service, teaching, and research objectives.

		Impact on students: On

		Impact on faculty: Off

		B3d1_text: The Division of Student Affairs at CSU participates in the National Survey of Student Engagement (NSSE) survey, which obtains information about undergraduate student participation in programs provided for learning and personal development. The survey is administered annually to undergraduate freshmen and seniors. The results provide an estimate of how students spend their time and what they gain from attending college. The NSSE includes questions about community service, student leadership, and other community engagement activities. A key finding is change from freshman to senior year in terms of student engagement activity and belief in the importance of community engagement.    CSU also participates in the Your First College Year survey, which specifically assesses the academic and personal development of students over the first year of college. Survey results identify features of the first year that encourage student involvement, learning, satisfaction, and success, enabling CSU to enhance first-year programs and retention rates. An important outcome of this survey is increased opportunities for first-year Living Learning programs, including a Service Learning community for 150 1st-year CSU students. 

		B3d2_text: CSU has not yet systematically assessed the impact of institutional engagement on faculty across the institution. Both Service Learning and CSU Extension do implement annual reviews of faculty who contribute to their programs.    Each year, CSU's Service Learning program invites past Service Learning faculty to speak with incoming faculty about their experiences with Service Learning, as part of faculty program training. These annual meetings allow individual faculty members to present their stories about the relevance and impact of Service Learning and community engagement on their teaching and research.     Faculty with extension appointments also work directly with community constituents, and their extension work shapes their teaching and research agendas. Their community engagement efforts and results are part of extension faculty's annual assessments for merit, promotion, and tenure at CSU.    In Spring 2009, CSU will participate in a 7-state faculty engagement impact research project through Colorado Campus Compact. The results from this online survey will be available in both aggregate and unique campus data sets. We hope that this survey will become a regular tool to track ongoing impacts of institutional engagement on faculty.

		Impact on community: On

		Impact on institution: On

		b3d3_text: The SLiCE office uses regular assessment methods to understand the impact of its programming on the community. Assessments of community interest in service opportunities, for example, found that community members were interested in participating in service weekends, where students spend a weekend working on a community-requested project. This allows communities further from the university to participate in and benefit from the program.    CSU extension uses annual surveys of county commissioners to assess its impact county by county. The Spring 2008 survey found that while most counties were very supportive of their local extension staff, programming priorities varied by region. Extension's 2009 programming will use this information as a starting point in its meetings with county advisory council members to shape programming in the coming year.

		B3d4_text: CSU draws on a variety of campus-wide assessment mechanisms to assess the impact of community engagement on the institution. Assessment results from PRISM, the campus-wide database for program assessment, are used for 3-year and 5-year program reviews. Assessment results from units with major outreach responsibilities such as CSU Extension provide the basis for university staffing and programming decisions.    The university strategic plan, and the strategic plan review and revision process, are other means by which CSU assesses the impact of community engagement. A 2004 review of the strategic plan identified a lack of coordination in outreach and engagement efforts and the need for a university-based office to help CSU understand and attain its outreach goals. This assessment led to the creation of the Vice Provost Office of Outreach & Strategic Partnerships and a renewed financial commitment to community engagement and partnerships.

		b3e_text: Yes. CSU uses data from assessments of community engagement impacts to enhance programming for students, create more reciprocal partnerships with community, and inform and advance strategic planning for the institution.     Assessments of community engagement and leadership opportunity impacts on students directly inform programming from the SLiCE office, as well as Service Learning course offerings. CSU's participation in the Multi-Institutional Study of Leadership survey, for example, showed that repeated engagement with moderate-term leadership experiences led to higher scores for variables associated with leadership abilities. This kind of information is directly relevant to creating and supporting successful service and leadership programs. Findings about community interest in weekend service projects led to the incorporation of 2 service weekends in the President's Leadership Program.    Data regarding community impacts is crucial to creating long-lasting, effective partnerships. Follow-up surveys for community partners in CSU's Service Learning program directly affect course content and help keep outcomes relevant to community needs. Americorps agency partners also help CSU understand what services are needed and to respond appropriately with student placements.     Data from CSU's Extension assessments affects funding and programmatic decisions for all 59 county extension offices. The survey data also informs county and regional agency personnel and staffing decisions.     Campus-wide assessments of community engagement help to measure CSU's progress toward the outreach goals stated in the university's strategic plan. Stated goals for CSU Extension, for example, track whether the organization has met its targets regarding numbers of community contacts and program delivery, while numbers of participants in student learning communities, such as the service learning community, drive goals for participation rates and future programs.

		B4_text: Yes. The 2006 - 2015 CSU Strategic Plan describes CSU as "committed to applying intellectual and academic resources to social, economic and community development." The strategic plan also describes faculty and staff as having "a responsibility to engage in applied research and share their knowledge with others."    Of the 39 goals outlined in the strategic plan, 10 specifically name the Office of Outreach as a partner for implementation and/or are specifically classified as "Service and Outreach" objectives. The goals are matched with specific timelines and metrics for achievement.     As part of the 2007 strategic plan refresher process, a committee including members from CSU Extension, the Office of Outreach, and several college deans with recurring commitments to engagement and outreach reviewed the strategic plan and the current outreach goals. While the committee determined that the current goals are being met, it has also envisioned several new community engagement and outreach goals to be incorporated in the 2008 strategic plan revision process.

		B5_text: Yes. CSU provides professional development support for staff and faculty who engage with community, most significantly via CSU Extension, but also through the Office of Training and Organizational Development and the Institute for Learning and Teaching.     CSU Extension provides support for the professional development of all extension agents, with an annual goal of 50 hours of development for each agent. This training is part of their annual performance evaluations. Extension also provides up to $1,000 annually for faculty with extension appointments, based on application plans for professional development.    CSU emergency and security staff perform annual disaster and emergency response training provided through the Office of Training and Organizational Development, in order to better coordinate community-wide emergency response efforts. This training is done alongside members of the community fire, police, and county sheriff's departments.     The Institute for Learning and Teaching (TILT) offers regular training for CSU faculty interested in service learning or other means of bringing the community into the classroom in a way that "creates partnerships of mutual benefit in which academic course objectives, student interests, and the needs of community groups are balanced and reciprocally supportive." In this way, TILT provides resources for faculty already engaged with community and supports the creation of new faculty-community connections.     

		B6_text: Yes. There are multiple avenues for community participation in institutional planning for community engagement and curricular development at CSU. Community members have both governing and advisory input into CSU across the institution and in relation to major outreach components, such as CSU Extension.    As a publicly assisted, state-based university system, the CSU system is governed by the Colorado Board of Governors, 9 voting individuals who are appointed by the Governor of Colorado and approved by the Colorado Senate. Terms are 4 years, with a 2-term limit. There are also 4 non-voting, advisory members from the CSU campuses. The Board of Governors approves budgets as well as the creation of new departments, degrees, and university programs. As such, the CSU Board of Governors is a powerful community voice for institutional planning of both academic and community-focused programs at CSU.    CSU's President also meets regularly with his Community Relations Committee and his Agricultural Leadership Council. Both of these groups are composed of industry and community leaders and have a direct influence on CSU's planning with regard to community engagement and outreach programming.    CSU's Department of Public Relations created the position of Community Relations Coordinator in 2008. The coordinator's role is to provide a 2-way means of communication between CSU and representative community groups, such as the Chamber of Commerce, the Downtown Business Association, and the Poudre School District.    CSU Extension benefits from a strong community advisory system which consists of both county advisory groups and a statewide advisory committee. This system, as well as the voluntary county funding of CSU extension, ensures that local and regional extension programming and leadership reflect the changing community interests.    

		SD1_text: Yes. CSU actively recruits faculty with expertise in community engagement for many of its 70 extension-funded academic faculty positions. Applications for these positions must display, in addition to the academic expertise required, ability to work with groups including "different ethnic and socioeconomic audiences" and a "commitment to developing inclusive and targeted programming."     CSU Extension is unusual in that field agents are not faculty appointments. Agents are necessarily recruited in part for their community expertise, including for example "experience in audience needs identification," "demonstrated effectiveness in supporting a team approach" and "appreciation and understanding of rural communities."    Other colleges and departments also specifically recruit faculty based on their community engagement commitment. A recent counseling position posting for the Veterinary Medicine & Biomedical Sciences College requests "demonstrated ability to develop and implement outreach programs," while a position announcement for an assistant professor in the College of Applied Human Sciences requires "the ability to contribute in the areas of service and outreach within the university and external community." Other clinical faculty, such as those at CSU's veterinary teaching college, are also required to spend a portion of their time providing services to community clients.    

		SD2a_text: Yes. The scholarship of community engagement is rewarded within each college according to its own review and tenuring processes, which creates guidelines for expected levels of productivity in teaching, research, and service and/or outreach. In most colleges, community-engaged work is reviewed as outreach, or "work that advances the capabilities of constituencies outside the university." As CSU's Faculty Manual states, "Outreach is evaluated through the amount, quality, and effectiveness of service to the external community." Faculty with specific extension appointments necessarily receive promotion and/or tenure based in part on their community-engaged scholarship, as do many other faculty who are hired with a job description that requires community or outreach qualifications.     A currently proposed change to the manual would create a new Engagement category for all faculty and administrative professional employees.    The Vice Provost for Outreach & Strategic Partnerships is also a member of the Provost's promotion and tenure team, which includes 5 Vice Provosts. This team reviews with the Provost all promotion and tenure files at the institution. The Vice Provost’s explicit assignment on this committee, per the University Provost, is to ensure that the scholarship of community engagement is appropriately recognized and rewarded.

		SD2b1_text: The classification of community-engaged scholarship at CSU is dependent on each college’s interpretation. Most colleges classify community-engaged work as service and/or outreach, unless it is part of an award for research. For example, the  College of Engineering classifies work with technology transfer committees, or advising the student-run Engineers Without Borders program, as service. But federal research grantors such as NSF increasingly require community outreach as an award requirement. In this case, community-engaged scholarship related to the award, such as outreach work with CSU's cloud and climate science center, is classified as research activity in promotion and tenure reviews. 

		SD2b2_text: Yes. CSU's Faculty Council is reviewing draft changes to the Academic Faculty and Administrative Professional Manual, submitted December 18, 2007. The proposed changes are to the sections "Performance Expectations for Tenure, Promotion, and Merit Salary" and "Definitions and Indicators for Performance Expectations for Tenure, Promotion, and Merit Salary Increase."     The proposed change creates a new "Engagement" evaluation category, examples, and criteria for community engagement scholarship, as opposed to incorporating it within the "Service" category. This change would allow faculty involved in community engagement scholarship to be rewarded for outreach/engagement activities in addition to their teaching, research, and service activities.

		SD3_text: Yes. Students influence many decisions about community engagement programming at CSU, including planning, implementation, and assessment. Specific examples appear below.    Students in Service Learning courses participate in regular course and overall programming assessments. These results influence future course planning and implementation.    The SLiCE office at CSU has advisory committees, including students, that plan and implement campus-wide engagement activities such as CSUnity Volunteer Day and Cans Around the Oval, CSU's annual food drive in cooperation with the Larimer County Food Bank. SLiCE funding is also approved by CSU's student government association.    The Praxis Program, offered through the SLiCE office, is a unique opportunity for students to implement and assess their own community engagement programs. Praxis is a 2-semester commitment that supports students interested in developing a community service or action project. Students submit proposals and receive support including resources, training, and up to $2,000 in grant funding to plan, implement, and assess their projects. As part of Praxis, students also participate in leadership training and service-learning experiences.   The Student Advocacy organizations, which include Black Student Services, Gay/Lesbian/Bisexual/Transgender Student Services, Native American Student Services, and others, are housed in the CSU's Office of Student Affairs and offer students additional opportunities for leadership in community engagement. In the Asian/Pacific American Student Services Office, student coordinators design, lead, and assess the PALS mentoring program, which pairs CSU students with K-12 Poudre District students  for cultural education.    Student recipients of the year-long Pulliam Fellowship at CSU's Environmental Learning Center work with the Loveland Thompson School District to create a 5th-grade curriculum that meets classroom standards and lead the resulting environmental learning program.

		SD5_text: Yes. Within CSU's colleges and units, faculty governance committees work to coordinate community engagement programs.      For example, a committee of assistant and associate deans from all the colleges meets monthly with the Division of Continuing Education (DCE) to offer curricular oversight of DCE's non-credit and for-credit courses, including certification and professional development courses.     The College of Applied Human Sciences College Extension Leadership Team consists of department chairs, deans, extension agents, and faculty extension appointees who meet regularly to build the partnership between CSU Extension and the College of Applied Human Sciences with regard to both research and community engagement efforts.    Within the College of Agricultural Sciences, each department has faculty members assigned to CSU Extension Core Competency Areas and Work Teams, which oversee and coordinate community engagement programs related to their areas.

		SD4_text: Yes. Community engagement activities connected to credit, such as registered Service Learning courses and the President's Leadership Program, are noted on CSU student transcripts. Many additional community engagement activities exist, however, that are not tied to academic credit, and these are not currently recorded on student transcripts.

		IIA1a_txt: Yes. CSU defines Service Learning as "experiential learning integrated into a course in a way that both meets course objectives and fulfills community needs." The Institute for Learning and Teaching (TILT) at CSU helps instructors design courses according to 7 Service Learning principles concerning academic rigor, learning objectives, criteria for service placements, and active learning facilitation.     Service Learning courses are formally identified annually via faculty responses to Service Learning queries. As responses are optional, it is likely that more courses are taught that meet the service learning definition than are identified as service learning curriculum.

		IIA1b_1: 144.00000000

		IIA1b_2: 2%

		IIA1c_1: 40.00000000

		IIA1c_2: 71%

		IIa2a_txt: Yes. CSU has campus-wide program learning objectives and outcomes that are developed for Service Learning courses across the curriculum. These include academic enhancement, critical thinking, and civic learning objectives.     Specific learning outcomes from Service Learning courses include:    •   The ability to use methods, theories, and models to evaluate information learned through community placements;     •   The ability to judge among conflicting sources of information; and    •   The demonstration of  knowledge of root causes and broader social issues that contribute to the community problems their placement service is addressing.

		IIA1d_1: 108.00000000

		IIA1e_1: 2200.00000000

		IIA1d_2: 7%

		IIA1e_2: 5%

		IIA2b_txt: Yes. CSU's undergraduate catalog lists degree programs across the colleges that specify community engagement-related educational goals and/or program completion requirements. Four examples appear below.    Social Work major, College of Applied Human Sciences: the program requires several extensive community engagement experiences, with a 6-credit external practicum in the sophomore year and a 10-credit field placement with a community agency in the senior year.    Environmental Engineering major, College of Engineering: the program requires seniors to complete a year-long design experience "working in teams on real-world engineering problems."  In addition, "participation in student professional societies, other campus organizations, internships, and volunteer activities is highly recommended to foster personal growth and professional development."    Natural Resource Recreation and Tourism major, Warner College of Natural Resources: majors must complete "a high quality, pre-approved internship" for the degree and "additional cooperative education opportunities are highly recommended to enhance practical training and development."    Environmental Health major, College of Veterinary Medicine & Biomedical Sciences: students "are involved in actual and simulated field projects for data gathering and analysis, problems solution, and presentation of results."    

		IIA2c_txt: Yes. CSU's Service Learning program uses separate post-course survey instruments for students, faculty, and community partners to assess each service learning course as well as the overall Service Learning program. In this way, each partner has the opportunity to offer critical feedback on program outcomes from a particular perspective. These surveys are the primary systematic assessment tool.     The survey data is enriched by feedback from interviews and follow-up conversations with community partners and faculty regarding expansion or enhancement of service learning offerings. Faculty trainings for service learning and community engagement through TILT offer additional means of listening and learning from faculty about the creation, delivery, and outcomes of Service Learning programs. 

		IIA2d_txt: Assessment data from faculty, students, and community partners involved in CSU's Service Learning program is used in several ways: to refine the service learning training and support offered by the Institute for Learning and Teaching; to better engage community partners and ensure the program's relevance to community partner interests; and to ensure that program objectives and student learning outcomes are being met.     Since data from the program accrues each semester, comparisons from year to year help the program track the number of courses offered, the consistency of faculty who return to teach service learning courses, and the availability of service learning courses at all levels across the institution. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Yes. Examples of community engagement in all of these curricular activities appear below.    Student Research: The Environmental Learning Center (ELC) at CSU is both a community nature resource and a learning center. Students from wildlife biology, rangeland ecology, and parks and protected areas management departments all do research projects that may lead to changes in area management or improvements for those who visit the ELC. Typically, students will assess the need and then create and implement a related service project. Larger projects, such as trail maintenance or invasive species removal, may be integrated with a community volunteer service day at the ELC.     Student Leadership: The Student Leadership, Involvement, and Community Engagement office provides multiple opportunities for student leadership in community engagement. The President's Leadership Program is 14-credit program that combines academic courses and service-learning projects to help students increase their understanding of the personal, social, and organization dimensions of leadership. Praxis grants give funding and technical support to students who propose and implement their own community service ideas.    Internships/Co-ops: Student internships are primarily organized through departments at CSU. Many of the service learning principles apply to internship programs, in that students contribute to a community-identified need. In the Sociology department, College of Liberal Arts, students can fulfill the senior capstone course requirement with a 4-credit internship with a law enforcement or other community organization.     Study Abroad: The interest in programs with a community engagement focus has increased in recent years. As a result, CSU's study abroad program is affiliated with International Studies Abroad, which offers volunteer/internship study abroad opportunities in Costa Rica, Mexico, Argentina, Chile, Peru, and the Dominican Republic. Through The School for Field Studies, another CSU affiliate, students work with host communities on environmental challenges.

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: No. CSU's current strategic plan calls for active and experiential learning opportunities to be integrated in all university majors by 2010. 

		IIA4_txt: Yes. Examples of faculty scholarship associated with their curricular engagement work appear below. 1. Newman, P., Bruyere, B.L., & Beh, A. (2007). Service as a method for teaching environmental leadership. Journal of Experiential Education, 30(1), 54-69. Authors are faculty in Human Dimensions in Natural Resources, Warner College of Natural Resources.2. Fruhauf, C.A., Jarrott, S.E., & Lambert-Shute, J. (2004). Service-learners at dementia care programs: An intervention for improving contact, comfort, and attitudes. Gerontology & Geriatrics Education, 25(1), 37-52. Fruhauf has a joint appointment in Psychology, College of Natural Sciences, and Human Development & Family Studies, College of Applied Human Sciences.3. Lenk, M. & Hoxmeier, J. (2003). Service-learning in information systems courses: Community projects that make a difference. Journal of Information Systems Education, 14(1). Authors are faculty in Accounting and Computer Information Systems, College of Business.4. Dienes, S., Suchman, E., & Hurd, C. (2006). Service-learning in microbiology. Focus on Microbiology Education, 12(3) Spring. Dienes and Suchman are faculty in Microbiology, College of Veterinary Medicine and Biomedical Sciences.5. Griffin, C.L. (2006). Invitation to Public Speaking, 2nd edition. Thompson/Wadsworth: Belmont, CA. Author is faculty in Speech Communication, College of Liberal Arts.6. Jacobi, T. (2008). Slipping pages through razor wire: Literacy action projects in jail. Community Literacy Journal, 2.2 Spring, 67-86. Author is faculty in English, College of Liberal Arts.7. Dunbar, B., & Plaut, J. (2008). Informing green school design and construction through graduate student research. Proceedings of Associated Schools of Construction International Conference. April 2-5, Auburn, AL. Authors are faculty/staff in Construction Management, College of Applied Human Sciences.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: CSU provides a wide array of outreach programs. Brief examples are outlined below.    CSU's Environmental Learning Center (ELC): The ELC provides outdoor community space for recreation and learning for all ages. During the school year, the ELC partners with the Thompson School District to create and deliver environmental learning curriculum. The ELC also runs summer environmental learning workshops for children.     Tutoring: CSU has multiple tutoring and mentoring programs, many of which focus on 1st-generation students and STEM (Science, Technology, Engineering, Mathematics) education . Triunfo/Triumph is a 16-year-old tutoring program coordinated by El Centro at CSU. Partnering with community foundations and the Center for Science, Mathematics, and Technology Education (CSMATE) provided twice-a-week tutoring and snacks for 213 K-12 children in 2008.    Extension: CSU extension has offices in 59 Colorado counties and offers training, certification, agriculture and nutrition counseling, and youth education programs.    Non-credit and certificate/training courses are offered through both the Division of Continuing Education (DCE) and CSU Extension in classrooms and online. DCE also coordinates Osher Lifelong Learning courses. CSU Extension trains thousands of individuals statewide in programs such as childcare training and the Master Gardener Certificate program. The Master Gardener program trained 435 people in its 2006-2007 program and reported 55,400 volunteer hours from graduates.   Evaluation support is available to communities through the Tri-Ethnic Center, located in the Psychology department. The Tri-Ethnic Center helps communities perform their own assessments about present and necessary capacity for the changes they envision. CSU Extension also supports community technical assistance through a partnership with the Colorado Department of Local Affairs.    DCE offers online, on-demand professional development courses, including 25 courses from CSU's college of Veterinary Medicine for practicing veterinarians.     

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: CSU offers all of these institutional resources to the community. Brief examples of each resource type appear below.    Co-curricular student service: Service Learning, Americorps, the President's Leadership Program, and other community engagement opportunities ensure that thousands of student hours are donated each year to community-driven service projects.    Work/Study: These opportunities are directed by departments within each college at CSU. Work/Study students must generally fulfill a specified number of placement hours but also create academic products related to their work opportunity.    Cultural offerings: CSU's School of the Arts holds public performances including music, dance, theater, and art exhibits throughout the year. The new University Center for the Arts will allow more community performance participation in CSU's arts offerings.    Athletics/fitness: The Adult Fitness program opens CSU's College Avenue Gym to community members for a low monthly fee. Facilities include an indoor track, pool, and basketball court, as well as weights, cycles, and treadmills. Staff provide training, fitness, and diet assessments at no charge. CSU also provides a fee-based 10-week Youth Sports Camp to children grades 1-8.    Library services: All Colorado residents can use CSU's Morgan Library to borrow materials. Within the library, they can use 300 computer terminals with full Internet access and search the hundreds of databases to which CSU subscribes.     Technology: 300 computer terminals with full Internet access are available at Morgan Library, as is a Braille embosser, screen readers, and other assistive technology. More technology relevant to disabilities or brain injuries is available on a fee-for-service basis through the Center for Community Partnerships in the Occupational Therapy department.    Faculty consultation: CSU Extension is a portal to faculty expertise in departments across the institution. Programs like AnswerLink, CSU Lawncheck, and the Soil-Water-Plant Lab offer direct contact with experts to community residents.    

		IIB4a_txt: Yes. CSU's partnering units and departments work actively to promote the reciprocity of their community partnerships, from program planning to implementation and assessment. Strategies for promoting positive mutual partnerships include advisory committees and community representation, fiscal transparency and reporting, program assessments, and outcome reporting.    For partnerships involving student placement with community partners, such as the President's Leadership Program and Service Learning courses, community partners define the project or product and often work alongside students during implementation. In many cases, community members are part of the student's evaluation team. Partners are also explicitly asked to assess the programs and their experiences, to ensure that future programs meet community needs as well as student needs.     Many departments, such as social work and sociology, have strong capstone programs. In sociology, approximately 400 seniors each year can choose between a community or government agency placement. Over the years, sociology has developed a sustained relationship and list of continuous contacts with over 100 community and government agencies by creating programs that benefit both the community partner and the institutional department.    CSU Extension programs often rely on both federal and community partners for funding and materials. The consistent county funding of Extension, as well as results from county commissioner surveys, indicate that community partners feel they receive real value from their programs. CSU Extension creates and delivers extensive fiscal and program outcome information to all stakeholders, including federal and county partners. Additional strategies to promote reciprocal partnerships include 112 Extension advisory committees and the annual survey of county commissioners regarding Extension personnel and services.    

		IIB4b_txt: Yes. CSU has multiple mechanisms in place that systematically provide feedback and assessment to community partners and the institution, at both institutional and departmental levels.    The regular meetings of the Colorado Board of Governors, the governing body of the CSU system, are one means of systematic feedback between community partners and the institution.  The Board of Governors also reviews the creation, approval, and revision of the university strategic plan, a document by which the university, the board, and other community partners can measure CSU's progress toward stated outreach, research, and teaching goals.    CSU Extension has both community advisory boards for its 59 off-campus offices and a state advisory board. Regular meetings of these boards provide immediate feedback between field agents and community members. The annual extension survey results are also reported at regional meetings. Finally, many agents are co-located with county officials in county offices, ensuring daily contact between institutional and community partners.    Off-Campus Student Services regularly holds workshops for neighborhood awareness and coordinates a TownGown network website for university/city collaboration. Its Neighborhood Quality of Life assessment survey results are distributed to both CSU and neighborhood groups to provide feedback about student/community interactions off campus.     The Student Leadership, Involvement, and Community Engagement office on campus does regular assessment of all its major community outreach initiatives, in addition to participating in national student-life surveys. Results are reported to relevant committee members, which include student and community representatives.    CSU's Service Learning program surveys all students, faculty, and community partners with regard to their Service Learning experiences, and gives feedback on program outcomes to all participating departments and community partners.    

		IIB5_txt: Yes. Examples of faculty scholarship associated with their outreach activities appear below.1. Winokur, M.A., Crawford, G.A., Longobardi, R.C., & Valentine, D.P. (2008). A matched comparison of child welfare outcomes between children in kinship care and foster care. Families in Society 89, 338-346. Winokur and Valentine are faculty in Social Work, College of Applied Human Sciences.2. Cheng, A.S., & Fiero, J.D. (2005). Collaborative learning and the public's stewardship of its forests. In J. Gastil & P. Levine (eds) The deliberative democracy handbook: strategies for effective civic engagement in the 21st century (pp 164-173). San Francisco: Jossey-Bass. Cheng is faculty in Forest, Rangeland & Watershed Stewardship, Warner College of Natural Resources.3. Seidl, A., & Myrick, E. (2007). The community economics of community forestry: A partial analysis of Public Lands Partnership, Delta and Montrose counties, Colorado. Colorado State University: EDR 07-02.Seidl is faculty in Agriculture and Resource Economics, College of Agricultural Sciences.4. Reges, H.W., Cifelli, R.C., Doesken, N.J., & Turner, J. (2008). The community collaborative rain, hail and snow network - The accidental network: Evolving collaborations. American Meteorological Society's 17th Symposium on Education. March 14-16, New Orleans, LA. Authors are faculty in Atmospheric Science, College of Engineering.5. Anderson, J., Smith, J., & Pineda, C. (1998, rev. 2002). For a healthy heart: The guide. Developed as a distance education course (FN586). Anderson is faculty in Food Science & Human Nutrition, College of Applied Human Sciences.6. Wheat Breeding & Genetics & Crop Testing Program. (2001-2008, updated annually). Colorado Wheat Variety Performance Database. Public database of performance data for wheat varietals in Colorado, Kansas, Nebraska, and Wyoming. Program faculty are in Soil & Crop Sciences, College of Agricultural Sciences.

		III1_txt: Addendum for Part II.A., question 1.The numbers and percentages in this section reflect CSU's Service Learning data from Fall 2006 and Spring 2007, the most recent academic year for which complete data is available.     Some of the numbers are necessary estimates. For example, due to the voluntary nature of Service Learning course reporting, it is likely that the actual number of Service Learning courses, faculty, and students is higher than the numbers reported here.     Where estimates have been necessary, we have used conservative figures. For instance, while only 108 faculty reported teaching Service Learning courses in 2007, the Institute for Learning and Teaching has trained over 200 faculty in creating Service Learning courses to meet the recommended Service Learning principles. Likewise, course suvey data indicates that over 2,200 students were involved in 2007 Service Learning courses. From that data, it appears that nearly all of these were unique student enrollments. To account for possible overlap, however, we have used 2,200 as the number of students enrolled in 2006-2007 Service Learning courses.

		III2_txt: We feel that this application has been very successful in helping us to document the many ways in which CSU actively pursues and benefits from community engagement.     We began this process with a committee which grew to include not only college representatives, but also program managers and faculty council liaisons.  Through regular exchanges, we increased our awareness of the engagement work done at all levels of the institution and found new areas for coordination. One immediate and positive outcome of this application process has been the decision to continue meeting as an internal review and "inreach" committee for the Office of Outreach & Strategic Programs. Our Carnegie committee consisted of:    •  Lou Swanson, Vice Provost, Outreach & Strategic Partnerships (chair)    •  Nancy Banman, Assistant Professor, School of Social Work    •  Jim Cooney, Vice Provost, International Programs    •  Sarah Hach, Director, Office of Economic Development for Northern Colorado    •  Blanche Hughes, Vice President for Student Affairs    •  Clayton Hurd, Director, Service Learning Program and Associate Director, Institute for Learning and Teaching    •  Bridget Julian, Assistant Director, Outreach & Strategic Partnerships    •  April Mason, Dean, College of Applied Human Sciences    •  Steven Newman, Professor, Horticulture & Landscape Architecture    •  Joseph O'Leary, Dean, Warner College of Natural Resources    •  Nicole Olsen, Manager, Division of Continuing Education    •  Thomas Siller, Associate Dean, College of Engineering    •  Rick Simpson, Past Associate Provost, Division of Continuing Education    •  Lee Sommers, Director, Colorado Agricultural Experiment Station and Interim Dean, College of Agricultural Sciences    •  Reagan Waskom, Director, Colorado Water Institute    •  Deborah Young, Associate Provost, CSU Extension    In addition to the information requested in this application, we realized during the course of our meetings that CSU's Division of Continuing Education, in collaboration with community colleges, offers extensive workforce development programs that are community-directed. We suggest that questions about continuing education and other community-driven, lifelong learning programs might provide another means of assessing significant university strategies for engagement. For example, the new virtual CSU-Global Campus (www.csuglobal.org), which began in fall 2008, is a direct product of the VPOSP office at CSU. It is created entirely for learners who cannot attend CSU to obtain professional development, complete degrees, and obtain in-demand degrees using both online and in-classroom instruction around the state. A driving force in the creation of this new virtual campus was the necessity for a quicker response time to community curriculum needs.

		III3_txt: Overall, this is an excellent documentation process. We had many interesting conversations and our Carnegie team came away from this process with new information and refreshed energy for our institutional and departmental outreach goals.     The online data collection form works very well. One small point would be that as each entry space actually has character limits, as opposed to word limits, some confusion might be avoided if character limits were posted for each entry space. Also, while it is very easy to print the form, it seems to be more difficult to generate a legible electronic copy for dissemination and/or markup by application committee members. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 


 


 


 36







2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3
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			9


			10


			11


			12


			13
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		PrintButton1: 

		Name: Dr. Tracy Espy

		Title: Provost & Vice President of Academic Affairs

		email: tracy.espy@pfeiffer.edu

		City: Misenheimer

		State: North Carolina

		Institution: Pfeiffer University 

		president: Dr. Charles Ambrose

		address: P.O. Box 960Misenheimer, NC 28109

		Phone: 704-463-3104

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Pfeiffer University’s mission is to be a comprehensive United Methodist-related university, with multiple campuses that are committed to educational excellence, service, and scholarship. Within nurturing communities of learners, we value diversity and promote the attainment of full academic and personal potential through accessible undergraduate, graduate, and adult study programs. The church-related vision of the university encourages our students to embrace the Christian values of human dignity, integrity, and service as they become servant leaders and lifelong learners. Our vision is to be the model church related institution preparing servant leaders for lifelong learning. 

		IA2_text: Pfeiffer celebrates community engagement by: recognizing graduating Service Scholars at commencement with medals for their service during their academic career; awarding the Pearl Walton Fisher Citizenship Award, which is granted to a graduating senior who has strong civic contributions, good scholastic record, and contributions to the school and is named for Pearl Walton Fisher who possessed the qualities of a true servant leader; and honoring students with the Order of the Sundial during the Servant Leadership Banquet, which recognizes graduating seniors who have exemplified a strong commitment to service and leadership. We also celebrate community engagement during the annual Servant Leadership Week, which is held in January and commences with a day of service to honor Martin Luther King’s legacy. This past year, students, faculty, and staff engaged in a variety of service projects throughout the week and many signed up to commit themselves to contribute at least 100 hours of service during 2008. At the annual Awards Day, the Starnes Award is given by the Office of Human Resources and recognizes faculty and staff for their outstanding achievements in academic, service, humanitarian, and athletic endeavors. Those recognized for service have demonstrated “exemplary servant leadership that shows personal commitment through time sacrifice of time and resources in an area of demonstrated need above and beyond what is expected or compensated” and humanitarian endeavors is defined as “promotion of human dignity, social reform, human welfare, or philanthropy within a marginalized population carried out in a way that respects and embraces human diversity.” During Homecoming, the Alumni Office awards the Outstanding and Distinguished Alumni award.  These awards honor one’s significant contributions to Pfeiffer one’s excellence in their profession or community service. The University also hosts Mission Awareness Week, which promotes and stimulates greater understanding and interest in missions and service on campus and around the world.

		IA3a_text: Our main mechanism for systematic assessment of community perception of the institution’s engagement with community is the community partner end of year service learning evaluation form. The end of year evaluation provides the university with helpful information including: if volunteers contributed individually or in groups, approximately how many people served at their agency, the number of clients served by Pfeiffer community members, whether or not the service provided by Pfeiffer volunteers fit into the organizational goals, what contributions were made to the agency overall and if the agency felt that they were able to contribute to the further understanding of the social issues addressed at that specific agency. In addition, two community partners serve as members of the Servant Leadership Council led by the Executive Director of the Francis Center for Servant Leadership. This committee is comprised of members from all departments on campus and the community contacts help us to stay focused on what we need to do in order to maintain a positive reputation with local community members and partners. 

		IA3b_text: Assessment data is utilized in designing programs and academic curricula. The information from these assessments aids faculty and staff in developing reflections, classes, workshops, and events that address issues in our local, national, and global communities. 

		IA4_text: All marketing materials distributed by the University emphasize the servant leadership focus and commitment to community engagement at Pfeiffer. Highlights include: The University tagline is “learning, growing, serving” and is used on all marketing items, as is “preparing servant leaders for lifelong learning”. These taglines are included on everything including departmental brochures, University website, t-shirts, postcards, admissions brochures, give-away items, e-newsletters, and the University magazine; The University website also confirms our commitment to service by highlighting it on the first page of the website directly under the words “welcome to Pfeiffer” and includes welcome comments from Dr. Charles Ambrose, the University President, in a video on the first page of the website. During his welcome, Dr. Ambrose shares with prospective students that Pfeiffer is committed to preparing servant leaders and that students looking to gain experience in serving others have found the right institution and details how Pfeiffer will help students grow as servant leaders in their community; and, The Department of Communications regularly distributes a magazine and e-newsletter. The e-newsletter and magazine showcase members of the Pfeiffer community who have been outstanding servant leaders. 

		IA5_text: The executive leadership promotes community engagement as a priority in various ways. One way that this is promoted is through the faculty fall conference. During this weeklong event, the Provost consistently reminds faculty of their commitment to be engaged in service and shares ways that this could be done both personally and professionally.   Deans, along with faculty in their respective schools set the goals and objectives for each academic department in relationship to Pfeiffer University’s mission of service and engagement.  For example, The School of Humanities (2008) adopted a new mission of Valuing creativity, curiosity, and collaboration, the School of Humanities provides academic study in the humanities, empowering faculty and students to enhance the quality of life as stewards of our heritage, servant leaders, and visionaries in a global society which highlights the entire Humanities commitment to the university mission. Secondly, the President is responsible for making the commencement speaker selections. Speakers are chosen based on their commitment to servant leadership and share their charge to graduates to continue their engagement in the community and helping others. For example, in 2007, the commencement speaker was US Army General Bernard Loeffke who reviewed the 10 tenets of servant leadership and focused his address to the graduates on healing and its importance in serving others. Another way that the executive leadership shows that community engagement is a priority is through the Opening Convocation speakers. This year incoming students will be welcomed by Dr. Justo Gonzalez who will offer a global faith based perspective on service, which is directly in line with our mission. In his speech, he also challenges all faculty, staff, and students to be faithful to our mission and those we serve. One final way is through the Pfeiffer University Magazine which is published twice each year to a readership of 14,000 and each publication consistently highlights the institution’s mission of service and engagement.  

		B1_text: In 1999, under its eighth president, the administration, faculty and staff at Pfeiffer united to form a clearer and more deliberate mission for Pfeiffer University. Returning to its Methodist roots, Pfeiffer sought to reestablish the very path that defined its identity as a Methodist institution by embracing the ideals of John Wesley- “to love God and each other.” Combining these ideals and the desire to serve the community, Pfeiffer’s new mission became “preparing servant leaders for lifelong learning” with the primary goal of equipping students with the academic knowledge and service experiences to be more effective in life, work and service. Thus, the institution developed the Francis Center for Servant Leadership to support and advance community engagement. The Francis Center is the umbrella office that includes two major branches. The staff that comprises the Francis Center is the Executive Director, Office Manager, Director of Service Scholars, and an AmeriCorps VISTA that serves as the Community Outreach Coordinator. The Executive Director and Office Manager are housed in the main academic classroom building and strive to build relationships with students, staff and faculty to support service learning initiatives. Additionally, the ED chairs and facilitates the Servant Leadership Council, which is an advisory committee comprised of representatives from each area of the University and local community. Together, this committee works to provide structure to and assistance with implementing programs, policies, and procedures that support civic engagement. In addition, the Francis Center houses the Francis Center for Outreach Resources and Placement Services (CORPS). The Francis CORPS is the volunteer office and partners with various offices including Student Development and Campus Ministries to create community service events and opportunities to enrich and educate all students at Pfeiffer University and meet the needs of the surrounding community. In the Francis CORPS office, the Director of Service Scholars oversees all of our Bonner Leaders, Francis Scholars, and NC ACTS service scholars, and our Community Outreach Coordinator serves as a liaison to our community partners and provides guidance for our Volunteers Involved at Pfeifer (VIP) program which is student initiated and led.

		B2a_Text: The university wide service center, Francis Center for Servant Leadership has an endowment of 500 thousand dollars that is used for student scholarships and a portion of operating expenses for the center.  Additionally, a total of $152,000 is appropriated for salaries and operating expenses for the integration of service and engagement. 

		B2b_text: Pfeiffer University is a proud member of the Bonner Program in Princeton, NJ. The Bonner Foundation provides external funding for the University by providing $55,000 additional program funds so that Pfeiffer can recruit and reward students who are interested in service. Students in the Bonner Leader program commit to serve between 300-900 hours over two years and receive an educational stipend at the end of their service. Pfeiffer has been a Bonner school since 2000 and has been awarded over  $400,000 over that time period. This is an established partnership and the Bonner Foundation plans to continue supporting Pfeiffer’s commitment to servant leadership in the future.

		B2c_text: The Francis Center for Servant Leadership and the Office of Advancement work closely together in securing funds for community engagement initiatives. Together, they identify and pursue fundraising opportunities that promote servant leadership. In the past, grants have been written to secure funds from the Bonner Foundation, North Carolina Human Relations Department, Global Board of the United Methodist Church, The Ruddick Corporation and The Knapp Family Foundation. In addition, the Francis Scholar program began in 1999 to provide selected students with a four-year academic/service scholarship. The goal of the program is to assist student in gaining knowledge both personal and academic that promotes the values and ideals of servant leadership. Students are expected to engage in direct service experiences during all four years and maintain high academic standards. 

		B3a_text: To ensure that engagement with the community is recorded or tracked, there are several mechanisms in place. First, each faculty member that is interested in facilitating a service learning course, complete an engaged learning or service learning course registration form. This form is sent to the Francis Center for Servant Leadership and is recorded for tracking purposes. On this form, professors indicate whether or not this class will be designated as engaged learning (at least 5 hours required) or service learning (at least 15 hours required), how many students are in the class, and how many total hours students will do in a week or semester. Students engaged in a service learning or engaged learning course complete a student agreement form that documents their name, instructor’s name and the community partner they are working with during the semester. This form also describes the form of service and tracks the minimum hours they are to serve.  Also, students complete tracking form totaling the number of hours completed within one month. All of these forms are compiled and filed in the Francis Center in addition to tracked electronically via an Access Database System. In addition, Pfeiffer University encourages community involvement by providing all full-time employees 6 days per calendar year (may be used in hourly increments), for volunteering their time to local schools, non-profit organizations, community services and other approved organizations, including faith-based opportunities. Time allotted for part-time employees is based on schedule worked.   Anyone hired during the calendar year will receive volunteer time pro-rated at ½ day per month. This volunteer leave time is recorded on absence forms given each month to Human Resources and also on a volunteer leave tracking form. One copy of this tracking form is submitted to Human Resources and another is given to the Francis Center. All tracking of engagement by faculty, students or staff is currently tracked by paper and Access database with the current goal of integrating all data into the new university wide Jenzebar Database System.  Upon integration of all files in new system, students will be able to acquire a community engagement transcript of involvement during their years at Pfeiffer.

		B3b_text: This data is utilized to measure Pfeiffer’s impact on the community and is shared annually at our Community Partner Breakfast. It is also shared with the Board of Trustees in order to articulate Pfeiffer’s continued commitment to servant leadership. In addition, we use this data to evaluate and develop student training, programs and reflections for students as well as determined what resources are needed to further enhancement university wide engagement.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Student impact is determined by the number of hours students are engaged in service either curricular engagement (service learning/engaged learning) or co-curricular engagement (volunteering, mission trips, athletic team service).  Pfeiffer has found that the majority of students engage in some form of service prior to graduation. Of those students that do engage in some form of service, they are more likely to remain at Pfeiffer, experience a greater connection to peers and find their overall college experience rewarding.

		B3d2_text: Faculty impact is determined by their engagement with students formally (service-learning/engaged learning, independent projects, community based research) and informally (mission trips, volunteering, personal community involvement, special projects).  The majority of faculty participate in some form of engagement and/or service both curricular and co-curricular.  In general, Pfeiffer University faculty prefer engagement when it is self-initiated rather than initiated by administrators. This is attributed to the fact that Pfeiffer tends to attract faculty and administrators that are aligned to the larger university culture of service and engagement.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Community impact is determined by the number of faculty, student and staff hours donated to the community.  Pfeiffer has contributed over 108,000 hours of service to the local community and this has resulted in providing human capital to a regionally economically challenged area.  As one community agency stated, “ Pfeiffer University continues to provide needed human capital to our agency that would be difficult to afford otherwise.”  Pfeiffer continues to offer ‘engagement’ hours to the local and regional community that contributes to strengthening the ongoing economy.

		B3d4_text: Institutional impact is characterized by the level of campus-wide involvement of all groups.  Pfeiffer University consistently encourages and nurtures a culture of service in every aspect of the university.  Curricular engagement is measured through the involvement of students and faculty in service learning and community based research projects.  Students participate in engagement beyond the curriculum via volunteering and mission trips.  In addition to student and faculty involvement staff often utilize the institutional volunteer leave policy that allows them to participate in a paid leave of absence for service engagement.  Institutionally, it was found that 70% of all members of the university community participate in some form of engagement at least once during the academic year.  Perhaps the high level of involvement of faculty and staff can be correlated to a less than 5% employee turnover each year among faculty and staff.

		b3e_text: As demonstrated above, the university utilizes the information from the data to determine level of resources needed to support university wide commitment to engagement, to determine trainings for faculty, and to determine next steps. 

		B4_text: The strategic plan defines and plans for community engagement in the following manner:Goal Two of the strategic plan states that the university will provide a student-centered academic environment.  Objectives of this goal include: The First Year Program will form the foundation for students’ academic success and their development as servant leaders; Students will graduate from Pfeiffer with an academic transcript and a co-curricular transcript that document their learning experiences.Goal Three of the strategic plan states that all students will be exposed to engaged learning opportunities within their course of study.  Objectives of this goal include: Service learning will be integrated into general education courses and into all major courses of study; Academic Affairs and Student Development will collaborate to increase engaged learning opportunities on campus; The university will promote growth of servant leaders through community partnerships; The university will promote participation in a wide range of community-based servant leadership activities. Venues should include internship placement agencies, community service centers, and consortia agreements with other institutions that emphasize servant leadership; Students will be given opportunities to develop leadership skills.

		B5_text: The institution does provide professional development support for faculty and/or staff who engage with the community. In the past, the Francis Center has covered half of the cost for faculty and staff interested in attending the North Carolina Campus Compact Civic Engagement Institute and Service Learning Conference. Typically, these events are held in February and the Francis Center provides transportation for faculty and staff who attend. Last year, Pfeiffer had 12 faculty and staff who attended the conference and two who served in key leadership roles for this event. In collaboration with the NC Campus Compact, Academic Affairs, and the Communications Department, the Francis Center hosted Dr. Tania Mitchell, the Service Learning Director for the Center for Comparative Studies in Race and Ethnicity at Stanford University. During her visit, Dr. Mitchell provided workshops on leveraging student leadership in service learning, service learning in the classroom, and incorporating service into the first year experience for our faculty and staff. In addition, the Francis Center provided two grants to faculty who are engaged in service learning in the last academic year. Two faculty members from the Education department were awarded Francis Center collaborative grants to implement an adapted physical education day that engaged 13 Pfeiffer students and 55 students from a local middle school. The Faculty Development Funds as well as a Title III Grant encourage and support faculty to participate in engaged activities.  Faculty may use development funds to attend conferences and/or workshops and Title III funds may be used to enhance their current or future class curriculum or participate in engaged research with student.

		B6_text: Each year the university hosts a Community Partner Breakfast which provides community partners the opportunity to meet and network with faculty, staff and students who are interested in community engagement. Also, the Executive Director of the Francis Center chairs the Servant Leadership Council. This committee is comprised of constituents from each are of the campus and includes 2 community partners. Together, this committee determines the direction of the Francis Center and how to further infuse servant leadership initiatives into the University culture. 

		SD1_text: The Office of Human Resources includes a statement on all job postings that indicates that the institution has a strong commitment to servant leadership and that potential candidates should share this desire to be civically engaged. The Strategic Plans of the university state that Pfeiffer University will recruit and retain faculty that are committed to servant leadership principles and practice.

		SD2a_text: The promotion process encourages faculty to be engaged in service.Specifically, faculty must be committed to the university and its mission that extends beyond university teaching. Faculty must document their participation in service and engagement prior to the years when promotion documentation is submitted.    

		SD2b1_text: Community engaged scholarship is classified as activities that may directly involve students and enhance their education through their participation.  Such scholarly activity does not have to be publishable, or necessarily original, as long as it serves to stimulate the intellectual lives of the faculty members and the students involved.  Faculty may engage in consultation to agencies/organizations, service to the community such as student connections or interests of the faculty; scholarly activity that enhance student participation and service to their larger profession.

		SD2b2_text: 

		SD3_text: Students do play an active leadership role in community engagement through the student organization entitled Volunteers Involved at Pfeiffer (VIP). This student led group plans volunteer opportunities on a regular basis for the Pfeiffer community and coordinates at least one project a month. For example, this group coordinates and implements Saturdays of Service once a month, and oversees campus recycling, adopt-a-highway, and adopt-a-park. VIP students play in active role in getting the student body engaged in the community. Additionally, students take an active role in the development and implementation of Hunger and Homelessness week, Campus Week of Dialogue, Servant Leadership Week and the American Cancer Society’s Relay for Life, which raised over $10,000 last year. For each event, students decide what will be the key events and speakers will be and play a pivotal role in deciding topics of interest to them. Our student athletes have also taken an active leadership role in community engagement. Last academic year, our student athletes (which comprise over 60% of our student population) coordinated and implemented a Dry Night on campus which raised over $6,000 for the Make-A-Wish Foundation. Student athletes also coordinated “Pfeiffer Pfights” which raised $4,000 for cancer research. Both of these endeavors were student initiated and planned and implemented by students.

		SD5_text: As described in the Pfeiffer University faculty handbook, the Servant Leadership Council represents all Pfeiffer constituencies and recommends policies, programs and initiatives that will further infuse the concepts of servant leadership into the campus culture. Thus, the Council advises the strategic direction of the Francis Center for Servant Leadership and the university in regards to the practice and implementation of the principles of servant leadership. The Council members also serve as liaisons to the campus community to facilitate the incorporation of servant leadership into every aspect of the campus. This board is initially convened by the Executive Director of the Francis Center for Servant Leadership. Recommendations are made to the Executive Director of the Francis Center for Servant Leadership for implementation.Membership:1. At least two faculty members (at the Vice President for Academic Affairs/Provost’s discretion)2. Staff Representative from Athletics3. Staff Representative from Student Development 4.   Campus Minister (or staff representative from Student Ministries) 5.   SGA President or designee 6.   Executive Director of the Francis Center for Servant Leadership7. Two community members and/or community partners8. Director of Human Resources (or representative)

		SD4_text: This initiative is part of Pfeiffer’s strategic plan and is currently in the process. We have recently acquired the capability to track service projects through advisors and full-time staff member has been hired and devotes partial time to completing this task so that community engagement can be noted on student transcripts. Jenzabar, the student tracking software utilized by Pfeiffer University, will provide us with the avenue to merge systems and provide students with transcripts that note their community engagement in addition to other co-curricular endeavors. 

		IIA1a_txt: Pfeiffer defines engaged learning as 1-14 hours per semester of out of classroom service experience. More than 15 hours per semester constitutes a service learning class. Faculty who are interested in incorporating an engaged or service learning initiative into their course requirements must complete a course registration form prior to the semester in which that course will be taught. This form is submitted to the Francis Center for Servant Leadership and the Executive Director works closely with the University Registrar to designate these courses appropriately in the course schedule. Last year, 32 classes were designated service learning and included: SOCY 450: Race & Ethics Relations, PSYC 428: Community Psychology, MATH 503: Math Analysis, BUAD 340: Survey of Leadership, COMM 360: Organizational Communication, BIOL 302: Biological Anthropology, EDUC 205: Foundations of Education, HSTY 411: Current Events: The Present as History, CHED 609: Servant Leadership in the Church, MHA 673: Legal & Ethical Environment of Healthcare, ENGL 319: Wilderness Literature, SPED 520: Crisis Management for Educators, and CMIS 301: Strategies in World Evangelism. 

		IIA1b_1: 17.00000000

		IIA1b_2: 20%

		IIA1c_1: 33.00000000

		IIA1c_2: 90%

		IIa2a_txt:  The First Year Program will  form the foundation for students’ academic success and their development as servant leaders.  All students will be expected to participate in 10 hours of community engagement during their freshman year.Students will graduate from Pfeiffer with an academic transcript and a co-curricular transcript that document their service learning experiences.Students will participate in service learning through general education courses.Students will be nurtured as servant leaders through participation in academic and community partnerships specified by each area of discipline.Students will  participate in a wide range of community-based servant leadership activities. Venues should include internship placement agencies, community service centers, and consortia agreements with other institutions that emphasize servant leadership.

		IIA1d_1: 15.00000000

		IIA1e_1: 112.00000000

		IIA1d_2: 25%

		IIA1e_2: 11%

		IIA2b_txt: Each school has a stated learning outcome titled “Steeples of Excellence.” The School of Business focuses on providing an engaging curriculum that provides programs and partnerships that enhance student’s ability to lead in a dynamically changing workforce.  Students will graduate with professional knowledge and leadership skills that promote their growth as servant leaders. The School of Humanities focuses on enhancing their curriculum by creating opportunities for their students to engage in community outreach.  Service learning will be integrated into general education courses and all major courses of study. The School of Natural and Health Sciences focuses on providing opportunities for students to integrate academic knowledge with community research.    The School of Education enhance their curriculum through developing teachers to become servant leaders as they participate in serving students located in low wealth communities.  Additionally, service learning will be integrated into all senior level methods courses.The School of Religion focuses on enhancing is regional and national reputation in the field of Christian Vocation.  Specifically, students will graduate with practical experience that is gained through participation in service learning courses, mission experiences and engaging curriculum.  

		IIA2c_txt: Outcomes are systematically assessed through annual departmental reports highlighting community engagement, semi structured surveys distributed to various departments and campus wide observations and capstone presentations.

		IIA2d_txt: Data is utilized to determine each department’s commitment to the university goals and mission as they are identified in the strategic plan.  Further, data serves to provide insight into potential resource needs for faculty, students and staff, potential future direction of departments with regards to engagement and assists in restructuring/tailoring student learning experiences and faculty scholarship.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: This past summer Luke Dollar, an assistant professor of biology, led a research team including four Pfeiffer students to Madagascar. During this expedition, research was conducted on the fossa, a distant relative to the mongoose found only in the jungles of Madagascar. National Geographic and others recognized this team not only for their groundbreaking research on the rare and mysterious species, but also for their efforts to prevent the fossa from becoming extinct. The professor and his teams also worked with the Malagasy people to educate them about deforestation and ways to sustain their natural resources instead of destroying animal habitats. Not only did students develop an awareness of other cultures, but they also had an opportunity for hands-on experience in the field of science. Additionally, the Student Development staff includes a service project as part of student leader training.  Also, many student leaders take classes in the leadership minor offered by the University. Leadership minor courses focus on servant leadership and are designated as service learning. Many of our academic majors require an internship/co-op as a part of the graduation requirements. One of the model programs is offered by the School of Education. Per the Pfeiffer University course catalog, our School of Education has developed a conceptual framework that is entitled “Developing Servant Leaders: Knowing, Doing and Becoming”. Lastly, this past summer Michael Thompson, an associate professor of history and chair of the history and geography department, received the esteemed recognition of being named an honorary professor of history at Shanxi University, located in Taiyuan, China. He was among a delegation of Pfeiffer students, faculty who traveled to China as part of a 17-day cultural immersion. The cultural exchange and study abroad is part of an ongoing cooperative agreement between Pfeiffer and Shanxi universities that was established in 2006. The partnership provides students and faculty from both universities opportunities to study abroad for a semester or summer. 

		Core Courses: Off

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: Off

		General Education: On

		IIA3b_txt: Community engagement has been integrated into the curriculum on an institution-wide level. Highlights include: All first year seminars require students to engage in a service learning project over the course of the semester. A professor and chair of the Mathematics department incorporates service learning into her Linear Algebra class every semester. Each student is responsible for completing at least 15 hours of tutoring for high school students. Approximately 90% of the classes offered in the School of Religion, which includes classes in religion, philosophy, Christian missions, youth ministry, and Christian education, incorporate service learning into the academic curriculum. In the spring 2008 semester, students in History 411 were not just working for a good grade. They were also diligently working to raise awareness and funds to benefit people they will very likely never get to meet - children in Haiti. Because 40,000 children die daily from malnutrition, starvation and hunger-related illnesses, the class wanted to bring attention to the Kids Against Hunger project, a nonprofit organization that works to significantly reduce the number of hungry children in the USA and to feed starving children throughout the world, especially in Haiti. This international research and service component not only exposes students to different cultures, it also creates an awareness of ways to serve at another level. Students chose what country they wanted to focus on, what problem they wanted to address and what charitable organization they wanted to work through. Students then divided into groups to decide who will conduct research, create a cultural program to educate the campus and area community, and decide who will do the fundraising. This year students raised $2,300, which bought 10,000 meals for hungry children. In May 2008, music faculty and students from the university's jazz ensemble headed to the Gulf Coast for a week of performances and mission work. 

		IIA4_txt: Keifer, E. & Kirby, D. (2007) "Clarinet Basics: Tips for Tone and Technique".   Lecture presented to The North Carolina Music Educators Conference. Greensboro, North Carolina.Ying, K.  (2007). The graphing calculator. Workshop presented to North Stanly High School Advanced Placement Calculus Class by Service Learning Students.Severs,A.  (May, 2007).A linearization-based solution to an inverse problem in financial markets .  Applied Mathematics and Computation, Volume 188, Issue 2,1666-1670Stivers, L.  “A Sense of Place in a Globalized World:  Place-Based Organizing for Corporate Accountability” in Journal of the Society of Christian Ethics, volume 27.1 (Spring/Summer 2007):  95-112.Stivers, L.  Making a Home for All in God's Compassionate Community:  A Feminist Liberation Assessment of Christian Responses to Homelessness and Housing,” in Journal of the Society of Christian  Ethics, volume 28.2 (Fall/Winter 2008): forthcoming. Stivers, L.  (Spring/Summer,2007) The Tangled Bank:  Toward an Ecotheological Ethics of Responsible Participation by Michael S. Hogue, in Dialog:  A Journal of Theology (forthcoming).

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: Approximately 500,000 Hispanics live and work in North Carolina, which is nearly the highest increase of Hispanics in the U.S., according to the 2000 Census Bureau. As a result, Pfeiffer received a $10,000 grant from the General Board of Higher Education and Ministry of the United Methodist Church to address the academic and spiritual development of this growing population with the creation of a Hispanic/Latino Leadership Academy. Because Charlotte and Greensboro are experiencing much of the tremendous growth, officials from Pfeiffer, the Albemarle District of Hispanic Ministries, and Hispanic Ministries of the Western North Carolina Conference of the UMC, are collaborating to address the spiritual needs of this rapidly growing community. The mission of the academy is to provide a regular source of ongoing academic and spiritual training provided by two of the country's most respected theologians. This academy provides training for those who are interested in establishing ministries and churches for their communities. The Center for Lifelong Learning engages individuals in dynamic learning experiences relevant to their personal and professional development. The non-credit, varied curriculum from Salsa dancing to exploring philosophical interests provides educational opportunities for those who are in search of experiences that stimulate the mind, body and spirit. The goal of the Center is to serve the larger community with programs that are not currently available to them. Co-sponsored by the Charlotte Chamber and the Ira and Dorothy Popejoy Memorial Scholarship Fund, Pfeiffer's Healthcare Executive Forum series is an opportunity for healthcare administrators to hear from industry experts who will share the latest information and resources relative to the industry. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: All institutional resources are provided as outreach to the community. In 2006-2007, approximately 2300 hours of student service were contributed to the local community. In addition, the library and technological resources of the University are offered free to local community members. All sporting events are also free of charge to the community. Many students take advantage of the federal work-study program and receive federal funds for working at community partners. Lastly, through the Center for Lifelong Learning, cultural offerings and continuing education are offered as an outreach to the community. 

		IIB4a_txt: Given that many of the students, staff, and faculty live in the local communities surrounding campus, many of them maintain mutuality and reciprocity through their own commitments, programs, and activities. In fact, many faculty and staff serve on boards, volunteer, and donate to community partners. The university promotes this type of service by participating in the annual United Way campaign, hosting the annual Community Partner Breakfast, and inviting community partners to serve as members of the Servant Leadership Council.

		IIB4b_txt: At the end of each semester, feedback is solicited from community partners and faculty and students who have engaged in service learning. Each constituency shares what parts of the experience were valuable and what were not and what (if any) changes need to be made so that future service learning experiences are mutually beneficial.

		IIB5_txt: Espy, T. Y. & Haywood, B.  (2008).  Strategies for Success & Sustainability: Partnership Benchmarks.  Presented at the North Carolina Campus Compact Civic Engagement Institute.  Elon University, Burlington, North Carolina.Espy T. Y. & Haywood, B.  (2007).  Campus Community Engagement Model.  Presented at the fall Director’s Meeting of Western Division of North Carolina Campus Compact.Espy, T. Y. (2007).  Gender, Race & Civic Leadership.  Presented at annual Summer Leadership Institute. The Bonner Foundation, Oberlin, Ohio.Kean, B.  (2008) "Social Studies Learning Centers in Upper Elementary Classrooms." Presented at North Carolina Council for the Social Studies Conference, Greensboro, North Carolina.Stivers, L.  (2008) Environmental Presentation for Bonner Scholars, Pfeiffer University,Misenheimer, North Carolina.  Stivers, L.  (2008) Earth Day Chapel Service and Sermon, Pfeiffer University, Misenheimer, North Carolina. Stivers, L.  (2007) Sermon “Conserving Divine Creation,” Wesley Chapel Methodist Church, Misenheimer, North Carolina.   Stivers, L.  (2007) Radio Interview on book Justice in a Global Economy: Strategies for Home, Community, and World, Trans World Radio UK.   Stivers, L.  (2007) “Critical Thinking Across the Curriculum,” Faculty workshop, Pfeiffer University, Misenheimer, North Carolina.  

		III1_txt: Foundational Indicators5. Examples of recent articles include: Confronting Hurricane Katrina: Pfeiffer alumnus’ dream to establish a foundation to help youth comes true; Playgrounds for Palestine: ’93 alumnus builds recreation and joy for children in war-stricken countries; Preparing and growing a culture of servant leaders; Pfeiffer couple share a servant’s heart and love for ministry; Current event class raises money and awareness for starving children; School of Education Puts Its Graduates at the Head of the Class: University meets growing need to prepare teachers for the classroomCurricular Engagement3b. Members of the ensemble played various venues and assisted with projects like hanging sheetrock and helping to rebuild houses that Hurricane Katrina destroyed more than two years ago. This year, the Pfeiffer group worked on new construction projects, as residents continue to rebuild. In addition to physical labor, the Jazz Ensemble performed for Camp Coastal relief workers in Kiln, Miss. The group also performed in New Orleans at Washington Artillery Park in the French Quarter, near Jackson Square and the Cathedral. During their visit, the ensemble was also invited to perform during a special Armed Services Day Celebration at the National D-Day Museum.  The Graduate School recently announced the opening of a new community-based counseling center and training clinic, The Pfeiffer Institute. A vital part of Pfeiffer's graduate program in Marriage and Family Therapy (MFT).  The institute's purpose is to help its clients meet their goals, both personally and professionally. The institute is an invaluable resource and also accepts community referrals through its supervised service-learning component. Additionally, it serves as a field placement source for qualified MFT graduate counseling interns from Pfeiffer and other university counseling programs.  Outreach & Partnerships1. Pfeiffer is among the first colleges to collaborate to create the University Center of Randolph County. The center, the first of its kind in North Carolina and possibly in the country, involves the collaboration of four higher educational institutions to offer bachelor’s degree programs at Randolph Community College (RCC). Each partner college/university will provide faculty for their programs and award their respective bachelor degrees in Randolph County to allow students to remain there. Last year, Pfeiffer and RCC finalized a partnership to offer courses leading to a degree in elementary education.                                                                                     
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The Vision for the Second Century (V2C) states: We must fully engage with the city of Houston—learning from it and contributing to it—as a successful partnership with our home city is an essential part of our future. We should do so by continuing to integrate Houston into the educational experience of our students, by emphasizing selective areas of research especially important to the city (notably energy and urban studies), by making tangible contributions to improve our city (particularly K12 education and environmental quality), and by continuing to provide innovative educational and cultural resources to the broader Houston population. http://www.professor.rice.edu/professor/Vision.asp

		IA2_text: Linda Faye Williams Social Justice Prize recognizes work that furthers social justice and enables understanding across boundaries of race, religion, gender, ethnicity, class, nationality, sexual orientation and ideology.  It is a new honor to be awarded annually to a graduating senior or a recent graduate with a bachelor’s degree (within five years of graduation).  The recipient is announced at Rice’s commencement ceremony each year.Students selected as Center for Civic Engagement (CCE) Fellows present the results of their summer community based research & design projects and are recognized in front of faculty, staff, students, and members of the community at an annual event each fall.  Program for Poverty Social Justice and Human Capabilities recognizes students selected for its highly competitive and selective paid internship program at non-profit agencies in Houston and elsewhere each fall at a closing ceremony.Orientation Week Out Reach Day: Approximately half of the incoming class participates in a one-day service project sponsored by the Community Involvement Center.  At the conclusion of the day, participants attend a celebratory dinner.  They are joined by the remaining members of the incoming class.  During the evening all students see a slide show of the day's activities and learn more about how to get involved in volunteer work .For many years, the Office of the Vice President of Student Affairs (now the Office of the Dean of Undergraduate) sponsored the Vice President's Awards, which recognized the efforts of individuals to improve the quality of life for students, including volunteer placements and services off campus.  While the event has been on hiatus for several years, funding from a recent endowment will allow this event to return in 2008-2009.  It will recognize the efforts students, faculty, and staff across campus. 

		IA3a_text: The university assesses community perceptions of the institution's engagement with the community in  a variety of ways ranging from presidential discussions with community leaders to a comprehensive marketing study of the university.  Examples of assessing community perceptions about the university include:In 2005 President David Leebron initiated a Call to Conversation (C2C) with Rice alumni, faculty, staff, students and the Houston community.  He conducted over 100 meetings with these constituencies to inform the future direction of Rice University.   "Recognizing the role that the city of Houston plays in Rice's success, President Leebron also hosted and participated in events that engaged the city's civic and corporate leaders, as well as major foundations, in this conversation about the university' s future."   The results of the C2C were used to write the Vision for the Second Century (V2C).  The V2C emphasizes Rice University's commitment to Houston and calls for the university to engage the city of Houston and the world.Public Affairs conducted market research in 2007 to understand awareness of and attitudes about Rice among opinion leaders in strategic markets and track Rice’s performance in priority areas.  Awareness of and positive attitudes about Rice among Houston opinion leaders were 97 percent.The Center for Civic Engagement (CCE) Fellows program funds a select group of undergraduates to conduct faculty- supervised research in conjunction with a community partner.  The executive director of the CCE meets with community partners at the beginning and end of the program each year.The Program Manager of the Program for Poverty, Justice, and Human Capabilities works with various Houston community partners to assess internship possibilities and conducts a site visit with Houston-based interns during the course of their internship.In 2006 and 2007, the university engaged in conversations with K12 community members to create a plan for university-wide K12 engagement.

		IA3b_text: The 2005 Call to Conversation resulted in the Vision for the Second Century (V2C).   The V2C guides the programming decisions of the university.    It calls for the university to fully engage the city of Houston - learning from it and contributing to it.  The implementation of the V2C is evidenced by the creation of numerous centers and initiatives including: the Center for Civic Engagement, the K12 initiative, Rice 360°: Technology Solutions for World Health, and Houston Enriches Rice Education.  It also bolstered existing centers such as the Center on Race Religion and Urban Life and the Shell Center for Sustainability.The results of the 2007 public affairs survey were shared with the Board of Trustees, executive leadership and the Rice community including faculty and staff to create broader awareness of areas of strength and opportunity and to help improve communications to key audiences.  For example, while Rice is well known and supported in Greater Texas, more communication about its activities to enhance its home state is called for.  While attitudes about Rice are largely positive, people need more information about the school’s mission to contribute to the better living standards at home and around the world and what it does to achieve that.   Regular surveys will be conducted to measure progress.  The CCE Fellows assessment is used to refine and improve the program.  The conversations with community partners in 2007 led to several program changes in 2008.  For example, the executive director met with the community partners at the beginning of the summer rather than the middle and all program participants attended a kick-off information lunch in May.The Office of K12 Initiatives was formed as a result of the feedback from the community, both internal and external. The community conversations revealed a need for one central coordinating entity within the university for K12 entities to call with their needs. The university also determined the need for an effective internal structure to facilitate K12 outreach and to determine future initiatives.

		IA4_text: Community engagement is one of the 10 points of Rice's Vision for the Second Century (V2C), which can be found at www.rice.edu/v2c, on posters distributed to offices throughout the campus and on pocket cards given to university students, staff and faculty as a means of keeping this commitment top of mind.  The V2C, including community engagement, is the road map for Rice's future development and milestones are regularly reported on the Rice web site www.rice.edu and in dozens of university publications.  R ice’s Public Affairs Department emphasizes “public.”  Its University Relations and Multicultural Community Relations functions both lead and support multiple engagements with the city, its diverse populations and its organizations to ensure that little Rice has a bigger impact.  One publication, Rice At Large, is specifically devoted to community service activities and is distributed throughout the Houston community.  Public Affairs produces approximately 50 brochures each year to encourage and support community service activities.  A new “This is Rice” cultural brochure, spotlights Rice’s engagement with the Houston community by emphasizing the fact that “what happens inside the hedges does not stay inside the hedges” and “there is no ‘I’ in Rice.”The rice.edu homepage is both a working site for the university and a resource for the community to learn about lectures, concerts, classes and other offerings at Rice.  It includes social networking through Rice’s official page on Facebook and virtual tours and interactive maps that make the campus more accessible.   In 2007 Rice redesigned its main Web page and added or remodeled 20 additional “community” oriented Web pages.   In January 2008 the redesigned main Web page was selected by eduStyle as a "noteworthy design.”  EduStyle is a Web design gallery operated by Web professionals in higher education.

		IA5_text: Rice University from its founding has had a special relationship with Houston, and the university believes that the relationship must continue to form a central part of Rice’s ambition as we near the beginning of its second century. In 2005, the president of the university embraced this idea and recommended the Board of Trustees adopt community engagement as a central tenet of its vision statement.  Under his leadership Rice University has embraced the philosophy that it must fully engage with the city of Houston—learning from it and contributing to it. We are doing so by continuing to integrate Houston into the educational experience of our students, by emphasizing selective areas of research especially important to the city (notably energy and urban studies), by making tangible contributions to improve our city (particularly K12 education and environmental quality) and by continuing to provide innovative educational and cultural resources to the broader Houston population.  The relationship between Rice and Houston is shaping the university’s thinking about the future and our planning for the university. As a matter of educational philosophy, civic responsibility and competitive advantage, Rice is committed fully engaging with the city of Houston and to capitalizing on all that it has to offer. Gatherings with civic and corporate leaders during and after an extensive university planning process called the Call to Conversation affirmed how important it is for Houston to have a research university of national and international distinction. Rice cannot succeed without the support of this city, its leaders, and its institutions. Conversely, we do not believe that Houston can succeed in its ambitions without a first-class research university of national and international reputation like Rice.Evidence of the President’s commitment to the university engaging Houston is that his keynote speech at the Center for Houston’s Future in April 2007 focused on the importance of the university’s engagement with Houston. 

		B1_text: Established in 2006, the Center for Civic Engagement (CCE) promotes a culture of civic engagement across the Rice academic community through research, service, and leadership.  It connects Rice faculty and students with each other and Houston-based partners.  The three programs of the CCE - The Center for Civic Research and Design, The Community Involvement Center, and Leadership Rice - are administered by 7 full-time, permanent staff members and an part time faculty director.  The Center for Civic Research and Design (CCRD) cultivates and expands opportunities for Rice undergraduates to conduct research, under the guidance of Rice faculty and in collaboration with community partners, to address the array of challenges facing the Houston community. The CCRD identifies courses across campus that include civic research or design projects and works with faculty to develop projects for courses.  The CCE Fellows program provides research stipends for students to conduct independent community-based research and design projects during the summer.  During the 2007-2008 academic year, 307 students participated in 17 civic research and design courses and 9 students conducted community-based research and design projects in the summer.  The Community Involvement Center (CIC) promotes volunteer opportunities for the Rice community through a variety of programs.  Examples include, Urban Immersion, where up to 50 incoming first year students  work at multiple community sites during the summer before they started classes and O-Week Outreach Day where 319 students to volunteer at 19 sites.  Student also participate in 7 Rice Student Volunteer’s Programs, student out reach days, 9 Alternative Spring Break trips, and the international service project in Guatemala.  Finally, the Loewenstern Fellows program funds students to spend all or part of their summer providing service in Latin America and Asia.  Leadership Rice (LR) provides students leadership training and mentorship experiences.  The Summer Mentorship Experience program allows students to work with leaders in government, non-profit and for-profit companies and institutions.The Passport Houston program creates opportunities for students to explore Houston and to engage the cultural and performing arts.  In 2007-2008, 2,517 tickets were distributed to students. In addition to the CCE  multiple programs and centers across campus that conduct community engagement programs including: the Boniuk Center, Beyond Traditional Borders, the Storm Surge Prediction Education & Evacuation from Disaster Center, the Center for Poverty, Social Justice & Human Capabilities, the Center on Race Religion and Urban Life,  the K12 Initiative, and Houston Enriches Rice Education.

		B2a_Text: Rice allocates 100% permanent funding to numerous programs dedicated to community engagement or are open to the public including: Center for Civic Engagement, Passport to Houston, the Community Involvement Center, Fondren Library, K12 Initiative, and Community and Government Relations and Minority Community Affairs. 

		B2b_text: Rice raised almost $19.4 million in FY 08 to support institutional engagement with the Houston and the world.  Fundraising focused on:  Houston Community, International engagement, K-12 activities and Student Experiences.• Rice raised close to $8.4 million toward local community engagement efforts.  Select projects supported by these funds include lectures and programs in the James A. Baker III Institute for Public Policy, exhibits in the Rice Art Gallery, courses for the Leadership Institute for Non-Profit Executives, programs in the Glasscock School of Continuing Studies, a new Sociology Ph.D. program emphasizing Houston, and the research and publication of the annual Houston Area Survey.• International Engagement efforts netted $2.2 million in support of the Chao Center for Asian Studies, a teacher development program titled Teaching About Asia, and various travel and study abroad funds.• K12 Education Engagement received grants totaling $8.4 million for projects such as the Rice Elementary Model Science Lab, the School Literacy and Culture Project, an MBA program for principals,  and Connexions- a program that offers textbooks online at no cost to students.• Student service projects like Engineers Without Borders, the Rice Building Workshop and others received close to $400,000.

		B2c_text: The Vision for Rice’s Second Century had lead to the development of the Centennial Campaign to raise $1 billion for Rice University.  Within this campaign is the specific charge of “learning and leading, locally and globally.”   The university is highlighting our existing engagement activities, as well as developing new endeavors, so that we may invest $290 million that will• Provide every student with the opportunity to have an international experience.• Improve professional development and training for local educators and non-profit leaders.• Enhance research and collaborative relationships in Asia and Latin America.• Generate solutions to the many challenges facing our city which may be replicated across the world though our partnerships.• Allow us to attract talent to the city of Houston and prepare the workforce of our city’s future.

		B3a_text: The CCE identifies courses each semester that include a civic research or design project.   It tracks enrollment and in some cases course projects.  The CCE also tracks students’ civic research and design projects in the summer, student service in the community, and students’ participation in leadership internships.Public Affairs measures traffic to some university Web sites.  The main page frequently features stories about community service and engagement.  Between Sept. 2007 and June 2008 www.rice.edu had 6.9 million visit during which over 12 million pages were viewed.  This information  provides a strong indicator of how well the university is communicating its mission, contributions, and activities.Engaging Houston Survey - Conducted in 2005 this comprehensive survey provided an in-depth look at the university's engagement with the community.  It included institutional and individual community involvement.  Aggregate levels of student engagement are measured using several surveys:  NSSE, the Enrolled Student Survey, the Senior Survey.  Each of these surveys included questions about volunteering and the NSSE included questions on community-based research.Each K12 project within the university is responsible for its own assessment of the program. Since the majority of programs are funded, the programs report the results to the funding or sponsoring agency.

		B3b_text: The three programs of the CCE cultivates relationships with community partners to maintain current opportunities and develop new ones for students to engage the community.  When appropriate they share the information obtained from community partners with faculty, staff, & students to facilitate program adjustments.Public Affairs (2007) survey results were shared with the Board of Trustees, executive leadership and the Rice community including faculty and staff to create broader awareness of areas of strength and opportunity and to help improve communications to key audiences.  For example, while Rice is well known and supported in Greater Texas, more communication about its activities to enhance its home state is called for.  While attitudes about Rice are largely positive, people need more information about the school’s mission to contribute to the better living standards at home and around the world and what it does to achieve that.   Regular surveys will be conducted to measure progress.   The results from the Engagement survey were used to create a website with all the university’s efforts. This allowed both the internal and the external community to find appropriate information about the existing programs and people.Student Surveys: The results of 2007 NSSE will serve as a baseline indicator of student engagement.  Information from subsequent surveys will be shared with faculty and staff to assist with programming decisions.  Rice administered the NSSE in 2000 and 2001.  As the 2007 NSSE was the first one administered with the Vision for the Second Century, it will be used as a baseline indicator for the impact of the program changes implemented as a result of the V2C.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The NSSE was administered in 2007.  It will be administered again in 2010 and on-going every three years.  This cycle will allow the university to evaluated the overall impact of its many programs that encourage student engagement with the community.  The 2007 survey is being used as a baseline indicator of student involvement.  The survey revealed that students are participating in community service in general and community-based projects in class.When asked about “community service or volunteer work” 57% of first-year students responded they had done this type of work, 29% planned to, 11% had not decided, and 4% did not plan to volunteer.  Among senior students 73% responded they had done this type of work, 3% planned to; 3% had not decided, and 21% did not plan to volunteer.When asked if they had “participated in a community-based project (e.g. service learning) as part of a regular course” 80%of first-year students responded they had never done this, 15% responded they had sometimes done this, and 6% responded they had done this often or very often.  Among senior students 70% responded they had never done this, 22% responded they had sometimes done this and 8% responded they had done this often or very often.

		B3d2_text: Rice has administered the HERI Faculty Survey on an as-needed basis in the past (1995-96; 1998-1999; 2001-2002;), most recently during the 2004-2005 academic year.  This national survey is now offered by the Higher Education Research Institute at the University of California-Los Angeles approximately every three years.  Rice did not participate in the last administration of the survey (2007-08).  The HERI Faculty Survey addresses issues that include faculty perception of institutional priorities, faculty goals for students, areas of faculty satisfaction and stress, faculty teaching methods and the educational goals they consider essential for undergraduates.  Some Key results for the 2004-2005 survey are: • During the past two years, have you engaged in public service/professional consulting without pay?  47%• During the past two years, have you taught a service learning course? 12%• During the past two years, have you collaborated with the local community in research/teaching? 37%• Issues believed to be of “high” or “highest” priority at Rice:To provide resources for faculty to engage in community-based teaching or research = 18%To create and sustain partnerships with surrounding communities = 36%

		Impact on community: Off

		Impact on institution: Off

		b3d3_text: Limit to 200 words

		B3d4_text: Limit to 200 words

		b3e_text: The information from the NSSE 2007 will serve as a baseline for student involvement in community service and community-based research in courses.  Future surveys will provide and aggregate level indicators of the impact of the expanded programming of the Community Involvement Center and the Center for Civic Research and Design.   This information will help shape future policy decisions.

		B4_text: The President's Vision for the Second Century States: We must fully engage with the city of Houston—learning from it and contributing to it—as a successful partnership with our home city is an essential part of our future. We should do so by continuing to integrate Houston into the educational experience of our students, by emphasizing selective areas of research especially important to the city (notably energy and urban studies), by making tangible contributions to improve our city (particularly K12 education and environmental quality), and by continuing to provide innovative educational and cultural resources to the broader Houston population.We now seek to make Houston a more integral part of the formal education our students receive at Rice, making the city another laboratory for discovery through community-based research and learning experiences. Our ambition is to bring the city’s nonprofit and governmental organizations together with our talented undergraduates to work collectively on the range of pressing environmental, economic, social, and technological challenges in our community. Some of our students and faculty are already engaged in such projects, and we hope to extend these exciting learning opportunities to a wider range of interested undergraduates and professors.

		B5_text: Limit to 300 words

		B6_text: Multi Cultural Relations hosts Community Dialogue Luncheons which serve as a forum for community leaders to discuss social issues that affect all sectors of society.  Offered every three months, the luncheons provide an informal gathering conducive to discussion and sharing of ideas.  They also bring together people from various ethnic and cultural backgrounds to get to know each other and form a network. As listed on page 6, Rice regularly gathers civic and corporate leaders to discuss its current and future plans.  In 2005 the university actively engaged local, regional and national community leaders during an extensive information gathering process called the Call to Conversation, which yielded the Vision for the Second Century, the university’s planning document about its future.   This engagement has continued through regular meetings, community forums and leadership breakfasts and dinners that have provided opportunities for community feedback on general university strategies and specific initiatives.The Community Involvement Center routinely dialogues with community partners through on-going site visits, phone calls, and e-mail conversations throughout the year.  These provide feedback on past experiences, determine the current status of programs and community needs, and plan for future involvement.  Written evaluations from events such as the Good Works Fair and Orientation Week Outreach Day also provide community partners an opportunity to influence university programming.University Relations establishes and maintains relationships with neighborhood associations, community organizations and local leaders.  They publicize campus events that are open to the public and they provide a venue for citizens to communicate with the university.Most K12 projects are created through an explicit connection to the schools or larger community groups that work with K12 organizations. Large programs usually have an advisory board that includes key constituents. The projects generally involve decision making that includes both school and university personnel.

		SD1_text: Rice engages in processes, depending on the department, that facilitate recruiting and retaining faculty who will contribute to the campus community and are committed to its mission and values.  The university, reaffirmed through its 2005 strategic planning process, that as a matter of educational philosophy, civic responsibility, and competitive advantage, Rice ought to be fully engaged with the community and capitalize on all that it has to offer.   The needs of any university differ based on its academic mission and strengths.  Rice recruits many faculty whose research will be leveraged by working within a metropolitan laboratory like Houston or whose work will have regional, national and international impact.  Although every faculty search and recruitment is influenced by a variety of factors, a demonstrated record of successful community engagement, or evidence that supports anticipation of such engagement in the future, is a positive factor in recruitment decisions.

		SD2a_text: Rice evaluates each faculty candidate's scholarship, teaching, and service.  In some cases, community engagement can span all three areas that are evaluated.   Assuming such scholarship is part of that faculty member’s area of research, that work is recognized.  Rice rewards scholarly achievements as judged both by unbiased expert external reviewers in the appropriate scholarly field and by Rice faculty members with similar scholarly interests. Although every case of promotion and tenure entails both generalized and unique aspects, evidence of commitment and contributions to all components of the university’s mission – including community engagement – is evaluated as a positive factor by the University Promotion & Tenure Committee.

		SD2b1_text: Depending on the example, the institution could classify the work as scholarship and service.

		SD2b2_text: Limit to 200 words

		SD3_text: The Rice University Chapter of Engineers Without Borders is a student-run organization dedicated to collaboration with communities in the developing world aimed at providing sustainable and culturally appropriate engineering solutions that improve quality of life while forming strong intercultural relationships and understanding. Open to all Rice students, the Rice-EWB is managed and maintained entirely by students. In 2007, a governing board of 13 students oversaw the activities of the organization and project leaders managed team projects in El Salvador, Mexico and Nicaragua. Students managed chapter organization, fundraising, training, design and implementation. They also formed relationships with governmental and civic leaders at national, regional and community levels.Alternative Spring Break (ASB) student site Leaders researched appropriate placements, contacted agency staff, and developed a work plan with the community partner.  Students also participated in pre-trip planning, on-site responsibilities during the trip, and post-trip evaluations and assessment with both the participants and community partners.  CIC staff oversight was included with each of these functions.  Several student groups have complete autonomy in K12 projects. The Rice Math Tournament has run since 1981 and draws about 300 students from 20-30 high schools. The Rice Model United Nations Conference invites 120 teachers from nine schools for their annual conference. The Rice University Biology Journal Club presents to local schools about key science concepts. The Society for Women Engineers hosts an annual workshop for 100 girl scouts. The CIC advised 11 student service organizations such as Habitat for Humanity, Amnesty International, Wharton & Rice Mentoring, & Houston Humane Society in 2007-2008. Students participating in these organizations were encouraged to learn about community needs, develop direct service, educational, and advocacy opportunities to meet those needs, take ownership in the successes and failures of endeavors, and assess programs for future improvement.

		SD5_text: The Center for Civic Engagement Faculty Advisory Board has 9 members from a variety of disciplines including architecture, art history, bioengineering, civil engineering , electrical engineering, political science, and sociology.  The board advises CCE staff on identifying and creating new civic research and design courses, policy decisions, and cultivating community partnerships.  Board members teach civic research and design courses and serve on assessment and selection committees for CCE programs.  Several board members have supervised undergraduate students conducting civic based research and design project in summer as part of the CCE Fellows program.  Two board members lead other centers on campus that are dedicated to outreach: the Center of Race Religion and Urban Life (CORRUL) and the Storm Surge Prediction Education and Evacuation from Disaster Center (SSPEED).  

		SD4_text: Limit to 100 words

		IIA1a_txt: Civic research and design (CRD) courses are upper-level undergraduate courses built around or include a significant community-based research or design project. CRD course requirements:A major assignment that is a community-based research or design project. ;  The generation of a "product" that could be utilized by a community partner.  The product should be appropriate for the subject matter.  For example, students in the Hurricane Risk  Assessment & the Design of Evacuation Policies for Houston class produced a report that was presented to various city administrators.;  When possible, the major assignment should include interaction for students with a community partner or the community-at-large. This may include meeting with community partners to help define the research or design problem, to conduct the research, and/or to present the research findings.;   A public presentation of student work to campus or community audiences. This may include in class presentations or forums such as the undergraduate research conference or conferences sponsored by the CCE.;  and Allow for program assessment.

		IIA1b_1: 17.00000000

		IIA1b_2: .5%

		IIA1c_1: 7.00000000

		IIA1c_2: 12%

		IIa2a_txt: Student curricular engagement with the community generally focuses on research, thus students are expected to develop research skills as part of their engagement.  Students are expected to do the following:  • Identify and apply relevant theories, principles, laws, or models to a specific problem. • Explain how a specific problem relates to broader influences and/or larger questions. • Critically analyze existing theory and/or models in light of their research/design experience. • Identify and characterize the significant dimensions and scope of a problem. • Evaluate evidence and scholarship in a field of inquiry by identifying and accessing relevant information, and evaluating its validity. • Select and apply an inquiry method or strategy that takes the researcher from problem to solution. • Select and apply appropriate research or design techniques and use appropriate instruments to conduct research or develop a design for a specific problem. • Compare alternative solutions and select more practical or realistic ones.    • Apply ideas and/or information synthesized from multiple disciplines to a specific problem. • Work as self-directed researchers and problem solvers.An interdisciplinary faculty committee evaluates the research learning outcomes demonstrated in the final projects from a subset of CRD courses each spring.

		IIA1d_1: 17.00000000

		IIA1e_1: 307.00000000

		IIA1d_2: 2%

		IIA1e_2: 10%

		IIA2b_txt: Students who participate in the Poverty Social Justice and Human Capabilities internship program are expected to think critically about their internships and connect this service learning to the coursework that qualified for the internship. This is achieved through weekly written reflections and a final essay.  Student who participate in the internship program are required to have taken one of several pre approved courses in the spring semester prior to the internship.Most Engineering students complete a senior capstone design course, in which teams of students design a component, product or system as a final project.  Teams are  becoming increasingly engaged in multidisciplinary projects that cross departmental boundaries. Consequently, a consensus is emerging on the learning outcomes expected for these courses.  These include the following:1. Design solutions to real-world engineering problems 2. Work effectively in interdisciplinary teams3. Demonstrate effective communication skills4. Assume leadership roles and responsibilities

		IIA2c_txt: All program outcomes in the School of Engineering are systematically evaluated to determine program strengths and weaknesses. For service learning design project outcomes, faculty teams and expert practitioners assess student final design projects and presentations to determine the level of achievement based on written performance criteria for each outcome.

		IIA2d_txt: When significant change is needed in the course or curriculum, the results and recommendations of the assessment teams are presented to the full faculty for discussion and any decisions on actions that will be taken to improve student outcomes. The Department Chair discusses minor changes and recommendations with the instructor.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: Off

		Study Abroad: Off

		IIA3a_txt: The civic research and design courses described above all include a strong research or design component.  Students are expected to address real-world problems and assist the community. In 2007-2008 307 students participated in 17 courses.  Examples of projects in these courses include students designing a refrigerator to be used on Houston ambulances, analysis of public opinion survey data on  public support for education across 54 Houston area school districts,  and the application of tools and technologies from civil and environmental engineering, political science, and computer science to evaluate plans for Houston's response to major hurricane and flood hazard.  Students also designed a lab-in-a-backpack that consists of diagnostic tools, such as a centrifuge and a microscope, and rechargeable batteries that permit health-care workers to use the equipment in remote areas of Africa where electricity is unavailable.  This project was recognized by the Clinton Global Initiative University.Students participating the Leadership Rice Summer Mentorship Experience (SME) program were placed in a variety of work environments. The program required students to attend a three day class at the beginning of the summer and complete a series of assignments to receive one hour credit.  Several placements were allocated to organizations that seek to engage and serve the community.  Examples include: the Houston Endowment, the Center for Houston’s Future, The Women’s Resource of Houston, AMIGOS de las Americas, the Houston Mayor’s Office, St. Luke’s Episcopal Health Charities, Texas Children’s Hospital, the Baylor Teen Clinic, the Alzheimer’s Association, Ashoka: Innovators for the Public, the National Alliance to End Homelessness, and Deenanth Mangeshkar Hospital in India.  

		Core Courses: On

		First Year Sequence: Off

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: Community engagement has been incorporated into the core courses and capstone projects of several departments and programs on campus.  While these requirements are not campus-wide, they provide excellent examples of incorporating community-based research and design projects into courses.The Program for Poverty Social Justice and Human Capabilities has established a core course HUMA 280: Introduction to Poverty, Justice, Capabilities. The course considers theory and policy oriented towards improving human well-being in the US and internationally.  Readings address not just material deprivations but also gender, racial and ethnic disparities, health status, education, human rights, and political freedoms.Engineering includes senior capstone or design classes that include a community-based project in Bioengineering, Civil Engineering, Electrical Engineering and Mechanical Engineering. 

		IIA4_txt: Stein, R., Vonnahme, G., Byrne, M., and Wallach, M. “Voting technology, election administration and voter performance,” Election Law Journal, 7:123-135 (April  2008)  Zimmer, A., Fang, Z., Robinson, H., Bedient, P. B., and B.E. Vieux “A Distributed Hydrologic Model to Evaluate the Location of Urban Development and Flood Control Storage” Journal of Water Resources Planning and Management, 2008 (Submitted).Fang, Z., Bedient, P.B., and J.A. Benevides “Enhanced Radar-Based Flood Alert System and Floodplain Mapping” Journal of Hydrologic Engineering, 2008 (In press).Bedient, P.B., Holder, A., Thompson, J.F., and Z. Fang "Modeling of Stormwater Pipe System under severe Tailwater Conditions for the Texas Medical Center" Journal of Hydrologic Engineering, May. 2007.Oden, Z. Maria , Mirabal, Yvette, Richards-Kortum, Rebecca "Global Health Technology Woven into Many Levels of Design Courses."  Transactions of Biomedical Engineering Society (2007).Camp, J. and Knightly, E. “The IEEE 802.11s Extended Service Set Mesh Networking Standard," to appear in IEEE Communications Magazine. Camp, J., Mancuso, V., Gurewitz, O. and Knightly, E.  “A Measurement Study of Heterogeneous Backhaul Connectivity in Dense Urban Mesh Networks,” in Proceedings of IEEE INFOCOM 2008, Phoenix, AZ, April 2008. Leonardo Dueñas-Osorio , Robert Stein , and Devika Subramanian. "Quantification of Perceived and Objective Risk Discrepancies in Hurricane-Prone Areas"  under review 

		learning centers: Off

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: Off

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: Several student service organizations focus on K12 mentoring and tutoring.   Wharton And Rice Mentoring (WARM), One-on-One Tutoring, and Rice Campus Girl Scouts, provide student volunteers for regularly scheduled youth and literacy programs in the Houston community.  These activities extend beyond tutoring, but also provide role models to children and encourage them to pursue higher education.The Michael Hammond Preparatory Program in the Shepherd School of Music provides instruction for young children and offers non-credit private instruction in piano, organ, voice, brass, string, and woodwind instruments for children ages 6-18.  The young children's division provides instruction for children ages 2 to 8.The Susanne M. Glassock School of Continuing Studies provides several professional development and training programs.  These include the Leadership Institute for Nonprofit Executives, Human Resource Management, Nonprofit and Fundraising, Teacher Professional Development, and Accounting & Financial Services Education.  The school also provides numerous personal development programs including: Arts, Humanities and Sciences, Lifestyle, Studio Art and Photography, Communication Skills, Personal Finance, and Creative Writing.  In the K12 area the university partners with almost all of the local schools in varying intensities to accomplish the programs some of which are of national significance. The university serves nearly 300+ school districts through out the nation through its programs. Individual projects partner with a number of organizations to accomplish their mission. Some partnerships are listed here. Most Houston-area school districts, Texas Education Agency, Texas High School Project, Project Grad, Houston A+ Challenge, Houston Museum of Natural science, Museum of Fine Arts, College Board, International Baccalaureate Organization, Texas Regional Science Collaborative, KIPP Schools, YES Prep Schools. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular student involvement is the foundation of the work of the Community Involvement Center.  To assist students with individual placements with non-profit organizations the CIC maintains a database of local and national/international service opportunities.  While by no means exhaustive, this database allows students to search across a variety of criteria (such as social issue address by the agency, time commitment required, or geographic region).Students receiving federal work-study funds are eligible for employment in the America Reads Tutoring Program. During the 2007-2008 academic year, 79 students were employed in program and 9,938 hours of literacy-based service were provided to community agencies.The Shepherd School of Music holds concerts that are free and open to the public.  The Rice Gallery exhibits installation art and is free and open to the public. The Rice stadium is open to the public for personal workouts,  the athletic department hosts free movie nights in the stadiums.  The university provides digital libraries and an open-source courseware tool for K12 and other communities to use.  The Rice library is open to the public.Faculty across campus provide their expertise to a wide variety of projects.  For example, for the past 26 years, Steven Kleinberg, professor of sociology, had conducted the Houston Area Survey.  The survey has monitored systematically the continuities and changes in demographic patterns, life experiences, attitudes, and beliefs among successive representative samples of Harris County residents.  This data collected in this survey is used by numerous decision makers in Houston.  

		IIB4a_txt: Rice University is committed to giving back to the community and to meeting the community's needs.  The Center for Civic Engagement was designed to ensure that students and faculty working with the community would learn the value of the experience and “non-academic” knowledge that community partners bring  to the table in collaborations.  The CCE works to ensure that students participating in civic research and design projects produce final products that are grounded in academic research while meeting the needs of their community partners.  Professors in Civil Engineering, Computer Science and Political Science have taught a class entitled Hurricane risk assessment and design of evacuation policies for Houston in 2007, 2008 and again in 2009.  This course is supported by a grant from the National Science Foundation and a contract with the City of Houston's Office of Emergency Preparedness.  The students and faculty are working on producing a web site that provides property owners and renters an individualized assessment of their risk from severe weather events. Rice students, under the direction of faculty in Political Science and Texas Transportation Institute at Texas A&M University have been involved in the design, implementation and evaluation of the City of Houston's traffic incident management program (SAFEclear) since 2006.  The program removes disabled vehicles from Houston area freeways using private wrecker operators.  The students were responsible for designing the freeway segments, analyzing bids to provide wrecker service for each segment and monitoring response times and vehicle collisions.  The City of Houston has awarded the CCE a three year contract to monitor and evaluate the SAFEclear program.Finally, the office of University Relations works to provide the community accurate and up-to- date information regarding campus activities.   It also provides a way for the community to contact the institution.  

		IIB4b_txt: In the K12 area, the Associate Provost participates in a number of community organizations to ensure that alliances with key members are maintained. For instance, the education committee of the East End Chamber of Commerce, The Education and Workforce Committee of the Greater Houston Partnership and American Leadership Forum’s Education Cohorts. Through these forums Rice’s interest in the K12 outreach arena is communicated.

		IIB5_txt: Stein, R. Program evaluation, City of Houston, SAFEclear, traffic incident management program, July 2006-January 2008.Stein, R. and Post, S. Region 4 Education Service Center Survey of Registered Voters: 2008. Klineberg, S. Houston Area Survey 2008. Conducted for past 26 years.Z. Maria Oden.  Summary of Design Education Practices in BME Departments -The design education workshop held at the BME Educational Summit on June 16- 17, 2008 provided an opportunity for educators to assimilate data on how the design process is taught in BME and share best practices with other educators from across the USA.  L. Franklin Bost, MBA, IDSA.CASA Flood Alert System for Houston using NETRAD (Rice University, Principal Investigator: Dr. P. B. Bedient)TxDOT Flood Alert System (FAST) for SH 288 Brays Bayou Section (Rice University, Principal Investigator: Dr. P. B. Bedient)Camp, J., Knightly, E. and Reed, W. “Developing and Deploying Multihop Wireless Networks for Low-Income Communities” in Proceedings of Digital Communities 2005. Napoli Italy (June 2005) Stein, Robert M.,  Rice University, Gavin Dillingham, City of Houston Planning Department,and the students of Poli. Sci. 338 Policy Analysis, Rice University, Spring 2007. "Policy Brief on Katrina evacuee and crime patterns", prepared for City of Houston Planning Department, June 8, 2007.Leonardo Duenas-Osorio, et al  "Perceived and Objective Risk Discrepancies among Shadow Evacuators," Texas Hurricane Conference, Galveston, Tx May 21, 2008

		III1_txt: Supplemental documentation Q 3 (page 21) - student involvement.Rice Building Workshop students have worked tirelessly to renovate many original single-family bungalows and to design and construct new housing in Houston's Third Ward, one of the oldest neighborhoods in Houston. In a collaboration between the Schools of Architecture and Engineering, the Solar Decathlon home is a multidisciplinary, student-led, design project, selected by the Department of Energy as one of 20 US teams to compete with other teams from abroad to build liveable, energy efficient, and marketable solar-powered houses. The Rice team entry, "Ze-Row," a zero energy house, is the next model for low-income Gulf-state rebuilding, and specifically designed to house single families in Houston's historic Third Ward community. Students have managed team organization, participation in the competition, fundraising, and design. In 2009, they will be responsible for building the house on the mall in Washington, DC, transporting it back, and rebuilding it on its intended site in Houston.

		III2_txt: Rice university is highly decentralized.  Consequently there a numerous centers and programs on campus dedicated to engaging the community.  These programs include:The Boniuk Center for the Study and Advancement of Religious Tolerance seeks to understand and promote conditions conducive to sustainable, peaceful coexistence among people of different religions around the world.  It achieves this goal through numerous programs open to the community.The Center on Race Religion and Urban Life conducts research, works with community partners, and hosts guest speakers.Houston Enriches Rice Education supports a visiting lecturer series and  a speaker series that highlights local leaders.  Rev. William Lawson, a significant figure in the Civil Rights Movement and a well-respected community leader, was the first visiting lecturer. It also holds an essay conducts for students at inner-city HISD high schools. Rice 360°: Technology Solutions for World Health is a new institute that is being created to test and disseminate new technologies and educational programs that help achieve the United Nation’s health-related Millennium Development Goals. These include halting the spread of HIV, slashing the mortality rate of children under 5 by two-thirds and reducing the number of women who die from complications of pregnancy and childbirth.   Storm Surge Prediction, Education, and Evacuation from Disaster center organizes leading universities, researchers, emergency managers, and private and public entities to better address severe storm impacts in the Gulf Coast area. The Center addresses severe storm and hurricane research and storm surge prediction;  radar-based rainfall and flood warning systems for urban and coastal areas; state-of-the-art educational programs for workforce training and public awareness; infrastructure risks assessment, and evacuation plans linked to the best warning and transportation systems, and societal needs. K12 Initiative brings in over 3000 teachers annually to the campus from over 350 school districts across the nation and the world. The university has key programs that schools have been depending on for years. The professional development programs are well known in the Houston community as some of the most rigorous opportunities available for teachers and students. The initiative also coordinates all the K12 outreach programs of Rice University.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
 


 11







d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 


 12


 


 







 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3
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			7
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			10


			11


			12


			13


			14


			15





Page &P&R&A







RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The over-arching Mission Statement of the University of Massachusetts Medical School (Graduate Schools of Nursing,  Biomedical Sciences and Medicine)  is “to serve the people of the Commonwealth through programs of national distinction in health sciences education, research and public service."  The Community Benefits Mission of UMassMemorial Health Care (UMMHC), the school's  clinical partner, states that UMMHC “is committed to improving the health status of all those it serves and to addressing the health problems of the poor and other medically underserved populations. In addition, non-medical conditions that negatively impact the health and wellness of our community are addressed.”

		IA2_text: In keeping with the integral public service component of our academic health center’s overall mission, community engagement is recognized in various ways at award ceremonies and celebrations. Internal Awards and Celebrations recognizing community engagement:School of Medicine:        -Medical School Community Faculty Educator AwardGraduate School of Nursing:        -Graduate School of Nursing Community Faculty Award         -Graduate School of Nursing Community Service Award         -Graduate School of Nursing Advanced Community Service Award Graduate School of Biomedical Sciences:        -GSBS Student Service AwardCampus-wide:         -President’s Public Service Award        -A variety of service learning opportunities are offered to medical and nursing students through Community Health Clerkships. The community advisors/preceptors who educate students during their clerkships are invited to luncheons for feedback during the process and later recognized at an annual celebration of the student’s projects.         -UMass Memorial Health Care has partnered with community organizations to host a Big Read celebration, the only hospital in the US funded by the National Endowment for the Arts to restore reading to the center of American culture.         -Annual Alumni Affairs Breakfast for graduating senior medical students provides recognition to students who lead or are involved in service learning programs.External Awards validating Community work are bestowed each year to students and faculty.(See additional awards in the Wrap-Up Section)

		IA3a_text: Because UMass Worcester’s engagement with community is almost always health-related in some capacity, assessment of community perceptions likewise focuses on health-related needs and concerns. -On the website introducing UMW’s Commonwealth Medicine division, it explains that “because no two communities are alike, we work collaboratively with local partners … " our approach includes listening and learning about what makes each community unique. Awareness of cultural, diversity and demographic issues is central to our discovery process.” -One component of Commonwealth Medicine is the Office of Community Programs (OCP) that also analyzes community needs with a special emphasis on populations with limited access to care as well as the ways in which state agencies can meet these needs. -Another avenue for eliciting community feedback is through engaging the community faculty of the Community Health Clerkships. During the Clerkships, the institution seeks out the community faculty for feedback on improving the course. The assessment is conducted systematically with formal evaluation forms collected at an annual review and reception. --UMass Worcester has executive leadership and faculty represented at Common Pathways, a local coalition of a wide array of people interested in improving the health of local citizens. The group is deeply committed in conducting a community-wide assessment. John O’Brien, the CEO and President of UMMHC has taken a personal leadership role in leading researchers, faculty and staff from UMW to work with Common Pathways.  A key on-going goal  for UMW is to hear regularly from agencies and consumers their perceptions of UMW's engagement in their neighborhoods through three community forums each engaging 100-150 citizens.--The Community Benefits Advisory Board, consisting of non-profit leaders from throughout the City of Worcester, gives feedback to the leadership at UMass Memorial Health Care about the array of community services provided by the clinical system. --UMASS Worcester has sponsored the Massachusetts Statewide Area Health Education Center (AHEC) Network since its inception in 1978.  Each of the 6 MassAHEC center including the statewide office at UMASS Worcester is guided by either a non-profit corporation established as a regional AHEC or by advisory boards representative of the communities they serve. The Statewide AHECNetwork also hosts quarterly advisory committee meetings consisting of the AHEC sites and campus leadership to gain feedback on programs and new initiatives.-Recently, the UMW/UMMHC Strategic Planning Task Force analyzed and discussed eight other academic health centers to better understand their critical success factors with one of the most important measures of success being patient satisfaction.  A selected key criteria of the institution-wide plan is "Community Impact" that is heavily influenced by excellent patient care and community responsiveness.

		IA3b_text: The institution appreciates that the data is only as useful as the change it initiates. The following examples reflect the institution-wide use of assessment data.         In the case of the Community Health Clerkship course, the supervising faculty from the medical and nursing schools meet annually. At those meetings, they review feedback collected from community faculty, from participating students, and from all of the community members with whom they and their students have interacted during the 2.5 week clerkship in the 24 engaged communities.  This data is incorporated resulting in adjustments to the following year’s course.        Another specific example of the implementation of assessment data is the  establishment of New Office to Advance Primary Care.  A need for more primary care clinicians has been identified and detailed.   Statewide Work Force data from throughout the state is being used to develop policy and program initiatives to bring more primary care clinicians to the cities and towns of the state. Already, the application process for acceptance into the School of Medicine has been modified to seek out and recognize interest in primary care practice. Financial incentives for primary care have also been developed for students and new state legislation for this purpose recently passed.       Data and recommendations from the Community Benefits Advisory Board are consistently used by executive leadership of UMMHC to improve existing programs and develop new ones accordingly.       Data from Commonwealth Medicine has been utilized by UMW in a variety of ways.  Optional Enrichment Programs, providing more in-depth community learning opportunities for students, have been designed from this data, such as substance abuse and elder services.       The Strategic Planning Task Force endorsed the importance of continuous quality improvement that is driven by collecting data to assess and respond to patient satisfaction.  Mechanisms to assess this data regularly is one of the Plan's highest priorities.

		IA4_text:        At the homepage of the UMass Medical School website, among the main links is “Public Service.” Following the link to “Public Service” provides an introductory narrative, an explanation of programs in place, and opportunities for getting involved in the community.        The Office of Public Affairs and Publications is a “resource, advisor and an advocate” for the many departments, programs and services falling under the umbrella of UMW. Its audience is both internal and external. Below are publications of note:-Vitae: a magazine released three times a year profiles the School of Medicine, Graduate School of Biomedical Sciences and Graduate School of Nursing. It describes their contributions to education, research and public service with features, news briefs, grant announcements, alumni and development updates and guest editorials. -Focus: newsletter published once a month which covers institutional news and events, such as faculty, staff and student achievements, and new initiatives.-Partners in Service: stand alone publication highlighting the outreach initiatives of UMW and various community partners.-Community Connections: a departmental newsletter of the Department of  Family Medicine and Community Health. It details current partnerships, initiatives, and projects which directly impact the community.        In marketing  the institution to prospective students during the recruitment and interviewing process, community outreach, involvement and partnership is emphasized. The “Guide to Community Service and Service Learning Opportunities at UMass Medical School” is distributed to and discussed with all interviewing students.        The clinical partner, UMass Memorial Health Care (UMMHC), also distributes many marketing materials emphasizing community engagement. Each of UMMHC’s members distributes community newsletters that include recent news, important health facts, information on support groups, and hospital events. Annually UMMHC publishes a Community Benefits Report profiling its community outreach, service, and partnerships.

		IA5_text: Chancellor/Dean Emeritus Aaron Lazare began an ambitious strategy to work with state agencies and to partner with communities throughout the state nearly 20 years ago.  That project has blossomed into the Commonwealth Medicine Program (CWM) that is a key ingredient to our community involvement throughout Massachusetts and with other states.  John O’Brien, President of UMASS Memorial Health Care, the clinical system partnering with UMW, has led that system forward in a similar, linked manner over his five years here.  Mr. O’Brien, who previously led Cambridge Health Alliance and the Cambridge Health Department, has brought a public health, community oriented focus to the work of this multi-hospital and 400 member group practice that represents the largest health care delivery system in New England outside of Boston.   Chancellor designate Michael Collins has embraced a community-academic partnership as the foundation for his leadership. During his 2008 Commencement Reflections, Interim Chancellor Collins reiterated to the graduates “we have been given the privilege to spend our lives in service to others.” UMW's commitment to public service “is exemplified by the efforts of its employees, from regular awardees of the UMASS President's Public Service Award such Tom Manning for his work in establishing CWM to  Noble Laureate Craig Mello's leadership in the Governor's recently funded Life Science Initiative, to employee leading contributions to the Commonwealth of Massachusetts Employee Charitable Campaign (COMECC).”For the future, the Institutional Strategic Plan has recently advanced a specific approach to create a “Provost-level leadership structure to align and enhance Global Health Initiatives spanning the mission of education, research, and clinical care and service.”From graduation speeches to many publications to presentations before community groups leadership not only talks about community collaboration and dialogues with community leaders, but most importantly demonstrates this through partnerships and commitments.

		B1_text: Our academic health center houses a wide variety of people in a wide variety of roles at a wide variety of locations. The community we serve is even larger and more diverse. Consequently, the services and programs developed to support and advance community engagement are often coordinated by localized infrastructure. For instance, the Community Health Clerkships are coordinated by an interprofessional steering committee of three School of Medical faculty and three Graduate School of Nursing faculty.  Or at UMMHC, the Community Benefits Advisory Board consisting of community leaders helps direct their community engagement efforts with UMW represented on the board.  Over the past ten years the Office of Community Programs (OCP) has used a wider lense and “functions as a bridge between the academic community and the near and distant communities served by UMass Worcester.” It brings care to medically underserved areas—from oral health initiatives to forming new community health centers to educating over 300 medical interpreters annually. -The UMW Office of Continuing Education plans and arranges a significant amount of community-based continuing education utilizing a campus/community planning structure.-The Massachusetts Area Health Education Center Network (MassAHEC), sponsored for 30 years by UMW, is based at UMass Worcester, along with 6 community-based Centers located in medically underserved regions of MA. The AHEC program is dedicated to developing health professionals to serve ethnically and culturally diverse, and low-income communities and utilizes both a statewide advisory committee for guidance as well as regional AHEC boards.-In Translational Research community outreach initiatves will be established to allow multilateral communications between the UMMS research community and the community at large.  Such initiatives should inform the community of opportunities to participate in UMMS research and mos -The Service Learning Committee of UMW embodies the inter-professional character and campus wide need to coordinate across various domains including community representation. -Most recently, the Strategic Planning Task Force has indicated the need for a “governance structure, which enables joint leadership positions and cross fertilization across UMW.” Consequently, one of the goals outlined for the future of UMW is to “create a joint Office for Public Service activities to develop, maintain, and publish a living inventory of public service initiatives throughout UMW.”This application process has challenged leadership to consider additional mechanisms whereby enhanced campus/community collaboration and information sharing can be regularly assured and maximized.  A joint clinical/academic Office of Public Service will be a tangible step in this direction, at the same time respecting the decentralized leadership in schools and departments promoting engagement.

		B2a_Text: OME funds summer assistantships, student stipends and faculty support, community preceptors; AHEC provides teaching honoraria to all community based family physicians in the 3rd year clerkship and has for 30 years;  Nursing  underwrites faculty and course work;  UMW supports Pipeline Collaboratives, UMMHC supports Community Benefits OfficeTotal:  $ 930,000 

		B2b_text: UWM has received a significant amount of external funding supporting efforts beneficial to the surrounding community. Some of the funding organizations are nationally prominent and others are local agencies. Certain grants facilitate community based research and evaluation; others improve services offered to the community; still others support student-driven programs.  -Health Foundation of Central Massachusetts, Kellogg and Robert Wood Johnson – for children's oral health -Hartford Foundation  Grant:  Geriatrics Education-Public/Private funding for the Regional Science Resource Center for K-12 science education-Students have successfully written grants for  projects including Marrow for Tomorrow, the Legacy Program, and  Rotary and Trustee Travel Scholarships-Of special significance is the UMW special relationship with state agencies through CWM that produces creative funding mechanisms whereby UMW carries out a broad array of services to special and vulnerable populations throughout the state including all state corrections health services, supporting community health center and dental service development, programs for developmentally disabled citizens,  outreach for the new health insurance programs to name a few.  Faculty participate in planning, developing and evaluating programs.  Learners are involved in many ways, e.g. the Corrections Medicine Nurse Clinician training track 

		B2c_text: Yes, fundraising directed to community engagement occurs in a range of contexts. -Academic faculty and alumni help in fundraising efforts for student and faculty outreach trips around the world.  Recently global faculty exchange initiatives have been funded and will expand in 2008.-UMass Worcester faculty together are among the “top five leading state agencies to donate to charitable organizations”-UMMHC, in collaboration with the Common Pathways , has committed its own funding ($1 million over 5 years) and released a 2008 Request for Proposals to "Address Obesity in Children and the Health & Wellbeing of Youth in Worcester"-UMMHC has a Community Benefits Program for its 5 hospitals.  The Program earmarks funds directly to community projects,  e.g. the establishment of the Ronald McDonald Care Mobile that serves the Worcester Schools & elder housing projects.  Annual funding tops $10.5 million-Student advocacy has been demonstrated in successful student fundraising ranging from many Rotary scholarships for global health work to local support to operate four free health clinics. A new strategy with the Development Office focuses on more funding for Global Health initiatives utilizing student experiences through targeting alumni.

		B3a_text: Tracking exists, in some manner, for all forms of community engagement at UMW. -Surveys to community partners/faculty track the engagement during Service Learning courses. Pre- and post-tests or longitudinal questionnaires track the changes among students as a result of their engagement with community. Regular marketing and summary materials track public service activities. One of the main roles of UMass Memorial's Community Benefits Program is to document community partnerships and service.-In an effort to centralize the tracking and documentation of community engagement, the institutional Strategic Planning Task Force has called for a "joint office for public service initiatives" which would both track and measure the impact of community-minded initiatives. -The Office of Medical Education (OME) and the School of Nursing and the Graduate School of Biomedical Sciences (GSBS) all monitor external activities of students whether as part of the formal curricula or through voluntary commitments that often comprise the "informal curricula" when possible.  An example of this is the Dean's Letter for all graduating medical students that purposely includes community service whether through a course, clerkship or student initiatives.  Also, in the medical school OME follows student responses to the AAMC Graduation Questionaire that highlights student opinions about their skills in handling -Because so much of the education of health professions learners, who range from first year students to residents, fellows and post-doctoral students, involves patient service at its coreall education programs monitor and report student performance at the personal health care level.  A more challenging tracking function targets the population work carried out by learners, again as part of their curricula or through their service learning contributions.  Increasingly, efforts are being refined to capture these experiences across the board rather than just within key, emblem courses.  In this approach our institution owes much to the School of Nursing which has systematically included tracking and documentation of service learning experiences and results throughout their courses and tracks.  -Seeking stronger student representation from underrepresented and disadvantaged populations, particularly from Massachusetts has been an ongoing effort of UMW through the Office of School  Services offering enrichment and counseling programs in the summer and during the school year targeting high school and colleges students from under-represented or disadvantaged backgrounds.   This is a key community investment to assist in producing future students at UMW that is supported through effective tracking and engagement with  participants.

		B3b_text: Once data is collected it is discussed by appropriate committees and used to sculpt the following year's program with community partners where appropriate.  -The Community Health Clerkship uses both partner data and student data as key feedback information to the preceptor and agency for the following year's student placement.  Many of the 30 agencies have been partners in this clerkship for over 20 years and value the student input.  For the Clerkship's part it discusses agency  and student  data so the actual placement can be revised when necessary.  This data is extremely important as positive reinforcement to a program that involves all first year medical students and 30 nursing students.-UMMHC requires regular reports from the community grantees to which it awards Determination of Need funding, such as the present initiative to address child and youth obesity in Worcester.  This data informs all as to program effectiveness and the suitability of renewed funding.-Within the primary care residencies there are many opportunities to analyze the data being provided from community placements, whether longitudinal in nature as in family medicine or on a block basis in medicine.  This data informs the residency leadership as to improvements or reinforcement that are appropriate.  -The School of Nursing has a continuous feedback loop from its service learning courses and community placements that is used in planning continuation or additions to new areas.   -Reaching out and working with middle school and high school science teachers in Massachusetts been a key long-term strategy.  Providing science updates through conferences, model curricula, field experiences, and materials have been hallmarks of the UMW Regional Science Center.  Data from the feedback of teachers and their students have informed the direction and emphasis of these community based programs regularly. -Data from UMW Pipeline programs is reviewed to determine the effectiveness of enrichment and youth health career programs.  Long term tracking is key to future student recruitment for our campus

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Keeping reflective journals is one mechanism that is used in many service learning courses or within community focused elements of the medical and nursing curricula.  Learners come well prepared from their undergraduate years to use this tool, while older learners need some instruction, but quickly see maintaining a reflective journal as a natural extension of their past work as an aspiring health worker.  The challenges of an effective journal mechanism are several including less emphasis on chronicling and more on learner reaction to the learning experience;  consistent and timely review and feedback from faculty; and appropriately sharing journals with community agencies. The following excerpts are from learner journals:"...how well the interdisciplinary team works together.  Everyone generally seems to enjoy working there.  They see the inmates as people who somehow were steered wrong.  Providers worked hard at making sure the lives of inmates were the best they could be..."Re: ill inmate being admitted to hospital,"He looked up at us in all his discomfort, he managed a smile of gratitude.  This is one of those cherished nursing  moments that remind you of why you became a nurse in the first place.

		B3d2_text: As faculty rely on community placements at the community learning site for their courses, clerkships, assistantships and rotations, it is crucial to have immediate feedback from the learner and host site as to the effectiveness of the placement. Timing is important so that the immediate experience may be influenced through feedback from faculty and dialogue among faculty can take place for future learning improvement.Supporting students in community engagement by definition results in faculty assessing impact of learning in the Community.  One Dean has responded "Through our collective students' eyes we learn exponentially more about a community than we would through merely our own lenses."  While this is an eloquent statement it is a common feeling among faculty that teaching, clinical care delivery and research are all enhanced when we are involved authentically with communities, patients, and applied research projects through the work of community engaged learners.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Worcester is an older, former industrial city in the Northeast that has a long history of welcoming immigrants.  Over the past twenty years, Latinos, Southeast Asian, Portuguese, middle European and Russian peoples have come to Worcester in significant numbers.  More recently, African immigrants have arrived with large numbers from Ghana and Liberia.  Unfortunately, birth experiences for Ghanaian women have been poor and many babies have died resulting in an infant mortality rate that is very high.   Faculty, students, residents, researchers and staff of UMMHC have all come to know this devastating community impact.  It is a topic of much discussion and analysis in the university and with the community.  It has provided a visible personal health improvement need  as well as heightened appreciation for population based interventions.  From developing a City-wide infant mortality task force led by our Chair of Pediatrics to working with the two community health centers in Worcester to improve patient access, prenatal care and delivery and follow-up, to students working with the African community in jointly establishing the AKWAABA Clinic specifically for Africans  UMW and UMMHC have joined with the community in confronting this devastating development that has so many cultural and health belief elements.  African leaders in the community have valued this collaboration.

		B3d4_text: UMW and UMMHC are linked, growing institutions in search of research dollars, providing affordable education experiences and satisfying the demands of many constituencies in the education and service sectors.  Increasingly, the service and service learning experiences of students, residents and faculty are looked to for insight in how we are providing public service, which is at the core of our missions. Efforts are underway to strengthen the flow of useful information to the institution.  This can be as simple as UMMHC commenting each day in its system wide e-news about patient satisfaction comments to using the data from student questionnaires to informing faculty as to the effectiveness of medical students working in the community.   Community information infusion techniques have already been noted.  This application has raised the issue of going further, building upon useful past practices, and developing more visible, accountable mechanisms that are strategically placed to use the data and tracking information from learners to influence both education and service at our institutions.  

		b3e_text: It should be reiterated that this data is valuable for many reasons, not the least being important information for community partners as it tells them much about the partnership, the roles being carried out by the participants, and the integrity of their institutional partner, which takes seriously its role in being an effective collaborator.-Using UMMS as an illustration, in the future community data regarding student learners will become key to the new curriculum in the medical school as it will assist in developing the criteria to assess achievement of the Advocacy competency.  Over the past several years faculty and medical students have coalesced to develop a competency based curriculum.  In a competency based curriculum, outcomes are defined in terms of how students are able to apply knowledge and skills in situations mimicking the real tasks physicians perform.  Student fulfillment of these competencies (Physician as a:  Professional, Scientist, Communicator, Clinical Problem Solver,  Advocate, and Person) will be assessed by new and existing measures including:  faculty and resident observations in both pre-clinical and clinical settings; exams and assignments; patient write-ups; and Objective and Structured Clinical Examinations.   Through the Advocacy competency our graduates will understand the importance of educating the entire community about health-related issues and recognize the physician's responsibility to contribute to the larger community.  Structured feedback from community partners, whether from community clinicians or from agencies serving population groups will be key to ascertaining the graduates' behavior in fulfilling this competency that includes individual patient advocacy skills and behaviors to working effectively in solving community-wide problems. -It would be an oversight not to note that the educational philosophy embedded  in this competency is very evident in the education of graduate nurses and in residency education.  Nursing uses data to inform its courses on an annual basis increasingly focusing on community outcomes.

		B4_text: -Strategic Planning Task Force co-chaired by Terence Flotte, MD (Dean, Provost, Executive Deputy Chancellor, University of Massachusetts Medical School) and Walter Ettinger, MD (President, UMass Memorial Medical Center) and advised by six work groups (one being focused on Public Service) concluded its work in May, 2008.  -The main thrust of the new institutional mission is to “advance health and  wellbeing.”  -the Vision for UMW includes “paring to create and optimize health care  initiatives that improve the health of the communities we serve.” -one of the evaluation criteria for the new Plan is “Community Impact.” Patient  satisfaction measures are prioritized and communication and collaboration with community is emphasized -the need to “continue to innovate in the arenas of inter-professional learning    and experiential learning” (Service Learning) -the importance of responding to the “research priorities of the community” -“expansion and enhancement of educational partnership/affiliations” - the strategic plan calls for the creation of a “Joint  Office for public service activities” that would “create, maintain and publish a  living inventory of public service initiatives, measure the impact...and identify synergies, gaps and opportunities in public service initiatives”.

		B5_text: The institution provides many forms of professional development support for faculty and staff. Commonwealth Medicine-Professional development programs at Commonwealth Medicine include Cross-Cultural Training, Developmental Disabilities Staff Training, Foster Care and Adoption Training, HIV/AIDS Education and Training, MassHealth Training Forum, Medical Interpreter Training,  co-sponsoring the Outreach Worker Training Institute with the MassAHEC, and Physician Communication and Performance Training. Office of Medical Education -Medical school students complete clerkships under physicians, a crucial learning process for the students. Many of those physicians are in community-based settings where medical care is provided to community members. As professionals whose engagement with community is deeply embedded in their daily work, they are role models for the students in the clerkships. Seminars on faculty advising, working with challenged learners, improving office teaching skills are provided for all faculty whether institutionally or community based.-For these preceptors and other community-based faculty, the Office of Continuing Education at UMW provides professional development support in the form of CME credits, AHEC honoraria, access to a community-based education database, on/off site faculty development and library access.  GSN has provided health literacy education to faculty MassAHEC provides annual professional development training for staff in our community-based offices. Last year’s topic was Health literacy and in FY ’09 the focus will be mentoring and student portfolio development.  AHEC staff annually educate 300 health workers in the pedagogy of language interpretation.  Key to the advancement of health worker knowledge is the training of trainers that is conducted by AHEC and OCP across the state. Faculty have been sent to CCPH Service Learning Institute and to Healthy Communities Massachusetts Training Workshops. UMW created and offers:  Teaching for Tomorrow, a long-standing program targeting skill development in primary care teaching.

		B6_text: -A specific approach in the institutional Strategic Plan is to “establish community outreach initiatives designed to allow multilateral communications between the UMMS research community and the community at large" welcoming the community with “opportunities to participate in UMMS research” and also seek out “the research priorities of the community.”-Clinical Translational Science Award planning process – as part of a grant program, ten community leaders met monthly for a year about health issues important to the community and how to connect research to patient care. They continue to inform the institution as voices representative of the communities needs and hopes.-MassAHEC is a network of community-based organizations across the Commonwealth. Most are hosted by and located in community health centers and public health departments. Each AHEC customizes their mission and service delivery according to local community needs and their voiced health concerns. -The Community Benefits Advisory Board of UMMHC is comprised of a diverse set of community representatives from across the Worcester area.  As members they offer input and help shape the community initiatives of UMMHC.-UMW is closely involved with Common Pathways, a grassroots organization using the Healthy Communities blueprint to expand the voices for community health. UMW faculty and administration play active leadership roles in Common Pathways-At the state level, our unique partnership through CWM with state agencies has witnessed  expanding relationships with the State Medicaid Authority, the Department of Public Health (DPH), Corrections, and the other Health and Human Service agencies.  These agencies have responsibility for populations throughout the Commonwealth and it is an honor to discuss with them "best approaches" and to directly influence the care, the programs and work force that serves underserved and vulnerable members of the community.-GSN utilizes input from a Dean's Advisory Group on community practice, a geriatrics advisory group and Chief Nursing Officers from local hospitals

		SD1_text: -Coinciding with the increase need for primary care physicians, UMW is working to recruit, educate and retain students and staff with interest in primary care. Many students stay in the UMW system and become faculty after completing residencies. Consequently, an interest in community engagement and primary care is fostered among students and residents.  Our primary care education has insisted on primary care skill development that includes public health and community involvement.  We expect our faculty to embody these values and skills and use them as employment criteria. -Screening for commitment to community engagement is part of the interview process for faculty at the Graduate School of Nursing.  GSN values highly past community engagement and effective Service Learning Skills in the review of all new faculty applicants.  Demonstrating competency with The Scholarship of Integration, which is one of four criteria for selection, recognizes the ability of the applicant to work in interdisciplinary settings providing leadership both on campus and within the community, fostering community linkages wherever possible, -Our Campus is part of a University-wide initiative through the National Faculty for the Engaged Campus Initiative that aims to advance school policies in securing faculty committed to community engagement and include performance in faculty advancement and tenure.-In the medical school and within UMMHC, the hiring process for clinicians and particularly clinician educators incorporates indicators that will identify and assess the applicants skills in providing clinical service that not only serves individual patients, but also contributes to the well-being of the broader community of patients or a geographic area.  Experience in these areas will be critically important to the hiring decision.

		SD2a_text: -GSN Promotion Tenure and Review Document: community engagement is recognized at every level for hiring, promotion, and tenure.  To directly quote the Nursing  Policy on promotion:"The Graduate School of Nursing's view of scholarship recognizes that knowledge may be acquired in a variety of ways; through research, teaching, practice, service, and service learning.  Scholarship involves a lifelong commitment to thinking, questioning, and pursuing answers towards the betterment of humankind and the communities in which they live."There are four aspects of scholarship of the Nursing Promotion template all interwoven, one of which is dedicated to service:"C. Service (Scholarship of Integration)1.  Recognized as a leader in interdisciplinary and community activities. 2.  Collaborates with other faculty members outside of nursing to realize mutual      professional goals.3.  Demonstrates continued growth in degree of responsibility assumed in      interdisciplinary and community linkages." The medical school includes service as one of the three keystones for advancement:  education, scholarly activities and service (direct care and/or public service).  Candidates for promotion develop a portfolio that articulates these attributes providing evidence of accomplishment.  The Associate Vice Provost for Faculty Affairs has stated that "the promotions committee in its review includes rewards for the scholarship of community engagement in its deliberations.”  With the emphasis in the new strategic plan on excellence in public service, promotion policies will be reviewed and reconsidered.  The effective adoption by the School of Nursing of the Boyer approach to scholarship will be reviewed for its potential for adoption by the faculty of the other schools at UMW.

		SD2b1_text: UMW values faculty who incorporate Service Learning as a type of scholarship, as an effective teaching tool, and extends engagement to community based research initiatives.  Reflecting on participation in and commitment to the national "Faculty for the Engaged Campus" initiative, we classify community engaged scholarship as scholarship that involves faculty in a mutually beneficial partnership with the community. It consists of teaching, discovery, integration and application. The UMW School of Nursing encourages faculty who incorporate community engagement through the "Scholarship of Integration" demonstrating continued growth in  responsibility assumed in interdisciplinary and community linkages.  

		SD2b2_text: 

		SD3_text: Without question students rise to leadership roles in community programs. Their initiative, involvement and persistence have made our schools renowned for engagement and have  become a clear criterion for applicants interest in matriculating at UMW. Several examples follow:-Center for Healthy Kids in a public housing project was created by medical students and continues to be operated by students on a weekly basis-At one MassAHEC Center a Youth Advisory Board was established over ten years ago and provides students with their own forum for participation and advocacy in the organization and in the community at-large. -A Student-initiated optional enrichment elective: “The Bigger Picture: Health Issues Affecting the Community of Worcester” came out of student experiences in the Community Health Clerkship-A great many of student-led groups and volunteer groups/programs exist including: Adolescent Medicine Interest Group    Asian Community Outreach Organization Disability Interest Group                           Pediatric Book Buddies QMASS                                                            Big Brothers, Big Sisters Refugee School Mentoring                      Health Professionals for Human Rights   Well Being Newspaper                     Marrow for TomorrowA study of medical student involvement a number of years ago indicated that over 90% of students were involved in a community project in service and/or learning during the course of each year, typically involving multiple encounters.  This high degree of engagement continues to be evident through the multiplicity of projects and demonstrated leadership across the schools.Finally, the Pathway on Serving Multicultural and Underserved Patients a voluntary commitment over a four year period made by 25% of each medical school class.  In this program, students learn and serve underserved populations in Massachusetts, oftentimes learning through a global experience with that population in-country.  Mentoring, public health focus, and leadership development are part of this highly successful program.

		SD5_text: Each school handles its own faculty governance responsibilities.  UMMHC through its Community Benefits Advisory Committee, on which sits the Chair of the UMMS Service Learning Committee, manages community engagement activities of the clinical system.  The Service Learning Committee, comprised of UMMS, School of Nursing faculty and a community representation comes closest to faculty governance.  The School of Nursing incorporates regular discussion about community engagement in its faculty governance committee.The Education Policy Committee of the Medical School routinely monitors community engagement and community learning experiences and this group is responsible for the School meeting the student advocacy competency for graduation.   Serious discussion is taking place in light of the Strategic Planning Task Force advocating for a Public Service workgroup to include the over-arching issues of community engagement at this highest administrative level. 

		SD4_text: -The community engagement efforts of students participating in the course entitled “Pathway on Serving Multicultural and Underserved Patients” are on transcripts. -All optional enrichment electives in which GSN, UMMS, GSBS students participate are listed on their respective transcripts. Student internships, field experiences, and service learning experiences are documented and assembled into chronological student portfolios, submitted with transcripts.-For the GSN,  transcript notation identifies required and optional SL courses.  -Medical School Deans' Letters sent to residencies to which senior students are applying, incorporate community engagement experiences and community projects.  

		IIA1a_txt: The Annual Report “A Guide to Community Service-Learning Opportunities at UMASS Worcester 2007-2008” is a helpful resource for current and prospective students. It defines service learning as “a form of experiential education that addresses human and community issues. Learning occurs through active participation in thoughtfully organized service that is linked to curriculum requirements. Structured reflection provides an environment in which students think, talk and write about what happened during the service work and its implications for their academic, professional and personal development.” The process for identifying Service Learning placements and course development grows out of community needs. Frequently, community members seek out UMW faculty and identify opportunities for student learning/service. In other instances, students perceive needs and take it upon themselves to develop Service Learning experiences. The Service Learning Committee, with members from the schools of Medicine and Nursing, MassAHEC, and Global Education, oversee this process. The committee aids in the organization, development, adaptation, and reporting.  While this process is in place it should be noted that as an AHSC covering the learning, clinical service, and research territory that we do, our general approach has been decentralized with a degree of self-declared approaches to SL. 

		IIA1b_1: 20.00000000

		IIA1b_2: 5-10%

		IIA1c_1: 6.00000000

		IIA1c_2: 25%

		IIa2a_txt: As an educational community, UMW strives to produce graduates who will become caring healers and advocates by assuring that they possess the requisite knowledge and skills and by strengthening their natural talents and desire to care for others.  The multiple roles required of graduates of the medical school, and the associated competencies that graduates must demonstrate, form the basis for a new way of organizing what is taught, how it is taught and the methods for evaluating medical student performance.  Six roles, which form the cornerstone for our new curriculum embrace the following educational objectives, are "Physician as... Professional, Scientist, Communicator, Clinical Problem Solver, Patient and Community Advocate and Person".    In a competency-based curriculum for medical students, outcomes are defined in terms of how students are able to apply knowledge and skills in situations mimicking the real tasks physicians perform.  The Patient and Community Advocate role directly calls for UMW graduates to "understand the importance of educating the entire community about health-related issues and recognize the physician's responsibility to contribute to the larger community".  Essential experiences to these ends take place in the community with community partners.Nursing has school-wide learning outcomes for SL courses focusing on the health of populations & community practice.

		IIA1d_1: 290.00000000

		IIA1e_1: 350.00000000

		IIA1d_2: 14%

		IIA1e_2: 60%

		IIA2b_txt: Several departments in the medical school, most notably Family Medicine (FM) and Community Health and Pediatrics derive student learning outcomes in part from their post graduate residencies.  In FM residents are the learners who become competent in assessing and understanding the requirements of the Residency Review Committee (RRC), a national accrediting body,  for outcomes in Community Medicine that teach residents to assess and understand important community health needs of the communities in which they work; an ability to inventory and utilize community health resources, such as school health services; and attaining an understanding and skills in selecting appropriate disease prevention/health promotion activitiesPediatrics follows the RRC for Pediatrics that includes as one of its learning outcomes Community and Child Advocacy Experiences.  This takes place through structured educational experiences and experiential components for learning and methods of evaluation, that prepare residents for the role of advocate for the health of children within the community utilizing "community-oriented care with focus on the health needs of all children within a community, particularly underserved populations".  Expected Resident learning outcomes, reinforced by the RRC requirements, are clearly transferred to medical and nursing students working with them.

		IIA2c_txt: -The Residencies closely monitor the RRC outcomes and document compliance-The Service Learning Committee systematically assesses each year's outcomes.   Ninety-seven percent of all medical students sign the UMW Learning Contract that reduces student tuition by 2/3's in return for students agreeing to come back to Massachusetts and practice primary care or with an underserved population after residency.  The experience of the LC has been closely monitored for the past 20 years-The Graduate Survey of the AAMC which is completed by all students provides an annual appraisal of key outcomes-Pre- and post-tests are collected from students to help assess their growth and competency in areas including cultural awareness, comfort in community  settings, and leadership. These tests and surveys are also assessed to improve the future programs.  We need an example here!-Grant from AAMC to strengthen public health training of family medicine residents through a required community health block rotation in the first year for all residents (12) requires close assessment. -Nursing tracks graduates working in underserved areas & with vulnerable populations-The new Office for Public Service has been endorsed in the Strategic Plannning Process.  This application has reinforced the desire that the Office will become the entity that routinely provides a system-wide assessment of activities and outcomes

		IIA2d_txt: UMW is a learning organization that collects data/information from students, residents, community partners, mentors, preceptors and others in a variety of ways to provide the supervising faculty or administrative entity with useful, hopefully, continuous feedback that will affect the focus of the learning experience thereby enhancing quality.  Establishing efficient and effective feedback loops is an on-going challenge, but one that is essential to the vitality of our educational programs and partnerships.  Teaching and learning feedback data is critical to measuring medical student success in meeting the Advocacy Competency.  In Nursing, data is compared with the "Essentials" from Association of Colleges of Nursing at the graduate and Doctorate in Nursing Practice levels to help in curricular improvement.For medical resident assessment, particularly in Family Medicine, Pediatrics and Psychiatry the feedback data will be key to demonstrating compliance with the Residency Review Committee standards.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: -Many curricular activities feature community engagement. UMW encourages and empowers students to take it upon themselves to collaborate with the community to undertake creative solutions.  E.g., a group of medical students created an elective entitled “The Bigger Picture Health Issues Affecting the Community of Worcester”-One student group Community Clerkship focused on the high infant mortality rate among blacks in Worcester (influenced by African immigration) developed into a trip to Africa. In their time in Ghana, Linda Messenger, Rosemary Theroux, and Robin Klar ( Nursing faculty and student) developed an understanding of the local health needs and then offered screening clinics for blood pressure and anemia. They worked with local Ghanaian women to start a community advisory board for assessment and needed health programs.  Following their return to Worcester the trio has worked in the establishment of the AKWABA Clinic serving African immigrants-Pathway on Serving the Underserved and Multicultural Populations connects 25-30 medical students in Year 1-2 with community preceptors for longitudinal clinical experiences including several home visits to underserved, often immigrant, families -Senior Scholars Research Project, which is a formal component of the curriculum, is flush with examples of student involvement in local community work (Risk Profile for Adolescent Pregnancy in a local community) and Global Health (Provision of Population Specific HIV Services for Street Children in Zambia)-Graduate School of Basic Sciences CARES Program provides the leadership, community plan and volunteer base for this school and its service-Pipeline Programs targeting future students include WPC Internships arranged for Health and Science Academy students at North HS & Health Assistant Program students at the Worcester Technical HS-National Science Foundation Summer Undergraduate Research Program and National Institutes of Health Summer Research Fellowship Program for Minority Students-Live Science: Summer Science Fellowship for Secondary School Science Teachers

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: In the recently finished Strategic Plan for UMW, UMass Medical School and UMass Memorial Health Care explained together “we need to establish an enterprise-wide educational framework that unifies our diverse schools and programs.” That unified goal has been moved forward aggressively to emphasize public service and community engagement.At each stage of education, community engagement and public service is a crucial component of the curriculum.-Community Medicine and Public Health Clerkship is required core component for first year Medical School students.- Societal Forces Influencing Advanced and Professional Nursing Practice (Service Learning Course) is required for first year students of the Graduate School of Nursing-Summer Assistantship Program (Service Learning Course) is offered to 1st year medical chool -The International Education Program, directed by the Office of Medical Education sends many students abroad at various stages of their studies as a component of the Pathways Program.-Patient Physician and Society (core course,) “spans the first 2 years of the medical school curriculum” -Community Services (Core & Service Learning Course) is required for all clinical students of the Graduate School of Nursing-Longitudinal Preceptorship Program ( Core & Service Learning Course) is required for all first and second year Medical School students -GSBS PhD program in Population and Clinical Research (Graduate Studies)-Senior Scholars Program functions as a Capstone program highlighting domestic or global health issues-Pipeline Programs offered through the Office of the Vice Provost for School Services reaches pre-matriculating students who are minorities of socio-economically disadvantaged through structured enrichment, career counseling, and experiential observerships at the middle, high school and college levels.  The AHEC Network provides similar services outside of Worcester-Reaching Middle School and High School Science Teachers regarding latest issues in science and education is a regularly offered staff development initiative

		IIA4_txt: Selected publications and presentations by UMW faculty associated with curricular engagement:Godkin MA, Savageau JA, Fletcher KE. The Effect of a Global Longitudinal Pathway on Medical Students' Attitude Toward the Medically Indigent.Matthews J, Kadish W, Barrett S, Mazor KM, Field D, Jonassen J. The impact of a brief interclerkship about substance abuse on medical student skills. Academic Medicine 2002;77:419-26.Cifu A, Fischer M, Harrell H, Alper E. Incorporating reflective writing into the clerkship. AAIM Insight 2007;1:12-13.Aiyer M, Vu R, Ledford C, Fischer M, Durning S. The subinternship curriculum in internal medicine: A national survey of clerkship directors. TLM 2007 (in press).   Hatem D, Mazor K, Fischer M, Philbin M, Quirk M. Applying Patient Perspectives on Caring to Curriculum Development. Patient Education and Counseling 2008 (in press).Godkin M, Ferguson W and Diop D.  A Required Interclerkship on Multiculturalism for Third-Year Medical Students.  Acad Med (2002); 77: 469. Ferguson W, Keller D, Haley, HL and Quirk, M.  Developing Culturally Competent Community Faculty:  A Faculty Development Model.  Acad Med 2003; 78: 1221-1228.Ferguson WJ, Cashman SB, Savageau JA, Lasser DH. Thirty Years of Family Medicine Residency Training: Characteristics Associated with Practice in a Health Professions Shortage Area. Presentation at 2007 STFM Annual Meeting.

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: Off

		evaluation support: Off

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt:      Community outreach programs developed by administration, students, and care providers combine to have a positive impact on the community at large. A few of these programs are profiled below:       The Community Relations Division of the Office of Public Affairs maintains a speakers bureau. Through the bureau, community groups and organizations have access to health care providers as speakers on a variety of health and wellness topics       The Office of Science Education oversees summer science camps for local youths, mentoring programs, and the Worcester Pipeline Collaborative which helps students gain opportunities in science-related fields       UMASS Worcester’s Regional Science Resource Center offers five programs: teacher networks, professional development, math and science library, student lab and Science To Go!, which supplies classroom materials cheaply and efficiently       Students have developed and lead a large collection of outreach programs including the Center for Healthy Kids, free vaccination clinics, and several tutoring/mentoring programs. Students also volunteer at homeless shelters, in schools, and at health centers, e.g. GSBS Cares works with Habitat for Humanity & mentors students & judges science fairs       UMMHC has developed a great number of successful community outreach programs including the Ronald McDonald Care Mobile which screens and cares for children in public areas; the Worcester Youth Center; and a Community Benefits Program supporting community health initiatives.        Each of the member hospitals of UMMHC has also developed Support Groups for various illnesses and health concerns. These groups bring community members together to address issues like depression, birth loss, and cancer. Many of these hospitals provide CPR, First Aid, and Smoking Cessation classes       The Outreach Worker Training Institute provides training for outreach workers and their supervisors in community health centers and agencies all over the state. UMW physicians, teachers, and staff serve as part of the faculty for this Institute

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: Off

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: --The Lamar Suter Library is the National Library of Medicine affiliate for New England.  It has become an incredibly community friendly resource that is accessible by all community based faculty, by learners from within UMW as well as students from throughout the region.  It hosts a variety of websites that highlight community involvement such as the International Clearinghouse Website that maintains a broad data base of international opportunities for health professions students and a website that displays posters from returning Assistantship and Pathway students.  Of course, the Library provides journal access to all faculty-Cultural offerings include an Annual Martin Luther King Day oration & reception, celebrations of  SE Asian Heritage & Latin Culture Week -Faculty consultation to community agencies is highly encouraged with many faculty and staff, particularly in CWM, dedicated to working directly with vulnerable populations, underserved areas or state agencies serving such populations-Summer work study opportunities abound with opportunities through the International Pathway Program, the Summer Assistantship Program that places students in domestic service sites, Post Baccalaureate work placements, all supported with UWM funds -Through the Office of Community Programs in CWM a major outreach initiative including a dedicated web site and management of mini-grants to CBOs has been in operation for over six years setting the enrollment and education base for the state's new health insurance programs-Alas, no athletic teams exist on our campus, although students can found in a variety of settings working with youth throughout the city.  Of particular pride is UMMHC' long standing financial and organizational support of the Worcester Youth Center, which had 15,000 youth visits last year.  UMMHC actually employees Center staff and provides management expertise.  -As an AHSC many faculty maintain active  teaching medical and nursing practices and in the process provide clinical consultation as do other faculty/staff for community consultations

		IIB4a_txt: From constant evaluation of community needs, active soliciting of community opinions, invitations extended to partners to serve on advisory boards, and the great amount of service learning and student volunteerism, UMW ensures that its partnerships are, as they should be, mutually beneficial and fundamentally reciprocal. -Reciprocity, which includes recognition of the role of the community partner and willingness by the academic partner to work with partners in ways that directly assist the community, is a valued ingredient of the UMW relationships.  One exciting example of this comes from the medical school’s work with the University Teaching Hospital in Lusaka, Zambia where we have placed students and have also provided visiting faculty to provide grand rounds and teaching.   This fall, it is planned that the first visiting faculty person will be arriving in Worcester for a six week learning visit to better understand the diagnosis and treatment of childhood asthma.  -Locally, the Great Brook Valley area served by a CHC has hosted student and resident learners.  Students organized and manage the Center for Healthy Kids based in this housing project-The Zambian demonstration approach has attracted interest in the School of Nursing where initial planning has begun to host nursing faculty from Ghana.  Both countries have been generous to our faculty and students so inviting in-country nursing educators to our campus is tremendously exciting. -Library holdings, articles and TA are resources provided to community facultyFinally, it needs to be underlined that UMMS has a long-standing policy of providing honoraria for medical student weeks taught in primary care practitioner offices in Family Medicine. and in the Longitudinal Preceptorship of the first and second year.  Honoraria are tangible commitments begun with AHEC recognizing the value and time of primary care practitioners who take all students for either a six week clerkship in their third year or throughout the entire first and second years on a monthly basis.

		IIB4b_txt: Much of our answer has already been provided in prior questions; however several important mechanisms can be noted here that earlier space did not allow for discussion:-UMW has contracts or affiliation with three federally qualified community health centers and other community based programs that provide significant cash or in-kind contributions to these centers for hosting medical and nursing students and medical residents for longitudinal or block rotations, sometimes, as is the case in Family Medicine, placing residents for a full-three years at these center that serve predominantly underserved citizens.  During these annual contract renewals a significant amount of time is set aside to discuss the effectiveness of these hybrid service learning partnerships, which have become synonymous with our reputation of working productively "hand in glove" with community organizations serving their populations.-Each year UMW and UMMHC have half day learning retreats with the major community affiliated teaching hospitals across the state-Within CWM project management with state colleagues and agencies utilize regular meetings with state agencies, such as the Medicaid Authority several times each month, to monitor and discuss the progress of programs. We have gone so far in this creative working relationship with state government to employ medical directors for specific state agencies, e.g. Medicaid, Mental Health, Department of Social Services and others.  These executive leaders heighten the quantity and quality of feedback, data and program evaluation that travels between the programs working in CWM to the State agency partners for whom the work is being completed.-Entities such as the Community Benefits Advisory Board provide for a regular review and dialogue of community programs and funding provided to community agencies-Strategic Plan :  For the future the new Joint Office for Public Service will ensure a broader sharing of patient satisfaction data, additional advisory committee and task force use focusing on community base participatory research

		IIB5_txt: Selected publications and reports by UMW faculty associated with outreach and partnership activities:-Letona Mills, E. & Upshur, C. (2001).  The government-nonprofit relationship: Towards a partnership model for HIV/AIDS prevention in the Latino community.  In R. K. Schutt & S. Hartwell (Eds.) Organizations and Public Policy Change: Responding to Institutional Failure.  Vol. 9, Research in Social Problems and Public Policy, Oxford, England: Elsevier Science Ltd., 59-87.-Mazor KM, Clauser BE, Field T, Yood R, Gurwitz JH. A demonstration of the impact of response bias on the results of patient satisfaction surveys. Health Services Research 2002;37:1403-1417.-Wehler C, Weinreb L, Huntington N, Scott R, Hosmer D, Fletcher K, Goldberg R, Gunderson C. Risk and protective factors for adult and child hunger among low-income housed and homeless female-headed families. Am J Pub Health 2004;94:109-115.-MacDonald S, McLaughlin S, Levey E, Trachtenberg S. One family’s journey: Medical home and the network of supports it offers children and youth with special health care needs: The transition process continues. Exceptional Parent 2008; 38:60-63.-Seaver MR, Freund KM, Wright LM, Tjia J, Frayne SM. Healthcare Preferences Among Lesbians: A Focus Group Analysis. Journal of Women’s Health. 2008; 27: 215-225.-Ferguson, W.  The Physician’s Responsibility to Medically Underserved Poor People, In:  “It Just Ain’t Fair”   Selected regional/national presentations by UMW faculty associated with outreach and partnership activities (2007-2008):-Development of a Rating Scale to Measure Patient Perceptions of Caring in Patient-Physician Encounters. Oral presentation at RIME Annual Meeting, 2007. (Haley HL, Mazor KM, Sullivan K, Quirk M)-Perception of a Doctor’s Caring Attitude. Oral presentation at AACH Charleston, NC 2007 (Quirk M, Hatem D, Mazor K, Haley H, Fischer M, Philbin M, Sullivan K)-Worcester County Premiere of Unnatural Causes…Is inequality making us sick?, screening and panel discussion. Panelists included UMW’s Erik Garcia and Rosa Fernandez-Penaloza.

		III1_txt: II. Foundational Indicators A. Institution Identity and Culture2. Does the institution formally recognize community engagement through campus-wide awards and celebrations?Recently, Honorary Degrees were awarded to outstanding contributors typifying the essential purpose for academic health centers to be serving their local and global communities:-Leonard Morse, M.D. Commissioner of Public Health the City of Worcester and a  lifetime humanitarian, community activist, compassionate doctor and sought after student educator. -Anthony Fauci, M.D. Internationally acclaimed AIDS researcher whose efforts  have been vital to countering the AIDS epidemic worldwide and an inspiration for our growing research agenda to be community focused.

		III2_txt: We are proud to be a public applicant for the Carnegie Engagement classification.  We are mindful that our endowment and resources balance statement may seem meager in contrast to other academic applicants.  We have chosen to view a different type of balance sheet that values our statewide alliances with communities, often serving underserved areas and populations.  With these community partners we can provide human capital more than financial support, the work force being the long term commitment that is most needed in these situations.  Developing a visibility in each city and town in the Commonwealth of Massachusetts is a critically important strategic goal.  A silver lining assisting us in this work is the CWM relationship with the "family of state agencies" which provides a  reciprocal working relationship that allows this partnership to share resources, jointly employ staff that feel part of an academic/agency partnership that allows staff to work productively within a supportive environment, and maximize state and federal funding.  Of course many challenges exist in this work, but we have the reputation, the goodwill of sister state agencies, and visible successes in working with clients served by us to meet those challenges creatively.As an Academic Health Sciences Center we are unlike other academic institutions in a number of ways.  Our response to the questions regarding numbers of Service Learning Courses, departments teaching such courses and the number faculty and students participating need qualification. The learners at an AHSC are heavily involved in clinical education placing them in personal care service situations.  These are time tested experiential learning encounters that every AHSC provides.  We have chosen not to note these other than when they are truly based in the community and modulated by agreements with community partners.  We have noted many other courses and block rotations in community that focus on population based experiences, such as the two week core community health clerkship for new medical students and nursing students.  Service learning, of course, has been highlighted as we believe it provides the value added of authentic community engagement. We trust we have conveyed the quality of engagement at the same time as noting the quantity of influence in courses, clerkships, scholarship, and community service.There are challenges of adapting an academic health center to this format, e.g. we elected not to include discussion of our $176M in annual sponsored research and its importance to community health, mostly because of space limitations.  We believe that research, particularly clinical research, should have a clear impact on community need and incorporate community based participatory research principles in the design, implementation and reporting of results.  
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 


 17







Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
 


  
 
 


 29







4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Mission: We at Illinois serve the state, the nation, and the world by creating knowledge, preparing students for lives of impact, and addressing critical societal needs through the transfer and application of knowledge. Vision: “Our traditional commitment to serving society is today expressed in the high priority we give to ‘public engagement.’ This newer concept reflects the reality that so much of what we do takes the form of faculty members collaborating with communities, agencies, and organizations to address society’s critical issues and to share the university’s intellectual and cultural assets.” (Chancellor Richard Herman, September 2004)

		IA2_text: The University’s decentralized structure is ingrained in its culture and is documented in appropriate bylaws and statutes. Our extensive public engagement efforts emerge from that “bottom-up,” “we get things done” culture and are fueled by the passion and dedication of students, staff, faculty and administrators. While we provide a few examples of campus-wide awards here, the vast majority of the recognition activities on campus occur at college and departmental levels.Established in 1999, the Campus Award for Excellence in Public Engagement (CAEPE) recognizes faculty, staff and students who engage the public to address critical societal issues. Up to three faculty and staff members are recognized and receive a permanent salary increase. In the student category, up to three cash awards are given to undergraduate, professional or graduate students to be used for professional development and to support other educational activities. The Team CAEPE Award recognizes outstanding contributions uniquely accomplished through a team effort. The award also provides funding to the sponsoring unit, to be used to enhance the project being recognized. The campus Office of Student Affairs honors students and registered student organizations who have demonstrated exceptional leadership by making “a significant impact on the quality of campus and/or community life.” The Office of Volunteer Programs presents yearly Outstanding Service Organization and Outstanding Students awards. In addition each of 16 Volunteer Illini Project service projects recognizes an overall volunteer of the year. The Division of Public Safety recognizes community engagement and support through a number of awards presented annually to faculty, staff, students and community members at a formal ceremony. Citizen Commendations are presented to community members who provide assistance with criminal investigations, assist in saving or attempting to save a life, or provide a service to assist police at some risk to their well-being or health.  

		IA3a_text: Illinois’ public engagement identity has evolved over 140 years in an environment of land-grant institutional initiatives spread across many colleges and units. This decentralized structure is characteristic not only of community engagement, but also of our teaching and research activities. Through the persistent efforts of the faculty, staff and students within the 74 academic departments within 11 colleges, eight schools and more than 150 centers and institutes significant contributions are made to the public engagement mission of the University. Assessing community perceptions is carried out primarily at the program and unit levels. The instruments and feedback mechanisms utilized across our campus typically include community member participation on campus and unit-level committees, end-of-program evaluations, speaker evaluations, client and participant surveys, on-going partnerships, Web site visits, requests for program information, networking at conferences, client needs assessments, participant testimonials, thank-you letters and notes, personal phone calls, pre-and post tests, marketing statistics, Web-enhanced feedback, formal evaluation research, third-party surveys, impact assessments, and face-to-face focus group sessions. The following examples are a small sample of efforts that demonstrate Illinois’ commitment to gathering community perceptions of our programs.The College of Veterinary Medicine employs several mechanisms to gather feedback from the community. At the College and hospital levels, external advisory committees exist for the purpose of soliciting input from veterinary professionals about the state of the profession and perceived future needs for those practicing veterinary medicine. This committee’s advice is used to shape the direction of the College, such as curriculum, public engagement activities, and more. The College’s Office of Public Engagement regularly requests feedback from those attending continuing and public education programs. Through the activities of its Center for Education in Small Urban Communities, the College of Education is continuously gathering perceptions about the College and the University. The Center engages in multiple evaluation activities including interviews, focus groups and surveys. One program in particular, the Chancellor’s Academy, for teachers in the local community, is funded by the institution and hosted by the College.  The data are compiled into a report that is shared with university leadership and community stakeholders. The Family Resiliency Center tracks event participation, media contacts, center tours, campus and community presentations, newsletter and information packet distribution. Likewise, the Autism Program Resource Center documents numbers of contacts, visitors, program participation, and types and amounts of materials distributed monthly.

		IA3b_text: With a decentralized organizational structure, data on impact and effectiveness are critical for operating and planning decisions. While such data are useful at the campus level, the primary impact of assessment data occurs at the unit level. This discussion focuses on a key use of assessment data at the campus level and then illustrates one unit’s use of assessment data. At Illinois, each academic unit annually provides extensive reports on impact and effectiveness to the Provost’s Campus Budget Oversight Committee (CBOC). The committee is chaired by the Provost and comprised of faculty members selected by the Faculty Senate from across the campus. Each academic unit is reviewed annually. Extensive unit reports are compiled for these reviews. Following a common structured format, these unit reports review past performance and propose initiatives. Such initiatives can include reduction of scope of existing enterprises as well as expansion of activities. Assessment data for engagement activities are critically important in this process as, typically, data for research and on-campus education are more readily available. Therefore it is critical that faculty and unit leaders compile similar information assessing engagement’s impact, to have a role in the unit level processes leading to the unit’s CBOC report. As will be noted elsewhere in this document, aggressive efforts are being made at the campus and unit levels to enhance our capabilities in aggregating and analyzing engagement assessment data.University of Illinois Extension has the most well developed methods for using assessment information and serves as a model for other units. Program participants routinely complete evaluations and indicate additional educational needs. For example, assessment of the Dining With Diabetes program series yielded data from 700 participants that resulted in improved content and creation of a second program series on eating to reduce the risk of diabetes.

		IA4_text: Marketing efforts at the University of Illinois occur in a variety of ways, including annual reports; communication to parents (Postmarks), peers (On Our Watch), faculty, staff and students and stakeholders (Inside Illinois), multiple television and radio shows; and the University’s Web presence with student and faculty blogs, Office of Public Engagement Web site and A Minute With Web feature that gives faculty experts the opportunity to engage with a broad audience on current topics in the news. Significantly, the community engagement marketing materials distributed by the University’s academic and administrative departments make up the majority of our marketing efforts. For instance, E-ILLINOIS is the University’s Student Affairs quarterly electronic newsletter for alumni and friends of the division of Student Affairs. The newsletter highlights current student activities, engagement programs, and campus events. Examples of featured articles include coverage of Illini 400 for Cancer, a group of 400 student cyclists traveling across America to raise money for cancer; and I-Help, a campus-wide volunteering event with students working in the community.The colleges of Engineering; Agricultural, Consumer and Environmental Science; and Veterinary Medicine host annual two- or three- day open house events engaging tens of thousands of visitors annually. Extension uses a variety of marketing methods to describe its mission of community engagement and to promote participation in specific programs available to the residents of Illinois. The Helping You Put Knowledge to Work All Over Illinois brochure provides an overview of Extension’s structure, program delivery, and partnerships.   Examples of printed materials for marketing specific programs include Cook County’s Science, Technology, Engineering, and Math Programs for Youth catalog and the Certified County Officials training program brochure. Extension’s Web development staff ensures a unified message for its state Web site and for 76 county/multi-county Web sites. Page views annually total more than 10 M.

		IA5_text: “An earnest dedication to public service, as demonstrated by leaders such as Douglas, Lugar and Hamilton, is a virtue we all must celebrate and encourage.” President B. Joseph White, May 14, 2008“As you know, as a Land Grant institution the University of Illinois has a long record of commitment to public service and to the discovery and application of knowledge to improve and serve the greater society in which we live. ….When our faculty, staff or students become involved in a public engagement project, they are entering into a contract, in which both they and those they engage with, have much to gain through the sharing of and creating, new knowledge to the benefit of both campus and community.” (Chancellor Richard Herman, 2004)One of four University values identified in the campus strategic plan (March, 2007) is, “A Land Grant Tradition re-invented for 21st century America that effectively puts our learning and research into the service of a just and prosperous society; that builds partnerships with local constituencies that strengthen the community as a living and learning environment; and that extends beyond the boundaries of the campus and Illinois.”Actions taken by the Chancellor speak to the priority the University of Illinois places on community engagement. Shortly after taking his position, Chancellor Herman established the Civic Commitment Task Force, comprising of college and unit administrators, faculty and community members, to suggest means to enhance our civic engagement efforts. In response to their recommendation, the Office of the Vice Chancellor for Public Engagement was established in 2007 to provide overall campus leadership.

		B1_text: The recently established Office of the Vice Chancellor for Public Engagement (OVCPE) provides the focus for the infrastructure to advance engagement. The OVCPE provides leadership, communication, and coordination for the myriad of community engagement programs that the campus delivers. These purposes are achieved in a manner consistent with the University’s decentralized culture and its 140 year of history of independent initiatives spread across its many colleges and units. Many of the colleges boast dedicated engagement offices or units that have helped grow engagement at Illinois to a setting where community engagement is local, statewide, national and international in scope. Illinois Extension, administered in the College of Agricultural, Consumer and Environmental Science (ACES), is the single largest engagement entity at the University. To ensure coordination and enhance effectiveness, the Associate Dean of Extension and Outreach reports to both the Dean of ACES and to the Vice Chancellor for Public Engagement. As facilitators of the community engagement process, the OVCPE works with other campus administrators, with colleges and units across campus, and with the community to identify possibilities for collaboration, create incentives for faculty-led multidisciplinary projects, and re-design existing processes and organizational structures to advance public engagement. The OVCPE intentionally is a unit with a small number of staff (about 20 professional FTEs in the Office and its directly reporting entities). At the time of OVCPE’s establishment, it was determined that administrative responsibilities of units with engagement components would not be shifted to OVCPE. For example, although the Office of Public Affairs reports through Public Engagement at many universities, those responsibilities were not shifted to OVCPE. This decision was made to allow OVCPE to focus on coordination and programmatic development, not on administrative duties that were being accommodated through other units.Faculty input and oversight are key vehicles which support activities of the OVCPE. The Civic Commitment Task Force, as noted above, is composed of faculty, college and unit senior administrators, and community members who are appointed by the Chancellor. The CCTF serves as a sounding board for new ideas, but more importantly, members are champions of community engagement helping to set public engagement policy and bringing the unit concerns and issues to the attention of the campus administration. In addition, the Public Engagement committee of the campus Faculty Senate provides oversight and a means of communication to the campus legislative body comprising of 200 faculty and 50 student elected representatives.

		B2a_Text: In FY 2007, about 11% of Illinois’ total $1.47B budget was devoted to extension and engagement programming. This amount totaled approximately $160M, of which $74M was from internal allocations. State appropriations provided through University of Illinois Extension were $16.3M of its more than $80M budget. 

		B2b_text: In FY 2007, approximately 53%, or $85M, of Illinois’ total $160M community engagement expenditures were from external grants and contracts. Of this amount, University of Illinois Extension received more than $17M from external contract sources. Illinois faculty and staff receive funding from a variety of state and national sources to support engagement. The National Science Foundation, FCC Rural Health Care, Carnegie Corporation, MacArthur Foundation, Mellon Foundation, Kauffman Foundation, Illinois Department of Commerce and Economic Opportunity, and the Illinois Department of Children and Family Services are some of our largest sources of engagement support.There are many opportunities for industry and foundations to engage with our faculty to support engagement and to pursue collaborative funding opportunities in service-learning and co-op/internships. The Office of Corporate Relations (which reports to the Vice Chancellor for Public Engagement) coordinates private sector interests with our engagement efforts. In addition to the Office of Corporate Relations, many colleges, institutes, and the Research Park provide support, encouragement, seed and sustaining grant funding and assistance for writing external contract and grant proposals focused on engagement. Specific examples of externally supported engagement efforts will be provided in Section IV of this document.

		B2c_text: The University of Illinois is in the midst of a five-year capital campaign called Brilliant Futures. This undertaking is the largest and most ambitious campaign in the history of the University of Illinois with the goal of raising $2.25 billion. The Urbana-Champaign campus target is to raise $1.5 billion of the total $2.25 billion Campaign goal. Funds raised will be used for student, faculty and program support as well as to improve campus facilities. Largely conducted through the efforts of unit level development officers, engagement efforts are integrated into unit program initiatives. One example of this success is a substantial donor gift to establish The Pampered Chef® Family Resiliency Program. As noted elsewhere, this program conducts extensive engagement efforts in the local community.In addition to the campaign, units have on-going funding initiatives to support engagement efforts. For example, in the College of Veterinary Medicine, two engagement programs are primarily supported by private giving. These are the Wildlife Medical Clinic and the Companion Animal Related Emotions Pet Loss Helpline. Annual fund-raising events and efforts of College development staff provide the needed financial support to fund the operations of these efforts.

		B3a_text: At Illinois, campus-wide tracking mechanisms have been evolving over the past 12 years. The Public Engagement Activities Index, an online tracking database that documented hundreds of public engagement activities, started in 1996 and was maintained until 2006 when it was phased out because of software and maintenance issues. Since 2006, the campus has been exploring alternative methods to track engagement. The Office of the Vice Chancellor for Public Engagement is responsible for two campus-wide, targeted tracking systems. The Chicago Imprint web system, www.chicagoimprint.uiuc.edu, is an online tracking and reporting database focused on documenting the extent and impact of University engagement in the five-county Chicago metropolitan area. The system is dynamic in that staff in individual academic units updates their unit’s programs as they change over time. Because of Chicago Imprint, the University has evidence that its expenditures in the Chicago area exceeded $75M in FY 2007. This fall, the STEM Portal will track science, technology, engineering and math outreach activities of the University. In addition to documenting existing efforts, this tool will better enable external constituents to access the resources of the University. The OVCPE will expand Portal development into other disciplines, based on assessment of the STEM Portal effectiveness.As with assessment, individual units customize tracking methods to meet specific needs. University of Illinois Extension maintains a system to track its community engagement activities. The system also tracks delivery of education through media outlets such as TV, radio, and news releases. In addition a database has been created to collect information about participation in the Certified County Officials program that currently includes more than 25 course offerings. Illinois also tracks data for federal reporting on 4-H participation and the Expanded Food and Nutrition Education Program participation and graduation levels.Within the College of Education, the Office of School University Research Relations tracks faculty and student engagement for new outreach and/or research with 22 local cities, 11 states and seven countries. The system receives feedback from researchers and community stakeholders regarding the benefits of programs and services. The Children and Family Research Center developed a set of five strategic goals and associated metrics in the summer and fall of 2007. Sixteen measures are tracked to follow the impact of work in the child welfare field. The Autism Program Resource Center documents numbers of contacts, visitors, program participation, and types and amounts of materials distributed monthly. Information is used to tailor programs and services to meet needs of the region the program serves.

		B3b_text: With a decentralized organizational structure, data on impact and effectiveness are critical for operating and planning decisions. At Illinois, each academic unit annually provides extensive reports on effectiveness to the Provost’s Campus Budget Oversight Committee. Engagement information is critical in these discussions to acquire the financial resources to support the unit’s engagement efforts. At the tactical planning level, data on engagement can be critical to effective decision making. For example, the University is evaluating significant expansion of its urban engagement portfolio. Information from the Chicago Imprint system is being employed to guide policy and funding decisions relative to this specific expansion opportunity. In addition to this specific application, this information resource also is used to improve the relationship between the community and campus, identifying areas of opportunity.University of Illinois Extension uses data it collects to compile annual reports provided to various funders including the United States Department of Agriculture, federal and state legislators, state agencies and local funders. Deliberations with those constituents as to future policies and programs are based upon this information.The Children and Family Research Center uses data from its tracking efforts to assess movement on strategic goals and to gauge how well they are penetrating their target child welfare audience at both the state and federal level. Information the data provides is used to document expertise and effectiveness in assisting children in the care of state child-welfare systems. The Police Training Institute uses a variety of surveys to assess effectiveness in the delivery of training. Recruit officers complete an in-depth assessment of their training experience at the end of each 12 week academy. Approximately six months after graduation, the recruit officer and his/her Field Training Officer is surveyed to assess the effectiveness of the academy in preparing that officer to perform required duties.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Many units across campus collect data to measure student impact. For example committed to inspiring the community through Chemistry, the REACT Outreach Program began in fall, 2002 and has grown into the largest outreach program of its kind at the University and perhaps in the U.S. In the REACT program, college chemistry students provide hands-on science activities that can be tailored to many different themes and age-groups. The usual audience, however, is elementary students. College REACT students participated in an assessment survey reporting on their personal growth. Overall statistics show:• 85% of first time participants return for another semester of REACT.• Almost 100% of two time participants return for a third semester of REACT.• More than 50% of students report that REACT strengthens connections between the department and students.Illustrative student comments:• “I feel like I was able to do something constructive for the community. As a person, I feel like I am better prepared for group projects.”• “It helped me to reach out to the community, which is something that I normally wouldn't do otherwise.”• “I was able to coordinate a group project with fellow students and teach it to younger kids. I used my knowledge of chemistry to help others and contribute.” 

		B3d2_text: Academic units conduct annual reviews that intersect with the P and T process at three points. Unit emphasis on community engagement will vary but the process yields data on faculty participation in community engagement, commitment to engagement, and integration with other scholarly efforts. Although not centrally aggregated, the data provides unit administrators valuable decision-making information relative to their unit’s engagement mission.In 2001, trends in Architecture, Landscape Architecture and Urban Planning faculty participation in the East St. Louis Action Research Project (ESLARP) emerged from the data indicating faculty who were matriculating into administrative roles elsewhere. Junior faculty were engaging the program on a project-by-project basis but were not committing to the ongoing core mission of ESLARP. Unit administrators intentionally coordinated three tenure-track hires to form a new leadership cohort. Faculty were introduced to ESLARP and encouraged to develop a community-based research agenda, participate in campus-wide service learning programs and develop inter-disciplinary studio courses. Through the P and T process these faculty produced a body of work that integrated research and teaching with engagement in communities. In 2007-2008 two were promoted with tenure. The third member of the cohort will be advanced in 2008-09 and promotion is expected. 

		Impact on community: On

		Impact on institution: On

		b3d3_text: The Paseo Boricua Community Informatics  program is a collaborative research, action and learning initiative with the Puerto Rican Cultural Center (PRCC) in Chicago's Paseo Boricua, an inner-city neighborhood overcoming poverty, racism, violence, AIDS/HIV, etc. The PRCC has attracted international attention for its innovative, multi-generational community-based efforts. Faculty and students across disciplines work with hundreds of youth and community leaders to create learning activities and digital media. Assessment occurs through needs and evaluation studies, student reflections, course evaluations, symposium attendee feedback, and community meetings and workshops. Dr. Jose Lopez, director of the PRCC, summarized one key finding on community impact, noting that "a new sort of university is being created in the community." Onsite courses and symposia, assistantships for underserved students, and a Paseo Boricua student-curated exhibit at the famed Newberry Library demonstrate the co-creation of knowledge with local residents. Impact is also seen in support for community projects, such as creation of a library; providing instructors for after-school programming; producing a community health program manual; developing an urban agriculture high school curriculum and a computer curriculum for PRCC pre-schoolers; and background research for local history plays produced by neighborhood youth.

		B3d4_text: Recently, campus undertook to assess the impact of community engagement efforts on the University. Faculty and staff who were actively involved in engagement efforts were surveyed individually and in focus groups. The following benefits to the University were identified: • Improve perceptions of the University as a partner; greater entry into the minority, low-income community.• Greater visibility outside of the University’s traditional geographic area of influence.• Increase community outreach; provide well-tested forms of service delivery; establish models of collaboration and community.• Improve relationships with municipal and state leaders.• Higher visibility in the state, among citizens, government officials, education officials.• Good relationships with stakeholders on a variety of issues through greater accessibility to University resources.• Establishment of new relationships within the community and University; interdisciplinary efforts enhance collaboration and provide greater efficiencies within the institution.• Extensive external funding can be garnered as a result of initial institutional investments to create and sustain programs and partnerships.These results fostered the Chancellor’s establishment of the Civic Commitment Task Force, the Office of the Vice Chancellor for Public Engagement, and targeted initiatives to expand community engagement efforts. 

		b3e_text: Data are used at all levels to affirm or improve engagement activities. Data collected at the unit level inform decisions and planning in the units-for example, to strengthen or develop new partnerships. Student assessment data, including data on engagement, are being used in the campus-wide preparation for reaffirmation of accreditation by North Central Association of Colleges and Schools.The data reported by the units on their annual progress on strategic planning goals, including engagement, are aggregated by the Provost’s office and used to inform discussions by the Provost and the Council of Deans. For example, the Deans have recommended expanding the metrics on engagement to better capture the breadth and depth of engaged scholarship. The Deans also developed a white paper on assessing social responsibility related to campus initiatives. Paseo Borica Community Informatics assessment data is used to improve this growing campus-community initiative, develop it as a model for sustained investment in community, and seek ways to expand the number of units involved.The Chicago Imprint (chicagoimprint.illinois.edu) data have guided decisions by the Chancellor on strengthening partnerships in Chicago and investments in new projects.

		B4_text: The campus 2007 Strategic Plan clearly embraces our Land Grant heritage, renewing our institutional commitment to comprehensive excellence in the service of Illinois and the nation through education, research, outreach and economic development. We foster innovative teaching, research and engagement, demanding and rewarding breakthrough knowledge creation and learning from our faculty and students.Engagement is at the core of the Plan’s “Access to the Illinois Experience” goal. ‘Illinois aims to prepare students to be leaders by providing an array of learning experiences that begin, but do not end, in the classroom. Our educational programs promote innovation, cultivate justice, enhance social mobility, and improve the quality of life by responding to local, national and global societal needs. We must always remember that our public Land Grant status makes the betterment of humanity our fundamental business. To prepare students for the community responsibilities demanded of them in an increasingly diverse, rapidly changing world, we will establish Illinois as the leading public research institution that engages students in civic commitment and community-based learning experiences.’ Community is defined as not merely local, but also national and global, emphasizing strategic strengthening of linkages with Chicago, Washington, D.C., and targeted global partners.

		B5_text: Overall coordination and communication regarding professional development is the responsibility of the Office of the Vice Chancellor for Public Engagement, in concert with other campus level units. A few examples:• The Illinois Leadership Center's Civic Commitment Partnership Working Group and Office of Public Engagement held a Faculty Dialogue for Leadership-Service-Learning in the spring of 2008. • The Center for Teaching Excellence is a campus-wide service unit responsible for assisting faculty and teaching assistants improve instruction. Professional development opportunities are available in assessment measurement and the Center offers several new teaching certificates to meet the professional development needs and interests. A campus reading group "Service-Learning and the Scholarship of Engagement" was instituted. The group focuses on weekly readings and discussion about service-learning pedagogy and the scholarship of engagement. • The campus-level Academic Professional Development Fund provides funding to allow professionals to pursue development opportunities in community engagement. • In 2008, a campus-wide charrette will be held to identify infrastructure enhancements, including professional development mechanisms, to improve our effectiveness in community engagement.As is the case for research and on-campus education, the primary responsibility for professional development resides at the unit level. Two examples:• University of Illinois Extension annually provides a broad offering of staff development opportunities. Seventy-eight sessions, including 14 sessions targeted for new Extension staff, were offered during the past two years. The topics covered building skills in working with people, program development, locating grants, and entrepreneurship. • Each year the Police Training Institute hosts a one-day seminar, Facilitating Adult Learning. In addition to staff, instructors from other law-enforcement training academies participate. Staff also attends national and international conferences related to their specialized area of instruction.

		B6_text: As previously mentioned, community membership on policy and planning committees is ingrained in the Illinois culture. Community members are members of the Chancellor’s Civic Commitment Task Force, the major advisory committee to the Office of the Vice Chancellor for Public Engagement. At the unit level, external advisory committees are actively involved in planning processes. The community voice can be loudly heard in the following unit examples:The East St. Louis Action Research Project (ESLARP) establishes and nurtures mutually enhancing partnerships between community-based organizations in distressed urban areas and programs of the University. Through these innovative partnerships, ESLARP promotes the revitalization of distressed areas as well as advances the University's missions. Projects for service activities and courses are identified by our community partners. A member of the ESLARP staff lives and works in East St. Louis and serves as Community Liaison working daily with partners. ESLARP holds biannual retreats in East St. Louis where residents assist in defining the University’s role in the community. Advisory councils consisting of 15-25 diverse representatives of Illinois residents exist in every county in the state and meet regularly to provide input for University of Illinois Extension program development. Illinois residents serve on the State Extension Advisory Council to provide input on educational needs and program priorities at the state level. Representatives of the community are also involved in designing the process that will be used to complete community and economic development plans and projects.The Child Well-Being Maternal Depression Forum was the first initiative funded through the Child Well-Being Fund, and was created to support child well-being outreach and educational programming. Local community stakeholders who participate in identifying topics include United Way, Mental Health Board, Voices for Illinois Children, Crisis Nursery, and the Junior League of Champaign-Urbana.

		SD1_text: Decentralized decision-making and shared faculty governance are ingrained in the University’s culture and are documented in appropriate bylaws and statutes. Faculty hiring, both in position definition and candidate selection, is one of the key activities that underpin this decentralized structure. Therefore expectations relative to performance for each faculty job description are determined by faculty and administrators at the level most knowledgeable of the position’s needs. This decentralized structure exists not just for community engagement but also for research and teaching.Within this decentralized organizational structure, individual units implement search/recruitment policies to best meet their needs. Below are three examples that illustrate instances of community engagement being explicitly emphasized:The East St. Louis Action Research Project is a long running program in which faculty and students have been actively engaged with the target community. In 2001, there was a coordinated hiring of faculty across three units (Architecture, Landscape Architecture, and Urban Planning) to support this effort. The faculty positions were defined emphasizing alignment with ESLARP activities and with specific linkage to the service-learning courses related to ESLARP efforts.University of Illinois Extension has numerous positions tied to community engagement. Job descriptions for campus educators and for specialists in the field specifically note the responsibility to “network and/or collaborate with community organizations and groups to assess needs and develop educational programs to address those needs.” County Director positions include community development as one of the acceptable master’s degree fields of study in position descriptions and job announcements. The University’s Fire Service Institute directly links to community needs, employing 600 part- time instructors who live and work in Illinois communities. Three of the Institute’s eight criteria for the employment of these instructors are specifically linked to community engagement activities.

		SD2a_text: The campus guidelines for promotion and tenure issued by the Office of the Provost make it clear that: The three prime missions of the University are teaching, research, and public engagement. In any promotion process, consideration should be given to performance of the individual in all three of these areas. However, the three should not be treated equally, and their application depends upon the definition of the position to which the individual has been appointed and to which he or she is to be promoted (1992–93 Academic Affairs Communication No. 9). The newly revised Faculty Guide for Relating Public Engagement to the Promotion and Tenure Review Process focuses on public engagement within the service area. It describes how these activities can interact with teaching and research. Much as the research (scholarship) of individuals may positively affect their teaching and public engagement, so too their involvement in public engagement may positively serve the purposes of their research and teaching. There are certain faculty roles where the weighting of criteria for measuring excellence may favor public engagement rather than teaching or research, such as in continuing education, extension and clinical services. In such cases, explicit agreements for how quality of performance will be judged must be detailed at the time of appointment. The dossier must contain ample evidence the agreed-upon expectations are being met in an exemplary fashion. When teaching is a primary part of public engagement, the activity should be judged according to criteria adopted from the evaluation of resident instruction. When public engagement entails research, the quality of this research should be compared to the best in the field of those doing this kind of scholarship. It is similar to the special consideration given creative activity from those in the arts when judging the excellence of the work.

		SD2b1_text: “The three primary missions of the University are teaching, research, and public engagement. …consideration should be given to the performance of the individual in all three of these areas. “In addition, there are some public engagement activities that meet these missions but are considered to be neither teaching nor research. The activities of such faculty members should be evaluated thoroughly by both inside and outside evaluators. The appropriate evidence of excellence and the procedures for making judgments will vary among fields of study and with the mix of research, resident instruction, and public engagement.” [Promotion and Tenure: Communication #9] 

		SD2b2_text: Limit to 200 words

		SD3_text: Student-led campus organizations provide ample opportunity for students to be leaders in key community engagement efforts. A few of many examples, involving students having comprehensive responsibility for decision making, are presented. Volunteer Illinois Projects (VIP) is student-run and student-planned. Annually, VIP's 7,800 volunteers contribute more than 18,500 hours of service in the Champaign-Urbana community. All projects are created with local partners and work to meet community needs. The VIP Board of Directors, with 23 student members, provides overall leadership for the organization. This 44-year-old organization is the largest student-led, student-staffed service organization in the nation.Ignite is one of the five leadership institutes offered by the Illinois Leadership Center at the University. Within Ignite, students act in a leadership role with community organizations by serving as consultants to a current challenge the organization is facing. In this program, students have the opportunity to learn about the organization and its challenges, critically examine potential solutions, plan action items and implementation steps, and formally present their suggestions to the organization.Engineers Without Borders is an international nonprofit organization committed to advancing the quality of life in impoverished countries. At Illinois, students from a wide range of disciplines provide leadership in designing and implementing projects. A notable recent achievement is the receipt of one of six grants in the Fourth Annual Environmental Protection Agency P3 competition, providing $75,000 to implement phase II of a sustainable water development project in rural Nigeria.The Veterinary Student Outreach Program enhances the relationship between the College of Veterinary Medicine and the community through educational programming and outreach. One example is the Companion Animal Related Emotions Pet Loss Helpline. Organized and staffed by students, this confidential telephone service assists those who are grieving the loss of a companion animal.

		SD5_text: The Faculty Senate Committee on Public Engagement is one of 20 active faculty senate committees whose charge is derived from the Senate Bylaws, Part D 15 (a):"Public engagement is the application for the public good of the knowledge and expertise of a faculty or staff member to issues of societal importance. Typically, this activity is done in collaboration with others inside and outside the university.” The Committee:* Identifies programs, needs, concerns and interests of the faculty, staff and students pertaining to public engagement and recommends desirable changes in campus policy,* Examines trends in public engagement here and in higher education generally, and recommends appropriate changes in campus policy and ways to facilitate best practices with external constituencies,* Advises the Senate on matters of public engagement as appropriate including relevant matters brought forward by the Senate membership, faculty, staff and students, and the administration,* Serves in a broad advisory capacity to the Vice Chancellor for Public Engagement.In addition, the Civic Commitment Task Force, whose members are appointed by the Chancellor, serves as an operational advisory board to the Office of Public Engagement. More than 20 faculty and staff from across campus serve on this task force.

		SD4_text: Student engagement is not explicitly noted on student transcripts. However, student community engagement that occurred within one of the University’s many service learning courses would be noted on the transcript. Three examples of such courses are Natural Resources and Environmental Studies 285: Community Stewardship through Environmental Education and Applied Health Sciences 399; Civic Engagement in Active Living, and Fine and Applied Arts 391, Action Research Seminar and Community Engagement in East St. Louis. 

		IIA1a_txt:  “Instill students with the profound duty of public citizenship and prepare them for lives of leadership and impact: regardless of the local or global level of that citizenship.” (Chancellor Herman, September 2005)   Curricular definitions are traditionally left to individual units to define and articulate as they best serve the students and faculty of that unit. A community-based definition is provided in the faculty handbook, “Students relate community-based service experience to course objectives using structured reflection and learning activities in a regular academic course.” In addition, the Provost’s Initiative on Teaching Advancement (PITA) provides funding for community-based learning experiences defined as, “projects that integrate a community-based learning experience into new or existing undergraduate courses at the introductory and advanced undergraduate levels. Viable improvements include the incorporation of innovative educational technologies, or the development of community-engagement opportunities.”  During academic year 2007-2008 students selected from more than 10,000 credited courses and more than 18,000 credited course sections. Although tracking and identifying this number of courses a continuous process of refinement, service learning or community-based learning courses are self-reported and can be identified within course descriptions in the course catalog. 

		IIA1b_1: 352.00000000

		IIA1b_2: 2%

		IIA1c_1: 45.00000000

		IIA1c_2: 55%

		IIa2a_txt: Campus-level assessment of student learning outcomes is effectively used to measure overall student learning and activity and to assess outcomes in university programs such as General Education, Honors, and Discovery. Several efforts are made to assess general education outcomes; the assessment of general education is embedded within the unit assessment plans and the annual Senior Survey administered to graduating seniors includes a section asking students to rate their entering and exiting competency levels in 22 areas of general education outcomes and an open-ended question asking what or how they gained from their general education courses. In addition, in several large general education classes students are asked to complete a survey about the value and impact of taking these types of courses. In 2008 the university agreed to participate in the Public Universities and Colleges Voluntary System of Accountability for Undergraduate Education (VSA). The national exam will be administered in the near future. Periodically the University participates in the National Study of Student Engagement (NSSE) that assesses the extent to which 5,000 first-year students and seniors engage in a variety of educationally effective engagement activities. Illinois also participates in a consortium of AAU schools to develop questions unique to large research universities. 

		IIA1d_1: 306.00000000

		IIA1e_1: 4678.00000000

		IIA1d_2: 15%

		IIA1e_2: 11%

		IIA2b_txt: Assessment of student learning outcomes is accomplished at the unit level using a variety of methods and measures, providing a widespread ownership of assessment to faculty who determine the strategies most applicable to their educational objectives and missions. A series of assessment workshops are offered to units. As a result of transformational learning experiences, a major effort has been under way to identified student learning outcomes. The School of Social Work has engaged in a number of assessment activities that include a biannual survey of recent graduates, student focus groups, and analyses of student ratings. Assessments have resulted in the development of new courses and Problem Based Learning case scenarios for each specialization. Instructors provide a sample of these to the Specialization committees who in turn discuss their findings with the Program Committee. The College of Education is committed to the development of service learning and community engagement courses. The focus of Curriculum and Instruction 260: Serving Child in Schools/Communities is on engaging children in learning and understanding social issues affecting their lives. Student course objectives include developing a sense of the meaning and importance of service and community engagement; becoming reflective and learning from experiences; and problem solving.

		IIA2c_txt: All academic units are required to develop plans to assess student achievement in their undergraduate and graduate programs. In the Unit Assessment Plans all academic programs identified (a) the process followed to develop the plan, (b) desired student outcomes, (c) measures and methods for assessing student achievement of the outcomes, and (d) plans to use the assessment results for program improvement. The Provost required all units to report their assessment activities and any changes/improvements made in the units based upon their assessment results. To ensure continuous monitoring of assessment activities, all units are required to include a revised assessment plan and summary of results in their response to the Program Review. Updated assessment plans are shared with the campus on the assessment Web page. Periodically, units are asked to share their assessment results at campus assessment workshops to both disseminate efforts as well as demonstrate their importance.

		IIA2d_txt: Institutional and unit ongoing evaluation and assessment processes provide reliable evidence of institutional effectiveness that clearly details strategies for continuous improvement. The unit evaluation is used to assess the usefulness of its curricula for students who will live and work in a global, diverse, and technological society. As reported in the 2008 Unit Assessment Plans, it was encouraging to see how many units continued to assess student outcomes from 2001 to 2008. The following table identifies the most common unit changes/improvements resulting from outcomes assessments in recent years. Most Common Unit Changes/Improvements Resulting from Outcomes Assessment Results• Revised/redesigned curriculum• Added and revised course(s)• Changed requirements• Improved outcomes assessments • Developed/Revised program• Improved monitoring of student progress• Modified qualifying exam procedures• Developed new concentration or minor• Increased/improved student recruitment• Provided or improved student research opportunities• Provided more student/faculty interaction• Added faculty

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Research outside the classroom gives students opportunities to apply critical thinking skills and work directly with outstanding faculty. The University provides a broad spectrum of research opportunities for students, and nearly 40% of undergraduates engage in at least one research project while at Illinois, making us a leader among our peer institutions. Fine and Applied Arts 391 engages undergraduates in community-based action research; students developed a park master plan based on needs identified during a community summit.In the Engineering curriculum, students seek external funding to support engagement projects, such as “Sustainable Water Development Program for Rural Nigeria,” which received EPA funding. Students also attract funding; in Engineers Without Borders, Patrick Walsh developed an affordable solar-powered LED lantern for use in the developing world.Opportunities for engagement are provided through faculty mentored leadership activities sponsored by colleges and student organizations: The Illinois Leadership Center® incorporates community engagement into student leadership development through institutes, academic courses, and a certificate program. In one of the certificate programs, teams of students take responsibility for leadership while working on challenges facing local communities. Learning by doing complements classroom lectures. In the 2004 National Survey of Student Engagement (NSSE), 73% of Illinois seniors reported that they were involved in an internship-like experience or were planning to do one. In the graduate and professional realm, the College of Law administers two programs, the Law Clinics and the Law Externship Program.For more than 2,000 students annually, studying abroad provides engagement experiences in more than 50 countries. In the Global Entrepreneurship Development Initiative, students established a micro-finance program targeting collegiate entrepreneurs in Croatia to reduce reliance on governmental development routes.

		Core Courses: Off

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: The University contends that community-based learning opportunities are instrumental tools that, if designed well, and strategically implemented will not only better enable departments to train future practitioners and researchers about the reality of issues and state-of-the-art practice strategies, but will also help them to be responsive to the needs of the communities in which they are embedded. I-Help is a volunteer project promoted as a First-Year Experience opportunity for freshmen to unite with more than 1,000 graduate and undergraduate students to volunteer at more than 40 sites in the surrounding community. This campus-wide program allows students to: • Collaborate to address societal issues in the Champaign-Urbana community and beyond • Make a dramatically positive change in the community environment • Interact with a diverse student body for invaluable life lessons outside the classroom The Committee on Enhancing Undergraduate Education found that culminating senior experiences to be highly valued by departments/Colleges. Units such as the College of Engineering, Fine and Applied Arts, and the College of Education require the senior experience of their majors, reaching beyond campus boundaries. Other units offer, but may or may not require a senior culminating experience. Human Development and Family Studies is a capstone practicum course. Approximately 18-24 students/semester are placed in a local social service agency, school, child-care center, organization or business and work there from 12-20 hours per week. The College of Engineering and the College of Business sponsor robotics competitions in area schools that give students the opportunity to participate through a service learning course and lead teams for LEGO (grades 4-8) and VEX (grades 9-12) robotics competitions. The Graduate School of Library and Information Science offers several service learning courses each semester. The largest sets up community technology centers in nonprofit organizations in low-income areas.

		IIA4_txt: **Cole, S. A., McCollum, J., Swinford, L., Dewar, G. Hughes, M. (2008). “Moving Toward Relationship-Based Practices in a Crisis Nursery Setting.” Early Child Development and Care.   Collaboration of the School of Social Work, College of Education, and the Crisis Nursery resulting in a graduate service learning seminar conducted at the Nursery.**Harwood, Stacy Anne and Marisa Zapata. (2008) Preparing to Plan: Collaborative Planning in Monteverde, Costa Rica. International Planning Studies.   Social Inequality Planning workshop conducted in Costa Rica during the summer session provides an introduction to the social, political, economics and cultural forces shaping communities today.**Hyland, N. E. and Noffke, S. E. (2005). Understanding diversity through social and community inquiry: An action research study. Journal of Teacher Education, 56.    Examining issues of anti-racist education, an outgrowth of both the conceptual and field studies has been on the need for a more adequate framework for curriculum history and curriculum development to reflect the diverse segment of American education.**Brown, Ruth Nicole. (Forthcoming). "Mentoring on the Borderlands: Creating Empowering Connections Between Adolescent Girls and Young Women Volunteers." Human Architecture: Journal of the Sociology of Self-Knowledge.   Focus on race, ethnicity, gender, sexuality and inequality; cultural politics and theories of social construction; and critical race and feminist theories and practices. The research project focuses on the political socialization of African American girls and is connected to programs in local schools and libraries.**Dymond, Stacy. Elements of High School Service Learning Programs, Career Development for Exceptional Individuals, Vol. 31, No. 1, 37-47 (2008), DOI: 10.1177/0885728807312921 © 2008 Hammill Institute on Disabilities.   Curriculum and instruction for individuals with cognitive disabilities in inclusive school and community settings utilizing service learning as a form of pedagogy for promoting access to academics and life skills curriculum.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: *The state-wide Labor Education Program, serves 2,000 members with female leadership conferences, summer schools, Hazardous Materials health education, and National Labor College partnership.*Ignite, through the Illinois Leadership Center, focuses on partnering with community organizations teaching students leadership skills in community-building, and project planning, solving issues in local communities. *The Fred and Donna Giertz Education Center loans a collection of 5,186 art and cultural materials for preschool - adult learners, benefiting 138,540 learners. *Visionaries Educating Youths and Adults and Single Parent Scholarship Foundation, are community collaborations providing tutoring to at-risk African American youth. The Volunteer Illini Project provides student tutor/mentors partnerships at 10 local pre to high schools. *The 114 extension offices support community leaders and organizations with planning and economic development to address food security, production, and marketing; environmental stewardship; and community well-being ensuring healthy lifestyles and relationships. *The Osher Lifelong Learning Institute is part of a national network that recognizes learning has no age limits. In year two, 21 non-credit courses, 11 free lunchtime lectures and 10 study groups were offered. *The External Evaluation of the Advanced Reading Development Demonstration Project is a collaboration with the College of Education, Chicago Public Schools and Chicago Universities, building capacity of partner schools.*Math Teacher Link is a Web-based professional development program for mathematics teachers at the 9-14 grade levels. *The Mortenson Center for International Library Programs is a leader in public engagement for professional librarians. More than 700 library and information specialists from 89 nations have participated in the innovative professional development programs.*The University Police Training Institute is the state’s premier provider of law-enforcement training. Its delivery model is nationally recognized for innovation and adult learning.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: *A partnership between the University and Sao Tome and Principe is an example of both co-curricular student service and technology. An outgrowth of ESLARP, Library students work to provide expertise in digital cataloging, community informatics and computer training. Urban and Regional Planning students assist in the preparation of a comprehensive land use policy. Tourism and recreation students develop tourism strategies for expanding into new markets. Architecture students develop design scenarios for a new airport and the redesign of many of the colonial period buildings. *From 2007-2008, 8,827 undergraduate students were employed through work study and other campus employment for total earnings of $15,860,730.*Krannert Art Museum, Krannert Center for the Performing Arts, Spurlock Museum, Allerton Park, Japan House, Arboretum and the I-Space in Chicago host a wide range of internationally acclaimed artists and performance groups each year. WILL Radio, TV, and Online provide free local, national and international art, culture, information and entertainment programming to more than 150,000 households daily in Illinois. *Through more than 120 events, Illini CHAMPS/Life Skills Hometown Heroes, student-athletes spread an anti-drug and anti-gang message to the youth of Champaign County. *The University Library provides tens of thousands of its volumes to the 664 community borrowers along with instructional tours to K-12 students. The Fire Service Institute, Illinois State Natural History, State Water, State Geological Surveys and Illinois Sustainable Technology Center offer library services to the public.*The Building Research Council conducts housing research and provides faculty consultation to residents, home owners, builders, engineers, architects, and others in the housing industry.*The Academy for Entrepreneurial Leadership provides business development services and grants to current and future entrepreneurs.*The Smart Energy Design Assistance Center provides faculty advice and analyses to the public to increase its efficient use of energy resources.

		IIB4a_txt: As is demonstrated in the 15 representative partnerships, Illinois’ administration, colleges and faculty promote the mutuality and reciprocity of their engagement partnerships. ESLARP’s community partners identify their needs and work with staff, faculty, and students to determine best practices to provide technical assistance, including courses, independent research and hands-on service projects in which students work side-by-side with residents.At the Children and Family Research Center mutuality and reciprocity is achieved through: Regular meetings between CFRC and DCFS to share ideas regarding research initiatives, to review the data and analyses being conducted and examine the implications; Collaboration and problem solving to develop research agenda and identify emerging trends that point to service and research needs; Together identify research topics of importance for DCFS to be addressed by CFRC development grants.Extension staff participate in a multitude of community collaborations with individuals, organizations, government entities, and businesses to address individual and community needs. Extension’s partners benefit through technical expertise, training provided to partners  (e.g. child care providers, county officials), and public recognition provided by Extension. In return, community partners share their expertise related to identifying and addressing needs, serve as volunteers in delivering programs, recruit participants, and provide resources needed to carry out the programs. WILL builds relationships across boundaries and connects groups that have similar missions for a common purpose. On some projects, such as Empowering Black Youth, a series of community conversations on a topic is used to increase awareness and bring relevant groups and people together. Young Learners has used an educational community advisory committee to help inform the project’s direction, as well as conduct surveys to access partner needs.

		IIB4b_txt: The following examples are a small sample of efforts that demonstrate Illinois’ commitment to feedback and assessment. The Children and Family Research Center has well-established feedback and assessment mechanisms. Through its Foster Care Utilization Review Program (FCURP) the CFRC continually supports DCFS and its private sector partners by:1. Monitoring and reporting on Illinois’ progress toward meeting the safety, permanency and well-being outcomes outlined in the Federal Child and Family Services Review.2. Facilitating ongoing collaboration between DCFS and its private sector partners, particularly at the field level.3. Providing training and education that help child-welfare practitioners translate federal regulations and state policies into quality practice and movement toward positive outcomes for children and families.4. Providing technical assistance and consultation regarding the enhancement of child-welfare organizational systems to promote system reform and efficiency of operations.Other mechanisms include holding and participating in topical forums, giving presentations at conferences on findings from CFRC research, publication in peer reviewed professional journals and holding an annual data summit for child welfare stakeholders. In-depth monitoring of child and family outcomes are reported in various annual reports and analysis to the General Assembly, Illinois: Child Death Review Team, DCFS, and federal government. East St. Louis Action Research Project (ESLARP) conducts community retreats to obtain feedback from residents every two to three years. A variety of assessment and feedback mechanisms have been used in each of the WILL engagement projects. They include audience member surveys that are used to gauge changes in knowledge and understanding of the topic, focus group sessions with the teachers and parents, and 2 ½ day evaluation and planning sessions to set new goals and objectives.

		IIB5_txt: **Lawson, L., “Parks as Mirrors of Community: Design Discourse and Community Hope for Parks in East St. Louis.” Landscape Journal 26.1, (2007) (Landscape Architecture)   Results of community meetings and charrettes emerging from a partnership of the park district, a family foundation and surrounding neighborhood organizations.**Haight, W., Ostler, T., Black, J., Kingery, L. (2008). Helping children of rural methamphetamine involved families. Oxford University Press: New York. (Social Work)    A collaboration requested by community groups includes Social Work faculty, the Department of Children and Family Services, community agencies and schools confronting needs of children traumatized by parental methamphetamine abuse.**Kramer, L., Pleck, J., Siegel, F., Wiley, A. , Ebata, A., Gary, K. "YouthWorks: Youth as Resources for Strengthening Human and Social Capital in Rural Areas," Rural Sociological Society, Santa Clara, California (2007) (Agricultural, Consumer and Environmental Sciences)   Interrelated interventions of YouthWorks designed to strengthen community supports and opportunities for youth, increasing youth intentions. **Bruce, B., and Bishop, A. New Literacies and Community Inquiry. chapter, Handbook of Research in New Literacies. J. Coiro, et.al. (eds) Hillsdale, NJ: Erlbaum. (2007). (Library and Information Science)   The Community Informatics Initiative works to develop information & communication technologies to achieve goals & foster collaborations across campus, local, national & international communities. Based on analysis of community-based research and service-learning activities in several locations.**Robots, Plants and the Ten-year-old Consultant: Teaming K-12 and Undergraduate Students in Community-based Projects to Encourage STEM. L. Crowley, J. Dolle, A. Finnegan, J. Litchfield, 33rd ASEE/IEEE Frontiers in Education Conference, (2003), (Engineering)   LINC, an interdisciplinary project-based service-learning program engages teams of students with organizations for collaborative projects addressing complex societal issues.

		III1_txt: **IB2a and 2b. As a land-grant institution teaching, research and public engagement are seamlessly intertwined in the portfolios of many faculty and staff. Because of this, numerous campus and unit internal and external funding allocations and grant efforts support community engagement. *During the past 10 years, targeted campus-level efforts have awarded $1.8M in seed and sustaining grants to support faculty research and service-learning courses. Many of these programs have evolved into self-supporting national models for community engagement.*Faculty from 11 centers in the College of Education, were awarded $12.93M in external funding from Federal and State agencies, foundations, and other public and private associations. The Center for Education in Small Urban Communities received $1.1M from internal sources, of which the Chancellor’s Academy received more than $150,000 to support the participation of local teachers. The Teacher Collaborator Project, providing targeted professional development activities to teachers, funds increased, $135,000 to $300,000, resulting in the hiring of more Teacher Collaborators. *Funding from the Illinois Department of Children and Family Services (DCFS) to the Children and Family Research Center (CFRC) was initiated in 1996. In FY08, DCFS support increased to $2,867,786 and CFRC received $440,000 funding from The Pew Charitable Trusts and the State Justice Institute.*The Smart Energy Design Assistance Center (SECAC) is funded wholly by the Illinois Department of Commerce and Economic Opportunity (DCEO), the conduit for funding from the U.S. Department of Energy, ComEd and Ameren Illinois. Total funding to date is about $3.5 million.*The Academy for Entrepreneurial Leadership has a five 5-year $4.5M Kauffman Foundation grant to support entrepreneurship programs, services, and resources to faculty, students, and community members. After attending an AEL workshop, the local Center for Women in Transition is opening a mall shop that their residents will run, gaining both funding and job skills. AEL faculty fellow Ann Abbott created new basic language Spanish courses that place students in a range of community non-profits serving immigrants.*WILL was one of 12 public broadcasters to receive a $20,000 civic engagement grant from the Corporation for Public Broadcasting to work with the Hardwood Institute for Public Innovation. WILL received $70,000 in grants from the Illinois Lincoln Bicentennial Commission to fund a one-hour documentary on Abraham Lincoln’s life in Central Illinois.**II.A. 3a. HeRMES (Helping Revitalize Medical Education through Service) is a student-run free clinic that operates in partnership with area health clinics serving the uninsured and underserved of Illinois. HeRMES partners with community clinics and is operated by medical and other health professional students. Clinical work is supervised by certified attending physicians who volunteer their time and skills.  

		III2_txt: Although alluded to briefly, the important role of the University’s arts and culture-oriented institutions in shaping the community has not been sufficiently emphasized.   In addition to providing attractive venues, these institutions directly engage the community in exploring and appreciating the arts. The diversity of these activities contributes immensely to a vibrant atmosphere in the Champaign/Urbana community. A few of these programs are described here.Encompassing two city blocks, the Krannert Center for the Performing Arts hosts more than 300 events annually. In addition, the Krannert Center offers offstage opportunities to connect with the arts through * pre- and post-performance discussions * master classes and workshops* artist visits to local schools* interactive learning sessions with local artists, and* a variety of other experiences. These activities open doors to the arts for everyone, whether a novice or experienced enthusiast. Guided by educators and guest artists, they enable community participants to dig deeper into these art forms. Also, community members can join in CultureTalk, lively dialogues that focus on issues critical to the future well-being of the arts.Japan House offers the public an opportunity to learn about traditional Japanese culture through tours, tea ceremonies, and special events through the year. Located in the University Arboretum, Japan House is flanked by two Japanese gardens. It offers a peaceful atmosphere where visitors savor the serenity in the midst of their busy lives. In addition to academic classes, this unique facility hosts open houses, featuring special aspects of Japanese culture and arts. Japan House is open to the public every Thursday afternoon and offers a tea ceremony twice a month. Local schoolchildren and community organizations visit Japan House and learn Japanese values and aesthetics first hand.  With 1,500 acres of beautiful scenery, the Allerton Park and Retreat Center is a destination for all community members. Its Music in Nature series offers free monthly music events, featuring a diverse mix of music types in a unique natural setting.Since 1961, the Krannert Art Museum has been a cultural destination striving to enrich the human experience by inviting visitors to make connections through the visual arts. The Art-to-Go program invites community clubs and groups to explore the Museum’s exhibitions. University students engage the visiting children in a lively discussion about art and lead a hands-on art project. 

		III3_txt: The faculty and staff serving on the University’s Civic Commitment Task Force appreciated the opportunity to prepare and submit this packet of information. While individually aware of specific community engagement activities, the Task Force members were pleased to be able to create documentation as to the depth and breadth of the University’s involvement with the community. Although the Task Force members understand the need for limitations on length, they experienced a degree of frustration in only being able to detail a portion of those activities. Possibly submitting universities could be allowed to add an appendix, where additional activities could be briefly described. or the word limits could be increased slightly. For example, in Section II, citing faculty scholarship, we felt we were not able to represent adequately the range of disciplines involved. We had to leave out citations from Computer Science, Latino Studies, and African American Studies.
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2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 
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I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
 
 


  
 


 15







 
5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
 


 


 22







II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The Towson University Mission Statement specifies:“Through its programs, staff, and faculty, Towson University seeks to respond to the needs of the region and greater metropolitan area, serve as an engine of change in the academic and socioeconomic environments of the state, and create a productive future for our students, our region, and enrich the lives and opportunities for all members of its community.  . . .Towson University’s faculty and staff work actively to develop students as citizens and leaders of the community by combining classroom learning with out-of-class experiences (internships, practicum, service-learning, and related experiential opportunities.)”

		IA2_text: Towson University is committed to community engagement in all segments of the campus.  Towson intentionally applies a decentralized strategy to promote engagement on a divisional, college, and departmental level by allowing each to implement initiatives and policies aligned with their goals.  Engagement is institutionalized through the university’s strategic plan “TU 2010: Mapping the Future.” The decentralized strategy encourages numerous celebrations and awards and ceremonies for individual units, including:• The annual University Research Awards ceremony recognizes individual faculty members for community-based research and presents an award for “exceptional success in securing external funding for outreach and service activities”• Community Service and Social Change Awards are presented at the Student Affairs Leadership annual awards ceremony to students and student groups who are active in the community • The annual Alumni Association Volunteer Recognition Awards Ceremony is a campus-wide celebration at which awards are presented to university alumni and faculty/staff who have demonstrated a commitment to service to the community • The Fisher College of Science and Mathematics hosts an annual student honors convocation recognizing students who have completed community-based research • The Clifford and Camille Kendall Awards are presented at the annual campus holiday celebration to faculty and staff who have advanced the TU 2010 strategic plan, including community engagement initiatives. In 2007, awards were given to faculty and staff for civic engagement work and K-16 partnerships.• The Frances T. Bond Distinguished Service Award is one example of scholarships awarded to students whose service to the community is meritorious• Plans are in place for an awards ceremony in spring 2009 to honor exemplary faculty engaged in service learning activities

		IA3a_text: Through the University’s decentralized strategy, assessments of community perceptions occur systematically in multiple departments, colleges and divisions. Some examples include:• In spring 2008, Towson piloted a deliberative polling event in conjunction with the American Democracy Project of the American Association of State Colleges and Universities (AASCU). Prior to the event the university surveyed faculty, staff, students and community members regarding the role of a growing metropolitan university in the community. This gave the university and the community quantitative data on perceptions of the institution. Towson hosted a forum for survey participants, bringing together faculty, staff, students and community members to discuss the results. Discussion occurred in small groups and with two panels of experts. Expert panelists included a representative from the Board of Regents, the university president, provost, vice president for student affairs, student leaders, faculty, and community representatives from the chamber of commerce, community associations and county government. • The Career Center surveys local employers to determine how many Towson University interns they host as well as how many they later employ. Surveys are completed by on-campus recruiters each semester, annually the Career Center places 1500 student interns. The TU Career Center also piloted a comprehensive survey of all employers in the student intern database this past year to learn how community businesses and organizations perceive Towson University students as employees. The survey asks employers to comment on the skills and preparation of TU students for the workplace. • Many of our colleges complete additional internship assessments with their community partners.  For example, the College of Education asks the 23 school systems in Maryland annually to identify and evaluate student interns who are teaching in their schools.  Additionally, almost all CHP students participate in at least one internship, practicum, or clinical experience off campus and many of the students are places in community settings where a need has been identified.   In addition to assessing student learning outcomes, a strong feedback loop is built in for the agency to provide an evaluation of the students performance.    • The University Relations Committee, founded by the Greater Towson Council of Community Associations (GTCCA), consists of community leaders, student leaders, and university staff members who discuss issues surrounding students and the community. These monthly discussions are a form of systematic assessment of community perceptions and are used in university decision making.GTCCA Website: http://www.gtcca.org/ 

		IA3b_text: The examples of aggregated and utilized data below correspond with the examples given in 3a above.• Community perceptions compiled through the Deliberative Polling process will be shared with the campus and surrounding community at the beginning of the fall term.  Results will be published in the university newspaper, presented to various administrative, student and faculty groups, and sent to community associations and the local newspaper. The data will be used by University administration to guide decision making processes as Towson continues to grow and strive to fulfill its mission as a Metropolitan University. The university leadership is currently discussing how this process can be used for future assessment of community perceptions of Towson University’s engagement with the community. • The Career Center shares employer survey information with faculty in the constituent colleges so that they are aware of student performance in internships. These data are used to highlight strengths and weaknesses of Towson students in the field and are used to develop classroom curriculum and department objectives accordingly. • Individual college internship assessments are used in the same way as Career Center assessments. For example, the Teacher Education Unit (which includes 5 of 6 colleges) uses assessments by faculty, students and community partners to evaluate program effectiveness and make programmatic changes.• The President’s Council and the Division of Student Affairs uses the community perceptions gained from the University Relations Committee meetings in making decisions related to University-Community partnerships and relations. A recent example is a collaborative Nuisance Housing Policy that pertains to students living in houses and apartments in the surrounding community. 

		IA4_text: • Towson’s official branding campaign “Thinking Outside,” began in 2005 to increase public awareness of the university’s commitment to engagement as a true Metropolitan University. “Thinking Outside” is included on all the university’s marketing and communication initiatives and is prevalent on our website.  The tag line “Forging Partnerships, Shaping Lives, and Sharing Successes” is on the university’s home page along with a link to the “Thinking Outside” webpage.  All radio and TV ads include “Towson University is reaching new heights—by reaching out. As a metropolitan university, our commitment to research-based learning with practical application extends beyond campus borders. Through our partnerships, people and programs, we influence the development and well being of our state and region.” This campaign exemplifies Towson University’s commitment to community engagement and its emphasis on engagement as a pillar of its identity.  Thinking Outside Website: http://www.towson.edu/outside/• Primary marketing brochures for the six academic colleges include an “Outside the Classroom” section emphasizing extracurricular activities and community engagement. For example, the College of Business and Economics brochure states, “Our 11 student organizations are active in linking the college with the community by organizing field tours, guest speakers’ series and community service activities.” The College of Education has a link on its homepage that provides extensive information about its partnerships with the education community through the Towson Learning Network.  • The university’s Division of Economic and Community Outreach (DECO) was established to “forge stronger links between the university and the community it serves.” DECO partnerships and projects are marketed through print, web and radio ads.  An example is TowsonGlobal’s new web design and print campaign, “Bridges to Global Markets”, highlights the importance of building partnerships to succeed in the global marketplace.  DECO Website: http://www.towson.edu/outreach/

		IA5_text: Senior level administrators at Towson University regularly promote community engagement as a university priority, as the following public speech excerpts indicate:• The Towson University president stated at the 2007 President’s Address: “In Cherry Hill our goals reach beyond the schools we are operating – we are also focused on meeting other responsibilities. We are working with parents, civic leaders, small businesses, clergy and many others to help make Cherry Hill a community where children want to go to school and want to excel and succeed. We are working on the entire social fabric of the community.”• During testimony before the Maryland General Assembly, the president stated: “Major tenets of metropolitan universities include giving students practical, real-life experiences as part of their education, lending expertise to help solve community problems while practicing and teaching good citizenship, and actively building partnerships to achieve goals.” • During a recent commencement ceremony, the Provost stated: “Towson University is Maryland’s Metropolitan University! We focus on quality education, applied research, economic development and community outreach. ... “We have numerous partnerships that are making a positive difference in this region.”• During the first annual Applied Research Showcase, the Vice President for Economic and Community Outreach stated: “Towson is committed to serving the region through our research, educational programs and outreach initiatives. … solving real world problems for our region’s citizens through strategic partnerships with your businesses and agencies.” • The Vice President for Student Affairs annually addresses freshmen at Convocation focusing on the importance of community, stating “civic and community engagement are key themes we emphasize as part of your Towson experience.” • President Caret wrote an op-ed for the Baltimore Sun during Learn and Serve Week last fall to promote service-learning as an important pedagogy and tool in developing citizens. 

		B1_text: Towson intentionally applies a decentralized strategy to promote division, college and departmental level engagement, allowing each to implement initiatives and policies aligned with their goals.  Through the President’s Council each vice president is responsible for promoting and implementing community engagement.In support of the institutional mission, the university has multiple offices, staff, resources and structures responsible for community engagement.  • The Civic Engagement Advisory Board is co-chaired by the provost and vice president for Student Affairs. The Advisory Board includes deans, faculty, department chairs, staff and students. The Advisory Board encompasses 5 working subcommittees that advance civic engagement initiatives in the following areas: service learning, political engagement, environmental initiatives, and community service and community principles. http://www.towson.edu/studentaffairs/civicengagement/CEAB.asp• Civic Engagement initiatives are designed to engage students in the campus and greater community. Through service learning, political engagement activities, environmental initiatives and other events and campaigns designed to raise awareness about current events and world issues, Towson students are encouraged to be active participants in their local, regional and global communities. A Director of Civic Engagement and AmeriCorps*VISTA Service Learning Coordinator serve as staff support to civic engagement initiatives. http://www.towson.edu/studentaffairs/civicengagement/index.asp• The Division of Economic and Community Outreach (DECO) comprises six units to serve the needs of the region through economic and workforce development, information systems, online learning, applied information technology, and geographic information sciences. The division’s revenues are driven by external partnerships with state and local government, services and contracts with local businesses, and grants. The division was established in 2004 under the institutional mission of engagement with the surrounding business and government communities. Partnerships include the Small Business Development Center and the Osher Lifelong Learning Institute. • The Office of Student Activities has a staff person and graduate assistant responsible for coordinating hundreds of community service activities for and with students annually. • The Office of University Research Services supports faculty in finding funding and writing grant proposals for community based research projects. • The Center for Professional Practice in the College of Education works with TU faculty and department chairs to coordinate student field experiences in school districts throughout the state.http://www.towson.edu/coe/cpp/The various offices and staff coordinate efforts through committees as well as informal communications to promote collaboration in community engagement activities.  

		B2a_Text: Over $1.5 million is specifically allocated for institutional engagement activities annually. This state-side, permanent funding includes; Community engagement initiatives aligned with the strategic plan such as the Cherry Hill Learning Zone Partnership, Civic engagement projects , Community service programming, and operational support. 

		B2b_text: • External funding for the College of Education includes: $2.4 million for Towson’s nationally renowned Professional Development Schools, $1.25 million for the Cherry Hill Learning Zone Initiative, over $3 million annually for The Towson Learning Network • DECO has raised $51.4 million through grants and contracts that address community and regional needs (since 2004)• $743,000 in federal funds for programs related to BRAC (Base Realignment and Closure), the Towson University-Cherry Hill Partnership, and the Forensic Science Institute partnership with Baltimore City Crime Labs • $2 million, from the NSF to support K-16 STEM programs through the TOPS partnership.  • Over $1 million in annual faculty grants support community based research or engagement projects, such as the College of Education’s $100,000 award for the “University Partnership Schools Initiative,” from The Open Society Institute • A $20,000 grant from the federal government will fund a ‘08-09 AmeriCorps*VISTA position to support service learning on campus. • $300,000 to support economic and workforce development initiatives in under-served communities through the U.S. Department of Commerce.• $66,590 (22%) of the University’s federal work-study funds are directed to programs in urban schools where Towson students tutor in math and reading  

		B2c_text: TU directs a significant amount of fundraising to community engagement and additionally provides institutional funds to support these important initiatives.• The Asian Arts & Culture Center (AACC), a self-supported entity of the university supported through fundraisers and grants, promotes Asian art and culture through programming designed to benefit students, faculty, artists, the local community and the Mid-Atlantic region• The Hackerman Academy of Mathematics and Science , directed by former NASA astronaut Donald A. Thomas, Ph.D., was established through a $1,000,000 gift. Its mission is to encourage K-12 students to pursue careers in science, technology, engineering and mathematics, and to energize and prepare teachers in these disciplines.• WTMD-FM is listener-supported radio, raising $675,000 in FY08.  WTMD serves as a forum for community news, current events and music • Edward V. Badolato Distinguished Speaker Series in Homeland Security, funded through an endowed gift, provides free international affairs lectures for members of government, business, the campus community and greater Baltimore community.  • The Towson University Reading Clinic fundraises annually to provide free tutoring to elementary and middle school students in Baltimore City.  • The 2008/2009 annual fund campaign’s theme is “partnerships” and will showcase the university’s partnerships throughout the year. 

		B3a_text: • The TU 2010: Mapping the Future strategic plan includes 23 goals and 86 action items within five themes: Enrollment Management, Growth and Mix; Student Experience and Success; Partnerships Philosophy; Resources for Success; Telling and Selling the Story. Campus-wide community engagement initiatives are integrated throughout the 2010 plan and are maintained at the divisional level through the vice presidents’ offices. The 86 action items, including community engagement activities, are assigned to specific vice presidents and their progress and completion is tracked and documented. This campus-wide documentation mechanism tracks community engagement initiatives in the following way: o The action item is assigned to appropriate vice-president(s)o Appropriate staff person(s) within the responsible division(s) is charged with implementing the community engagement initiative by a set dateo The action item’s point person tracks the progress of the initiative, reporting to the vice-president monthlyo The progress of the 2010 initiatives is entered into a master tracking system, with departments accountable for objectives not met by specified deadlineso The tracking system is used to develop the annual 2010 Report Card, which is distributed to faculty, staff, students, alumni, business leaders, legislators and community members.• Faculty Annual Reports document community engagement.  Faculty are expected to record community based research, projects, service learning and strategic partnerships. Annual Reports are evaluated and documented systematically across the campus through departments, colleges and the Provost’s Office.  • Involved@TU is a campus wide documentation mechanism used to track student community engagement activities. Students log in to this web application to update their personal profile of co-curricular activities including community service activities and other forms of community engagement as well as student group involvement. This documentation system is used to produce student co-curricular transcripts and provides staff with a tool to assess student community engagement and involvement. In 2007 the President’s Office funded the creation of a new Engagement web site, to include: • a directory of services TU is currently offering to its community for free or nominal fees• student community service and internship opportunities• faculty service learning projects  • a database of faculty profiles and community based research projects  A primary goal of the new web site is to provide a campus-wide tracking and assessment mechanism for the university’s engagement initiatives.  This site will provide resources and collaborative opportunities to support and grow our engagement partnerships and activities.

		B3b_text: The examples of utilized data below correspond with the examples given in 3a above.• The Towson 2010 Strategic Plan assessment mechanism provides data regarding the status and success of each of the 86 action items.  Collected data highlights the areas and goals the institution is not adequately addressing.  In areas where gaps have been identified the institution implements new programs and projects to support the successful completion of the respective action item.  Funds are available through the President’s Office ($700,000 annually) to support implementation of such programs. One example of a new program developed as a result of 2010 data assessment is the “Support for Student Success” (S3) Program is in 2004 the university launched the “Top 10%” program to provide college access to high achieving inner-city students.  This program was one of the original action items in the 2010 plan.  Through the 2010 assessment mechanism we found that while we were successfully admitting students through this program, some students were not being successful in the classroom.  In response, the university launched the “S3” program to support at-risk students both in and out of classroom.  The program was funded through the President’s 2010 funding program. • The Towson 2010 Strategic Plan reports the results of institutional engagement in the annual 2010 Report Card which is shared with faculty, staff, students, businesses, government, legislators, alumni, and community members.   • Information from faculty annual reports is considered in both promotion and tenure decisions and departmental/college/and institutional strategic planning.• Data from Involved@TU regarding student community engagement participation is used to identify gaps in campus programs being offered, community engagement opportunities being promoted and other efforts to integrate community involvement into the student experience at Towson University.  

		Impact on students: On

		Impact on faculty: On

		B3d1_text: TU has created co-curricular student-learning outcomes that are assessed on a systematic basis through various departments and programs.  Some learning outcomes specifically measure student behaviors and attitudes related to civic engagement. These learning outcomes are used to assess how students are benefiting and learning from programs and services and provide information for planning and decision-making throughout the campus. Student learning outcomes related to community engagement include: developing compassion, integrity, and social responsibility, fostering a commitment to the community and the common good; perceiving themselves as contributing members of their communities and understanding their roles as citizens and leaders; and increasing their self-awareness, appreciation of others, and diverse interactions, resulting in mutually beneficial outcomes and relationships. TU annually administers student surveys to capture information about student attitudes and behaviors related to community engagement including the National Survey of Student Engagement (NSSE) and Cooperative Institutional Research Program (CIRP) Surveys.The Career Center and various colleges assess student internship experiences, collecting information about impact on students’ career skills, curricular learning outcomes, personal ethics and experience in diverse environments.

		B3d2_text: The 2010 Report Card measures how faculty are being impacted by the institution’s community engagement activities. The following examples were included in the most recent Report Card: • An increase of over 120% in grants and contracts since 2004; as an applied research university, the majority of our awards are for community based research • The College of Graduate Studies and Research created an Advisory Board to assist faculty in applying for grants • College of Fine Arts and Communications faculty we given an opportunity to work with Maryland gifted and talented middle school students through a partnership with the Maryland Summer Center held at TU • Three 2+2 programs with Anne Arundel Community College, the Universities at Shady Grove and Harford Community College were developed to address teacher shortages in Maryland Faculty Annual Reports are used by department chairs and college deans as well as the Provost’s Office to assess and measure the impact of the institution’s engagement on faculty as it relates to faculty workload. The Faculty Survey of Student Engagement recently launched assesses faculty perceptions of the impact the institution’s engagement is having on students as well as faculty/staff.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: The 2010 Report Card measures how the community is being impacted by the institution’s community engagement, new partnerships in the most recent 2010 Report Card include:• Partnered with University of Maryland School of Dentistry to support oral health needs of underserved adults; $10,000 in federal funding and other funds have been committed to provide $330,000 for family dental health in Cherry Hill• Partnered with Baltimore County to open TowsonGlobal, an international business incubator• Expanded relationship with Fort Meade, Fort Detrick, Aberdeen Proving Grounds, and Edgewood Arsenal; identified security related workforce needs resulting from recent BRAC decisions and federal facility expansions • Launched the Hackerman Academy resulting in a new partnership with the Maryland Science Center.  The Academy’s purpose is to attract students into STEM majors and to prepare teachers to teach in local schools in these disciplines. The partnership will provide advanced training in math and science to existing teachers in Maryland.• Established new partnership with NPR, Harris Corporation and Towson to make radio more accessible to hearing impaired worldwide. The initiative will leverage cutting-edge HD Radio™ technology to enable hearing-impaired people to “see” live radio content on specially equipped receivers by applying television closed-captioning processes to radio broadcasts.

		B3d4_text: The 2010 Report Card measures the  impact of community engagement  on the institution, TU has received significant visibility and marketing exposure through our engagement initiatives:• Towson University has hosted and partnered with the Maryland Special Olympics to bring their Summer Games to campus.  This partnership has impacted the institution by providing opportunities for faculty/staff and students to volunteer, increasing community awareness regarding the Special Olympics population and increasing the University’s exposure to the community. • Successful radio and TV ads featuring the Towson University-Cherry Hill Partnership have created wide awareness of Towson’s leadership in the community.  Subsequently, there have been requests to expand the services Towson University provides in Cherry Hill, which include K-16 programs, community development, and a specialized reading clinic, to other areas. Additional programs have been developed based on interest and need. • The university’s radio station, WTMD, has received a grant from the Corporation for Public Broadcasting ($100,000) for community service related programming • TU recently received $743,000 in federal line item awards this year to support engagement programs including the Towson University-Cherry Hill Partnership, BRAC programs and the Forensic Science Institute partnership with Baltimore City Crime Labs

		b3e_text: Assessments used to measure the impact of institutional community engagement on students are used in the following ways:• Assessment of campus-wide student learning outcomes is used for programmatic decision making and resource distribution. It is also used to identify gaps in the student experience in areas such as civic engagement.  New programs developed from assessment review include the “NY Times Readership Partnership” and expanded service learning offerings. • NSSE and CIRP data is used annually for strategic planning and budget allocations. Survey results are assessed and used to implement new co-curricular programs and adjust and enhance academic programs and departments.  • The Career Center uses assessments to improve student internships experiences and broaden opportunities. Information is also used to develop workshops to meet student and faculty needs.Faculty community engagement activities reported in annual reports are considered in promotion and tenure decisions where appropriate. Information from the recently piloted Faculty Survey of Student Engagement is being used to evaluate curricular as well as co-curricular student programs and increase faculty-student interaction outside of the classroom. The primary mechanism for measuring the impact of community engagement on faculty, community, and the institution is the TU 2010: Mapping the Future milestone tracking and assessment process. All data from the impact assessments is used for strategic planning, decision making, budget allocation, and new initiative development. For example: •  Assessment of TU 2010 programs designed to attract students into STEM and Nursing majors is used to determine funds needed to expand these programs to better address the region’s workforce shortages  • Towson’s multiple partnerships with Baltimore City Schools are assessed by tracking TU 2010 milestones. These partnerships include internship and tutoring programs as well as Towson’s College of Education acting as manager of select Baltimore City School

		B4_text: The TU 2010: Mapping the Future Strategic Plan includes 23 goals and 86 specific action items within five major themes: • Enrollment Management, Growth and Mix• Student Experience and Success• Partnerships Philosophy• Resources for Success• Telling and Selling the StoryEngagement-related TU 2010 goals: Develop select undergraduate and graduate programs and initiatives to meet workforce needs, Develop co-curricular activities to encourage student engagement in the University Community, Affirm and enhance the educational experience we provide…while addressing workforce needs of the state, Engage students in off-campus education experiences, Serve and continue to evolve as a workforce engine for the state, Expand outreach efforts to promote economic development and address social issues within the state, Strengthen linkages to local, state, and federal governments, Establish new partnerships, Convey Towson’s message to the external community, Make the arts and athletics key components of campus life and use both as links to the external community, Solicit feedback from our graduates and their employers to measure our success

		B5_text: The university provides professional development opportunities for faculty and staff related to community engagement.  For example: Service-learning workshops for faculty featuring national service-learning experts; and the Service Learning Faculty Fellows Program engages faculty who want to develop a service learning course. Faculty fellows receive a stipend and ongoing professional development.The university offers financial and administrative support for faculty and staff interested in leading a conference or event related to community engagement.  For example: the Baltimore Immigration Summit, held biennially, addresses immigration issues important to the Baltimore community; and the first annual Metropolitan Housing Dilemmas and Solutions Symposium in 2008 which examined gentrification in Baltimore City.• Towson’s annual Multicultural Conference, hosted by the campus’s Multicultural Institute, brings together faculty, staff and students to explore issues of diversity and how these relate to individual’s roles in the larger community, region and world. • The Cliff and Camille Kendall Award annually provides professional development funds to individuals for community engagement work related to advancing Towson 2010 strategic plan• The president and provost host the January Conference which includes sessions, speakers and discussions related to important faculty issues.  Conferences include community engagement components, for example: the importance of community-based research and scholarship in faculty academic agendas and integration in promotion and tenure policies.• Many faculty and staff members attend conferences related to community engagement and have presented on Towson University’s successful partnerships and projects.  Conferences include the Engagement Academy for University  Leaders, American Democracy Project, National Society for Experiential Education, Coalition of Urban and Metropolitan Universities, and the Outreach Scholarship Conference. 

		B6_text: The community has a voice in institutional and departmental planning for community engagement through a variety of avenues, including advisory boards and membership organizations.   Towson University integrates input from community partners to develop community engagement initiatives that fulfill our mission as a Metropolitan University committed to the community. Advisory Boards that provide input include:• Towson University Board of Visitors • Towson Global International Incubator Advisory Board • Cherry Hill Learning Zone Initiative Steering Committee • Towson University College Advisory Boards, including:o College of Business and Economics Advisory Board o Fisher College of Science and Mathematics Advisory Board o Department of Mass Communication and Communication Studies Board of Adviserso Department of Accounting Advisory BoardUniversity administrators hold memberships and leadership positions on community boards to engage in dialogue regarding the University’s community engagement. Membership examples include: • The Coalition of Urban & Metropolitan Universities (CUMU)-Towson University president serves as CUMU president & TU serves as CUMU’s international headquarters • Baltimore County Chamber of Commerce Board of Directors-VP for University Advancement serves as 1st Vice Chairman• Towson Chamber of Commerce-VP for Student Affairs serves on Board • Greater Towson Committee -VP for Administration and Finance serves on Board• Greater Towson Council of Community Associations-President’s senior staff and Towson University’s SGA officials serve on and VP for Student Affairs co-chairs University Relations Subcommittee• County Executive’s Advisory Board for Higher Education-VP for Economic and Outreach • Governors Workforce Investment Board (GWIB)-President chairs the Education Industry Initiative Steering Committee• Baltimore Collegetown Network-VP for Student Affairs serves on Board of Directors• Maryland Campus Compact-VP for Student Affairs representing TU as a founding member 

		SD1_text: Towson University’s colleges and departments seek faculty who have been engaged in the community through their respective disciplines. The University has an institutional practice of recruiting and hiring faculty with a commitment to community engagement.   Each faculty vacancy announcement includes the following passage that emphasizes Towson’s commitment to community engagement and sets expectations of new hires:“The University places a strong emphasis on service learning and civic engagement through such activities as internships, practica, clinical placements, course assignments, and student events. As the Baltimore area’s largest university and Maryland’s Metropolitan University, Towson articulates its research and scholarship mission through partnerships that link the University to the economic, educational and cultural life of the state of Maryland and the mid-Atlantic region.”An example of a recent vacant position description announcement illustrates this expectation of engagement: • The Department of Early Childhood Education seeks two faculty members for Fall 2008 at the Assistant Professor level to provide leadership to the Department and its students in the areas of literacy, reading, and children’s writing, as well as curriculum, technology, assessment, and for graduate students, critical perspectives in child development and research methods. Teaching and mentoring interns in the field of early childhood education will be at both the undergraduate and graduate levels. The positions also involve scholarship, grant/contract efforts, and leadership in Professional Development School partnerships as well as with the Maryland State Department of Education and serving as a liaison in the Baltimore Metropolitan and surrounding areas and with other local, regional, and national organizations, agencies, and professional groups.

		SD2a_text: TU’s Faculty Handbook, which addresses promotion, tenure and merit, defines scholarship. Much of the community engagement work done by faculty is rewarded through the Scholarship of Application.   In a campus-wide memorandum announcing the review procedure and newly promoted faculty members, the Provost states “In the process of an annual implementation of flexible workload agreements for individual faculty members, and as members of a metropolitan university, we need to be cognizant of our responsibility to the broader community in which we live and work.  Faculty members’ contributions to the University community and to the political, social, economic and cultural life of the Baltimore region were also weighed in the overall evaluations of portfolios.” In January 2008, TU's president and provost presented the revised “Towson University Faculty Roles and Rewards: Teaching, Research, Service Redefined” which describes the institution’s alignment with Boyer’s Scholarship Reconsidered where four areas of scholarship are defined, including Scholarship of Application. Scholarship of Application at Towson University “applies to works that link the scholarship of a discipline to the values and mission of the academy and the greater needs of society. The scholarship of application addresses the question, ‘How can knowledge be responsibly applied to consequential problems?’ Such scholarship might include technical assistance, policy analysis, consultation, program evaluation and the like. These scholarly activities are encouraged to increase the visibility of the university scholar’s application to the community.” As faculty engagement with the community increases, the University focuses efforts on reinforcing promotion and tenure policies rewarding engagement. One objective of the Civic Engagement Advisory Board, which includes the Provost, VP for Student Affairs, Deans and Department chairs, is to clarify and promote the use of the Scholarship of Application in recognizing community engagement work.

		SD2b1_text: Towson classifies community-engaged scholarship through the Boyer model of Scholarship of Application. As noted above, the faculty roles and rewards handbook illuminates Scholarship of Application: “Scholarship is widely interpreted and may take many forms…Faculty engage in research that is applied, finding new ways to use knowledge for practical purposes, including the scholarship of teaching or of solving problems within academic or the larger community.”

		SD2b2_text: The Promotion and Tenure policies are continually under review but as an institution we strongly believe our policies currently reflect our commitment to community engagement and rewarding the scholarship of community engagement as explained above. 

		SD3_text: The Student Government Association requires all of the University’s 200 plus student organizations to complete community service to maintain student group status.  Student organizations and individual students work with staff and community groups to develop various engagement activities such as TigerThon, an annual dance marathon to raise money for Johns Hopkins Children’s hospital; Relay for Life, which brought together 550 students and community members and raised $38,000 for cancer research; Light the Night and numerous annual fundraisers executed by fraternities and sororities. Students drive the plan, execution and follow up assessment of each activity. A student committee, with the help of an advisor, plans Alternative Spring Break trips, allowing students to perform community service in cities such as New Orleans and Atlanta. Students are represented on all standing university committees. Three student representatives sit on the Civic Engagement Advisory Board; at least two students serve on each of five civic engagement subcommittees, influencing university community engagement in service learning, community service, environmental initiatives, political engagement and more. Students helped plan the Deliberative Polling Event held in May and facilitated small group discussions. Student leaders sit with upper level administrators on community boards: the Towson Chamber of Commerce and the Greater Towson Council of Community Associations University Relations committee. Students not only interact with the outside community but work with community members and university staff to plan activities. The inaugural Towson Clean Up Day brought nearly 500 students and community members together to beautify the town while becoming acquainted. Students served on the Tomorrow’s Towson Steering Committee to help develop a blueprint for a more “vibrant, lively downtown attractive to and connected to the rest of the Towson community.”Internship and service learning course evaluations also enable students to assess the university’s community engagement. 

		SD5_text: The Civic Engagement Advisory Board was created by the president and is co-chaired by the provost and vice president for Student Affairs. The advisory board’s purpose is to “facilitate the growth of civic engagement at Towson University by setting an institutional agenda, reviewing recommendations from working groups and developing strategies for securing resources to increase opportunities and understanding.” The advisory board is made up of deans, chairs, faculty, staff and students; it encompasses five subcommittees, each focused on a particular area of civic engagement, including service learning, political engagement, community principles, environmental initiatives and community service. Nearly 60 students, faculty and staff are part of the advisory board and subcommittees and these individuals focus on bringing various campus and community stakeholders together to develop campus-wide community engagement initiatives. There are also multiple governing bodies within the seven colleges responsible for community engagement activities in each college. As an example, the College of Education is counseled by the Teacher Education Executive Board, the Professional Development School Network and the College Council in developing and evaluating community engagement initiatives in teacher education. 

		SD4_text: The university recently launched a co-curricular student transcript capturing engagement data. Involved@TU is an interactive web site that allows students to upload information about student group involvement and other co-curricular activities. This includes community service and community engagement activities as well as non-credit internships and similar experiences. The Division of Student Affairs continues to examine how community engagement activities can be highlighted and specified on the student co-curricular transcript. Community engagement activities such as internships, practicum and other field studies are documented on the traditional student academic transcript. 

		IIA1a_txt: The Service-Learning Task Force, established in 2003, developed a definition of service learning for the campus: “Service learning is a form of experiential education in which students engage in activities that address human and community needs together with structured opportunities intentionally designed to promote student learning and development. Reflection and reciprocity are key concepts of service-learning.”In the 2008-2009 academic year the Service Learning Subcommittee will be finalizing service learning course criteria and a review process to include the University Senate.  Additionally, the sub-committee will work with the Office of the Registrar to have service learning courses designated in the course catalog and on the university’s course registration system.Information provided in 1.b. – 1.e is estimated from recent faculty and department surveys and dialogue. The Service Learning Subcommittee will also work in the next year to:• establish more systematic ways of collecting applicable information using the new interactive Engagement web site• include more specific questions about service learning in Faculty Annual Reports

		IIA1b_1: 1000.00000000

		IIA1b_2: 10%

		IIA1c_1: 31.00000000

		IIA1c_2: 82%

		IIa2a_txt: • TU established campus-wide learning outcomes for students’ co-curricular engagement with community. These outcomes assess the student’s engagement experience holistically, evaluating the combined effects of curricular and co-curricular community engagement. The Student Affairs Assessment Committee implements annual assessments of these learning outcomes so that a broad cross-section of the student body is evaluated annually. These learning outcomes, defined in an institutional document developed in 2007, include:o Develop compassion, integrity, and social responsibility, fostering a commitment to the community and the common good. o Perceive self as a contributing member of their communities and understand their roles as citizens and leaders. o Increase self-awareness, appreciation of others, and diverse interactions, resulting in mutually beneficial outcomes and relationships.• The Career Center established learning outcomes for students completing off-campus internships. These learning outcomes are campus-wide in scope and assessed through student self-evaluations. Student self-evaluation forms are found on the Career Center web site and accessible to students, faculty and community partners. • The Office of Assessment works with individual departments to relate department objectives, including student learning outcomes, to the TU 2010 plan which focuses on community engagement

		IIA1d_1: 250.00000000

		IIA1e_1: 7500.00000000

		IIA1d_2: 18%

		IIA1e_2: 38%

		IIA2b_txt: • Most colleges and/or departments have learning outcomes and objectives for disciplinary internships, in addition to the campus-wide learning outcomes established by the Career Center. • Departments that involve students in curricular engagement with the community develop disciplinary learning outcomes that guide course construction and objectives. The Family Studies and Community Development Department and departments in the College of Health Professions and the College of Education are examples of disciplines that have such standardized learning outcomes. • Colleges with external reviewers, such as the College of Education, College of Health Professions and the College of Business and Economics are required to evaluate students using specific learning outcomes related to community engagement. • Individual service learning course syllabi identify student learning outcomes for curricular engagement with the community. The University hosts service learning workshops to help faculty develop learning outcomes. Student learning outcomes identified by faculty for service learning courses include: o The development of appreciation and/or empathy for the perspective of otherso A greater awareness of one’s responsibility to contribute to one’s community and societyo An appreciation of and ability to engage productively in a diverse society

		IIA2c_txt: • The Career Center evaluates student learning outcomes through internship evaluations completed by the student, sponsoring faculty member and internship supervisor each semester.  • The Division of Student Affairs assesses community engagement student learning outcomes through student surveys at various events including students of different ages, collecting demographic information to study trends as students progress in their college careers. • The institutional learning outcomes for community engagement developed through the Office of Assessment will be assessed through entrance and exit surveys and department assessments tailored to specific disciplines. • Departmental engagement learning outcomes and objectives are measured with surveys and evaluations completed by students, internship supervisors and faculty sponsors at the end of student disciplinary internships.• Departmental engagement learning outcomes are assessed through evaluations for courses that include community engagement activities: service learning, field studies, practica, etc. Student grades in these courses are also used to assess targeted learning outcomes. Often the community partner for the curricular engagement will complete an evaluation of the student(s). 

		IIA2d_txt: Assessment data is used by the institution, colleges, departments and individual faculty and staff to improve curricular and co-curricular learning experiences in which Towson University students are engaging with the community. Assessment data is used to:• Evaluate student performance and learning• Evaluate course effectiveness in regard to student achievement of learning outcomes• Evaluate co-curricular programming effectiveness• Improve community engagement programs and projects • Adjust courses and internships to help students achieve learning outcomes related to community engagement• Improve internships • Revise course expectations• Revise the design of community placements• Add or change student competencies being measured• Better communicate with community partners about expectations• Ensure that the community engagement is benefiting both the university and community partner• Provide feedback to community partners to continuously improve and develop more effective programs and projects
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		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research: Faculty involved in community based and applied research include students who receive credit for collaboration on research projects. Students present their research at regional and national conferences and to State legislators on “Research Days.” For example:• A student and two professors studied blind computer users and developed a computer application to make visual online security tests (CAPTCHAs) accessible for the blind and visually impaired. They partnered with the National Federation of the Blind and the prototype is being honed. The student travelled to national conferences to present on the prototype. Student Leadership: Students organize and execute large community engagement programs: TigerThon (a dance marathon benefitting Johns Hopkins Children’s Hospital); Relay for Life (12 hour walk benefitting cancer research); Light the Night (a walk and rally benefitting the Leukemia and Lymphoma Society); and Alternative Spring Breaks. Students lead these efforts, working with community partners.  Student programs such as LeaderShape emphasize community engagement. Students sit on the Service Learning Subcommittee and other boards and committees responsible for community engagement activities. Internships/Co-ops: • In the past academic year more than 1500 students participated in internships• More than 5,200 students participated in professional experiences including internships and courses such as clinicals, practica and student teaching • In the College of Health Professions, College of Business and Economics, and College of Education, 100% of students will complete an internship in the community. There are currently over 8,000 students in these three collegesStudy Abroad: Recent TU study abroad courses in Panama & Costa Rica included service learning components. Several of the winter and summer semester study abroad programs allow students to complete volunteer work in their host country. TU is  currently collecting information so they can identify programs incorporating service/volunteer options for students.
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		IIA3b_txt: Core Courses: Majors integrating community engagement in core courses: Family Studies and Community Development core courses require students to work in and with community agencies (200 students); nursing majors complete eight core courses in community based environments: clinics, hospitals, nursing homes, community agencies (750 students); the Professional Year (student teaching and internships) is required for Teacher Education, with students completing a school/community service learning project and Action Research (2,300 students)In the Majors: Some majors integrating community engagement with their curriculum: MB3 (Molecular Biology, Biochemistry and Bioinformatics), Environmental Science and Forensic undergraduate majors are required to participate in an internship or community-based practicum; College of Health Professions majors participate in community-based practica with approximately 200 facilities and community programs. (2,800 students)Graduate Studies: Graduate programs integrate community engagement with their curriculum:  Speech, Language and Pathology graduate students complete clinical practica (95 students); Instructional Technology/School Library Media graduate students complete practica in school libraries (900 students); and Occupational Therapy and Occupational Science graduate studies complete “Health Promotion Initiatives in the Community.”(150 students)Capstone (Senior Projects): College of Business and Economics majors complete a “Professional Experience” internship course their senior year. (3,000 students); and The Honors College has three capstone options for graduating seniors, one of which is a service learning project. (750 students)General Education: A General Education review team at Towson is developing a model pertinent to the 21st century. New GenEd requirements will include community engagement, with a suggested required category of “Metropolitan Studies” or “Metropolitan Seminar”. This category will engage students with the Greater Baltimore community.  

		IIA4_txt: Every year TU faculty participate in scholarly activities associated with their curricular engagement achievements, some examples:Publications: • Dr. Karen Dugger, Women’s Studies, published "The Handbook on Service Learning in Women's Studies and the Disciplines." • Dr. Morna McDermott and co-researcher Dr. Nancy Shelton (UMBC) have created an arts-based literacy course  which includes after school tutoring in Cherry Hill and at the Catonsville Children's Home. Their work will be published in the forthcoming book, Evidence-based Quality Literacy Tutoring Programs.• Dr. Beth Merryman, Occupational Therapy, integrated Occupational Therapy students in her work with a voice simulation exercise program teaching people about severe and persistent mental illness. Her work is being published in “Occupational Therapy in Mental Health.” • Dr. Alison McCartney, Political Science, writes about civic engagement projects and international affairs, “Journal of Political Science Education”, vol. 2, no. 1 Jan. 2006.  Presentations:• Dr. Mike O’Leary, Computer Science, has worked with TU students on research supported by the National Institute of Justice (NIJ) to develop and implement in software a mathematical algorithm that would help police departments determine an optimal search area for a serial criminal.  Dr. O’Leary has presented the ongoing work at a number of national and international meetings including the NIJ Conference.• Dr. Elizabeth Clifford, Sociology, bi-annually plans the “Baltimore Immigration Summit” and has published an article related to her students’ involvement in the conference in the Newsletter of the American Sociological Association Section on International Migration.  Dr. Clifford also presented research related to the summit at the 2006 CUMU conference and the Walden University Conference on Social Change. • Dr. Matt Durington, Anthropology, organized the conference, “Metropolitan Dilemmas,” focusing on gentrification in Baltimore City. The conference was a direct output of field work with an urban anthropology course “Life in the City."
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		IIB1_txt: Learning Centers• Osher Life Long Learning Institute at TU, offers adults age 50 and older opportunities for continued learning and social and cultural enrichment • The Maryland Writing Project at TU provides writing education programs, including a summer institute serving over 800 teachersExtension Programs and Non-Credit Programs• The Extended Education and Online Learning (EEOL), provides non-credit, online, certificate and extension programs.  • The Center for Applied IT provides seminars and consulting regarding information assurance • The Teacher Academy of America, a statewide professional exploration program for high school students interested in becoming teachersProfessional Support Centers/Evaluation Support/Training Programs• Towson is nationally recognized for its Professional Development Schools at 115 sites throughout Maryland• The Small Business Development Center and International Incubator-Towson Global provide consulting services for business planning, training and professional development  • The Center for Leadership in Education offers resources in educational leadership state-wide including training, system support for schools and government, and researchTutoring• TU Reading Clinic provides tutoring in reading on campus and at various community sites such as Cherry Hill in Baltimore City • TU Academic Achievement Center established TU GEAR UP mentoring program for high school and middle school students• 150 TU students tutor elementary and middle school students in math and reading through the federal work study programs TUTORS and America Counts • The TU Speech and Debate team partners with the Baltimore Urban Debate League to mentor urban middle and high school students including 60 schools and over 1000 students annually. 
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		IIB2_txt: Co-Curricular Student Service:  Approximately 6,000 Towson University students performed over 120,000 hours of service during 2007-08, Students annually organize events for the larger community such as TigerThon, Light the Night and Relay for LifeWork/Study Student Placement:  94 out of 279 federal work study students were placed in community service positions in FY 2008.  Cultural Offerings: The African American Cultural Center provides activities and resources on issues and aspects of African American cultural life, hosting lectures for students, faculty, and community members.;  Towson hosted the Hispanic Youth Symposium which brought hundreds of Hispanic school students to TU to provide programming aimed at college access;  The Asian Arts & Culture Center (AACC) promotes the art and culture of Asia through programming for the local community and includes art exhibitions, concerts, lectures, films, workshops and demonstrations. Athletic Offerings:  Proud Athletes Who Serve (PAWS) participated in hundreds of community development events including Pigskin Pass to benefit Special Olympics; TU annually opens its doors to host outreach events including the Maryland Special Olympics and Marathon Kids, a program committed to reducing youth obesity.Library Services: The Albert S. Cook Library is a public library providing technology services, workshops and over 580,000 books to students and the community.;  In September 2007, the library partnered with the National Endowment for the Arts to host the kick-off event of “The Big Read,” featuring university and Baltimore County leadership, students, faculty, staff, and the greater community.Technology: TU partnered with Baltimore County to provide free WiFi internet access in the “downtown” Towson area. TU provided the internet connection while the county installed the wireless equipmentFaculty Consultation; The TU website has a community-accessible page titled “Find an Expert.” 

		IIB4a_txt: Towson values mutuality and reciprocity in our partnerships and promotes them through marketing, our mission statement, and strategic planning. • One of the themes of TU2010 is “Partnerships Philosophy.” The university is committed to increasing our partnerships and sustaining the principles of mutuality and reciprocity.  Some examples include:o The Cherry Hill Learning Zone initiative is a partnership among the Baltimore City Public School System, Baltimore City government, TU and Cherry Hill's grassroots organizations. The partnership leverages resources to build upon the Cherry Hill community’s strengths to meet its needs and nurture its potential. The partnership also provides curricular opportunities for our students and research for our faculty. o The Honors College at Towson signed MOU’s with five nearby community colleges. The MOU’s were showcased as a model for two- and four-year colleges at the National Collegiate Honors Council Annual Meeting. o The Hackerman Academy partners with the Maryland Science Center to sponsor lectures and programming bringing science to teachers across the state and young people in the community. • TU has adopted the Coalition of Urban and Metropolitan University’s (CUMU) Declaration of Metropolitan Universities that pledges to “Develop creative partnerships with public and private enterprises that ensure the intellectual resources of our institutions are fully engaged in mutually beneficial ways.”  TU serves as the headquarters for CUMU. o In 2007, TU hosted the 13th annual CUMU Conference, “Community Engagement and Metropolitan Universities.”  Bringing over 350 university and community representatives to present on topics such as strategic partnerships and institutionalizing community engagement.• Towson is a founding member of the developing Maryland Campus Compact. This organization supports community engagement work at institutions of higher education, in part by providing resources to help institutions and their community partners assess whether partnerships are mutually beneficial and meeting both parties needs. 

		IIB4b_txt: The institution and community provide systematic feedback to each other through representation on advisory boards and membership organizations, and the distribution of newsletters, report cards, and other communication tools.    This feedback is assessed and used in strategic planning and resource allocation. Some examples include:• The Vice President for Student Affairs co-chairs The University Relations Committee, founded by the Greater Towson Council of Community Associations, which consists of community leaders, student leaders, and university staff members who discuss issues related to students and the community. These monthly discussions are a form of systematic feedback and assessment. • The ConnecTU community newsletter serves more than 12,000 community members and partners within a 1 mile radius of campus.  The newsletter provides communication directly from the university to the community partners in addition to university representatives that regularly attend monthly community meetings. • The Towson University 2010: Mapping the Future strategic plan brochure and the 2010 Annual Report Card, which is distributed to faculty, staff, students, and community members, dedicate entire sections entitled “Partnerships Philosophy” to community engagement that emphasize reciprocal institutional partnerships with the surrounding community.  • Community perceptions compiled through the Deliberative Polling process will be shared with the campus and surrounding community at the beginning of the fall term.  Results will be published in the university newspaper, presented to various administrative, student and faculty groups, and sent to community associations and the local newspaper. The data will be used by University administration to guide decision making processes as Towson continues to grow and strive to fulfill its mission as a Metropolitan University. The university leadership is currently discussing how this process can be used for future assessment of community perceptions of Towson University’s engagement with the community

		IIB5_txt: Publications/Reports:• Dr. Daraius Irani and Jeff Micheals published the fiscal impact report regarding the State of Maryland joining the Regional Greenhouse Gas Initiative, this was a partnership with the Maryland Department of the Environment. • Dr. Jane Neapolitan, Dr. Thomas Proffitt, Dr. Terry Berkeley from the College of Education at TU and Cheri Wittmann from Maryland State Department of Education published a seminal work on PDS, “Traditions, Standards, & Transformations: A model for Professional Development Schools.” New York: Peter Lang Publishing, Inc. in 2004.• Dr. Christine Eith partnered with Captain John Skinner of the Baltimore City Police Department to develop, administer, and publish the results of a survey that asks victims of crimes about the quality and nature of the response of the Police Department handling their cases.  Presentations:• Dr. Mary Lashley, Nursing, partners with the Helping Up Mission in Baltimore City and provides health screening and oral health education.  At the 2008 Service Learning Conference she presented “Promoting Oral Health Among the Inner City Homeless:  A Community-Academic Partnership.” • Dr. James Roberts presented at the American Democracy Project National Meeting in June 2008 about his work in organizing Towson University’s community Deliberative Polling Project on the topic of “The Role of a Growing Metropolitan University in the Community.”• Dr. Rommel Miranda and Dr. Jennifer Scott, Astronomy and Geo Sciences, partners with teachers in Baltimore City to provide astronomy education and programming.  He presented “Promoting University, Community, and K-12 Public School Partnerships: Current Research Trends in Urban Science Outreach Programs” at the 2007 CUMU Conference. 

		III1_txt: I.B.2.c.Due to text limits and the non acceptance of hyperlinks in this document we were unable to provide the websites for the initiatives listed in this questionsAsian Arts and Culture Center: http://www.towson.edu/asianarts/Hackerman Academy of Mathematics and Science: http://www.towson.edu/HackermanAcademy/index.aspWTMD: http://www.towson.edu/wtmd/Edward V. Badolato Distinguished Speaker Series in Homeland Security: http://www.towson.edu/outreach/homelandsecurity/speaker.aspTowson University Reading Clinic: http://pages.towson.edu/spitcher/clinic/I. B. 3. a. The TU 2010: Mapping the Future strategic plan is consistently cited in this application because it is the guide for everything TU does, this plan is focused on what TU represents and is focused on as an institution and community engagement is one of the most prominent themes throughout the entire plan.  The website is http://www.towson.edu/main/abouttu/strategic/I. B. 3, d. As an approach to this question, we described the focused systematic mechanisms in place to measure the impact on students, faculty, community, and institution and then described at least one key finding for each mechanism.   Supplemental Section 2. b.For "if no"-during documenting we accidently checked "no" but weren't able to leave neither checked at that time so provided a brief statement. Wanted to confirm that our answer is "yes" for 2. II. A. 2. a. Co-curricular learning outcomes document: http://www.towson.edu/studentaffairs/docs/SA%20Learning%20Outcomes%204.18.07.docII. B. 4. a.TU's adoption of the "Declaration of Metropolitan Universities" is widely utlized across the institution for identity purposes and strategic planning: http://www.cumuonline.org/about/declaration.htm13th annual CUMU conference "Community Engagement and Metropolitan Universities" hosted by TU: http://www.cumuonline.org/conference/index2007.htm

		III2_txt: TU and our leadership partner with the following organizations or initiatives to promote community engagement:     *  American Democracy Project    * Campus Compact    * President's Declaration on Civic Responsibility of Higher Education    * Partnership for Public Service: Call to Serve    * Coalition of Urban and Metropolitan Universities    * President's Higher Education Community Service Honor Roll    * Baltimore Collegetown Network

		III3_txt: Allowing hyperlinks to be embedded into the responses. More detailed instructions regarding word an character limitsOpportunity to provide information regarding the process the institution enacted to apply for the classification, we are attaching a letter from our President with the partnership grid.We felt the documenting form was easy to use and utilized the resources found on the Carnegie website.  Additionally, TU worked with peer institutions that have already been classified early in the process to receive advice on organizing the process and how the institution can best benefit from the application process.  
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



returned







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 9







3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Subrina Taylor Ed.D

		Title: Vice President of Student Services and Enrollment Management

		email: staylor@bhcc.mass.edu

		City: Boston

		State: MA

		Institution: Bunker Hill Community College

		president: Mary L. Fifield, Ph.D

		address:  250 New Rutherford Ave Boston, MA 02129

		Phone: 617-228-2410

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: To Promote Civic Engagement and Leadership is one of the six active college-wide goals at Bunker Hill Community College. Objectives under the goal include; fostering civic leadership among students, supporting Service Learning courses, participating in community initiatives, partnering with neighbor organizations, and providing venues for involving the college community in current events and issues. The College’s mission is to enhance its position as an educational and economic asset for the Commonwealth through cooperative planning involving neighboring institutions of higher education, public schools, community organizations, and area businesses and industries.

		IA2_text: The following four scholarships/awards offered by the college have positioned community engagement as a significant part of the selection criteria.  The BHCC President’s High School Scholarship has been awarded to graduating seniors for over 10 years.  Students are required to meet a number of established criteria, one of which includes demonstration of active involvement in their community. The BHCC Trustee Service Award has been awarded for over 10 years to a student who demonstrates outstanding community service and civic engagement, while maintaining high academic achievement. The BHCC Charlestown Resident Scholarship is another scholarship whose criterion for eligibility is based on demonstration of “outstanding service” to the community in which the main campus of BHCC is located. The most recent scholarship established in 2006 is the Brandy R. Bonney Memorial Scholarship. Recipients must not only demonstrate active participation in their community but they also agree to participate in a formal mentor program at the college during the award year. The Office of Community Engagement sponsors a celebration each Fall and Spring called Students Who Serve. Students who have completed an academic course with a service learning component and students who have participated in BHCC’s student led volunteer club “SHOCWAVES” (Students Helping Our Communities with Active Volunteer Experiences and Service), reflect and share their experiences through an “open mic” opportunity. Faculty and staff are formally recognized at the annual convocation for their achievements including community service. 

		IA3a_text: The College’s mechanisms for systematic assessment of the community perceptions of the institution’s engagement with community are listed below.• BHCC’s Community Strategic Planning ProcessEvery three years the College invites 150 Corporate and Civic leaders from Greater Boston to participate in developing the College’s goals. Each planning session expands the set of college goals already in place and the base of community leaders involved with the planning process is also expanded.  The resulting goals become the criteria used to determine funding priorities for new ACTION PLAN initiatives.  New initiatives are funded by the College only if they are tied to and supportive of goals that flow from the strategic planning process involving the community.   Mid-year and end of the year assessments are conducted on each new initiative.  A final comprehensive report is developed for widespread distribution to the college community and local community.   • Office of Community Engagement’s Community Service FairEvery year the office provides the opportunity for local organizations to come onto to the Charlestown campus to raise awareness of their organization’s mission. The Office uses the interest level of participants as a gauge to assess the community’s perceptions. The Community Service Fair serves as an initial visit to the College, allowing organizations to continue tabling throughout the year if they desire.• Program Advisory BoardsActive individual program advisory boards (comprised of corporate, civic, and community members) meet twice a year. Corporate, civic, and community members sit on these boards. Members of these boards provide BHCC programs with up-to-date knowledge on career paths, employer outlooks and expectations, and trends with their respected fields. The Program Advisory Boards use the advisory board to keep their programs current with today’s workforce.    

		IA3b_text: Yes, the College uses data from all systematic assessment of community perceptions. • For the College’s Community Strategic Planning Process there are two levels of assessment. The first assessment takes place within the actual strategic planning day, where a large number of ideas are condensed and recommended to the College for the establishment of college-wide goals. These college-wide goals become the basis for ACTION PLAN initiatives to be considered for funding. Once funded these initiatives impact students and the local community directly, and are initially developed as pilot programs. Over the past three years, a number of new initiatives developed during the community strategic planning process for the college were funded.  A great number of these initiatives have been rolled over into the College’s annual operating budget as the first step toward institutionalization. Based on the end of the year assessments of the ACTION PLAN initiatives, these examples have been funded; The BHCC Art Mobile, the Office of Community Engagement, The Language Lab, and the Experience database software used in the Career Center.  • For the Community Service Fair, the Office of Community Engagement uses the data taken from the surveys used at the Fair to improve the quality of the fair. The name of the fair was changed to “the Get Involved! Fair” based on the feedback from the surveys. This change allowed the opportunity to include internships, as well as volunteer experience. The Office has found multiple ways to deepen partnerships with organizations that self- identified in the surveys. • For the Program Advisory Boards, the faculty within the programs have made considerable adjustments to their academic programs based on the recommendations of community members sitting on their program advisory boards. Examples of readjustments are changes in curriculum, new program development, and refining the opportunities for program graduates. 

		IA4_text: The BHCC website, catalog, view book and other publications promote programs and activities with an underlying theme of “engagement”.  The BHCC website has links to the Office of Community Engagement, Welcome Back Center, Workforce Development, and the “Building the Engaged Campus initiative, funded by a Title III grant from the U.S. Department of Education. Brochures for the Office of Community Engagement are distributed to incoming students and at the annual “Get Involved! Fair.” Posters and fliers have been created to encourage students to register for the Engaged Campus Learning Community Seminars. The theme of engagement is prevalent through the promotion and celebration of our extremely diverse student body as a cultural experience for the entire student body. The award winning BHCC Magazine has highlighted Service Learning projects from the Human Service, ESL, Allied Health, and Criminal Justice departments, and the Volunteer Income Tax Assistance program (where Business students assist community members with income taxes). The Offender Re-entry Program were also was showcased, which is a collaboration with the Suffolk County Sheriff’s Department.  

		IA5_text: President Mary L. Fifield has been a dedicated supporter of Community Engagement. At the Campaign to Advance Citizen Service on May 3, 2005 she supported the Citizen Service Corps and stated, “by combining classroom instruction with a service activity, students gain real world life experiences, as well as a sense of civic responsibility” (The Campaign to Advance Citizen Service, May 3, 2005). One of President Fifield’s working goals states that she will “establish new goals to guide the institution for the next three years.  Plan and carry out the College’s large scale planning event to include members of the College Community as well as business, civic, government and community leaders as the first step in this process.” President Fifield also advocates for Community Engagement through supporting the development of community partnerships. In an address given to the Life Science Panel in June of 2005, she states her belief in partnerships, by stating, “I believe the most important step that higher education institutions can do to prepare students in this growing field is to build partnerships across many levels-with companies, with community based agencies, with our high schools, and with our elected officials at the local and state level” (Life Science Panel, June 28 2005). President Fifield’s dedication to bringing in community voice to BHCC’s strategic planning process also reinforces her desire to see the College develop reciprocal partnerships. President Fifield actively supported the establishment the new space for the Office of Community Engagement, as well as, dedication of College funds for hiring of a full-time Community Engagement Coordinator.  

		B1_text: In 1997, a Learn and Serve grant through Campus Compact helped establish an organized effort to encourage faculty to include Service Learning as a part of their course curriculum. In subsequent years Massachusetts Campus Compact grants helped to support the Service Learning program by providing an AmeriCorps *VISTA. Part-time Project Directors and Coordinators have come from interested faculty and staff. Those early leaders recruited additional faculty to expand the concept of service learning as a curricular option. Two BHCC faculty won the 2002 Campus Compact National Center for Community Colleges’ Service Learning Collaboration Award in the category of Collaboration with K-12 Schools. A renewed College effort in 2005 to encourage Service Learning initiatives enabled an increase in the faculty release time to serve as the part-time faculty coordinator, a more visible space to establish an office and expanded administrative support. College wide support for the advancement of community engagement was clearly demonstrated by the establishment of one of the college wide goals for 2006-2009 to Promote Civic Engagement and Leadership. Today at BHCC, the Office of Community Engagement supports all Service Learning initiatives, develops community partnerships and many volunteer experiences. The Office staff seeks to help students develop tangible skills through community service, service learning, civic engagement, and student activism. In addition, the Office helps students to see the connection between involvement in their communities and their own professional and personal development. During the academic year, the Office host a variety of programs, such as a Fall Community Service Fair, Hands-On Days, and workshops focused on leadership and civic engagement. The Office of Community Engagement is staffed by a full-time coordinator, a part-time faculty liaison, and a Massachusetts Campus Compact AmeriCorps *VISTA.   

		B2a_Text: Internal budgetary allocations permit the Office of Community Engagement to provide faculty members using Service Learning with stipends. Faculty can request funds for Service Learning materials, including transportation costs through the Office, as well. In addition, 14% of the College’s total Federal Work-study budget is spent in the community.  

		B2b_text: External grants have included; Learn and Serve, Transforming Communities: Service Learning across the Disciplines organized Service Learning efforts (1997-99); Massachusetts Campus Compact AmeriCorps VISTA, developed community engagement initiatives on campus (1999, 00,02-03, 06-09); Temple University, Project SHINE encouraged students to help in the naturalization of the elderly (2000-2002); Ford Foundation, Difficult Dialogues supported a speaker series on issues diversity, pluralism and intellectual freedom (2006-08); U.S. Department of Ed Title III Strengthening Institutions supported the Building the Engaged Campus initiative, to build learning communities (2006-11); Microsoft, Unlimited Potential supports the delivery of introductory IT courses to 200 participants at four community sites (2007-08); The Lumina Foundation designated BHCC as an “Achieving the Dream” institution (2007-12); Tufts University/ Massachusetts Campus Compact supported a College Access Corps volunteer, to act as a college advise local high school students transitioning to BHCC (2007-09); MetLife Foundation, Community Colleges and Pathways to Student Success promotes stronger linkages with community service providers (2008-09); and MA Campus Compact, AmeriCorps Student Leaders in Service provides educational scholarships for students participating in community service activities (2008-09). 

		B2c_text: As evidenced by the grants listed in question 2b above, BHCC is actively pursuing grants involving community engagement.  All new grant proposals must demonstrate a strong link to the College’s strategic goals, and since Civic Engagement and Leadership is one of those goals, it remains a primary focus of the College’s fundraising efforts.  Some of these projects are designed to involve College faculty and students in community engagement, while others support College outreach and support services that connect community residents more closely to College programs and services.  Fundraising efforts involve close coordination with the Office of Community Engagement as well as the BHCC Foundation, a 501(c)(3), non-profit corporation that solicits, accepts, manages, invests and distributes contributions as well as regularly communicates with donors and prospects.  The mission of the BHCC Foundation is to obtain resources to support the College, thereby enabling students with diverse educational, ethnic and cultural backgrounds to benefit from a high-quality, affordable, post-secondary education. In addition to external fundraising, community engagement initiatives can receive funding through BHCC’s internal budget, through the strategic planning and action plan process.

		B3a_text: The College tracks engagement in community in the three ways listed below.1. Both the College Registrar and the Office of Community Engagement maintain an inventory of courses with Service Learning components.  Faculty who chose to include a service learning component in their class must complete a Pre-Service Learning form which describes the objectives of service learning within their course, the issues the students will encounter, if it is required and how many hours of service must be completed.2. The Student Activities Office collects student interest forms and provides the SHOCWAVES (Students Helping Our Communities with Active Volunteer Experiences and Service) volunteer club a list of students expressing interest in community service.3. Feedback from community organizations attending the Community Service Fair is collected by the Office of Community Engagement. One element of the feedback is a count of how many students showed an interest in volunteering. Community organizations that come back to recruit on an individual basis also reports to the Office of Community Engagement how many new volunteers were successfully recruited.   

		B3b_text: Yes, the use of the data is used in the following ways          1. For the Pre-Service Learning form, the Office of Community Engagement is able to compile data for reporting to the college, Campus Compact, Corporation for National Community Service, application for the President’s Higher Education Community Service Honor Roll, applications for funding sources, and as an outreach tool for expanding the Service Learning program. 2. For the Student Interest Forms, SHOCWAVES contacts students with information regarding meeting times and participation information.3. For the Feedback from Community Organizations, the data is used to improve the method of connecting students and community organizations. Placement of tables, time of day, advertising and which part of the semester are all areas that are adjusted based on data collected from community organizations. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Students are surveyed before and after the service learning project.  The goal of the surveys is to find an increased awareness of the relationship between community engagement and the learning objectives of the course. Some questions, which are rated strongly agree to strongly disagree, include; “I understand the needs and problems facing the community I live in”; “I have a responsibility to serve my community”; “I learn course content best when connections to real-life situations are made”; “I believe the service aspect of this course will make me aware of some of my own biases or prejudices;” and “I believe the service aspect of this course will help me better understand the required lectures and reading.”  

		B3d2_text: Faculty using Service Learning components are surveyed. The goal of the survey is to find an increased awareness of how community engagement is an effective tool for enhancing student learning. Some questions include; “Using service learning required more time as a teacher”; “The service helped my students to see the relevance of the course subject matter”; “The service my students completed was beneficial to the college”; and “I am satisfied with the assistance I received with the mechanics of service learning (identifying placement sites, follow-up with students, etc.).”

		Impact on community: On

		Impact on institution: Off

		b3d3_text: Community organizations are surveyed for their involvement with service learning projects and when they participate in the Community Service Fair. For community organizations involved with Service Learning the goal of the survey is to find an increased awareness of the benefits and challenges the students bring to the organization. Some questions include; “The college’s service learning student was an asset to our organization;” “The service learning student was sensitive to the diversity of our clients/students;” “The amount of time needed to supervise the service learning student was reasonable;” and “Our organization’s staff understands the difference between volunteerism and service learning.” For participating organizations in the Community Service Fair the surveys gauges the impact on the satisfaction of attending the community service fair. 

		B3d4_text: Limit to 200 words

		b3e_text: From the student survey data the Office of Community Engagement has found that BHCC students have been engaged in their communities prior to their service learning course. These previous experiences in community engagement are beneficial for faculty and the Office of Community Engagement. BHCC students bring their community perspectives and experiences to these new service learning activities, combining their previous experience with what they are learning in their courses. Another strong theme the Office of Community Engagement found within the Student Surveys is that the level of service integration varies from instructor to instructor and from course to course. At BHCC, faculty are given the freedom to develop their Service Learning components, to suit their teaching styles and the ability of their students to participate. From the student survey data the Office has found several factors that greatly influenced the students’ responses. Was the service learning component required or not? How many hours of volunteering were required? What kinds of reflections were utilized? What kind of orientation to the community was employed? These issues could also be linked to why there was little movement from pre and post responses to the same survey questions. Additionally, the Office of Community Engagement has learned that it needs to regulate how instructors administer the surveys and provide suggestions on ways to improve the level of integration of service in the course. This was the first year the Office of Community Engagement used the surveys. The Office will continue to use them for the next academic year and then organize a focus group to discuss the impact of the surveys. 

		B4_text: BHCC looks at community engagement through the college goal that was developed three years ago, “Promoting Civic Engagement and Leadership.” To support this college goal, the Office of Community Engagement has adopted the definition of Community Engagement as being, “the collaboration between institutions of higher education and their larger communities (local, regional/state, national, global) for the mutually beneficial exchange of knowledge and resources in a context of partnership and reciprocity” (Carnegie Foundation for the Advancement of Teaching). As part of BHCC’s strategic planning process, every three years the College invites 150 Corporate and Civic leaders from Greater Boston to participate in developing the college’s goals. This process helps legitimatize and move the College forward in establishing mutually beneficial partnerships between the campus and community. The plans for community engagement are developed because the voice of the community is present in the College’s community strategic planning process.

		B5_text: In the spring of 2006, the Office of Community Engagement organized and hosted BHCC’s Professional Development Day, entitled, “Opening Our Civic Engagement Umbrella.” Participation in this program allowed all members of the College community to see how they can participate in the civic engagement initiatives developing on campus. Professor Donna Duffy of Middlesex Community College and Chancellor Keith Motley of the University of Massachusetts Boston delivered the key notes addresses, while the breakout sessions enabled further small group personalized discussions. Under the Engaged Campus initiative, professional development support has been given to the faculty in order to accomplish the Community Building/Service Learning objective of all Learning Community Seminars. Professor Robert Franco of Kapiolani Community College in Hawaii facilitated a discussion last year for faculty integrating service into their curriculum. BHCC has also provided funds for all trainings and conferences that are hosted by Massachusetts Campus Compact, allowing staff and faculty the opportunity to network and brainstorm with others from across the state.

		B6_text: The community’s voice is heard very strongly within BHCC community strategic planning process. This process for establishing college goals depends on the interactions between corporate and civic leaders, faculty, staff, and students. Additionally, some of these corporate and civic leaders sit on program advisory boards. Therefore their influence is established both at the institution level, through the community strategic planning process, and the program level that determines departmental curricula. The program advisory board serves the function of suggesting new program initiatives, redesigning program curricula and providing up-to-date forecasts of the opportunities available to program graduates. Through the input of one advisory board, BHCC’s Computer Information department decided to provide Internet Safety programs to Boston High School students. 

		SD1_text: In advertisements for key leadership positions, such as Vice President of Student Services and Vice President of Academic Affairs, BHCC indicates that candidates must be supportive of community engagement efforts and provide leadership and experience in community engagement activities.  The College has not made community engagement a requirement in hiring faculty. However, faculty using community engagement pedagogies are often placed on faculty search committees.  At BHCC, through initiatives like the Engaged Campus, faculty are making it known that Service Learning and Community Engagement is expected as a learning pedagogy, thus creating a teaching culture among faculty members, which is influenced within the hiring of new faculty members.  

		SD2a_text: BHCC does reward tenure and promotion based on faculty commitment, creativity and engagement. 

		SD2b1_text: Limit to 100 words

		SD2b2_text: Faculty are making it known that service learning and community engagement is expected as a learning pedagogy within the framework of Learning Community Seminars. As the Learning Community Seminars become institutionalized new faculty should have the experience with community engagement. 

		SD3_text: All BHCC student clubs have a community service component written into their club by-laws. Clubs enjoy working together on fundraising efforts and attending community service events. Each club designates a club President and Vice-President. These two students work with the rest of the club members to develop their community service components. In addition, each club is advised by a faculty or staff member of BHCC. The club advisor works to develop the leadership abilities of the club President and Vice-President. Student leadership within BHCC’s Community Engagement efforts is best displayed by the student-driven Volunteer club, SHOCWAVES (Students Helping Our Communities with Active Volunteer Experiences and Service). Students within SHOCWAVES brainstorm and organize all their volunteer opportunities. Past volunteer efforts have included holiday visitations with the elderly adults, annual clean up the city events, Project Bread’s Annual Walk for Hunger, as well as numerous fundraising events for various community organizations. 

		SD5_text: BHCC’s College Forum serves as the main governance structure for faculty, administrators, professional staff, and students. The College Forum allows for institutional issues to be raised, discussed, and voted on, The College Forum sends recommendations to the College President.  The Office of Community Engagement is a standing item on the monthly college forum agenda, providing an opportunity to suggest new initiatives, announce events and report on what BHCC students and faculty are doing in the community. This allows the Office to integrate with any and/or all of the standing governance committees.  In addition, a working group of faculty and students are organized twice a year by the Office of Community Engagement. This working group evaluates the work of the office, makes recommendations for new initiatives, and helps in the development and strategic planning of the Office.   

		SD4_text: Community Engagement is not specifically listed on official transcripts.  However, participation in the Commonwealth Honor’s Program which requires academic achievement and participation in community service is designated on students’ transcript. The Office of Community Engagement has begun initial discussion with the Director of Enrollment Services to clarify what steps need to be taken for Service Learning courses to be designated on student transcripts. At the end of the Fall 2009 semester a list of courses will be given to Enrollment Services and “SL” will be marked next to the course title on student transcripts to indicate completed courses that contained a Service Learning component.  

		IIA1a_txt: BHCC has adopted the definition of Service Learning as “a course-based, credit-bearing educational experience in which students participate in an organized service activity that meets identified community needs and reflect on the service activity in such a way as to gain further understanding of course content, a broader appreciation of the discipline, and an enhanced sense of civic responsibility” (Bringle and Hatcher). At BHCC, faculty are allowed the freedom to add Service Learning as a component within their course. The faculty need to identify the learning objectives of the service component, the assessment methods, the social issues to be addressed, the number of hours required, and how the component is included in the grading process. This information is collected through a Pre-Service Learning form submitted to the Office of Community Engagement. 

		IIA1b_1: 84.00000000

		IIA1b_2: 15%

		IIA1c_1: 12.00000000

		IIA1c_2: 57%

		IIa2a_txt: The Engaged Campus Initiative has had faculty develop six learning objectives for Learning Community Seminars, which will be instituted college-wide for all first-time, full-time students by 2011 and eventually made available for all incoming students. The six objectives are Self-Exploration and Personal Growth, Study Skills, Academic Knowledge, Career Exploration and Planning, Information Literacy, and Community Building and Civic Engagement. Under the Community Building and Civic Engagement objective a set of learning outcomes were established. The learning outcomes are as follows; student articulates ideas clearly, makes connections with the ideas of others, and applies effective communication skills in group setting; student demonstrates an awareness of the value of collaboration, community building and civic engagement within the classroom, the College, and the larger community; and student engages in a service learning experience The Learning Communities Seminar model will be used to alter the academic structure at BHCC. 

		IIA1d_1: 29.00000000

		IIA1e_1: 849.00000000

		IIA1d_2: 24%

		IIA1e_2: 10%

		IIA2b_txt: Individual departments at BHCC have adopted learning outcomes for students’ curricular engagement. Both Human Services and Early Childhood provide learning outcomes and assessment tools, as well as the Allied Health Department. Learning Outcomes for the Human Service program are: participant empowerment and assessment; communication, collaboration, and facilitation of services; service networking, advocacy, and support services; crisis intervention and documentation; and professional and agency involvement with best practices. Learning Outcomes for the Allied Health Certificate Program are: interact with patients in various medical settings improving their medical skills; demonstrate professionalism, compassion and empathy; use team building skills and respect; ability to follow oral and written directions; and exhibit understanding of patients- physical, mental, emotional, and social needs.

		IIA2c_txt: The departmental learning outcomes are assessed based on individual course syllabi requirements. The Learning Community Seminars use the assessments below. Objective: Community Building & Civic Engagement• Learning Outcome: Student articulates ideas clearly, makes connections with others’ ideas, and applies effective communication skills in group settings. Student will have articulated ideas clearly in classroom discussion and small group settings and made connections among ideas; link ideas to larger themes.• Learning Outcome: Student demonstrates an awareness of the value of collaboration, community building & civic engagement within the classroom, the college, & the larger community. Student will have demonstrated a solid understanding of the purpose of collaboration, community building and civic engagement within the classroom, college and larger community. Student will have demonstrated the ability to collaborate with classmates in multiple settings and has taken major steps to build relationships with professors, advisors, resource staff, off-campus community organizations, and industry professionals.• Learning Outcome: Student engages in a service learning experience. Student will have participated actively in a service learning project and is able to connect service learning experiences with classroom activities, course objectives, and larger civic responsibility

		IIA2d_txt: The assessment data regarding the departmental learning outcomes are used to grade students in the individual courses. The assessment data for Learning Community Seminars is currently being analyzed and compiled from last year’s seminars. The intent is to use the data to make adjustments to improve the Learning Community Seminars. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Students in Introduction to Human Services conduct research on international disaster relief agencies. Small groups of students research different agencies, conduct thorough inquiries on the agency’s budget, and then present their research to the class. A learning outcome is for students to understand advocacy issues by gathering information, reviewing, and analyzing multiple aspects of the problem. Student leadership is developed in Service Learning courses where students create and design individual service projects, implement various fundraising activities, facilitate awareness forums, and make presentations at University of Massachusetts’s Undergraduate Research Conference. In the Criminal Justice department, Service Learning is fully developed by the students. The professor introduces the idea of community engagement, focusing on issues within a specific community that relate to criminal justice. Students then are challenged to propose ideas on how they can help solve the issue within the community. In the past, students have developed after-school reading and basketball programs, sponsored can-food drives, and have worked with Department of Youth Services to start mentoring programs.   Several community-based non-profit organizations are selected for various academic and non-credit internships.  Classes of graphic design, human services, office management, information technology, and allied health students serve in internships that engage students in awareness of youth and adolescent issues, homelessness, substance abuse, elder services, immigrant and refugee services, education, science/ technology development, and health services. Some classes will incorporate group reflections on these community issues and civic responsibility into the curriculum.  BHCC’s Study Aboard trip to Costa Rica focuses on environmental science and has a component of service, where students perform outreach and educational sessions to elementary students. 

		Core Courses: Off

		First Year Sequence: On

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: The Title III grant, Building the Engaged Campus is intended to alter the academic structure of BHCC. The Engaged Campus Initiative is working towards having Learning Community Seminars institutionalized. The seminars are currently focused on “first-time/full-time” students and include civic engagement as a course objective. The seminars are developed with themes that connect with many disciplines. 

		IIA4_txt: There are many examples of faculty scholarship associated with curricular engagement are vast. BHCC’s Teaching for our Times is an annual publication on teaching and learning produced by the College. It has included articles written by faculty illustrating themes of service learning and community engagement. Some titles include, “The Art of Caring: Transcending Language and Culture;” “Service Learning: Meeting the Institutional Goals;” and “Fables from Around the World: Promoting Cultural Understanding”. Two of the Service Learning faculty members who wrote, “Fables from Around the World: Promoting Cultural Understanding” won national recognition for their Service Learning work with an award from the Campus Compact National Center for Community Colleges. Office of Community Engagement staff presented at the Massachusetts Community College Conference for Teaching, Learning and Student Development on “Developing a Campus Culture of Community Engagement.” 

		learning centers: On

		tutoring: Off

		extension programs: On

		non-credit courses: On

		evaluation support: Off

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: BHCC provides opportunities to the community through a myriad of avenues. • The Workforce Development Center of BHCC provides customized training both on campus and at work sites to help community workers maintain up to date skill levels. The NSTAR Program is an excellent example of BHCC’s response to community needs through the development of a partnership with the local power company.  This customized academic and apprenticeship program prepares individuals to go directly into high skill positions needed in the local community.  A BHCC staff person serves on the NSTAR Advisory Committee. • The Community Education Program offers credit and non-credit courses and the programs factor in the needs and interests of the community.• Lab space for specialized training needs is often provided to community partners.  • Centers for career development, 34 GED preparation sites and ESL literacy centers are supported by BHCC through referral, internship placement and advisory support.  Additionally, the College actively partners with area hospitals for central process training in a customized format. • The Welcome Back Center is an initiative to assist unemployed or underemployed nurses who earned their credentials outside the United States to obtain state licensure and re-enter the nursing workforce.  The Center works in collaboration with the Massachusetts Board of Higher Education, Massachusetts Bay Community College, Roxbury Community College and the University of Massachusetts Boston.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: Off

		technology: Off

		faculty consultation: Off

		IIB2_txt: A number of resources from BHCC go directly into the community to support its vitality and growth.  • Over 14% of the college’s federal work-study budget (of $279,737) is spent in the community providing literacy support, such as tutoring and supporting community learning centers.  Sending students into the community to support literacy related programs directly impacts the quality of life for citizens. • Through a grant from the Ford Foundation, BHCC hosts a series of presentations entitled Compelling Conversations. Well known speakers are brought in to speak on their life experiences. Issues of Tyranny, Democracy, Pluralism, Gender and other global issues are discussed. The local community along with the BHCC student body is invited to participate in these events free of charge.• The Art Mobile is a multicolored van utilized by our Art Gallery Director and sponsored by BHCC. Art Supplies are taken into local community centers and nursing homes in an effort to reach out to people with limited access to the arts.• The Office of Student Activities oversees approximately twenty-six student led clubs and organizations. Clubs are required to participate in community services activities as part of their charter. For example: The Alpha Kappa Mu Honor Society sponsors Blood Drives and community service projects that benefit students as well as local citizens. The S.H.O.C.W.A.V.E.S. Club (Students Helping Our Communities with Active Volunteer Experience and Service) provides opportunities for BHCC students to experience service learning and volunteerism in local communities.• The Athletic Program reaches out to the local communities through its Books and Basketball Program. Members of our men’s and women’s basketball teams partner with community middle schools and assist students with mentoring, tutoring, and sharing their knowledge of basketball. Members of the men’s soccer team have helped to established the Charlestown youth soccer program.

		IIB4a_txt: Developing partnerships, as defined by mutuality and reciprocity, are a key component of all six of the College goals.  All of the above partnerships are not one-time engagements, but have developed over the years to expand and adapt to the needs of both Bunker Hill Community College and the community partner.  Workforce Development and Community Education conduct ongoing needs assessment for each of the community programs they facilitate including new  pathways to college for underserved community residents, career development programs for health and human services workers, and workforce skills and computer literacy trainings.  The Computer Technology Department and the Museum of Science collaborated on a NSF grant to create stronger pathways to college that evolved into the development of a new engineering degree program at BHCC and the addition of an academic internship that would serve the Museum on an annual basis.  Federal Work Study community partnerships have been long-standing successes because both parties highly value developing community resources to better the overall community. The community’s voice is also heard very strongly within BHCC’s community strategic planning process, which occurs every three years. New College goals are established with great care taken to receive inputs from diverse corporate and civic leaders, faculty, staff, and students. Bringing together these community members on a regular basis allows Bunker Hill Community College to evaluate and assess over time community perceptions as well as actual progress towards meeting community needs and strengthening partnerships. 

		IIB4b_txt: Systematic feedback and assessment occurs on three levels, amongst the direct stakeholders involved in each individual partnership, on a college-wide strategic planning level, and across the Academic Affairs division.   An example of direct stakeholder involvement is how Workforce Development and Community Education conduct ongoing needs assessment for each of the community programs they facilitate including new  pathways to college for underserved community residents, career development programs for health and human services workers, and workforce skills and computer literacy trainings.  Evaluations are gathered and incorporated into the next program design.  Every three years, the community’s voice is systematically heard at BHCC’s community strategic planning process.    Each planning session expands the set of college goals already in place. The resulting goals become the criteria used to determine funding priorities for new ACTION PLAN initiatives. Mid- year and end of the year assessments are conducted on each new initiative. An annual accountability report is developed by the College and provided to community partners. Additionally, some of these corporate and civic leaders sit on program advisory boards. The College has 15 formal Program Advisory Boards, made up of corporate, civic, community leaders and experts.  Program Advisory Boards meet twice a year.  Community partners are involved in major college planning activities where facilitated discussions and environmental scans of our local community needs are discussed.  There are established guidelines for Advisory Board Service and minutes of all board meetings are kept in the Office of Vice President of Academic Affairs.  The program advisory board serves the function of suggesting new program initiatives, redesigning program curricula and providing up-to-date forecasts of the opportunities available to program graduates. Through the input of one advisory board, BHCC’s Computer Information department decided to provide Internet Safety programs to Boston High School students. 

		IIB5_txt: Two staff members at BHCC won national recognition with the National Career Pathways Daniel M. Hill and Dale P. Parnell Partnership Excellence Award. Each year, BHCC faculty make major contributions to the Massachusetts Annual Community College on Teaching Learning and Student Development, where community college faculty from across the State share information on best practices.  BHCC faculty made five presentations this year.  Members of the College also sit on many state and local neighborhood boards, which allows for partnerships and outreach to occur. Some faculty scholarship appears in traditional scholarly forums.  However, the urgency of the needs of the BHCC population often requires applying the scholarship via presentations and outreach, faster than traditional peer-review permits. A few examples over the past twelve months include the following: • Christine M. Johnsen, Associate Professor in the Nurse Education Department is highly involved in research, presentations and community support in the area of HIV Transmission and women in prison.  Professor Johnsen has been awarded both national and state grants to provide education in our community on these topics.• Dr. Judy B. Lindamood, Professor and Chair of the Early Childhood Education & Human Services Department, works actively in the community on child welfare issues.  She recently published the book Considering the Care of Children: A Guide to Cross-National Perspectives.    • Shahira Badran, Associate Professor in the Science & Engineering Department, actively promotes the benefit of Stem Cell research. She participated in several presentations and activities to further this cause.  

		III1_txt: Limit to 400 words

		III2_txt: Two major institution-wide initiatives – Achieving the Dream and MetLife Foundation Pathways to Student Success – are making significant contributions to the College’s community engagement efforts.  Together these coordinated initiatives will build stronger linkages between the College and community-based service providers, to connect students with needed services that can boost their retention and success.• In July 2007, BHCC was designated as an Achieving the Dream institution.  Co-designed by Lumina Foundation for Education and eight national partner organizations, Achieving the Dream is a multiyear national initiative to help more community college students succeed, particularly those that have traditionally faced the most significant barriers to success, including low-income students and students of color.  BHCC’s Achieving the Dream project will create a new role at the College, the “Success Coach.”  Success Coaches will conduct outreach to and maintain a database of community service providers, provide referral and linkage services for students in need of community services, and train other College faculty and staff to build awareness of community resources.• In January 2008, BHCC received a grant from the MetLife Foundation to address “external factors beyond the classroom and the campus that affect student persistence and success”.  BHCC’s MetLife project will create a “student assistance fund” that will defray costs for community services (child care, health care, etc.) that will help students with life challenges to remain engaged and working toward their academic goals
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Eastern Michigan University			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1			Upward Bound/EMU			Ypsilanti High School and Willow Run High School			Upward Bound			The purpose of the Upward Bound EMU partnership is to provide academic skills and motivation to high school students for the completion of secondary and post secondary education.  Students are supported with instruction in reading, writing, language arts, critical thinking skills, mathematics and other subjects. Upward Bound Students are tracked through receipt of their college degree.			41 Years			9			20			FY2008: $398,293 for US Department of Education; Since 1990, $6,422,045			The 41 year partnership with Upward Bound is a point of pride on the EMU campus and cited often when seeking funding and evidence of strong partnerships at EMU. Provides at least 20 EMU students annually with meaningful service opportunities in tutoring and working with area youth. While it is not required, 40% of the Upward Bound students attend EMU for undergraduate studies.			77 students annually are engaged with the Upward Bound program. This partnership fosters personal growth by encouraging students to be competent civic-minded leaders and realize their fullest potential. These students and their families receive quality service-learning experiences while their schools benefit from the additional support and programming.


			2			Ypsilanti Meals on Wheels/EMU			Ypsilanti Meals on Wheels			EMU (VISION/Department of Diversity and Community Involvement, Dining Services, Vice President of Student Affairs, Faculty and Staff-YMOW board members, etc.) AS-L Courses			EMU and Ypsilanti Meals on Wheels have worked together for 35 years to deliver prepared meals to the homebound elderly, disabled and ill residents of the City and Township of Ypsilanti.			35 Years			10			82			EMU receives $0 of grant funds for this partnership. EMU raises over $12,000 annually for YMOW.			EMU provides YMOW all of their meals at-cost. EMU dining services prepares the meals, working closely with the dieticians to create nutritious meals. This rich community-based partnership engages all facets of the population including students, faculty, staff, administrators and community members.			EMU has been working with Ypsilanti Meals on Wheels has been working in this community since 1974 and currently delivers over 70,000 meals per year to the homebound elderly, disabled and ill residents of the City and Township of Ypsilanti.


			3			Connecting Students to the Community:  EMU GEARUP Partnership to Promote College Readiness and Success			Ypsilanti, Willow Run, and Wayne-Westland School Districts			EMU's Institute for the Study of Children, Families and Communities (ISCFC), EMU Department of Teacher Education			The objective of GEARUP is to increase the academic performance and preparation for postsecondary education, the rate of high school graduation and postsecondary education participation and generally increase the educational expectations of participating students.  It also aims to increase the student and family knowledge of postsecondary options, preparation and financing.			4 years (beginning with the planning grant), with 4 years remaining on grant			10			40			FY2008:  $572,263; To date: $1,808,183, leveraging an additional $1,795,738 in local support			EMU GEARUP is a partnership across campus to provide help to three local school districts. Participating colleges include the College of Arts and Sciences, the College of Education and the College of Health and Human Services. GEAR UP has become part of classes in social work, teacher education and history. The University Library, enrollment services and physical plant have all provided support to the project.			EMU GEARUP is a partnership of EMU, three local school districts (Ypsilanti, Willow run and Wayne Westland) and over 30 community organizations. The goal of the program is to help the 945 students who are members of class of 2012 to attain their goal of high school graduation and college attendance. The program provides tutoring, leadership development, parents education and professional development to these districts.


			4			EMU Charter Schools			8 Charter Schools (Gaudior Academy, Commonwealth Community Development Academy, Lakes Academy, Academy for Business and Technology, Ann Arbor Learning Community, Hope Academy, Edison Oakland Academy and Grand Blanc Academy),  Michigan Department of Education and Michigan Association of Public School Academies (MAPSA)			EMU Department of Teacher Education, EMU College of Education & EMU Charter Schools Office			The purpose of EMU Charter Schools is to offer educational options to various communities throughout our area and lead the way toward enhancing public education in Michigan. The partnership provides the academies with the guidance and technical support needed to maintain the high standards to which each school aspires.			12 years			20			15 per semester			Funded through Foundation Grants for Charter Schools			EMU Charter Schools develop a strong relationship between EMU and the Community and provides teaching, training and tutoring opportunities for students and faculty connecting them with meaningful service experiences in the community. The EMU Charter schools also meets EMU's goal of being on the forefront outstanding leadership in education and creates positive recruiting for future EMU students. EMU Charter Schools is self-funded by foundation grants.			EMU Charter Schools offers choice in the community: a viable public alternative. In 2007-2008 the Charter Schools provided an education to 3,520 students in 8 charters. They have raised the overall standard of educational progress in those communities. They have supported the communities through both directed education and indirect programming, through spaces and locations for community activities and more.


			5			Bright Futures Project (21st Century Community Learning Center)			Willow Run, Wayne-Westland School Districts			Institute for the Study of Children, Families and Communities (ISCFC)			The purpose of the EMU Bright Futures Partnership is to: Increase academic achievement; Increase student academic learning; Increase student learning in non-academic areas; Increase student knowledge of career options and how to achieve them; Increase the experience of students transitioning to the next level; and increase the experience of students transitioning to the next level for elementary and middle school students in the Willow Run and Wayne-Westland			5 years (beginning with first 21st Century grant)			9			15 per semester			FY2008: $749,694;  Total:  $3,748,470			Connects EMU faculty and students to the community through providing after school programming at five sites and two school districts, Wayne Westland and Willow Run. Provides rich opportunities for training, community engagement and service to EMU students.			Services are provided 3 hours per day, 4 days a week for 38 weeks of the year, that are rich in cultural arts, academics, and youth development. Participating students (80-100 middle school students/yr and 120-150 elementary school children/yr) have improved school attendance, academic achievement and increased social capital.  Students benefit from a safe and rich environment during after school hours and summer. The program also addresses the needs of students transitioning from elementary to middle or middle to high school.


			6			Jumpstart			5 local childcare/preschool centers including Willow Run Head Start, Adventure Center, Genesis Academy, Dorothy's Discovery Center and Charlene's Daycare.			VISION/Department of Diversity and Community Involvement			Jumpstart's goal is to ensure that all children will enter kindergarten with the skills to succeed.  Fifty EMU federal work-study students join this AmeriCorps program annually, providing literacy tutoring in early childhood development centers that serve low-income families in the Ypsilanti area.			4 years			3			50			FY 2009:  $73,662; Total:  $334,424 leveraging over $300,000  in local support.			Provides jobs and opportunities in the community for 50 students/year and two graduate students through Federal Work Study, meeting EMU's requirement of 7% of work-study being dedicated to service.			Provides tutoring preschool in school readiness skills  in 5 local preschool/ childcare programs annually to over 500 children of low income families.


			7			America Reads			Willow Run & Ypsilanti Public Schools			VISION/Department of Diversity and Community Involvement			The purpose is to improve the reading, writing and math performance of K-5 children through a tutoring/mentoring program at local schools and community sites.			12 years			6			35 per year			The America Reads program was started on three grants totaling $75,000, supporting the program between 1999-2002.			Provides opportunities for 35 students annually to have meaningful service experiences in the community. After the initial grants, this program was fully institutionalized and supported by EMU.			Tutors provide over 8,000 volunteer hours to tutoring affecting 50/60 students each year whose literacy skills improve resulting in being more successful in school.


			8			Washtenaw County/EMU Legal Resource Center			Washtenaw County, the Washtenaw County Bar Association, Washtenaw County Unified Trial Court, and Legal Services of South Central Michigan			EMU’s Legal Assistant Studies Program			The partnership directs people to and help them fill out the appropriate forms for such civil matters as divorce, child custody, personal protection orders, small claims, landlord tenant disputes, probate, paternity or adult guardianship. In addition, the Center provides information on various legal procedures for navigating the court system.			4 years			3			10-15/year			Washtenaw County/EMU Legal Resource Center is not grant funded			The LRC provides high visibility nationally and locally as EMU is the only university in the nation supporting this type of clinical experience through paralegal program students. Students are provided an opportunity for community engaged experiences and training in "real life" skills including drafting legal documents and working with clients.			The LRC has helped more than 7,000 pro se (without counsel) community members with court forms and information since it was established in 2004


			9			Small Business Technology Development Center			Wayne County Economic Development; Schoolcraft College; Oakland County Economic Development; Monroe County Economic Development			College of Business			This is the eighth year of hosting Region 9 of Michigan’s Small Business and Technology Development Centers.  Region 9 covers Wayne, Monroe and Oakland counties.  The SBTDC regional offices supply training and individual guidance to current and prospective small business owners.  Businesses are served by professional consultants employed through the University and through Community Partners.  Students support businesses through student projects in Capstone classes that are guided by their Professor.			7 years			From 3 - 5 per year via Capstone Class projects			20 - 40 per year through Capstone Class projects			Calendar 2008 Grant: $500,000; Leveraged by: Local Cash: $532,000; Local In-kind / Indirect: $360,000			The SBTDC provides a positive resource for helping faculty and students interface with the local business community and it provides an ongoing connection with the economic development leadership in metro-Detroit.  For example, partly because of meetings established by the SBTDC, the College of Business has been asked to be the lead in a project to develop a Supply Chain Management Institute in partnership with Wayne County and two other universities.			In 2007 the SBTDC served over 900 small businesses and helped them create almost 130 new jobs and preserve over 100 jobs with our technical assistance in effective business management and support for obtaining over $6,000,000 in new financing -- all in a tough economic environment in Metropolitan Detroit.


			10			S.O.S Community Services/EMU			S.O.S Community Services			EMU School of Social Work, Department of Special Ed, EMU Honors College, VISION, College of Business, AH, Campus Life, Athletic Department, College of Education, Continuing Education, EMU Alumni, Department of African American Studies and many more			To prevent and end family homelessness in Washtenaw county. Comprehensive services assist families in their move from homelessness to self-sufficiency and permanent, stable housing. To provide opportunities for students and faculty to have meaningful service experiences in the community and to train our students with the most vulnerable populations in our community.			38 years			24			200			Grant Funding: $0; EMU provides a significant financial, volunteer, and in-kind support to SOS			The EMU partnership with SOS provides hundreds of opportunities for students and faculty to have meaningful service experiences in the community. This partnership provides EMU with needed partners with which to train our students with the most vulnerable populations in our community. There are many staff at SOS who are faculty and alumni of EMU.			SOS provides 7500 people a year with shelter, transitional housing, permanent housing, emergency food and crisis intervention.


			11			YYEA/The B Side:  The Business Side of Youth			Ozone House, Ypsilanti High School, Willow Run High School, West Middle School, GearUp, Washtenaw County Children's Services, Ann Arbor Community Foundation			Office of AS-L, VISION, EMU College of Business			Empowering youth to be active members of the community, through civic engagement and entrepreneurship.			6 Years, (including YYEA)			3			87			FY2008: $99,050; Total:  $ 301,550, leveraging $137,427			Provided EMU an opportunity to engage local youth and to expose youth to post-secondary educational opportunities.			Providing 15 youth per year to become a voice for youth issues in the community, provided 80 youth over a 2 year period with jobs to map safe/safe spaces for youth in Washtenaw County, provided 70 with entrepreneurial education to start their own businesses.


			12			Southeast Michigan Stewardship Coalition/Building Leadership Capacity for Sustainability Education			Schools: Skyline High School, Hope for Detroit Academy Prodor School District, Proctor, MN, Souhegan High School, Amhurst, NH, Somers HS, Somers NY, Scardsdale School District, Scarsdale, NY; Community Partners: Broadside Press, Detroit; Center for EcoJustice Education, Ecology Center (Ann Arbor), Leslie Science Center, National Wildlife Federation, Huron River Watershed Council, Sierra Club (Detroit), Bioneers (Detroit), Detroit Environmental Vision, Washtenaw ISD, Wayne RESA, Michigan DEQ.			Institute for the Study of Children, Families and Communities (ISCFC)			The primary goal of the SEMIS Coalition and Building Leadership Capacity for Sustainability Education is to develop a collaborative group of schools and community partners that promotes a culture of learning focused on developing students as citizens who understand and actively promote healthy ecological and social systems.  These initiatives provide sustained professional development for teachers, makes grants to schools, assists with community-based partnerships and facilitates school-community collaborations.			3 years			5 EMU faculty; 5 EMU staff			0			FY 2008:  $199,766; Total:  $345,669, leveraging $113,407 in local support;			Connects EMU  to schools and communities in several states as a leader in Sustainability Education initiatives, as well as to a Michigan-wide network of funders and educators at the university, public school and community levels whose goals are to increase stewardship of the Great Lakes region.  Connects EMU to a coalition of local community partners and schools as a center for sustainability education and environmental stewardship.			Connects K-12 schools with their communities to create opportunities for learning that are meaningful for students and have a lasting impact on the environment.  Helps teachers facilitate inquiry-based learning and problem solving .  Helps organize and sustain school-community partnerships whose primary goal is in creating citizen-stewards for SE Michigan. Public School Students served: 600 per year


			13			Autism Collaborative Initiative			St. Joseph Mercy Health Systems, Easter Seals, Judson Center			EMU School of Health Sciences, EMU Department of Special Education			The Autism Collaborative Initiative is a community based collaboration that began with a partnership between Eastern Michigan University and the St. Joseph Mercy Health System. The mission of the Autism Collaborative has lead to the development of an Autism Collaborative Center which has incorporated other community collaborators and has significant support throughout the state and particularly the region. The mission reads in part "in collaboration with families and community stake-holders, we will provide accessible, high quality assessment, intervention and referrals for families with autism."			3 years			12			150 students per year			$158, 000 (over $1.2 million more expected within 1 month of this report)			Provides EMU students, across seven disciplines, a unique opportunity to be trained in a true interdisciplinary approach to serving families with autism. Students will learn in the kind of multidisciplinary setting in which they will be expected to work in upon graduation. Faculty will have opportunities to address all three aspects of professional responsibility through this Center: Teaching, Service and, Scholarly Activity.			This Center provides highly accessible, high quality care/services to hundreds of families with autism. It serves not only as a center of care but also a community center through which all family members are supported and a sense of belonging created for families who are frequently isolated by the autism disorder. Through the engagement of EMU students, this Center will also help build a desperately needed capacity of professional providers of care for persons with a disorder that has grown over 800% in the last 12 years.


			14			EMU Historic Preservation Program Community Outreach/ (e.g., Eaton Rapids)			In 2008 partners included:  Ypsilanti Historical Society; Friends of Goll Homestead, Archold, Ohio; Michigan Department of Transportation; Village of Elk Rapids, Michigan; Eaton Rapids Downtown Development Authority; Peter Dougherty Society/Dougherty House Restoration.			EMU Historic Preservation Program			The EMU Historic Preservation program, one of the largest in the country, provides an array of technical assistance to local communities.  Services include conducting surveys for National Register of Historic Places, and historic districts, field schools that provide direct preservation services for important buildings, and other technical services to local communities and governments			Multi-year ranging from 2 to 8 years.			2			80-90			Past 15 years projects averaging $10,000 in size:  $543,313; leveraging $359,846 in EMU in-kind contributions.			These partnerships have impacted the continued viability of program enrollment (80 graduate students, making this the largest graduate Historic Preservation program in the nation); high visibility for the program statewide , regionally, and nationally, with many municipalities, preservation groups, and related agencies; strong job placement with an average 70% placement rate within a year of graduation.			We have assisted several dozen communities in Michigan and Ohio in providing historic preservation services, many of which would not otherwise have been able to afford such activities, resulting in broad exposure to these communities and their heritage.   The partnership has helped provide information and resources that have supported communities in their efforts to receive grant funding for historic preservation efforts. Hundreds of Michigan Historic Inventory forms, dozens of Historic American Building Surveys, and several National Register of Historic Places nominations  have been completed by students in our Academic-Service learning courses.


			15			Wrap-around Services			Washtenaw County agencies:  POWER, Inc., CSTS (Community Support and Treatment Services), Juvenile Court and Student Advocacy Center, Ozone House, Washtenaw ISD, Corner Health, and Catholic Family Services.  Oakland County agencies: Oakland Schools, Oakland County School Districts, Judson Center, Circuit Court of Oakland County.			College of Education, Special Education			This program expands services for some of the State’s most vulnerable families, teen parents.  These include teen parents who have mental health problems, foster children who become parents while still in care, and minority children.  The program provides integrated human services to high-risk families to prevent juvenile justice (re)involvement for the parents and emotional disturbance for their children.			1 year			7			10			$536,609			Partnerships/linkages with community agencies; opportunities for research, relevance of university and community involvement.			Positive impact on outcomes of at-risk teen parents and their children.
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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		The Carnegie Elective Classification 

		for Community Engagement

		Introduction

		I.  Foundational Indicators 

		A. Institutional Identity and Culture

		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)

		II.  Categories of Community Engagement



		A. Curricular Engagement

		b. Has community engagement been integrated with curriculum on an 

		institution-wide level?

		B. Outreach and Partnerships

		III.  Wrap-Up









2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The mission of Eastern Michigan University includes:  "... We extend our commitment beyond the campus boundaries to the wider community through service initiatives and partnerships of mutual interest addressing local, regional, national and international opportunities and challenges."EMU's Strategic Direction #2 (of 4) is "Eastern Michigan University will become a model for public engagement by linking students, faculty, staff and alumni with the local community, the Detroit metropolitan area, southeastern Michigan, the State of Michigan and the region to produce real-world value and practical experience that enhances learning and helps address community needs.”

		IA2_text: EMU bestows many awards for excellence in service and community involvement, including:The Institutional Values Awards are presented in September of each year (2002-2006).  Individuals and teams are eligible for consideration in six categories, one of which is "Public Engagement and Community Service."   The Institutional Values Awards stipends of $3,500 are funded through the EMU Foundation; The Ronald W. Collins Distinguished Faculty Award for Service is one of the top awards for faculty, presented during EMU's Week of Excellence. This service award is for a faculty member who has provided outstanding service to EMU and engages in professionally related community activities; The Division of Student Affairs awards its most prestigious honors in an annual "Gold Medallion Awards" ceremony recognizing students, staff, and faculty who exemplify the Division’s commitment to service; Within the Greek system, Chapters are recognized for Excellence in Citizenship and individual members are recognized for Outstanding Service by an Individual; The Gerrie Collins Medal, which is awarded during EMU’s Week of Excellence, honors a graduate assistant who has demonstrated extraordinary service contributions to the department, school, office, and community;The Martin Luther King, Jr. Humanitarian Award announced annually during the MLK, Jr. Celebration recognizes individuals from within the University and the local community who exemplify the values and ideals of Dr. King; EMU’s Offices of Academic Service-Learning and American Humanics join at the end of each academic year to recognize excellence in community engagement through such awards such as: Community and Faculty Partnership, Outstanding Student in Service, Outstanding Internship Sponsor, among others.In addition, individual departments and colleges including the Honors College recognize their students, staff, and faculty with celebrations and awards for community engagement and leadership achievements. 

		IA3a_text: In February 2004, EMU was accepted into the Academic Quality Improvement Program (AQIP). As part of this continuous improvement process, EMU systematically solicits input from all stakeholders including such members of the community as business, government, nonprofit and educational institutions, and individuals. Their input is sought on a variety of issues including community/public engagement. Another part of the continuous improvement model is Program Review, where all academic departments, centers and institutes are assessed in terms of their effectiveness in meeting their goals and the University’s mission.  During this review process, it is commonly recommended, if not already in place, that the department, center, or institute establish an advisory board with members external to the University.Existing advisory boards include members from the community who regularly provide input/feedback to the University about the effectiveness of University-community projects and partnerships.  Some examples are the American Humanics Advisory Board, School of Engineering Technologies Advisory Board, and the Lesbian, Gay, Bisexual, Transgender Resource Center Advisory Board.Additional mechanisms for assessing EMU’s perception in the community include The Eastern Washtenaw County Leaders Group, which is a partnership between Eastern Michigan University and local civic leaders who collaborate to meet the immediate and long-term needs of Eastern Washtenaw County by exploring opportunities and leveraging regional resources for the benefit of both eastern Washtenaw County as well as the entire Washtenaw County community. Also, representatives of local businesses, nonprofit organizations, schools, and government offices in the community that work with students through co-curricular activities, academic service-learning courses, consulting projects, internships, student teaching, clinicals or practicums provide the supervising professor/department with an assessment of the quality of the student's work and impact on their organization.  For example, the Jumpstart program gathers summative and formative information from program partners to determine if Jumpstart is providing satisfactory services to the partnering centers, meeting the needs of the community, as well as meeting the needs of the families served. This necessary feedback aids in decisions about recruiting and training students, curriculum offerings and communication between EMU and partnering programs.Finally, the community was consulted in a variety of ways in preparing the report "Economic and Social Impacts of Eastern Michigan University" by the EMU Economic Impact Study Group in December 2002.  Community contributors included the City of Ypsilanti Chief of Police and the Director of the Ypsilanti U.S. Export Assistance Center, who provided assessments of the community's perceptions of EMU's engagement with the community.

		IA3b_text: Historically, Eastern Michigan University utilized a mostly decentralized approach to information management. Information was collected at the department, college, or divisional level to assess effectiveness and make changes at those levels regarding a variety of issues including community engagement.  Recent efforts at EMU have addressed many of the previous University-wide data shortcomings. A key development was the establishment of the Office of Institutional Research and Information Management (IRIM), where collected data are entered or scanned and stored in a centralized online transaction database. This data is available to extract and use to make changes and recommendations at the University level.  In addition, this data can be extracted to complete such various reports as:1) National Campus Compact Annual Member Survey2) President's Higher Education Community Service Honor Roll ApplicationAs stated earlier, EMU participates in AQIP (Academic Quality Improvement Program), a program of the North Central Association's Higher Learning Commission. Within that process, data must be collected and assessed on criterion five, which is Engagement and Service.  EMU recently submitted a 2008 Systems Portfolio report to the NCA in which Category 9  "Building Collaborative Relationships" addressed the University’s ability and record in creating engagement and service activities on and off campus in the community. This entire report is available at www.emich.edu/aqip.Data from each of these reports is available to the diverse set of programs on campus that are involved in community engagement as they build and modify their strategic plans.  

		IA4_text: The EMU Website emphasizes community engagement on its Website under "About EMU" by saying: "Eastern Michigan University is about... People.  Education.  Service.  Community Engagement.  Excellence... Our institutional values say a lot about us:  Teaching and learning, excellence, human dignity and respect, diversity, scholarship and intellectual freedom, public engagement, leadership and participatory decision making, integrity."Another example is that the "Fast Facts" section of the EMU Website points out EMU’s commitment to local law enforcement agencies. Through its schools of Computer Forensics and Cyber Crime Investigation, more than 300 area police officers since 2000 have been trained at EMU to fight child pornography, internet fraud, and identity theft.Civic Engagement activities of faculty, staff, and students are routinely highlighted in such EMU publications as: Exemplar, Case Notes, Community Impact Magazine, EMU Focus, and Eastern Echo (EMU’s Student Newspaper). EMU’s Annual Report (3 pages of the 24-page document) highlights Outreach and Engagement at EMU. Various University Websites highlight such EMU community engagement activities as: Volunteers Incorporating Service Into Our Neighborhoods (VISION), The Institute for the Study of Children, Families and Communities (ISCFC), The Office of Academic Service-Learning (AS-L), Center for Community Building and Civic Engagement (CCBCE), and American Humanics (AH), among others including academic departments.  More recently, the University established a Website (www.emich.edu/engage) specifically for recognizing and promoting community engagement.  This Website highlights the traditions and national recognition that EMU has in community engagement including that EMU was a finalist in the Jimmy and Rosalyn Carter Award for Campus Community Collaborations in 2007 for its 34-year history with the Ypsilanti Meals on Wheels nonprofit organization.

		IA5_text: EMU is a regional institution that is dedicated to being an active citizen especially in southeastern Michigan.  This commitment begins with EMU’s leaders who model community engagement through such activities as participating on boards (American Heart Association, Washtenaw Literacy Coalition, Washtenaw United Way, Riverside Arts Center, American Cancer Society Relay for Life, etc.); committing University resources to projects that benefit the community; publicly declaring EMU’s commitment to local, state, and regional communities; aggressively pursuing grants and  federal earmarks in order to support important community outreach projects; and encouraging staff, faculty, and students to engage in community service by providing support (e.g. one-course release time for 12 faculty members per year to integrate academic service-learning into their courses) to those who provide service. Community engagement is integrated throughout University life at EMU in such well-established programs as Volunteers Incorporating Service Into Our Neighborhoods (VISION), Academic Service-Learning (AS-L), American Humanics (AH), and the Institute for the Study of Children, Families and Communities (ISCFC) to name a few.  While many of these programs began on grant funding, the University saw the positive effect they had on EMU students and the local community and when grant-funding ended EMU leaders made the commitment to sustain them.EMU has been successful in being awarded federal earmarks and grants, particularly in community engagement, in part because EMU’s match included in these grant proposals is an indication of the priority EMU leadership places on being active in the community.  An example is the HUD Community Outreach Partnership Center (COPC) that led to the establishment of the Center for Community Building and Civic Engagement and the Department of Justice-funded Community Fellows program. The $395,000 COPC Grant leveraged approximately $1.75 million in local support that addressed social, cultural, and economic needs in the City of Ypsilanti. 

		B1_text: Community engagement at EMU has become woven throughout student, staff, and faculty life at EMU. A number of centers, institutes, departments, offices, and programs are dedicated to engaging EMU’s faculty, staff and students in the community and establishing meaningful community-University partnerships. The directors and program managers of these programs across campus (in the Divisions of Student Affairs and Academic Affairs) have been able to network and work collaboratively in supporting and advancing community engagement on campus.  Directors of these programs (e.g., VISION, AS-L, American Humanics, Center for Community Building and Civic Engagement, Institute for the Study of Children, Families and Communities) have met in small groups and come together for larger events on campus (e.g., Volunteer and Nonprofit Career Fair and Summit) to advance community engagement on campus and in the community.  Traditionally, most of these collaborative efforts have been around events, programs, or grants and not necessarily to establish a University-wide agenda for community engagement.The President and Vice-Presidents of Academic Affairs and Student Affairs have recognized the need for a centralized point of entry as well as coordination and tracking of these efforts; hence, the University has taken significant steps to formalize the infrastructure. First, a University Website on community engagement (http://www.emich.edu/engage) was developed to serve as a central location linking the diverse set of community engagement activities, programs, and people on campus towards the goals of strengthening the effectiveness of these co-curricular/curricular, outreach and partnerships activities. The Community Engagement Council (CEC), an interdisciplinary team of faculty, staff, and students, was established to coordinate, develop, advocate, and promote community engagement activities on campus. To highlight the priority that EMU places on community engagement, the CEC was charged with completing the Carnegie application and is administered by the Office of Government Relations, which reports directly to the President.

		B2a_Text: In FY07, $10.8 million was spent on Public Service (4% of total operating expenditures). General Funds support such programs and offices as VISION, AS-L, AH, and ISCFC.  As part of EMU’s commitment to helping Ypsilanti and the surrounding areas, EMU is a member of and provides $60,000 per year for five years to Eastern Washtenaw County Leaders Group. 

		B2b_text: Many of the grants and contracts EMU receives support community engagement.  Since 2000, EMU has received more than $29 million in federal, state, and local awards categorized as public service.   These 454 awards leveraged an additional $20 million in cash, and in-kind cost share from EMU, and close to $5 million from collaborating partners.  These projects provide direct delivery of services, including mentoring/tutoring programs, and technical assistance to local governments, schools, businesses, and civic organizations.   In FY2008, 41% of grants received supported service projects.  Representative examples of these grants are: EMU GearUp ($3.4 million) which provides academic support for students attending Wayne-Westland Community, Willow Run Community and Ypsilanti Public schools; Bright Futures project ($3.75 million) which offers after school programs focusing on the transition from elementary to middle schools and from middle to high schools; Creative Scientific Inquiry Experience:  Developing Integrated Science Curriculum to Increase STEM Graduates (NSF, $1.5 Million) which provides clustered STEM courses that incorporate an academic service-learning experience to increase retention in STEM majors; and Teen CERT (Homeland Security, $965,000)  adapts and provides CERT training for high school students and deliver train-the-trainers program nationally.

		B2c_text: With the guidance and support of the Department of Diversity and Community Involvement, students conduct fundraising activities to benefit a number of projects within the community.  Recent examples include: students raised $40,000 for the Eagles Nest Project, an EMU co-sponsored home for Habitat for Humanity; students collected  $42,000 American Cancer Society Relay for Life; each year students raise approximately $22,000 for VISION’s Alternative Breaks Programs.  During the 2007-08 academic year Greek organizations fundraised $42,000 for St. Jude’s Hospital and over $10,000 for the Playground Project for Paradise Manor, a subsidized housing complex in Ypsilanti. EMU’s American Humanics received more than $60,000 to support program internships. American Humanics students also engaged in such fundraising efforts as the Fashion Show, an annual event to raise money for such community organizations as Dress for Success and Make a Wish Foundation. The University hosts an annual fundraiser for Ypsilanti Meals on Wheels raising a significant portion of their operating costs. The EMU Foundation actively seeks funding to help support programs such as: Jumpstart, Ypsilanti Youth Empowered to Act, The B. Side: The Business Side of Youth, Project Lead the Way as well as other campus community outreach initiatives.

		B3a_text: The University's IRIM (Institutional Research and Information Management) office routinely collects information from alumni and students that can be used to make inferences about the level of community engagement on campus such tools are the Graduating Senior Assessment and the HERI Survey of Faculty (The full report of both the GSA 2008 and the HERI Survey will soon be available via the IRIM website). Some of these findings include:Student ResponsesPercentage reporting having ever engaged in service-learning: 47.2%Percentage reporting having ever engaged in volunteer work through an on-campus organization: 34.5%Faculty ResponsesPercentage reporting having “taught a service-learning course: 23.1%Percentage reporting having collaborated with the local community in research/teaching:48.6%Percentage reporting that they use their scholarship to address local community needs: 53.1%Also, EMU is in the process of implementing a new electronic faculty annual report (including service, research, and teaching data), which will be centralized into one database to facilitate evaluation and setting targets for improved performance institution-wide. The faculty have always filed an Annual Activity Report each October 15 (according to the EMU/AAUP contract) with data on service, teaching, and research, so the automation of this process will allow for much better analysis of the information. The internal Program Review process is currently Web-based. The Annual Activity Reports for faculty teaching, research and service activities is compiled electronically in two out of the five colleges and will be expanded to faculty in all colleges next year. These processes will further facilitate the move to a systematic university-wide mechanism for documentation including related to the Higher Learning Commission Criterion 5 on Engagement and Service. In September 2007, EMU’s General Education Program was implemented. An innovative component of the New General Education Program is the Learning Beyond the Classroom requirement.  Students need to fulfill two out of six categories, one of which is devoted to community service, citizenship and leadership.  All activities performed in this category will be documented and tracked. The Department of Diversity and Community Involvement (DCI) which includes VISION, the Women’s Center, the Center for Multicultural Affairs and the Lesbian, Gay, Bisexual, Transgender Resource Center (LGBTRC), maintains a database with information regarding student volunteers, student volunteer hours and agencies served.  They also will track student leadership and citizenship activities.  The General Education Program Office will track LBC met through curricular as-l, community-based internships, and applied research.

		B3b_text: Data from these mechanisms are used to assess the amount and quality of community engagement activities on campus. The Office of Academic Service -Learning uses these data to determine its effectiveness in developing faculty knowledge and commitment to the pedagogy of academic service-learning.  It is the goal of the Office that all undergraduate students will have an academic service-learning experience before they graduate. The data allows tracking toward meeting that goal. VISION/DCI uses the data to track the number of students involved in service-learning, community service, and volunteer activities.  The data helps the program strategically plan for the future and determine which programs are effective and which ones need to be re-evaluated.This data is particularly relevant to the Program Review Process for departments, centers, and institutes.  Decisions have been made to enhance, revise or eliminate programs based upon community engagement data presented during this process.  For example, the Program Review process recommended that the Institute for Community And Regional Development be dissolved and its work in progress be integrated into the Institute for the Study of Children, Families, and Communities.Looking ahead, data from the online faculty annual activity reports can be used to aggregate data about community engagement and facilitate interdisciplinary programs.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: While a number of programs and departments on campus assess student impact, assessment efforts conducted by the Department of Diversity and Community Involvement identified the major impact of community engagement on EMU students has been students’ realization of the needs, resources and issues facing the community and its various constituencies.  Students move from a self-oriented to other-oriented perspective and make a paradigm shift from a position of charity to social justice. Some students decide to change their major/minor or future career path to one which is more socially conscious as the direct result of service.  Students who returned from a environmentally-focused Alternative Break trip developed Gathering Resources to be Educated about our ENvironment (GREEN).  GREEN has been responsible for a major recycling initiative on campus and is also working with the City of Ypsilanti and the Michigan Department of Environmental Quality on a storm water drain-labeling project.  A final example is Students Against Hunger and Homelessness (SAHAH) conducted focus groups in the community to access community needs. Based upon these focus groups, SAHAH changed their focus from issues of homelessness to affordable housing, especially for survivors of domestic violence.

		B3d2_text: EMU’s Office of Academic Service-Learning yearly provides 10-12 tenure-track faculty with a quarter release time to attend a semester-long weekly seminar to learn about the pedagogy of academic service-learning and to adapt at least one of their courses to include an as-l experience.  Since its inception in 1995, the Office has trained over 150 full-time tenure track faculty members. Each year the Office surveys all AS-L Faculty Fellows.   Survey results suggest that these efforts have created a culture on campus that values not only academic service-learning as a teaching methodology but also values the scholarship of engagement and community-based research.  Faculty members routinely incorporate their academic service-learning, scholarship of teaching and learning, community-based research, and their own community service activities in their materials for tenure and promotion because these activities are understood and valued.  As stated earlier, faculty members actively seek grants that create opportunities for themselves and their students to work with community partnerships and are recognized for their contributions to the community.

		Impact on community: On

		Impact on institution: On

		b3d3_text: The EMU Economic Impact Study Group (comprised of professors of economics and political science, the director of Career Services, and the senior executive for strategic planning and continuous improvement) issued a report in December 2002 on the economic and social impact of EMU on the community.  A key finding is that Ypsilanti and southern Michigan have been positively impacted by EMU’s community outreach efforts. Some examples at that time included: VISION students provided over 38,000 volunteer hours in the community from 2000-2002, as-l classes engage 2600 students in community service each year, EMU was responsible for close to  three million dollars in community service/improvement activities, and various EMU programs provided $121,190 in donations to local charities fighting hunger such as Ypsilanti Meals on Wheels for which EMU’s Dining Services prepares over 70,000 meals per year to the homebound elderly, disabled and ill residents of the greater Ypsilanti area. Approximately 2500 pre-k-12 students are served each year through EMU grant supported programs including Upward Bound, GearUp, 21st Century Schools, Jumpstart, America Reads, The B. Side: The Business Side of Youth, Early College Alliance, and Ypsilanti Youth Empowered to Act.  Students in these programs have demonstrated academic improvements as well as increased confidence in their ability to succeed.

		B3d4_text: At the institutional level a key finding has been that EMU’s commitment to community engagement has leveraged external funding to support its mission. For example, EMU was one of the first institutions to receive federal funding under the AmeriCorps and Learn and Serve programs.  The success of these programs was instrumental in receiving future grants from the Corporation for National and Community Service (CNCS).  In 1996, with the support of a $165,000 grant the Office of Academic Service-Learning leveraged an additional $600,000 in internal support.  At the grant’s end, the Office of Academic Service-Learning was institutionalized and the EMU model for faculty development in AS-L was validated with the receipt of a U.S. Department of Education FIPSE grant, ($542,607), disseminating the model nationally, and $420,000 from the CNCS to disseminate the model to other colleges of education within the Michigan.  In addition, The National Science Foundation awarded EMU $1.5 million for the project, “Creative Scientific Inquiry Experience:  Developing Integrated Science Curriculum to Increase STEM Graduates.”  The main focus of the grant is to increase the number of EMU Students graduating with STEM Majors, through providing clustered courses with an academic service-learning component. 

		b3e_text: As demonstrated earlier, many of EMU’s programs are established under grants and then institutionalized.  These programs are sometimes institutionalized through centers or institutes.  As focus and needs change over time, it is essential that they are reviewed periodically to ensure continued effectiveness.  This is done through the Program Review process.  The data collected through the assessment process has been used to close research and service centers when the data indicated either that they had not met their goals, or the community impact was not as great as expected, or the costs exceeded the benefits of operating the such programs as the Institute for Community and Regional Development (ICARD), Institute for the Diversity of Business Services (IDBS), and National Institute of Consumer Education (NICE).  This data is also used to make decisions within Student and Academic Affairs. VISION/DCI uses data to assess effectiveness of programs on student development and student engagement in community. Programs are assessed for impact and relevance.The most recent decision that will impact all future EMU students is the implementation of the new General Education Program. Based upon data collected and provided about the impact of curricular and co-curricular service-learning and community service experiences, the new General Education program recognizes these experiences as valuable to students’ college education by including them as part of the new General Education LBC Program.

		B4_text: EMU's Strategic Direction #2 (of 4) is "Eastern Michigan University will become a model for public engagement by linking students, faculty, staff and alumni with the local community, the Detroit metropolitan area, southeast Michigan, the State of Michigan and the region to produce real-world value and practical experience that enhances learning and helps address community needs.”  In the 2002 and 2004 Strategic Planning processes, interdisciplinary task forces on "Public Engagement and Linkages" worked throughout a 12-month period to define public engagement and linkages as well as to inventory and describe community engagement activities on campus. Both strategic plan sub-committees submitted detailed reports with recommendations for the future.

		B5_text: As stated earlier, The Office of Academic Service-Learning has provided faculty with professional development in the area of academic service-learning since 1995 and has trained more than 150 faculty fellows. The Center for Community Building and Civic Engagement has provided twelve Faculty Fellows with a professional development opportunity through the Community Leadership Fellows Program.  Funded by the U.S. Department of Justice, The Community Leadership Fellows Program was designed to partner community leaders with University faculty to work in projects that prevent and reduce juvenile crime and violence. The target populations for the program include the City of Ypsilanti, Michigan; the Latino community of Southwest Detroit; the African American community in Detroit; and the Arab American community of Dearborn, Michigan.  The Center for Faculty Development also provides workshops for faculty who engage with the community.  For example, the Scholarship of Teaching and Learning has a faculty development seminar and a number of the participants have been AS-L Faculty Fellows exploring how to partner their commitment to academic service-learning with their own research agenda.In addition, EMU encourages faculty and staff members to participate annually in the Michigan Campus Compact (MCC) professional development opportunities in community engagement.  These activities include the annual Institute on Service-Learning, Two-Fold Retreat for faculty and staff involved in service-learning and the Nonprofit Super Conference co-sponsored by the Michigan Nonprofit Association.

		B6_text: Community leaders, very often EMU alumni, are called on frequently to play a role in planning for community engagement.  Most active are the advisory boards where professionals in the community meet regularly (i.e., monthly or quarterly) to provide input to the programs that they mentor; for example, American Humanics, Center for Community Building and Civic Engagement, CSIE, and the Center for Entrepreneurship boards.  Often times, smaller groups, such as Eastern Washtenaw County Leaders, The Twenty Club, Town and Gown, in which EMU leadership work closely with community leaders, provide a rich source of input from the community on activities in which EMU is engaged.The Department of Diversity and Community Involvement relies heavily on community voices for advice on program planning, understanding the needs of the community and defining University-community partnerships. VISION and The Department of Diversity and Community Involvement meet regularly with the Washtenaw Association of Volunteer Coordinators as well as other nonprofit organizations in the community.The community's voice is a critical component within the Colleges of Health and Human Services as well as the College of Education to create meaningful partnerships, which are mutually beneficial. Finally, EMU works closely with the community in preparation of major project/grant proposals, such as federal earmark proposals, the HUD Community Outreach Partnership grant, and the GearUp grant.  

		SD1_text: Faculty hiring recommendations are made at the college and department level to meet programmatic needs.  Within many of the departments/programs in the College of Health and Human Services and the College of Education it is essential that new faculty have community-based/community engagement experience. There are examples of faculty in other programs who were recruited because of their interest in community engagement, such as Dr. Claudia Petrescu who brought a special expertise in nonprofit studies and is now the Director of the American Humanics program and Dr. Susan Badger Booth in Arts Administration who recently had her students conduct focus groups for the Washtenaw Area Arts Alliance.

		SD2a_text: Faculty members are evaluated based on criteria established at the discipline and department level within the guidelines of the EMU/AAUP contract.  The contract is broadly worded and encompasses applied research, grant writing, and community engagement as appropriate activities to be rewarded in the promotion and tenure process.  Previously-trained Academic Service-Learning (AS-L) Faculty Fellows are currently in a number of key decision-making positions on campus such as: Faculty Union President, Interim Assistant Vice President for Academic Human Resources and Divisional Budget, Interim Associate Vice President for Academic Programming, Interim Associate Dean for College of Technology, Director of General Education and Director of Writing Across the Curriculum.  In addition, 11 out of 30 department heads were AS-L Faculty Fellows. Additionally, evidence that EMU has a policy rewarding the scholarship of community engagement is to look at the high number of faculty who are tenured and have been promoted to a higher rank coupled with the large number of faculty who self-identify with community engagement as an area of expertise.  See the "Faculty Affiliates" section of the Community Engagement Website.

		SD2b1_text: EMU values community-engaged and applied research as scholarship. In support of this, EMU created the Applied Research Center (ARC) through the Institute for the Study of Children, Families and Communities. The ARC assists decision makers to better serve children, families, and communities and works with local, state, and national governmental units and nonprofit organizations to collect, analyze, and use information for making better-informed decisions. EMU also developed the Center for Product Research and Development (CPRD) in order to provide a vital product-development link between University activities and manufacturing industries through applied research and education. 

		SD2b2_text: Not applicable.

		SD3_text: Students participating in the Women’s Center, VISION, and the LGBTRC take on leadership roles in their programs’ development and organization.  They meet with community members and local nonprofit organizations to determine community needs, assess the abilities and skills of student volunteers, and create activities that are both responsive to community needs and relevant to students.  Student leaders are responsible for all aspects of program development, including planning, implementation, evaluation, and reflection. The Student Service Council, comprised of representatives from the twenty-one student organizations with service as part of their mission, meet regularly to discuss common goals, share resources and conduct trainings that support the organizations’ activities.  Students involved in Greek leadership determine their groups’ activities and philanthropies, using standards that they have developed as guiding principles. Michigan Campus Compact recognizes the community engagement activities of volunteer leaders with recognition awards.  This year, the Outstanding Community Impact Award, awarded to only five students in the state annually, was given to two EMU students, Jessica Klein and Robin Miller, in recognition of the extent and breadth of their leadership in community engagement activities on campus. The Learning Beyond the Classroom component of the General Education Program allows students to utilize leadership roles to fulfill this requirement, many of which involve working directly with community organizations. EMU’s VISION hosted the Michigan House Civics Commission Blue Ribbon Panel. The panel of state legislators accepted proposals from students ranging from the importance of providing organic milk and food in schools through discrimination by insurance companies as potential bills to take to congress.  At the annual EMU Day in Lansing, alumni, students, and faculty and staff volunteers meet with legislators at the state capitol to discuss key issues affecting EMU, to answer questions and to learn about the legislative process.

		SD5_text: The newly formed Community Engagement Council will have a faculty representative appointed from Faculty Council (Senate), the official governance body of the faculty on academic issues.  In addition, many of the directors of the community engagement offices on campus are currently full-time tenured faculty members such as the directors of the Institute for the Study of Children, Families and Communities, Office of Academic Service-Learning, and American Humanics.

		SD4_text: Students who take academic service-learning courses or have co-curricular experiences, which meet the community service, citizenship and leadership requirement in the Learning Beyond the Classroom category of the new General Education Program, will have that experience noted on their transcript.There also have been meetings over the years and software was purchased to generate an additional transcript for students, which would reflect their community engagement/leadership accomplishments.  There are still plans to make this a reality.

		IIA1a_txt: On EMU’s campus, academic service-learning (as-l) is defined as a teaching methodology that utilizes community service as a means of helping students gain a deeper understanding of course objectives, acquire new knowledge, and engage in civic activity.  There are three key components necessary for an academic service-learning experience, which are: meaningful service provided to the community, defined by the community; service must provide a deeper understanding of course content and active citizenship; and there has to be ample time for student reflection.EMU has a vetting process for academic service-learning courses to be recognized as part of the General Education Program and receive official designation in the General Education category "LBC:  Community Service, Citizenship & Leadership" for their AS-L courses. For example, WGST 230L Conversations with Girls, received official designation by incorporating an as-l experience into the course.  All proposals for this official designation are submitted to and reviewed by the General Education Program LBC Subcommittee. Traditionally, the Director of the Office of AS-L chairs this sub-committee. It is important to note that this is a new process and a number of faculty who teach as-l courses have not chosen to vette their classes at this time, however, their courses are formal for-credit academic service-learning courses.

		IIA1b_1: 200.00000000

		IIA1b_2: 4.5%

		IIA1c_1: 25.00000000

		IIA1c_2: 78%

		IIa2a_txt: New General Education requirements were implemented in Fall 2007 for all new students at EMU. Students who complete these new Learning Beyond the Classroom General Education experiences in the Community Service, Citizenship, and Leadership area will: 1) participate in the development, maintenance, and/or change of community standards and norms, 2) participate in service/volunteer activities, 3) develop leadership skills, 4) develop skills and habits that aid in future life and career pursuits, 5) develop and practice empathy for others, and 6) acquire skills for working cooperatively with others. All departments are encouraged and receive incentives to develop and offer courses that meet the Learning Beyond the Classroom General Education requirement.

		IIA1d_1: 110.00000000

		IIA1e_1: 3200.00000000

		IIA1d_2: 15%

		IIA1e_2: 14%

		IIA2b_txt: Each academic program on campus documents how they have met this goal through the internal Program Review process.  Under the AQIP (Academic Quality Improvement Program) accreditation process at EMU, program review includes outcomes, assessment, and goals for improvement specifically addressing NCA AQIP Goal #5 Community Engagement. The American Humanics program, for example, has a very clear set of competencies that students must master in order to receive the certificate indicating that they qualify to manage a nonprofit organization.

		IIA2c_txt: Educational outcomes are systematically assessed through the Internal Program Review process, annual planning, and systems portfolio.  Each program must identify and assess at least four goals, of which one must be related to engagement and service. In 2007, EMU implemented a new Internet-based system for reporting and collecting this information, which will allow for easier aggregation of the results throughout all academic programs on campus.The new Learning Beyond the Classroom requirement within the General Education Program will be assessed separately from each academic major. Learning Beyond the Classroom experiences and courses will be part of the overall assessment of the General Education Program, wherein student artifacts will be evaluated to determine if learning outcomes are being met.  

		IIA2d_txt: Assessment data are used at the department level in order to make changes/improvements within the department, curriculum and/or programming. With the implementation of the Program Review Process and AQIP, this data will also be used to inform university-wide decisions such as allocation of resources, and strategic planning. Also, the current goal of the new General Education Program is to assess students’ progress in achieving the learning outcomes of the program which includes the area of community engagement.EMU is in the process of implementing a new electronic faculty annual report (including service, research, and teaching data), which will be centralized into one database to facilitate evaluation and setting targets for improved performance institution-wide. The faculty have always filed an Annual Activity Report each October 15 (according to the EMU/AAUP contract) with data on service, teaching, and research, so the automation of this process will allow for much better analysis of the information.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: The annual Undergraduate Research Symposium (URS) and the Graduate Research Fair are open to students from all disciplines who have been nominated by a faculty sponsor.  There are URS Fellowships available to support undergraduate research scholars and a number of them are designated for community engagement. Each year, many of the presentations are community engagement-related research such as 2008’s “Collection of Control Procedures to Prevent Frauds in Non-Profit Volunteer Organizations:  A Prelude to a Long-Term Service-Learning Project" and "Designing an Accessible Classroom:  A Collaboration Between Department of Special Education Undergraduate Interns and the Mott Family Network."  Student applied research is integral to the CSIE grant which includes students gathering examples from Ford Lake and partnering with Washtenaw Watershed Council.  Many programs at EMU have community engagement internship/co-op requirements and opportunities including nursing, teacher education, occupational therapy, social work, accounting, public administration, and other programs in the Colleges of Education, Health and Human Services, Technology, Business, and Arts and Sciences. Additionally, EMU's American Humanics program provides internships to undergraduate students that engage the local community.  EMU's Study Abroad programs include Community Engagement programs, such as El Salvador:  Poverty, Human Rights and Health taught by EMU professors in partnership with the SHARE Foundation.EMU has a number of Centers within the community staffed by graduate and/or undergraduate students as part of their curriculum, which service the needs of the community. A representative sample of these centers would be: Psychology Center, Reading Clinic, Speech and Hearing Clinic, Institute for Geospatial Research & Education and the Washtenaw County/EMU Legal Resource Center.  

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: The Strategic Planning Council highlighted EMU's commitment to Community Engagement in their new (2008) four points for Strategic Directions:  #2 Service and Engagement.  EMU will become “a model for public engagement by linking students, faculty, staff and alumni with the local community, the Detroit metropolitan area, southeastern Michigan, the State of Michigan, and the region to produce real-world value and practical experience that enhances learning and helps address community needs.” There are a number of places where curricular community engagement is evident.At the graduate level, EMU offers Nonprofit Management and Community Building certificates. Many of the grad programs in the College of Health and Human Services require students to provide services to the community such as Nursing, Occupational Therapy, Orthotics and Prosthetics, and Social Work.  Grad students also serve at EMU’s Psychology Clinic, and Speech and Hearing Clinic.  Others serve the community as part of grad programs such as Historic Preservation, Urban Planning, and Accounting.At the undergraduate level, a variety of programs either require an as-l experience as part of a core course or as a capstone course/experience.  Programs include: arts management, communication, public relations, special education, secondary education in mathematics, women studies, interior design, and engineering technology.  Other programs routinely place students in the community as part of practicums, clinicals and pre-student teaching experiences.Students who are interested in a career in the nonprofit sector have the opportunity to  major or minor in nonprofit management in the Public Administration program, or be a part of the AH program, an external certification in nonprofit management, which requires students to perform 300 hours of service to nonprofit agencies.  Additionally, EMU's LBC requirement in the General Education Program ensures that community engagement is deeply embedded into the EMU experience on an institution-wide level.  EMU does not have a first year sequence.

		IIA4_txt: The Institute for the Study of Children, Families and Communities (ISCFC) started in 1979 and includes the Center for Community Building and Civic Engagement (CCBCE) established in 1999 with funding from EMU's Research Excellence Fund.  The Center seeks to build capacity in the community as well as to engage the research capacity of faculty to conduct research in the areas of community building and civic engagement.  Some of the past and current projects at the Center include the Community Outreach Partnership Center (funded by HUD), the Community Practice in Mexico Program, the Community Leadership Fellows program and the Strengthening Organizations/Building Communities (both funded by the Department of Justice), TeenBiz --teens in business (funded through the Washtenaw County Workforce Development Board, Department of Justice, Pfizer, Borders, Reinhart Realtors and Surovell Realtors), GearUp, and Bright Futures.   Some specific examples of faculty scholarship include:Teacher Education:Simmons, R. (2008) Embracing Hip-Hop Music and Spoken Word Through Service-Learning presented at the 19th Annual Service-Learning Conference in Minneapolis, MN.Journalism:Schlagneck, C. (2008) Internship and Careers in Science Communication Interest Group: Service-Learning presented at the Association for Education in Jouranlism and Mass Communication Annual Conference in Chicago, IL.Performance Studies:Rich, Anita. (2008) Prison Performance: Augmentation, Adaptation and Application of Forms presented at the Pedagogy and Theatre of the Oppressed Conference, Omaha, Nebraska.Speech Pathology:Ginsberg, Sarah. Academic Service-learning in Speech-Language Pathology and Audiology Education.  Perspectives on Issues in Higher Education 10:1 (2007): 6-8. Accounting:Kattelus, Sue C., Gary McCombs, Mohsen Sharifi.  Using Service-Learning to Develop Competencies in a Capstone Accounting Course.  Journal of the Academy of Business Administration.  Vol. 4, Spring 2003, pp. 89-100.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: EMU has satellite sites in the following communities:  Livonia, Jackson, Traverse City, Flint, Detroit, and Monroe, MI.  EMU's service and learning centers and programs include:  EMU's Center for Regional and National Security, the Coatings Research Institute, eight charter schools (including Ann Arbor Learning Community designated by the Center for Education Reform as one of the best charter schools in the US in 2007), the Counseling Clinic, the Speech and Hearing Clinic, the Psychology Clinic, the Reading Clinic, the Small Business Technology and Development Center, Washtenaw County/EMU Legal Resource Center, the Institute for the Study of Children, Families and Communities, the Institute for Geospatial Research and Education and the Holman Learning Center.  Students work alongside faculty in these centers and clinics, whether as supervised clinicians, research partners, or volunteers. EMU has numerous tutoring programs including Jumpstart (an AmeriCorps program), America Reads, Kid Konnection, EMU Reading Clinic, GearUp, Bright Futures, Math Club, among others.  Exemplary extension programs include Elderquest for persons 60+ and Workforce Education, with several on-site workforce learning centers throughout southeastern Michigan.  Training programs at EMU include AS-L Faculty Fellow Seminar, ISCFC, Volunteer Coordinator Training, Department of Diversity and Community Involvement Diversity Training, Eastern Pride Education Coalition, and  Mayor’s Youth Technology Corps-Creating Safe Communities Through Information Technology Training in Homeland Security Applications (NSF, $900,000), a three-year program designed to provide training in a variety of IT management tools to high school students from Detroit Public Schools.Recently EMU co-established the Autism Collaborative Center, a community-based initiative developed through a partnership between EMU and St. Joseph Mercy Health System that provides accessible, highly quality assessment, intervention, and referral services to persons with Autism.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: EMU's co-curricular student service initiatives are coordinated through the Department of Diversity and Community Involvement that includes VISION, the Lesbian, Gay, Bi-sexual, Transgender Resource Center and the Women’s Center.  Local nonprofits that depend on EMU student support include Safe House, Ozone House, Parkridge Community Center, Ypsilanti Meals on Wheels and SOS Community Services.  The Women’s Center provides programs about domestic violence and supports two local women’s shelters.  The LGBTRC works in local high schools and the community to raise awareness of issues faced by LGBT youth.  VISION hosts food drives to fill the pantries of local food banks.  VISION places 80-90 work-study students in the community as tutors through programs such as Jumpstart and America Reads. EMU’s theatre, dance, music and art performances, and speakers/lecture series are all open to the community.  The annual week-long Martin Luther King, Jr. Celebration and luncheon are open to and honor community members. Community members utilize the many campus facilities such as the Ford Gallery, Sponberg Theater and Sherzer Observatory.  The Athletic Department's athletes, coaches and staff engage in over 28 activities annually, including the "Reading Eagles" program that sends athletes to local schools to read to children.  Free tickets are provided to area youth for athletic events on campus. EMU's library provides library cards, study rooms, and Internet access to community members.   Faculty share their expertise with the community particularly those in public administration have a long history of working with local governments in the area of strategic planning and problem solving. EMU’s public radio station WEMU 89.1 has been a valued community resource since 1965.  EMU’s Institute of Geospatial Research and Education provides technical assistance to local, state, and federal agencies as it relates to geographic information systems.  EMU’s Center for Regional and National Security has provided Police and Fire staff and command training for 20 years.

		IIB4a_txt: EMU’s major strategies used to ensure reciprocity is collaborating with community partners as projects or grant proposals are conceptualized and developed, and implemented.  Throughout the process, EMU maintains continuous communication and includes  all partners in the ongoing assessment/evaluation of the project.  Evidence that EMU has been successful in this regard is provided by these examples of long-term/sustained partnerships:Ypsilanti Meals on Wheels (YMOW) and EMU’s 34-year partnership was recognized as a finalist in 2007 for the Jimmy and Rosalynn Carter Partnership Award for Campus Community Collaboration.  EMU's Dining Services prepares meals at-cost, while VISION provides volunteers to deliver meals and to support the operation of the organization. AS-L classes provide students and faculty expertise to YMOW to assist them with database management, information technology and client satisfaction surveys.  EMU faculty and staff members sit on the YMOW advisory board.  EMU hosts an annual fundraiser, raising a significant portion of the annual operating budget for YMOW.SOS Community Services - Almost 40 years ago, EMU students organized a crisis hot line for students and community people called Students Offering Services (SOS).  SOS is currently one of the largest providers of service in eastern Washtenaw County, providing emergency services and funds, a food bank and emergency shelter.  Numerous EMU students volunteer at SOS through VISION, internships and academic service-learning classes.  Many EMU faculty, staff and students have served as Board members and volunteers with SOS.EMU's Upward Bound Program in a 41-year partnership with Ypsilanti and Willow Run High Schools. In June 2007, The U.S. Department of Education awarded Upward Bound a six-year renewal grant totaling $2.3 million or $398,293 annually. Their mission is to prepare students for academic excellence, global citizenship and lifelong learning by providing academic support and tutoring. They work closely with schools, students and parents.

		IIB4b_txt: EMU is implementing a more centralized approach to capturing this information.  Currently it is collected, evaluated and revisions are made at a department or program level, rather than university-level.  For grant-funded partnerships, feedback and assessment mechanisms are built right into the projects so gathering feedback from all stakeholders in the program is recognized as essential in evaluating the success of the programs. Other programs have exemplary assessment and feedback systems because it is in the nature of the discipline in which they operate; for example, College of Education and College of Health and Human Resources programs, Department of Social Work.Jumpstart and VISTA, both AmeriCorps programs in VISION, routinely survey their community partners for feedback, assessment and evaluation.  Results are shared with both the community and the department in which they reside, the Department of Diversity and Community Involvement (DCI).  DCI also requests feedback from participants at each event hosted by the four centers within the department, seeking comments on the impact and relevance of the activities both from the community and students.

		IIB5_txt: The Office of AS-L maintains a Website in which publications and presentations by AS-L faculty fellows are cataloged and available for a wide audience.  Some examples of faculty scholarship are:Political Science/Allied Health: Drs. Richard Stahler-Sholk and Judith Kullberg, in collaboration with Dr. Richard Douglass, have developed a Field Study Program "Poverty, Human Rights, and Health" to be delivered in El Salvador (2007)Historic Preservation: Ted Ligibel, received $20,905 from the National Park Service to research and document the boundaries of the Raisin River Battlefield. The project covers the routes taken by both American and British armies and allies, and to and from the battles during the War of 1812. He has also produced a variety of technical reports including "Lake Erie Shoreline Historical Survey"(1981), "Perrysburg Historic Resources Handbook" (1986) and "Collingwood Springs Area Historic Resources Report" (1988), as well as editing an ongoing series of community-based student reports for Michigan communities from 1992 to the present.Arts Management: Susan Badger Booth (2008) with the help of students conducted focus groups within the community and developed a Cultural Plan for Washtenaw County.Social Work, Public Administration and Accounting:Clifford, David, Claudia Petrescu, Susan Kattelus, Sami Khader, "Capacity Building of the NGO Sector in Palestine," presented at the Annual Meeting of the Association for Research on Nonprofit Organizations and Voluntary Action (ARNOVA), Chicago, IL, November 16-18, 2006 (an EMU/ACCESS in Dearborn/MA'AN in Palestine joint project/proposal).Urban Planning: Norman Tyler and Ilene Tyler. "Downtown Revitalization: How Renovations of a Performing Arts Facility Can Improve a Community's Economic Health." InLeague, publication of the League of Historic American Theaters. January 2004.Nursing: Betty Beard, professor of nursing education, presented her abstract, "Outcome of Community-Based Orphan Care Programs in Malawi," at the XVI International Conference of HIV/AIDS Aug. 14-18 in Ontario.

		III1_txt: In the Supplemental Documentation section under Outreach and Partnerships Question 1, the space allotted allowed for identification of various EMU programs and centers that serve the community, however, a clear picture of their impact could not be fully explained.  Below is a closer look at a few of these outstanding outreach centers/clinics:Psychology ClinicThe EMU Psychology Clinic is a teaching facility in which clinical psychology graduate students under the supervision of licensed EMU clinical psychology faculty provide low cost clinical services including psychological assessments and psychotherapy. The clinic aims to provide convenient and affordable psychological services to area residents.  Counseling ClinicThe Counseling Clinic is operated by the Department of Leadership & Counseling and provides a wide variety of services (including Individual, Couples, Child and Small Group Counseling)  to residents of southeastern Michigan and to EMU students, faculty, and staff. The Counseling Clinic is staffed by EMU advanced graduate students enrolled in a CACREP accredited Master’s Degree Program in Counseling as part of their training experiences and closely supervised by faculty members who are fully licensed professional counselors. EMU’s Counseling Clinic is offering free short-term counseling to military veterans and civilian support staff who have served in Iraq or Afghanistan or will be deployed there.Speech & Hearing ClinicThe EMU Speech and Hearing Clinic (part of the College of Education and the Department of Special Education) provides expert speech, language, and hearing diagnostic and therapeutic services to the community and make available supervised practical experience for Master’s level student clinicians. The faculty and staff also supervise all therapy, both by approving treatment plans prior to use and by observing students implementing the approved plans. The professional services offered by the Clinic are accredited by the Speech-Language-Hearing Association (ASHA). 

		III2_txt: EMU has a sincere long-term commitment to the community of southern Michigan. In addition to the services outlined in previous answers, EMU also does the following:Washtenaw County/EMU Legal Resource Center: EMU's Legal Assistant Studies Program, Washtenaw County, the Washtenaw County Bar Association, Washtenaw County Unified Trial Court, and Legal Services of South Central Michigan have collaborated to create this Center to help provide information to individuals who don't know where to turn for legal help. The center dispenses legal self-help information and is partnering with the community to fill a genuine need for information about legal services.Small Business Technology Development Center: EMU hosts Region 9 of Michigan’s Small Business and Technology Development Centers, covering Wayne, Monroe and Oakland counties.  The SBTDC regional offices supply training and individual guidance to current and prospective small business owners.  Professional consultants employed through the University and through Community Partners serve these businesses.  EMU students support businesses through student projects in capstone classes that are guided by their professors. In 2007 the SBTDC served over 900 small businesses and helped them create almost 130 new jobs and preserve over 100 jobs with technical assistance in effective business management and support by obtaining over $6,000,000 in new financing.Autism Collaborative Center: The Autism Collaborative Center is a community-based initiative developed through a partnership between Eastern Michigan University and St. Joseph Mercy Health System.  The program provides treatment, outpatient services and support systems for persons with autism and their families.  The interdisciplinary project includes nursing, social work, health sciences, special education, psychology, speech and language pathology, and potentially construction management and interior design. The Center provides EMU students, across seven disciplines, a unique opportunity to be trained in a true interdisciplinary approach to serving families with autism. EMU Charter Schools: EMU provides guidance and technical support to 8 area Charter Schools. These Charter Schools offer educational options to various communities throughout Michigan and lead the way toward enhancing public education in Michigan. In 2007-2008 the Charter Schools provided an education to 3,520 students.Education Minute: EMU and WWJ Newsradio 950 (owned and operated by CBS RADIO) have teamed up to create "Education Minute", offering educational tips and advice to help parents complement and extend the learning their children receive in school.  The series also includes Web resources at www.wwj.com for parents who want to learn more than what can be gained in a one-minute spot. 

		III3_txt: Excellent application process.  The fill-in-the-form pdf was very easy to use.  The Carnegie Website provided resources, including examples of successful applications from the prior round, that were very helpful.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
 
 


  
 


 15







 
5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 24







b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			University of North Carolina at Pembroke			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1			State Region IV Science Fair			Progress Energy			UNCP Dept. Chemistry & Physics			Elementary-Middle School Science Project competition			First Year			5			400			$3,000			Exposes young minds to college;may impact recruitment			exposes young minds to college;encourages consideration of higher education


			2			UNCP Sponsorship of Rhumba on the Lumber Race			Robeson County Road Runners			UNCP Faculty, Staff and Students			Encourage healthy involvement in community			Annually			100+			100+			Admission paid for faculty, staff & students			Healthier faculty, staff and students			Awareness of UNCP human resources and impact on community


			3			Native American Women's Annual Conference			Same			UNCP Faculty, Staff and Students			Bring together 600 individuals to promote the role of American Indian women			2-day Conference			5 on planning committee			NA			Use of facilities, printing, food service			Community appreciation; scholarship for American Indian students			Understanding UNCP's commitment to American Indian community


			4			UNCP Foundation, Inc. Sponsorship of Community Events			civic & social welfare groups, non-profits			UNCP Foundation, Inc.			Sponsorship of local events			continuous			Participation of hundreds of faculty/staff			NA			Over $7000 annually			encourages interaction of faculty-staff in the community			Makes community aware of UNCP's concern for community welfare


			5			LSOP Program			countless community service agencies			UNCP students			Encourage leadership and service among students			2002			4 staff members						1120 hours--2007/2008			Promotes well-rounded, community minded students			Community partners benefit from student involvement


			6			Lumber River Senior Games			Lumber River Council of Governments /Area Agency on Aging			UNCP Health, Physical Education and Recreation			to host and coordinate Senior Games for senior citizens to provide health promotion for adults 55 years of age and older			12 years			6			400 participants						enhanced educational opportunities for students in Health, PE and Recreation.  Strong mentoring and intergenerational relationship opportunities.  Opportunity for University to serve an elderly population			Fosters better health and independence among elderly individuals in our region and contributes to the overall quality of life.  Preventative care tremendously impacts the economic picture of the region.


			7			Project Graduation			Public Schools of Robeson County			UNCP Faculty, Staff and Students			to bring together graduating seniors to celebrate graduation in a safe environment			10 years			varies based on need but includes community volunteers, UNCP faculty and public school teachers			800+ public school students			N/A			Exposes young minds to college; may impact recruitment;			Provides a safe alternative to graduation partying; possible reduction in DWI and accidents; exposes students to college environment


			8			Early Childhood Director's Leadership Institute			Child Care Directions			UNCP Regional Center for Economic, Community and Professional Development			to provide professional development skills to become more effective Child Care Leader			6 years			1			10 annually			$2,000 provided by partner agency			opportunity for university to provide customized education program for child care directors and for them to earn continuing education credits			a partnership that brings together theoretical and practical experiences to produce more effective child care techniques to meet the changing demands in child care centers.


			9			YouthStart			Lumber River Council of Governments /Lumber River Workforce Development Board			UNCP Regional Center for Economic, Community and Professional Development			to provide a comprehensive educational/employment project for at-risk, low income high school students			7 years			3 staff currently			150 annually			Current year $240,000 funded through the Workforce Investment Act			exposes young minds to college;may impact recruitment;			exposes young minds to college;encourages consideration of higher education; reduces the high school dropout rate; provides for better trained and available workforce


			10			School Partnerships			Public Schools in Anson, Bladen, Columbus, Cumberland, Hoke, Montgomery, Moore, Robeson, Richmond, and Scotland County Schools and Whiteville City Schools and Ft. Bragg Schools			UNCP School of Education			to promote high student achievement and preparing quality teachers, administrators and staff			15+ years			47			N/A			N/A			university connectivity with k-12 educators, administrators and staff			k-12 teachers, administrators, and staff are professionally developed which leads to improved k-12 teaching and learning in the region; helps to retain students; reduce the dropout rate


			11			American Indian Resources			NC Commission on Indian Affairs, United Tribes of NC, NC Native American Youth Organization, NC Native American Council of Higher Education, Lumbee Tribe, Waccamaw-Siouan Tribe, Coharie Tribe, Meherrin Tribe, Haliwa-Saponi Tribe, Occaneechie Band of Saponi Nation, Sappony Tribe, Eastern Band of Cherokee Nation, Guilford Native American Association, Cumberland County Association for Indian People, Triangle Native American Society, Metrolina Native American Association and Others			UNCP Native American Resource Center			to work with the various organizations to conduct or cooperate with them on various types of research			Since early 1970's			3 staff; American Indian Studies faculty assist as well			N/A			N/A			provides community partnerships, collaborations and outreach activities (formal and informal) between the Native American Resource Center and American Indian groups or organizations to complete needed research pertaining to American Indians; provides for scholarly research activities			provides education pertaining to prehistory, history, culture, art and contemporary issues of American Indians for the general public, with a special emphasis on the Robeson County Native American community; community can contribute to scholarly research efforts; helps Native American artists and craftspersons; provides the opportunity for native American tribes and organizations to help preserve and to view authentic Indian artifacts, arts and crafts from Indian people all over North America; provides for a museum, research publications, an assembly room, films, exhibits and tours of the facility


			12			Project BIO:  Building Innovative Opportunities in Southeastern NC			National Science Foundation, Partnerships for Innovation			UNCP Regional Center/Biology and Chemistry and Physics			to foster a partnerships with academic institutions, government entities and private businesses to establish a Biotechnology Business and Training Center			4 years			25			1174 over course of project			$600,000 grant			benefited the university in that we received financial support, the opportunity for capitalization of intellectual property and advice from private entities as to identification of specific training needs; provided the opportunity for campus departments to work together and provided opportunities for scholarly research and engagement in the communities			provided the opportunity to develop innovative strategies to prepare a knowledgeable workforce in biotechnology which spurs economic growth and other societal benefits ; helped to better prepare high school teachers and community faculty to teach students relative to biotechnology.


			13			Healthy Start--Eliminating Disparities in Perinatal Health			Department of Health and Human Services, Health Resources and Service Administration/Maternal and Child Health Bureau and Robeson County Health Department			UNCP Regional Center/Healthy Start			to provide a case management and community intervention program by enhancing the perinatal service system in Robeson County while strengthening community empowerment			9 years			6 staff; 3 faculty for consultation			Nursing Department Students conduct volunteer follow-up services and number varies annually			$400,000 annually			provides the opportunity for faculty to provide evaluation services of project and assist with design of curriculum for lay health education classes; students perform follow-up on case management services; provides opportunity for university to contribute to overall healthy well-being of the community; provides opportunities for faculty to perform scholarly research, write papers and present at conferences			eliminates disparities in perinatal health and empowers communities to address the factors contributing to perinatal morbidity and mortality while ensuring that every woman and infant gains access to and continues care within a comprehensive family centered health delivery system; ultimately reduces the number of infant deaths and low-birth weight babies in Robeson County


			14			Youth Empowerment Program			Department of Health and Human Services, Public Health Service/Office of Minority Health			UNCP Regional Center			to provide for a program that reduces unhealthy behaviors in at-risk minority populations and strengthens protective or resiliency factors in the community setting which inherently helps minority youth to reduce high-risk behaviors, strength/increase protective/resiliency factors and develops skills and behaviors that lead to healthier lifestyle choices			6 years			3 staff;3 faculty			6 student mentors			$245,500 annually			provides for additional partnerships with other departments on campus, particularly Social Work, Education, Sociology and Criminal Justice; partnership with Communities in Schools Academy and other providers; provides opportunity for Social Work Department to conduct research and perform evaluation of the project and ultimately to do scholarly research			provides for a safer community by working to eliminate unhealthy behaviors (helps to reduce dropout rate, gang violence, drug use and other factors);provides tutoring and after school programming for a charter school (CIS Academy)


			15
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		Name: Sylvia H. Pate

		Title: Director, Regional Center for Econ., Comm. & Prof. Development

		email: sylvia.pate@uncp.edu

		City: Pembroke

		State: North Carolina  28372

		Institution: The University of North Carolina at Pembroke

		president: Dr. Allen C. Meadors

		address: Post Office Box 1510Pembroke, NC   28372-1510

		Phone: 910/775-4000
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		answer will have no bearing on the classification decision: 

		IA1_text: University of North Carolina at Pembroke...serves a diverse student body and encourages inclusion and appreciation for values of all people. .. exists to promote excellence in teaching and learning, at graduate and undergraduate levels, in an environment of free inquiry, interdisciplinary collaboration, and rigorous intellectual standards....rooted in our service to and appreciation of our multi-ethnic regional society, which prepares citizens for engagement...faculty and staff are dedicated to active student learning, engaged scholarship...public service...enhance...intellectual, cultural, economic, and social life of the region.(excerpt...full mission and core values statement in III.1)     

		IA2_text: Outlined below are some examples of annual awards for recognition of community engagement, both departmentally and campus-wide:~The Center for Leadership and Service recognizes student members of the Leadership Student Opportunities Program in an Annual Leadership Banquet.  Based on engagement in campus/community service and workshop attendance, award categories are: Horizon Leadership Program, Distinguished Leaders, Leadership Fellows, and Outstanding Leadership and Service Award.   ~The Faculty Awards Committee presents two Adolph L. Dial Endowed Faculty Awards:  Dial Award for Scholarship/Creative Work and Dial Award for Community Service.~Alumni Association Board of Directors presents Distinguished Service Award based on distinguished leadership and service to a UNCP alumnus/a or friend of the University and  Outstanding Alumnus/a Award to UNCP graduate based on distinguished professional achievement, leadership and service to UNCP and/or community, and loyalty to UNCP ideals.  ~The Regional Center for Economic, Community and Professional Development's Business Visions Program recognizes Business Person of the Year (awarded to a person making significant contribution through success in local business/industry and contributions to civic, cultural and social life of the community), an Entrepreneur, and a "Spirit of Unity" award to a person who has shown the ability to identify strategies/activities to respond to challenges in the community in a “spirit of unity”, uniting the community to work towards a common goal for enhancement and betterment of economic development and quality of life in the region.  ~Student organizations compete for "The Chancellor's Cup", given each Spring to a Greek and a non-Greek organization, with documentation of community outreach experiences as a required part of the criteria for winning the award. ~As a member of NC Campus Compact, a student is selected as recipient of Community Impact Student Award for having made significant, innovative contributions to campus-based efforts to address community needs

		IA3a_text: ~UNCP was one of 4 schools selected to participate in a pilot project in 2005/2006 called "Making Place Matter", a two-year initiative designed to promote the concept of regional stewardship and public higher education's role in it by equipping campuses and partners with strategies, tools, information and insight to enrich and fortify working relationships.  This process involved UNCP identifying its service region and its challenges and opportunities, its current and potential contributions and the institutional and state policy environments through a stewardship audit and input from community stakeholders, culminating in the development of a regional stewardship roadmap (intensified service learning process, review of faculty incentives/rewards and involvement of alumni in outreach/integration into community were some of the outcomes of this process.)~Most recently, UNCP participated in a UNC system-wide 18-month initiative called UNC Tomorrow, to determine how the 16-campus system can best meet the needs of the state and its people over the next 20 years and recently responded to 7 over-arching recommendations resulting from this effort.  Two recommendations in particular, speak to engagement: 1) NC Communities and Their Economic Transformation--“UNC should be more actively engaged in enhancing the economic transformation and community development of NC’s regions and the state as a whole"; and  2) Our University’s Outreach and Engagement--“UNC should become more directly engaged with and connected to the people of NC, its regions, and our state as a whole.”~The Livermore Library conducts an annual users' survey for input including community patrons, has a suggestion box in the lobby and "suggestions" link on web page. ~University and Community Relations commissioned a consultant  in 2005 to conduct a series of one-on-one interviews with community leaders seeking information and insights into their perceptions of the University , to understand what factors influence those leaders to perceive UNCP as an asset, to probe factors that contribute most to feelings of satisfaction and to gain insight into what changes would most influence a shift in perceptions of UNCP.  The report's findings stated UNCP was visible and was "widely regarded very positively within each community."  The report didn't cite  any substantial concerns or issues to be overcome related to UNCP's outreach and impact.  ~Additionally, there are formal and informal mechanisms, conducted mostly departmentally rather than campus-wide on annual basis with examples as follows:  1) Departmental Advisory Boards provide feedback; 2) forums are conducted to seek feedback, i.e. Community Concerns Summit and NC Small Town Summit; and 3) evaluation instruments are completed at workshops, conferences, seminars, and other training sessions that solicit feedback on what UNCP is currently doing and what attendees would like to see in the future.

		IA3b_text: The data is utilized for regional and local needs identification in order to provide new and modified training offerings (both for academic credit and personal and professional non-credit offerings.  The information is utilized also to seek grant opportunities and other additional resources to meet needs that are identified by the community input.Information that is gained is also utilized by the Chancellor and Provost for overall planning efforts as well as to provide illustrative examples of how UNC Pembroke is involved with its community.In planning committee meetings, Livermore Library staff members routinely discuss patron responses to surveys and requests from suggestion box, and whenever, possible, attempts to make changes that will address the identified issues as does other departments on campus.

		IA4_text: UNCP is marketed in numerous ways in publications, materials, media releases, departmental and general brochures, catalog and its website.  Library promotes regional information center.~Visitors to the UNCP's user-friendly website (www.uncp.edu) find prominent, quick links to Center for Leadership and Service, The Center for Service Learning, Outreach, Regional Center for Economic, Community and Professional Development and others related to community engagement.  Press release links are listed to inform the community about recent happenings at UNCP and how University interacts with its community and 11 years of archived press releases.  By  Clicking "About UNCP"  viewers get information about UNCP and its community, Quick Facts, History, Traditions, Landmarks and Points of Interest, About the Community, Mission Statement, and Visioning the Future of UNCP; by Clicking "News & Events, viewers can find information on how they can become involved at UNCP via the following links:  University Newswire, University Calendar, The Pine Needle (student newspaper) and Givens Performing Arts Center.~"Alumni" link provides over 17,000 alumni access to updating their contact information, services, affinity programs, travel options, alumni association, news and events, alumni spotlight, alumni magazine, newsletter, alumni awards, homecoming events, giving to UNCP and Contact information.  By clicking "Athletics", viewers find comprehensive information on all 16 sports at UNCP, including schedules to attend events.~UNCP Today:  Magazine for alumni and friends; produced 3 times/year and sent to 16,000+ people across the country.  Each edition includes articles on how UNCP's faculty, staff and students are engaged in community activities via research, volunteerism and/or training.      ~Press Releases:  UNCP distributes 300+ press releases to inform and engage its community with  news about its activities.   Promotion is provided via Speaker's Bureau (pool of staff/faculty willing to conduct presentations to area groups), Brave Bulletin, and Academic Catalog. 

		IA5_text: The Chancellor, Provost, and other members of the institution's Senior Leadership Team explicitly and routinely promote community and regional engagement as a priority.  The importance of such activity and its promotion is routinely included in the annual convocation and commencement addresses, Fall and Spring General Faculty Meetings, University "welcome" addresses, and regular annual meetings with community and regional elected officials and school superintendents.  The importance of community engagement is also addressed in University electronic and print media, such as Brave Bulletin, UNCP Today, Alumni Spotlight, as well as quarterly formal reports to the University's Board of Trustees.A few other specific examples include the following:Along with The Regional Center, the Chancellor was the lead sponsor for a NC Small Town Summit on June 4, 2008 which had a focus on improving the quality of economic opportunities in small, rural towns. [ref:  www.uncp.edu/news/2008/small_town_summit.htm]The Chancellor joined his counterparts from four other UNC system universities designated as rural universities at an Appalachian Regional Development Institute Leadership Summit, "Doing Our Part:  The Role of NC's Rural Public Universities in Economic Transformation".  The Chancellor indicated in his comments, "that with issues relative to serving rural regions, UNCP focuses on place and being central to the economic transformation and development of its region with a commitment to focusing on innovative, economic livable communities". [ref:  www.uncp.edu/Ced/eOutreach/eOutreach2.1pdf], page 6In naming its first Director for Service Learning, the Provost stated, "as a regionally responsive and need driven University, UNCP has taken seriously its responsibility for working with various local and regional constituents to address unmet needs.  We believe that service learning is a very effective way to expose students to a powerful learning experience while simultaneously assisting our regional communities."  [ref:  www.uncp.edu/news/2007/michael_spivey.htm]          

		B1_text: The Regional Center for Economic, Community and Professional Development was established in 2000 as a public service institute within the university system by the UNC Board of Governors.  The established mission of the Regional Center is to be a dynamic force which fosters regional collaboration, enhances business development, and empowers communities for the betterment of the quality of life in Southeastern North Carolina.  The Regional Center is one arm of the Outreach Division which is part of Academic Affairs and serves as the "portal" for outside entities seeking assistance from UNCP and works with all departments and academic programs to provide community needs/services.  The established mission of the Regional Center is accomplished through initiatives to increase resources, establish networks, and provide training to address the diverse needs of the region.  As the central outreach component of UNCP, the Regional Center creates linkages that advance the University’s ability to contribute to its surrounding community, particularly in the areas of rural economics, education, health, public safety, small business and workforce development.  The Regional Center focuses on the initially established 4 goals of:  (1) providing comprehensive programs and services that support regional growth and development including research, workforce and business development and initiatives in education, health and public safety; (2) optimizing opportunities for faculty and student involvement in technology transfer in commercial enterprises; (3) providing leadership and opportunities for collaboration on local and regional projects which contribute to the development of sustainable rural communities; and (4) serving as a catalyst for change through the development of interrelated programs that foster collaboration among diverse groups and focus on the region’s future.The staffing of the Regional Center consists of a Director, Program Developer/Analyst and Administrative Support Associate and 10 other staff that are grant-supported for various community and economic development projects (i.e. Healthy Start, YouthStart, Youth Empowerment and Small Business and Technology Development Center).In addition, there are other centers that also interact in this manner such as The Center for Leadership and Service (with a website for community agencies to record their volunteer requests and where students can sign up for volunteer opportunities) with a Director and Associate Director and The Service Learning Center with a Director appointed in 2007.  Some academic departments also coordinate direct community engagement linkages in the community, in particular, Social Work, Sociology, Nursing, School of Business, Public Administration, American Indian Studies, Mass Communication and others.

		B2a_Text: UNCP FY 2008 state budget, allocated $1,111,707 to support institutional engagement with the Center for Leadership and Service,  Regional Center for Economic, Community and Professional Development, Service Learning Center, Directed Faculty Leave Absences and Faculty Release time for community engagement, and University and Community Relations.

		B2b_text: The University as a whole and the Regional Center for Economic, Community and Professional Development provide assistance in securing external grants and contracts to sustain and expand the engagement programs at the University.  In FY2008, UNCP received over $4.1 million in extramural awards with approximately 50% ($1.96 million) of those awards supporting engagement activities.  Of 52 awards,  24 supported engagement activities.  Other external examples include:  Kiwanis of Lumberton provides funds for the first place winners in High School categories for annual Poetry/Prose Contest provided by Livermore Library; Lumberton Rotary and Chamber of Commerce both support their own annual scholarships for local students; Progress Energy sponsored 2008 State Region IV Science Fair, which brought 400+ students to campus from regional elementary and middle schools; Thomas Center for Entrepreneurship, under the direction of faculty from the School of Business, was established with a $1M private gift/state match to assist local entrepreneurs in establishing new businesses; and over 30 endowed scholarships established by donors and restricted to supporting tuition for local community, county and regional students.

		B2c_text: Examples of Fund Raising for UNCP for Engagement include:~Livermore Library hosts annual benefits with proceeds used to fund scholarships;~Provost is working with Advancement seeking funding ($1M) from community to support a Distinguished Professorship in American Indian Studies program designed to respond to local American Indian needs and work with community to promote well-being of American Indians.Examples of other fundraising on behalf of the University for the community include:~2nd Annual Relay for Life-Nearly 1000 volunteers walked, ran and wheeled for 24 hours to raise $38,700 for American Cancer Society.  Students, faculty, staff and community helped fight a disease that touches nearly every family lead by Ryan Chavis, a UNCP student and Melissa Vance, Staff Chair working with Dr. Stewart Thomas, faculty in School of Business.  Linda Burney, community manager for American Cancer Society said, "the support UNCP gives to this event is unprecedented and it starts with the Chancellor".~Annual Empty Stocking Fund-students from athletic department collect money to donate to Department of Social Services to ensure  needy children receive toys at Christmas.~State Employees Combined Campaign-UNCP staff, faculty and administration are encouraged to donate annual to this campaign and to designate local charities and non-profits as recipients.

		B3a_text: Most of the tracking is completed on a departmental basis rather than campus-wide, however we are working towards developing a systematic approach campus-wide as part of our overall strategic planning process.  However, some examples of documentation of engagement tracking include the following:~Office of Institutional Effectiveness (OIE) conducted: 1) a Delaware Study of Instructional Costs and Productivity--Selected Measures of Out-of-Classroom Faculty Activity in 2005/2006 with the survey sent to all full-time, tenure-track faculty members with almost all faculty responding (166); they reported 355 activities related to service (number of faculty extension and outreach activities related to field of expertise (e.g., civic service, K-12 service, community workshops, invited talks to community groups, seminars, lectures, demonstrations); 2) Spring '08 administered National Survey of Student Engagement to a randomly selected sample of first-year and senior students to better understand extent to which students and UNCP are engaging in empirically confirmed effective teaching and learning activities.    The results help UNCP identify programs and practices fostering student engagement, which might need improvement or development; 3) Faculty Survey of Student Engagement was administered in Spring '08 and is designed to parallel NSSE to identify faculty practices that either impede or improve engagement of students with the University.  ~The School of Education compiles an annual Public School Log which describes faculty and staff involvement in public schools (across the entire campus, not just teacher education faculty) which becomes part of a comprehensive IHE report. For 2007/2008, broad-based faculty/staff contributed 888 hours of time in local public school initiatives and $7400 in materials cost.~The Office of Sponsored Research maintains an in-depth report of grants and contracts which reflects research and program activities and the degree of involvement with community; annual Faculty self-evaluation process reports faculty involvement in service; the Regional Center tracks involvement in community activities such as training offerings and contracted activities such as strategic planning, marketing studies, evaluations, etc. with community agencies; University and Community Relations maintains a log of faculty/staff involvement in community organizations/boards. ~Both Student Life and Greek Life ask each student organization to submit, on a voluntary basis, their community service hours.~OIO recently conducted a Faculty/Staff Survey of Community and Regional Engagement with the purpose being to collect information regarding their experiences and opinions of the role that UNCP does and should play in the community and regional engagement.

		B3b_text: Though not collected systematically, data that is collected is utilized for annual reporting purposes and program interventions with results from data shared with Board of Trustee members, Faculty and Staff and other entities via reports to track institutional performance.Livermore Library uses data collection in annual evaluations and for tenure/promotion.Faculty Department Chairs utilize feedback from course evaluations, internships and other assessment mechanisms to improve service delivery and the overall learning experience of students.The recently completed Faculty/Staff Survey of Community and Regional Engagement, which was completed by 117 respondents reflected the following and the results will be reviewed for strategies to improve the overall involvement of faculty and staff in community and regional engagement:     86% believe UNCP faculty/staff make a positive impact on meeting/addressing community and regional needs; 70% indicate faculty/staff involvement in community and regional engagement should be tied to recognition and rewards; 63% are interested in community and regional engagement projects and opportunities; 51% have served on a community or regional board or advisory committee; 27% have conducted research on issues affecting the community and region; 18% have written a grant to support research and/or engagement with the community or region;   9% have taught or taken a service learning course; 72% have provided volunteer service to an organization or group in the community and/or region; 27% have been recognized or received an award for community or regional engagement; 29% indicate their department/unit at UNCP emphasizes community engagement in marketing materials; 20% have engaged in professional development opportunities at UNCP related to community/regional engagement; and 38% indicated their department/unit engaged in partnerships with organizations/institutions within UNCP's regional community.                                                                                

		Impact on students: On

		Impact on faculty: On

		B3d1_text: It allows for a tracking mechanism that exhibits that UNCP students have a keen sense of community service and a belief that they have a responsibility to contribute beyond the boundaries of the campus.  It provides the opportunity for students to be recognized and reward for their public service commitment.An example of this is, UNCP Senior, Salyna Dvorvy was awarded in March 2008 with the prestigious Community Impact Award from the North Carolina Campus Compact (NCCC), a statewide coalition of colleges and universities dedicated to promoting community service.  This award is presented annually to students from NCCC member campuses who made significant, innovative contributions to campus-based efforts to address community needs.  Ms. Dvorvy was actively involved academically and in multiple student organizations  but also found time to participate in community service activities.  She participated in multiple service endeavors to address the needs created by poverty, domestic violence and socio-economic injustices in rural Robeson County communities.

		B3d2_text: Two years ago, the criteria for promotion from Associate to Full Professor was amended to broaden the definition of scholarship to include the "Scholarship of Engagement".  Community service is used as part of the annual evaluation and requests for faculty promotion/tenure process as well as to recognize and reward faculty for their engagement activities.  Tracking is also utilized to indicate areas that perhaps professional development might be beneficial and better ways to facilitate community engagement awareness among faculty..

		Impact on community: On

		Impact on institution: On

		b3d3_text: The University is a major part of the community and economic engine of the region as was re-enforced in a study, titled "The Economic and Social Impacts of The University of North Carolina at Pembroke" completed by Mohammad Ashraf in the School of Business during the summer of 2007.  The purpose was to measure the economic/social impacts of UNCP on the region.  The study indicated that UNCP is a great investment for both state taxpayers and students.  The benefit-cost ratio for state taxpayers is 1.761 and benefit-cost ratio for a typical UNCP graduate is 7.42.  Any project that has a benefit-cost ratio greater than 1 is considered worth investing.  UNCP constitutes a great investment for state taxpayers and UNCP graduates alike.  The findings of the study indicated that during 2005/2006, UNCP was responsible for creating 1,083 jobs in the area.  In terms of earnings, the findings indicate the region earned about $35,349,364 additional earnings due to the presence and operation of UNCP.  UNCP had a huge social impact as evidenced by on an annual basis, about 26 fewer individuals went to prison, saving the state taxpayers about $1,293,954 and its presence led to about 281 fewer smokers, saving the state taxpayers about $919,292 per year.  Additionally, each UNCP graduate will generate about $40,420 additional dollars in state tax revenue. [see: www.uncp.edu/business/research/]

		B3d4_text: It brings recognition to the University and informs the community about the University's commitment to community engagement.  This is evidenced by UNCP's recognition in March 2008, for the second consecutive year, of being named to the President’s Higher Education Community Service Honor Roll which is sponsored by the Corporation for National and Community Service through its Learn and Serve America program, Departments of Education, HUD USA Freedom Corps which celebrates and honors civic engagement by institutions of higher education.  It honors universities for its students' volunteering and community service work and faculty involvement in service learning.  More than 500 UNCP students logged more than 10,000 volunteer hours in 2007.  This data reflects that our students are definitely reaching out and giving back to the community.  This distinction exemplifies UNCP's leadership in helping build a culture of service and civic engagement and duty that we value as an institution.  It is also a tribute to the students and faculty and exhibits the willingness on the part of our students to volunteer for community service.  The University recognizes community service as an integral part of student life and development.  

		b3e_text: Assessment data is utilized for program enhancements, to provide needed professional development opportunities, to adjust or alter programming strategies and service delivery and to design new programs and activities to best meet the needs of the community. (See Question 3.b. for additional information)  

		B4_text: UNCP's recently completed strategic plan outlined 4 goals and strategic initiatives:1)Intellectual Capital--Increase and utilize intellectual capital of UNCP by investing in faculty, staff and students in the places they interact, and in the resources they create; 2) Diversity--Enhance quality and uniqueness of a UNCP education by infusing an appreciation for diversity and globalization into all areas of the University; 3)Technology--Improve access, application and quality of information and computing technologies utilized by UNCP; and 4)Outreach and Partnerships--To further develop UNCP as a bridge with the community where ideas, resources, and people interact to promote the quality of life and long-term economic well-being of the region and state.  The strategic initiatives to accomplish Goal 4 are: 1. Develop programs for the purpose of improving educational attainment and literacy in region; 2. Continue to work with local and regional planners and investors to develop an infrastructure to cultivate Pembroke, N.C., as a university/college town; 3.  Encourage research that contributes to regional development; 4.  Expand opportunities for community/University interaction by utilizing professional development courses/workshops and campus programming for community members and alumni/ae; and 5.  Create a coordinated communications system for campus and with the region.

		B5_text: Professional Development support is provided through avenues such as the Outreach Division, Teaching and Learning Center, Task Force on Teaching Excellence and other opportunities to attend workshops/conferences.  Provost and Director of Regional Center recently completed a week-long Engagement Academy for University Leaders; 5 staff attended  a workshop sponsored by UNC General Administration in January 2008 relative to the Carnegie Community Engagement application process; 24 hours of community service is available annually for completion of community service projects/initiatives; support is provided through Service Learning Center for faculty teaching service learning courses or those who would like to develop such courses; Annual Faculty Orientation and Faculty Development Sessions are provided, with a session this year on "Service Learning at UNCP: Strategies and Perspectives".UNCP encourages its faculty in the pursuit of research and other scholarly activity for the development of original and applied research and scholarly activity. The University supports these efforts as much as possible through reassigned time and through direct and indirect financial support. Since state funding for research at a comprehensive University is somewhat limited, we actively seek and strongly encourage faculty to pursue external sources of funding for research. The institution provides support and assistance through the Office of Sponsored Research and Programs  in the preparation of grants, through the Faculty Research and Development Committee in providing "seed money" and reassigned time, and through the academic departments for travel funds and reassigned time.  From time to time, additional funds may be made available through other offices or units of the University. The Teaching and Learning Center  makes travel grants to faculty, as well as provides support for publication costs and other expenses. Those awards are contingent on the availability of funds from year to year.  [re:  8-1 Support For Faculty Research & 8-1.B  Other Funding--Faculty Handbook]

		B6_text: Board of Trustee members, UNCP Foundation Board,  Alumni Association Board of Directors, Givens Performing Arts Center Advisory Board, Friends of the Library Board of Directors, Braves Club, Alumni Chapters, and Chancellor's Club are inclusive of community representatives and provide much needed input regarding community engagement planning.  Other examples include: various other departmental Advisory Boards provide much needed advice regarding necessary engagement activities; UNCP has a strong Town and Gown Committee with Town of Pembroke to continually identify ways to foster a stronger collaboration between the Town and the University; in 2005, Athletic Department surveyed community regarding NCAA's issue with UNCP using Braves and also surveyed in 2003/2004 regarding adding football to complement of athletic programs; Department of Education hosts a meeting with Regional Superintendents twice annually as part of its Professional Development Collaborative as to input; Student Government sponsored community forums were hosted this year for issues relative to liquor-by-the drink in Pembroke and to discuss strategies for increased interaction between UNCP and Town of Pembroke; Students Affairs meets with apartment complex managers in the area; University and Community Relations hosts an annual meeting of Chambers of Commerce representatives to gather their input; and The Friends of the Library Board has a community representative on the Board.UNCP has a Business Leadership Council linking UNCP's School of Business (SOB) with the broader organizational community.  Its members are organizational leaders in the community who provide the School of Business with guidance about changing education needs of people in businesses and the role of school in the community. Members also engage in support of SOB activities including being an embassador for UNCP and SOB by speaking to community groups, alumni groups, etc; conducting informational interviews with students; critiquing student class presentations; and open to research being conducted in their organizations. 

		SD1_text: UNCP has very specific search/recruitment policies regarding the hiring of faculty as are outlined in "EPA Faculty & Non-Faculty Recruitment and Selection Guidelines". (see:  www.uncp.edu/aa/resources/policies/EPARecruit.guidelines.pdf)Advertisements for applicants outline the mission and philosophy of UNCP as well as denotes that applicants should possess a record of University teaching, service and scholarship.  Fall 2007, UNCP had 287 full-time faculty, with 65% tenured or on a tenure-track with an expectation that service is part of their overall duties.The Provost and Vice Chancellor of Academic Affairs issues an employment contract to candidates for all faculty positions including distinguished professorships and endowed chairs, department chairs, academic deans, or other senior administrative officers with concurrent faculty appointments, subject to approval by the Board of Trustees unless such authority is delegated to the Chancellor, in which case the appointments are subject to his or her approval.As part of the final interview process by the Provost/Vice Chancellor of Academic Affairs, questions are posed to potential faculty regarding their previous community engagement experience and their willingness to commit to a philosophy of engagement in the future.  Responses to this area of questioning are considered in the final determination of a candidate.UNCP Faculty Handbook, Section 3-8.B.3(a) outlines Eligibility Criteria for Graduate Faculty Status: • An earned doctorate (or its equivalent) appropriate for the academic field.• A record of experience in the field of study.• Licensure (if applicable) in the field of specialization.• The endorsement of the appropriate program area coordinator • Recommendation of the department chair and/or dean• Approval of the Graduate Council• Documented evidence of engagement in scholarly activities among the following:   grant activity, publications, fellowships, presentations, professional consultations

		SD2a_text: The Faculty Handbook, Section 3-7 Considerations For Tenure, Promotion, And Merit Increases indicates the following:  The mission statement for UNCP cites the University's commitment to academic excellence through a "balanced program of teaching, research and service." Accordingly, future decisions concerning tenure, promotion, and merit salary increases will consider these three areas in a more balanced approach. Faculty who are outstanding in their teaching, who conduct meaningful research and scholarly activity, and who carry out University and professionally-related community service will be recognized and rewarded appropriately through merit increases and in promotion and tenure recommendations and decisions. Though teaching is a fundamental responsibility, all full-time tenured and tenure-track faculty members are expected to have a balanced pattern of scholarship and service over the previous 3 years of employment at UNCP. Service receives an area weight of 10% to 40% in a faculty member's evaluation unless an exception is granted in writing .[Re: Faculty Handbook: 4-2.D    Evaluation of Service and 4-2.D.1 Principles and Definitions (see specific Section 4-6.A.1)]Service is divided into 3 categories: University service, professional service, and external and community service. Faculty members may apportion their service activities among these categories as they deem appropriate or as they are needed by the University (e.g. required service to area public schools).1.  University service includes any University-related activities other than teaching and scholarship that promote the welfare of the University. 2.  Professional service consists of activities that benefit a faculty member's field of professional expertise.3.  External and community service connotes activities that are (a) charitable, and (b) performed for the benefit of individuals or groups separate from the University and from the wider profession. For complete description of policies see UNCP Faculty Handbook at:  www.uncp.edu/aa/handbook/08-09.pdf

		SD2b1_text: It is typically classified in the Service category but could be equally classified in the teaching and research areas dependent upon the exact activities that are performed.

		SD2b2_text: Not Applicable

		SD3_text: Students are involved in planning, implementation, assessment and in many other ways as to their involvement in community engagement.  Specifically, the following are some examples:A UNCP student is a member of the UNCP Board of Trustees and a student serves on the Public Schools of Robeson County's CareerReady Partnership to represent UNCP.UNCP students are also part of other various boards and committees such as Social Justice Committee and Leadership Student Opportunities Advisory Board.A student Representative serves on the Friends of the Library Board and is an active participant in Board decisions and activities that encompass planning, implementation, assessment and follow-up.The Student Government Association hosts at least one open community forum per semester in which they invite the local community to engage in discussions about UNCP and the community.  This year SGA added an additional forum to discuss an upcoming liquor-by-the-drink vote for the Town of Pembroke.The Sociology Club makes decisions about which projects they will be involved with in the community.For the second year, students were heavily involved in an event to raise funds as a part of Relay for Life.There are over 73 student organizations on campus inclusive of sports clubs, departmental organizations, Greek Life, Honorary Associations, Professional Organizations, Religious and Social Organizations and the student newspaper, The Pine Needle.  Most of these organizations have a strong concentration on civic and community engagement and annually conduct numerous projects in the community of which they make the decision regarding project activities and are responsible for implementation.

		SD5_text: There is not a faculty governance committee with responsibilities for community engagement per se but this is an area that is being examined for possible creation of such a specific committee.  However there are several committees already in place that do have direct involvement with community engagement activities such as:Faculty Awards Committee that makes selections relative to various awards and to awards in particular relative to community engagement.Faculty comprise the Service Learning Advisory Committee.Faculty Research and Development Committee designed to encourage and support faculty to pursue activities relating to professional development, research, instructional improvement, and other scholarly activity. It serves also as an advisory committee to the Provost and Vice Chancellor for Academic Affairs, and administers the internal Faculty Research and Development Grants Program.

		SD4_text: Community engagement is not noted on the official UNCP student transcript but this is an area that will be examined for possible future inclusion.However, students do receive a separate Leadership Service transcript and are recognized at graduation with a LSOP stole.Students are recognized by serving as marshals at the Givens Performing Arts Center functions.

		IIA1a_txt: Our service learning program at UNCP is just a little over a year old with a Service Learning Director having been appointed in 2007 and we are continuing to refine the program to ensure that it is more structured.At UNCP service learning is defined as: "service learning refers to experiential learning within academic courses that is gained through structural reflection on community-based service."At present, service-learning courses are identified in a flexible manner by judging the extent to which a service-learning course or service-learning component in a course adheres to the definition.  Student's reflections in the form of a written paper is the key in distinguishing volunteer activities from academic service learning.

		IIA1b_1: 7.00000000

		IIA1b_2:      .6%      

		IIA1c_1: 5.00000000

		IIA1c_2: 20%

		IIa2a_txt: As of yet, learning outcomes have not been institutionalized as it relates to service learning.  Individual faculty conducting service learning projects/courses have been responsible for the learning outcomes within the general service learning framework.We have not, as yet, developed a systematic assessment tool for service learning projects or courses across campus.Again, we are basically in our 2nd year of offering service-learning courses on a more structured basis and we are continuing to evolve into putting the needed assessment component in place. 

		IIA1d_1: 8.00000000

		IIA1e_1: 250.00000000

		IIA1d_2: 3%

		IIA1e_2:  4.5%   

		IIA2b_txt: One of the overall goals and objectives for UNCP's General Education requirements is in the area of social responsibility.  Upon graduation, UNCP graduates will have an understanding of civic duty and concern for the well-being of individuals, society and the environment.  Students will demonstrate global awareness, environmental sensitivity and an appreciation of cultural diversity and prepare for citizenship by identifying personal, social and political avenues for civic action.The specific learning outcomes are identified by the respective departments or particular course and vary accordingly.  Each department determines the outcomes and process for measurement and reporting the results.

		IIA2c_txt: They are assessed through individual course evaluations, program-level assessments, external evaluations of programs with internship requirements or that have a service learning component.

		IIA2d_txt: Assessment data is used to refine the program and teaching strategies to improve student learning and improve the student's  community experience as well as the experience with the respective community entity. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: ~Student Research:  Via service learning projects in the community; Weightless Lumbee Project  presentations to public school students; Pembroke Undergraduate Research and Creativity (PURC) Center stimulates, supports and promotes inquiry, discovery and creativity in scholarship and the arts, facilitates/coordinates preparation in research skills necessary for professional fields and graduate study and is a clearinghouse for undergraduate research opportunities on/off campus.  ~Student Leadership: Students are members of the Student Government Association and those with a 2.0+ cumulative average can seek positions of leadership in the SGA.  SGA has a Community Service and Public Relations Committee focusing on projects such as a blood drive, community roadside clean-up, and food/clothing drive.  Student Affairs Division sponsored LeaderShape 2008 Institute for 58 students in May 2008, designed to enhance students' lives by building on academic mission, student engagement and leadership with a theme of Building Community. Students have the opportunity to build a leadership transcript through Leadership Student Opportunities Program through service hours and required training.  ~Internships/Co-ops:  A number of undergraduates and graduates participate in internships/ field experiences in School of Business' Management Internship; Masters in Social Work, Public Administration, and Education or School Administration;  Bachelors in Criminal Justice, Political Science/Public Administration, Social Work, Sociology, etc.   ~Study Abroad: Office of International Programs makes study abroad opportunities available  for students in all majors to receive part of their education in an international environment with involvement in the respective communities.  For example, faculty have offered recent projects including: Sociology students  traveled to Mexico to learn about immigration issues; students in the Honors College traveled to Belize for a course titled "Culture in Contact"; and students in  a cultural anthropology class traveled to London. 

		Core Courses: Off

		First Year Sequence: On

		In the Majors: Off

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: First Year SequenceAll incoming freshman are required to take Freshman Seminar during their first fifteen credit hours of course work at the University which prepares them for the unique challenges of university life. Graduate Studies/Capstone:MBA students engage in consultations with local businesses in developing business plans, marketing plans, etc.; Master of School Administration requires EDNL  5900 and 5950 (Administration) where students work in identifying and solving a school-related problem and engage in assigned duties of administering a school and EDNL 5960 and 5970 (Supervision) where they work in identifying and solving central office-related problems and engage in assigned duties in the central office. The Masters in Public Administration program requires PAD 5620 which requires students to develop a professional paper, which is viewed as significant and rigorous work and requires the student to conduct a feasibility study for an actual workplace project or one that the student feels would benefit an agency or non-profit institution.Capstone:A number of departments require a capstone course or senior project  with a community engagement integration.  For example, Mass Communications, Public Relations Track requires students to work with non-profits to develop marketing and public relations plans and the University Honors program requires students to complete a senior project with 4 possibilities, either a community service, campus dialogue, creative or senior thesis project.

		IIA4_txt: Sociology:  Several workshops were provided in which faculty spoke about how service learning projects were integrated into their research projects and a sociology faculty person utilized students in a service learning project in her research methods class in order to gather data on local farming practices.American Indian Studies:  A faculty member is using service learning for a long-term research project on organizing the historical files at one of the largest Native American boarding schools.Geology:  Two geology faculty and a science education professor have been working with 14 high school earth science teachers at 6 high schools in Robeson County in a program called, "Life of the Aquifer".  The goal is to raise the level of earth science instruction.  Testing wells are drilled at each of the high schools which provides a resource that allows the teachers to demonstrate relevance of earth science in a place that appears devoid of geology.  The wells can be checked for water levels and compared to other climatology data and tracked across the county.  Numerous papers have been written by faculty related to this project (see p. 35 ).School of Business:  provided a presentation to the Moore County Chamber of Commerce members on marketing and public relations.Biology, Chemistry & Physics: Biofuels  Project shares UNCP's commitment to intellectual, economic, social and cultural life of the region, the state and nation by encouraging faculty and student research that enhances the life of the region through outreach and technology transfer.  The project involves a mobile biodiesel reactor created so UNCP can travel to surrounding areas to promote the use of biodiesel.  Faculty are also conducting research and scholarship related to the project.  One example is:  a report by Pereira, Maria J., [PI] and S. Gullet.  "A Biodiesel Reactor Plant for Robeson County Farmers."  GoldenLEAF Foundation.  August 2008. 

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: ~Learning Centers: The Native American Resource Center is a multi-faceted research institute and museum with a mission of educating and serving the public about the prehistory, history, culture, art and contemporary issues of American Indians, with a special emphasis on the Robeson County Native American community.~Tutoring:  Students in Free Enterprise provide the Junior Achievement Program for students in Public Schools of Robeson County; NC Literacy Corps-volunteer program with opportunities for tutoring children in public schools and the community with a main focus on literacy (reading, writing and grammar) with 41 tutors providing 980 hours of tutoring with 472 individuals in 2007/08; Poetry Pizazz on Campus; Giving and Learning:  Reading for Success and First Book, a program that gives free books to needy children; Youth Empowerment Program provides tutoring and after school programs for students at CIS Academy (6th-8th graders); theYouthStart program provides tutoring for at-risk, low-income high school students~Extension Programs/Non- credit courses/Professional Development Centers/Training Programs: As part of Outreach Division, Distance Education provides academic-credit courses at off-campus community college sites, Ft. Bragg and other community college sites.  Regional Center for Economic, Community and Professional Development is a professional development center providing non-credit certificate programs, short courses, workshops, seminars, and special events to meet community needs and served 5,336 individuals in 2007/2008.  The Regional Center facility was utilized by various community organizations and campus groups to serve 4,467 individuals.~Evaluation Support:  Many faculty provide evaluation support for many community agencies and provide evaluation for grants.~Other:  School of Education provides money to purchase a variety of instructional resources that are housed in the libraries at some of our satellite campuses (Sandhills and Richmond Community College and Fayetteville Technical Community College).

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: ~Co-curricular student service: 25 NCACTS participants provided 8476 community service hoursand received $25,000 in educational awards; Leadership Student Opportunities Program participants contributed 1120 volunteer/service hours in 2007/2008; 160+ student and 17 community agencies participated in UNCP Day of Service .  ~Work/study student placements:  University Self-Help and Federal Work Study for students to participate in employment with the Maintenance Department, Library, Cafeteria, Switchboard, Administrative and Departmental Offices and Laboratories with jobs serving as learning opportunities.~Cultural Offerings:  University Theatre provides 2 plays each year, plus other productions.  The Givens Performing Arts Center provides an annual Broadway and More Series, Nostalgia Concert Series, On Stage for Youth Series, and Distinguished Speaker Series.   The Department of Music provides significant programs throughout the year such as the Moore Hall Recital Series and UNCP Ensemble Series. ~Athletic Offerings:  Sports camps are hosted on campus, using campus facilities such as football field, courts, dining hall and residence halls during the summer. Public invited to attend all athletic events.~Library Services: Livermore Library is a regional information center and makes resources accessible to area patrons including a "Library Services Guide for Community Guests", Library newsletter--Library Lines, and Friends of the Library  functions.~Technology:  Provide the following in support of outreach: 1) access to/maintenance of computers in the Regional Center; 2) technology support for campus-related outreach programs; 3) laptop computers for faculty performing outreach services, specifically off-campus; 4) public access computers in the library for research and informational needs; and5) limited guest access to computers in the library computer labs to do production work (Word, Excel, PowerPoint, etc) and social networking. ~Faculty Consultation: Many faculty are involved in projects such as strategic planning, complete evaluations, market studies.

		IIB4a_txt: The University as a whole and departments specifically, do strive to ensure that partnerships with the community are developed in the spirit of mutuality and reciprocity,    There are numerous examples to illustrate how this is accomplished .  Outlined below is one example:We have a mutual partnership agreement between UNCP's School of Education, College of Arts and Sciences and 12 public school systems (Anson, Bladen, Columbus, Cumberland, Hoke, Montgomery, Moore, Robeson, Richmond and Scotland County Schools, Whiteville City Schools and Ft. Bragg Schools) to promote high student achievement and prepare quality teachers, administrators and staff.

		IIB4b_txt: We do have numerous community partnerships and they vary considerably.  The means for feedback and assessment therefore is just as varied.  This was outlined in more detail previously in the section that addressed community perceptions about the effectiveness of the institution's engagement (See Section I, A. Question 3.a. and B.3.a).

		IIB5_txt: The following are examples of submissions to journals or presentations relative to scholarship in outreach and partnership activities from various disciplines:School of Education:Powell, Frankie D., L.D. Fields, E.D. Bell and G.S. Johnson.  “Manhood, Scholarship, Perserverance, Uplift and Elementary Students:  An Example of School and Community Collaboration.”  Urban Education 42.4 (2007): 296-312. Math & Computer Science, Outreach, Social Work, Nursing:Wei, Guo, L.B. Greaver, S.M. Marson, C.H. Herndon, and J. Rogers.  :Postpartum Depression:  Racial differences and Ethnic Disparities in a Tri-racial and Bi-ethnic Population.” Maternal & Child Health Journal. 23 October 2007. 3 June 2008Biology, Geology:McBroom, Rachel, M.B. Farley, and P.L. Phillips.  “Life of the Aquifer:  Improving Earth Science Education for Students and Teachers in High Schools of Under-Represented Groups on the North Carolina Coastal Plain.”  American Geophysical Union Meeting.  San Francisco, CA.  December 2007. Sociology & Criminal Justice:Kelly, E. Brooke.  “Leaving and Losing Jobs:  The Plight of Rural Low-Income Mothers.” Perspectives:  On Poverty, Policy, and Place:  The Newsletter of the RUPRI Rural Poverty Research Center 4.1 (2007): 4-7. Sociology:Murray, Ottis. “Evaluating a Newly Formed Faith-based Organization:  A Search for Structure.”  20th Annual Conference of Southeast Evaluation Association. Tallahassee, FL. February 2008. 

		III1_txt: IA (1)   MISSION OF THE UNIVERSITYFounded in 1887 as a school for the education of American Indians, The University of North Carolina at Pembroke now serves a distinctly diverse student body and encourages inclusion and appreciation for the values of all people. UNC Pembroke exists to promote excellence in teaching and learning, at the graduate and undergraduate levels, in an environment of free inquiry, interdisciplinary collaboration, and rigorous intellectual standards.Our diversity and our commitment to personalized teaching uniquely prepare our students for rewarding careers, postgraduate education, leadership roles, and fulfilling lives. We cultivate an international perspective, rooted in our service to and appreciation of our multi-ethnic regional society, which prepares citizens for engagement in global society. Students are encouraged to participate in activities that develop their intellectual curiosity and mold them into responsible stewards of the world.UNCP faculty and staff are dedicated to active student learning, engaged scholarship, high academic standards, creative activity, and public service. We celebrate our heritage as we enhance the intellectual, cultural, economic, and social life of the region.CORE VALUES STATEMENTThe faculty and staff of UNC Pembroke are guided by the following set of core values:1. The commitment to serving the local region 2. The creation, exploration, evaluation, and articulation of ideas 3. The value of a liberal arts foundation as the basis of self-realization and lifelong learning 4. The importance of honor and integrity to learning and leadership as we educate students to be stewards of the world 5. The appreciation of the American Indian history of the university and local community 6. The appreciation of diversity and respect for the dignity and worth of every individual 7. The commitment to prepare graduate and undergraduate students to succeed in an ever-changing and increasingly technological global environment 8. The accessibility of education which leads to the enhancement of the economy and culture in the region 9. The maintenance of a sustainable, safe, healthful, attractive, and accessible campus 

		III2_txt: UNC Pembroke is one of 6 lead founding partners (Robeson County Commissioners, Public Schools of Robeson County, Robeson Community College and Lumbee River Electric Membership Corporation) that helped create The Carolina Commerce and Technology Center (COMtech.) in 2001.  It was created for developing an education and training center surrounded by 620 acres zoned for business and industry.  The site will be the home of technology-focused business, industry, education, training and business incubation facilities. The focus of COMtech. is capacity building and development of a premier capability to support meaningful, long-term workforce development.  COMtech. directly impacts the growth of our economy and improvement in the quality of life for the people in our region with its primary impact in regional job creation.  UNCP's Regional Center for Economic, Community and Professional Development, Thomas Family Center for Entrepreneurship and Biotechnology Research Center at located at COMtech.UNC Pembroke is actively involved as a member with the Chambers of Commerce in its immediate service area and is heavily involved in activities associated with these chambers by participation in business expos, business after hours functions, sponsorship of events, and, provision of speakers for meetings.  For the past year, we have  partnered with the Pembroke Chamber of Commerce to provide a Rise 'N Shine Morning Connection breakfast meeting for local businesses and the community in general.UNC Pembroke is a needs-based, regionally responsive university that cares deeply  and responds proactively to meet the needs of our various constituencies and as such we view it as a "multi-versity" rather than a university.  This ethos has permeated the institution and is tied to our institution's history and was one of the foundational principles on which the University (originally a Croatan Normal School) was based.  Outreach and engagement are as central to our mission as is teaching.  As to community engagement, we have very good foundational pieces in place such as:  community engagement coincides with our vision and direction and overall directions from UNC General Administration relative to the UNC Tomorrow initiative; numerous partnerships and relationships currently exist (k-12, health services, social services, law enforcement, etc.) and committed faculty and staff willing to work with our communities.

		III3_txt: The on-line application is a desirable process but the limitation for words on most questions was too limiting to really express the breadth of community engagement in the community with much degree of specificity.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
 
 


  
 


 15







 
5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		PrintButton1: 

		Name: Susan Connery

		Title: Director of The Feinstein Community Service Center

		email: susan.connery@jwu.edu

		City: Providence

		State: Rhode Island

		Institution: Johnson & Wales University

		president: Dr. Irving  Schneider, Ph.D.

		address: Johnson & Wales University8 Abbott Park PlaceProvidence, RI  02903

		Phone: 401-598-1265

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: "The mission of Johnson & Wales University (JWU) is to empower its diverse student body to succeed in today's dynamic world by integrating general education, professional skills and career-focused education. To this end, the university employs its faculty, services, curricula and facilities to equip students with the conceptual and practical tools required to become contributing members of society."  One of JWU's goals in accordance with its mission is "to provide students with opportunities that support intellectual development, personal growth and civic engagement." JWU defines community leadership as "the strategic use of institutional and personal resources to address community needs."

		IA2_text: The university celebrates its community engagement through a series of recognition events/programs across all campus programs and constituencies: •The university president provides Book Awards to Student Leaders In Community Engagement (SLICE) after 100 hours of service. Some students also receive $1000 AmeriCorps Scholarships from R. I. Campus Compact for 300 hours of service.  Recognition of accomplishments by SLICE students and nonprofits/schools occur annually.•Yearly, Feinstein 'Énriching America' Awards recognize self-initiated student community service projects.  Individual and group awards are presented at these events.•Faculty Fellowship Awards enable a maximum of three faculty members annually to broaden professional and personal horizons to reinvigorate work as educational leaders in the service-learning pedagogy. An annual ceremony celebrates the achievement of faculty, students and sites served.•Outstanding Service Awards are presented to faculty for contributions within and outside the university community through the College of Culinary Arts and the School of Technology.•National Student Organization's Leadership Academy/Community Action Association presents awards and scholarships for outstanding contributions.•A community service award is presented to an outstanding graduating culinary senior at the Culinary student awards ceremony.•Office of Student Activities and the Athletics Department presents awards to student clubs/organizations and athletic teams for outstanding community service projects.•"A Gathering of Deans" recognizes the contributions of community individuals that provide excellent collaborative support to each school/college. (e.g.,)The principal of Fogarty Elementary School, the primary initiative with Arts & Sciences (A&S), was this year's recipient for the A&S Dean's award.

		IA3a_text: Systematic assessment of community service at JWU is an ongoing and evolving process.  All community organizations working in collaboration with JWU evaluate the quality of programs and services upon completion.Each spring the Feinstein Community Service Center (FCSC) uses the online tool Survey Monkey to administer a JWU Community Site Survey to over 60 local nonprofit and school partner sites.  FCSC staff adjust programs each term to make sure that sites are satisfied and to improve program administration and learning outcomes. The service-learning and community service projects are formally assessed by all participants; students, faculty and nonprofit sites. This feedback serves as outcome assessment, in that it allows for continuous re-evaluation of community needs and expectations that meet curricular goals.The FCSC Director, Assistant Director, five CSL coordinators, three Community Service Chef Educators, and one AmeriCorps* VISTA  manage relationships with more than 60 nonprofit agencies/schools. Through regular meetings and on-site programming, the FCSC staff is continually assessing needs in the community, utilizing university resources to meet those needs.

		IA3b_text: The evaluation information provided by site partners each term is used to determine student success rates and to evaluate if collaborations are mutually beneficial to students and nonprofits/schools.  Placement adjustments are made as needed to improve upon community impact. The site survey responses are used to evaluate program effectiveness in meeting the needs of  partner sites, as well as Community Service-Learning (CSL) objectives. Program adjustments are made to ensure partner sites are satisfied and to improve program administration and learning outcomes. Site survey data is aggregated, and applicable results are shared with the community agencies. The data from the FCSC student, site and faculty surveys are aggregated, and the information is used to assess and improve administrative and strategic decision-making to direct program development. A Community Impact Report is created from the aggregated data and is disseminated strategically to university administration and involved faculty. The report is also made available to funders and is used for university marketing purposes. The FCSC staff use the information obtained through regular contact with community agencies/schools to assess collaborative relationships and improve results. 

		IA4_text: Community engagement is a key marketing message in all university promotional materials and collateral pieces. The university champions its civic engagement successes as a distinguishing element of the institution. • Real Life @ JWU  magazine, given to prospective students by admissions recruiters, includes articles on community service.• JWU Catalog Providence Campus 2008-2009 describes the Community Service-Learning requirements in its Education for Careers introduction defining the university, its educational philosophy and identity. • The 2008-2009 Viewbook includes a broader overview of JWU including our CSL model and core values. The publication is mailed to every high school senior or transfer student who has either inquired or applied to the university. • JWU Magazine, published four times a year, dedicates a page to community service in each issue. The Winter 2008 issue was themed Community Partners and featured stories of programs, initiatives, and alumni involved in service. The university’s principal publication is mailed to community and government leaders, donors, foundations, top employers and more than 75,000 alumni across 140 countries.• Community Impact is a six-page booklet summarizing Feinstein Center programs: Community Leadership, Community Service Options, Community Service-Learning Feinstein ‘Enriching America’ Program, University-Community Partnerships, Hunger & Homelessness Initiatives. •“Service With Impact: Making the Most of Your Volunteer Experience,” is a 13-page “how to” for student engagement written and published by the FCSC. • The university’s Web site includes links to varied aspects of community service  www.jwu.edu/artsci >  Providence Campus Community • Packets with a FCSC brochure, the Community Partners issue of JWU Magazine, and an article profiling alumni involved in service to the global community were presented to participants at the forum on Curriculum Based Service Learning at which JWU was featured for the 2008 Career College Association Convention in Las Vegas.

		IA5_text: "We believe in the value of community service in terms of preparing our students for life;  hands-on interaction with the community is part of our core beliefs."  Dr. John Yena, Chairman of the Board, JWU, March 2008.  In June 2008, Yena, who established community service as a graduation requirement, was featured as expert advocate for curriculum based service learning at the 2008 Career College Association Convention in Las Vegas.Community Memos from University President John J. Bowen:•Upon learning of JWU's achievement of the President's Higher Education Community Service Honor Roll:  "We have been doing a tremendous job of encouraging and supporting community service.  A recent and relevant accolade is the featuring of JWU along with some of the nation's best in 'The Princeton Colleges with a Conscience: 81 Great Schools with Outstanding Community Involvement.' " 10/2006•Upon JWU receiving recognition in 2006/07:  "Only 528 schools were listed on the Honor Roll for their community service activities during the 06-07 academic year. Of those 127 schools were recognized as Honor Roll With Distinction members (our Providence Campus is among them)." 2/2008.•Governor's PK-16 Council remarks by Dr. Irving Schneider, President of the Providence campus JWU, 3/8/2008:"The Providence School system is faced with the challenge of providing a quality education to a generation of children who struggle with a myriad of issues.  Since 2004, in response to this challenge, I directed each of JWU's colleges to establish collaborative relationships with elementary and secondary schools serving low-income children and youth in Providence and the surrounding communities."•Campus Publication: St. Charles Soup Kitchen remarks by Dr. Schneider:“JWU's involvement in the St. Charles Soup Kitchen goes beyond providing a nutritious, cost-effective meal every week. Our students gain a greater awareness of the diversity of those in need. Their CSL component compliments their classroom studies and prepares our students to become better citizens as they pursue their careers." 9/2007

		B1_text: The FCSC staff consists of a 12 member team–Director, Assistant Director, a Program Administrator, five Community Service-Learning (CSL) Coordinators, three Community Service Chef Educators, and an AmeriCorps*VISTA volunteer–all employed to best coordinate programs between the university and the community. CSL Coordinators work individually with faculty from every JWU college to  develop ways to integrate CSL projects into their classroom/curriculum.  As a result, upwards of 90 professors offered CSL, in collaboration with approximately 100 local community organizations or schools in the last three years. The University is unique in the country for seriously investing in a Center that dedicates itself to the pedagogy of service-learning and civic education. Founded in 1995, the Center seeks to build bridges between the academic knowledge and skills students acquire in class and the real-life issues and challenges involved in being responsible citizens. The FCSC seeks to encourage and equip faculty, staff and students, at both undergraduate and graduate levels, to develop into community leaders who represent JWU in the community.  Staff/faculty/students receive support, training and assistance with their efforts through the FCSC to become community leaders who can:Understand and articulate community issues and needs; Articulate personal, professional and community benefits to community involvement and problem-solving; Think critically, problem solve and develop creative solutions and collaborative strategies; Identify, access and utilize resources to address identified community needs; Work with diverse constituencies and engage others in collaborative efforts toward developing community leadership among constituents, and;Evaluate the success of initiatives and articulate areas for further development.  The Leadership Development Center at JWU provides cutting edge leadership development opportunities for students, staff, and external clients, both corporate and nonprofit. Individuals conducting the training programs have a wide variety of professional, educational and industry experience. The Center has a menu of development options in addition to customized programs. The curriculum is designed to prepare participants to engage in leadership challenges effectively, ethically and with integrity.The Small Business Development Center (SBDC) at JWU is a public/private relationship launched in 2006 to provide management and technical assistance to small business owners and aspiring entrepreneurs utilizing the developing skills of students, led by real-world experienced faculty. The Center focuses on programs for minority members of socially and economically disadvantaged groups, veterans, women and the physically challenged.

		B2a_Text: $693,000 FCSC, JWU, permanent, 100% CSL/community engagement $471,000 JWU Small Business Development Center , 4 year renewable (SBA grant match)$200,000, JWU, permanent, budgeted annually, allocated by committee review of community requests

		B2b_text: Funding that supplements the university’s substantial budget for CSL and Leadership includes grants, gifts and awards as follows:•$50,000 in annual interest income from The Feinstein Foundation endowment fund•Small Business Administration $2 million; a four year/renewable matching grant•Brown University contributes $2,000 over three years to the Working on Wellness Program•In FY08, United Way R.I. contributed $11,865 to the FCSC for the JWU DownCity Fund, which was established as a 501(c) (3), for external donations to support the FCSC•The R.I. Foundation awarded the Leadership Development Center a $50,000 grant to develop The Institute for Parent Leaders•Learn and Serve America awarded CSL $7,000 annually for three years for a total of $21,000•R.I. and M.A. Campus Compact Raise Your Voice Presidential Civic Engagement funds have contributed up to $750 annually for the past six years•CSL’s initial benefactor, continues to endow efforts through Feinstein 'Enriching America' Awards totaling $500 annually•$3,000 is contributed annually for the award-winning Veggin’ Out Program. Harvesting Hope,  Bites and Bytes, and Learn and Serve Faculty Fellow awards has contributed a total of $15,000•$75,000, R.I. Department of Education (RIDE) grant used to introduce local high school students across the state to hospitality career opportunities 

		B2c_text: Fund Raising:• Grant applications are submitted to private foundations to support JWU community service. The Providence campus is also actively involved in donor solicitation to support CSL programs and initiatives.•The DownCity Fund is a 501(c) (3) , established as a donation site to support the FCSC.Employee Contributions:•Regularly scheduled Casual for Community days (dress-down days) raise funds through university staff to benefit CSL partners. Student Driven Fund Raising:•In its second year, The JWU Relay for Life, coordinated by the Student Government Association, raised more than $20,000 to benefit the American Cancer Society.  Greek Life organizations adopted Make-A-Wish as their local charity, raising more than $16,000 in 2008. Now in it's 7th year, more than $70,000 has been donated to the local chapter.  Activities through student organizations support fund-raising efforts. JWU students raise money for the Annual Walk for Breast Cancer, Prevent Child Abuse America, Alcohol Awareness and the local MADD chapter.  Staff and students raised $5,000 for American Cancer’s Making Strides. 

		B3a_text: JWU maintains systematic assessment of CSL.  Using an ongoing and evolving process, all service-learning sites are asked to evaluate the quality of our programs and services upon project completion.The FCSC tracks the number of students participating in the various CSL courses.  The Center records the number of students registered for CSL courses and successful completion rates.  Each term, the Center also tracks the nonprofits and local schools with which the Center works, and the number of students at these sites.  Each spring the FCSC uses the online tool Survey Monkey to administer a JWU Community Site Partner Survey to over 60 local nonprofit and school sites. The Office of Student Activities has a tracking system through which university sanctioned clubs and organizations record service projects, hours of service, money raised and number of students involved.The campus presidents office tracks the service hours of all university employees.  The number of service hours and the organizations being served are recorded and tallied annually.A community impact study, performed by Appleseed, Inc. and published in 2007 for JWU, assessed community outreach and engagement for both economic and practical outcomes and reported results in “Johnson & Wales University: Economic and Community Impact in the Providence Area.” The Local Initiatives for Neighboring Communities (LINC) committee tracks monetary and in-kind donations to local agencies receiving support from the university.

		B3b_text: The data collected through campus-wide tracking and documentation efforts are used to examine service trends and to identify service experiences that attract large numbers of students.  FCSC also uses the information to determine areas of expansion, refine services based on nonprofit/school requests and evaluation, and develop new ways for students to become involved in the nonprofit arena.  Additionally, it assists service-learning coordinators and faculty to expand the depth and breadth of integration of CSL projects into classroom curriculum.  The data collected through the FCSC are compiled each term and distributed to endowment directors, the Chairman of the Board of Trustees, the Chancellor, senior leadership for university planning and advancement, academic leadership, R.I. Campus Compact, and other administrators. Information from Survey Monkey results is used to adjust programs each term to ensure that  partner needs are met, and to improve learning outcomes and program administration.  The CSL projects are assessed by those who are involved in the process. Measuring against established outcomes ensures program goals are met and that CSL programs are addressing the needs of service-learning sites.To encourage a culture of community engagement, senior administration uses information regarding employee involvement to strategically coordinate representation on nonprofit boards and executive committees. The Appleseed results are primarily used in the grant application process, response to in-depth media inquiries, web copy and admissions marketing.  The report is also used to provide data driven information regarding the economic and community impact of JWU's presence in Providence and the surrounding communities.Local Initiatives for Neighboring Communities (LINC) donation data guide decisions for distribution among our identified funding areas;  education, hunger, children, homelessness and health, and provides an ongoing record of giving.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: A  representative sample of students surveyed through Survey Monkey revealed achievement of Objective #5 "Awareness of civic responsibility and commitment to active citizenship." From a return rate of 24% the Student Responses were:85% In the future I will use my skills learned at JWU to address the needs in my community.78% CSL has made me think about how larger political and social issues affect my community.93% People, regardless of whether they're successful or not, should help those in need.85% I plan to vote in the future as a way to be involved in my community.95% I plan to volunteer in the future.

		B3d2_text: A representative sample of faculty surveyed through Survey Monkey reflected a high satisfaction on the part of faculty in meeting the established goals of Objective #8: "Additional pedagogical tools to bring about greater learning outcomes for students in the classroom."From a return rate of 47% the Faculty Responses were:84% I feel the activities my students are performing on-site are relevant to my course objectives and content.84% Overall, I am satisfied with the site placements offered through my course.81% I feel that the community work my students are doing enhances learning outcomes in my course.

		Impact on community: On

		Impact on institution: On

		b3d3_text: A representative sample of community service-learning sites surveyed through Survey Monkey reflected a high level of satisfaction  in meeting the established goals of Objective #7:  "Assistance in meeting the agency's immediate community needs."From a return rate of 57% the Community Responses were:97% The service received through the work of the JWU students was valuable to our organization. 92% The work of the JWU students added capacity to our organization. 92% The work of the JWU students allowed our organization to better serve its clients. 90% The students we worked with were committed to doing an excellent job. 95% Interaction with the JWU students was rewarding.

		B3d4_text: Data analysis provides the institution with the tools and information it needs to continue to strategically grow the university's commitment as a leader in the community service arena.  It also supports the goal of embedding community leadership into the culture and builds ethical grounding for our students, which has been identified by employers as a desirable characteristic. 

		b3e_text: The data from the evaluations and surveys have been used to maintain quality service-learning opportunities and design strategic growth within the CSL and Internship programs since its inception. The feedback from assessment mechanisms is used to ensure that community programs benefit from the relationship with JWU. The FCSC surveys were developed in 2006 and distributed solely to students. The 2007 FCSC survey included faculty and site leadership.  In 2008, the data from the students, faculty, and site surveys will be combined with the CSL program statistics to create an FCSC report.  JWU will use this report to foster informed and thoughtful growth of our programs, when applying for funding and awards, presentations at conferences, and for university marketing purposes.   

		B4_text: FOCUS 2011, the current JWU strategic plan, announced in 2006, formalizes community leadership as a #1 priority:"#1:  Strengthening the EXPERIENCE, recognizes the commitment to community leadership as key to the achievement of a well-rounded future, both in career path and in life."Vision 2006 (Strategic Plan developed in 2001)Point three of Vision 2006:  “Community Leadership:  Students on all campuses instructed in the community leadership principles that make them valued contributors to work, family and civic life.”  Vision 2001 (Strategic Plan developed in1996)Point nine:  “Service to Community”  "Service-learning for all students”   This vision point resulted in the institution of community service as a graduation requirement.  From the Presidents Report for 1999/2000:  “Our service-learning component has revolutionized our curriculum, revolutionized the community, revolutionized our thinking and our viewpoint.”  

		B5_text: •Academic departments at JWU provide professional development funds to faculty members.  In addition, each school and college has a Faculty Development Fund that supports faculty members beyond departmental funding for opportunities that include engagement with the community. •Efforts to promote the pedagogy and culture of service-learning at JWU include sponsorship of the Service-Learning Faculty Fellows program. This program allows faculty members to broaden their professional, disciplinary, and personal horizons and reinvigorate their work as scholars, teachers and educational leaders in service-learning.  Up to three Fellows are appointed by the FCSC annually. The FCSC provides funds for each Fellow to attend conferences, purchase resource books, or join professional affiliations. •With the university's support, undergraduate and graduate CSL faculty and staff attended/presented on campus, and at local, regional and national conferences.  In the past year, staff and faculty have attended and made presentations at the National Youth Leadership Council's Youth For A Change in Minneapolis, MN.; the IMPACT Conference and Learn and Serve Partnership events.•Maureen Curley, president of Campus Compact, presented to faculty and students on "The Role of  Students in the Civically Engaged Campus" (March 18, 2008).  •In November 2007, FCSC and R.I. Campus Compact hosted a workshop for faculty across the state entitled, "Community Engaged Scholarship Across the Disciplines".  Nationally known speakers, Dwight Giles, Jr. Ph.D. and Julie Plaut spoke on issues related to service-learning and higher education. •Kerrissa Heffernan, from the Swearer Center for Public Service at Brown University, presented "The Fundamentals of Course Construction" to JWU CSL faculty and invited guests.•CSL faculty and FCSC staff led workshops for JWU faculty on "Bridging the Gap", Reflection Techniques, Part I & II.  

		B6_text: •External requests for programs, student volunteers, faculty and staff assistance come to the FCSC through a wide variety of channels, both formal and informal.  •CSL site coordinators make regular visits to our community partners, where programs are evaluated and feedback exchanged.  Often, new programs result from these visits.  More frequently, site visits provide information which is used to broaden or redirect the scope of programs.•The R.I. Department of Health's Women, Infant and Children (WIC) Nutrition Program and the R.I. Department of Environmental Management, Division of Agriculture asked for JWU's assistance to develop education around the use of WIC vouchers by low-income residents and Seniors.  From this request, "Veggin' Out" was developed to address this need.  Details on this program are listed in the JWU partnership grid.•In 2005, JWU was approached by the Small Business Administration (SBA), asking JWU to consider applying for the Small Business Development Center (SBDC) grant for Rhode Island.  The SBDC at JWU is a direct result of a community expressed need.  (See JWU partnership grid) "The Small Business Development Center at JWU is a public/private partnership launched in July 2006 to provide management and technical assistance to small business owners and aspiring entrepreneurs.  Collaborating with JWU are the US Small Business Administration, the Rhode Island Economic Development Corporation, financial institutions, chambers and other private sector and community based organizations." (Appleseed, 2007)  •Institutional/departmental planning for community engagement is adjusted based upon the needs of both new and established relationships. •The FCSC is currently in the process of forming a Community Advisory Group as a formal method of gathering input.  The Advisory group will meet at community sites, once each term, led by the FCSC Assistant Director and CSL Coordinators.

		SD1_text: Full-time faculty are recruited for positions requiring three functions:  teaching, professional development and service to the university and the community.

		SD2a_text: JWU does not offer a tenured track.  Promotion of faculty occurs through the Committee on Academic Rank (UCAR), fully comprised of faculty elected by their peers.Faculty promotion operates on a four year cycle.  In the third year of service in rank, faculty members are eligible to apply for promotion.  A complete portfolio is developed by the faculty member, and each category of information provided is awarded a point value.  Active memberships or participation in activities in civic/religious/service organizations that benefit the community outside the university are considered for promotion documentation.  Financial support alone does not constitute active membership.  Credible confirmation of community engagement which is non-university related must be documented via a letter of appreciation on official letterhead from the organization or other means of credible proof.

		SD2b1_text: JWU classifies community engaged scholarship in two categories:1. Service for the actual hands-on participation, and2. Publishing/professional development for the publications (books, articles) and conference presentations resulting from the service.

		SD2b2_text: Not applicable.

		SD3_text: •Student Leaders In Community Engagement (SLICE) is a program designed to provide students with leadership training and opportunities to develop leadership roles within community settings. Students work with community-based supervisors to identify needed programs and work collaboratively to develop those programs.•FCSC culinary student assistants provide input on project planning/implementation for nutrition/cooking programs for elementary/middle school students and provide verbal assessment of the projects, with feedback for improvement or changes in approach.•In service-learning classrooms, students often take the lead;  (e.g.), JWU student mentors, in collaboration with the International Institute of R.I., worked with 25 displaced refugee families (84 individuals) from Somalia, Ethiopia and Burundi, assisted them in furnishing apartments, clothing assistance, tutored, assessed dietary habits and provided lessons in nutrition and purchasing food in the U.S. market system. They shared history, stories and culture. JWU students led these immigrants to successful integration into American culture.•A hallmark of a JWU education is experientially-based opportunities, such as internships/externships and co-ops. Students spend a term working "hands-on" in their field.  A CSL component is built into these opportunities.  Students choosing a nonprofit agency for their experiential education are required to develop a practical, professional project that brings value to the host organization by addressing a problem, completing a task or conducting targeted research; (e.g.), an international MBA student performing his co-op with the Blackstone Valley Tourism Council addressed sustainable tourism across the state of R.I.•Individual Residence Halls are under the supervision of one professional staff person (RD) and multiple students in the position of Resident Assistants (RA).  They are required to take an RA Leadership class, which embeds CSL in the curriculum.  Students plan and perform community service as a group.  A final presentation on the outcome is required.

		SD5_text: In 2005, a CSL Faculty Advisory Committee was formed.  Faculty members from different disciplines within the university gather once a term to discuss community engagement and service-learning efforts on campus. Initially, the main focus has been on encouraging more faculty members to become actively involved in their community and provide service-learning experiences for their students. Plans are underway to ensure that, in the future, this committee will serve as the group that will approve new service-learning proposals and initiatives on campus and maintain curricular quality and rigor in all courses in which service-learning is offered.

		SD4_text: CSL1001 is a one-credit course required for graduation. Taken in conjunction with another academic course, CSL1001 represents 12-16 hours of service and completion of a written reflection. A grade of Satisfactory or Unsatisfactory is assigned upon completion. Many students, upon successfully completing, decide to take another term of service-learning, and are registered for CSL1002;  a noncredit bearing course with an S/U grading criteria which is taken in conjunction with another course.Both grade designations are included on the degree progress report and the academic transcript.

		IIA1a_txt: Participating faculty offer service-learning as an optional experience for students enrolled in their courses.  Faculty from 84% of all academic departments participate in the course embedded CSL model. At the beginning of each academic term, faculty members notify the FCSC of their intent to offer the CSL option and the related courses and sections. During the first week each term, faculty members discuss in class the service work and academic assignment required for the CSL option. Students are then instructed to go to the FCSC to register for CSL1001 at which time they get more in-depth information regarding their community agency, the expectations, and contact information.  FCSC staff register the students for CSL1001 or CSL1002 (if they have already successfully completed CSL1001). 

		IIA1b_1: 51.00000000

		IIA1b_2:   11%

		IIA1c_1: 21.00000000

		IIA1c_2:   84%

		IIa2a_txt: CSL is an important part of a JWU undergraduate education.  Across all disciplines, CSL courses share the same outcomes. These outcomes transcend discipline, major and course outcomes.•Students will apply knowledge and skills associated with their majors; (e.g. , accounting) to their CSL projects.•Students will articulate the effects of culture, diversity and human rights on inter/intra-personal relationships.•Students will identify community resources and use their skills to address community needs.•Students will articulate their understanding of socially responsible and ethical career choices.•Students will articulate an awareness of civic responsibility and commitment to active citizenship.

		IIA1d_1: 96.00000000

		IIA1e_1: 2083.00000000

		IIA1d_2:   34%

		IIA1e_2:    21%

		IIA2b_txt: The School of Arts & Sciences (A&S) outcome is incorporated in all academic departments/programs and disciplines.  The outcome states:  "Graduates are expected to explain the need for being responsible citizens, and to demonstrate this responsibility through personal and professional service."  This comes under the heading "Community Service/Responsible Citizenship."JWU is comprised of undergraduate and graduate degree programs in business, hospitality, culinary arts, technology and education.  Accreditation requires curriculum in A&S represent one third of every degree awarded.  This makes the A&S outcome applicable to our entire student population.

		IIA2c_txt: Participation data are collected annually to accurately reflect student involvement in  volunteerism and community service-learning (both the graduation requirement and beyond). Data from service-learning sites are also collected, reviewed and analyzed on an annual basis.  Written reflection records provided by students individually and in focus groups are assessed to provide evidence regarding outcomes. Survey data are also collected and interpreted.  Currently, the university administers local surveys and standardized surveys.  Standardized surveys include the CIRP (Cooperative Institutional Resource Program) survey, which targets first term freshmen upon their entry to JWU.  Utilized for the first time in Spring 2008, the YFCY survey (Your First College Year) was distributed to second term freshmen.  Results of that survey are currently being tabulated. 

		IIA2d_txt: Survey data and other qualitative indicators are used to guide program development to effect student learning.  Student learning outcomes and programmatic outcomes are modified according to the assessment results.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research: MBA students participating in the Strategic Communications class are assigned to a nonprofit organization where they are given the task of creating a professional communications piece. The students participate in audience and product research and analysis. Student Leadership: Leadership Studies courses are offered through the Social Sciences department in the School of A&S. All students employed as Resident Advisors are required to take a leadership course which will prepare them for the challenging responsibilities of residential life. These students all plan, coordinate and facilitate a service project as part of their leadership training.The Foundations of Leadership Studies is a core course in which a CSL option is generally offered. Students participate in service projects, applying leadership principles and developing leadership skills as they serve in the community. Community Leadership: An Applied Sociology is a course designed to provide students with the opportunity to combine theoretical learning with work at a nonprofit. Students are expected to utilize their leadership skills by initiating a substantial agency-based project in conjunction with a site partner that serves as a tangible contribution to the organization.Internships/Co-ops:  All JWU students have the opportunity to participate in an 11 week experiential learning opportunity at a small business, large corporation or in the nonprofit sector. The JWU Career Development Department has built over 700 of these relationships. Approximately 8% of the co-op and externship options are located at sites such as government agencies, nonprofits, hospitals and schools. Students have the option to work in one of these organizations.Study Abroad: JWU's International Center and NSO annually co-sponsor a trip to Morocco, developing a business plan for the Moroccan Tourism Dept. A trip to Mexico includes work at a local school.  Both programs have been in operation since 2004 and include CSL credit.  

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: Off

		General Education: On

		IIA3b_txt: Core Course:  CSL1001 is a one-credit course within each JWU student's degree program (with the exception of transfer students). The course, taken in conjunction with another academic course, introduces students to values, concepts, and benefits of community service with the opportunity to engage in service to the community. Through a 12-16 hour field experience in a community setting, students become aware of the need for service in the community and the importance of service in their future careers.Course Embedded CSL1001 In the Majors:  •CSL is built into the practicum rotation of Hospitality students participating in internship (e.g.) Food Service and Hotel Management students spend one week working with FCSC Chef Educators, conducting healthy food demos and working at emergency/food distribution centers. •Travel Tourism students provide tours to the public at the State House and at the Visitor Information booth located at T.F. Green Airport. CSL is embedded in all internships through classroom learning, assignments, field work, class reflection and presentations; •Technology, Graphic and Web Design students all participate in a sophomore level class producing graphics and/or illustrating content according to the technical specifications/needs of their local nonprofit clients. Reflection/final presentations are incorporated into this class; •JWU Graduate students are offered the option of CSL projects as a supplement to their business education. Coordinated through the FCSC by arrangement with individual professors, projects are 7-8 weeks in duration and can include marketing research, creation of presentations, newsletters, strategic planning and campaigns to increase public awareness.  Faculty amalgamate the groups process with the projects and in class reflection culminating in a presentation to the client at terms end.(continued in Wrap Up III 1)

		IIA4_txt: ·Dr. Karen E. Silva, CHE, Chair of The Center for Sports/Entertainment/Event Management, presented “How to Improve ROI through the use of Volunteers” for the R.I. Chapter of the National Association of Catering Executives. (2008)·Rory E. Senerchia, M.A., Associate Professor of English, presented "Faculty Engagement and Leadership Community Based Youth Development", at the Rhode Island Campus Compact/ Massachusetts Campus Compact Learn and Serve Showcase. (2008)Prof. Senerchia presented "Student Learning and the Pubic Good" at the New England Sociological Association annual conference. (2007)·Gretchen Guertin, M.S., Assoc. Professor in the Social Sciences department, presented, “The Institute for Parent Leaders” at New England Region 21st Century  Community Learning Centers Leadership Conference. (2008)·Michael Makuch, Chef Instructor in The College of Culinary Arts, developed a senior citizens cookbook which was distributed at senior citizen centers in East Greenwich and North Kingstown, R.I. through the"You Can!" initiative.  "You Can!" is a twelve-week program that encourages older adults to take steps toward healthy lifestyle choices. (06/07)·Dorothy Abram, Ph.D., Asst. Prof., Social Sciences/Leadership Studies, presented "A Place at the Global Table" at the 3rd Annual International Service Learning Conference. (2007)·Mari Dias, Ph.D., "Voices on Violence: Perspectives on Peace" (documentary film) presented at the New England Conference on Inclusive Teaching, New England Peace Alliance Conference, and Brandeis Peace Alliance. (2008)·Elizabeth Marks, M.A., Asst. Prof. in The School of Technology, presented "My Providence", a photography and video project with Roger Williams Middle School students, at the EPICS Conference, sponsored by the National Science Foundation. (2007)     

		learning centers: Off

		tutoring: On

		extension programs: Off

		non-credit courses: Off

		evaluation support: Off

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: ·The JWU Leadership Development Center works with corporate and nonprofit community partners to address leadership challenges. Through a $50,000 grant from the R.I. Foundation, the Center established the Institute for Parent Leaders collaborating with the R.I. Dept. of Education to offer development seminars for parents in seven Child Opportunity Zones in the state. JWU faculty and staff experts in leadership, communication, conflict resolution and change management teach parents/families to be advocates for education and leaders in their school communities. ·Through the FCSC, CSL students in the Classroom Assistants program serve at local elementary/middle schools, preparing/delivering lessons to classes. ·Trained SLICE students serve at-risk youth in the community by teaching cooking and computer graphics, mentoring/tutoring and providing enrichment activities. SLICE provides additional staff to nonprofits/schools in the form of JWU "leaders in training".·The SBDC works with entrepreneurs/small businesses offering direction on business plans, financing, plant expansion, training and professional development, in conjunction with the area Chambers of Commerce/other organizations supporting minority businesses.·JWU faculty/staff have conducted summer workshops on grant writing, working with volunteer staff, etc. for CSL agencies. ·In summer 2006 and 2007, culinary and MAT students from the College of Culinary Arts partnered with the School of Education to offer a four-week culinary and literacy program, Culture Cuisine Campus, for Providence middle school students. In 2008 the program went “on the road”, to K-3 students/parents in Central Falls.·The Veggin' Out program provides culinary/nutrition education programs at farmers' markets/ produce distribution sites to increase produce consumption among low-income residents.·JWU, in collaboration with the Providence After School Alliance, coordinates programs for the Lower SouthSide after school zone.·The Feinstein Technology & Design Center applies student's print media/web design skills to assist nonprofits.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: •Co-curricular student service:  Two culinary students led six culinary CSL students in implementing a merit badge cooking program for a local boy scout troop.  •Work/Study:  Approximately 102 students participated in community service work/study in 2007-08 (16,387 hours), at Crossroads R.I. (emergency services), YMCA of Greater Providence (after-school programming), Girls Scouts of  R.I.,  and the Providence Children's Museum. •Cultural offerings:  The FCSC co-sponsored The Covenant with Black America public forum: "Voting: Claiming our Democracy" funded by the  R.I. Council for the Humanities.  •Athletic Offerings: The Athletics Department requires athletic teams to perform community service; (e.g.), women's soccer team spent 97 hours at Bishop McVinney School, teaching soccer; Inspiring Hoops and Hopes, athletics and A&S teamed up to teach 5th graders at Fogarty Elementary School emphasizing the importance of education and listening to their parents/ teachers, in conjunction with a basketball clinic.•Library: JWU serves as the official library for Year Up, "... a one-year, intensive training program that provides urban young adults 18-24, with a unique combination of technical and professional skills, college credits, an educational stipend and corporate apprenticeship.”  The JWU Library provides Year Up students with onsite access to library resources, resource borrowing privileges, as well as classroom and individual instruction in library research.•The School of Technology (SofT):  The dean and faculty consult on curriculum, outcomes assessment for area technical high schools.  The Feinstein Technology & Design Center opened in September 2007.  Business and Technology students, with CSL coordinators and faculty, work with area nonprofit organizations, to analyze and to produce graphic design, web-sites, print media, multi-media presentations, marketing and advertising. •Faculty Consultation:  JWU faculty frequently serve in a consulting capacity to community organizations/schools.

		IIB4a_txt: Reciprocity and mutuality of community collaborations are built into JWU's program structure.  The FCSC and all schools/colleges seek out relationships that provide for the development of our student, faculty and staff in their areas of interest or expertise, expanding their experience and solidifying their commitment as community leaders.  For nonprofits, the benefit of assistance from experienced faculty, who lead prepared students, is evidenced by their ability to present deeper programming and support for the constituencies which they serve.  Working with JWU faculty provides area expertise and manpower to public schools in depressed neighborhoods and community agencies that are poorly funded and under staffed.  JWU partnerships are truly a reflection of the commitment of the entire community to enrich the lives of our citizenry.  In part focused on improving the public school environment, the efforts of JWU in the surrounding communities stress the importance of staying in school, and reinforces the importance of education and work-readiness to future success.  Work in the nonprofit arena focuses on hunger, housing and the impact on the working poor.  Meeting the basic human needs of each individual is paramount to successfully reaching school or work-readiness initiatives in the public school environment.JWU utilizes governmental and industry endorsed business practices (accounting, financial, regulatory).  This results in the most efficient and effective use of resources and promotes the expenditure of community service resources to improve the surrounding communities, and the community at large, making our campus and our cities more welcoming and appealing to potential students.  Community service also builds a connection between the students and the community, resulting  in higher retention and graduation rates. The success of any private educational institution is dependent on these two factors.

		IIB4b_txt: Through formal check-in meetings and regular on-site programming, the FCSC staff is in the community assessing needs and providing feedback on a continual basis.  Sites are invited to attend CSL reflection sessions to get feedback directly from the students. FCSC site and student survey results are automatically shared with internal and external stakeholders upon request.

		IIB5_txt: John Hazen White School of Arts & Sciences, Leadership Development Center:·JWU students enrolled in the Foundations of Leadership Studies class participate in the Fogarty Leadership Mentoring Program. This program has been running successfully at the Fogarty Elementary School for four years, and  accommodates up to 24 JWU service-learning students in two 5th grade classrooms. The students teach leadership lessons about communication, conflict resolution, respect and diversity, and team building. The curriculum, created by Professor Anice O’Connor, Ph.D., consists of 15 lessons, taught each term by JWU students. Feinstein Graduate School, School of Education:·Drs. Joanne Crossman and Stacey Kite coauthored, "Their Perspectives:  ESL students' reflections of collaborative community service-learning" in Business Communications Quarterly. (2007)John Hazen White School of Arts & Sciences, English Department·Eileen Medeiros, Asst. Prof. of English and Patricia Overdeep, Asst. Prof. of Science, presented  "The  Food for Thought Project", at the Two Year College Association's Northeast Conference, in October 2006.  This interdisciplinary project for culinary students, draws on the science of food production/sustainability and the art of educating and communicating healthy food habits to a diverse population in a user-friendly format. The College of Culinary Arts:·Chef Instructor Michael Makuch, developed and delivered curriculum for the New Orleans Center for Creative Culinary Arts  Summer Program 2008.  A two week summer intensive program was designed for high school and middle school students who desire a career in culinary arts.  Chef Makuch also created a cookbook which offered practice menus and recipes for the students.  (See Wrap-Up III 1)

		III1_txt: II A 3b:  CSL1001 In the Majors (con't):  Through the "Nonprofit and Careers in the Common Good" practicum rotation, Chef Educators introduce culinary/pastry/hotel and restaurant management students to emergency food distribution sites, educational sites and institutional sites.  Through this experience, students learn about food insecurity and food redistribution, food related public health issues and ways to involve for-profit companies in meaningful work in the community. At these sites, students identify and articulate community needs, provide ideas and assist with events and target resources. The FCSC staff and site partners work together to problem solve, create solutions and develop collaborative strategies. Students are required to complete a case study and reflection paper.CSL1001 - General Education:  Many faculty in General Education classes work independently with the FCSC, use content in class, and generate projects that take the place of a particular assignment. Students apply this course knowledge to their field work. (e.g.) The Power of Persuasion CSL project, embedded in a Communication Skills course, sent students to area nonprofits to gather information, develop a fundraising campaign for their assigned nonprofit partner and present projects in a forum which includes educating other students, staff and faculty to volunteer for their assigned nonprofit.  A marketing plan and audience analysis are required as follow-up to the forum.II A 4:  College of  Business faculty assisted in presenting SBDC workshops for the Latino Workforce Development Conference which provided a wealth of information for both employers who realize the critical role of Latino workers in their business and Latino employees who hope to excel in their careers.  Christine Crompton, Asst. Prof. in the Department of Management, presented "Shaping Your HR role:  Opportunities and Challenges for Success with the Latino Workforce in Your Organization".  Associate Professor Robert Brown, from the Department of Management, moderated a panel discussion entitled, "Diversity Defined:  The Race for Talent".  (October, 2006)II B 5: Hilary Mason, Sc.M., Asst. Prof. in the School of Technology, and Mehdi Moutahir, Director of The Entrepreneurship Center, coauthored "Multidisciplinary Experiential  Education in Second Life: A Global Approach", presented at the SLCC Conference on Education in Second Life. (2006)

		III2_txt: ·The PK-16 Council, initiated by Rhode Island Governor Donald Carcieri, brings the resources of public and private higher education, Campus Compact, R.I. Foundation, College Crusade R.I., the Rhode Island Department of Education and many others to improving PK-12 education across R.I.  Work is ongoing to catalog collaboration between higher education and public schools, with the intention of developing models that are repeatable and replicable.  JWU's Providence campus president has taken a leadership role on this council.  It is expected that this work will produce results that will have an impact in improving public education and college-readiness across the country.·The Providence After School Alliance is a public/private venture that is working to expand and improve the quality of after school opportunities for the youth of Providence by building a system of after school supports. This system provides access for all city youth to high quality after school programs and learning opportunities.  In 2004, JWU was the first higher education institution to provide quality after school programming at a low-income "after-zone".  Since 2004, JWU involvement has grown.  The Providence campus president serves on the Steering Committee, and members of the FCSC staff serve on the Advisory Committee, an active, hands-on committee that offers a multitude of "after-zone" areas at locations across the city, providing after school programming for disadvantaged youth.·Thanksgiving Dinner for Those In Need is an annual event entering its 17th year.  Each year, two days before Thanksgiving, FCSC staff, along with over 100 volunteers from JWU staff and faculty, cook and serve a full turkey dinner to more than 1,100 low-income individuals at one of JWU's student dining centers.·Since 2004, JWU has hosted an AmeriCorps*VISTA employee, who creates and oversees local school initiatives.  ·The FCSC was selected as one of the eleven National Excellence Awards recipients for the 2006 Produce for Better Health Foundations National Excellence Awards for Veggin' Out and the Community Culinary Nutrition Demonstration (CCND) programs.  CCND is offered at locations across the state, benefiting over 10,500 at-risk children and Seniors.·JWU won the 2007 Providence Business News, Business Excellence Award for Community Involvement, a highly competitive and coveted award.  Upon receiving the award, a Citizen Citation was conferred on the campus president by Mayor David Cicilline, in recognition of"...your personal and professional contributions to the City of Providence and its residents, making a tremendous impact over the years on the strength and quality of life in our neighborhoods, and working in collaboration with the City..."  JWU also received a Certificate of Accomplishment from Senator Jack Reed in recognition of receiving the award. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 9







3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
 


 11







d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Title: Exec. Dir., Office of Planning, Training & Institutional Research

		email: john.kelley@villanova.edu

		City: Villanova

		State: PA
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		address: Office of the PresidentVillanova University800 Lancaster AvenueVillanova, PA 19085-1699

		Phone: 610-519-4835
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		answer will have no bearing on the classification decision: 

		IA1_text: “[Villanova] seeks to add its influence to the search for world peace and justice by means of both its academic programs and the pastoral ministry it provides for the members of the University community. In like manner, the University has always encouraged and supported its faculty, students and staff in providing public service to the community. Ultimately, all these programs and support are seen as a means of developing the total person: intellectually, emotionally, spiritually, culturally, socially, and physically.”Community engagement is explicit as well in the mission/vision statements of all colleges and key divisions, such as Campus Ministry and Student Life.

		IA2_text: September’s SAINT THOMAS OF VILLANOVA CELEBRATION honors our Patron, a 16th-century Augustinian- the father of the poor. The event expanded with the Presidential Inauguration of Peter M. Donohue, OSA, in 2006, to incorporate a Day of Service. Last year over 1,000 students, faculty, staff, alums, and families served 44 sites in Greater Philadelphia, culminating with a shared a meal on campus. Alumni chapters worldwide also participate.  PEACE AND JUSTICE EDUCATION gives the Thomas J. Mentzer Award to a senior who has contributed service to expanding opportunities for the poor and marginalized and the Dorothy Day-Thomas Merton Award to a senior for academic excellence and contributions in furthering justice and peace. The Adela Dwyer-St. Thomas of Villanova Peace Award recognizes an individual or group for contributions toward understanding the meaning and conditions of justice and peace. Recipients include author Jonathan Kozol, Archbishop Desmond Tutu, Congressman John Lewis and Project HOME.Service runs deep at COMMENCEMENT. Ken Hackett, President, Catholic Relief Services, was the 2008 speaker. Other recent honorary degree recipients include: • 2008 Jane Golden- has directed the creation of over 2,800 murals in Philadelphia, forging alliances between artists, communities and ex-graffiti writers • 2007 Rev. Michael J. Doyle- runs Heart of Camden, a community development organization• 2005 Sr. Angela Murdaugh- provides health care to poor, underserved pregnant women in Texas  Academic breaks begin with a COMMISSIONING CEREMONY blessing and sending forth students, faculty and staff who will engage in service. HUNGER AND HOMELESSNESS AWARENESS WEEK, begun in 1972, is a week of educational programs, fasts, a Bread & Soup Lunch and service activities raising awareness and resources for the poor.On BALLOON DAY, held each spring since 1973, balloons cover campus as we celebrate community welcoming over 200 children from Philadelphia area schools and persons with disabilities to campus for a carnival (all from community partners, each with a Villanova host)

		IA3a_text: Four principal offices deal with community engagement; each has a well-developed assessment system:A. CAMPUS MINISTRY regularly runs two dozen community engagement programs each academic year, from tutoring inner city children to service trips in third world countries. Villanova’s Office of Planning, Training and Institutional Research (OPTIR) developed a standardized form, “Evaluation of Programs and Activities,” which is administered to all student participants. Input from community partners is collected through interpersonal email or telephone discussions with staff, and in certain cases, through a second standardized form (e.g., for Service Break trips).B. STUDENT LIFE coordinates multiple programs from Special Olympics Fall Festival to a weekly tutoring/mentoring program for several hundred grade school students. Assessment is specially tailored to each program. For example, each semester, the tutoring/mentoring program disseminates both participant evaluation forms and evaluation forms for the community partner to assess our students and the University. The Coordinator also conducts an evaluation visit with each agency each semester. Team leaders complete monthly evaluation forms. The Special Olympics Fall Festival has its own evaluation team of Special Olympics athletes, family and community members and Villanova student, faculty and staff, employing standardized Special Olympic assessment procedures. C. THE SOPHOMORE SERVICE LEARNING COMMUNITY, an academic forerunner in community engagement, began in 2000 in response to first year students desiring more intensive service opportunities. One hundred twenty students live in the same residence hall where they attend weekly service seminars. Students are required to take a formal service learning course each semester and serve at local non-profits. Monthly contacts with each community partner by the Coordinator as well as an evaluation meeting each semester are the assessment mechanisms, along with a student team that works continuously with each partner to plan, implement and evaluate projects. OPTIR developed a battery of three survey instruments to be introduced Fall 2008 for students, partners and faculty to more thoroughly assess the program. D. One of the President’s chief assistants personally coordinates Saint Thomas of Villanova Day of Service (See above I.A.2.) with a DAY OF SERVICE COMMITTEE of faculty/staff/students that meets year round. Formal, customized survey instruments designed by OPTIR collect quantitative/qualitative data from participants and site leaders. Additionally, each community partner is interviewed by a Day of Service Committee member. A third instrument has been developed for 2008 to more systematically quantify community partners’ evaluations.

		IA3b_text: A. CAMPUS MINISTRY receives formal, annual reports from OPTIR (based on the standardized questionnaire–see I.A.3a.) summarizing results by all 24 programs. The Executive Director reviews these and separate reports from all program coordinators. For over 25 years, time has been set aside at annual strategic planning retreats (as well as staff meetings as needed) to review evaluation findings as a team, spotlight change areas and make improvements.B. STUDENT LIFE programs also use data intensely and systematically for improvement. For example, in the tutoring/mentoring program, a Student Training Director compiles the data. Results are regularly reviewed by a 12-person Student Executive Committee to learn the communities’ perspectives regarding needs and injustices, as well as adapt, innovate and continuously improve the program. Input is also used to identify new service sites. In Special Olympics, evaluation information is distributed to Special Olympics Pennsylvania staff and the Fall Festival Committee. Evaluation reports are disseminated to the various committees to use in preparing for the following year. Special Olympics Pennsylvania independently distributes a satisfaction survey to family members, delegation leaders and athletes. C. SERVICE LEARNING COMMUNITY utilizes an 11 member Student Leadership Council to assess the program continuously. Moving forward, the coordinator and the team will receive statistical reports each semester from the new survey battery (see I.A.3a.) for further analysis and program enhancement.D. DAY OF SERVICE COMMITTEE employs aggregate statistical reports prepared by OPTIR assessing important dimensions of the project (from planning to personal learning). Although labor intensive, OPTIR trained students who classified more than 1811 open-ended responses, then developed summary reports lending context to the statistics. Two planning team members are charged with directly relating to community partners, including assessing the Day. All reports and results are reviewed by the planning team resulting in numerous improvements.

		IA4_text: Community engagement is accented in key communications that convey the nature of Villanova:Multiple homepage website links (www.villanova.edu) such as:• A Message from the President► "We are a Catholic and Augustinian University with a…commitment to the greater good. Saint Augustine believed in the intrinsic connection between the mind and the heart….[W]e celebrate this relationship through a passionate pursuit of knowledge and service to others."• Campus Ministry► "We invite you to take advantage of the many opportunities for involvement from the liturgies to the service opportunities…"• Student Life► "From here, a prospective student can learn about programs and organizations, both opportunities for involvement from the liturgies to the service opportunities…"• Admissions► Highlights Villanova’s "strong traditions of service and community involvement."• Service Learning► "Connections and commitment…that's the essence of Villanova's community philosophy, which joins local residents and Villanovans in service work of all kinds."Our viewbook, Compassionate Minds, summarizes our Augustinian heritage combining academics and service: "St. Augustine said scholarship is made more valuable by service. Villanova students may take advantage of prodigious opportunities to blend academic pursuits with service to others, including working with at-risk elementary school students, guiding illiterate adults to the joys of the written word, or building homes for low-income families through Habitat for Humanity."The theme of "Service" is infused throughout the viewbook (e.g., introductions to each of Villanova’s four colleges).Villanova Magazine, published quarterly (readership 275,000), regularly features Villanova’s community involvement, including partnerships and service. For example the latest issue (Spring 2008), contains four articles directly related to service, while the cover of the Fall 2007 issue pictures students on our Day of Service. Transitions, parents’ guide to Villanova, underscores service and our many community outreach opportunities.  

		IA5_text: Service is an essential dimension of Villanova, receiving renewed emphasis by our President, Reverend Peter M. Donohue, O.S.A., as exemplified by:Inauguration Speech, September 2006:“Our belief in the concepts of Veritas, Unitas and Caritas requires action.… One of my requests was that this inauguration celebration would include a day of service, a time for us, in love, to share what we have with those around us. I call each of us to make every day such a day.”State of the University Address, December 2006:“Recently, Villanova hosted the Special Olympics Pennsylvania Fall Festival. This was the 18th consecutive year that Villanova hosted this event…. It is clear that the Villanova University community embodies the ideals of a service-learning institution.I was particularly happy with the success of the Community Day of Service. .Well over 1,000 people took part in activities here in the Greater Philadelphia region and alumni chapters throughout the country…. This is such an important illustration of the principles which our community represents….Villanova continues to be a national leader in this area. Over fall break, students took part in more than 40 Habitat for Humanity trips …”State of the University Address, November 2007:“With our mission as a focus…. I continue to take great pride in the widespread dedication of Villanovans everywhere to responding to the needs of others.”President’s Report: 2006-2007 “Villanova commits itself to research and education for justice with a special concern for the poor and compassion for the suffering. The University encourages faculty, students, and staff in the praxis of service and research, helping to create a more just and sustainable world by providing public service to the community.”In addition, our VP for Academic Affairs wrote in Villanova's  journal Academics (Spr. 2008) that we will “continue the tradition of extending a helping hand to those in need” while, at the same time, seeking to “realize the full potential of academic scholarship by applying it to societal problems, issues and needs.”

		B1_text: Three campus-wide coordinating bodies support and advance community engagement:1. The Saint Thomas of Villanova DAY OF SERVICE COMMITTEE is led by the President’s Office. With 1,000 participants and over sixty 2008 service sites (schools, parishes, community centers, nursing homes, etc.), this project is one of the most ambitious of its type. Eight standing teams are led by a professor or administrator with a student partner. These leaders meet year round to plan, implement, assess and improve the event.2. CAMPUS MINISTRY, engages in every aspect of University life through prayer, liturgy, community service, and pastoral care.Campus Ministry operates over twenty distinct service projects, each day of the week, including: the largest Habitat for Humanity Program of the 250 higher education institutions in Habitat’s Collegiate Challenge; service break trips to impoverished domestic areas and in fifteen countries on three continents; after school tutoring/mentoring; Hunger Awareness Week and others. Campus Ministry partners with over fifty community organizations. Five full time campus ministry associate directors are committed 100% to coordinating service.  The Executive Director and two support staff dedicate major portions of their time to service. Over 50 trained student leaders provide day to day project assistance.  3. STUDENT LIFE oversees student groups, including sororities and fraternities, encompassing an extensive array of direct service and charitable fundraising. The Villanova Student Life Community Service Office, with a full-time director and four student workers, coordinates major programs such as Rays of Sunshine, placing 175 students each semester in 19 service agencies. Services are mostly tutoring and mentoring inner city Philadelphia youth; however, other populations are served, including: nursing home residents, children with disabilities, and the mentally impaired. Another 15 to 30 students per week participate in the Once and Done Program, designed for those students unable to make a semester-long commitment but preferring to select service on a week to week basis.  Begun in 1988, the Special Olympics Fall Festival held at Villanova is currently the largest student-run Special Olympics event in the world, attracting over 1,000 athletes and 400 coaches from across Pennsylvania competing in six sports. Last year's Festival drew over 2,500 volunteers from the student body and the surrounding community. Villanova staff for this event includes the Assistant Director of Student Development, an 80 member student committee, along with secretarial support and coordinating assistance from the offices of Athletics, Dining Services, Facilities, and Public Safety.

		B2a_Text: FY08- 31 University employees, plus grad assistants & student workers, dedicated a portion or their entire job toward engagement, equaling $989,000. And, $239,397 was specifically budgeted by co-curricular/admin areas for community engagement operating expenses, not counting budgets for college based service initiatives and gifts-in-kind between departments.

		B2b_text: The Office of University Development works to create and maintain relationships with a network of alumni, parents, and friends to secure support for Villanova programs, including financial support of endowed and restricted-use community engagement funds.  In AY 2008, approximately $331,000 from these funds supported Campus Ministry programs, service initiatives within the colleges, and provided scholarships to students partaking in service.Villanova supports and encourages its faculty to engage in research and sponsored programs endeavors. Data from the Office of Research and Sponsored Projects, which assists research investigators in seeking the necessary resources, indicate that over $885,000 went toward research and projects related to community engagement.  Examples range from a study on effectiveness of short-term treatment of adolescent substance abuse to environmental research in sustainable development in peat land regions.  At times, Villanova is awarded special grants to enhance both the scope and impact of the volunteer efforts of our students, faculty, and staff in support of community needs (e.g., a Wachovia Foundation Grant, renewed a third time for AY 09, totaling $80,000, supports a number of service efforts; a recently received modest grant from the Philadelphia Higher Education Network for Neighborhood Development supports the Sophomore Service Learning Community.)

		B2c_text: Fundraising to help service programming and raise money for community needs occurs at many levels at Villanova. Excluding salary expenses, administrative and co-curricular departments at Villanova spent $1,027,000 during the last fiscal year on community outreach, philanthropic programs, and service trips.  Of this amount, $239,000 had been budgeted in operating expenses; the remaining $788,000 derived from fundraising and grants.Much of the fundraising is via small student projects. All students participating in service trips raise funds for their work through on-campus activities; they generate about $111,000 annually. Villanova fraternity and sorority chapters raise an estimated $150,000 annually, through a variety of campus events and fund drives, for the charities they sponsor. These dollars are donated to worthy causes such as Ronald McDonald House and St. Jude Children’s Hospital.Several projects are larger in scale such as our Law School’s annual auction which raises $30,000 to $40,000 for the Public Interest Fellowship Program, which provides financial support to students who commit their summers to public service legal work.  Villanova’s Office of Financial Affairs estimates that employees in administrative/co-curricular departments donated approximately 64,853 hours for community engagement during FY 2008, which, estimated in dollars, equals around $1,495,000.

		B3a_text: As demonstrated throughout this application, data are recorded tracking Villanova’s various service activities and projects, the communities and entities served, the number of individuals participating in service and the hours contributed, as well as the University resources committed to such efforts.  In addition, documented data are in employed in formative and summative evaluations of service initiatives.  Specifically, tracking information is maintained by the three campus-wide coordinating structures noted above (I.B.1.). CAMPUS MINISTRY and the OFFICE OF STUDENT LIFE keep very specific tracking data on all participants including contact information, criminal background checks, valid drivers licenses, service preference, preferred days/times, demographics, class, service site, activity, attendance/hours, satisfaction with service/placement site and any special incident data. Data are also recorded, as needed, on drivers’ license certifications and criminal record checks.  For the ST. THOMAS DAY OF SERVICE, excel files record each participant, their contact information,demographic data, class year, service site (even their choice of lunches). Other college, department or office-level community engagement activities are tracked in a decentralized manner by the responsible office such as data on number of area residents using athletic facilities, library, attending One Day University; Villanovans registering as Bone Marrow donors, tutors for a “virtual” inner city school, volunteers at the St. Francis Soup Kitchen, student interns in our Graterford Prison Program. The specificity of these latter data varies from the extremely extensive to basic headcounts depending on the needs of the program.   The annual reports of academic activity, prepared by departments and colleges for the Vice President for Academic Affairs, include a wealth of information on faculty community engagement activities and research.  In addition, the Office of University Advancement and the Office of Research and Sponsored Programs retain information on grants and awards dedicated to supporting community engagement.

		B3b_text: Data utilization is heavily emphasized at Villanova. Indeed, an annual report on community service is prepared by OPTIR, employing data from various survey efforts, and is shared with the President’s Cabinet and other senior administrators and decision-makers across the University. Tracking/documentation data are ordinarily converted to descriptive measures that deal with frequencies, percents, and averages. They are used for a variety of diagnostic, quality improvement and planning purposes, answering questions such as: which programs attract which type(s) of students at what times, how many volunteers are needed at sites at what hours, what are estimated costs, what are the community agency’s most pressing needs? Staffing deployment, as well as space, transportation and other operating issues are also addressed via these data. The information base also facilitates constructing target pools from which to draw future student leaders. These measures sometimes serve marketing purposes (e.g., recruiting new students) and to educate constituencies (e.g., parents) about the type and extent of service at Villanova. On an individual basis, such information is used by student leaders to follow up on absentees and to look into incident reports. Conversely, summary data are used in several ways such as gauging attainment of participation goals, ascertaining reasons for not participating in offered activities and monitoring resource allocation. As noted above, the key campus-wide mechanisms for systematically using these data are:1. Campus Ministry weekly staff meetings and annual strategic planning and evaluation days2. Student Life special evaluation teams (e.g., Special Olympics Evaluation Team, Rays of Sunshine Student Executive Committee) 3. Day of Service Committee meetings that are held throughout the entire year

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Most systematic campus-wide assessment mechanisms are studies conducted/coordinated by OPTIR, including Entering Student Surveys, Senior Surveys and others involving all students as well as surveys of faculty, alumnae/i and other constituencies.MECHANISM 1: Senior Survey 2007 (Instrument: Higher Education Data Sharing Consortium Senior Survey)Key Findings: Villanova students reported a higher average volunteer service participation rate than the average of all other students (n=15,000) - by 5% or more - in all four years of college.Villanova students reported devoting more hours per week to service, on average, than the comparison students.MECHANISM 2: National Survey Student Engagement (2003 and 2006, 1st year students and seniors)Key Finding: Participation in service for both first year students & seniors, in 2003 and 2006, significantly exceeded national norms.MECHANISM 3: Saint Thomas of Villanova 2007 Day of Service Participant Survey Key Finding: 85% of participants had a better understanding of how service fits into both the Mission of Villanova and Saint Thomas; 72% derived a better understanding of issues and concerns affecting the community they served.Note: These and other findings were reported in a special OPTIR report circulated to Villanova decision makers July 2008: 2007 Annual Report on Community Engagement and Service. 

		B3d2_text: Villanova customarily participates in the UCLA Higher Education Research Institute’s Faculty Survey and did so in 2007. Strictly speaking, these data do not measure impact; they are more input and process oriented. Nonetheless results are instructive and utilized in formative evaluation. Twenty-one items on the 2007 Faculty Survey relate to community engagement. For instance, Villanova faculty exceed the national norm for faculty in other private institutions by 14%, perceiving that Villanova places “high” or “highest” priority upon “facilitating student involvement in community service.”  However, our faculty was below faculty in other private institutions by 11% in perceiving that Villanova places “high’ or “highest” priority upon “providing resources for faculty to engage in community-based teaching or research.”  There were few substantive differences between Villanova and other private universities on most other variables.Villanova decision makers (President’s Cabinet, Council of Deans) regularly study findings from this and other major studies and surveys to determine areas that should be enhanced. For example, OPTIR will analyze the 2007 Faculty Survey, including college by college statistics, if "n" sizes permit such, and present all findings to University decision makers for purposes of continuous improvement. 

		Impact on community: On

		Impact on institution: On

		b3d3_text: MECHANISM 1: Rays of Sunshine – Assessment data from this tutoring program confirm that school students, largely economically disadvantaged, evidence increased interest in attending college and improve their pass rates on PSSA Test, a requisite for promotion of the student and a source of funding for the school.MECHANISM 2: Saint Thomas of Villanova Day of Service – Team Leader Survey (907).  Item 4 of this survey reads “Describe the impact of your group’s work on this service site.” Fifty-five leaders responded (63%). Narrative responses were coded; results indicate that leaders perceive that their work teams had a pronounced aesthetic impact on the sites, including major painting and clean-up efforts.  Additionally, leaders report that community partners were very pleased to have interaction with the student-volunteers and lasting relationships were formed. However, large, physical projects may be easier to measure in terms of tangible outputs. For example, over the ten years that our engineering students/faculty have been working with the Amigos de Jesus orphanage in remote western Honduras, they have designed/helped construct: a 25’ cross (2000); a volunteer center/chapel; and an 8-building elementary school complex (construction was supervised Villanova civil engineering alums who volunteered to work at the orphanage and manage local contractors). 

		B3d4_text: This is a very interesting question which received extensive discussion among and beyond the committee that guided this application project. We realized that one impact of “institutional engagement” could relate to institutional identity and our hypothesis proved correct. In scrutinizing the 2007 senior survey, in particular these questions: “Based on your undergraduate years, what feature distinguished Villanova?” and “What feature/factor makes Villanova special?”  We found that “sense of community” is by far the most distinguishing feature of Villanova; however, 106 students (11%), of the 937 who wrote in answers, identified Villanova’s  commitment to service as our distinguishing feature (the third most prevalent response).Also, we believe that Villanova’s commitment to community engagement – our service opportunities, our sophomore learning community – attracts some students. For example, this student quote is from a July 2008 qualitative evaluation study of Campus Ministry: “Part of the reason I came to Villanova was because I knew there was a lot of community service.”  In brief, we see community engagement as giving life to our Mission and our Mission giving life to community service in a very closely knit, co-catalytic way.

		b3e_text: As noted, Villanova places explicit emphasis upon data utilization believing that the purpose of assessment is not only to judge effectiveness but to take action, "to do." Traditionally this is termed "formative evaluation" where results are used to make programmatic improvements, and we strive to do this across the board. Examples of using campus-wide assessment data:• Evaluation reports for the 2007 Day of Service were used by the planning committee to make numerous operational changes such as redesigning the work team reflection, developing a web based participant tracking/communication system, revamping buses/van transportation.• Student Life’s Rays of Sunshine has used their systematically collected data to evaluate and update policies and procedures. They also use the data extensively from a student human resources perspective to determine whether volunteers should be accepted for the following semester and to select student leaders.• Campus Ministry uses OPTIR surveys every semester for every program; data are particularly useful in choosing service sites, spotlighting and correcting weaknesses, and ensuring connections between service activities and mission. In addition, while compiling the information for this application, we conducted an inventory of community engagement projects. Excluding the programs run by Campus Ministry, Student Life or the Day of Service, there are at least forty well established programs across the campus. Assessment data are used in practically all instances. Methods range from questionnaires for One Book Villanova, part of which is an author lecture (themes are always related to justice and peace) attended by several thousand Villanovans and persons from the surrounding community…to a dozen Villanova faculty and staff annually meeting in the North Light Community Center basement to discuss and assess how the partnership is going and how to improve it…to cost analyses of our agreement with Pura Vida to provide Villanova fair trade coffee.

		B4_text: In Transforming Minds and Hearts, The Villanova Strategic Plan (2004) three of 12 strategic goals speak to community engagement:1. Will be a Catholic university that fosters…responsibility and commitment to service.4. Will attract, retain and recognize a scholarly and caring faculty … who are generous in service.11. Will foster strong relationships with alumnae/i, parents, friends, and the local community.The Villanova Academic Strategic Plan (2003-2010) echoes themes of community engagement in three of four goals:• Provide a distinctive, holistic, and “values-based” undergraduate education • Recruit, support, and retain a talented, diverse, and “caring” faculty • Serve as an “intellectual and cultural resource for the extended local community”Community engagement cascades through college and departmental plans.  The strategic plan for Student Life includes, “All Villanovans are stewards of the community and are called to a spirit of selflessness that promotes the common good.”  The plan calls for work in community development “where engagement, respect, and civility are cultivated and honored.”  Similarly, Campus Ministry seeks to “foster the development of leadership in service to the poor and education for justice…” and “reflect the model of St. Thomas of Villanova who dedicated his life to the service of the poor.”

		B5_text: Villanova has a long standing (since 1996) and perhaps distinctive policy that all staff, with supervisor permission, are permitted and encouraged to take up to one week away from the University to do community service. Over the years an annual faculty/staff group service trip has journeyed to sites in Appalachia and East Coast urban areas.  Additionally, Villanova provides various types of professional development and support for faculty and staff who engage with community such as:• An annual workshop for faculty in the praxis and pedagogy of service learning;• Faculty who teach in the Sophomore Service Learning Community receive regular mentorship from the coordinator each semester in service learning principles and applications;  • Our center for faculty development, Villanova Institute for Teaching and Learning (VITAL), offers workshops and disseminates materials on service learning; • VITAL also offers summer research grants to develop courses and awards have been made in service learning;• Two faculty/staff/alums accompany students on each of the thirty domestic and international service trips; they receive training, particularly in how to deal with serious problems that may arise, especially across borders; and, • The student, faculty and staff leaders of the Saint Thomas Day of Service are required to attend a training session where, among other topics, they learn group facilitation, working with agencies and task analysis/management.

		B6_text: The voice of the community rings loud and clear in community engagement planning, implementation and evaluation. Service projects have direct input from the community partners. For example in our service trips, Habitat, Day of Service and other projects, the partner defines the need and the University attempts to respond reciprocally to that need. The same is true for tutoring partnerships, clinical placements, visits to soup kitchens, and indeed all our service projects.  This partner input sometimes is translated into formal databases. For example, we are now in process of recruiting over 60 sites for our September 20, 2008 Day of Service. A team of Villanovans is calling non-profits in the areas, recording their work requests, estimating time/persons required, specifying materials/tools needed, and entering this information into a comprehensive EXCEL database.Our Service Learning Coordinator, as well as professors who teach service learning courses, are in close contact with the community, hearing directly from them as they plan gravity-fed water projects in Waslala, Nicaragua, give flu shots to the economically disadvantaged in Philadelphia, or place the 120 students in our service learning community with partners.  But, as our earlier response indicates (item II.B.2.), community engagement goes well beyond service and encompasses, as noted in the Academic Strategic Plan, serving as an “intellectual and cultural resource for the extended local community.” This local community has a dialogical voice with the University: Villanova hosts an annual breakfast for local officials and community leaders and sends out a publication, Neighbors, to area residents informing them of University plans and activities and inviting their participation and input. We also employ a Community Relations Coordinator who stays in close touch with the community, attending neighborhood association and township meetings and serving as an information conduit.

		SD1_text: While Villanova does not have a singular, explicit policy or policy statement that addresses our desire in the search, recruitment and hiring process to hire “faculty with expertise in and commitment to community engagement,” our policies are replete with language indicating our commitment to hire for mission – a mission expressing institutional commitment to service and community engagement.  Our faculty recruitment and hiring guide explicitly states, “Villanova University seeks to recruit to its faculty the highest quality teacher-scholars who demonstrate unambiguous promise of furthering the University’s mission and values.”  In addition, departments are encouraged to use the following, or similar language, in their announcements of open positions, “An AA/EEO employer, Villanova seeks a diverse faculty committed to scholarship, service, and especially teaching, who understand, respect, and can contribute to the University’s mission and values.”  Departments are called to conduct “rigorous efforts to recruit a diverse faculty especially able to contribute to the University’s mission and values.”While faculty candidates are engaged in the recruitment process, they are expected to read the University’s mission statement, as it will be discussed with them.  The guidelines for departments conducting searches include the following:“In interviewing, the entire department is responsible for evaluating not only the teaching, scholarship, and service potential of the candidates but also their potential to contribute to the overall Villanova mission. It is not permissible to ask a candidate about his/her race, age, ethnic status, marital status, veterans’ status, disability, ethnicity, or religion. (The Affirmative Action Office is available for consultation on such matters.) It always is essential, however, to explore carefully and explicitly the candidate’s compatibility with and respect for Villanova’s religious heritage and his/her potential contribution to the University’s value orientation as discussed in the University’s mission statement and strategic plans.”

		SD2a_text: Villanova’s promotion and tenure policy states:“Essential for every tenure-track appointment is the candidate's sincere interest in, and promise and capability of delivering, the quality of teaching, scholarship, and service that will further the University's mission and strengthen the faculty.” In defining what constitutes research at Villanova, the promotion/tenure policy offers, “...Villanova  recognizes several types of scholarly research that would fulfill the scholarship criterion for promotion and/or tenure:…(b) Applied research, in which knowledge is brought to bear in new or particularly effective ways on, e.g., physical, intellectual, emotional, social, cultural, or moral problems or conditions to produce new understandings, solutions, technologies, models, materials, or inventions. (c) Rigorous instructional-related research oriented toward discovery of new modes or techniques for facilitating and assessing student learning in a discipline. Such scholarly research is not to be equated with the sort of research that is involved with course and curriculum design, but it may be a precondition to curriculum-related efforts.” Given this definition, applied research clearly captures the notion of service and community engagement.The promotion and tenure policy states further, “Villanova thus judges that a productive scholarly and professional life, including basic and applied research and, where appropriate, professional practice, is an essential element of the educational and learning process. Similarly, Villanova believes that participation in and contributions to one's department, college, University, profession, and community are the natural and desirable outgrowths of the scholarly life.”The University’s definition of service for promotion/tenure includes: • Application of knowledge and skills of one's discipline to human, social, business, public, or technical problems.• Voluntary involvement in activities of religious, community, government, or other public or private sector institutions related to one's academic position or expertise.

		SD2b1_text: As noted in the response above (item, I.B. Supplemental Documentation 2a.), scholarship on service is considered to fall into the area of applied research. Scholarship on service may also include pedagogical efforts, including those listed in response to item II.A.4., Curricular Engagement. Scholarship associated with “outreach and partnership activities” is exemplified in item I.B.5., later in this document. 

		SD2b2_text: 

		SD3_text: “When questioned directly about how Villanova has transformed their hearts and minds, senior students … almost unanimously agree that their experience at Villanova has facilitated very noticeable change in themselves in many areas. Villanova is a place that offers endless opportunities for growth and transformation. Whether it’s a mission trip, an exciting class with a dedicated professor, a community service project, the Special Olympics Fall Festival, or the One Book program, seniors agree that all one has to do is take advantage of what’s available at Villanova in order to have a meaningful college experience.” (Four Year Qualitative Study of Students’ Subjective Experience, OPTIR, 2007).Students serve in leadership positions in all campus-wide and many departmental community engagement projects, including in:• Student Life: the primary tutoring/mentoring program has a student Training Director and a 12 student Executive Committee guiding the program; Special Olympics Fall Festival has a planning committee with over 80 student volunteers working year-round planning the weekend • Campus Ministry: each of thirty service trip groups has a pair of student leaders (and two adult advisors)• Day of Service: each of the eight core teams is led by a faculty/administrator and a student• The Sophomore Service Learning Community: an advisory council of 22 junior and senior former participants and a student leadership council of 11 current members work on curricular matters, methods of reflection and the identification and evaluation of service sites The Student Life Office assists more than 100 student groups, ranging from fraternities/sororities to cultural, peace and justice, and athletic organizations. Student leaders, typically working with advisors, direct literally hundreds of fundraising and community service projects. One exceptionally active student-led group, Engineers Without Borders, last year completed water system work in Thailand villages and built customized ramps for Special Olympics awards ceremony stands.

		SD5_text: 

		SD4_text: Students can access and build a self-reported activities transcript through NOVASIS, which is a secure web browser used by Villanova students, faculty, staff, and alumni. This feature is noted on the NOVASIS system. Additionally, all student group leaders are personally informed of it by Student Life staff. Students are able to log in, list their activities, and print them out. However, this is not an official part of their Villanova University transcript and the data are not verified.

		IIA1a_txt: Our four colleges and School of Law place unique emphasis upon defining Service Learning courses. The essential commonality is that all Service Learning courses offered require extramural work relating to community engagement, ordinarily involving service in disadvantaged communities.  In particular, the Office of Service Learning, rooted within the College of Arts & Sciences, employs the following definition, “Service learning courses … connect course objectives with opportunities to meet the needs of people in underserved communities or work with agencies which advocate for the poor and/or care for the environment. Integration of theoretical knowledge and experiential learning in the community provides a context for critical and constructive thinking and action that promotes the common good.”The process for indicating service learning courses occurs at the department level as Chairpersons can identify Service Learning offerings.  Courses that Chairs classify as Service Learning are labeled as such in the course catalog. The information given for questions 1b through 1d is from the most recent academic year, Fall Semester 2007 through Spring Semester 2008, undergraduate only.  Faculty represent full-time faculty. Information provided in question 1e is from Fall Semester 2007 only, undergraduate only. 

		IIA1b_1: 80.00000000

		IIA1b_2: 3%

		IIA1c_1: 14.00000000

		IIA1c_2: 38%

		IIa2a_txt: Academic life at Villanova, which is focused on undergraduate, graduate and continuing education, and based on discovery and learning, is inspired by the rich heritage of the University’s history and mission, and is grounded in our Catholic-Augustinian commitment to holistic education aimed at "transforming minds and hearts."  These values are the basis for our Educational Goals and Objectives as well as the current Academic Strategic Plan.Among the University’s institutional (campus-wide) Educational Goals and Objectives for all students are the following:OBJECTIVE: Villanova graduates will (1) recognize the multidimensionality of human problems and cultures, as well as the interrelatedness of knowledge and (2) demonstrate their awareness of the existence and value of multiple modes of inquiry and approaches to knowledge. OBJECTIVE: Villanova graduates will (1) manage conflicts productively; (2) work together in teams to accomplish common goals and further the common good; and (3) motivate and coordinate the efforts of others to work toward common goals. OBJECTIVE: Villanova graduates will (1) demonstrate incorporation of ethical and moral principles in decision making; and (2) demonstrate learned values through service to others, especially the poor and disadvantaged. 

		IIA1d_1: 46.00000000

		IIA1e_1: 769.00000000

		IIA1d_2: 8%

		IIA1e_2: 12%

		IIA2b_txt: Learning outcomes reflect Villanova’s educational goals and objectives, with a commitment to the common good and service to others.Engineers develop “ability to design… within realistic constraints such as economic, environmental, social, political, ethical, health and safety, manufacturability, and sustainability” demonstrate “knowledge of contemporary issues” and understand “the impact of engineering solutions in a global, economic, environmental, and societal context.”Nursing outcomes include providing service to internal and external communities and developing a global perspective concerning health care and the human needs of a multicultural society.Arts & Science students gain “a sense of the importance of values and the moral responsibility of caring for others and working for the betterment of society” and prepare “to regard themselves as citizens living in a democratic society, as belonging to a world community, replete with communal responsibilities.”  Peace and Justice Education seeks “to help students learn about corrosive social structures and articulate models more supportive of peace and justice.” Law students “become aware and part of the people, cultures and causes around them…with a strong sense of their public responsibilities.”Business students “understand the concepts of social and environmental responsibility and their implications for business decisions."

		IIA2c_txt: The student learning outcomes cited above are assessed to the degree that all student learning outcomes at Villanova are assessed.  Indirect assessment techniques include the use of evaluations, student surveys, student reflection and journaling, and student portfolios.  Direct assessments include the evaluation by faculty and other experts of student projects and the products of student capstone experiences.  Given that a number of student capstone project efforts (particularly in the Colleges of Engineering and Nursing) include a service learning component and a focus on addressing the needs of others, the involvement of students in community engagement at Villanova, through their curricular experiences, is indeed assessed.  In addition, as noted elsewhere throughout this application, assessment is a critical piece in the work of the Office of Service Learning in the College of Liberal Arts and Sciences, and the courses and activities coordinated through it, as well as in service learning educational opportunities afforded through Campus Ministry.  Campus Ministry is particularly engaged in the service learning activities of the Colleges of Engineering and Nursing and the assessment thereof.

		IIA2d_txt: Assessment data generated in the area of community engagement are employed in the same way as other academic assessment data are used at Villanova.  That is, assessment data are analyzed to evaluate the effectiveness of meeting intended educational objectives and outcomes, of realizing college and departmental goals for student learning, and effectively delivering courses, curriculum and educational experiences.  Villanova has a long history of analyzing and sharing assessment data appropriately at the university, college and departmental level.  In turn, data have been used to inform the revision of existing and the development of new courses, programs, experiences and curriculum.  Case in point, Dinehart and Gross' study assessing technical and personal objectives of their capstone course (See II.A.4.), which includes working with Amigos de Jesus orphanage, has greatly informed the curriculum and the service trip. These efforts have focused primarily on the evaluation of service activities and the reflections of students engaged in them.  Likewise, it was in response, in part, to evaluative comments and observations offered by students completing their first year of study at Villanova that our Sophomore Service Learning Community was created.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research: Villanova supports extensive student research, but does not have a specific program designed to encourage student research expressly aimed at community engagement.  Nevertheless, there are multiple examples of student research addressing communal concerns. One example of the scholarship cited in section II.B.5 was conducted by a team of engineering students. In addition, an undergraduate chemistry major has studied links between the use of certain chemicals in cars and developmental conditions in children and a finance student has researched the potential of microfinance to help alleviate poverty. Student Leadership: In our Sophomore Learning Community, 33 student leaders provide planning, feedback and coordination with community partners. Leadership opportunities are also present in other colleges. Perhaps most prominent is the engineering senior capstone class that works with Amigos de Jesus orphanage in Honduras; senior representatives from ten student sub-teams travel to the orphanage and, upon returning serve as leaders of their sub-teams to execute the construction design projects for Amigos. This project intentionally includes several juniors on the trip to insure succession planning.Internships/Co-ops: Villanova’s students participate in a variety of community engagement internships and clinical placements in counseling, education, human services, law, nursing and public administration, etc.  In a particular cross-college effort, Modern Languages offers the Villanova University Spanish Internship with Villanova Law School Clinics, a unique experience for students interested in helping the Hispanic community, while using their Spanish.Study Abroad: All students going to London for the semester are required to enroll in a service-learning program.  For AY 08, we had 23 students in this program. Villanova students in London work with Streets Alive, a Theatre Company that helps young people who are in housing crises. In addition, some of the external study abroad programs Villanova utilizes embed service-learning in program structures.

		Core Courses: On

		First Year Sequence: Off

		In the Majors: Off

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: CORE COURSES: Villanova’s core courses reside almost completely in the colleges. The Nursing College, by its very nature embodies service. Undergraduates’ classroom experiences are bolstered by seven practica courses in clinical settings from Philadelphia to the Shoshone Indian Reservation (Nevada) to underserved third world populations. The Sophomore Learning Community manifests the College of Liberal Arts and Sciences commitment while the Engineering College has already committed to redesigning its curriculum with service learning becoming a required first year component in 2009. Certain CAPSTONE COURSES envelop service learning. Some are self-standing like the finance class where students partner with local non-profits, apply business skills, and develop plans. Others, although not de jure are de facto deeply woven into the departmental culture such as required Senior Team Design Projects in Mechanical Engineering where for several years altruistic undertakings account for 20% to 25% (e.g., “Micro-Hydro-Electrification for Rural Development in Philippines,” “Adjustable Ramp for Wheelchairs”).         On the GRADUATE level, as expected, internships are required in traditional areas (Counseling, Education, Public Administration); however, most students commute, (unlike the residential undergraduates) making it challenging to initiate service learning courses. In terms of community engagement the Law School is a flagship supporting a host of programs and curricular offerings. For example, in the Clinic for Asylum, Refugees and Emigrant Services, law students represent refugees who have fled human rights abuses in their home countries while in the Farmworkers’ Aid Clinic (first student clinic of its kind) students assist indigent agricultural workers, mostly Spanish speaking. Indeed, of our 226 law graduates, in 2008, 74 (32.74%) took clinic and/or public interest-related course work with many enrolling in more than one course in this area (these 74 students were awarded a total of 680 credit hours for their work).

		IIA4_txt: Villanova has produced scholarly work in this area for several decades. In Spring 2008,Academics, our journal dedicated to “reflections on teaching and learning at Villanova,” featured “Villanova academics at the service of society.”  Two of nine represented curricular engagement:1) Nursing College’s Unity Clinic – free health care clinic 2) Management Essentials - students work with non-profits on projects of permanent valueOther examples:Dinehart & Gross (Civil & Environmental Engineering), “A Service Learning Engineering Capstone Course and the Assessment of Technical and Non-Technical Objectives,” accepted for publication, Advances in Engineering Education: A Journal of Engineering Education ApplicationsKeech, McKenna, McDermott & Levy (Nursing), "Promoting a Global and Environmental Perspective of Nursing & Engineering Students: An Interdisciplinary Intervention in Nicaragua," accepted presentation, APHA Annual Meeting & Exposition, October, 2008, San Diego Nydick & Wright (Management), “Mobilizing Students for Community Service: Using Management Science to Allocate Disaster Relief Donations,” 2008, submitted Interfaces  (students use analytic hierarchy process to allocate disaster relief funds raised after visiting Katrina sites)Olson, (Finance) “Applying Corporate Responsibility to the Finance Curriculum: Working with Non-Profit Organizations,” Paper presented Financial Education Association Annual Meeting, 2007 (course partners with Breast Cancer Foundation) Sipior (Management), "Engaging Students through a Service Learning Approach to Website Development," Proceedings of Decision Sciences Institute, San Diego, 2002. (students trained low income housing residents in web design; nominated by U.S. Department of Housing & Urban Development for "Best Practice" Award) Weingarten (Nursing), “Service Learning Provides Practical Strategies for ‘Real World’ Nursing Education,” Professional Nursing Education Group national conference, Atlanta, 2004  (longstanding partnership with Philadelphia public school wherein seniors teach health promotion) 

		learning centers: Off

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: Off

		other (specify: Off

		IIB1_txt: TUTORING AND MENTORING: Our students, as noted, perform extensive tutoring/mentoring with economically disadvantaged young persons. Students offer services at several learning centers (e.g., Hickman Temple Day Care and Learning Center) but most tutoring occurs at approximately ten elementary and high schools, four community centers, and several churches/synagogues with after-school programs, including Protestant and Jewish congregations. A particularly innovative program involves 35 to 40 students, most in our honors program, who offer online tutoring/mentoring to 170 students in School of the Future, a forward looking Philadelphia public school.NON-CREDIT COURSES are offered in several fields. Our Nursing faculty/students offer health education in Philadelphia as well as several needy areas in the US and in third world countries. Between five and twenty computer science/math/biology students per year have been involved since 1998 at the Julia de Burgos Elementary School in Philadelphia teaching computer classes for Latino/African American 8th graders. This year the 8th graders will receive computers that have been repaired by Villanovans. For the last two years, OPTIR staff has offered a four class series in program evaluation to board members and directors of grass roots agencies.EVALUATION AND TRAINING are offered in several forms. For decades our nursing students have been producing approximately ten assessments of health factors in local communities; and, presenting findings/suggesting interventions around empirically validated risk factors. For over 15 years, the OPTIR staff has been offering training sessions to non-profits in program evaluation. Library staff host outreach programs to local schools and workshops for area teachers. Many other efforts occur in response to specific needs. For example, a sociologist is currently working pro bono doing needs assessment for an inner city parish, while three members of our IT staff are training another parish in developing a strategic plan emphasizing technology in a pastoral mode.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: As noted throughout this document, community outreach is a major focus of Villanova CO-CURRICULAR STUDENT SERVICE activities. Villanova pays a sizeable portion of WORK STUDY stipends ($106,000) to students who work at area non-profit agencies.The public is welcome to many CULTURAL OFFERINGS. Prominent speakers/events attract roughly 2,000 community members yearly. Exhibitions in the Art Gallery are open to the community and about 6,500 residents visit annually. 7,000-10,000 people attend Villanova Theatre productions each year. Villanova’s campus is a certified national arboretum attracting over 500 community residents every year. ATHLETICS FACILITIES (fitness centers, aquatics, outdoor/indoor courts, track) are open to residents of the community. The Pavilion, home for most of the University’s indoor sports, hosts graduation ceremonies for area high schools for a nominal cost.Falvey LIBRARY sponsors programming enriching the intellectual life of the campus and local community. The public is welcome to visit Falvey for research or pleasure reading, and can obtain library borrowing cards. Special events are open to the public (book readings, lectures). Falvey serves nearly 1,200 visitors per year from the area.Villanova shares TECHNOLOGICAL RESOURCES with local organizations. These range from faculty, staff and students offering technological assistance to the use of Villanova computers and equipment. In a partnership with North Light Community Center, Villanova technologists re-designed the Center’s website while our graphics staff handled sophisticated mail merges for funding solicitation. FACULTY CONSULTATION adds value by bringing a range of skills to community engagement and keeping faculty up to date. Primarily ad hoc, our faculty consult with educational, health, human service, public administration and other areas. Our main formal vehicle is Center for Church Management, within the Villanova School of Business, which has gained national prominence in helping dioceses/parishes achieve good stewardship which requires sound business practices. 

		IIB4a_txt: The very nature of partnerships connotes “mutuality” and, as noted, is done continuously at Villanova through the cross-university mechanisms described (see I.B.6.) and through the numerous departments and small groups that also sponsor community engagement. For example, our Saint Thomas Day of Service site committee works with the 60+ partners to hear their needs for the day and to reciprocally develop task/material checklists as projects are defined by our partners. The same reciprocity holds true for our other major coordinating mechanisms in Student Life, Campus Ministry and Sophomore Service Learning Community.Another example is Villanova’s degree programs at The Pennsylvania State Correctional Institution at Graterford (SCIG).  Begun in 1972 and funded by the University, the program enhances the quality of life and life of the mind for a population that is often overlooked.  Enrolling between 100-125 inmates per year, the University has conferred about 30 bachelor and 35 associate degrees over program's history, allowing us to celebrate and recognize the sacredness of persons who are often forgotten.  According to prison officials, anecdotal evidence suggests that graduates are often positive prison leaders. The program also affords Villanova students opportunities to tutor inmates and is being expanded to include a one-year college-prep program.  However, perhaps we have not devoted sufficient attention to the scores of smaller projects like the person in IT who for two years, every two months, has been collecting and mailing small gifts to soldiers in Iraq; the secretary who each Christmas leads a project to raise several thousand dollars and purchase gifts of warm clothing for needy children; the fact that each and every one of our 23 varsity athletics teams does an annual service project. All these leaders and groups work in close relationship with their partners in both giving and receiving (the latter, “receiving” is highlighted in our service learning classes and often on projects by group reflections/prayers before and after after service).

		IIB4b_txt: Villanova recognizes that completing the feedback loop is essential. We systematically do this with our community partners. Because aggregate data are generic and often fail to capture particular site circumstances, the primary feedback mode is at the individual level – direct communication between the Villanova coordinators and the site liaison (see I.A.3a., “mechanisms for systematic assessment of community perceptions” and I.B.6. “does the community have a voice” in planning).With regard to the service learning classes, particularly in Nursing and our Service Learning Community, specified faculty and administrators regularly meet with the partner and share assessment data. For example, the Director of Service Learning directly involves community partners in planning and assessment via monthly in- person or phone contacts, bi-annual group meetings as well as semester evaluation meetings to assess the partnership and develop plans. It is clear that this assessment is a two way street with the partnership in toto being assessed in a context of mutuality. Likewise in Student Life and Campus Ministry, feedback is built into the process. As noted in I.A.3a., “Assessment is specially tailored to each program.” The Student Life Community Service Coordinator conducts an evaluation visit with each agency on site once per semester, drawing upon data from: 1) Monthly Team Leader Evaluation Forms; 2) Participant Evaluation Forms each semester; 3) Agency Evaluation Forms. The Associate Director of Campus Ministry maintains intensive communication with service site contact persons through “phone/email communication, before, during and after” each service trip.  The feedback process is informed by data collected via questionnaires that students, and in many cases, the community partner completes.

		IIB5_txt: The Academics publication (see II.A.4.) also contained articles on the following Villanova partnerships: • “Living Laboratory Helps Local Governments Address Stormwater Management Challenges” (partnership with Pennsylvania Department of Environmental Protection) • “The Center for the Study of Church Management; Serving as a Resource to the Catholic Community”• “Mentoring: Local Students to Become Tomorrow’s Engineers”  (VESTED Program partnering with local middle/high schools)In addition selected examples of scholarship include: Clark, Kendall, Sindelar, (Engineering students), “Testing Efficacy of FAME Profiling for Predicting Sources of Fecal Pollution,” Winner 2008 Pennsylvania Water Environment Federation Student Research Award (improving microbial water quality, in collaboration with a local watershed organization)Copel (Nursing), “Spiritual distress: The lived experience of women in abusive relationships who sought spiritual guidance,” Issues in Mental Health Nursing 29:115–130, 2008 (partnered with several mental health clinics)Fleischman (Computing Sciences) will present "Getting to the Other Side - Beyond the Digital Divide," at the 10th Annual ETHICOMP Conference, University of Pavia (Sept. 2008).  At the 9th Conference (March 2007), at Meiji University, Tokyo, he presented the paper, "A Collaboration to Promote e-Inclusion of Low Income Students." (describes aspects of Villanova collaboration with Burgos Elementary School, Philadelphia)Jones (Engineering), Gravity-Driven Water Flow in Networks: Theory and Design, to be published Fall 2008, John Wiley and Sons. (Inspired by engineering faculty/students service trips working with partners in Nicaragua and Thailand to provide clean drinking water to remote villages) Kelley (Public Administration), “Evaluation Capacity Building at the Grass Roots: A Foundation-Funded Model,” Eastern Evaluation Research Society, 31st Annual Conference, Absecon, NJ, 2008. (Described partnership with Phoenixville Community Health Foundation offering training to non-profits in program evaluation).

		III1_txt: The Villanova team that composed this application set a goal of building a one-page “Project Profile” for each discrete community engagement/service/service learning project. One-time, single-event projects were excluded. Each template contained the following descriptors:  Name of Project, Year Begun, Sponsoring VU Office/Individual, Description of Activity (including type/number of persons served), Location, Villanova Participants, Planning/Assessment, Funding/Fund Raising The influence of the Carnegie partnership Grid, item III.B.5 is not coincidental. The products of this methodology will not evaporate; rather, we have agreed that OPTIR will update the templates and add new ones annually thus creating a vibrant database which, for the first time, incorporates a comprehensive, cross-campus profile of our community engagement activity. Not only is the database an excellent source of information, but we anticipate it being utilized to build alliances and networks, share resources, spot gaps, assist in funding applications, and other important functions.  In fact, the database has already been used to supply information to our Affirmative Action officer to complete a governmental form regarding Villanova’s community service activities.II.A.3.b. The School of Business is beginning to increase its focus on community engagement in the curriculum as reflected in the corporation of such into a Management Essentials course, the recent trip by students in a Global Corporate Responsibility course to Nicaragua to be immersed in the reality of world poverty, and the development of the Center for Responsible Leadership and Governance, in addition to the other initiatives described elsewhere in this application.

		III2_txt: Three areas come to mind here.1. It may be informative for Carnegie to ask is there are any DISTINCTIVE POLICIES or practices that the institution considers germane to its community engagement. What comes to mind here is our personnel policy which: “…encourages full-time staff with one year of service to participate in University sponsored trips up to a maximum of five days per academic year, with full pay and benefits and no charge to their vacation benefit.”2. We tried to stay 100% on point with your request for faculty scholarship associated with specific “curricular engagement achievements” (II.A.4) and specific “outreach and partnership activities” (II.B.5). Carnegie might consider requesting examples of scholarly work at a more macro-level. Dozens of our faculty publications, presentations, reports deal with curricular engagement and community/social issues that transcend individual partnerships such as:Payne, Gottfredson, and Kruttschnitt, (2008, in press). “Girls, Schools, and Delinquency” in Margaret Zahn (ed.) Girls and Delinquency. Temple University Press.Toton, Suzanne C., (2006). "Justice Education: From Service to Solidarity," Marquette University Press.Another area to think about is whether brief information should be collected on major events, such as:• Villanova’s upcoming International Interdisciplinary Conference on Sustainability.• The recent Regional Workshop on Ethics in Public Service, which attracted over 20 public officials.• The recent Summit on the Villanova Urban Storm Water Partnership, where Congressman Joe Sestak addressed local municipal managers.3. We fully understand Carnegie’s emphasis upon soliciting factual, documentable and oftentimes quantifiable information. However, we did find it a bit constricting in describing our Augustinian tradition. This heritage, which traces to Augustine of Hippo (354–430), is vibrant and animates Villanova. Our University patron, Saint Thomas of Villanova, Spanish Augustinian Bishop, was revered for his commitment to the indigent. At Villanova, community engagement is our élan vital; it not something we do, it is something we are. In this sense, mission and community engagement/service are symbiotic.

		III3_txt: We found the boxes and word limits challenging, but manageable, appropriate and helpful, compelling us to write succinctly and thoughtfully. While we wholeheartedly recognize Carnegie’s need for targeting questions with precision, we did find the questions at times to be somewhat repetitive. We were very careful to stay strictly within the word limitations. However, shortly before submission of the application, we realized that when copying text into the boxes on the PDF form provided, we were often slightly over limit. Upon inquiry, we learned from staff at Carnegie that the word limits were actually estimates based on the number of characters associated with word counts, and not the actual number of words themselves. Communicating this ahead of time, including especially the character limits, would have eliminated the need for trimming text late in the process. We would also suggest that Carnegie consider either expanding or moving its data collection period. Indeed, it was difficult to reach colleagues, particularly academics, after the spring semester ended in early May.  Likewise, it was problematic contacting others during the later summer months due to vacation schedules. Please note that in conversation with Carnegie staff, we asked if we should include web links describing various components (e.g., strategic plans, specific programs). We were advised not to do such because it would dramatically increase submission review time. Therefore we have not included such. Finally, there are many positive benefits resulting from this process that go beyond classification, and we are sincerely grateful for having been afforded this opportunity. As other institutions have commented, the application is an opportunity to record community engagement across the University – a first for Villanova. But beyond chronicling, as noted above, Villanova has built a dynamic database which will endure and add utility. The process has sparked action on other levels as well. A cross-functional team has been established to look into assessment of community engagement activities. Several colleges now intend to do a better job in designating courses as Service Learning. In conclusion, a community celebration is being planned which will bring together the scores of colleagues, across academic and co-curricular departments, who contributed to this report, building even further a sense of community, commitment and collaboration.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  



Yes

Yes_2

Yes_3

Yes_4

Yes_5

Yes_6

Yes_7

Yes_8

Yes_9

Yes_10

Yes_11

Yes_12

Yes_13

Yes_14

Yes_15

Yes_16

Yes_17

Yes_18

Yes_19

Yes_21

No_22

Yes_24

Yes_25

Yes_26

Yes_27

Yes_28

Yes_29

Yes_30

Yes_31

Yes_32

Yes_33

		PrintButton1: 

		Name: Marshall Welch

		Title: Director

		email: mjw6@stmarys-ca.edu

		City: Moraga

		State: California

		Institution: Saint Mary's College of California

		president: Brother Ron Gallagher

		address: 1928 St Mary's RoadMoraga, CA  94575

		Phone: 925-631-8135

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Limit to 100 words1. At Saint Mary's we believe that teaching is a tranformative practice, a belief rooted in our Lasallian tradition and the longtime stewardship of the Christian Brothers. To teach — and learn — in the Lasallian tradition is to broaden the reach of education, promote social justice, and pursue scholarship in a community of equals. A distinctive mark of a Lasallian school is its awareness of the consequences of economic and social injustice and its commitment to the poor. (From: The Brothers of the Christian Schools in the World Today: A Declaration).  The college employs the Lasallian motto: Enter to learn - leave to serve.

		IA2_text: Limit to 300 wordsA salient tradition of recognition and celebration is the annual De La Salle Week.  This annual program includes opportunities for community building, education, service, celebration, and recognition.  The week is organized by the Mission & Ministry Center, the Office of Mission, and a wide coalition of programs, departments, and student leaders.  Engaged faculty fellows are showcased at a reception hosted by the Provost and CILSA.  A monograph of engaged scholarship is published and distributed.

		IA3a_text: Limit to 400 wordsThe Catholic Institute for Lasallian Social Action (CILSA) is the institutional mechanism for coordinating all community engagement programming, including assessment of service-learning.  A staff member is dedicated as community partnership coordinator who tracks all courses.  CILSA incorporates a community satisfaction measure for each service-learning course.  CILSA established a Community Advisory Board (CAB) in Spring of 2008 consisting of experienced and committed representatives from community agencies.  CAB will assist in developing, implementing, collecting, and interpreting community partner assessment of the institution’s engagement with the community.  A newly created student position known as an Engaged Learning Facilitator (ELF) provides leadership opportunities for students to serve as a liaison between faculty and community partners.  The ELF conducts on-going communication/feedback with partners, culminating with an exit interview.  Likewise the Bonner Leader an Jumpstart programs incorporate comprehensive feedback loops to monitor their activities and impact.  

		IA3b_text: Limit to 300 wordsYes, aggregate data are used to review, improve, and expand existing courses and programming efforts.  

		IA4_text: Limit to 300 wordsAll marketing materials articulate 5 Lasallian principles which include explicit statements regarding “care for the poor and social justice.”  The 5 Lasallian principles are: Faith in the Presence of God, Concern for the Poor and Social Justice, Quality Education, Inclusive Community, and Respect for All Persons. 

		IA5_text: Limit to 300 wordsThe most recent and significant evidence of institutional commitment to engagement was the inclusion of two major components of a campus-wide initiative to create a core curriculum that includes “common good” and “community engagement.”  Another indicator of institutional support is the allocation of funds from the AVP to support service-learning, Community-based research (CBR), and social justice courses.  The 2008 Spring State of the Campus Address by the President acknowledged the work of CILSA, the participation and progress of the “Walk the Talk” grant as part of AAC&U’s initiative on Personal and Social Responsibility and for St.Mary’s inclusion on the American Council on Education’s Presidential Honor Roll with Distinction for innovative and effective community service and service-learning programs.  This distinction was recognized through a letter from Sen. Barbara Boxer.  All marketing materials explicitly state the value and mission of social justice.  

		B1_text: Limit to 400 wordsCILSA is the campus resource to develop, implement, coordinate, and assess engaged educational experiences that promote and integrate intellectual inquiry into matters of justice and equity in our society.  Housed in Academic Affairs, CILSA coordinates service-learning, social justice curriculum, community-based research, and civically engaged student leadership.  CILSA assists faculty, students, and community agencies in forming and maintaining educational partnerships that address mutually beneficial needs.  Key guiding principles for engaged educational partnerships include: collaboration, reciprocity, diversity, orientation and preparation, supervision, on-going communication, meaningful action, community voice, reflection, intellectual rigor, and accountability.  CILSA also coordinates the Social Justice Coordinating Committee (SJCC) which oversees the development of courses that meet specific benchmarks to receive official designation as a Social Justice course.   CILSA has 6 full-time staff members: director, associate director, community engagement coordinator, engaged student leadership (Bonner Student Fellows), Jumpstart coordinator, and an office manager.   

		B2a_Text: Limit to 50 wordsCILSA receives funds from the Vice Provost of Academics for program/course initiatives.  Likewise, the institution provides a base budget for CILSA staff and operational costs.  The Cummins Institute on campus funds and sponsors joint efforts to promote social justice.

		B2b_text: Limit to 200 wordsThe institution has received a grant from AAC&U to participate in the Core Commitments project.  CILSA also receives Learn and Serve funds to promote community-based research/service-learning courses.  CILSA also receives annual enrichment grants from the Bonner Foundation.  Additionally, CILSA houses and oversees an Americorp Jumpstart grant.  CILSA has just established a development board to work with campus development to begin strategic fund-raising to endow the center and specific programs.  

		B2c_text: Limit to 200 wordsCILSA has received funds from supporting donors to purchase 3 vans.  We have received annual enrichment grants from the Bonner foundation.  CILSA established a development board in Spring 2008 to assist in fundraising and “friend-raising.”  A strategic plan with specific goals has been drafted to endow the center and related programs, including student scholarships and fellowships, and faculty fellowships.  CILSA has an ongoing partnership with the campus office of advancement and development to identify and solicit extramural funding from foundations and other sources.  

		B3a_text: Limit to 400 wordsCILSA and the Social Justice Coordinating Committee (SJCC) created and implemented an inventory in spring 2008 to identify and track various forms of community engagement and social justice activities.  The members of the SJCC distribute and collect the inventory information from their respective offices and programs for several years.  CILSA has monitored all service-learning and CBR courses, Americorps activities, and co-curricular service activities/projects.  CILSA monitors/tracks student demographics of major, year in school, and hours of participation in engaged pedagogy for its annual report.  The data/information assists in improving programming as well as expanding academic programs.  A newly created and implemented inventory of courses and programs assists in documenting efforts.  The newly established Engaged Learning Facilitators (ELF) program will be used to conduct qualitative interviews with community partners for formative and summative evaluation.  

		B3b_text: Limit to 300 wordsThe data have been instrumental as evidence to justify expansion of programming.  The information has been used for internal and external leverage of funds and resources for continued program development.  These data are also used to help guide faculty in developing, implementing, and assessing the impact of their S-L and/or CBR courses.  Likewise, the data assists CILSA in monitoring the quality of community sites - working with partners to enhance community-based experiences or to terminate partnerships that have not progressed to levels of satisfaction.   

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Limit to 200 wordsIncreased enrollment in the major/minor in community justice coupled with the highest percentage of student enrollment in the national Lasallian volunteer program after graduation.

		B3d2_text: Limit to 200 wordsEnd of semester/year reports from faculty that include list of publications and/or presentations by faculty regarding their service-learning and/or CBR courses.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: Limit to 200 wordsProducts developed in service-learning courses used by agencies + reading readiness performance scores gathered from Jumpstart sites.  

		B3d4_text: Limit to 200 wordsCreating core curriculum requirements addressing “common good” and “community engagement" coupled with participation in AAC&U Core Commitments program leading to incorporation of Personal and Social Responsibility curriculum.  

		b3e_text: Limit to 300 wordsIt is used for program planning and reports to donors/alumni. CILSA provides on-going technical assistance and professional development to faculty through an engaged faculty cohort.  The collected data provide valuable information to shape and influence the professional development program, which in turn, impact faculty work in developing, implementing, and assessing their service-learning and/or CBR courses.  Likewise, the data help guide current efforts in establishing the new Core Curriculum with particular focus on the "common good" and "community engagement."   Programmatically, the data are also used to inform and guide the Social Justice and Community Major/Minor program and engaged courses during the Jan-term program.  

		B4_text: Limit to 200 wordsThe newly created Core Curriculum relied on the data to include the “common good” and “community engagement” components.  Understanding cultural and social differences is a necessary foundation for promoting mutual respect among members of diverse communities. However, understanding alone is not sufficient.  Active engagement with persons and communities whose perspectives and experiences are different from our own is essential to building understanding and respect. Reflecting the college’s mission, the curriculum offers multiple opportunities for students to live and engage with communities built on different histories, cultures, and experiences from one’s own.   Students who graduate from Saint Mary’s will: have developed a capacity for listening to and communicating with persons whose backgrounds are different from their own;have actively participated in a project or program in a community different than their own;

		B5_text: Limit to 300 wordsCILSA provides extensive technical support and professional development to faculty.  Staff meet/consult one-on-one with faculty to develop and implement service-learning courses and/or CBR projects.  On-going, regularly scheduled workshops on provided on various topics such as “Service-Learning 101,” establishing and maintaining community partnerships, publishing and presenting strategies, preparation for promotion/tenure review, IRB proposals, reflection, and college student stages of development.  The CILSA website provides informational materials such as FAQs, sample syllabi, and related links to other organizations.  CILSA also provides an annual retreat for faculty to reflect on their engaged scholarship and personal vocation.  A CILSA staff member is assigned to coordinate and oversee these activities.

		B6_text: Limit to 300 wordsA CILSA staff member is dedicated to interact with community partners to help in planning and formation of SL classes and CBR projects.  CILSA established a Community Advisory Board (CAB) in Spring of 2008 consisting of experienced and committed representatives from community agencies.  In addition to advising CILSA, the board will host and sponsor networking and professional development workshops for community partners to learn more about engaged pedagogy, community-based research and how to work with faculty and students.  A CILSA staff member is assigned to coordinate and oversee CAB activities.  

		SD1_text: Limit to 300 wordsAll newly posted faculty positions articulate the overall Lasallian mission of the college which includes social justice.  Each candidate has an interview with the Assistant Vice Provost for Academic Affairs at which time social justice and engaged pedagogy are discussed.  New faculty members are introduced to CILSA and the social justice mission of the college during faculty orientation.  RPT criteria for service includes social justice in the community as an option.  

		SD2a_text: Limit to 300 wordsThe challenge at the present time is the vague nature of ALL language regarding promotion and tenure.  Service-learning and CBR is alluded to under a broad umbrella of "effective teaching."  Currently, faculty must clearly articulate their work in their personal statement/professional portfolio with the guidance and support of CILSA staff.  Community outreach is mentioned under "service."  CILSA and the college as a whole is not satisfied with the current policy and language - see next box for elaboration.  

		SD2b1_text: Limit to 100 wordsA meeting is scheduled for fall 08/09 to discuss inclusion of engaged pedagogy and scholarship within criteria.  CILSA takes a major role advising faculty as they prepare the promotion portfolio to articulate their efforts as a form of engaged scholarship through workshops, support materials, and sample statements.  Many departments on campus encourage and reward engaged scholarship within their discipline and culture (e.g. Sociology, Religious Studies).  

		SD2b2_text: Limit to 200 wordsA meeting is scheduled for fall 08/09 to discuss inclusion of engaged pedagogy and scholarship within criteria.  CILSA takes a major role advising faculty as they prepare the promotion portfolio to articulate their efforts as a form of engaged scholarship through workshops, support materials, and sample statements.  Many departments on campus encourage and reward engaged scholarship within their discipline and culture (e.g. Sociology, Religious Studies).  

		SD3_text: Limit to 300 wordsStudents have a leadership role in two specific contexts.  The Community Engagement Council (CEC) is comprised of student leaders who call for and review student proposals for social justice/civic engagement initiatives.  The CEC creates its own review criteria and then provides modest financial awards to fund the approved proposals.  The CEC also works with staff at annual retreats to plan programming.  The Bonner Leaders are responsible for conceptualizing, proposing, developing, implementing, and assessing various community engagement programs both on campus and in the community.  Bonner Leaders essentially take on a staff position at local non-profit agencies.  These leaders meet every two weeks for "community time" to discuss/assess activities as well as participate in structure leadership development and reflection activities.  In addition to these specific contexts, student representatives are members of the campus-wide Social Justice Coordination Committee which oversees various initiatives on and off campus.

		SD5_text: Limit to 200 wordsWhile there is no governance committee per se, CILSA has a faculty advisory committee and the Social Justice Coordinating Committee that oversee curricular developments that include and incorporate service-learning, CBR, and social justice courses.  The Core Curriculum committee has an advisory committee that works directly with CILSA to implement courses to meet the new “common good” and “community engagement” requirements.  Similarly, the newly formed Community Advisory Board plays an important oversight role in community engagement.  

		SD4_text: Limit to 100 wordsNot at this time.  However the new criteria for designating SL, CBR, and social justice (SJ) courses will be included on course transcripts for the next academic year.  The new Honors Program will be implemented this academic year.  The program includes a Social Justice “strand” or emphasis.  Tentative plans include designation on student transcripts for enrollment in these courses and successful completion of the program.  

		IIA1a_txt: Limit to 200 wordsService-learning is a form of teaching and learning in which students engage in purposeful action that address community goals and through critical reflection to integrate the action with academic objectives to foster civic responsibility and social justice.Benchmarks for Service-learning:1) Reflection is integrated throughout the course, 2) Action is linked to course objectives and community goals through direct, indirect, or systemic efforts, 3) Students receive orientation to the identified action and community setting, 4) Student learning and community goal attainment are assessed, 5) The course is grounded on theoretical foundations, 6) The number of and distribution of action/service hours may vary by course objectives but should be integrated with the course curriculum to provide opportunities for personal and academic growth that is integrated with reflection and discussion within a range of 20 to 30 hours per semester.   

		IIA1b_1: 26.00000000

		IIA1b_2: 5%

		IIA1c_1: 10.00000000

		IIA1c_2: 27%

		IIa2a_txt: Limit to 200 wordsCommon Good - Students who graduate from Saint Mary’s will be able to• engage in ongoing conversations that help define and pursue social justice and the common good;• evaluate philosophical conceptions of justice and notions of social justice as they have been articulated by various faith traditions;• reflect critically upon issues of social and economic inequality in light of academic theories and their own personal experiences;• use the lessons of the academy to develop strategies that advance the cause of justice in our communities;• consider how personal choices and social structures impact natural resources and the environment.Community Engagement - Students who graduate from Saint Mary’s will• have developed a capacity for listening to and communicating with persons whose backgrounds are different from their own;• have actively participated in a project or program in a community different than their own;• have developed the capacity for reflection on their experiences and especially on how they influenced their behavior and values.

		IIA1d_1: 23.00000000

		IIA1e_1: 538.00000000

		IIA1d_2: 7%

		IIA1e_2: 14%

		IIA2b_txt: Limit to 200 wordsCommunity Justice Minor - This multidisciplinary minor, which is housed within the Departments of Sociology and Anthropology, incorporates field research and issues of social justice into the experiences and curriculum of students pursuing careers in social justice.  When students have completed the sociology program they will be able to:Understand sociological theory and methods and be able to apply theoretical explanations to empirical examples. Work independently to research secondary sources using library resources.  In addition, students will be able to collect and analyze primary data. Write research papers with a clear thesis statement with sufficient support for that thesis.  Also, write papers in accordance with the ethical and professional standards of the American Sociological Association. Examine their own lives in social context and assess how their lives are affected by the specific time and place in which they live. Employ critical reading, thinking, and writing skills that will allow them to research, analyze, and report on a social issue in a way that incorporates what they have learned while maintaining the their own authentic voice.  Express themselves with confidence in both written and oral communication.

		IIA2c_txt: Limit to 200 wordsOne-on-one student advising, capstone reports/presentations.  

		IIA2d_txt: Limit to 200 words

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: Off

		Study Abroad: On

		IIA3a_txt: Limit to 300 wordsDr. Robert Bulman – Sociology Research Methods.  Students form teams to conduct surveys, focus groups, interviews as a form of community based research.  Results/outcomes are utilized by community partners for programming/policy making.Dr. Patrizia Longo – Political Studies.  Student teams conduct community based research with non-profit organizations serving marginalized populations.  Results/outcomes are utilized by partners.  The Community Engagement Council (CEC) is comprised of student leaders who call for and review student proposals for social justice/civic engagement initiatives.  The CEC creates its own review criteria and then provides modest financial awards to fund the approved proposals.  The CEC also works with staff at annual retreats to plan programming. Professor Michael Barram – Religious Studies.  Co-taught a Jan-term course entitled, “Nicaragua & El Salvador: Religion & Politics in Conflict.”  The international study course resulted in one graduating student and another faculty member to establish a fair trade business with local artisans.  The course was integral to Dr. Barram’s year-long sabbatical research on biblical and theological perspectives on economic justice.  

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: Limit to 300 wordsCommunity engagement has been integrated with curriculum institutionally at three levels.  1) The newly instituted Core Curriculum has 3 broad learning goals: Habit of Mind, Pathways to Knowledge, and Habits of Being.  Each of these goals include 4 subcategories.  The Habits of Being goal includes Commitment to the Common Good and Community Engagement. Departments are currently working with CILSA to develop and integrate these components into coursework.  Engaged pedagogy of service-learning, community-based research and social justice across the curriculum fall is coupled with co-curricular activities through Bonner Student Leaders and Jumpstart.  2) The Honors program includes a strand focusing on social justice in which students’ capstone project targets a community need.  The student forms an advisory committee to guide the project working directly with the community partner.  3) the First Year Experience (FYE) program includes community service as an anchor experience in which freshman participate choose from an array of service/engagement activities throughout the year.  

		IIA4_txt: Limit to 300 words Dr. Steve Bachofer – Chemistry.  Students conducted soil samples at schools and homeless shelters resulting in presentations at SENSER Summer Institute August, 2007 and ACS Conference in Chicago August, 2007.Dr. Robert Bulman – Sociology Research Methods.  Students form teams to conduct surveys, focus groups, interviews as a form of community based research.  Results/outcomes are utilized by community partners for programming/policy making.Dr. Patrizia Longo – Political Studies.  Student teams conduct community based research with non-profit organizations serving marginalized populations.  Results/outcomes are utilized by partners.  Dr. Longo made a presentation, Service-Learning in the Curriculum at the Annual Conference of the Association of American Colleges and Universities, Long Beach in 2004. Professor Michael Barram – Religious Studies.  Co-taught a Jan-term course entitled, “Nicaragua & El Salvador: Religion & Politics in Conflict.”  The international study course resulted in one graduating student and another faculty member to establish a fair trade business with local artisans.  The course was integral to Dr. Barram’s year-long sabbatical research on biblical and theological perspectives on economic justice.  Professor Anna Novokav – Art History.  Professor Novakov made a paper presentation at the ISSOTL (International Society for the Scholarship of Teaching and Learning) annual conference in Edmonton in October entitled, "Inside/ Out: Theoretical and Practical Approaches to Connecting Community-Based Research with the Scholarship of Teaching and Learning."  Her coursework also resulted in a published book. 

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: Off

		evaluation support: Off

		training programs: Off

		professional development centers: Off

		other (specify: Off

		IIB1_txt: Limit to 300 wordsJumpstart 37 corps members• 7 Team Leaders• 1 Volunteer Coord.• 1 Program Ass’t• 1 year, 300 hours AmeriCorps award• 8-10 hrs/wk; FWS• Fall/Sp training course required• Tutor pre-school children in lower San Antonio and Fruitvale areas of OaklandMobilize peers via school-based group service projectsBonner Leaders 13 Bonner Leaders• 1 Site Coordinator at LEO Center• 2 Senior Bonner Interns• 1 year, 300 hours AmeriCorps award (consecutive commitments) • 8-10 hrs/wk; FWS• Work in Oakland, San Francisco, and Bay Area non-profits • Mobilize peers to engage in service; manage one-time group projects and ongoing service opportunities; promote social justice educationSt Mary’s College Literacy Learning clinic – Paden School, Alameda, CA.Students provide one-on-one tutoring to struggling readers in 4th & 5th grades from low-income families. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: Off

		library services: Off

		technology: Off

		faculty consultation: On

		IIB2_txt: Limit to 300 wordsSt Mary’s College Literacy Learning clinic – Paden School, Alameda, CA.Students provide one-on-one tutoring to struggling readers in 4th & 5th grades from low-income families. The Elfenworks Center for the Study of Fiduciary Capitalism is dedicated to producing both academic and action oriented research that explores the implications of the rise of institutional investors as the dominant owners of equity and debt capital.The Center for the Regional Economy helps bring together faculty and students at Saint Mary’s College with regional business, governmental and non-profit groups in support of the vibrant economy of the San Francisco East Bay.  The College’s mission highlights its concern for a sustainable economy and social development, and the Center provides a way for this mission to reach the local community.The School of Education’s teacher certification program has a comprehensive policy for selecting cooperating teacher education sites.  All practica settings must be Title I schools where pre-professionals demonstrate mastery of skills for certification.The Saint Mary’s College Leadership Center provides a unique setting for developing valuable leadership skills and capacities in individuals and organizations facing complex public and private sector challenges. Enhance leadership capacity within individuals, organizations and society at large. The Center endeavors to: 1) Explore innovative perspectives and practices of leadership to meet the challenges of the 21st Century, 2) Encourage values-based collaboration and strengthen communication to create better teams, 3) Embrace diversity toward optimal organizational learning and performance, 4) Provide networking opportunities for professional and career development. 

		IIB4a_txt: Limit to 300 wordsCILSA coordinates one-on-one consultation with community partners and the Community Advisory Board to promote and ensure reciprocity.  One-on-one consultation is an on-going process throughout the semester.  CAB meetings are conducted twice a year: once during fall and spring semesters.  This dialogue and exchange cultivates the reciprocal nature of the collaborative partnerships.

		IIB4b_txt: Limit to 300 wordsCILSA has established a Community Advisory Board of community partners to advise the institution and faculty on establishing, maintaining, and assessing community-based engaged pedagogy.  The coalition receives, in return, professional development during its meetings held twice a year.  CILSA staff also serves as a liaison between faculty and community partners, providing one-on-one consultations.  Service-learning courses include an assessment instrument, feedback collected and distributed by ELFs to faculty members.  Bonner Leader programs and Jumpstart programs include comprehensive and on-going assessment procedures.  

		IIB5_txt: Limit to 300 wordsDr. Steve Bachofer – Chemistry.  Students conducted soil samples at schools and homeless shelters resulting in presentations at SENSER Summer Institute August, 2007 and ACS Conference in Chicago August, 2007.Dr. Robert Bulman – Sociology Research Methods.  Students form teams to conduct surveys, focus groups, interviews as a form of community based research.  Results/outcomes are utilized by community partners for programming/policy making.Dr. Patrizia Longo – Political Studies.  Student teams conduct community based research with non-profit organizations serving marginalized populations.  Results/outcomes are utilized by partners.  Dr. Longo made a presentation, Service-Learning in the Curriculum at the Annual Conference of the Association of American Colleges and Universities, Long Beach in 2004. Professor Michael Barram – Religious Studies.  Co-taught a Jan-term course entitled, “Nicaragua & El Salvador: Religion & Politics in Conflict.”  The international study course resulted in one graduating student and another faculty member to establish a fair trade business with local artisans.  The course was integral to Dr. Barram’s year-long sabbatical research on biblical and theological perspectives on economic justice.  Professor Anna Novokav – Art History.  Professor Novakov made a paper presentation at the ISSOTL (International Society for the Scholarship of Teaching and Learning) annual conference in Edmonton in October entitled, "Inside/ Out: Theoretical and Practical Approaches to Connecting Community-Based Research with the Scholarship of Teaching and Learning."  Her coursework also resulted in a published book. 

		III1_txt: Limit to 400 words

		III2_txt: Limit to 400 wordsSt. Mary's College has been demonstrated extensive commitment and involvement over the past two years in promoting community engagement and social justice.   Much of our work is still in progress and evolving.  Our current participation with the AAC&U Core Commitments project designed to promote Social and Personal Responsibility is indicative of our efforts.  We will continue to integrate and institutionalize curricular products from that project.  Likewise, we are presently in the process of instituting two major initiatives: 1) a new Core Curriculum that includes a focus on the "common good" and "community engagement, and 2) an Honors program that includes a social justice emphasis/strand.  The college has invested significant human and financial resources through CILSA to realize and implement these programs specifically designed to integrate social justice across the curriculum.  A major accomplishment was the creation of the definitions and benchmarks for service-learning, CBR, and social justice within 7 months after the appointment of a new Director for CILSA.   In addition to establishing our new Community Advisory Board, the college is currently exploring the possibilities of establishing a physical presence in a highly impacted inner city neighborhood.  While this has not been realized at this time, the vision and efforts are indicative of the colleges focus on community engagement.  

		III3_txt: Limit to 400 wordsCuriously, there were some sections that asked for "too little" or "too much" documentation.  At times, our responses were succinct as we felt there was little more to report, which in turn, made us wonder if the brevity might penalize it.  While we understand and appreciate the need for specificity and detail, sometimes "less is more."  
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 


 12


 


 







 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
 
 
 
 
 
 
 


 


 30







B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: MissionCreate, share, and apply knowledge to make Iowa and the world a better place.  Apply knowledge to improve the quality of life for generations…with sensitivity and responsiveness to the needs of our state, nation, and world. VisionIowa State University will be the best at advancing the land-grant ideals and putting science and technology to work. Students will become broadly educated, global citizens who are culturally informed, technologically adept, and ready to lead. Faculty and staff will share a passion for creating, sharing, and applying knowledge to improve lives world-wide. Collaborations inside and outside the university community will flourish.

		IA2_text: The Fall Convocation and Awards Ceremony formally recognizes several community engagement efforts by presenting many of the following awards: International Service Award, ISU Award for Distinguished Service in Extension, Meritorious Service, Achievement by an Individual - Outstanding Extension effort, Team Achievement Award – Educational, Diversity Achievement, New Professional - Significant contributions to achievement of Extension goals by new professional, ISU R.K. Bliss Extension Award - Achievement by Extension staff in developing an overall or continuing extension education program, County Extension Education Director Excellence Award, 4-H Youth Development Program Director's Award, Scholarship and the Discovery/Engagement Partnership Award, Prevention Science Partnership Award, Regents Award for Faculty Excellence, University Professor - (Significant contributions that improved the university through demonstrated outstanding performance in research and/or creative activities, teaching and advising, or extension/professional practice), Wallace E. Barron All-University Senior Award - Alumni Association award to recognize outstanding seniors who display outstanding achievement in academics and university/community activities, and the Distinguished Alumni Award - The highest honor given to alumni who are nationally and/or internationally recognized for preeminent contributions to their professions or life's work. Individual colleges also provide awards for service and extension practice.In addition, ISU held a year-long celebration of the 150th anniversary of its founding in 2007-08.  The celebration included an ISU Sesquicentennial service project in all 99 Iowa counties and an ISU Day at the Iowa State capitol in Des Moines.  

		IA3a_text: ISU Extension regularly engages key constituents in ongoing dialogues about educational needs, possible partnerships, and program ideas. Representatives of key constituents include the Iowa Association of County Extension Councils, Citizens Advisory Council, Citizens for Extension, ISU Extension county councils, and partnerships with state and local government agencies and non-government organizations. Extension collects information through various mechanisms including the advisory councils, internal focus groups, external focus groups, open listening sessions, needs assessments, surveys, phone calls and email messages, and trade show interactions. Examples of mechanisms for assessment include the following:• Iowa has 100 ISU Extension county councils. Together, the county councils form the Iowa Association of County Extension Councils, which provide an avenue for interaction with local and state decision makers.• The Citizens Advisory Council counsels, advises, and evaluates Extension programs. The council is a key link between Extension administration and Iowa citizens.• Citizens for Extension is a statewide advisory network of Iowa citizens who want to strengthen the local presence of ISU Extension. These groups work locally to influence Extension programs and policies by learning what Extension can do for the county and hearing local success stories. These needs assessment processes are augmented by several mechanisms such as a Web-based survey of the general population and interviews conducted with key informants at state agencies and state-level organizations. Also, Extension staff are members of coalitions and taskforces at the state and local level that continually review and check changing needs against operational plans. State staff held conversations with individuals in more than 30 key state agencies and state organizations to share information and seek input.In addition to ongoing assessment of engagement perceptions, the institution uses additional activities to assess community engagement. For example, the Vice President for Extension and Outreach conducted a state-wide listening tour in 2006. The tour gleaned input from various constituents (e.g., community/business leaders, students, legislators, and clientele). The tour also included visits to ISU Colleges and select Community Colleges and Extension offices to determine current lines of communication, function, and composition and listen to concerns and ideas. Recurring themes from the conversations included economic development, community and family programs, and 4-H and youth programs.At the college level, advisory councils provide an effective link between the community and the individual colleges. These councils provide perspectives on colleges’ priorities, key initiatives and strategies, emerging issues, trends, and challenges. 

		IA3b_text: Iowa State uses extensive assessment of community perceptions of the institution’s engagement in the development of Extension’s Federal Plan of Work. Data from community and state meetings, as well as local community surveys are prioritized at the county level by extension education directors and the County Extension Councils. Program directors complete a similar process with state-level stakeholders. Needs are filtered to determine priorities according to fit with mission, vision, values, frequency counts, federal requirements, and program balance. Statewide project committees of staff are formed around each priority, providing updates to the input, outcomes, and impact of each priority.ISU not only uses assessment of community perceptions to shape its planning for engagement activities, but we also use feedback to refine programs and activities throughout the year. For example, ISU publishes an Annual Report of Accomplishments and Results resulting from the Plan of Work. The report presents the problem, response, impact, and contact information for each specified outcome in the Plan of Work. Examples of ways that ISU aggregates and uses assessment data of community members’ perceptions to review engagement activities include:• Participants in training activities are asked to complete a survey at the beginning and end of the training to assess their training needs and how the training series can be improved, as well as a self-assessment to identify specific knowledge and skills participants gained from the training.• Information from listening sessions and focus groups was used to review 4-H program policy and to review and revise goals and planned implementation strategies.Data gathered from college advisory councils support multiple engagement efforts including development campaigns, enrichment of academic programs, support of outreach and diversity programs, support of professional development and leadership programs, and career development efforts.

		IA4_text: Iowa State University collaborates extensively with our larger communities to exchange knowledge and resources. The following marketing materials highlight some of our collaborations:• The 2006 President’s Report “Where Breakthroughs Happen” provides stories of recent accomplishments and breakthroughs at Iowa State University. Examples such as sequencing of the swine genome to offer insights into disease treatment, developing lifelike virtual reality experiences that can aid urban planners, and developing a new bioeconomy provide examples of how ISU research impacts the community. This report is prominently displayed on ISU homepage.• The office of University Relations brochure “It’s a Fact” offers a general overview of Iowa State University. The 2007-2008 document provides examples of how ISU carries out its mission. It explains that Iowa State is where two key parts of the land-grant mission were born – Cooperative Extension and Home Economics Experiment Stations.• Extension’s 2007 Annual Report explains the relevance of Extension describing how “Extension is in Iowa, in every Iowa county, in sync with Iowans’ needs, and involved with advancing Iowa’s economy.”• The President’s Office and Institutional Research publish a brochure on the economic benefits of Iowa State University to the Citizens of Iowa. This brochure includes facts such as, “Iowa State is the source of $1.52 billion that is channeled into the Iowa Economy each year – more than six times the state’s annual appropriation to the institution.”• The Office of the Vice President for Research and Economic Development publishes a report of the economic development accomplishments and highlights of technology transfer activities. Included in this report are economic development interactions by county and highlights of initiatives.• Extension Community and Economic Development publish a quarterly newsletter called “Community Matters” for Iowa leaders. The newsletter highlights recent programs, developments in extension offerings, and new information sources.

		IA5_text: Engagement with the broader community is implicit in all five priorities of Iowa State University’s Strategic Plan, “Forward thinking 2005-2010,” and it is the primary focus of two of those priorities: Economic Impact and Iowa Life.  This priority is emphasized in many university publications, addresses by top administrators including the President, and in the active involvement of the university in external organizations, programs and activities.  Many of the university’s programs to strengthen the economy of Iowa are highlighted in the publication, Iowa State University: Economic Benefits to the Citizens of Iowa.  Following are some recent examples of other kinds of major engagement efforts by ISU. Sustainable Rural Livelihoods:  The largest ISU international development effort is the Center for Sustainable Rural Livelihoods, which started working in Kamuli district, Uganda, in 2004 with collaborators Makerere University and Volunteer Efforts for Development Concerns (VEDCO) to help farm families become more productive and improve living conditions.  Many ISU faculty and students have spent time in the district working on projects.  ISU President Gregory Geoffroy, Dean of Agriculture and Life Sciences Wendy Wintersteen and several other officials visited the district in 2006.  Admissions Partnership Programs:  ISU has Admission Partnership Programs with each Iowa community college, providing dual admission with ISU for students at those community colleges who plan to continue their education at ISU.  In 2008, the Executive Vice President and Provost served on an Inclusive Community Task Force that focused on changes that can be made by individuals and non-governmental institutions to foster greater understanding and better relations within the entire Ames community. In addition, the EVPP serves on the National Science Board, specifically assisting with the Commission on 21st Century Education in Science, Technology, Engineering, and Mathematics to develop recommendations for enhancing pre-K through 16 STEM education.

		B1_text: Iowa State engages with individuals, organizations, and communities with multiple educational opportunities and services. These efforts are coordinated in several ways.Extension, the institution’s outreach arm, is well integrated throughout Iowa State and has a close relationship with the academic colleges, centers, and institutes of the University. The Extension staff includes a Vice President for Extension and Outreach, an Associate Vice President, and an administrative cabinet of staff officers (marketing, personnel, finance, foundation), program directors, and area directors. University Extension has six program units, each headed by a program director. Most of the program directors have faculty appointments; some are associate deans within their respective colleges. Program directors are charged with statewide program leadership and co-supervise field staff along with areas extension education directors. The program areas include: continuing education and communication services, extension to agriculture and natural resources, extension to business and industry, extension to community development, extension to families, and extension 4-H Youth Development.The Office of the Vice President for Research and Economic Development coordinates all central ISU activities regarding industry interaction, technology transfer, and economic development. In addition, most of the interdisciplinary research centers and institutes report to the Vice President for Research and Economic Development.Iowa State University has an overall plan for engagement and service that covers a broad range of evolving community development, economic development, and technology transfer activities. This effort is coordinated by the Economic Development Council that includes representatives from the colleges, centers, and institutes.In 2005, the Division of Student Affairs created a new position entitled Coordinator of Leadership and Service.  This person is responsible for working with students to develop their leadership skills and provide community service opportunities.  This individual also helps to promote service-learning on campus by maintaining a Website devoted to this teaching strategy, meeting with faculty members interested in incorporating service-learning into their courses, and providing links to potential community partners.   The Center for Excellence in Learning and Teaching enhances curricular engagement through its mission: to support, promote, and enhance teaching effectiveness and student learning; encourage scholarship of teaching and learning; communicate the importance of teaching and learning to audiences; and serve as a catalyst for learning-centered education.

		B2a_Text: For fiscal year 2007, Iowa State University’s public service expenditures totaled $79,612,000. This amount represents 8.9% of the total university expenditures in FY 2007.

		B2b_text: The Office of the Vice President for Research and Economic Development tracks grants and contracts received by the university that support research, educational projects, financial aid, public service projects and construction. The vast majority of this funding is obtained through the efforts of individual faculty and groups. In fiscal year 2008, the sponsored funding awarded to Iowa State University for the purpose of public service or extension was $31,070,378. Sponsored funding sources include federal, state and local government, business and corporations, foundations and associations, individuals, and other universities and colleges.The citizens of Iowa value and support institutional engagement. Since 1992, more than 80 Extension councils have passed a county referendum that locks in the tax levy rate and provides for an annual increase of the maximum dollars available for Extension programming.Similarly, external support comes from businesses. In FY 2006, business and commodity groups provided $13 million for non-research activities including many projects that provide technical support and outreach to companies in the State of Iowa.

		B2c_text: Our current campaign is a historic $800 million comprehensive fundraising endeavor. Examples of priorities that focus on community engagement follow.• Extension seeks to raise $5 million to support three program areas that will make an extraordinary impact: Community and Economic Development, Families, and 4-H Youth Development.• The Center for Sustainable Rural Livelihoods (Agriculture and Life Sciences) empowers people in developing countries to improve their quality of life. Through internships, fellowships and service learning projects, students will tackle some of the world’s most significant problems.• The Institute for Design Research and Outreach (Design) will increase the capabilities and ambitions of faculty and students to respond to society’s needs through community-based projects. • The College of Engineering will fortify its K-12 outreach programs, focusing on the need to overcome the national shortage of engineers. In addition, the College received a $500,000 gift to initiate the Engineering Policy and Leadership Institute.• The College of Human Sciences will expand its service learning program by making opportunities available for at least half its students.• The College of Liberal Arts and Sciences will amplify its focus on ethical decision-making, civic engagement, entrepreneurship, and traditional disciplines.  

		B3a_text: Extension uses an online Program Planning and Reporting template to track all extension-related activities by faculty, field specialists, and program educators. The reporting format includes participant counts, an online activity report, and success stories from field specialists. Iowa State University also documents its community and economic development programs. Several examples of this can be found in an annual report – submitted to the Board of Regents, State of Iowa, entitled “Strengthening Iowa’s Economy, Technology transfer accomplishments, 2006.” Examples of documentation include: • sales by Iowa companies resulting from new technologies originating at ISU• university assistance resulting in new investments, costs saved or avoided, sales gained or retained, and addition or retention of jobs • estimated economic impact of institutes (e.g., Institute for Physical Research and Technology) and client satisfaction• number of economic development interactions by county .Iowa State also tracks faculty engagement in the state of Iowa and outside the state through a faculty activity report that is conducted every two years. Included in the faculty activity system are several questions regarding outreach and professional practice including number of clients served through one-to-one interactions, number of group events in which clients were served, and number of faculty in external advisory roles. The faculty activity report considers these questions for both in-state and out-of-state activities. In addition, the Employee Activity Summary of Effort (EASE) is a University form completed by most ISU employees twice a year to capture the types of activities or functions in which they are involved. Functions are categorized as Instruction, Research and Scholarship, Outreach, Administration, and Service/Other.Individual colleges track and document engagement efforts with the community as well, sharing information through individual college Web sites. A majority of colleges’ homepages include a link to outreach activities. In addition to providing information about specific outreach activities, documentation of engagement efforts such as research reports can be found through these Websites.

		B3b_text: Information collected through the Extension tracking mechanisms is used by the President and the Vice President for Extension and Outreach to share information with constituents, including the Board of Regents.Part of the Extension Program Planning and Reporting template, the Stakeholders' Report, is a marketing tool that showcases significant impacts that ISU Extension has made in a county during the last year. These reports are a snapshot version of the work reported by staff in other parts of the annual report (success stories, activity reports, evaluations). Target audiences for these reports include community leaders, governmental officials, partners, and legislators.The Annual Report of Accomplishments and Results for the Federal Plan of Work outlines planned program activities, outcome measures (quantitative and qualitative), and impact statements/results. This information allows a review of program accomplishments (in relation to target measures), external factors that affected outcomes, and evaluation results. ISU Extension monitors and adjusts the plan of work through use of self-directed work teams, continuous needs assessment, and ongoing work with public and private partnerships.Data from community and economic development efforts, as well as external studies and reports at the state level, guide the work of the Economic Development Council. For example, assessment data and input from leaders across the state informed the creation of new programs and the expansion or consolidation of existing programs. Assessment data also supports increased collaboration between programs for community and economic development. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: In our 2007 administration of the National Survey of Student Engagement (NSSE), 37% of responding first-year students and 37% of responding seniors indicated that they have participated in a community-based project (e.g., service learning) as part of a regular course during the academic year.Also, 39% of the first-year students and 63% of the senior students responding to the survey indicated that they had participated in community service or volunteer work during the academic year.And, 34% of first-year and 35% of senior students responding to the survey indicated that the institution emphasized contributing to the welfare of your community “quite a bit” or “very much.”

		B3d2_text: Every two years the university provides a Faculty Activities Report to the Board of Regents. Included in the faculty activity system are several questions regarding outreach and professional practice. In 2007 the survey showed the following: • Clients in Iowa served through one-to-one interactions (130,286)• Group events in Iowa in which clients were served (7,888)• Faculty responding “yes” to advisory roles within Iowa (436)• Clients outside Iowa served through one-to-one interactions (22,784)• Group events outside Iowa in which clients were served (2,689)• Faculty responding “yes” to advisory roles outside Iowa (504).These reports are summarized at the department and college level to allow longitudinal review of trends over time at various levels.It is clear that faculty members’ efforts to engage the community has an impact on their work with students. In the 2006 Faculty Survey of Student Engagement (FSSE), 37% of faculty respondents indicated that it is important or very important that undergraduates participate in community service or volunteer work. 

		Impact on community: On

		Impact on institution: On

		b3d3_text: ISU’s success in community and economic development programs include:• Technologies licensed to Iowa companies resulted in sales of $38 million in 2005.• Iowa State technologies and/or technical assistance resulted in the creation of 80 companies.• In FY2007, companies receiving technical assistance reported $122 million of investments, $7 million in cost savings, and $62 million in sales gained or retained. • ISU Research Park has launched 151 companies with a worldwide workforce of nearly 2,100.Highlights of the impact of ISU Extension programs and initiatives in FY 2007 include:• 302,014 individuals had contact with Families programs; • 6,607 Iowans participated in financial management programs;• Nutrition education programs for low-resource Iowans helped 16,931 youth and 2,534 families;• Nearly one in four Iowa school-age youth participate in 4-H youth programs;• Helped communities create 120 jobs, develop four comprehensive land use plans, expand 12 businesses, obtain 56 grants, complete 12 public works projects, and improve 28 community landscapes.•Provided leadership and community development training to more than 11,000 community leaders and emerging leaders. • Continuing and Distance Education credit courses reached 5,610 Iowans in 329 communities

		B3d4_text: As a land-grant university, Iowa State has a rich tradition of assuring that our research positively impacts the lives of people. The launch of a Bioeconomy Institute is an example of how community engagement and interaction with our constituencies shape the university. The Bioeconomy Institute (BEI) is an outgrowth of the Bioeconomy Initiative -- a university-wide effort, launched in 2002, to investigate the use of biorenewable resources as sustainable feedstocks for producing chemicals, fuels, materials, and energy. Today, the BEI has more than 160 faculty affiliated members who contribute to the Bioeconomy Initiative with more than $51 million in cumulative sponsored research funding.The Bioeconomy Institute (BEI) is involved in numerous extension and outreach activities. For example, the BEI sponsors the annual Growing the Bioeconomy conference that attracts economic development professionals, lenders, venture capitalists, biobased product manufacturers, bioprocessing engineers, agricultural producers, fuel producers, energy providers, and elected officials. The BEI also works closely with the BioEconomy Working Group, an organization that encourages the growth of a sustainable biobased industry in Iowa, and with Iowa State University Extension.

		b3e_text: The ISU Strategic Plan for 2005-2010 is the University’s roadmap to fulfilling its mission. The plan identifies five priorities, and includes a set of goals within each priority. Of the five priorities, several directly relate to community engagement:• Increase the number of graduate, professional and research programs that are among the very best – especially in areas that build on University strengths and address local and global critical needs.• Translate discoveries into viable technologies, products and services to strengthen the economies of Iowa and the world.The University’s progress on these priorities is documented in an annual statisticalreport. Along with several examples of progress made to achieve these priorities, the report also offers target goals and performance measures for key indicators. For example, “Iowan’s Served” measures the number of contacts made by University Extension with Iowa’s citizens while providing information, services, and programs that benefit youth, families, adults, businesses, and organizations. The university has set a goal of making 800,000 such contacts per year by 2010. In 2006, ISU achieve 99.5% of this goal through 795,667 contacts.The review of strategic plan and performance indicators along with other institutional assessment mechanisms (e.g., Plan of Work: Annual Report of Accomplishments and Results) allows the institution to review, revise, and enhance our engagement efforts.In addition to systematic university wide mechanisms, individual programs also use assessment data to improve programs. A few specific examples include:• The Iowa 4-H Youth Citizenship, Leadership, and Communication Self-Assessment Tool examines self-reported changes after participating in 4-H.• Pre- and post-surveys provide evidence that communities participating in the Horizons program have more widespread conversations about what poverty means in the local context. • Extension collects information on positive changes in dietary intake and physical activity (e.g., beginning to the end of program, long-term behaviors).

		B4_text: The following goals are associated with the five priorities identified in the strategic plan that define engagement and plans to enhance community impact.• Enhance students' understanding of global, cultural, ethical, and diversity issues. • Increase interdisciplinary and experiential learning opportunities, such as learning communities, service learning, internships, research experiences, and international exchanges.• Partner with K-12 schools and community colleges to facilitate transfer to and student success at Iowa State University.• Strengthen educational and outreach programs aimed at Iowa's economic, workforce, and technology development.• Foster an environment that encourages faculty, staff, and students to engage in transfer of technology and entrepreneurial activities.• Strengthen our partnerships and communications with Iowans to better identify, address, and solve problems.• Enhance the vitality of Iowa's communities and well-being of its people.• Promote the wise use of Iowa's resources and build a sustainable future.• Expand learning opportunities for Iowans of all ages.• Partner with Iowans to strengthen their communities' economies and entrepreneurial capacities.

		B5_text: Iowa State University offers an impressive array of opportunities to promote a life of learning for students, staff, and faculty. Some examples follow.To encourage international engagement and the professional development that comes from exposure to new ideas, a foreign travel grants program was established to provide support for international travel by faculty to conduct research, present information, recruit graduate students, and engage in fundraising. Every employee is encouraged to participate in activities that contribute to professional development. Twice annually, competitive grants are awarded to individual employees to help defray expenses of development activities. Iowa State University provides comprehensive training programs and support services for grant writing to assist principal investigators in developing competitive proposals to federal and state agencies, foundations, and industry.Iowa State is now collaborating with public and private companies to produce needed work related education, training and development opportunities. Continuing Education and Professional Development builds on Iowa State University’s long standing commitment and tradition of providing quality educational offerings, in a Non-Credit, CEU-based environment.Several other examples of professional development include:• Annual Iowa Women’s Leadership Summit - Women leaders from education, politics, business and non-profit organizations gather to discuss and develop strategies for building women's leadership in Iowa.• Engineering Faculty Fellowship Program – Sponsors engineering faculty who serve on the staffs of legislative or congressional committees and delegations or with state or federal agencies.• The Iowa State Conference on Race and Ethnicity (ISCORE) is a comprehensive forum on issues of race and ethnicity at Iowa State University and beyond. 

		B6_text: Many of the mechanisms that ISU uses to ensure community voice in planning for community engagement are described in the response to question A.3.A. The Iowa Association of County Extension Councils, Citizens Advisory Council, Citizens for Extension, and ISU Extension county councils all provide input into community engagement planning and implementation. Iowa State uses extensive assessment of community perceptions of the institution’s engagement in the development of Extension’s Federal Plan of Work. Data from community and state meetings, as well as local community surveys are prioritized at the county level by extension education directors and the County Extension Councils. Program directors complete a similar process with state-level stakeholders. Needs are filtered to determine priorities according to fit with mission, vision, values, frequency counts, federal requirements, and program balance. Statewide project committees of staff are formed around each priority, providing updates to the input, outcomes, and impact of each priority.Several other mechanisms shape community engagement efforts. For example, the Community and Economic Development Program Builder is a Web based marketplace where community leaders can review and make selections from a variety of technical assistance, consulting and educational programs that will improve the quality of life in communities.At the college level, advisory councils provide an effective link between the community and the individual colleges. These councils provide perspectives on colleges’ priorities, key initiatives and strategies, emerging issues, trends, and challenges. Similarly, several individual departments and institutes use advisory councils, which offer input about engagement efforts (e.g., Community and Regional Planning, Landscape Architecture, Plant Sciences Institute, Institute for Physical Research and Technology).

		SD1_text: Faculty expertise and commitment to community engagement is necessary across various departments within colleges and throughout University Extension. Because many faculty positions have direct responsibilities connected to Extension, the position descriptions used for search and recruitment explicitly state the need for expertise, experience, and commitment to community engagement.A central component of faculty annual review and the review for tenure/promotion is a written Position Responsibility Statement (PRS). This statement helps to ensure that faculty are fully engaged with their responsibilities in scholarship, teaching, research/creative activities, institutional service, and extension/professional practice. The PRS is a tool that allows for a flexible and individualized system of faculty review, particularly within the promotion and tenure process of tenure-eligible/tenured faculty or for advancement of non-tenure-eligible faculty. Faculty members may engage in extension/professional practice activities by utilizing their professional expertise to disseminate information outside of the traditional classroom to help improve the knowledge and skills of their clientele (i.e., the publics they serve) or the environment in which they live and work. This policy allows for clear communication regarding the ways that community engagement is a part of faculty responsibilities and how efforts to support community engagement are rewarded.The Executive Vice President and Provost provides a resource guide for recruiting excellent and diverse staff. The resource offers guidelines and policies “to assist in identifying individuals who are committed to excellent scholarly pursuits, outstanding teaching, and active participation in community endeavors.” Also, the EVPP provides resources for recruitment of staff, such as recent financial support for recruitment efforts in the Community and Regional Planning Department to recruit a faculty member who provides special skill in developing outreach efforts to the Latino population.

		SD2a_text: In 1999, the Faculty Senate, Provost, and President approved a new Promotion and Tenure policy, which substantially changed previous policy and protocol. The policy builds on the following key components:• Definition of scholarship is the lynchpin of the policy. Broadly conceived, the policy defines scholarship as “creative, systematic, rational inquiry,” in its applications and its products. It invites interdisciplinary and collaborative work, and can occur in various areas of faculty responsibility. The faculty handbook describes a broad continuum of scholarship adapted from Conrad J. Weiser, "The Value of a University - Rethinking Scholarship," draft version; and Ernest L. Boyer, Scholarship Reconsidered - Priorities of the Professoriate (Princeton, New York, The Carnegie Foundation for the Advancement of Teaching, 1990).• One area of faculty responsibility included in scholarship is extension and professional practice.• All tenured and probationary faculty members are expected to engage in scholarship in their teaching, research/creative activities, and extension/professional practice.• A portfolio format is used to document faculty research/creative activities beyond what is contained in the candidate's vita. The faculty portfolio includes materials such as summaries of completed, current, and future research projects; descriptions of applied use of research; summaries of grants, patents, and inventions; exhibition catalogs and other non-juried creative works.The Professional Responsibility Statements of several faculty with Extension appointments explicitly set forth responsibilities for community engagement. Extension/professional practice distinguishes Iowa State as a land-grant university. Faculty members may engage in extension/professional practice activities by utilizing their professional expertise to disseminate information outside of the traditional classroom to help improve the knowledge and skills of their clientele or the environment in which they live and work. This work should be related to the faculty member's position responsibility.

		SD2b1_text: Scholarship is creative, systematic, rational inquiry into a topic and the honest, forthright application or exposition of conclusions drawn from that inquiry…Scholarship encompasses research, creative activities, teaching, and extension/professional practice. The scholarship resulting from extension/professional practice activities is documented through means appropriate to the professional specialty, such as peer-reviewed publications, lectures, videos, software, hardware, workbooks, manuals, standards, bibliographies, book reviews, and casebooks.

		SD2b2_text: Limit to 200 words

		SD3_text: Several examples below illustrate student leadership in shaping community engagement efforts:• VEISHEA is an annual celebration held each spring. Students participating in Leaders INspiring Connections brought a new emphasis on community service. One event, Operation Playground was the biggest contribution to the Ames community by ISU students in history when over 500 volunteers helped build three brand-new playgrounds.• Iowa State University Dance Marathon is the largest philanthropic event on ISU Campus. This student led event, now in its eleventh year, raises money and awareness for University of Iowa Children’s Hospital through Children’s Miracle Network.• The 10,000 Hours Show (10K) recognizes and recruits young volunteers in order to make an immediate community impact and develop the next generation of active community leaders. The year-round effort of involves volunteer staff reaching out to their peers to get involved in community work. • Engineering Leadership Program students select, develop, plan, and complete a service learning project as a group.  Each student has the opportunity to derive an idea and the group as a whole selects the project that will be completed.  The only stipulation is that the project must address a current community issue.• The Minds of Tomorrow Program is a collaboration between the Engineering-Week student organization and the Precollegiate (K-12) outreach programs in the college. Students raise money for the program and assist K-12 schools with the implementation of the projects or programs that are funded through a grant.  • Gerdin Citizens (College of Business) engage in at least two service opportunities over the course of the year that allow them to give back to the community. • Outreach Africa is a collaboration between ISU Student Volunteer Services and Outreach Africa Inc. that sends meals to hungry families in Tanzania.

		SD5_text: There is not a committee with specific responsibilities for community engagement. However, the Governance Council oversees the internal operations of the Faculty Senate and is responsible for ensuring that the Faculty Senate efforts support the mission and future direction of the university, including community outreach priorities. It seeks to build and articulate a collective vision and protects the process of shared governance. Also, the Faculty Development and Administrative Relations Council recommends policies and procedures with regard to promotion and tenure, including the articulation of criteria for scholarship and the evaluation of scholarship (which substantially broadened in 1999 and includes the scholarship of community engagement).

		SD4_text: Limit to 100 words

		IIA1a_txt: In responding to the curricular engagement section of the documentation framework, it is important to emphasize the decentralized curricular structure at Iowa State University. An example of this structure is the absence of a university-wide core curriculum requirement. Instead, Iowa State University relies on colleges to set core curriculum requirements.While there is not a specific institution-wide definition for service learning, the Center for Excellence in Learning and Teaching defines service learning as an educational tool that consists of three essential elements: community service, curriculum connection, and reflection. The Center for Excellence in Learning and Teaching provides various literature citations that support this understanding of community service.At present the institution does not have a process for identifying courses that provide service-learning philosophies and practices. However, several colleges are initiating efforts to develop additional service learning courses that will promote growth in our tracking efforts. For example, the College of Human Sciences intends to provide service learning opportunities to at least half of its undergraduates. In addition, the task force working on this documentation process recommends future discussions about ways to develop tracking processes for service learning courses.

		IIA1b_1: 77.00000000

		IIA1b_2: 2.3%

		IIA1c_1: 26.00000000

		IIA1c_2: 23.4%

		IIa2a_txt: In our vision statement we state: Students will become well-rounded, global citizens who are technologically proficient, culturally informed, and ready to lead. One of Iowa State University’s goals is to prepare its students to meet the challenges of responsible citizenship and effective professional roles in a culturally diverse global community. All undergraduate students must fulfill graduation requirements in two areas: U.S. Diversity and International Perspectives. Iowa State develops learning outcomes at the college and department levels. Common outcomes across the colleges that are relevant to curricular engagement with the community include:• Leadership: Inspire students to assume community leadership, develop the ability to execute the roles and responsibilities of citizenship.• Critical thinking: Use an understanding of social responsibility to make value-based decisions and to solve problems, understand the impact of solutions in a global, economic, environmental, and societal context• Communication: Communicate effectively (written, oral, visual, and electronic) as professionals and members of the global community.• Ethics: Work to strengthen their abilities to interact with people, cultures, and the environment in an ethical and sensitive manner.• Life-long learning: Identify and participate in new areas for learning beyond the classroom and after graduation. 

		IIA1d_1: 225.00000000

		IIA1e_1: 7066.00000000

		IIA1d_2: 8%

		IIA1e_2: 17.3% - semester 

		IIA2b_txt: • Agriculture - Improve the global dimensions of student learning and promote economic development and global education. Be able to work effectively with others on complex, issue-laden problems requiring holistic problem-solving approaches. Understand how human activities, such as modern agricultural practices, impact the environment and how societies are affected by environmental change.• Business - Inspire students to assume business and community leadership.• Design - Ethics Awareness of the artist’s, designer’s and planner’s potential impact on the individual, society and environment. Engage with communities in collaborative efforts to understand, envision and promote a fundamental enhancement of their physical environment.• Engineering - Ability to solve the technical problems of society while considering the ethical, social, and economic implications of their work. Understand the impact of engineering solutions in a global and national context.• Human Sciences - Use reflective thinking and reasoning ... and an understanding of social responsibility to make value-based decisions and to solve problems.• Liberal Arts and Sciences - Strengthen abilities to interact with people, cultures, and the environment in an ethical and sensitive manner. Stimulate students to  think globally, and to acknowledge and celebrate human diversity.

		IIA2c_txt: Information is gathered at the department, college, and university levels to ascertain students’ knowledge, understanding, and ability to use knowledge in the workplace. Student outcomes assessment is interwoven into academic program review, accreditation, curriculum development, and internal academic standards. At the undergraduate level, primary responsibility for assessing the attainment of general education goals resides with the college administration.The Board of Regents, State of Iowa, requires a submission of an annual governance report on the policies, practices, and results of academic program review and student outcomes assessment. This annual governance document includes departmental reports for each academic program reviewed during the respective year. Details on student outcomes assessment are also included. Academic program reviews occur at least every seven years, with a mid-point internal review of progress.The decentralized outcomes assessment places responsibility at the faculty level, which assists in connecting learning outcomes with assessment efforts but requires efforts to develop and support a culture of assessment. Recent improvements in the academic program review process were designed to systematically and more frequently leverage program review to enhance assessment processes.

		IIA2d_txt: As stated in the “Guidelines for Assessment,” the results of student outcomes assessment are an integral part of the program review and strategic planning processes. Departments and programs work to complete the “feedback loop” in student outcomes assessment by using the data obtained to plan curricular changes. Specific examples regarding the use of curricular engagement assessment data follow:• The College of Agriculture and Life Sciences recently reviewed the college’s core outcomes as a result of input from faculty forums and stakeholders. This review resulted in the addition of leadership and entrepreneurship to the core outcomes for the program. Both of these outcomes include significant attention to community engagement.• In the College of Engineering, students in the experiential workplace are assessed on the competencies by their supervisors/clients, providing feedback for curricular change. This then becomes part of the process to evaluate student learning in the classroom and the impact of experiential education on student success. • In the College of Design, outreach and/or design/build studios are conducted in each the degree program. Outreach studios are community design projects where students work directly with clients. The assessment of students’ work provides direct measures of learning outcomes and offers formative feedback for program improvement. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research: Undergraduate research with high community impact includes: Perceptions and Attitudes toward Physical Activity of Postmenopausal African American Women, Comparing Energy Use and Efficiency in Central Iowa, and Effect of Sexual Education Curriculum on Iowa Youth.Student Leadership:Leadership development programs directly relate to the university’s outreach mission including Iowa State Conference on Race and Ethnicity and Global Citizen Symposium. Students in the Engineering Leadership Program design a community service project to enrich the learning experience. To become a Gerdin Citizen, business students participate in two community service projects to achieve civic responsibility outcomes. In addition, we anticipate approval of a proposed certificate in Community Leadership and Public Service. Internships/Co-ops:The Social Services Volunteer & Career Day brings together 500+ students and recruiters from central Iowa's top non-profit organizations to talk about volunteering, internships, and employment. The Partnering Landscape and Community Enhancement program partners students with communities to understand, envision and promote a fundamental enhancement of their physical environment. The new College of Agriculture program called “Science in Practice” provides opportunities for students in agriculture to work with faculty and staff in research labs, teaching and research farms, greenhouses and other units. Study Abroad:Study abroad experiences include:• Creating A School Garden: Service Learning in Uganda• Applied Methods in Sustainable Engineering and International Development: • Integrated Agriculture and Food Systems: Improving Rural Livelihoods:• Multidisciplinary Experiential Study of International Nutrition in Peru

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Graduate Studies: Several ISU graduate programs focus on community engagement including Community and Regional Planning, Family and Consumer Sciences, Educational Leadership and Policy Studies, Human Development and Family Studies, and Public Administration. First Year Sequence: Community engagement frequently occurs through first year student learning communities. More than half of entering first-year students participate in Learning Communities at Iowa State, several of which incorporate service-learning into their programs.Capstone/In the Majors: Other integration of engagement with curriculum occurs in the majors, often in capstone or advanced courses. For example:• Life in Iowa Service Learning Practicum Course: Liberal Arts and SciencesIntroduces students to community-based learning for leadership and service in locations throughout the state. • Brownfield Reclamation Studio: Design Using the 3.5-acre site of a former junkyard, 18 students in this advanced planning studio examined the treatment of marginal landscapes and communities. The studio class produced a report detailing proposed ways to reclaim and reuse the site to benefit the community. • Housing and the Aging. Students work individually and with small groups of elders completing projects, e.g. reading mail, taking walks, active listening, conducting surveys. • Creating A School Garden: Service Learning in Uganda. Students work on village-level development projects for approximately three weeks in Uganda's rural Kamuli district and extend the nutrition and agricultural knowledge to families. The College of Liberal Arts and Sciences anticipates final approval of a proposed certificate in Community Leadership and Public Service. General Education: All undergraduate students must fulfill graduation requirements in two areas - U.S. Diversity and International Perspectives.

		IIA4_txt: • Colbert, J. (2002, September). Service-learning in a biological context: The Skunk River Navy. Iowa State University Department of Ecology, Evolution, and Organismal Biology Seminar Series, Ames, IA.• Nonnecke, G.A., Osborn, B.A., & J.E. (2004, May). Project Glean, A Service Learning Activity in Horticulture Learning Communities. Poster Presentation at the National Learning Communities Project Conference, Seattle, WA.• Esters, L. T. & Retallick, M. S. (2008, December). Effect of an Experiential Learning and Work Experience Program on Vocational Identity, Career-Decision Self-Efficacy, and Career Maturity. Paper accepted for presentation at the 2008 Association for Career and Technical Education Research Conference, Charlotte, NC.• Thompson, J., J. Colletti, and S. Jungst. 2004. Modeling interactive skills: Addressing student learning outcomes and pre-professional development in forestry. Proceedings of the 5th Biennial University Education in Natural Resources Conference, March 2004, Flagstaff AZ. Online at http://www.cnr.usu.edu/uenr/.• Lorna M. Butler and Robert E. Mazur. "Principles and Processes for Enhancing Sustainable Rural Livelihoods: Collaborative Learning in Uganda" in the International Journal for Sustainable Development and World Ecology (in press)• Spoth, R., Greenberg, M., Bierman, K., & Redmond, C. (2004). PROSPER Community-university partnership model for public education systems: Capacity-building for evidence-based, competence-building prevention. Prevention Science [Invited article for Special issue], 5(1)• Shulman, S. W., Beisser, S. R., Larson, T. B., Shelley, M.C., II, & Thrane, L. (2003). Service-learning and the digital divide. A paper prepared for delivery at the International Conference on Civic Education Research, November 16-18, 2003, New Orleans, LA.

		learning centers: On
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		IIB1_txt: Several centers and institutes provide outreach programs, such as the National K-12 Foreign Language Resource Center, the Center for Child Care Resources, the Center for Designing Foods to Improve Nutrition, the Carrie Chapman Catt Center for Women and Politics, the Center for Excellence in Science and Mathematics Education, the Marriage and Family Therapy Clinic, Financial Counseling Clinic, Child Development Labs, and Wellness Counseling.More than 180 students commit to improving children's reading and math knowledge through the America Reads/America Counts program. ISU partners with 38 schools in central Iowa. Examples of programs provided by Extension for the community include: Extension to Families (provides information and education to help families improve and transform their lives); Extension's Center for Industrial Research and Service (CIRAS) (offers seminars and business assistance); 4-H Development; and Rural Outreach, Training, and Counseling (education on stress and loss, financial counseling, and farm business).Iowa State is now collaborating with public and private companies to produce needed work related education, training and development opportunities. Continuing Education and Professional Development builds on ISU's long standing commitment and tradition of providing quality educational offerings, in a non-credit, CEU-based environment.Training programs provided by Iowa State University Extension include Nonprofit Management Academy and Iowa Community Vitality Center.Several programs provide evaluation support to communities including the Regional Capacity Analysis Program (ReCAP), the Center for Family Policy, the Industrial Assessment Center, and the Partnerships in Prevention Science Institute. The ISU Pappajohn Center for Entrepreneurship provides entrepreneurial education and experiential learning opportunities to students, faculty, entrepreneurs, business people, and community members.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular student service: Iowa State University has 25 student clubs and organizations with a primary focus on service (e.g., Women in Science and Engineering provides several outreach activities to expose girls to career paths in STEM fields; Students Supporting Health and Relief Efforts supports the recovery needs of victims of trauma, local crises, and large-scale disasters).Work/study student placements: In addition to the America Reads/America Counts program, the Student Employment Center provides a student job board, which includes a listing of off-campus jobs located in  surrounding communities. Also, the Career Management System provides a Web-based job posting and interview opportunities for students to connect with employers.Cultural offerings: Iowa State hosts K-12 students for field trips, summer camps, and other enrichment experiences. The Iowa State Center produces the annual Martha-Ellen Tye Performing Arts Institute, a performing arts outreach program in music, theater, and dance. The University Museums presents educational programs that meet K-12 classroom needs. The ISU Lectures Program schedules a broad spectrum of lectures and artistic events. Iowa State hosted the Odyssey of the Mind World Finals in 2003, 2006, and will again in 2009.Athletics offerings: The Special Olympics National Games were held in Ames during the Summer of 2006.Library: The library participates in the Iowa Access Plus Program, a formal agreement with the State Library of Iowa providing no-charge loans and photocopies to all libraries in the state.Technology: Extension maintains a point-to-point broadband network connecting each of its 100 county offices permitting statewide delivery of high-quality video and IP content.                              Classes are delivered using the Iowa Communications Network, a multi-point video network with more than 700 video classrooms.

		IIB4a_txt: A majority of the listed partnerships have boards that include both community partners and institutional partners that support the mutuality and reciprocity of the partnerships and represent diverse stakeholder interests. In addition, the communication mechanisms used by the partnerships promote a recognition of the partnership. For example, “Town/Craft is a venture that welcomes the widest possible diversity of perspectives. The center expects to include the knowledge, wisdom and creative energy of the arts, sciences, liberal studies, politics, economics, entrepreneurship and, most important, the real and virtual citizenry of our Iowa towns as it pursues its mission.”Other examples of program efforts to support positive partnerships follow:• The Community Vitality Center is an independent policy analysis center established as a joint collaboration between Iowa State University and rural community leaders representing diverse public and private sector interests from across the state of Iowa.• The Center for Transportation Research and Education builds teams consisting of academic resources from all disciplines and partners from the private and public sectors.• The strength of the Rural Development Resource Center program lies in its partnerships and networking reciprocity. Regional groups, grassroots formed more than a decade ago, are at the helm of developing programs and services.• Horizons Spotlights are information meetings held throughout the state for all invited communities that meet the participation criteria. The purposes of a Spotlight are to explain Horizons project, describe expectations of communities, and to invite communities to apply. Study Circles are a process for public dialogue and community change. This process begins with community organizing, and is followed by facilitated, small-group dialogue that leads to a range of outcomes. Study circles don't advocate a particular solution. Instead, they welcome many points of view around a shared concern. Study circles use discussion materials which set up a framework for the conversation.

		IIB4b_txt: Several projects provide assessment information through Web sites. For example, the Community Vitality Center provides impact reports including an annual report that summarizes progress toward goals and major accomplishments as well as distribution maps of projects and grants associated with the CVC. The Center for Transportation Research and Education Web site also offers a comprehensive listing of research reports, conference proceedings, handbooks, and newsletters. The 20 communities involved in Horizons in Iowa (soon to be an additional 15) have a coach from Iowa State University Extension that interacts with the community on a weekly basis, sharing the results of evaluation gathered from the communities back to the communities for action by the community.  A unique method for gathering reflection and progress related to individual communities are the community blogs – which are visible to all working on the project.Town/Craft provides a series of conferences, projects, exhibits, publications and consultations that will focus on the various challenges and opportunities that face the historic culture of our small communities. "Community Futures 2007: The Small Town in the Bioeconomy," was the first of the open sessions planned by Town/Craft to begin to gather information and ideas on particularly dynamic developments that promise to shape the destinies of many community environments.The PROSPER program provides annual Statewide Meetings and Learning Community meetings to share information about outcomes and strategies for building stronger school/community relationships. 

		IIB5_txt: Pirog, R., & Rasmussen, R. (2008). Assessing fuel efficiency and CO2 emissions of two local food distribution options in Iowa. Leopold Center for Sustainable Agriculture.Spoth, R. L., & Greenberg, M. T. (in press). Toward a comprehensive strategy for effective practitioner-scientist partnerships and larger-scale community benefits. American Journal of Community Psychology. (PF 76)Robert E. Mazur and Shelia Onzere. "Towards a More Integrated Theoretical Orientation for the Study of Innovation Sustaining Networks in Africa." Paper presented by Dorothy M. MASINDE at: Innovation Africa Symposium, Kampala, Uganda, November 21-23, 2006.Epstein, P. C., Coates, P. M., & Wray, L. D. (2005). Results that Matter: Improving Communities by Engaging Citizens, Measuring Performance, and Getting Things Done. Jossey Bass.Litchfield, R. E., Muldoon, J., Welk, G., Hallihan, J., Lane, T. (2005). Lighten Up: An Interdisciplinary, Collaborative Health Promotion Campaign. Journal of Extension, 43 (2), Article Number 2FEA6Acker, D.G. Leadership through service: All the easy jobs have been taken. (Invited keynote address not peer reviewed). Journal of International Agricultural and Extension Education, Vol. 12, No. 2, Summer 2005.Emery, Mary. 2008. From the Ground Up: Growing Entrepreneurship in the North Central Region (RRD191). Ames, IA: North Central Regional Center for Rural Development.Flora, Cornelia B. (2007) Food and Fitness: The Community Connection, Presentation at the Childhood Obesity Summit, University/Community Partnerships, University of Missouri Extension.  

		III1_txt: Limit to 400 words

		III2_txt: Iowa State, for the second consecutive year, is among the top U.S. universities identified by Washington Monthly magazine, ranking 38th out of 245 national public and private universities. The magazine ranking is based on three criteria: community service, research and commitment to educating lower-income students.ISU is beginning a Healthy Lifestyles Service Learning Initiative. This proposal funds initial development of a longer term project to provide students in the Department of Health and Human Performance (HHP) and the Department of Food Science and Human Nutrition (FSHN) with practical, real-world learning opportunities while serving the Iowa State University community and residents in surrounding communities. The proposed project builds directly from several ongoing service learning projects. The proposal seeks to create a coordinated service learning structure that will expand the use of service learning in the college of Human Sciences and create a sustainable and economically viable program to serve the campus and the community.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
 


 


 27







        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: From the mission statement:   . . . [T]he College community engages in vigorous, open inquiry in pursuit of academic excellence.  The College nurtures the development of the mind, while fostering spiritual and emotional maturity and physical well-being.  Central integrates career preparation with the development of values essential to responsible citizenship, empowering graduates for effective service in local, national, and international communities.Vision Statement:  Central College will be a sustainable bridge to the future through leadership, stewardship and service to the world.

		IA2_text: Students: The annual Central College Student Leadership Awards Celebration includes the presentation of awards for leadership in community, leadership in service-learning, and capacity-building.  Faculty:  The faculty community service award goes annually to a faculty who has made contributions of expertise to a local, state, national, or international organization.  The Hutch Bearce Memorial Community-Building and Faculty Leadership Award is made annually to recognize a faculty who has • served as a bridge between Central and non-college constituencies to assist both groups to realize new potential in their mutual cooperation; • mentored professional colleagues, including faculty, students, and staff•  led individuals and groups to serve othersCommunity Partners:  At least twice per year, community partners and faculty are invited to gather in the community for a celebration hosted by the Office of Community-Based Learning.  At these events, the stakeholders share a meal and recount success stories from their agencies and courses.   All faculty and community partners are invited to participate.Service Day: Campus-wide celebrations are held to conclude our annual “Central College Service Day” in which approximately 1000 Central College faculty, staff, and students volunteer in community settings for half-day or all-day projects, or to call attention to particular campus-wide service wide efforts.Student Awards: The college nominates students for state and national service awards.  In recent years students have received awards from COOL/Idealist.Org and Iowa Campus Compact.  On several occasions, we have nominated students for the Swearer Student Humanitarian Award. 

		IA3a_text: Mechanisms for assessment of community perceptions are systematic in that they are performed on a regular basis and are written into the language of position descriptions for the Director of OCBL and the VISTA.  For example, both staff members visit community sites regularly, making at least 50 site visits each year during which they speak with partners about the college’s engagement and the community partners' perceptions of it.  In addition, at the end of each semester each community partner is sent a survey by the OCBL to assess their experiences with our students using the following questions:  • In what ways did the student volunteer(s) you worked with perform well in this experience? Are their any success stories you can tell?• In what ways did the student(s) you worked with perform poorly in this experience?• Are there things you would do differently next time based on your experiences with these students?• What suggestions do you have for enhancing these experiences?• Are you interested in continuing these experiences with future Central students?   • Other comments:Responses are used primarily for program evaluation and quality improvement.  Frequently the general comments we receive at the end of the survey pertain to the partner’s perceptions of our engagement and its impact on their community.  Finally, about once or twice a year the OCBL invites community partners and faculty who use community engagement in their courses to a day-long “think tank” to discuss our partnership and how to improve it.

		IA3b_text: All of the data gleaned from the end-of-semester surveys, think tanks, and partner visits are used to shape the program and to guide decisions about how to enhance students’ effectiveness.  Results from surveys are aggregated to identify emerging themes and trends.Frequently, the OCBL adjusts departmental policy or takes action based on the findings to address community-identified needs.  For example, on one occasion after several community partners suggested a need for additional ESL materials, the OCBL proposed and received a grant that provide those resources.

		IA4_text: Admission:  References to and examples of service-learning are provided in the viewbook, published annually,  as well as each of the booklets that promote Central College Abroad programs.  Said in Red, a promotional tabloid published three times per year, has included several feature stories about service-learning and other community engagement activities.  Service-learning brochures are readily available in the Admission Office.   Prospective students are given the option of meeting with a representative of the Office of Community-Based Learning during campus visits.   College staff collaborate with community partners to identify college fair venues that target those served by nonprofit agencies.   Staff from Admission and Community-Based Learning are available to community organizations for presentations on general higher education topics. Website:  The service-learning web page is one click from the college main page.   A Google search that is limited to Central College pages reveals that service-learning is referenced more than 185 times on the college website; most references include a link to the service-learning website, which includes resources and information for guests, students, faculty, and community partners.  Resources include an annotated bibliography summarizing service-learning research, reflection toolkit, and links to organizations (Campus Compact, National Service-Learning Clearing House, etc.)Alumni publications:  Service-learning initiatives are often mentioned in the Central Bulletin, published quarterly.  The Spring 2007 issue was completely devoted to service-learning and other community engagement initiatives, and included photographs and contributions from faculty, community partners, students, and former students.   In his President’s Corner, Dr. David Roe discussed the importance of service-learning in a liberal education and called attention to Central College’s commitment to providing service-learning and other civic engagement opportunities for students.  

		IA5_text: That community engagement is a priority is communicated thoroughly and frequently by both President David Roe and Provost Paul Naour.  From the time President David Roe, Central’s self-designated service-learning champion, arrived at Central College he has made perfectly clear that community engagement is a top priority.  At that time, there was no state Campus Compact, so he marshaled support to establish IACC, and served as the founding president when it became a reality in 2003.  Each of President Roe’s semi-annual college address includes an update on service-learning and other community engagement initiatives, as do his reports to the college trustees.  President Roe’s presentations to local or state groups often highlight community engagement as a crucial aspect of Central’s ethos.   The spring, 2007 issue of the Central Bulletin (quarterly alumni magazine) was devoted entirely to the subject of service and community-based learning, and Dr. Roe’s “President’s Corner” expressed the college’s commitment to community engagement.Provost Paul Naour has demonstrated a strong commitment to community engagement.  In 2006 he collaborated with Iowa Campus Compact to host “Civic Responsibility of Higher Education: The Academic Administrator’s Role on an Engaged Campus,” an event for Chief Academic Officers held on the Central College campus.  Barbara Holland, Executive Director of the National Service-Learning Clearinghouse was our guest.  It was Provost Naour’s decision to establish new office space for the office of Community-Based Learning in an $18 million facility currently under construction.  In addition to space for college staff and AmeriCorps VISTA, the suite will include an office and conference room for community partner use.

		B1_text: The Office of Community-Based Learning, housed in academic affairs, oversees service-learning and other community engagement initiatives.   Originally established in 1996 with a one-half time professional position, the office is now staffed by a full time professional director, one-half time support staff, and several student workers.  For five of the past seven years, the work has been expanded with the help of an Iowa Campus Compact Americorps VISTA. The Director of CBL has faculty governance privileges.Program Values: o Learning:  Service-learning is an effective pedagogy that positively impacts academic learning, critical thinking, personal development, cultural awareness, and civic participation.o Civic Engagement:  Higher education is “uniquely positioned” (Campus Compact Presidents’ Declaration) to shape students’ civic responsibility and values development. o Community:  Expertise resides within community, and we seek to give voice to all our community partners and those they serve.o Integrity:  Ethical service-learning depends upon authentic respect for and sustained commitment to community.o Social Justice. Our work is motivated by a commitment to justice, fairness, and compassion.  The OCBL’s responsibilities include work with community, faculty, students, and study abroad program directors.Community:  OCBL staff spends considerable time directly interacting with community partners with a goal of hearing about the work, the assets, the challenges, and the goals.  The office is represented in several community consortia, and the director makes several community site visits each week.  OCBL sponsors several networking events per year, at which faculty and community partners gather for collaboration and camaraderie.Faculty:  OCBL develops and facilitates faculty workshops, think tanks for faculty and community partners, and other professional development activities.  In addition, OCBL staff work closely with faculty to provide support as professors develop and teach service-learning courses. OCBL staff visit each service-learning class several times per semester to promote and sustain service-learning.Students:  OCBL staff provides information to students about community opportunities, coordinates and funds transportation, develops and facilitates pre-service orientation.Central College Abroad Program Directors:  Director of OCBL provides annual professional development at the Pella campus as well as on site in international settings. (Director travels to one or more CCA programs annually to meet with directors and community partners)

		B2a_Text: Office of Community-Based Learning:  $20,0000, utilized for student travel, partner events, staff professional development, etc.       OCBL/VISTA Staffing: $82,000;  President’s and Provost’s Offices:  Support for distinctive initiatives (consistent; amount varies, dependent on annual requests)   

		B2b_text:      The OCBL was established with funds from the Teagle Foundation in the mid 1990’s.  Since that time, the director has collaborated with the development office to propose and manage grants from The Upper Midwest Consortium of Campus Compacts, Junior League of Des Moines, EMC Insurance, and The College Board.   Grants from these sources are utilized to fund innovative programming which is subsequently sustained through the general budget of the college.       The college recently received a grant from the Roy J. Carver Charitable Trust that is designated to help with the construction costs for the Community Based Learning Office suite in our new Education and Psychology building.       Two local community foundations, the Pella Community Foundation and the Marion County Community Foundation, provide support for programs that invite community involvement.  Programs supported by these granting agencies include a community/college partnership for recycling, an annual Shakespeare festival, and a Mexican fiesta event which promoted education and diversity.       Faculty have received grants for research programs that involve community projects, including doing research on water quality and utilizing community members to help gather data. Other grant funds have been utilized to provide fine arts events that are open to the public.  

		B2c_text: As construction of Central College’s new Education/Psychology building progresses, a number of major fundraising initiatives are ongoing.  A major focus of a recently-submitted proposal to the Kresge Foundation was the Community-Based Learning suite that will be located in the building.Plans are underway to establish a new society of donors who annually contribute to a selected endowment from a short list of important college programs, one of which is Community Based Learning. President David Roe envisions such a program will generate as much as $100,000 per year for each of the programs targeted when the Society matures.The Director of Community-Based Learning accompanies development staff to alumni gatherings on and off campus.  Specific presentations about Des Moines community engagement initiatives have been made to alumni groups in that city.  Information regarding service-learning and other community engagement activities are spotlighted in materials that go to alumni.

		B3a_text: An electronic system was created to track service-learning and other course-based community engagement.   Information about community partners, courses, students, and terms resides in a data base; students can review the information about potential partners and choose a site through an online sign-up, which was developed in an effort to reduce paper usage and waste. Course, site and term data are related in a way that it is easy to see which sites satisfy the requirements for particular courses as well as which courses are offered for a given term. The data is maintained by an administrator who has the ability to create or modify this data as needed. When students create an application, they are allowed to choose up to three sites based on the term and the courses they are taking. Once an application has been created an administrator can view the application and create a placement by choosing the most appropriate site from the application. Sites, courses and terms cannot be deleted from the system, they can only be deactivated. Placements also cannot be deleted from the system. This ensures that historical data persists in the database and can be reported on long after the course, site or term is no longer in use.  This system is housed in and maintained by staff in the Office of Community-Based Learning.An all-campus survey is conducted annually in the fall to gather information about non-service-learning community engagement.  Each fall semester, a report is prepared for the previous academic year that tabulates community service and other community engagement activities.

		B3b_text: The college utilizes the data for marketing, risk management, award applications, grant writing, and other development endeavors.   Faculty who are new to Central College or to the service-learning pedagogy can review information about our community sites and about how colleagues are employing the service-learning pedagogy.   The office of community-based learning utilizes the data to ensure that community partners’ policies and procedures are being observed and that comprehensive information is being provided to students, faculty, and community partners. Students acquire logistical instructions related to service learning,  including directions to sites, instructions for reserving a college vehicle for out of town travel, instructions for requesting reimbursement for driving a personal vehicle, etc.  The system allows community partners to provide a link to their web site and information about their mission, goals, and volunteer opportunities to prospective service-learners and other volunteers.    Community partners can also view information about courses to assess the potential of working with students from a particular course.   

		Impact on students: On

		Impact on faculty: Off

		B3d1_text: The impact of community engagement on students is measured in a few different ways.  Questionnaires that include both quantitative and qualitative responses are completed by students before and after service-learning experiences. Spanish and Environmental Science departments reported enhanced outcomes for their students as a result of community engagement such as higher course grades, greater likelihood of continuing Spanish, and a greater ethic of social and civic responsibility.  Perhaps the most compelling finding, however, comes from the results of a specific item on the National Survey of Student Engagement (NSSE).  In response to the item “Experience at this institution prepared you to contribute to the welfare of your community,” in 2007 both first-year students and seniors at Central scored significantly higher than the national sample of all students who took the NSSE (effect size = .17 for FR and .31 for SR).  Moreover, the means for Central students on this item were higher in 2007 than they were in 2004, a year when there was no significant difference between Central students and the national sample.  Thus, community engagement seems to be having a cumulative, positive impact on our students.  

		B3d2_text: Limit to 200 words

		Impact on community: On

		Impact on institution: Off

		b3d3_text:  Assessment mechanisms consistently establish that participation in pre-college programs increases students’ likelihood of successfully completing high school and enrolling in and completing post-secondary education.  These data were collected and assembled by Central College pre-college programs staff; the findings are consistent with the anecdotal evidence collected by the office of community-based learning that pertains to community partners who serve at-risk youth.• Upward Bound:  By December 2007, 44% of 2002 Central UB high school graduates earned a baccalaureate degree. (Compared to recent national data for baccalaureate degree attainment by age 24--all students regardless of income level) at 28% and for students with family income below $36,539 at 12.3%).   • Educational Talent Search:  During 2006-2007 88% of high school senior Central ETS participants applied for admission to postsecondary education and 61% enrolled.  Of 61% who enrolled in postsecondary education by September 2007, 60% enrolled in 2-year institutions, 36% enrolled in private or public 4-year colleges and universities, and 3% enrolled in vocational, technical, or proprietary schools. (Compared to the average of 50% of Iowans who acquire some college by age 19)

		B3d4_text: We don’t employ systematic campus-wide assessment mechanisms to measure the impact of community engagement on the institution;  however institutional courses of action and the OCBL strategic plan are often influenced by data that are produced by other campus-wide assessment mechanisms.  A recent example of this is the removal of a core requirement when a new core was adopted, based on qualitative data gathered at community partner focus groups.

		b3e_text: From an institutional level, we aim to integrate assessment that is meaningful within and between departments.  Our assessment plan has both general institutional goals and departmental goals.  This structure requires coordination between a number of departments in order to collect and analyze data, and disseminate findings.  The National Survey of Student Engagement (NSSE) is one instrument that serves us in a variety of ways including measurement of student community engagement.  This year members of our Institutional Assessment Coordinating Council met with members of our Student Learning and Development Council in January to explore how the NSSE could inform different departments about their effects on students.  This summer, two faculty members began to mine the 2007 NSSE and other assessment data to address questions specific to the interests of the different student services departments.  This September the faculty will report their findings to these departments in order to help them understand and use the findings to make necessary programmatic changes.  Similar discussions are occurring in some academic departments with a goal that by the end of this academic year all academic departments will understand how NSSE and other assessment results can address their individual student learning outcomes.  Further, the faculty will present to our Board of Trustees this October to update the trustees on the new findings, how we plan to use them make improvements, and the direction of assessment at the college.  This approach allows us to close the feedback loop of the assessment process across various levels of the college.  One of our strengths is our size.  As a small college we know and collaborate with members of diverse departments.  This context allows us to communicate assessment results more directly and implement resultant changes more efficiently.

		B4_text: The Vision Statement which frames and guides the institutional strategic plan states: "Central College will be a sustainable bridge to the future through leadership, stewardship and service to the world."  The plan is also framed by the mission statement (quoted in A1) and the institution's Core Values: "acceptance, mutual respect, justice, generosity, compassion, forgiveness and service to others."   Goals in the current strategic plan include "Develop living and learning environments where students engage in a process that promotes responsibility, leadership and service" and "Develop understanding and appreciation of a liberal arts education distinctively characterized by a commitment to civic engagement, environmental stewardship and global perspectives."  The goals of the institutional plan are implemented at the next levels down in divisional and departmental annual operational plans.  For example, The Academic Strategic Plan beginning in 2003 included the goal "Expand service-learning to all academic departments and disciplines."  Specific objectives and targets are further detailed in departmental operational plans, but are guided by definitions and expectations of service-learning established at the institutional level through the Office of Community-Based Learning.

		B5_text: Faculty and staff have Individual Professional Development (IDP) accounts that are more generous than the average given the size of our institution.  These funds can be used for travel to community engagement conferences and workshops, organization memberships, and journal subscriptions.  Faculty also have access to small grants through the Research and Development committee that can be used to pay for the costs of conducting research on community engagement, creating cultural works that can be shared with the community (e.g., artworks, music), and developing materials for courses.The Provost’s Office and Office of Community-Based Learning fund faculty participation in discipline-specific service-learning conferences. Examples of these that have been attended by Central faculty and staff include Service-Learning in…Peace Studies, Spanish, Biology, Psychology, Political Science, History, and Communication Studies.   These events were sponsored by the Upper Midwest Consortium of Campus Compacts.The Office of Community-Based Learning budget includes funds for professional development for the director, VISTA, and support staff. The director travels to at least one national and several regional or state conferences per year. The VISTA travels yearly to at least three area conferences as well as to site visits of other Iowa Campus Compact institutions.The president’s and provost’s offices fund international trips for the Director of Community-Based Learning as part of the college’s goal to develop service-learning at all eight study abroad sites.  The director has made five trips to programs in Europe in the past six years, as well as a trip to our program in Yucatan, Mexico.Faculty may apply for exploration grants to travel to our study abroad programs.  On some occasions, these funds have been utilized for the purpose of further developing service-learning opportunities for students.

		B6_text: “The office of community-based learning recognizes that expertise resides within community and we seek to give voice to all our community partners and those they serve” (Central College Office of Community-Based Learning Values Statement)  Community voice is harvested in several ways, including:Surveys:  Opinions and feedback are gathered through surveys at the conclusion of each semester. Findings are utilized in program design and facilitation.  Faculty/Community Partner Events:  Several times per year, community partners participate in faculty social/networking events.  Although some events are held on the college campus, most are held in community settings.Think Tanks:  At least once per academic year, the office of community-based learning host think tanks at which faculty and community partners address vexing issues.  Faculty workshops:  At least once per year, faculty travel into community settings to hear directly from community partners about their mission, goals, assets, and challenges.  Over the past five years, faculty have had direct interaction at more than 25 community sites in Des Moines.Community Partner presentations:  Community partners are invited to present in courses where they discuss relevant issues.Civic Dialogue:  The “Writing for Non-Profit Organizations” class hosts a civic dialogue—a panel of community partners who share pertinent social justice topics with students and faculty. Site Visits:  Office of Community-Based Learning staff visit make approximately 50 visits to community sites each year; primary purpose is to harvest community voice and provide venue for exchange of ideas and information.  

		SD1_text: The college does not have institution-wide hiring policies related to community engagement; however, departments have included it in their position descriptions.  For example, a 2006 tenure-track position in psychology listed the following in the qualifications section of the position announcement:  “enthusiasm for undergraduate teaching, service learning, and student-faculty collaborative research.”  In addition, many departments include community engagement descriptors in their webpage, and the provost discusses community engagement with all prospective faculty members in their interviews on campus.  

		SD2a_text: Performance criteria for promotion and tenure listed in the Faculty Handbook include language that reflects the value placed on community engagement at our institution.  All three aspects of a faculty position – teaching, professional growth and development, and institutional service and leadership – reflect this value.  For example, under expectations for teaching, faculty must “support the development of students as … responsible citizens and morally responsive persons.”  Also, “faculty teaching is not limited to the classroom.  Teaching and learning are not mutually supportive and occur during … service.”  With respect to criteria for professional growth and development, scholarship that supports student learning and development is valued more highly than is narrow, disciplinary-specific scholarship.   This is also true for sabbatical requests.  Specific examples from the Faculty Handbook include “investigations into the teaching-learning process, evaluation, and assessment” and “lending one’s expertise to or engaging in occasional consulting activities with outside agencies or organizations.”  Finally, an example of valued institutional service and leadership is “establishing programs in the community that enhance the academic experience of Central students.”  

		SD2b1_text: The criteria for promotion and tenure do not make distinctions between basic and applied research, nor do they marginalize the scholarship of engagement as service, alone. The scholarship of engagement is valued as scholarship in its own right.  Scholarship that is subjected to peer review may be valued more highly than that which is not, however, this varies across disciplines.  

		SD2b2_text: 

		SD3_text: The Office of Community-Based Learning employs a staff of student workers who are involved in every aspect of service-learning facilitation.  Since 2004, Advocates for Community Engagement (ACES) have been an integral part of our OCBL staff; their wages come from both federal and institutional work study funds.  ACES serve as liaisons with community partners and as advisors to students who are choosing community sites for service-learning.  In addition, they work with faculty who are teaching service-learning courses and with other OCBL staff.   Prior to the beginning of each academic year, ACES return to campus for extensive training at which they are exposed to the college’s service-learning values and vision.  They are provided with a 21-page handbook that provides comprehensive information including procedures and protocols, resources, logistical instructions, etc.  Each ACE is provided with a travel budget; specific ACE email account; access to long distance and photocopying; a stipend to cover expenses during training, and office space on campus.  Throughout the semester, ACES are actively involved with service-learning placement, communication with all stakeholders, and program assessment.In 2007, the OCBL collaborated with student life to establish the Central Volunteer Center (CVC). This student-run organization created databases of potential community service projects and volunteers.  The center is located in the Maytag Student Center, and is staffed by  student workers from the OCBL.  In 2007, a new position was created within student life, in part to oversee the CVC.  The new student life staff and the director of community-based learning collaborate to ensure efficient, ethical facilitation of community service.Students who live in a service-themed residence hall plan and carry out community service projects.

		SD5_text: A five-member faculty service-learning advisory council advises the Director of Community-Based Learning.   The council currently includes representation from the psychology, mathematics, communication, English, and education departments.   Responsibilities of the committee include but are not limited to:• Review community partnership development practices and advise the director accordingly • Advocate for community engagement activities with the faculty and administration• Serve on the search committee for the service-learning VISTA• Recommend effective methods of assessment • Work with the director of community-based learning to create guidelines for the use of travel funds and give approval for implementation • Provide general counsel relative to program planning and direction The advisory council is joined by community partners at think tanks, held at least once per year.  These planning sessions provide an opportunity for faculty, staff, and community partners to collaborate for sound, ethical program implementation.

		SD4_text: 

		IIA1a_txt: Central College uses Bringle and Hatcher’s definition of service learning:   a credit-bearing, educational experience in which students participate in an organized service activity that meets identified community needs and reflect on the service activity in such a way as to gain further understanding of course content, a broader appreciation of the discipline, and an enhanced sense of civic responsibility.  (Bringle and Hatcher, 1995)Service-learning courses are approved by the Office of Community-Based Learning.  To be approved, the service-learning  must• provide opportunities to address needs identified by the community partners, • include both written and oral reflection, • involve reciprocity Faculty learn more about incorporating service-learning into courses by participation in either a workshop conducted by the office of community-based learning, or through discipline-specific consultation with the director.

		IIA1b_1: 48.00000000

		IIA1b_2: 5%

		IIA1c_1: 12.00000000

		IIA1c_2: 46

		IIa2a_txt: The Values and Goals of service learning stated on the college’s service-learning website list outcomes for service-learning such as “academic learning, critical thinking, personal development, cultural awareness, and civic participation.”  While these have been adopted informally as goals for courses with service-learning components, the college has not articulated a set of common outcomes for all curricular programs that engage in service learning. One of the college’s four goals for students  is to “develop moral character that is evident in ethical behavior, intercultural effectiveness, environmental stewardship, and service to humanity.”  All programs of the college, including curricular programs, are expected to support these goals, including curricular programs

		IIA1d_1: 49.00000000

		IIA1e_1: 641.00000000

		IIA1d_2: 52 (see final section for clarification)

		IIA1e_2: 41%

		IIA2b_txt: Academic departments have developed operational plans that include student learning outcomes for majors and minors, as well as ideas for how these outcomes will be Although departments may include service, service-learning, or community engagement in their values, mission, and vision statements (e.g., psychology, Spanish), only political science explicitly lists it in their learning outcomes for majors and links these intentionally to the college’s strategic plan goals and strategies.  As stated in their operational plan, “The [college’s] Strategic Plan also commits us to creating a culture of shared values that include interdisciplinary study, environmental stewardship, global perspectives, and civic engagement…Every course offered in the Global Politics and Policy track of our major contributes to the broadening of student perspectives to other parts of the world. And, the emphasis on both understanding civil society as a key component of politics everywhere and the encouragement and requirement of students to engage in community service in select courses in both tracks of our major makes it unavoidable for all of our majors to take part in civic engagement.”  Clearly, the political science department provides a model for other departments who wish to integrate community engagement into their curriculum in a more intentional way.

		IIA2c_txt: At this point there is no systematic assessment of learning outcomes for the impact of students’ curricular engagement with community. The political science department will begin gathering data on the number and types of internships, service learning projects, and off-campus learning experiences of each major. The result will be a record of the percentages of Political Science students engaging in experiential learning by number and type.  

		IIA2d_txt: 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt:  Internships:  Community engagement is a critical component of Central’s internship program. Internships link students with companies and organizations through voluntary short term work, to the benefit of both parties. Many students who seek internships are eager to contribute to the work of non-profit community organizations. In order to encourage students who might not otherwise be able to accept an unpaid internship, Central has sought and received a grant which provides a stipend for students who complete an academic internship at a qualifying non-profits. Homeless shelters, youth programs, crisis intervention centers, and international resource centers are a few examples of non-profit organizations that have benefitted from additional workers through the grant program. Study Abroad:  All eight Central College Abroad programs offer  service-learning opportunities.  Examples include a refugee resettlement  in London, a kindergarten in Granada, a soup kitchen in Vienna, a middle school tutoring program in Paris, and a medical clinic in Merida.  The China summer program is entirely focused on service-learning (English instruction to children and college students).  Since 2002, the Office of Community-Based Learning has collaborated with Central College Abroad to provide annual workshops on service-learning best practices  to the study abroad on-site program directors.  On several occasions, the director of OCBL has met with prospective community partners in international settings for collaboration and dialogue with a purpose of developing reciprocal partnerships for service-learning.Student Research:  One example, based on a need identified by our community partner, was an interdisciplinary service-learning project that placed students from psychology and education at Boys and Girls Clubs of Central Iowa where they conducted interviews and focus groups to gather data about children’s satisfaction with programming.  Students from a statistics class then analyzed the data as part of BGC’s required report to their national organization.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: A number of Core courses integrate extended service-learning experiences into the core material of the course.  Others carry the option of an elective service-learning component for an added credit that is closely related to the topic of the course.  Service-learning is required for the Education major, and utilized by many other departments (English, Political Science, Psychology, Sociology, Spanish, Anthropology, Business Management, and others) in offerings for major, minor or Core courses.Although there is no service learning requirement in the core curriculum, service learning is widely adopted as an important pedagogical tool.  For example, in Intersections, the first-year liberal arts seminar, each class engages in a community-building service option of the instructor’s choice.  The Office of Community Based Learning works with faculty members to initiate contacts and work out logistics.  OCBL also takes part in the workshop conducted every summer for Intersections instructors, where faculty are given guidance in providing a reflective framework for the service-learning activities.  The Core requires students who do not study abroad to complete two semester hours of experiential cultural awareness credit.  Although the primary intent of the requirement is to help students engage with cultural groups who differ in some way from their own, most of these experiences involve service-learning in some form.  The “x” credit may be earned by taking courses that have an “x” component built into the course, or by taking an experiential module in an approved off-campus cross-cultural experience.  It requires consultation with a faculty member, preparation and approval of a proposal that specifies a required bibliography on the target culture, a reflection journal or paper, and a public presentation.  Diversity training and an orientation seminar are also required.As the faculty discuss components of a revised Core to be implemented as early as 2009, support is evident for a model of service-learning that is course-linked.

		IIA4_txt: BUSINESS MANAGEMENT:  Presentation by Jann Freed about use of service-learning in Managing and Valuing Cultural Diversity (BMGT 350):  “Teaching a Diversity Course for a Decade: Reflections, Insights, and Recommendations”, presented at Organizational Behavior Teaching Conference, Summer 2006, Nazareth College, Rochester, NY. EDUCATION:  Esther Streed and her students have presented twice at the International Council for Exceptional Children’s Annual Convention (New Orleans, 2004; Baltimore, 2005) about how community engagement is integrated into teacher preparation in the education program.ENGLISH:  Josh Dolezal’s publication was an outgrowth of his work with trash gathering in Iowa and conservation work in Costa Rica and Idaho: "Literary Activism, Social Justice, and the Future of Bioregionalism." Ethics and the Environment 13.1 (2008): 1-22. MODERN LANGUAGES:  Alison Krogstad (1) “Community as Classroom: Service-Learning in the Foreign Language Classroom” International Journal of Learning (Volume 15, Number 1, 2008).(2) “Service-Learning in the Language Classroom” presented at the Cultures and Languages Across the Curriculum conference, University of Iowa, Iowa City, Iowa, November 5-6, 2005.(3) Collaborated with Central College students on a 1 ½ hour workshop that focused on the philosophy behind service-learning and how it can be applied to the language classroom, Iowa World Language Association Conference, Cedar Rapids, Iowa, October 4-5, 2002. PSYCHOLOGY:  Steinke, P., & Fitch, P.  (June 2007). Assessing Service-Learning. Research and Practice in Assessment, 1(2), 1-8. Retrieved October 3, 2007, from   www.virginiaassessment.org/rpa/2/Steinke%20Fitch.pdfSteinke, P., Fitch, P., Johnson, C., Waldstein, F. (2002). An interdisciplinary study of service-learning predictors and outcomes among college students. In S. H. Billig & A. Furco (Eds.), Advances in service-learning research: Vol. 2. Service-learning through a multidisciplinary lens (pp. 171-194). Greenwich, CN:  Information Age Publishing.

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: Off

		professional development centers: Off

		other (specify: On

		IIB1_txt: Computer Learning Center for Speakers of Spanish:  In summer of 2007, the Office of Community-Based Learning collaborated with two community partners, Catholic Charities and Hispanic Educational Resources, to develop a basic computer skills course for community members whose first language is Spanish.  The need for the class was identified by community members and community partners.  Central College contributed faculty and staff time and travel, student travel expense (100 miles round trip from Campus to community sites; students traveled weekly), and 14 students contributed an average of 21 hours each.  The class is being sustained, and has been expanded to a total of three community sites.Non-Credit Class in Chinese Culture:  Central is currently partnering with community partner OPEN (Organization Promoting Everlasting Neighbors) and DMACC (Des Moines Area Community College) to offer a non-credit class in Chinese culture and basic language.   Central College is responsible for arranging speakers for four class sessions, and is contributing funds to pay speaker transportation (the class takes place in Newton). In addition, the college is contributing staff time and travel and funds for miscellaneous expenses.  A current student, two faculty emeritus, our visiting Chinese scholar, and one faculty family member are volunteer facilitators for course sessions.Evaluation support:  Psychology professor and students evaluated data for the Iowa Safe Schools Task Force and created tables for their final report.  These data contributed to the successful passage of anti-bullying legislation that was signed into law in 2007.Other:  National History Day is an educational program which encourages 6th- through 12th-grade students to study historical issues in a meaningful way.  For several years, Central College has hosted the district competition, to which nine schools send 297 students and history  teachers to campus.  In 2008, 54 members of the Central College Community volunteered to be judges (10 faculty members, 18 staff, 8 students, and 18 community members).

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: • Co-curricular service: The Central Volunteer Center serves as a clearinghouse that matches volunteers with community service projects.   The center was initially managed by students, and is still primarily facilitated by student leadership but the center’s direction is also in the purview of a newly created position in student life.  In 2006, when, numerous community partners identified a need for large numbers of volunteers for  all-day projects, the college created “Central College Service Day” which has since become a permanent part of the academic calendar by vote of the faculty.  For the past three  years, classes are cancelled for one April day and approximately 1,000 students, faculty and staff volunteer in service projects in five Central Iowa counties.• Library: Central College’s Geisler Library and the Pella Public Library share an online catalog, making it easy for all in Pella to be aware of what library materials are available to them.  The partnership provides borrowing privileges to all community members.   Library staff provide resources and research assistance to local distance learners, high school students, and those seeking information for personal research.  The Writers Reading Series, entering its 22nd year,  was established to promote an appreciation of books and their authors, and features locally, nationally and internationally known writers reading and discussing their works. All events are open to the public at no charge.• Cultural offerings:  Director of Cultural Affairs maintains and distributes community calendar of cultural events.  All cultural events are open to the public, and most are free of charge. Information about these events are provided to new residents by the community welcoming hostess. High school or other classes occasionally meet in the college gallery where they hear from Director of Cultural Affairs.   Pella Shakespeare Festival , a summer-long program hosted by Central College theatre department, utilizes community members, including children and youth, to perform (free to the community) Shakespeare plays.

		IIB4a_txt: Central College values the expertise that resides in community, and believes that effective community engagement depends upon reciprocal partnerships. The following strategies are employed toward that end:• Community-Based Learning staff spend approximately 50 days  in community settings each year. Much of this time is devoted to listening to partners about community-defined needs, community assets, etc.  Collaborative ventures are planned with all stakeholders, including community partners and community members.• Community partners are involved in the planning and implementation of service-learning. Partners are invited to think tanks, at which faculty, staff, and community partners plan for ethical service-learning. Partners often facilitate such activities.• College resources (in addition to faculty and student involvement) are included in community project budgets.  This includes student, faculty, and staff travel to sites in Des Moines, Ottumwa, Newton, Knoxville, and Oskaloosa;  use of college technology; use of college facilities, etc.• College faculty, President Roe, the director of community-based learning, and Central students provide letters of support, writing assistance, and other support for community partners’ fundraising endeavors.• The director of community-based learning provides, at no cost, professional development activities for community agencies.  For example, the director has provided community leadership training for Iowa Department of Natural Resources, the Iowa Commission on Volunteer Service, the Central Iowa Latino Providers, and a group of Iowa k-12 teachers who have expressed interest in the service-learning pedagogy.• Approval for service-learning classes requires that the service be identified by the community partners and that the relationships have reciprocity• A building that is currently under construction will house the Office of Community-Based Learning. Included in the space is a conference room that will be available for community use, and an office for community partner in residence.

		IIB4b_txt: • Students complete post-experience surveys each semester, the results of which are shared with community partners• Office of Community-Based Learning staff visit make approximately 50 visits to community sites each year; one goal is to provide feedback.  Community partner visits are in formal job descriptions of director and VISTA.• Student research teams from at least three courses (Methods of Social Research, Psychological Investigations, and Fundamentals of Statistics) have provided semester-long support for program evaluation and other research projects in community.  Detailed final reports are provided.   Faculty are highly involved in these research endeavors.• Faculty and community partners collaborate at think tanks, at which successes and challenges are identified and addressed.

		IIB5_txt: EDUCATION:  Kris Kilibarda has made conference presentations on the Science Pioneers Professional Development Program that partners Drake University, a local Area Education Agency, Central College, the Science Center of Iowa, the Blank Park Zoo, and elementary teachers. Blair, D., Gerlovich, J., and Kilibarda, K. (2007). Science Pioneers Professional Development Program (SPPDP): A Collaborative Approach. Iowa Science Teachers Section of the Iowa Academy of Science, fall conference, October 18. Kilibarda, K. and Anderson, C. (2007) True Inquiry Partnerships. Association of Zoos and Aquariums Central Regional Conference, Des Moines, IA: April 26.Kilibarda, K., Hood, K., & Gerlovich, J. (2005). Inquiry-based science in the NCLB age – a paradox? Iowa Science Teachers Section of the Iowa Academy of Science, fall conference, October 20.   PSYCHOLOGY:  Each semester statistics is offered Keith Jones and his students analyze and interpret program evaluation data and write research reports for one or more community partners.  Peggy Fitch and her students entered, analyzed, and interpreted data for the 2005 and 2007 Iowa School Climate Surveys for community partner Iowa Pride Network.  She helped write the policy report that compared experiences of lesbian, gay, bisexual, and transgender youth with those of straight allies in Iowa’s high schools.  SOCIOLOGY:  Dawn Reece & Jon Witt presented an academic paper based on data collected as part of the Pella Community Research Project: (2002). “Short-timers and Long-timers in Two Midwestern Communities: Comparing Amenities, Activities, and Attitudes.”  Presented at the Midwest Sociological Society Annual Meetings.  Milwaukee, WI.

		III1_txt: Section II (Categories of Community Engagement); Letter A (Curricular Engagement) #1d (Number of faculty who taught service learning courses): Continued from Page 24:  This figure could be slightly misleading.  Faculty who taught formal service-learning courses numbered 23.   An additional 26 faculty supervised academic, credit bearing service-learning modules.  We included the larger number after an e-mail inquiry to Amy Driscoll.  (So, the percent of faculty is either 53% or 25%.)Section II (Categories of Community Engagement):  Letter B (Outreach and Partnerships) #2 institutional resources provided as outreach to the community:Continued from page 32:Athletics :  More than 75 events are open to the public, most are free of charge. Community partners bring persons served free of charge.  Coaches and athletic staff provide clinics for the local community. Student athletes serve as volunteer coaches for youth sports programs.  Student athletes train with athletes who have disabilities for Special Olympics. Student athlete groups engage in numerous community service projects in Pella and Des Moines.Technology:  More than 100 serviceable computers have been donated to community partners within the past five years.  In one instance, students, faculty, and staff traveled to a homeless support program in Kansas City to  set up a computer lab and install a network.  This resulted in the establishment of a technology-based GED preparation program.Work study : 7% of federal work study dollars are allocated to students serving in community non-profit organizations including the hospital, agencies that serve families and youth, agencies that serve persons with disabilities, social service agencies, etc.  Approximately 30 students participate in America Reads utilizing federal work study dollars, an additional 12 students volunteer in America Reads.Faculty consultation: voluntary consultation for  Pella Police Department; Pella Regional Health Center, Crossroads of Pella ESL, Positively Pella, Pella Historical Society, Elder Hostel, many more.

		III2_txt: An inventory of Central’s community engagement activities would be incomplete without mention of the college’s significant commitment to sustainability. Central began to embrace sustainability as a new paradigm during the 1990’s, not only in facilities and operations, but as a core value component of our institutional mission and goals, strategic and operational planning, and long-term vision.  Our motto: “finding a greener way” includes environmental stewardship as well as social and economic justice.  The triple bottom line of the sustainability concept invites community-building.In 2000, a faculty/staff task force studied Strategy #15 from the college strategic plan:  “Actively Pursue the Central College Community Goal ‘To Promote and Model Appreciation of our Natural Environment and Stewardship of Its Limited Resources.” By signing the Talloires Declaration (2005) and the Presidents Climate Commitment (2007), the entire Central College community made public its commitment to role model sustainability by providing resources, training, support and leadership for a wide range of community-wide initiatives.  Sustainability offers a powerful pedagogical model for revitalizing liberal arts education because of its inherently interdisciplinary and real world problem-based character and emphasis. We embrace the idea that the boundaries of academic programs should transcend the college and extend to those of the global community.  Space does not permit a description of all significant programs, but the following are among the initiatives that demonstrate our commitment to sustainability:  • All new construction is LEED certified.  VerMeer Science Center (2003) received Iowa’s first LEED (Leadership in Energy and Environmental Design) rating, a silver, by the US Green Building Counsel; Howard McKee Hall (2004) received a Gold LEED rating.• Education/Psychology building under construction (completion 2009) will aim for platinum LEED rating.• Used cooking oil, collected from the college cafeteria, powers a Lister engine which adds electricity to the grid.• A set-point policy regulates temperature in all academic buildings • College fleet vehicles are being replaced by hybrids; facilities management vehicles are being replaced by electric.• Community members have access to recharging stations, located in college parking lots, for  electric vehicles. • New construction and remodels use green products such as  carpet that is 100% recycled and/or 100% compostable materials • SUSTAIN (the campus sustainability working group) has a membership of more than 100 faculty, staff, and students.• Concluding each spring semester, an organized drive collects furniture and clothing that would otherwise wind up in the landfill to service-learning partners.

		III3_txt: Amy Driscoll's prompt, thorough responses to questions was very much appreciated! Thank you for not asking us to mail paper copies. We are diligently trying to reduce our paper usage and waste.Some sections did not accept the allowable number of words.Many questions didn't provide for the inclusion of staff participation. (Numbers of students and faculty were requested, but no mention of staff).Some some additional clarification in the numbers section would have been useful.   For example, how should courses be counted?  (Each section counted individually, or the course only counted once regardless of the number of sections?).The question about mission and vision ask the responder to "quote the mission (vision)", but there is space for a total of 100 words.  Our mission and vision are shorter than those of many institutions, but the words total more than 100 words.   We had to leave out some phrases that may have strengthened our application.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 2







3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 


 
 


 31







2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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		The Carnegie Elective Classification 

		for Community Engagement

		Introduction

		I.  Foundational Indicators 

		A. Institutional Identity and Culture

		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)

		II.  Categories of Community Engagement



		A. Curricular Engagement

		b. Has community engagement been integrated with curriculum on an 

		institution-wide level?

		B. Outreach and Partnerships

		III.  Wrap-Up









2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1
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			4
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			7


			8


			9


			10


			11


			12


			13


			14
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text:   The UAB Mission: UAB’s mission is to be a research university and academic health center that discovers, teaches and applies knowledge for the intellectual, cultural, social and economic benefit of Birmingham, the state and beyond.   The UAB Vision: UAB’s vision is to be an internationally renowned research university — a first choice for education and health care.   UAB’s Quality Enhancement Plan: Describes “a Shared Vision for every UAB graduate and promotes core competencies essential for success in work and life that include “the ability to make informed, ethical decisions and be prepared for responsible citizenship in the community, nation, and world.”

		IA2_text:   The Student Excellence Awards honor students and their achievements in leadership and community service. The most significant awards to individuals and groups are:   -The Outstanding Service Award which is given to an individual who has volunteered and provided service to the community. The recipient of this award has a heart and passion for helping others in the community, whether local, national, or international.   -The Service Initiative Award which is given to a student who encourages others to join in his or her cause through programs, organizations, projects, and/or by distributing educational materials.   -The UAB Impact Award honors a student who has made UAB and Birmingham an integral part of his or her college experience. This is evidenced by significant contributions to creating positive change in campus life and the community.    -The award for the Outstanding Community Service Project is presented to a group of students or student organization which has made a significant contribution to the Birmingham community by coordinating an outstanding community service project.  The most important celebration of such accomplishments is the Leadership and Service Awards Ceremony in Spring each year.   The Diversity Awards dinner in January each year celebrates the winners of the UAB President’s Awards for Diversity, who nurture diversity of thought, culture, gender and ethnicity on the UAB campus and elsewhere.   The most prestigious award for faculty involvement in the community is the UAB Odessa Woolfolk Community Service Award. This is presented annually to one faculty member who has rendered outstanding service to the Birmingham community. The recipient receives $2500, a plaque and is honored at the annual Faculty Awards Convocation.  Staff members are recognized through the Employee of the Month and Year program and associated celebrations. The nominations and awards often include staff with significant service or volunteer work.

		IA3a_text:    UAB engaged independent organizations to conduct random sample telephone surveys of Alabamians in 1994, 1997 and 2002. The quality of UAB’s community service was rated 8.2 on a 10-point scale (worst to best) in the most recent survey, and the value of UAB’s role in economic development was rated 8.3.  The closer residents lived to Birmingham, the higher the ratings.Surveys of alumni, employees and current students, as well as in-depth interviews with opinion leaders, were conducted in a branding study in 2008. Alumni and current students placed high value on the experiential learning emphasized at UAB, much of which occurs in community settings. Faculty and staff pointed to UAB’s urban location and the interaction with the community as a distinction of the institution. Opinion leaders praised UAB’s importance to the community, and expressed a desire for it to play an even greater role as a community partner.Individual schools routinely assess community perceptions of their engagement. For example, the School of Business seeks evaluations of their service learning and internship programs. The School of Education obtains assessments of its student teachers, and graduated teachers, administrators, and school, agency and community counselors.   Some schools have established partnerships with the community so that it can communicate its needs and assess outcomes. For instance, UAB’s School of Public Health led the establishment of Congregations for Public Health, a non-profit corporation which involves several neighborhood African-American churches. The mission is to assess the health, social, and educational needs of the neighborhoods that are too large and outside the scope of what the churches could address, create a shared vision, coordinate technical and developmental support, and assess health disparity outcomes.    A five-year $26.9 million Clinical and Translational Science Award is helping transform basic scientific discoveries into practical applications that enhance the lives of Alabamians. ‘One Great Community’, one of seven operational components, connects basic and clinical biomedical investigators with multiple communities they ultimately serve. This ensures UAB's research responds to and reflects the perceptions and needs of the community through an active process of community involvement, dialogue, and mutual understanding.    The Office for Service Learning assesses community partner perceptions of whether engagement goals of Service Learning programs are being met through Community Partner Service Learning Evaluation Forms; participation on the Service Learning Advancement Committee; focus groups forming part at Fall Community Partner Celebrations; and Annual Community Partner Surveys.

		IA3b_text:    The assessment data from multiple sources are aggregated and triangulated within academic units. Key data are entered by schools into their and the university’s strategic plan-related scorecards. The scorecards are maintained centrally by the Office of Planning and Analysis. The primary use of the assessment data is for the continuous improvement of the university and its teaching, research, and service programs:   University: UAB is currently engaging in a refinement of its strategic plan, based in part on such assessment data.The data are also being used to enhance the brand of the university, emphasizing experiential learning. Internally, the data will help create a consistent internal brand.   Teaching examples: Data gathered by the Office for Service Learning are aggregated and used in strategic planning, for prioritizing the use of resources, setting agendas for programs and workshops, and improving and expanding service learning courses.In community health nursing, the data are aggregated with other clinical site evaluative comments, and are used for quality improvement.    Research examples: Data gathered through One Great Community are used to ensure that UAB’s research responds to and reflects the needs of the community health disparities.Qualitative and quantitative data from Congregations for Public Health are used to ensure that resources at UAB are used to impact health disparities positively.   Service example: The Sterne Library faculty and staff use assessment data to improve services to the external and internal user community.   Secondarily, assessment data and consequential changes are reported during re-accreditation processes in scores of programs, such as in Engineering, Health Professions, Business, and Education. In the School of Business, for example, the data and products of the feedback loop are part of the learning outcome assessment process required by AACSB.

		IA4_text:  Marketing of UAB’s community engagement to the community and alumni/ae:  The UAB web site: Features the mission, strategic plan and associated scorecard of progress indicators, each of which includes items related to community engagement.   UAB Magazine: Recent edition featured the Center for the Study of Community Health which hosts community symposiums on issues such as hypertension, obesity, and diabetes that affect the Black Belt of Alabama.  School magazines: The School of Health Professions magazine described the curriculum that partners students with communities needing assistance. Areas of need included a man with cerebral palsy, girls with developmental disabilities, health fairs, and victims of Katrina.  Web log: Chronicled UAB Engineers Without Borders trip to Peru to make improvements in drinking water for villages. Marketing of educational programs to prospective students:  Web site: Repeats the vision for a UAB graduate which emphasizes being prepared for responsible citizenship.  Individual programs’ recruitment brochures and websites: The Science and Technology Honors Program touts community service opportunities with CORD (Community Outreach Development) and ALAHASP (Alabama Hands on Science Activity Program). Meantime, a math major is quoted as saying his favorite academic experience is “Teaching fun labs to middle school students at Birmingham’s science museum.”  Marketing of programs for the community:  Multiple media: Used for advertising the availability of campus services, such as library services; programs offered in K-12 schools - for instance, the high-school/middle-school BEST robotics competition aiming to engage students in the engineering process is marketed on the School of Engineering web site, while fliers advertise the Department of Computer and Information Sciences summer computer camp. Other community programs include those offered by the Department of Pediatric Dentistry and the Department of Nutrition Sciences.

		IA5_text:   President Garrison, in her State of the University speech in October 2007, heralded recent accomplishments by UAB, in conjunction with community partners, in health care, education, the quality of life through the performing arts, economic development, and technology transfer, as well as community service.  The President has also reiterated the importance of community engagement:In fund-raising: At the Minority Health and Research Center (MHRC) Gala, she stated, “UAB has a very strong commitment to closing the gap in health disparities by conducting leading-edge research, working at the grass-roots level with under-served communities, and educating and mentoring promising minority students who are future physicians and researchers.”At the opening of new buildings: At the Low Vision Rehabilitation Center opening, she said, “With the new location and expanded services, the center will have an even greater impact on the health and quality of life of people with vision impairment. This is made possible not only by collaboration within UAB, but also by partnership with our community and state, notably with the EyeSight Foundation of Alabama and members of the School of Optometry Dean’s Community Advisory Committee.”  The President also signed a Call to Action Pledge organized by the Association of American Colleges and Universities, indicating her desire to promote community engagement and other manifestations of personal and social responsibility among students: “As president, I pledge to provide leadership to reestablish personal and social responsibility as a central educational goal within my own institution and as an important outcome of a contemporary liberal education. I will also seek to involve other American colleges and universities in this national effort to deepen students’ sense of integrity, ethical obligations to self and to others, and responsibilities as citizens in a diverse democracy and interdependent world.”

		B1_text:  Teaching:  The Office for Service Learning serves as a campus-wide coordination and resource center that supports and advances community engagement as a fundamental part of the teaching and learning experience at UAB. Its primary functions are to develop service learning opportunities, provide faculty development, host a library of resources, lead meetings of the Service Learning Advancement Committee, celebrate community partnerships, evaluate engagement experiences, and assess learning outcomes. The Office is staffed by a full-time Director and an assistant.  The Office for Study Away coordinates international opportunities for students including internships, cross-cultural training, service and research. The Office has two staff members. Over each of the last three years, it has been able to award up to $100,000 in scholarships. Research:  The Office of Sponsored International Programs in the Office of the Vice President for Research facilitates/coordinates the establishment of global/international outreach and partnerships through Memoranda of Understanding and Cooperative Agreements with universities, ministries of health and education, and government training agencies in other countries. The Office is staffed by a full-time director.  The infrastructure for domestic research is also organized under the Office of the Vice President for Research. Most significant is the network of centers approved by the Board of Trustees. Centers focus on myriad research topics, plus various education and community engagement activities. Some centers are designated University-wide Interdisciplinary Research Centers; one of the criteria is leadership in the integration of research and service including community outreach or partnerships. The centers are coordinated internally through a committee, and the community can access the centers through a shared web site.  The Office for Undergraduate Research is the coordinating body for students interested in community-based research and entities offering research opportunities. There is a director and an assistant.  Service/Outreach:  The infrastructure for outreach also tends to be decentralized in the disciplines. For instance, in the School of Education, the Center for Urban Education coordinates a number of different projects involving outreach to K-12 schools, such as the Urban Teacher Enhancement Program,   CAST (Communities and Schools Together), and the Collaborative Action Research Program. The Center has 8 staff.  In Student Affairs, the Office of Student Leadership and Service coordinates community engagement for student organizations. Activities include the biannual “Into The Streets” half-day volunteer effort, and ongoing and monthly service projects. There are 19 staff members.

		B2a_Text:  Central offices, Schools, and Centers fund community engagement. For example, Engineering permanently allocates over $500,000 for faculty and staff time and supplies. Arts and Humanities spends $165,000 each year on theatre touring groups, the Piano Series, the Visual Arts Gallery exhibition program, and the Media Now and ethics annual conferences.

		B2b_text:   UAB receives over $470 million in grants and contracts each year that support research, education, and service, especially in health-related areas. For example, funding for UAB’s programs in Zambia to reduce the prevalence of AIDS comes from a number of sources including the National Institutes of Health, the Centers for Disease Control & Prevention, and the President’s Emergency Fund for AIDS Relief. The five-year $26.9 million grant to establish the Center for Clinical and Translational Sciences which will accelerate the pace of turning fundamental scientific discoveries into practical applications that enhance the lives of Alabamians came from the National Institutes of Health.  UAB has collaborated with local communities and won EPA grants to fund the clean-up of brownfield sites. The School of Natural Sciences and Mathematics has secured funding from the Alabama Commission on Higher Education for the Alabama Science in Motion program that provides science education outreach to schools, as well as hosts school students. The Lister Hill Library has been funded by the Alabama Health Libraries Association, the Alabama Public Library Service, and the University of South Alabama, to provide health-related information to the community under the auspices of the Health InfoNet of Alabama consumer health information service.

		B2c_text:    UAB’s Office of Development partners with local businesses, corporations, nonprofit organizations, foundations, families, and individuals to strengthen support for important programs and units on campus that are providing valuable services to the community. For example, with the support of Alabama-native Charles Barkley and other volunteers, funds are raised for the Minority Health and Research Center each year. The UAB Rays of Hope Campaign has led to the current construction of the Hazelrig-Salter Radiation Oncology Facility for patient care, research and administrative space. At the Alys Stephens Center’s annual Viva Health Starlight Gala, arts supporters gather to raise funds for the Center, which has quickly become the home of the performing arts in Birmingham.   At the school level, Dentistry seeks support from the State Pediatric Dental Academy and non-profit agencies for its outreach programs. Arts and Humanities has a campaign to build an Institute for Visual Arts at UAB for the benefit of the community.   Among student organizations, the Student Social Work Organization raises money annually to provide holiday gifts for about 200 children served by the local social services network.  They also raised money to prepare 500 toiletry bags for homeless people.

		B3a_text:    Because the strategic plan emphasizes community engagement, the UAB Office of Planning and Analysis annually records engagement across the university in a series of scorecards. Naturally, the Schools have identified varying metrics based on their particular plans related to community involvement. The metrics include the number of participants in the Volunteers in Tax Assistance program (School of Business); the number of community-based clinics sponsored by the School of Dentistry; the number of Education faculty volunteering in schools; the number of participants in programs enhancing K-12 social science teaching skills (School of Social and Behavioral Sciences (SBS)); the number of faculty participating in outreach programs (Schools of Engineering and Natural Science and Mathematics (NS&M)); the number of partnerships with the community, industry and/or the private sector (Nursing and NS&M); the number of reports for community agencies (SBS); graduates practicing in under-served areas of the state (Optometry and Nursing); and the number of public performances, recitals, and exhibitions (Arts and Humanities).     In addition, the Office of Sponsored International Programs identifies and tracks global outreach and partnerships.  It also maintains digital copies of former and current Memoranda of Understanding and Cooperative Agreements between UAB and universities, ministries of health and education, and government training agencies in other countries.    Student engagement with the community is tracked in multiple ways. First, the centralized Office for Service Learning tracks the number of courses offered each semester that satisfy the criteria for a recognized service learning course and the number of community partners involved in such courses. Second, the Division of Student Affairs tracks student involvement in its myriad community projects, and the number of hours of service performed by each Greek organization. Third, periodic surveys track whether students are engaged in the community. For example, the National Survey on Student Engagement asks freshmen and seniors whether they have participated in a community-based project as part of a regular course, and whether they have done community service or volunteer work. Similarly, the Personal and Social Responsibility Institutional Inventory (PSRII) developed by AAC&U and the University of Michigan has students self-report on whether they participate in community-based projects that are officially connected to a course, and projects that are not connected to a course.

		B3b_text:    Scorecards serve as UAB’s primary tool of accountability.  They are used at both the institutional and school levels to identify priorities and track progress toward them.  School-level leadership sets goals and uses the scorecard to indicate annual progress toward meeting those goals.  Scorecards then inform the annual reporting, planning and budgetary processes. Plans include steps that will be taken to improve outcomes.   Similarly, the data collected by the Office of Sponsored International Programs are used for internal and external reporting and for planning for the future. They are also used for informational and marketing purposes.   The Office for Service Learning uses the data it collects:      -To encourage those departments who do not have designated service learning courses to initiate such courses and to provide support and resources for that purpose.For planning and prioritizing Service Learning Educational Programs and Course Design Workshops.      -To set goals and agendas for increasing Service Learning Courses across campus.      -To improve existing designated service learning courses.      -To monitor UAB’s engagement with community partners.   Student Affairs evaluates the success of various types of projects through analyzing the participant numbers.  This information is used to plan for the following year.   Survey data provide feedback on whether increased institutional engagement with the community is reaching individual students, and indicate whether strategic changes are necessary.  For instance, while there are concerns over what students are perceiving as community-based projects – they may be ignoring clinicals and internships - a comparison of 2003 to 2006 NSSE responses provided reassurance that the percentage of freshmen participating in a community-based project as part of a regular course often or very often increased from 7% to 12%, while seniors showed an increase from 11% to 16%. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text:    The PSRII data show that the culture of institutional engagement with the community has had positive effects on student attitudes and skills. In March 2008, 76% of responding students strongly agreed or agreed somewhat that “My commitment to change society for the better has grown during my time on campus.” In addition, 75% of student respondents strongly agreed or somewhat agreed that “This campus has helped me learn the skills necessary to effectively change society for the better.”   Meantime, 89% of faculty respondents strongly agreed or somewhat agreed that “Students usually have a stronger awareness of the importance of being involved in the community and contributing to the greater good at the end of their time on campus than they had at the beginning of college.”   Student evaluations of service-learning courses corroborate this. Students state that they develop an enhanced appreciation of community issues or needs, and indicate an intention to volunteer or participate in the community after the course.

		B3d2_text:    One key impact reported by faculty through the systematic gathering of oral and written faculty feedback by the Office for Service Learning is that they gain an enhanced appreciation not only of community issues and needs, but also of community assets.  This impact is attributed to the selection, establishment and maintenance of ongoing sustainable relationships with suitable community partners as part of successful service-learning pedagogy.  Instructors specifically select partnership sites to meet learning goals as they would select a textbook.  Community partners agree to serve as colleagues in service-learning who assist instructors and students in the synthesis of new knowledge while addressing needs identified by the community. These partnerships embody collaboration and reciprocity that facilitate the meeting of both course objectives and community needs.  Faculty report an impact of deepening their own learning and awareness as they relate to both community issues and community assets as collaborative partners in education. 

		Impact on community: On

		Impact on institution: On

		b3d3_text:    UAB has an economic impact of over $3 billion dollars each year. Its engagement with the community increases the capacity of the region to grow. One example is the Innovation Depot, a business incubation facility and program that focuses on the development of emerging biotechnology/life science, information technology, and service businesses, which operates in partnership with UAB.  A public-private economic development effort, Innovation Depot is funded by UAB and the Birmingham regional business community, including many leading private foundations, the City of Birmingham, and Jefferson County.     The efforts of this joint project have had a $1.3 billion economic impact on the area’s economy over the last five years. Much of that impact is attributable to companies that have been created through the licensing of technology through the UAB Research Foundation. The UABRF, which was formed in 1987 to identify, assess, protect and market commercially viable intellectual property developed at UAB, has generated 33 start-up companies based on its technologies and completed more than 330 income-generating option and licensing agreements.In addition to housing some 40 existing tenants and offering space for at least 25 more, the incubator has already helped Birmingham snare a new corporate headquarters.

		B3d4_text:    UAB’s acts of engagement with the community have helped create a culture in which community engagement is noted and valued. This creates a positive reinforcement cycle.   The March 2008 PSRII data show that 87% of faculty, senior administrator and student affairs respondents strongly agree or agree somewhat that “The importance of contributing to a larger community and the greater good is a major focus of this institution.”  Among student respondents, 85% agree strongly or somewhat that “The importance of contributing to a larger community is a major focus of this campus.”     Among the faculty, administrators and staff respondents, 90% agree strongly or somewhat agree that “Contributing to a larger community and the greater good is a responsibility that this campus values and promotes.”  87% of the student respondents agree strongly or somewhat that “Contributing to a larger community is a responsibility that this campus values and promotes.”

		b3e_text:    As with the tracking data, the assessment data are collected as part of a continuous improvement cycle, involving setting goals, collecting assessment data, and making adjustments to goals and strategies where needed. For example, the PSRII data showed that while there was widespread agreement that, in line with our strategic plan, community engagement is a major focus of UAB, there is room for improvement. 98.5% of responding faculty, administrators and student affairs staff agreed strongly or somewhat that “The importance of contributing to a larger community and the greater good should be a major focus of this institution.”  Among student respondents, 94% agreed strongly or somewhat that “The importance of contributing to a larger community should be a major focus of this campus.”    UAB, as a leadership campus in the AAC&U’s Core Commitments project, is using these data to fuel campus dialogs regarding personal and social responsibility. The Faculty Senate and the Undergraduate Programs Council have discussed the differences between aspirations and actuality.   The data are being fed into the assessment of progress toward the Quality Enhancement Plan goal of increasing civic responsibility among students. Strategies to spread community engagement throughout the curriculum are being fine-tuned.    The Office for Service Learning employs these data combined with tracking data and assessment data from a variety of stakeholders to help:     -Set goals for increasing service learning courses across campus.    -Improve existing designated service learning courses.    -Initiate new community partnerships and enhance existing relationships with community partners.    -Make decisions regarding the distribution of resources.     -Plan and prioritize focus of Service Learning Educational Programs and Course Design Workshops.   Assessment data are also used for celebrations of community engagement such as the Leadership and Service Awards ceremony, and the presentation of the UAB Odessa Woolfolk Community Service Award.

		B4_text:    UAB sees community engagement as partnering with communities to increase their human, economic, technological, cultural, and knowledge capacity to achieve their goals, while enabling students to develop and learn experientially and faculty to conduct pioneering research.    Community engagement appears in three goals in the Strategic Plan:       -“Service to Community and State We will enhance our value and reputation in the state by working effectively with partners to help advance community and state goals in education, health, quality of life and economic development.”       -“Undergraduate EducationWe will achieve a highly effective undergraduate educational experience to give students the best possible preparation for productive and meaningful careers and lives that benefit society.”An associated objective is: “Expand opportunities for study abroad, learning communities, internships, service-learning, research and honors experiences.”     -“Research and Scholarship We will expand and improve UAB’s research and scholarship capability to acquire and disseminate new knowledge that benefits society and that further positions UAB as an internationally recognized research university.” 

		B5_text:    The Office for Service Learning offers many development opportunities to faculty teaching courses involving the community. Jeffrey Howard, University of Michigan, presented workshops on service learning course design and community-based scholarship in February 2008.   Lunchtime meeting themes have included: the definition of service learning; its theoretical underpinnings; true partnerships with community agencies to curb the tendency towards paternalism; assistance in developing service learning components; pre-established and custom-made resources; help with the development of reflection instruments; and introductions to community members.    Faculty have been sponsored to attend service-learning conferences, such as the first Alabama conference on Service-Learning, cosponsored by UAB.     When service learning occurs overseas, the Office for Study Away and the sponsoring school provide training prior to departure.    For faculty engaged in research in the community, there is mandatory training regarding legislative, regulatory, and UAB policies.    The Research Compliance Office strives to provide comprehensive educational support and training through the entire spectrum of the research process. There is initial training for all UAB members involved in research activities of six to eight hours, with ongoing training required. Protecting human research subjects is one emphasis.    Community meetings have also been held to increase community understanding of the research review process.    Schools and centers have internal faculty development.     -The School of Dentistry offers workshops and seminars, including some focused on engaging with community; recent topics included cultural competency and promoting health literacy.    -The School of Medicine offered workshops on handling the media and difficult dialogs as part of its Faculty Development Program.     -The Center for Aging sponsors training for those beginning research involving interactions with human subjects through the Clinical and Behavioral Gerontology Research Training Program.

		B6_text:    After President Garrison convened a group of faculty, staff and students to draft a strategic plan for UAB in 2003, residents of the Birmingham metro area were invited to a series of town hall meetings to provide feedback on the plan, and/or to write their comments electronically on the planning Web site. “Community involvement” was listed as one of UAB’s core values, and one of six goals.   Ongoing interaction with community leaders at all levels occurs both formally and informally. The President, vice presidents and deans meet quarterly with a group of business and civic leaders called the President’s Leadership Cabinet, where information on UAB’s progress and challenges is shared, and feedback sought from members on community needs and their insights. A group formed just this year, Leadership UAB, engages young community leaders in a similar fashion, and seeks their input and involvement in shaping UAB’s outreach and other activities.   All UAB schools and many academic programs have very active community advisory boards. For example, the UAB Engineering Foundation Council is a group of community and corporate leaders who provide external advice on a variety of topics, including effective community involvement.  In Arts and Humanities, several annual events are planned by the community advisory committees including an annual media conference, a lecture series in art and art history, Ovation UAB in theatre, meet the author fund-raiser in English, and the UAB foreign film series.     The UAB Comprehensive Cancer Center actively seeks community input and involvement. A groundswell of support involving the Birmingham Area Chamber of Commerce, the local legislative delegation, the Jefferson County Commission, the Birmingham City Council and mayor, and the Jefferson County Mayors Association in 2007 led the Governor and Legislature to provide an additional $10 million per year over the next five years to the Center.

		SD1_text:    UAB’s university-wide recruitment policies encourage excellence and diversity. As a large, decentralized institution, hiring decisions are determined by the schools. For example:School of Education: almost all new hires are expected to have a commitment to field-based training and a commitment to providing professional development and modeling within the community.     -School of Public Health: faculty hires are expected to excel in service to the community.     -Sterne Library: faculty job announcements state that the applicant must be service-oriented and assist with outreach programs.     -School of Engineering: recruited faculty are expected to participate in perennial outreach events such as the UAB Engineering Open House and Engineering Week activities, and are encouraged to accommodate outreach requests from schools and civic organizations.    -School of Natural Sciences and Mathematics: although the School primarily hires faculty based on excellence in the areas of research and teaching, service (including service to the community) does play a role.  The latter component often comes with expertise in and commitment to community engagement.     -School of Social and Behavioral Sciences: expertise in and commitment to community engagement is important for selected faculty recruitments, but not necessarily across the board. For instance, in the Department of Justice Sciences, position announcements typically list practitioner experience with community agencies as a “positive skill” for the position.      -School of Medicine: searches often focus on finding specialists in areas where there is a community need, as occurred with the hiring of two pediatric rheumatologists, who will help provide a comprehensive care for pediatric rheumatology patients, along with local access to innovative treatment, clinical trials, advanced research, and quality academic instruction and training for medical students and residents.

		SD2a_text:    The UAB Faculty Handbook contains general university-wide policies for promotion and tenure. Each major school/library has a specific set of criteria for promotion and tenure.  Most of the units at UAB follow Boyer’s model for scholarship. To be considered scholarship, activities must be peer-reviewed and disseminated. If community-based activities meet these criteria, they would be considered scholarship. This is explicit in the School of Health Profession promotion and tenure policies. In the School of Social and Behavioral Sciences, the scholarship of community engagement needs to be published in high impact factor journals for an award of tenure and promotion. While the policy is not formally stated in the School of Education, scholarship relating to field experience and community engagement is regarded as legitimate scholarship. In the School of Business, a faculty member has built a reputation based on peer-reviewed publications concerning community philanthropy. Schools also frequently reward faculty for obtaining funding for their scholarship of community engagement. 

		SD2b1_text:    Community engagement scholarship is seen as scholarship. Community service is seen as service.  The precise wording for such scholarship varies across schools – for instance, the scholarship of application, the scholarship of community engagement, clinical scholarship, or simply scholarship.

		SD2b2_text: Limit to 200 words

		SD3_text:    Student Affairs: The student-led Leadership and Service Council plans and coordinates semester, monthly and ongoing service opportunities in the Birmingham community. Its Social Change committee has a long-term leadership role: it provides opportunities for the campus to learn more about current issues and to act on creating change in the community.    University Honors Scholars Program: Community service is coordinated by a student Volunteer Director, and each student-selected project is led by a student Volunteer Coordinator who is also responsible for verifying completion of the service and awarding a passing grade.     Science and Technology Honors Program: The Student Executive Committee selects projects, such as summer camp science activities and science in elementary classrooms. Students plan, implement, measure participation and collect feedback to improve the activity.    Health Professions: The graduate students in the Department of Occupational Therapy are required to complete at least one leadership project; in most cases, the project involves the community and students are involved in all phases of the projects.   School of Social and Behavioral Sciences: Students who minor in the Digital Community Studies program actively choose a community issue to research and report on through film.  These projects involve forming partnerships with key informants in the community. Social Work students choose special projects each year for which they raise funds and provide extended service each year.   School of Engineering: Students are integrally involved in the planning, implementation, and assessment of all Engineers Without Borders engagements. Domestically, students respond to various community needs – such as the need for a new concrete pad for the Vestavia Hills High School Girl’s Softball Stadium – and provide all elements of design, construction, and validation. Projects involving designs for persons with disabilities are designed, constructed, and delivered by students. An assessment of design success determines if modifications are necessary.

		SD5_text:    Concerning community engagement in the undergraduate curriculum, faculty oversight is ultimately exercised through the Undergraduate Programs Council and its Articulation and Curriculum Subcommittee.  Faculty are also influential in the Service Learning Advancement Committee which provides “input and support for the Office for Service-Learning in its efforts to raise the profile of service learning in different disciplines across campus.”  The Service Learning Advancement Course Designation Sub-committee has responsibility for reviewing applications for designation of courses as Service Learning Courses with an “SL” designation. The Service Learning Advancement Advocacy Sub-committee will be preparing a Service Learning Advocacy Plan. The Advocacy Plan will address what has to change in terms of addressing faculty, student and community partner needs, and what factors will facilitate the expansion of service learning in academic courses at UAB.   The Faculty Senate has broader governance role through its Curriculum and Research Committee which is responsible for reviewing matters and recommending policy pertaining to the curriculum and to the environment for learning and the dissemination of knowledge. Specific matters for review and advice include academic, research, and service programs.

		SD4_text:    Community engagement is on student transcripts where it appears in the title. For example, University Honors students may graduate with transcripts showing grades for HON 112, HON 212, or HON 312 Community Service in Honors. UAB is implementing a service learning course designation in the next month or so that it will be clearer which courses involve that pedagogy. A co-curricular transcript to record non-credit community engagement is also being planned.

		IIA1a_txt:    Currently, Service Learning courses are defined as those that incorporate teaching and learning methods that integrate community service, academic and civic learning. Departments nominate courses that they believe fit the definition. The Office for Service Learning vets the nominations and determines whether they qualify. Clinical courses are separately classified and are not counted as service learning, although they could fit the criteria.   A new more detailed rubric for identifying service learning courses is being introduced shortly. The draft criteria are:    -Enhanced academic learning    -Purposeful civic learning    -Relevant and meaningful service with the community    -Integration strategies supporting learning from service experiences   Courses will be rated as strong (element is in place and operating at an effective level); emerging (element is present but needs improvement for effective practice); and struggling (element is missing). The reliability of the ratings will be enhanced by descriptive anchors for each criterion and rating level. Courses will need to be strong or emerging to be identified as incorporating service learning.

		IIA1b_1: 78.00000000

		IIA1b_2: 4.4%

		IIA1c_1: 20.00000000

		IIA1c_2: 40%

		IIa2a_txt:    UAB’s Quality Enhancement Plan (QEP) includes the goal that students should “be prepared for responsible citizenship in the community, nation, and world.” The associated learning outcomes include the following:    “Students should be able to: (Knowledge) 1.3 Understand and demonstrate civic knowledge, locally and globally.                           1.4 Define the workings of the institution, organizations, and communities in which they are involved.                           1.5 Identify and apply the rights and responsibilities they have as citizens in the community, nation, and world.       (Analysis) 2.2 Analyze current social circumstances and draw conclusions about their consequences for disparate groups of people.                            2.4 Explain the value of diverse and competing perspectives as a resource for learning, citizenship, and works.(Engagement) 3.1 Have had practical experience in contributing to the educational community, the local community, and the wider national and global society.                            3.2 Identify and exercise sources of empowerment, while relinquishing a sense of entitlement, in dealing with institutions, organizations and communities.                            3.4 Explain in their own words why and how their knowledge, reasoning, talents and skills should be employed throughout their life for the greater good of society.”

		IIA1d_1: 79.00000000

		IIA1e_1: 1634.00000000

		IIA1d_2: 8.4%

		IIA1e_2: 15.1%

		IIA2b_txt:    English: “Poverty Hunger and Prisons”     -Students will be able to: Read, write, and work on issues of vital social importance; understand the systemic issues that manifest in the social ills of hunger, crime, and prisons, and their place as individuals in this world; develop respect for other views and an understanding that multiple perspectives can be a source of strength in working to solve social problems.   Sociology: “Sociology Practice”    -Students will be able to: Develop a sociological imagination; understand the connection between sociology and citizenship.   Urban Affairs: “Exploring Birmingham:  In Search of Community”   -Students will develop a deeper understanding of Birmingham’s historical, social, political and environmental landscape.    Social and Behavioral Sciences:  “Civic Engagement”   -Students will be able to: Develop active and thoughtful civic engagement.Embed experiences of engagement in a broader social context. Gain theoretical and empirical tools for understanding communities and the dynamics that lead to change.   Global and Community Leadership Honors Program: “Leadership and Community”   -Students will be able to: Develop an understanding of civic responsibility through reflection on service learning. Apply the theories of leadership to community contexts to effect change.

		IIA2c_txt:    Direct measures:    -Portfolios: examples of work (e.g. structured reflections, assignments, papers, presentations) that illustrate the degree to which student learning outcomes are being achieved. For instance in the School of Education, students are required to document their field experiences and reflect on their experience, in relation to desired outcomes. Teacher education students must also document their impact on the learning of the K -12 students with whom they are engaged.     -Performance in practica: students engaged in professional roles in the community are assessed by partners. For example, in the M.A. in Counseling, student counseling skills are evaluated by faculty and on-site supervisors.    -Involvement in community engagement: In the School of Optometry, assessment includes recording clinical hours, the number of patients seen, and the different eye diseases evaluated. The School of Dentistry also measures post-graduation involvement in continuing to provide care at the same community clinics.Indirect measures:     -In general, students complete an IDEA Student Ratings of Instruction survey relating to the course and fulfillment of course objectives.    Other student self-assessments: In the University Honors Program, engagement in the Arrington Middle School Project is assessed in an evaluation.

		IIA2d_txt:    Program improvement and accreditation: Engineering’s Continuous Quality Initiative  Committee reviews and makes recommendations regarding curricular community engagement as part of the improvement and ABET accreditation process. Education students’ documentation of field experiences in schools is used to assess whether placements meet the NCATE standards of allowing candidates to apply and reflect on their content, professional, and pedagogical knowledge, skills, and professional dispositions.   Scoring student learning outcomes: Data assembled for assessment purposes are also used to measure student achievement. The School of Optometry uses preceptor reports in grading.   Assessment of partners: Community partners are judged by the Office for Service Learning in part by the assessment data; the outcomes indicate whether enhancements need to be made, or whether new partnerships should be initiated.    Other: Resource allocation: special budget allocations are made to schools for specific undergraduate initiatives, including the effective infusion of service learning in their curricula. Recognition for faculty, students, and community partners engaged in courses involving community participation: the Office for Service Learning holds poster exhibitions of service learning projects and outcomes.    Faculty development: data are used to plan service learning educational programs.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt:    Research: e.g. Business Analysis Lab: students conduct research projects for various local businesses and governments, such as, Osram/ Sylvania, Miller Heiman, O'Neal Steel, Alabama Power, and Clay County.   Psychology Research Practicum:  e.g.  a study of playground safety at a local preschool resulted in a program to encourage teachers to supervise the playground more carefully.  It reduced injury risk and was adopted at several preschools nationwide.   Department of Epidemiology: e.g. one student investigated the health impacts of pesticide poisoning in Jamaica.    Student Leadership: e.g. UAB Leadership Foundations program: a three stage interactive program geared to sharpening student leadership skills. It involves being paired with community agencies to work on a service project for one semester.Global and Community Leadership Honors Program: aims to empower students to undertake leadership roles in campus and community organizations, through experiential and service learning in an international or community environment.   Internships/Co-ops: e.g. Department of Government internship: Students work with The Women’s Fund of Greater Birmingham, conducting outcomes research on Financial Literacy Programs for Women through which women and girls on every socioeconomic level learn to manage their finances. Department of Art & Art History Studio Internship - Students intern at Studio By The Tracks, a non-profit organization formed to provide free art classes to special needs adults and emotionally conflicted children.    Study Away:  e.g. The UAB in India Program (Art History and Professional Writing) interacts with various Hindi temples in Birmingham to introduce students to the Indian culture prior to going to India. The UAB in Peru program is in partnership with the UAB Chapter of the Engineers without Borders which has worked over the last two years to assist the community of Iquitos, Peru with water conservation and de-contamination.

		Core Courses: Off

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt:    UAB’s Quality Enhancement Plan aims in part to infuse the undergraduate curriculum from the first year experience through the majors to the capstone with ethics and civic responsibility. Freshman Learning Communities are required to include civic responsibility. Several go further and involve service learning, such as “Dollars and Sense: An Introduction to Business, Economics and Personal Finance”, “Exploring Birmingham: In Search of Community”, “Impacting Community through Service Learning”, and “Critical Thinking and the Freshman Experience”. Some first year experience courses also include service learning.   Later, students are expected to learn about civic responsibility in the context of their majors. For instance in Social Work, a required course on Social Welfare Policy focuses on learning different federal/regional/local services, programs, and policies.     Capstone courses are integrative experiences in the discipline, but are expected to feature civic responsibility (as well as other competencies) in some way. For example, Psychology Honors students complete a research requirement concerning science in the community. In Social Work, students perform a Practicum in Social Work with a placement agency.     The Nursing Capstone includes both an on-line didactic portion, entitled Leadership and Management for the Professional Nurse, and a clinical portion which uses a preceptorship model where a student is paired with a RN in a healthcare agency.  The student spends 150 hours with the RN who is a role model for professional nursing.     Similarly, in the School of Health Professions, the AHS 482 Current Issues Seminar involves supervised professional practice as well as an integration of the management course sequence, and a review of political, economic, social, regulatory, & technology trends in health care industry. In Biomedical Engineering, capstone courses involve the design, construction and delivery of a prototype. Such projects are designed to meet community needs.

		IIA4_txt:    Publications: e.g.    -Sociology: LaGory, M., K. Fitzpatrick and F. Ritchey. 2001. Life Chances and Choices: Assessing Quality of Life among the Homeless.  The Sociological Quarterly. 42:633-651. (Students involved in empirical research.)    -Education: Geiger, B.F., Werner, K.A., & Geiger-Willis, E.D. (2007, January). Learning about civil rights and fitness. Exploring the Martin Luther King, Jr. National Voting Rights Walk and Selma Antebellum Historic District, a Guided Walking Trail and Curriculum Guide.Biomedical Engineering: Feldman, D., Experiential Learning in Tissue Engineering, Transactions of the Society for Biomaterials, 32: 2007.     -Nursing: Waweru, S.M., Reynolds, A. & Buckner, E.B. (2008). Perceptions of Children with HIV/AIDS from USA and Kenya:  Self-concept and Emotional Indicators. Pediatric Nursing, 34(2) 117-124.     Conference Presentations: e.g.    -Preventive and General Internal Medicine: Stefan Kersetz, “The Albert Schweitzer Fellowship: Insights from an Interdisciplinary, National, Graduate-Level Service Learning Program Focused on Improving Human Health”, Gulf-South Summit, March 15-18, 2008.    -English and Global and Community Leadership: Marilyn Kurata, Robert Corley and Norma-May Isakow, “Making Civic Responsibility a Core Value”, SACS-COC Annual Meeting, December 2007.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt:   Learning centers:    -Engineering: personnel are engaged with local high schools in the development of “technical” or “engineering academies”. Involvement includes mentoring, consultation, and career exploration/exposure. English Language and Culture Institute offers ESL courses to students, area residents, business people, local corporations, and international visitors.  Tutoring: University Honors Scholars Program students tutor 7th graders at Arrington Middle School, develop lesson plans, choose age-appropriate exercises and materials.  Extension programs:     -New Horizons Programs for seniors: community group of retirement-age men and women organizes lectures and activities highlighting issues important to the aging community and general interest topics.  Non-credit courses:     -School of Social and Behavioral Sciences: Surfing the Internet Safely (for parents)  Evaluation support: The School of Education Center for Educational Accountability evaluates the effectiveness of programs designed to directly or indirectly impact student achievement and provides responsive data-based recommendations.   Training programs:     -School of Social and Behavioral Sciences: faculty and students in Justice Sciences, Public Administration and the Center for Urban Affairs design and conduct programs for the Jefferson County Family Court and other governmental and non-profit agencies.    -School of Education: faculty and students provide teacher preparation, educational leadership, and school counseling services to schools and health promotion, fitness leadership/ exercise science, and agency and community counseling to community agencies.  Professional development centers:    -School of Business Center for Economic Education: promotes economic and financial literacy by providing continuing economic education resources for K-12 teachers.   Other:     -Women's Center: provides information about women's issues and mental health-related services throughout Birmingham and the community.     -The School of Health Professions offers a weekly television show.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt:    Co-curricular student service:   -On this biannual community outreach day, Into the Streets, over 600 students perform community service . Student Greek organizations donate thousands of hours and funds to charity.   35-40 times per year the Classroom Connection Program sends a team of athletes, cheerleaders, and the school mascot to local schools to discuss the importance of education.    Work/study:    -The School of Public Health's Master’s students' internship bridges academic preparation and public health practice. Knowledge and skills learned in the classroom are applied in an agency setting under the supervision of an experienced public health supervisor.    Cultural:    -The Alys Stephens Center Arts in Action offers extensive arts-education programs, classes and events, accessible to the broadest possible audience and designed to cultivate an understanding and appreciation for the performing arts. The Department of Theatre offers an annual Season of Plays.   Athletics:    -Dozens of camps and clinics are offered in basketball, soccer, football, softball and more.    Library services:    -Sterne Library offers library services, technology assistance and faculty consultation to users in the Birmingham community.   Technology:    -Lister Hill Library provides access to a state-wide health services database. The Department of Computer Science offers robotic, graphic, Java programming, and game programming camps.   Faculty consultation:    -Department of Psychology faculty member provides uncompensated consulting on pedestrian safety issues near local schools; he and his students deliver lectures on child safety at area community centers, schools, and parent-teacher organizations. The Center for Psychiatric Medicine offers free mental health screenings for depression and other mental illnesses on National Mental Health Screening Day. School of Dentistry faculty offer free care annually.

		IIB4a_txt:    By creating organizational structures that ensure communication between UAB and its partners:     -In the Center for Clinical and Translational Sciences, One Great Community ensures that UAB’s research responds to and reflects the needs of the community health disparities, and that novel ideas from the community come to fruition by the generation of new knowledge.     -Congregations for Public Health, the non-profit corporation with a board of directors comprised of stakeholders from neighborhoods surrounding 8 African American churches, plans a shared vision for the improvement of racial disparities in health with the School of Public Health. It also approves School research projects to be implemented in the community.    -The Centre for Infectious Disease Research in Zambia (CIDRZ) has a board of directors from UAB and Zambia. It governs and helps maintain the overall mission, which is to promote education, research, and service in Zambia in response to infectious diseases, with particular emphasis on the HIV/AIDS epidemic.   Through assessments at the beginning of, and during, the partnerships:    -The Greater Birmingham Math Partnership project began by surveying teachers and asking for their needs regarding middle-school math education. Later, feedback from participating teachers led to workshops for grade school teachers.    -All Center for Community Outreach Development (CORD) projects collect feedback from the community through surveys and other measures. The data are analyzed and used to improve ongoing partnerships.   Through communication:    -The University Honors Program communicates with the prison psychologist, warden, and other administrators of the Donaldson correctional facility to offer an interesting lecture series with a wide variety of topics covered, and to ensure students can speak with inmates.   Through negotiations and evaluation:    -In research partnerships, both the institution and departments work to promote mutuality and reciprocity through initial and continuous negotiations and program evaluation.

		IIB4b_txt:    Meetings, calls and reports are common:     -The initiating department typically holds regularly-scheduled meetings and/or conference calls with community partners to discuss progress and matters needing resolution. Community partners are involved in the research activities and may serve as co-authors on resulting publications, presentations, and reports. Community partners receive copies of publications, reports, etc. that come out of the research. The School of Optometry routinely provides written reports and feedback to the partnership principals.     -Periodic meetings are held to assess the effectiveness of community partnerships for each partner. The University Honors Program leaders meet with the prison psychologists and wardens to discuss the extent to which inmates benefitted from the lecture series, and students from talking with the inmates.    Organizational structures involving both partners:     -The structures that ensure mutuality are also used to disseminate assessment information. For example, the Greater Birmingham Math Partnership Design Team, comprised of liaisons from each of the 9 school districts, UAB, and the other participating institution, receives the results from the comprehensive evaluation plan.   Web-based communications:     -Especially where partnerships are large and have a diffuse membership, web sites communicate assessment results. The Greater Birmingham Math Partnership has announced various outcomes of its professional development courses on line. The School of Nursing regularly uses online chats to promote communication  and develop writing collaborations and other initiatives with regional and international partners.    Other:     -UAB’s Department of Supplier Diversity partners with community groups and hundreds of businesses owned by women, minorities, and veterans to foster greater participation in UAB’s procurement and construction programs. Assessments of progress are reported, and recognition is given at the UAB Minority Business Affairs Annual Awards Luncheon.

		IIB5_txt:     -UAB Center for Infectious Disease Research in Zambia (CIDRZ): Krebs DW, Chi BH, Mulenga Y, Morris M, Cantrell RA, Mulenga L, Levy J, Sinkala M, Stringer JSA. Community-based follow-up for late patients enrolled in a district-wide program for antiretroviral therapy in Lusaka, Zambia. AIDS Care; in press.     -CORD/Education: Loder-Jackson, T.L., McKnight, A,N., Brooks, M., McGrew, K. and Voltz, D. (2007). Unmasking subtle and concealed aspects of parent involvement: Perspectives from African American parents in the urban south. Journal of School Public Relations, 28, 350-378.    -Biology: Fairhead, V.A., C.D. Amsler, J.B. McClintock & B.J. Baker.  "Lack of defense or phlorotannin induction by UV radiation or mesograzers in Desmarestia anceps and D. menziesii (Phaeophyceae),"  Journal of Phycology,  v.42,  2006,  p. 1174.    Technical Report:    -Sociology: LaGory, M., F. Ritchey, K. Fitzpatrick, and J. Irwin. 2005 A Needs Assessment of the Homeless of Birmingham and Jefferson County. City of Birmingham, Office of Community Development and Jefferson County Office of Planning and Community Development. Birmingham, AL: University of Alabama at Birmingham.   Conference Presentation/Publication:   -Greater Birmingham Math Partnership (multidisciplinary): McClain, A., Feldman, D., and Meadows, L., “Engineering Applications for Middle School Mathematics Education: Supporting an Inquiry-Based Classroom Environment”, Proceedings of the 2007 American Society for Engineering Education (ASEE) Annual Conference.    Fulbright Scholars:   -Department of Government: Haque, Akhlaque U., Lecturing and Research: Use of Geographic Information Systems in Local Government: A Development Agenda for Bangladesh, Bangladesh Rural Advancement Committee, Dhaka, Bangladesh. September 2007 - January 2008   -Department of Nutrition Sciences: Heimburger, Douglas C., Lecturing and Research: Clinical Nutrition; Nutrition and Response to HIV/AIDS Care and Treatment. University of Zambia, Lusaka, Zambia. July 2006 - January 2007

		III1_txt: Limit to 400 words

		III2_txt:    The University of Alabama at Birmingham is also home to UAB Hospital. The American Alliance of Healthcare Providers recently awarded the hospital with a first runner-up title for the Hospital of the Year Award. The alliance bases its rankings on hospitals’ community involvement and other factors such as consumer friendliness, care-related performance, and staff development. Comparative figures are collected and data is reviewed from scoring patient handouts, hospital Web pages, staff helpfulness, and a review of steps taken to guarantee patients and their families are fully involved in medical decisions. UAB hospital also offers a variety of support groups and seminar sessions free-of-charge to the community. Topics for the groups and sessions include Alzheimer’s, Cancer, Bereavement, Diabetic Education, Family Support, and more. The Critical Care Transport team was instrumental in evacuating patients from the Mississippi Gulf Coast and New Orleans after Hurricane Katrina. The hospital is planning to open a new Women’s & Infants Pavilion in 2009 to better serve the medical needs of the community.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



returned







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 


 17







Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
 


  
 
 


 29







4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  



Yes

Yes_2

Yes_3

Yes_4

Yes_5

Yes_6

Yes_7

Yes_8

Yes_9

Yes_10

Yes_11

Yes_12

Yes_13

Yes_14

Yes_15

Yes_16

Yes_17

Yes_18

Yes_19

Yes_21

Yes_22

Yes_24

Yes_25

Yes_26

Yes_27

Yes_28

Yes_29

Yes_30

Yes_31

Yes_32

Yes_33

		PrintButton1: 

		Name: Victor L. Lechtenberg

		Title: Vice Provost for Engagement

		email: vll@purdue.edu

		City: West Lafayette

		State: Indiana

		Institution: Purdue University

		president: France Córdova

		address: Office of the PresidentHovde Hall 610 Purdue Mall West Lafayette, IN 47907

		Phone: (765) 494-9095

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Purdue’s Mission and Vision statements speak to the contributions of community engagement.“Mission:   Commitment to People—Purdue serves diverse populations of Indiana, the nation, and the world through discovery that expands the frontiers of knowledge, learning that nurtures the sharing of knowledge, and engagement that promotes the application of knowledge.”“Vision:  New Synergies—Purdue will set the pace for new interdisciplinary synergies that serve citizens world-wide with profound scientific, technological, social, and humanitarian impact on advancing societal prosperity and quality of life.” The priority of engagement is evidenced through collaborations, partnerships and programs.

		IA2_text:  Purdue has a number of awards and celebrations to recognize the contributions of community engagement. In combination, these recognitions reach every part of the Purdue campus and many of our community partners. Examples include: The Fredrick L.Hovde Award of Excellence in Educational Services to Rural People of Indiana Award is awarded annually to a staff member who represents outstanding educational contributions to the progress of rural Indiana. The School of Pharmacy conducts regional receptions throughout the State of Indiana to recognize and thank volunteer preceptors in the 311 healthcare sites throughout the state (including Louisville, Chicago) who teach our students during the fourth professional year of the PharmD program. Central Indiana Corporate Partnership Faculty Commercialization Award funded by an endowment is a cash award in recognition of outstanding contributions to and success of Purdue faculty member in the commercialization of Purdue research discoveries. This award is presented at an event in conjunction with the Inventor’s Recognition Award, sponsored by the Purdue Research Foundation, honoring recipients for their discoveries that have resulted in commercial applications that benefit society. Purdue Extension has a variety of awards for Extension Educators: International Award-recognition for providing a program that impacts international populations, or globalizes a traditional program to enhance the quality of lives of the local community. Friend of Extension Award-presented to community members in Indiana who have been outstanding in their collaboration, contributions and support to the Purdue Extension mission. Ann Hancook Award-recognizes cooperation between educators and specialists in programs focusing on families. Purdue awards $100,000 annually in the Burton D. Morgan Business Plan Competition, a student competition. Almost $175,000 is presented in the Purdue Life Sciences Business Plan Competition, a nationwide competition to recognize commercially viable business plans in the life sciences industry. 

		IA3a_text: Purdue is keenly aware of the importance of listening to our community partners.  Purdue is a decentralized institution and assessment activities are conducted where programs originate so that the feedback can be responded to quickly and effectively.  Examples include: Presidential Visits:  President Córdova spent her first year as Purdue’s President on a listening and learning tour of Indiana to meet and learn from its citizens.  She continues this effort with planned visits to several Indiana counties to meet with community leaders.  These visits provide opportunities for feedback and the exchange of ideas.  A recent trip in July, 2008 to Hamilton County accompanied by Vice Provost for Engagement Vic Lechtenberg is an example.  Vice Provost Lechtenberg said:  “Hamilton County has enjoyed robust economic growth in recent years.  Purdue wants to continue to work with county officials to make sure companies are aware of Purdue's resources and our willingness to be a partner in educational and economic progress."  All ten Purdue colleges/schools and Discovery Park have external advisory councils.   Such as the Krannert School of Management Dean’s Advisory Council, to provide external feedback on school activities. Several centers at Purdue, such as the Global Supply Chain Management Initiative (GSCMI) and Center for International Business Education and Research (CIBER) also have advisory boards. The College of Technology has a West Lafayette Dean’s Executive Council and all ten Statewide Technology locations have local advisory boards. The School of Nursing collects patient satisfaction data for each of its nurse-managed clinics.  In the aggregate, 96% of patients rate their care as excellent and 4% very good.  There is also direct feedback received from community board members on a monthly basis. The School of Pharmacy and Pharmaceutical Sciences receives feedback from sites that host its faculty as well as the 311 committed training sites.  Faculty and alumni representatives routinely interact with preceptors and receive feedback regarding the engagement program.  Following each four-week rotation, preceptors evaluate our students in terms of competency and contribution to sites.  The School of Pharmacy has advisory boards that provide engagement input.  Surveys are periodically conducted to determine the effectiveness of the program in training graduates who can contribute effectively to the workforce. The College of Engineering Diversity Programs survey students and visiting participants from the community to assess the effectiveness of programs and to discover improvement opportunities.  Pre and post academic assessments are given for Minority Engineering Program participants to assist in developing content and scope of projects.

		IA3b_text: Purdue University annually collects detailed information on engagement activities to update strategic plan metrics. The data is compiled and used in numerous reports for the Board of Trustees, the campus community, and the public. This helps Purdue benchmark its progress both for the long and short term and serves as a resource for policy decisions.  Additionally, many programs use aggregate data for improvement planning.  The Purdue Teacher Education Council incorporates feedback from P-12 partners in its annual assessment of teacher education programs.  The College of Education administers an annual survey of P-12 teachers who are involved in the professional development school network.  Assessment data also is important to The Purdue Cooperative Extension Service, which has 92 local Extension Advisory Boards whose membership consists of representatives of all social-economic-geographic and racial/cultural segments of the community.  These boards assess community needs and provide guidance for the Purdue Extension Office’s programmatic engagement.  The Extension Advisory Boards conduct periodic formal community assessments. Results provide the basis for Purdue Extension's Annual Plan of Work. They also are used for reporting programmatic impact to the local communities and to Purdue’s stakeholders. Finally, the Technical Assistant Program (TAP) uses a variety of assessment mechanisms to improve services, including:  Informal input twice a year from the Advisory Council and the Manufacturing Extension Partnership Advisory Board; Formal input once a quarter for the TAP Manufacturing Extension Partnership Center via a quarterly client survey with a rigorous methodology. This methodology allows benchmark comparisons with all 58 MEP centers in the nation; Formal input annually for the TAP Manufacturing Extension Partnership Center via a National Institute for Science and Technology panel review; Continuous formal input for Healthcare TAP and for TAP no-cost assistance projects via survey evaluation instruments.

		IA4_text:   Purdue promotes innovative ways to market community engagement. This is accomplished through a variety of marketing materials. Purdue publishes a brochure highlighting the Office of Engagement,"Reaching Out to Make a Difference: Purdue’s Office of Engagement.”It emphasizes engagement activities and includes contact information for Engagement administrators.The opening page quotes President Cόrdova, “With all of the resources Purdue has available, the University can make a difference for you or your organization, just as it is making a difference across Indiana…Wherever you are, Purdue is not far away. We invite you to discover how our Office of Engagement can serve you.” The Purdue Web site also makes partner access easy with sidebars that include: Businesses/Organizations, Global Purdue, Purdue Across Indiana and Engaging Communities; etc. All colleges/schools at Purdue publicize engagement through a variety of means: such as brochures, magazines, websites, and special events. Examples include:The College of Technology offers two engagement brochures "Partnering with K-12 Educators" and "Partnering with Industry and Entrepreneurs."The College of Education magazine highlights engagement initiatives in every issue. The Women in Engineering Program Spring 2008 newsletter and Web site highlighted a new K-5 afterschool outreach program. The College of Liberal Arts publishes an engagement newsletter and their Web site prominently features engagement. Tabs include Building Community, Public Forum, and Faculty Engagement. One CLA newsletter featured “Translating the American Way of Life,” a program that partners Purdue students with Spanish-speaking residents. The International Programs in Agriculture Web site includes international engagement information. Local Extension offices host radio shows to market programs specific to local needs. Engagement activities are prominently marketed at the Indiana State Fair, where visitors participate in programs with interactive exhibits developed and hosted by numerous Purdue colleges and offices. 

		IA5_text: President Córdova addressed the Greater Lafayette Chamber of Commerce in 2008 and focused on the engagement activities conducted by the College of Liberal Arts. In her inaugural year, President Córdova also joined “Imaging America,” a consortium of 50 universities and colleges that strategizes harmonious campus and community relationships. From the Provost’s web site: “This is a very exciting time in Purdue’s history,” said Provost Randy Woodson. “We have made important strides in our quest to be a leading public research university, and I look forward to helping our students succeed, growing the research enterprise, and enhancing Purdue’s reputation as a globally engaged and locally responsive university.” Annually, the Board of Trustees receives a "report card" on engagement activities.  It outlines salient accomplishments for that year. The Purdue Board of Trustees is committed to an engaged university system that reaches throughout the state.  The few, selected examples below highlight the reach of Purdue’s engagement activities: In FY 2006-07 the Technology Assistance Program (TAP) reported record economic impact results, launched PharmaTAP and Energy Efficiency Services program initiatives, and added offices in Columbus and Jasper; The $15 million North Central Indiana WIRED project saw a 600% increase in the amount of state support for industry training with 69 companies and 24 school corporations as new university partners; More than 3,000 users registered with InVenture, an Extension Internet-based tool that guides entrepreneurs through a structured business development plan process; The I-STEM Resource Network established agreements with 10 regional institutions and launched the I-STEM Web site; In 2007, Indiana became the largest Project Lead The Way state, with 232 schools and 30,000 students participating; Continuing Education and Conferences facilitated more than 650 conferences with over 80,000 participants in 2007; The Purdue Cooperative Extension Service served more than one million people in 2007.

		B1_text: In 2001 the Purdue Board of Trustees adopted a strategic plan emphasizing learning, discovery, and engagement. This plan included “A Vital Role for Purdue University in strengthening Indiana’s economy and improving the qualifications of the state’s workforce.” The term "engagement" was broadly introduced to the Purdue campus with the strategic plan. While engagement and service have been core for some colleges for decades, since 2001 engagement has increasingly become part of the fabric of the entire campus. Supporting engagement and service is the Office of Engagement, headed by a Vice Provost for Engagement who reports directly to the Provost. Campus-wide engagement activities are organized around four broad areas: economic development, community engagement and service-learning, P-12 engagement, and life-long learning.  The Web site for the Office of Engagement features a letter from the vice provost who states, “The purpose of our office is to link the people of Indiana with university resources that can address issues affecting the state’s prosperity and quality of life.  I look forward to working directly with Indiana’s business community, governmental leaders, and citizens to find ways for Purdue to advance that mission.”  Associate Vice Provosts lead the Technical Assistance Program (TAP), the Purdue Center for Regional Development (PCRD), Purdue Extension, and coordinate engagement activities with the Purdue Research Park and Discovery Park. A search is currently underway for an Associate Vice Provost for P-12 Engagement. All of these positions report directly to the Vice Provost for Engagement. The Dean of Continuing Education and Conferences, Executive Director of I-STEM and the Director of the Science Bound Program also report directly to the vice provost.  Purdue has two other Engagement Office locations; in Indianapolis and the IPFW regional Purdue campus in Fort Wayne, Indiana.   The IPFW office is a partnership between Purdue University, Indiana University, IPFW and the region’s business community. Facilitation and coordination of engagement and service across campus is accomplished through an Engagement Associate Dean’s Council, which includes an associate/assistant dean from each of Purdue University’s 10 colleges and schools, and the Engagement Council, a broad-based group of faculty, staff, and administrators who are directly involved with engagement and service. Purdue Extension’s 92 offices, the "front doors to Purdue University," also serve as information technology centers and provide meeting places where communities can come together, set their own educational agendas, and accomplish goals.  In addition, Purdue has 10 Statewide Technology sites across Indiana that have programs that are regionally determined by the area’s workforce needs.

		B2a_Text: Purdue develops an annual budget in all the colleges/schools and units across campus that is based on the Universities’ priorities for Learning, Discovery, and Engagement.  In 2008, Purdue budgeted $86 million for extension and engagement programs from state, county and federal appropriations; fees generated, grants, and other funding sources.

		B2b_text: Purdue has numerous engagement initiatives with substantial external funding examples are: Indiana K-12 STEM Network-Purdue as the managing partner has received over $4.3 million in grants to work with 9 other universities and various partners to enhance STEM education across the state. The Purdue Center for Regional Development (PCRD) has received more than $17 million in grants. The largest is the NCI WIRED that has initiated more than 50 programs with 22 community partners. Science Bound is a partnership between Purdue, Indianapolis Public Schools, and the Indianapolis business community to encourage students to consider careers in STEM disciplines and earn a university degree. SB is supported by more than $2 million in grants and gifts. Purdue received $4.1 million in funding to support the Tipton Education Center. Additional funding was provided by the Tipton County Commissioners as a quasi endowment. More than $5 million in grants fund construction of the Northwest Indiana Purdue Technology Center. An additional $2 million is expected to finalize construction. In 2008 County Extension offices received over $2.4 million in gifts/grants dedicated to Engagement projects directly in their communities: numerous Learning Centers and Learning Networks, Lead Academic Coach Support, 4-H After-School Enrichment Program, Educating Women on Human Risk for the Farm's Sake, etc…

		B2c_text: Corporate Relations Office through the Office of Advancement assists with fundraising for many engagement activities. This collaborative effort has proven to be successful. The Foundations Office also assists with fundraising for engagement activities. Each college/school has fundraising staff that assist with a wide array of fundraising activities. These individuals work on behalf of engagement initiatives as well as areas like scholarships and facilities funding. Some areas design and hold specific fundraising activities; the School of Nursing, in conjunction with a community board, conducts an annual fundraiser for its clinic that serves underinsured patients in the nearby community of Delphi - raises ~$10,000 annually. Another example is from May 2006 when Purdue, PRF and the community worked together and received a gift of 40 acres in New Albany, IN. This allowed a location for a new technology park (a combined Technology and Learning Center). This gift has enabled Purdue to better serve the new business incubator needs of the state from north to south on the I-65 corridor and expand Purdue's Technology programs. Science Bound is a partnership with the Indianapolis community to encourage student to earn a University degree in a STEM discipline. Purdue has worked with the Tipton county community to receive the funding support of programs to meet the community needs.  

		B3a_text: The Vice Provost of Engagement must submit an annual Engagement Governance Report to the President, formally present it to the Board of Trustees. It summarizes Engagement activities across the campus. The report structure is aligned to the Engagement missions of economic development, P-12 education, community service and lifelong learning and scholarship of engagement.Purdue Engagement’s governance report includes all the initiatives, activities and efforts from all colleges and schools that are aimed at advancing Purdue’s strategic goals locally, throughout Indiana, and increasingly outside the state. It also presents examples of Engagement highlights and accomplishments from across the campus, with a primary focus on Engagement in Indiana. The Board of Trustees uses this report to decide future directions for the University. Purdue gathers data annually on the strategic plan metrics on learning, discovery and engagement that are tracked to see how the University is progressing. In addition, Purdue Extension uses a systematic approach to assess the impact of extension programs and community collaborations on adult and student participants, communities, and families.  Purdue is one of the first universities in the nation to establish an Extension Institutional Review Board to review and approve protocols for measuring the impact of Extension led engagement programs.  SAM (System for Accountability and Management) is the Web-based reporting system used by the College of Agriculture and Extension faculty and staff for gathering information annually to report programmatic and engagement efforts, clientele contact data, and programmatic accomplishments throughout the state. More than 500 impact reports are submitted each year. Purdue Extension also utilizes an extension needs assessment process to gather community input to determine the Plan of Work for Extension engagement in communities. The current Plan of Work was determined after reviewing input from stakeholder interviews and community sessions conducted throughout Indiana in 2003 and 2005. In 2005, nearly 4600 people participated in the interviews and community sessions. Approximately 10% of the 1700 interview participants were from underserved or underrepresented populations. Interviews with stakeholders at state level organizations and agencies also were conducted to assess the needs of the state. Extension has worked with 274 communities to identify issues and develop action plans. Purdue Extension created the Changing Face of Indiana, a program to educate Hoosiers about the cultural and economic contributions of Latino immigrants and the economic and quality of life issues for both Latino and non Latino residents. This year 575 people attended. A comprehensive evaluation of this program was conducted. 93% of participants identified specific actions that their community could take to manage the transition. 

		B3b_text: As was noted above, the Purdue University Board of Trustees receives an annual report on Engagement activities for the entire university.  The board uses this report to assess progress toward the goals of the strategic plan and to evaluate the faithfulness of the university to its land-grant mission. Board members often are approached by community partners with issues of importance to their community or organization.  The Engagement Governance Report allows the Board to assess the effectiveness of Purdue as a community partner and to recommend additional areas for partnership.                 The previous question also described some specific ways that Purdue Extension uses formal assessment data to create and improve programs that respond to community needs. Purdue colleges also use assessment data to improve their programmatic activities.  Here are two illustrations: The College of Education prepares an annual report of engagement activities and scholarship, which is submitted to the Purdue Office of Engagement.  Each unit in the COE submits a report that includes categories such as partnerships, events, and scholarship. They also include key findings and make recommendations to the faculty and leadership team for improvement; The School of Nursing maintains detailed records regarding patient visits, health screens, impact on patient care, etc.  During the fourth professional year of training, doctoral students in pharmacy record their patient-specific interventions.  From May 2007 through March 2008, PharmD students provided 7,638 care recommendations that were associated with healthcare cost savings totaling $1,536,044.  This data is captured annually and is used to assess the impact of the PharmD program for the region and state.  The data is analyzed to understand where cost savings are most effective to improve healthcare delivery.

		Impact on students: Off

		Impact on faculty: Off

		B3d1_text: Many engagement programs assess student learning outcomes. These studies reveal broad impact on Purdue students: engagement experiences contribute not only to disciplinary learning, but to civic involvement, success in the University, and progress toward a degree. Following are two examples: All seniors in the College of Liberal Arts rate their perceptions of engagement activities. Among respondents, 36 percent completed internships and 25 percent completed service learning courses. Students’ comments include:  “Internships should be offered during the summer;” and “We need courses that help students with hands-on experience to prepare for internships or service learning courses.” Respondents indicate that these experiences “helped me have a desire to participate as a member of local and national communities.” Half the respondents perceive that the courses “Helped me evaluate public policy issues, such as immigration or health care.” In the Engineering Projects in Community Service program, all students complete course evaluations. Several assessments are made. In one measurement, students are asked if their participation in the EPICS program has enhanced their desire to continue with their major. The majority indicates, “Yes. “   Retention studies have shown that students who participate in EPICS in their first two years increase their retention and graduation rate.

		B3d2_text: The involvement of Purdue’s faculty in engagement activities affects teaching and research. From the College of Technology: engagement activities with students, rather than being a lecturer, faculty are engaged as advisors, which is more a coaching role than a traditional teaching role.  Faculty facilitate student learning that is lead by the students and their community partners.  In this mode, faculty guide students through a process that is not predetermined and completely known.  In these settings, faculty often guide students through areas that are not their traditional subject areas.  Therefore, faculty extend their own knowledge. From the College of Liberal Arts: Engagement activities feed teaching and research activities.  A sociology professor guided two PhD students in their observational studies of Problem Solving Courts, which led to a book contract. A Spanish professor helped high school students and health clinic clients interpret their experiences. An English professor used advanced writing courses to help students understand the cultural and historical importance of Fort Quiatenon. “Learning about the experiences of the past, and making that experience legible to the wider public, will give us a fresh perspective from which to view contemporary patterns of migration and interactions between diverse people,” the professor reported.

		Impact on community: Off

		Impact on institution: Off

		b3d3_text: The College of Pharmacy has a dramatic impact on the care of Kenyans infected with HIV and conditions like diabetes, mental illness and cardiovascular disorders. Students and faculty facilitated access to medications and developed an inventory infrastructure to insure that medications were not diverted from patients. Purdue has seen an increase in patient care from 10,000 to 55,000 patients and anticipates continued growth. Purdue is a partner with the Indiana Department of Workforce Development and Education: Project Lead the Way reaches 300 high schools and middle schools in Indiana, the highest in the nation. College of Liberal Arts faculty prepared federal/state grants to benefit Lafayette.  In 2007, the city received a “Weed and Seed” grant from the U.S. Department of Justice to reduce drug and weapons offenses and prevent criminal activities in the public schools. Faculty prepared “Project Safe Neighborhood” proposals to control illegal activities in rental properties. An “Assets for Independence” grant will support the purchase of 20 homes and 23 degree programs at a Community College. Purdue Research Park is home to the largest university-affiliated, state-of-the-art business incubator in the nation. Certified Technology Parks encourage location of high-technology businesses within areas identified by local redevelopment commissions, which stimulates job creation.

		B3d4_text:  Engagement activities change the University. Following are examples of cultural and structural changes. The introduction of engagement activities has transformed the learning/teaching culture. Engagement activities highlight the importance of teamwork and disciplinary synergies. The Director of the Engineering Projects in Community Service Program notes that the growth of and enrollment in cross-disciplinary work.  The EPICS program involves 30 different majors. EPICS provides a mechanism for university staff to become part of the instructional team. Examples: the IT staff works with teams creating IT support for local not-for-profits. University architects work with teams developing green designs. Interdisciplinary teamwork is critical. In 2001 Purdue had 33 service-learning courses, 2007 there are over 140 across the campus during any given school term. The growth of P-12 engagement activities has also created new infrastructure needs. Virtually every college in the university is involved with P-12 engagement activities.  Purdue is currently recruiting for an Associate Vice Provost for P-12 Engagement that will lead a P-12 Engagement Center and will provide campus-wide leadership and coordination. The P-12 Engagement Center will be a highly visible portal to P–12 outreach initiatives on campus and serve to meet rapidly evolving education needs in Indiana and beyond. 

		b3e_text: The data collected from assessment mechanisms at Purdue are used to improve learning for students, to report and enhance benefits for community partners, and to create new activities to meet unaddressed community needs.  Here are examples: To Improve Student Learning: The School of Pharmacy uses feedback received to guide future program development and to assist with curricular modification and enhancement.To Improve Education: The Purdue Teacher Education Council incorporates feedback from P-12 partners in the professional development school network into its annual assessment of teacher education programs in six colleges at Purdue.  The College of Education engagement report is shared with faculty at the first faculty meeting in the fall and is used to assess curricular, process, and partnership outcomes. To Report and Enhance Benefits for Community Partners:  The Technical Assistance Program uses inputs from its external advisory council, advisory board, third party survey firm, and its own survey instruments to measure effectiveness, quality, and gauge future needs.  The input results in ongoing program enhancements to meet the needs of partners. For Program Improvement: Data from the Purdue Extension Plan of Work assessment process is used to provide programmatic impact information to formulate the Annual Plan of Work and to report programmatic impact back to the local communities and to Purdue’s state and national stakeholders (i.e. State Government, USDA, funders).To Create New Activities and Directions:  Purdue Extension County Advisory Boards and Councils use data from assessment mechanisms in staff performance appraisals, program planning, marketing, and program improvement  to assess achievements of programmatic offerings, create new collaborations, identify funding needs, and to develop reports for stakeholders.

		B4_text: Purdue University’s new strategic plan, “New Synergies” has three goals:  “Launching Tomorrow’s Leaders, Discovery with Delivery, and Meeting Global Challenges.”  Community engagement provides the foundation for achievements in each of these areas.  Launching tomorrow’s leaders focuses on strategies essential to the recruitment, retention, and graduation of talented students who have the skills necessary for leadership.  These strategies include service-learning, study abroad, and civic engagement.  Discovery with delivery focuses on research excellence at Purdue and delivery of that knowledge to improve society.  Many collaborative partners are essential to the development and delivery of Purdue’s research expertise and innovation.  To meet global challenges, Purdue must be engaged internationally for a deeper understanding of issues, needs, and resources. Additionally, the Office of Engagement has a strategic plan, and all of the academic colleges/schools have an engagement component in their strategic plans. For example, the College of Education has engagement as a target goal--the overarching goal is to “effectively address the needs of society through engagement” and sub goals include “develop and enhance the College’s partnerships within the university and with local, state, national, and international constituents.” 

		B5_text: The Center for Instructional Excellence supports University programs that provide professional development support for community engagement.  Each newly selected group of Service-Learning Faculty Fellows is required to create and facilitate three Service-Learning workshops for campus instructors. The mean number of faculty attending these workshops is 35. Purdue Extension provides significant professional development support for campus Extension faculty and for the approximately 300 field staff that are key components in Purdue Extension’s outreach efforts. An extensive staff development website is used to help staff identify core competencies and staff development needs. It is important to invest in the development of staff if they are to provide cutting edge programs and be effective resources for clientele.  Additionally, Purdue Extension provides extensive professional development for the thousands of Indiana residents who are a critical element in Purdue’s outreach and program efforts through their volunteer efforts. Over 8,000 4-H Adult and Teen Leaders, and Master Gardener volunteers are two examples. Purdue Continuing Education and Conferences hosted a morning workshop in January 2008 for faculty and staff aimed at helping them organize and plan for their possible future engagement activities. There were two sets of concurrent sessions for attendees to choose from related to hosting a conference for constituents or providing for enhanced lifelong learning opportunities for constituents. Some departments, like Entomology, are heavily involved in engagement and create specific training tools.  In Entomology, both informal and formal support is provided.  Informal support: A 3-hour training program for students (undergrad and grad) who are involved in “Insectaganza”, an annual event sponsored by the Department of Entomology aimed at elementary school students. Formal support:  ENTM 595A, Outreach Methods, a 1 hour, 8-week course to train graduate students interested in community engagement.  This course will be offered in Fall 2008.   

		B6_text:  Many avenues for community input exist at Purdue: The campus-wide Service Engagement Advisory Board (SEAB) has membership that includes community leaders along with the Associate Deans from each of our ten academic colleges. In 2004 and 2006, Purdue held informal “Listening to Community” sessions that were beneficial in gathering input from our local community. While developing our Strategic Plan, 8 listening sessions were held across Indiana to gather input from community groups, alumni, the governor and lieutenant governor, local legislators, other Indiana universities, and the Indiana Commission on Higher Education. Representatives on the various work committees were composed of faculty, staff and students, as well as community members. Purdue College of Consumer and Family Sciences Extension have 54 Healthy People, Healthy Communities coalitions in the state.These coalitions include local agencies (like the county health department personnel, school administrators, restaurant owners, fitness center personnel, etc.) with a self-interest in the health of their community population including school children. Coalitions assess local health data and develop educational programs to address those health issues. PLACE–Purdue Liberal Arts Community Engagement is advised by a board of community leaders: two mayors, state representatives, a school superintendent, a Rabbi, a Latina guidance counselor, and a Superior Court Judge. The advisory board guides the programs sponsored by PLACE, especially its Community Building and Public Forum programs. The College of Agriculture and Extension work closely with a statewide committee, the Purdue Committee for Agriculture, Research, Extension, and Teaching (PCARET) which includes lay people from all of Indiana’s 92 counties. PCARET represents the grassroots needs and concerns of the people of Indiana. The purpose of PCARET is to provide a means for Indiana citizens to have input into program development, budgetary matters, and legislation helping the land grant university be responsive to public needs.

		SD1_text: Each College/School handles the recruitment/hiring of their faculty.  All colleges recognize the importance of engagement skills and search for these capabilities. In the College of Agriculture, many positions include Extension in the job description.  The recruitment process is explicitly focused on individuals who have the background, capabilities, and interest to be successful in engagement activities.  For these positions, each candidate meets with the Director of Extension and Director of Academic Programs, who emphasize the importance of engagement to candidates. Their assessment of the candidates is included in the final evaluation. This helps to insure that engagement is given voice in the hiring process for all positions. A recent hire for Purdue’s International Extension Program Coordinator met the following job announcement qualifications: “This individual is responsible for identifying extension-related opportunities in Indiana and abroad and facilitating Extension faculty and staff involvement. This individual will also be responsible for working with Indiana clientele (private industry, not-for-profit groups, Indiana citizens, etc.) to better understand the global environment and enhance their ability to operate, compete and contribute, while identifying and facilitating opportunities for Indiana’s agricultural industries to expand international marketing of products and serving as a liaison with agricultural trade and international marketing organizations. This person should also assist Indiana private volunteer organizations interested in agricultural development by identifying potential University linkages according to country, crop and issue of interest.” Faculty hired at Statewide Technology are expected to be willing to get involved extensively with local engagement activities and community partners. In the College of Education, some clinical faculty positions exist whose primary responsibility is engagement in our centers, such as the Center for Literacy Education and Research, and in the teacher education program.

		SD2a_text: Promotion and tenure protocols have been recently revised to make scholarly contributions to engagement more prominent.  Three of the Community Service-Learning Faculty Fellows received tenure last year, and one of these three was promoted to Full Professor, on the basis of scholarship through community engagement.  These faculty are housed in both Engineering and Agriculture. The Office of Engagement held two workshops on the “scholarship of engagement”.  In fall 2007 the first workshop was held for Deans, Department Heads, and Directors to discuss what constitutes engagement activities that can legitimately contribute to promotion and tenure.  President France Córdova and Interim Provost Vic Lechtenberg provided opening remarks, and the academic deans led breakout sessions.  In March 2008 a second workshop was held that included a poster session on scholarly activities by every college/school and featured Dr. Lorilee Sandmann from the University of Georgia, as the keynote speaker.  A panel discussion by some of the successful Purdue engagement-scholars wrapped up the workshop. To facilitate change, the College of Education Engagement Task Force developed guidelines for promotion on the basis of the scholarship of engagement; these will be voted on by the faculty in September.  Other colleges are examining their guidelines. The Purdue Extension field staff promotion system includes the following criteria: “Achievement of excellence depends on an individual's expertise in helping people by developing and conducting programs relevant to their problems. The promotion document should reflect the mission of Purdue Extension, and should illustrate the positive impact of Extension programming for the citizens of Indiana. Impact, and the means by which impact was achieved, illustrates the primary work effort. Professional development, professionalism, coordination of events/activities and response to consumer questions are additional efforts in support of the program, and contribute to the accomplishments of impacts.

		SD2b1_text: The cover page for the Purdue promotion document lists the scholarship of engagement as one of three areas for promotion and tenure. Some colleges choose to further define the scholarship of engagement. In the College of Education, community-engaged scholarship is regarded as the scholarship of engagement. This overarching category encompasses research, teaching and service.  Different from traditional definitions of service, it focuses on mutually beneficial partnerships with the community.  Activities like serving on an awards committee are service; while a project to partner with rural schools to improve STEM achievement combines, learning, discovery and engagement, and is not service.

		SD2b2_text: The promotion and tenure protocols have been revised to make scholarly contributions to engagement more prominent.  While the promotion policies at Purdue include the scholarship of engagement, this does not mean that all departments and all senior faculty view the scholarship of engagement as equivalent to more traditional publications and scholarship.  The Deans will continue to hold workshops and work with the faculty in their colleges/schools to ensure a consistent and credible approach to review of the scholarship of engagement.  As noted above, some colleges continue to work on definitions and guidance for the scholarship of engagement.  The College of Education and Technology both have faculty involved in these processes.

		SD3_text: Students have many opportunities for leadership roles in community engagement.  The Boiler Volunteer Network (BVN) reports directly to the Office of Student Services.  Its purpose is to facilitate student civic engagement and service-learning activities.  BVN provides assistance in identifying community needs and community partners; planning service projects; and working with community organizations to help them become successful community partners. In 2007-2008, BVN responded to 2339 requests for assistance that included 51 student organizations for over 1333 volunteers to the local community. Contact is maintained with over 150 local nonprofit organizations. BVN launched a new program in 2007 called the BVN Student Leadership Team with the goal of providing students an opportunity to follow their passion for community service and develop the skills that will allow them to become involved civic leaders. Many Purdue Colleges also have student volunteer programs that develop leadership skills.  Engineering has programs through Women in Engineering.  The Krannert School of Management supports the Management Volunteer Program. One student said, “As co-president of the Management Volunteer Program, I gained valuable experiences outside the classroom. Giving back to the community had always been important to me, and it’s wonderful that Krannert has such a program in place.”—MBA ’07. The Technical Assistance Program offers graduate students opportunities for community leadership.  A Doctor of Nursing Practice student (expected graduation December 2008) served as project manager for the Indiana State Department of Health's quality improvement initiative.  In prior graduate student roles, she worked with the state department of health to prepare for pandemic viruses and to strengthen local public health-care programs. Twenty Indiana counties have participated in the assessment and quality improvement project, which will continue through September 2009.

		SD5_text: Facilitation and coordination of engagement and service across campus is accomplished through an Engagement Associate Dean’s Council, which includes an associate/assistant dean from each of Purdue University’s 10 colleges and schools, and the Engagement Council, a broad-based group of faculty, staff, and administrators from across campus who are directly involved with engagement and service. The Engagement Associate Dean’s Council meets approximately 6 times a year and has played an active role in establishing engagement policies and developing workshops on topics such as the scholarship of engagement.  The Engagement Council brings together key people across campus whose special expertise includes PK-12, life-long learning, economic development, and service-engagement. This council ensures that S-E is integral to the four missions of engagement and is not a solo initiative. The Engagement Council meets on a monthly basis to ensure coordination and communication on numerous projects, events, etc are on track.

		SD4_text: Purdue University transcripts do not reflect completion of service-learning courses; however, the Service Engagement Advisory Board and the Community of Service Learning Faculty Fellows discussed this issue last year and are working to implement this change.  Purdue is in the process of implementing a new computer system throughout the University.  The student system is being implemented in summer 2008.  Prior to this implementation, changes to the student transcript system were not possible.  The new system will allow the possibility of a service-learning course notation, and our goal is to get this in place.

		IIA1a_txt: Service-learning contributes to the education of students. The Center for Instructional Excellence has formal responsibility for the support and expansion of service-learning courses; the Coordinator for Service-Learning provides central leadership. Each year faculty are competitively selected for the Community of Service-Learning Faculty Fellows. To help the campus better understand what service-learning is, the Community of Service-Learning Faculty Fellows crafted a definition for service-learning for Purdue. Such a definition is needed for the campus to appropriately note what role service-learning activities play in the promotion and tenure process, and for eligibility when applying for external service-engagement grants. This definition was approved by the Educational Policy Committee of the University Faculty Senate and Interim Provost Vic Lechtenberg in December 2007. “Service-learning, a subset of service-engagement, is a course-based, credit-bearing educational experience in which students: a. participate in an organized service that meets identified community needs;   b. use knowledge and skills directly related to a course or discipline; and c. reflect on the service in such a way as to gain: -further understanding of course content, -a broader appreciation of the discipline, and  - an enhanced sense of personal values and civic responsibility”

		IIA1b_1: 143.00000000

		IIA1b_2: 4%

		IIA1c_1: 22.00000000

		IIA1c_2: 34%

		IIa2a_txt:  Service-learning courses enhance students’ understanding of course content, their appreciation of a discipline, and their personal values and civic responsibility. Examples of learning outcomes can be found across campus. In 2007, the Office of Engagement funded 126 Student Community Service/Service Learning Projects that involved more than 1100 students. Projects included: a team of Building Construction Management students in the Associated General Contractors student organization who renovated the home of an elderly woman; a group of Nursing students who partnered with Home with Hope, Inc. on a project focused on providing residents with needed hygiene supplies and educating the community on substance abuse; and a team of Computer Graphics Technology Students who worked with a local elementary school on a project evaluating the effectiveness of iPods relative to traditional videos in the classroom. Landscape Architecture’s Living Laboratories on the Wabash has specific outcomes for discovery, engagement, and learning. Students work with citizens to understand environmental and land use issues for the region’s major waterway. Students conduct research, work with community members to create, assess and implement a plan. One of the presentations for the project attracted over 100 community participants including the Mayor of Lafayette as well as county elected officials.

		IIA1d_1: 130.00000000

		IIA1e_1: 3300.00000000

		IIA1d_2: 7%

		IIA1e_2: 9.6%

		IIA2b_txt: Many colleges and schools have identified learning outcomes for students’ curricular engagement with the community.  For example, the College of Agriculture has nine defined educational outcomes with one as follows:  “Students will be expected to demonstrate understanding of the significance of civic responsibility to community and society at large.”  The College of Education involves their faculty in a sharper understanding of the importance of reciprocal partnerships.  Many courses in the teacher education curriculum include an engagement component, called early field experiences.  These experiences are assessed through the teacher education unit assessment system in compliance with the national accrediting body, NCATE. The College pays particular attention to the following outcomes: quality of collaboration between unit and school partners; design, implementation, and evaluation of the field experiences and clinical practice; candidate development and demonstration of knowledge, skills, and professional dispositions to help all students learn. Assessment data is shared with the Teacher Education Council and used to improve the outcomes measurement. Data shared last year with the Teacher Education Council led to recommendations for expanding partnerships to rural schools and improving the field experience component of secondary and advanced teacher education programs.

		IIA2c_txt:  Purdue assesses curricular engagement outcomes in a variety of ways.  The Engineering Program in Community Service (EPICS), initiated at Purdue and now a national program, teams undergraduates in engineering and nonengineering disciplines to design and create solutions to real problems for local social service agencies.  Faculty directors assess the learning outcomes for all disciplines and students every semester.  Assessments are made on student learning, student perception of their discipline, and community partner impact through engagement in the EPICS Program. Student assessments include observations and analysis of artifacts produced by students and self-report questions. Students are asked if their participation has enhanced their desire to continue with their major with the majority indicating, “yes.”This finding is consistent with retention studies done which show students who participate in their first two years have an increased retention and graduation rate. Community partners are surveyed annually with 90% showing strong satisfaction with their engagement with Purdue.  Assessment example results follow. Of students earning an “A” or “B” in spring 2008  (n of 2835):  71% reported enhanced technical skills; 83% reported improved communication skills; 68% reported keener awareness of ethical issues; 73% reported a stronger awareness of the community.

		IIA2d_txt: All Purdue coursework includes student assessments.  Many areas specifically assess learning outcomes related to service-learning.  This data is used to improve course content, and to enhance community partnerships.  For example, the College of Pharmacy indicates that data on student recommendations is used to provide direct feedback to engaged sites regarding the specific impact of students within their site.  This data maintains and expands the training affiliations available. The College of Education uses several assessment tools in multiple ways.  The information from the cooperative teacher and student teacher surveys flow back to the program area for review. This data becomes part of the program assessment review for the teacher education programs in six colleges at Purdue. Purdue Extension uses a systematic approach to conducting assessments of the impact of extension programs and community collaborations to determine their impact on adult and student participants, communities, and families.  Purdue is one of the first Universities in the nation to establish an Extension IRB Board to review and approve exempt protocols for measuring impact.  The data is used to provide programmatic impact for the formulation of the Annual Plan of Work for all extension offices and for reporting back to community partners.

		Student Research: On

		Student Leadership: On
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		Study Abroad: On

		IIA3a_txt: Student research: The NSF-funded Engineering Research Center for Structured Organic Composites is a collaboration among Engineering and Pharmacy Departments at Rutgers University, Purdue University, New Jersey Institute of Technology and University of Puerto Rico, Marquez to improve manufacturing of pharmaceutical powders.  Students are involved in this research and work closely with industrial mentors.  A service-learning project develops displays to educate the community about the processing and transport of pharmaceutical based powders. The center works very closely with the pharmaceutical industry. Student Leadership: A component of the Agriculture Leadership Development Certificate Program requires students to choose a local cause in their community where they can engage with a group to make a positive difference. Examples include: Big Brothers Big Sisters Services; Greater Lafayette Volunteer Bureau; Habitat for Humanity International; Indiana Commission on Community Service and Volunteerism. Internships/Co-ops: Washington Public Policy Internship Program: This internship program provides students with a unique and rewarding experience in Congress, government offices and agencies, and not-for-profit organizations. The program helps undergraduates better understand and get excited by possible career paths in public service/non for profit organizations. Study Abroad:Study Abroad began “formal expansion” of service-Learning courses in 2006.  Countries with which we have partnered include South Africa, Swaziland, Kenya, India, Ecuador and Mexico.  The newest effort is with South Africa and Swaziland. The majority of faculty teaching in this effort are utilizing the Ubuntu Institute that coordinates the travel, accommodations, placement, security, and leadership training.  Prince Cedza Dlamini, Director of the Ubuntu Institute has coordinated numerous courses and projects with Purdue Deans and faculty. Office of Engagement, International Programs and Center for Instructional Excellence support this international service-learning program.
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		IIA3b_txt: Graduate Studies:  The Technical Assistance Program which responds to a company’s request for Purdue’s expertise to solve a problem has supported numerous graduate student teams as part of their coursework and training.  Sometimes, this work evolves into a thesis.  One example is, “ISO-9000 compliance for the Manufacturing Extension Partnership,”—master’s degree awarded, May 2008. Capstone: Forestry and Natural Resources offered a capstone course in spring 2007 for 60 students who developed a natural resource management plan for the Wabash River Corridor in partnership with Tippecanoe County and the Wabash River Enhancement Corporation. Core Courses:  The Purdue College of Agriculture’s Department of Youth Development and Agricultural Education has a program that prepares students for professional careers.  One goal of this program is to teach students how to develop and implement programs for those in the agricultural industry and general public.  Many of these courses include opportunities for students to observe or participate in community educational activities. First Year Sequence:  The College of Education has integrated community engagement with P-12 schools into all teacher education majors at both the initial and advanced levels.  The College of Engineering recently passed an Engineering Faculty Document that listed the attributes necessary for Purdue engineers to be successful.  One of these attributes designates teaching Purdue students to view their engineering role in a social context and to discuss the effects of engineering on society and society on engineering. In the Majors:  The Department of Sociology offers a two-semester honors sequence to seniors with a “B” or higher grade point average.  Students are taken into the Greater Lafayette Community where they meet with the Mayor to discuss community issues and problems.  The students identify a project to pursue that will benefit the city.  The projects conclude with recommendations to the appropriate agencies.

		IIA4_txt:  Evidence of scholarship associated with engagement activities is reflected in the following examples: A web-based, graduate level, distance learning certificate program in Veterinary Homeland Security is a cooperative effort among the School of Veterinary Medicine, the Purdue Homeland Security Institute, the Indiana State Board of Animal Health, the Indiana State Police, the Purdue Graduate School, and Purdue’s Continuing Education and Conferences. The program has federal funding through a USDA HEC grant. Five presentations and one peer-reviewed publication are associated with this program. Professor Joan Fulton’s work on technology transfer with kossai production in Niger, Africa is another example. She has done community presentations on the work, and numerous papers written and presented. One of those, “Testing the Market Potential for a New Value-Added Cowpea Product to Improve the Well-Being of Women Entrepreneurs in West Africa,” was a paper accepted and presented at the Association of International Agricultural Education and Extension 2008 conference in Guacimo, Costa Rica. In August 2006, Dr. Matthew Huber in Earth and Atmospheric Department spent time in Germany filming “Armageddon: The Longest Night” a movie which has been picked up by the Discovery Channel. The movie is a documentary and fictionalized account of what would happen if K-T type (dinosaur killer) bolides impacted the Earth today. Twenty presentations and publications, authored by PCRD faculty and staff, were generated during the 2006 year: Examples include: Waldorf, Brigitte S. Indiana’s Knowledge Corridor. Center for Regional Development Publication PCRD-R-1. Purdue University. January 2006.Waldorf, Brigitte S. No County Left Behind: The Persistence of Educational Deprivation in Indiana. Center for Regional Development Publication PCRD-R-2. Purdue University. January 2006. Hutcheson, Scott. Multi-Disciplinary University Engagement in Workforce Development Initiatives. Presented at the Annual Outreach Scholarship Conference. Columbus, Ohio. October 8-10, 2006.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: Off

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: Learning Centers: Purdue organized the Wabash Area Lifetime Learning Association.  This community-based organization provides instructional and administrative support for 50 classes offered to senior learners annually. Purdue provides coordination for learning centers throughout the state that provide credit and non-credit opportunities.Tutoring: Purdue Liberal Arts Community Engagement sponsors tutoring programs for high school students whose first language is not English. Many school aged children from around the globe depend on PLACE tutors to succeed. Extension Programs: Purdue Extension offered 17,162 workshops, courses and presentations for the 2007-08 fiscal year and had more than 1,330,550 participants. Extension programs include agricultural, engineering, management, and family sciences offerings. Non-credit courses: Krannert Executive Education Programs meet continuing education needs. Among the non-degree programs offered are Applied Management Principles and Engineering Management, the Veterinary Management Institute, and company-specific programs for organizations like Eli Lilly, Pfizer, Caterpillar, and Pioneer. Training Programs: The Veterinary Teaching Hospital provides services for small and large animals as well as specialized services for food animals, horses, dogs, cats, birds, and exotics in all areas of animal health. Professional Development Centers: The Center for Food and Agricultural Business builds mutually beneficial partnerships with food and agribusiness industries. Offerings include non-degree professional development, a graduate degree program, and an applied research unit.  More than 1000 managers annually participate in non-degree programs.  Forty students (working professionals) are enrolled in the award-winning, distance-delivered MS-MBA program, a dual degree program with Indiana University.  Applied research partnerships lead to journal publications, reports, and trade press articles.  Industry helps with program definition, research sponsorship, guest lectures, student recruitment, and case studies.
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		IIB2_txt: Purdue is an integral component of the community—local, regional, national, and global.  Purdue offers all of the opportunities listed above. Some examples: The Purdue/West Lafayette Partnership was formed in 2001 with a Community Issues Study Committee to research town/gown issues of mutual concern.  Based on the reports of the study committee, two standing committees were formed—a West Lafayette Community Issues Team and a Purdue Community Issues Team.  The Vice President for Student Services chairs the Purdue team and the local mayor chairs the city team.  These teams have had a significant impact on the town/gown relationship. A “Meet and Greet” program includes Purdue students and administrators and city officials who knock on doors of student apartments to welcome students and make them feel a part of local neighborhoods.  So much progress has been made that the names of the teams were changed to Community Partnership Teams. Purdue Convocations and Lafayette School Corporation were selected by The John F. Kennedy Center for the Performing Arts as one of 14 teams to participate in the Partners in Education Institute in 2007. The Institute promotes partnerships in communities focusing on the development of education programs for teachers. Convocations says, “This partnership opens a window of opportunity for training and support for our educational outreach,” and to create new strategies “to help teachers incorporate the arts into teaching core curriculum.”Purdue offers numerous programs to inspire K-12 students to achieve career goals in STEM disciplines. Science Bound is a partnership with Purdue, the Indianapolis Public School System and the Indianapolis business community. Parents, teachers, and administrators work to enrich the academic experience and prepare these students for enrollment in a university. The College of Engineering offers an Academic Bootcamp aimed at underrepresented minority students the summer before they enter Purdue. Purdue Intercollegiate Athletics offers summer athletic programs to hundreds of youth.

		IIB4a_txt: Promoting the mutuality and reciprocity of partnerships is in the best interests of Purdue University.  The University recognizes that to reach the goals of the University’s Strategic Plan, the University must have full partnerships with many community partners:  that is, the mission and vision of the 21st century land-grant university is collaborative, far-reaching, and translational.  The Colleges/Schools at Purdue recognize this imperative. The structure of Purdue University is based on reciprocal community partnerships.  Cooperative Extension is an historic component of Purdue with 92 local Extension offices and Extension Advisory Boards that serve both the education goals of the University and the educational and aspirational needs of each county.  The ten Statewide Technology Programs throughout Indiana grew at the request of communities for programs—credit and non-credit courses—to meet their needs.  Since 1995, the School of Nursing has addressed the need for better healthcare access in Carroll County, a rural county in the region.  Nursing students and faculty fill these healthcare needs, now serving 3500 patients annually.  The partnership has flourished resulting in the opening of a new clinic this August. In 2008, the importance of reciprocal and mutually beneficial partnerships is reflected in the Clinical and Translational Science Institute, funded through the National Institute of Health.  This initiative drives scientific research to community partners to improve the health (and economy) of Indiana.  Partners include:   Indiana University, the IU Schools of Medicine, Nursing, and Dentistry, the Fairbanks Institute, the Regenstrief Foundation, the Walther Cancer Center, Clarian, Wishard, VA Medical Center, the Hoosier Oncology Group, Riley Hospital, the Cook Group, Roche Diagnostics, Wellpoint, and Eli Lilly.  Community partners are integrally involved in this initiative—its formation, process, and results.  Purdue knows that without full participation from the community partners, this initiative will not be successful.

		IIB4b_txt: Purdue University’s Strategic Plan is a systematic, university-wide assessment instrument.  First, the development of the Strategic Plan was based on an assessment of goals reached in the last plan as well as input from community members throughout the state for eight working teams.  The current plan reflects this state-wide input.  Second, progress on the strategic plan will be assessed routinely.  This information is distributed widely. Additionally, the leadership of Purdue serves on a number of local, regional, state, and national boards.  These connections are two-way communication channels which publicize the assets of Purdue and also inform the University about the needs of our partners.  These boards include economic development boards, state government agencies, federal agencies, international boards, and industrial boards. Responses throughout this application have highlighted the numerous assessment and feedback mechanisms associated with Purdue programs:  the Technical Assistance Program, Cooperative Extension, the College of Education, the College of Pharmacy, Continuing Education, Engineering Programs in Community Service.  All of these programs have formal assessment and feedback instruments and processes. Purdue has approved memoranda of understanding and Strategic Technology Partnerships with several corporations; Purdue is a leader in collaborative research with industry.  In 2006, the National Science Foundation ranked Purdue sixth nationally for industrially funded research.

		IIB5_txt: The scholarship of engagement is becoming more prevalent at Purdue.  Here are examples:Public Health Law and Policy, Pharmacy, Nursing, Health Sciences, and Health and Kinesiology, in partnership with Judge Linda Chezem.  Students undertake activities that engage community and state officials in considering the many ways in which law and policy shape and inform public health. Amass SF, Blossom TD, Ash M, McCay D, Mattix ME. Purdue University Graduate Certificate Program in Veterinary Homeland Security. J Vet Med Educ. (invited paper: accepted 1/12/2008) Pesticide Changes in Post Harvest Pest Management.  2003.  L. Mason and C. Folck.  The Ohio State University.  Pesticide Education Program.Kodzi, E. T. and *R. Gazo.  2006.  Mass Customization in Practice.  Wood Digest Magazine.  2006(7):44-46.Paths to QUALITY (PTQ)  Jim Elicker, Child Development and Family Studies professor, led a team to conduct a scientific review of quality standards contained in Paths to Quality.  Beginning in January 2008, the new system was introduced to Indiana Child Care Providers.  The four levels of care have the potential to increase Indiana child care quality.  Providers will be evaluated and rated as follows:  Level One for basic health and safety; Level Two for a learning environment that foster language and literacy skill development; Level Three for a planned curriculum and learning environment; and Level Four is the accreditation level through the National Association for the Education of Young People and the National Association of Family Child Care.  Nine months into the program Professor Elicker and his team will begin the evaluation process.  The new system can impact the rating systems nationwide. Lechtenberg, Victor.Can Higher Education Foster Economic Growth? The Response of Academic Leaders. Conference sponsored by the Federal Reserve Bank of Chicago and the Midwest Higher Education Compact. Chicago, Illinois. October 30, 2006.

		III1_txt: Purdue wishes to use the optional space to discuss two additional ways in which institutional resources are used as outreach to the community: Community Service/Service Learning Projects and the Purdue Research Parks—question B.2  Community Service/Service Learning GrantsThe Office of Engagement “s Community Service/Service Learning Student Grant Program expands community engagement by Purdue students partners with communities, non-profit agencies, schools, and governmental bodies.  In 2007, 126 Student Community Service/Service Learning Projects were funded involving over 1100 students.   Projects included:  Building Construction Management students who renovated the home of an elderly woman; Nursing students who partnered with Home with Hope, Inc. to provide residents with hygiene supplies and information on substance abuse; students from the Boiler Green Initiative Student Organization who developed and conducted Alternate Transportation Week (more than 200 people signed up). Special education faculty and students designed and co-taught 81 lessons in nine classrooms serving 86 children with severe disabilities. Students developed and distributed a 125-page manual of lesson plans and activities to participating teachers. The Mathematics Education Club had approximately 70 eighth grade students from Wainwright Middle School and Benton Central Junior High participate in Purdue’s first Math Field Day.  Math Field Day was designed to be an enrichment activity that promotes reasoning, communication and teamwork for students enrolled in Algebra. An example of a successful Service Learning Faculty Development grant project is Professor Kim Wilson’s landscape architecture design studio course, LA326 – Community Planning and Design.  The LA 326 students worked in teams with community partners such as the Ellsworth-Romig and Wabash Neighborhoods, Greater Lafayette Health Services, and City of Lafayette, to formulate development plans that are based on a described vision of what could be, grounded in a thorough understanding of their assets, and incorporating current design principles, and industry practices and development strategies. Purdue Research ParksThe Purdue Research Parks have added 789 new jobs statewide between 2004 and 2008 with an average salary of $52,000.  With support for fledging start-ups as well as more advanced companies, the Purdue Research Parks connect Purdue technology with needs throughout the state.  The Purdue Research Foundation now operates parks in West Lafayette and Merrillville and has parks under construction in Indianapolis and New Albany.  The business development program, developed by Purdue Research Parks, is a model for 15 other Indiana communities designated as certified technology parks.

		III2_txt:  Purdue University has a large number of engagement and outreach programs—so many that the space here was inadequate to represent them all.  All of Purdue’s ten colleges/schools have activities to connect them with their constituent partners.  These programs represent significant investments by the University in staff and resources.  The return on these investments is often not in dollars, but in the community in which Purdue is a member.  
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 


 8







c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Mary Laurel True

		Title: Associate Director, Center for Service Work and Learning

		email: truem@augsburg.edu

		City: Minneapolis

		State: Minnesota

		Institution: Augsburg College

		president: Paul Pribbenow

		address: 2211 Riverside Avenue, Minneapolis, MN 55454

		Phone: 612-330-1775

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Augsburg’s mission: “To nurture future leaders in service to the world by providing high quality educational opportunities, which are based in the liberal arts and shaped by the faith and values of the Christian church, by the context of a vital metropolitan setting, and by an intentionally diverse campus community.”Augsburg’s motto is “Education for Service.”Throughout its history, Augsburg has embraced its location in urban Minneapolis as part of “the Augsburg experience.” Augsburg’s current president, Paul Pribbenow, articulates a vision for the College as “We Believe We Are Called to Serve Our Neighbor.”

		IA2_text: Each year, the Marina Christensen Justice award is presented to the graduating senior who best exemplifies Augsburg's motto "Education for Service." The student must have demonstrated a dedication to community involvement as characterized by the personal and professional life of Marina Christensen Justice, who courageously and effectively reached out to disadvantaged people and communities. It is the only student award given at the undergraduate commencement ceremony.The Richard J. Thoni Award is an annual award honoring a graduating senior student from the Weekend College whose actions, commitments, and future aspirations most profoundly demonstrate a commitment to Augsburg’s motto of “Education for Service.” The award (including a plaque and honorarium) is announced on an annual basis at the Weekend College commencement. Augsburg’s “Service Award” recognizes student organization and/or individual for their outstanding dedication to community service, willingness to volunteer unselfishly, and the demonstration of a strong devotion to the betterment of humanity. It is given through the College’s office of Leadership Programs.The Center for Service Work and Learning (CSWL) hosts a Community Opportunity Fair on campus each fall. The fair is a chance for student and faculty to meet with community partners and explore service-learning and internship  opportunities face to face.  Community partners are also invited for lunch and a chance to meet with staff from the CSWL to discuss the year ahead and new opportunities for engagement in their organizations.

		IA3a_text: Augsburg is a committed partner to particular non-profit and educational groups within the urban neighborhoods surrounding the College (Cedar-Riverside, Seward, and Phillips). Some of these key partnerships have been nurtured for over twenty years, and community partners are in close communication with College staff and faculty. At the Center for Service, Work & Learning, the Associate Director for Service-Learning communicates with the key community partners of the College service-learning program every two weeks by phone or through in-person meetings. (See Partnership Grid for list of partners.) During these conversations, the college and community partners discuss opportunities for student and institutional engagement with the community, make plans, troubleshoot issues, and share perceptions of the institution’s involvement in the local community.Departmental examples include:* During the Music Therapy Practicum, each student is placed in the community for 4-6 semesters with a Board Certified Music Therapist. The director of the Music Therapy program sends an evaluation form to each supervising music therapist for each student who has been placed that semester.* Twice a year, the Social Work Department’s Social Work Community Advisory Committee, which is composed of representatives of community agencies and retired department chairs, meets and advises the department regarding students’ preparation for practice in the community and the quality of the department’s engagement with the community. Similarly, the department’s Field Advisory Committee, whose members are leaders among the field instructors from agencies who supervise practicum placements, provides feedback regarding the level of engagement that students have with the community in their practica. Less formally but regularly, faculty and community agency representatives meet during agency visits, orientations, and continuing education events on campus as well as at professional conferences in the communities.The methods the College uses to assess community perceptions are somewhat informal or vary across departments. To truly institutionalize community engagement at Augsburg College, as well as capture community perceptions of Augsburg’s efforts in this area, it is important to more systematically identify what is happening and where it is happening across the institution, and determine community partners’ needs and opinions.  Therefore, the College has planned a college-wide comprehensive audit of all community and civic engagement efforts in 2009. 

		IA3b_text: Information gathered from partners through regular meetings with the Associate Director for Service-Learning is continually informing the work of the Center for Service, Work and Learning. For example, partners’ feedback influences the number and type of service-learning students who may be recruited to serve at the partner’s location, and partners’ ideas are key to future planning for partnership activities.Data collected by Music Therapy from community music therapists is used to determine the student’s grade for the music therapy practicum course. In addition, changes in placements, pre-requisites, and skills needed for each setting in the community are based on this data. The Social Work Field Advisory Committee suggests how the department can best support the development of field instructors and placements to strengthen students’ learning of social work competencies, including community engagement. Faculty use assessment results to identify strengths in the programs and to fine-tune or make major adjustments in the curriculum. As part of the Hartford Partnership Project in Aging Education, faculty meet with representatives from selected community agencies that serve older people to plan, discuss and evaluate student engagement with older clients in their communities. Students learn special competencies for work with diverse older people, and outcomes are being systematically gathered and analyzed.

		IA4_text: The Office of Marketing and Communication helps articulate how Augsburg lives out its motto of “Education for Service.” In 2004, Augsburg created an eight page four-color brochure called “Augsburg in the city,” highlighting (for prospective students and others) the various ways the College is engaged with the local neighborhood and its residents. The brochure is still distributed in 2008. Elements of the brochure include:* Examples of how Augsburg’s location is connected to the curriculum, including a list and description of “Engaged Departments”* Description of the services offered by the Center for Service, Work and Learning* Examples of long-standing community partnerships* Information on service connections to Residential Life, Athletics, Campus Ministry, Student Leadership, Student Organizations, Study Abroad, Scholarships and AwardsIn addition, prospective students are sent general marketing materials that include the following quotes and statements:* “Recognized by U.S News & World Report’s America’s Best Colleges for Service-Learning”* “Named one of the eight best colleges in the nation for service-learning and experiential learning by Princeton Center”  * “Auggies go where they are needed—Everyone at Augsburg finds opportunities to serve others—in the neighborhood and in the world—as volunteers, interns, tutors, mentors, and friends.”* “Experiential education. It’s the sort of hands-on learning that sets Augsburg apart. You’ll dig in our community garden to learn about environmental justice, or get knee-deep in the Mississippi to experience river politics.”* “At Augsburg, service isn’t something you do to get a few extra credits. It’s part of the entire Augsburg experience from day one.”

		IA5_text: President Paul Pribbenow and his senior team (the President’s Cabinet) encourage community engagement both in their institutional leadership and personal example.President Pribbenow’s annual opening convocation addresses to all incoming students have focused on issues related to civic education (www.augsburg.edu/president). President Pribbenow recently helped establish the Martin Sabo Center for Citizenship and Learning and the Martin Sabo Faculty Chair in Citizenship and Learning as extensions of the college’s historic commitment to community engagement. President Pribbenow also encouraged establishing “signature” community partnership programs, including the Campus Kitchens Program, Faith in the City, the Brian Coyle Community Center, and Minneapolis Public Schools.President Pribbenow and his leadership team instituted programs and policies that support community engagement for the entire campus community.  All staff members now have two days of additional leave time available specifically for community service activities.  A campus service day was launched in 2008.  Augsburg has become a leader among area higher education institutions in participation in local United Way and Community Share federated campaigns.President Pribbenow personally serves on the Pillsbury United Community, VocalEssence and Minnesota Campus Compact boards of directors.  He also is the honorary chairperson of the annual Church World Service CROP Walk in Minneapolis.  In addition, he serves as chair of both the Faith in the City Governing Group and the newly-established Cedar-Riverside (the college’s immediate neighborhood) Neighborhood Planning Group.The Augsburg College Board of Regents fully supports the college’s community engagement activities, as evidenced by its enthusiastic support for the college’s strategic vision document which explicitly confirms Augsburg’s distinctive call to be a college of the church in the city, and to serve our neighbors as part of our core academic mission.

		B1_text: Much of the college’s community engagement efforts are coordinated through the Center for Service, Work, and Learning. Building on an almost 40 year history of “education for service,” the Center is grounded in experiential learning pedagogy and research, but the core mission has expanded to also include developing the whole student, fostering community and civic engagement broadly across the institution, developing student leadership, exploring self and vocation, and examining one’s sense of purpose in the world. We believe this approach prepares students to be engaged citizens, search out meaningful work, and take on leadership roles and service in their lives.The Center for Service, Work and Learning has four main focus areas or programs that advance the core mission of the college and provides structure for its work: Service-Learning and Civic and Community Engagement, The Internship Program, Career Services, Campus Kitchen Program.The CSWL website explains for students:  “At Augsburg, we are committed to helping you develop the skills, habits of mind, and values that are the foundation for life choices, career success, and active citizenship. Augsburg's Center for Service, Work, and Learning plays an integral role in your overall education and helps to prepare you to make meaningful contributions to our communities, businesses, government, families, and the world. At the same time, Augsburg offers almost limitless opportunities for you to gain concrete on-the-job and community service experience and has developed partnerships with community organizations and employers.”CSWL assists students to:* Assess  interests, talents and skills* Explore vocation and meaningful work options* Link academic majors with service and career paths* Get "hands-on" learning through service-learning, civic engagement and internships* Prepare for the job search and/or graduate school* Make a difference in our communities and the worldCSWL staff includes:* A full-time Center Director who coordinates all the internships and Augsburg Experiences* A full-time Associate Director who’s focus is on Curricular Service-Learning and faculty and community connections* A full-time Community and Civic Engagement Student Coordinator* A full-time Campus Kitchen Program Coordinator* A part-time position that focuses on off-campus work-study service-based and Lilly vocation internships* One full-time and one part-time career services staff

		B2a_Text: The Center for Service, Work and Learning’s institutionally funded budget for community engagement related programs includes over $200,000 for staff salaries and a $21,300 operating budget. Augsburg also allows all College staff to be paid for two community service release days annually, spent in service to the local community.

		B2b_text: Augsburg has received $150,000 over eight years from the Lilly Foundation to support internships in non-profit and faith-based organizations.$6,000 in grants from Cargill, the Evangelical Lutheran Church in America, a local food co-op and an Augsburg alumna supports Augsburg’s new Campus Kitchens program.11 % of Federal Work-Study funds are used for off-campus tutoring in schools and after-school programs,  and community-based/non-profit internships.Augsburg has been selected to become a Bonner Leaders school, fall of 2008, with the potential to receive up to $1 million over several years for community engagement and student leadership.

		B2c_text: The Director of Sponsored Programs in Augsburg’s Development Office has been a close partner with the Center for Service, Work and Learning for over 15 years, helping secure numerous grants and gifts for community engagement. Because service-learning and community engagement are so integral to the mission of the College, most proposals for funding include descriptions of community engagement. Development Office staff regularly monitor state, federal, and private sources for opportunities, and consider ways that community engagement will appeal to individuals making major gifts. As a recent example, an alumna provided financial support for the Campus Kitchen program through her foundation. Augsburg has received two large grants from the Lilly Endowment to support an extensive array of activities surrounding theological exploration of vocation.

		B3a_text: Augsburg has two signature curriculum requirements grounded in experiential education and community engagement. Since these are requirements of all students, significant tracking, including transcript notation, takes place related to them. Engaging Minneapolis (EM) first year courses highlight the importance of Augsburg's urban location by making intentional use of the resources of the Twin Cities. There are a minimum of 10 hours of community engagement required in each course. Engaging Minneapolis goals:  * Students become more aware of local resources as related to course topics or discipline.  * Students become more aware of a range of issues in the Twin Cities and how they relate to the course.  * Students gain a greater appreciation for diversity in the Twin Cities.The “Augsburg Experience” requirement underscores the college's commitment to support student engagement in the community and the world as part of students’ overall Augsburg education. The requirement can be completed through one of five learning option categories completed during the junior or senior year, including: 1. Internships, cooperative education, practica, fieldwork, clinicals, and student teaching 2. Extensive service-learning or community-based course projects 3. Study abroad 4. Faculty-student research with a community component 5. Group or individualized off-campus immersion experiences (domestic or international)To support these requirements, as well as many other community engagement programs and initiatives, the Center for Service, Work and Learning tracks engagement in the following ways:* Maintains a record of community partners and community sites for service-learning courses, internships, cooperative education, and volunteerism options.* Maintains a list of courses and faculty that include service-learning components.* Maintains a list of all students completing internships and cooperative education, and their advising faculty.* Maintains a list of students participating in Campus Kitchens, and students serving as Lilly interns.In addition:* Public Relations maintains a list of the many ways the College intersects with the community, organized by point person on campus.* The College Registrar tracks that graduating students have completed Engaging Minneapolis and The Augsburg Experience, including how the requirement was met.* The Financial Aid Office tracks students completing community service Federal Work-Study.* Departments with significant opportunities for community-based learning experiences (such as Social Work, Education, Music Therapy) track the students that participate and the partnering community organizations/schools.

		B3b_text: Participation in Engaging Minneapolis courses and the Augsburg Experience determines if students are eligible to graduate. Analysis of the Registrar’s information of the ways students complete the Augsburg Experience requirement shows the percentage of students that complete the requirement in different ways. This information is reported to the President and his cabinet as well as the Board of Regents. This data is used as a benchmark and Augsburg decision-makers are looking at ways to  increase community-based opportunities in the categories where fewer students are doing their Augsburg Experience.Information on the faculty and courses that incorporate service-learning is used for annual reports and to determine if service-learning opportunities are distributed effectively across disciplines. Information collected from frequent contact with community partners is used to advise faculty designing service-learning experiences.Information collected by the Music Therapy program determines whether students will be placed in certain facilities in the future, and what educational and therapy skills should be taught before and during community involvement. Data gathered by the Social Work program is reported in annual reports, in less frequent but more comprehensive self-study reports, and routinely in department meetings and contacts with community representatives. To truly institutionalize community engagement at Augsburg College, in 2009 the College will complete a college-wide audit of all community and civic engagement efforts. The resulting inventory will include: service-learning, community based learning, field work, practicum, clinicals, applied course projects, internships, capstone and field projects, student run community engagement, campus ministry outreach, athletic programs in the community, etc. Augsburg will identify current activities and recommend an  efficient system to annually collect data, evaluate programs and assess student learning related to college-wide campus-community collaborations, service-learning and engagement.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Most students complete the Augsburg Experience requirement, including a formal reflective essay. The College has developed a scoring rubric for all faculty to use in measuring student learning based on the essay. Students also complete surveys on their Engaging Minneapolis requirement.The Center for Service, Work and Learning has annual goals related to student learning for internships/co-ops and service-learning:Internships -- Employer and student evaluation forms are completed at the end of each internship measuring acquisition and application of knowledge and skills and professional development of the students. Goal: Students will be able to apply theories, concepts, and skills of their majors and general education to internship experiences and learn new concepts and skills. Employer ratings show 84% of students were ranked “above average” or “exceptional” related to their competence in and application of their academic discipline, and 13% meet the expectation.Community Service-Learning -- Data is collected on student learning for service-learning embedded in courses through students surveys. From those surveys that were completed:Goal 4:  Learn about a culture different from your own. 56.2% responded “extensively” or “very extensively.” 6.25% said “very little” or “not at all.”

		B3d2_text: From data gathered on the impact on student learning, an indirect impact on faculty has been that more faculty are incorporating community engagement assignments into their courses, are expressing new energy for teaching that includes experiential learning pedagogy, have changed their student advising to include conversations around community and civic engagement.  Recently, as faculty were reviewing goals for New Faculty Orientation, they decided to include an immersion into the community for all new faculty (and staff).  Social Work faculty reflect on their community service in annual reports. The department chair has commented on how inspiring it is to recognize colleagues’ contributions as leaders in the community (on boards of community organizations and on commissions, for example.)

		Impact on community: On

		Impact on institution: On

		b3d3_text: The Campus Kitchen Project is based at the Augsburg campus dining facility and relies on Augsburg service-learners, volunteers, and staff to prepare and deliver approximately 1600 meals each month. This translates to 18,000 meals per year. Most of these meals, around 13,000, go to social service organizations that provide meals to their clients (youth programs and homeless shelters, for example). With Augsburg’s donations, these partner organizations save money and direct their resources toward additional services that assist their clients to become less dependant. The national umbrella organization for the Campus Kitchen Project sets the value of each meal at $3.27. By those numbers, this means that the program allows Augsburg’s partners to save $42,500 annually and use the savings for transitional housing, hiring tutors, purchasing books, expanding service hours, and enhancing capacity in other various ways.A second finding:Many new music therapy programs have developed as a result of placing Augsburg Music Therapy students in the community during and upon completion of their education. Augsburg has placed students in more that 25 different facilities, where they frequently create or strengthen music therapy programs.

		B3d4_text: All recent graduates of Augsburg complete a survey 6 – 9 months after graduation about their experiences while in school, which is compiled and analyzed in the “Annual Graduate Report.” Students are asked why they came to Augsburg and what was most valuable to them while in school. Several years ago, the results showed students most often mentioned the opportunities to be experientially engaged in the community through service, internships and community and civic engagement. This led the faculty to vote on curricular changes that are now part of the Augsburg College Core Curriculum, institutionalizing community engagement in the fabric of the educational experience. 

		b3e_text: As described above, information on the impact that community engagement has on graduates of the College led the faculty to create new core curriculum requirements related to community engagement.Current students complete surveys on their Engaging Minneapolis requirement. Surveys are analyzed to determine if the goals of the community engagement requirement in the first year experience are being met.  Past survey results showed that students wanted faculty to be more involved in the City Service Project during orientation, so that has now become a requirement for faculty.  In the past, the first year course that was linked to the first year seminar had an Engaging Minneapolis option for faculty; assessment and comparisons of first year students’ experience in the community resulted in the change from being an optional component of the course to being  required.A departmental example of how assessment data is used comes from Social Work, where an array of assessment methods track how well students’ learning meets program objectives. Community partners’ assessment of the students influences the student’s grades. It also informs the curriculum, the number and roles of faculty in the department (such as the decision to have an adjunct instructor to do clinical supervision and maintain good community relationships), and the need for specific community experiences. In this year’s annual assessment report, data from student exit interviews was used to craft the recommendation that the department invite more community leaders as classroom speakers.

		B4_text: The following goals appear in Augsburg’s current strategic plan:* Promote Neighborhood Sustainability—a safe place to live, work, play and be educated.* Enhance Community Based Learning and Workforce Preparation — teachers and learners engaged with the community to strengthen classroom learning, intellectual development, personal growth, and active citizenship.* Support College Readiness and Access— partnerships to enhance capacity to attract, serve, and educate under-represented and under-prepared students.* Acquire Resources for the College—campus facilities that convey hospitality, promote the brand promise, and encourage investment in Augsburg CollegeOutcomes for students that are desired in the current strategic plan include:* Active Citizenship — develop and nurture service-learning, public service and community engagement opportunities.* Meaningful Work — establish and sustain internship and employment opportunities.* Global Perspective — strengthen relations with immigrant groups in the neighborhood, promote cultural understanding, and encourage study abroad.

		B5_text: The staff members of the Center for Service, Work and Learning are committed to working closely with faculty to provide community engagement opportunities for students. Staff can visit with individual faculty or departments to give an overview of the CSWL and explain how it can assist them. CSWL staff support faculty in the following ways:* Provide faculty training and assessment strategies related to service-learning and community engagement.* Discuss course objectives and learning goals with faculty and help make connections between goals and objectives and community resources.* Develop appropriate campus-community partnerships for service-learning and community engagement.* Provide information regarding the Cedar Riverside neighborhood, community partners, other community organizations, businesses, speakers, museums, special exhibits, and community events.* Provide personal tours of the Cedar Riverside neighborhood.* Set up visits with community leaders.* Provide support to faculty supervising student internships for academic credit.* Co-facilitate reflection sessions or debriefings related to an experience in the community.* Arrange for speakers related to course  topics to come to classes.* Provide examples and names of faculty at Augsburg (and nationally) who have experienced success with community engagement.* Provide moral support and encouragement.* Troubleshoot problems. Celebrate when things go well!In addition, Augsburg’s Center for Teaching and Learning provided funds for training of faculty in 2007 focused on Good Practices for Experiential Education and tools for teaching and learning for the Core Curriculum Signature elements of the Engaging Minneapolis and Augsburg Experience graduation requirements. The Center also supports faculty who wish to attend conferences on community-based learning and research.

		B6_text: Community partners are in close communication with College staff and faculty. The Associate Director for Service-Learning at the Center for Service, Work and Learning communicates with the key community partners of the College’s service-learning program every two weeks by phone or through in-person meetings. During these conversations, the college and community partners discuss opportunities for student and institutional engagement with the community, make plans, troubleshoot issues, and share perceptions of the institution’s involvement in the local community. Additional community partners participate in the annual Opportunity Fair where there is a formal system for them to use to indicate how a partnership with the College can best serve them. Additional program/departmental examples of community voice in planning and decision-making are listed below.Community representatives serve on the Social Work Department’s Advisory Council and Field Advisory Committee, both of which meet at least twice a year with the department faculty.The Music Therapy Association of Minnesota (MTAM) has a formal assessment of community needs/interests for continuing education. This information is used by the College to plan conferences and bring in speakers, as desired by community partners. The Campus Kitchen Advisory Board is composed of program partners from the College, Dining Services, the community, and students.  The Board meets on a quarterly basis to provide feedback concerning the Campus Kitchen program, its integration with campus operations, its community partnerships, and avenues for growth. 

		SD1_text: Augsburg embraces its place as an urban campus in a vital and diverse metropolitan area.  Augsburg's vision is "We Believe We are Called to Serve our Neighbor."  The administration and faculty take the college's historic commitment to civic engagement very seriously in the hiring process.  Prospective faculty are asked to provide written responses to questions about the mission and interview with a Mission Committee that is composed of faculty. These interactions with prospective faculty, along with an interview with the Dean about connections to the mission, are designed to encourage the hiring of faculty who demonstrate a passion for civic engagement.The Faculty Handbook also states that faculty are expected to be involved in outreach to the community.

		SD2a_text: Current criteria for tenure and promotion include “scholarship of community engagement” as an example of non-traditional scholarship.  This type of work would be classified as Scholarship of Application.  We anticipate that community-engaged scholarship will be mentioned explicitly in a revision to the tenure and promotion criteria that will be voted on by the faculty during the 2008-2009 academic year.  Revisions to the criteria have focused directly on expanding the definition ofscholarship.Faculty are actively recruited and rewarded for teaching Engaging Minneapolis courses. One senior faculty member deeply involved in community engagement states, “I do not know of a single faculty member in 30 years who has been penalized for doing what we call widely the ‘scholarship of engagement.’”In addition, post-tenure faculty reports include a required category on “service to the wider social community.”

		SD2b1_text: As of 2007-08 – “Scholarship of Community Engagement” is an example of “Non-traditional Scholarship.” Please see above for details and plans for revision in 2008-09.

		SD2b2_text: 

		SD3_text: Students play key decision-making and coordination roles in community engagement initiatives across the college, both curricular and co-curricular. For example, students serve on the Social Work department’s Field Advisory Committee. Augsburg Community LINK is a student led, community service organization that connects the students of Augsburg to the community. Leaders of the LINK are elected by the Student Senate and have an annual  budget of $8,000/year.Additional programs organized and led by student leaders include:* St. Martin's Table -- On the second Wednesday of every month students in Campus Ministry serve food at St. Martin's Table, located just two blocks from campus.* Auggie Service Day – Junior high and high school youth are invited to do a serve project with Augsburg students.* Service Trips – During spring break, students have recently participated in flood relief work in Southern Minnesota and hurricane recovery work in New Orleans.* CSA -- The Augsburg Coalition for Student Activism is focused on raising awareness about issues such as fair trade, immigration, and human rights.

		SD5_text: Augsburg has an Augsburg Experience/Engaging Minneapolis committee that is an official sub-committee of the Academic Affairs Committee of the College. This committee has been in existence for six years and works closely with every academic program and department to expand and enhance community engagement.  Specifically, the committee oversees the two curricular requirements for all students – Engaging Minneapolis and the Augsburg Experience. The committee consists of faculty from all divisions, with six tenured faculty and three staff persons who offer infrastructural support for community-based learning. The committee is chaired by the Sabo Professor of Citizenship and Learning who is a past recipient of the Thomas Ehrlich Award from Campus Compact.

		SD4_text: The Augsburg Experience is a general education graduation requirement related to community engagement that is noted on students’ official transcript when completed.

		IIA1a_txt: The following definition is used for service-learning courses in general:“Service-learning is a teaching method that connects meaningful community service experiences with course concepts and learning goals, personal growth and civic responsibility.”Engaging Minneapolis (EM) courses are first year courses that highlight the importance of Augsburg's urban location. Criteria for EM courses include:* Minimum of 10 hours of community engagement related to the course * Off-campus engagement must be clearly stated in course syllabus and integrated with classroom instruction.* 20-25% of course deals with off-campus experience and reflection.

		IIA1b_1: 75.00000000

		IIA1b_2: 25%

		IIA1c_1: 27.00000000

		IIA1c_2: 82%

		IIa2a_txt: Augsburg’s “Key Institutional Measures” include “Student Engagement” as one of nine specific academic goals for the institution. The measure states, “As we strive to extend the reach of our educational programs into the city, we will track service learning and internship participation through the Center for Service, Work, and Learning and academic departments. This will include results from the Lilly Internship Program and the new Urban Leadership Program. External benchmarks will include national participation rates in service learning experiences.”The "Augsburg Experience" curriculum requirement for graduation includes the following learning objectives:* Direct involvement with people and organizations external to the college.* First-hand discovery, integration and application of knowledge.* Self-awareness through reflective and critical thinking.* Exploration of vocation, of what one is called to do in the world.See the earlier section on “Impact on Students” for more information on the ways student learning is assessed and the results used.

		IIA1d_1: 60.00000000

		IIA1e_1: 1297.00000000

		IIA1d_2: 33%

		IIA1e_2: 52%

		IIA2b_txt: In 1997, Augsburg’s Department of Education was selected by the American Association of Colleges of Teacher Education as one of six institutions to participate in the Service-Learning and Teacher Education grant, enabling Augsburg to become a national leader in service-learning in teacher education. Student learning objectives for the department include:Phase 1: Develop basic familiarity with and exposure to service-learning.  Phase 2: Develop familiarity with service-learning theory and to develop a service-learning enhanced lesson or unit.  Phase 3: Student teachers to carry out service-learning enhanced lessons or units.Social Work programs include learning outcomes related to community engagement such as:* applying theoretical frameworks supported by empirical evidence to understand interactions between individuals and communities* practicing social work in a culturally competent and ethical manner across communities* practicing effectively within community organizations and seeking necessary organizational changeIn Music Therapy, students meet the following community-based competency requirements:* demonstration of competency in assessment, treatment planning, and implementation of music therapy interventions with a variety of populations;  * group leadership skills;  * developing therapeutic relationships with clients;  * determining termination of music therapy/closure.

		IIA2c_txt: All students complete the Augsburg Experience requirement, many of which include a formal reflective essay. The College developed a scoring rubric for all faculty to measure student learning based on the essay, including:1a.  Reflective essays will provide evidence that students understand the external organization and its goals, structure, culture and outcomes. 1b.  Reflective essays will provide evidence that students can identify the means by which this experience has connected with educational programs at Augsburg. 2a.  Reflective essays evaluated will include evidence that students have realized an added-value provided by this experience beyond the on-campus classroom experience and have explained why. 2b.  Reflective essays will provide evidence that students have encountered persons in the off-campus organization or situation or cultural context who contributed to the value of the experience and have understood those encounters. The Social Work Department’s assessment plan aggregates students’ learning of competencies related to community engagement as measured in course assignments and  knowledge and skills learned in practicums. In Music Therapy, students have to pass piano, guitar and voice proficiencies. Community experiences are observed and evaluated at least once per semester by the instructor and the community music therapists working with each student. 

		IIA2d_txt: This information gathered from the Augsburg Experience rubric is analyzed by the members of the Engaging Minneapolis/Augsburg Experience subcommittee of Academic Affairs to determine if there is evidence that the stated learning outcomes for students are actually happening and to what extent.  It allows the committee to make comparisons across the “types” of student community engagement, make necessary changes to the reflection process, and to track over time the key impacts the graduation requirement has on overall student learning.  This information is reported annually to the Assessment Committee of the College. Findings from Social Work’s assessments are reported annually to department faculty, college administration, and community constituents. The department’s assessment committee and other committees review assessment activities and outcomes regularly and report their discussions in meeting minutes. The faculty use assessment results to identify strengths in the programs and to fine-tune or make major adjustments in the curriculum.In Music Therapy, the Augsburg instructor meets weekly with all students who are doing music therapy practica in the community to discuss their progress and learning objectives/outcomes.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research * Psychology professor Nancy Steblay and student researchers partner with Hennepin County police officers each semester to research, apply and test changes in police lineups to reduce the chance of convicting innocent people.* A Chemistry major received a grant from Augsburg’s Undergraduate Research and Graduate Opportunity program. He and his chemistry professor advisor were interested in biodiesel and set out to find a more efficient way to produce the fuel. Eventually his work led to the discovery of a process that converts animal feedstock to biodiesel. A company bought the idea and is creating more than 3 million gallons of environmentally friendly biodiesel fuel annually.Student Leadership*The Campus Kitchens program offers two internship positions each semester where the interns are responsible for strategic planning and take on a larger work load. Internships/Co-ops* The Urban Partners internship program and the Kemper Internship Program have a required student leadership development seminar. In addition, students selected as Lilly Interns participate in a concurrent seminar on vocation and meaningful work. Students can fulfill the Augsburg Experience graduation requirement through internships. They complete a reflective essay that is assessed uniformly by faculty advisors in order to successfully complete the requirement.Study Abroad* The Center for Global Education at Augsburg provides cross-cultural educational opportunities in order to foster critical analysis of local and global conditions so that personal and systemic change takes place leading to a more just and sustainable world.  The Center operates undergraduate semester abroad programs in Mexico, Central America, and Southern Africa.

		Core Courses: Off

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: First Year SequenceAll new students complete a half day of service during orientation plus a required first year course called Engaging Minneapolis, highlighting the importance of Augsburg's urban location. 10 hours of community engagement is required in the course.In the MajorsThe Augsburg Experience community engagement requirement is a general education requirement, not a requirement in the majors, however, many departments have embedded the Augsburg Experience into their major requirements. In the Management Information Systems major, a community-based project is required in the Project Management course. In the English department’s Journalism concentration, one of the required courses engages students in service-learning as their journalism “beat.”Graduate StudiesAugsburg's Master of Business Administration program requires students to complete a consulting project for a local business or non-profit. Teams develop marketing plans, strategic plans, feasibility studies, new product launches, and business initiatives for them. This capstone project concludes with a formal presentation and detailed report to the partner organization. In the Master’s of Social Work program, students learn how social policies and programs affect individuals, families, communities, and society; and how to apply theories and methods of practice through the required field placement experience.Capstone – See MBA information under Graduate Studies.General EducationA distinctive feature of an Augsburg education is our focus on linking classroom theory with off-campus learning experiences. Augsburg requires an experiential element in our general education program for all students, called the "Augsburg Experience." It provides:* Direct involvement with people and organizations external to the college* First-hand discovery, integration and application of knowledge* Self-awareness through reflective and critical thinking  * Exploration of vocation

		IIA4_txt: Garry Hesser, Sociology and Urban Studies, is past president of the National Society for Experiential Education and has led workshops on service-learning and experiential education for over forty campuses and professional meetings. He is a member of the National Review Board for the Scholarship of Engagement. Papers include* "Examining Communities and Urban Change: Service-Learning as Collaborative Research"* Editor of “Cultivating the Sociological Imagination” and more than 30 other publications which include research in the area of housing and neighborhood revitalization.Education professor Susan O’Connor presented at the 2006 TASH conference (The Assoc. of People with Severe Handicaps) on a disability studies model which deconstructs the concept of disability by bringing the voice of people and families with disabilities to the fore.  The presentation highlighted a project where students are paired with families of students with disabilities. It builds on a reciprocity model where families give to future teachers and future teachers spend time with and assist families and their children with disabilities.English Professor Cass Dalglish’s Journalism course at Augsburg is listed as an exemplary community service-learning example in “Writing the Community,” in the American Association of Higher Education’s volume on service learning in composition. Kristen Chamberlain, Speech Communication, is on a panel at the National Communication Association in November 2008 – “What's Service Got to Do With It?” Her contribution focuses on a project where her students, while investigating small group communication, choose a community issue that is important to the group. They research the problem and conduct an activism project in order to make positive change in the community.Donna DeGracia, Physician Assistant Program, presented at the American Academy of Physician Assistants’ annual conference on "Seniors & PA students: A Model of Community Based Education,” focused on her work with senior citizens in the community. 

		learning centers: Off

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: Off

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Tutoring -- The Augsburg Reads program engages 20 college tutors with over 70 neighborhood children whose families are immigrants and refugees from East African countries. The Augsburg tutoring program also operates in a Minneapolis high school for American Indian students.Extension -- Augsburg’s education continuing studies provides lifelong learning opportunities, such as Augsburg College of the Third Age, where older adults expand their knowledge, thinking, and engagement in the community through faculty-led instruction. It is cost-accessible and easily accessed by people with mobility limitations.Non-credit Courses -- Augsburg’s Center for Global Education provides cross-cultural educational opportunities that foster critical analysis of local and global conditions leading to a more just and sustainable world. More than 9,000 people have participated in its international travel seminars. The Center also operates undergraduate semester abroad programs.Training -- Augsburg is a partner in the Minnesota Mathematics and Science Teacher Academy initiative, where K-12 teachers expand their content knowledge and refine pedagogical approaches that promote student engagement. Leading this program helps Augsburg faculty learn more about recent research on the development of children's algebraic thinking. Professional development -- Augsburg often hosts the Music Therapy Association of Minnesota State conferences, which are held twice a year. These conferences provide five Continuing Education Units for professional music therapists in the community. Other -- * Augsburg Nursing Students are central to the operation of the Central Lutheran Nursing Clinic. * Augsburg Music Therapy students provide music and art therapy to nearly 100 middle school students from local special education programs * Augsburg students provide fun, hands on science, engineering, math and team sports programs in the Girls in Engineering, Mathematics and Science (GEMS) and the Guys In Science and Engineering (GISE) summer school programs for Minneapolis Schools youth.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular student service -- * Augsburg Community LINK is a student lead, community service organization that connects the students of Augsburg College to the community. The LINK recently worked with the Augsburg Feminist Collective to honor 13 female community leaders for “Outstanding Work in Our Community.” * The Campus Kitchens program (based in the Augsburg dining service kitchen) serves 1500 meals per month to low-income neighbors at 11 community sites.Work-study -- 19 students participated in the Urban Partners (off-campus work-study) program. All students work at neighborhood community partner locations, and participate in a student leadership development seminar exploring vocation, communication, diversity, and leadership.Cultural offerings -- Free, open, and advertised to the neighborhood:* Augsburg hosts an annual MLK Day event for the community.* Through its American Indian Student Services, Augsburg provides local and national speakers on issues affecting American Indian communities, such as sovereignty, treaty rights, spirituality, families and children, etc.* The Augsburg Native American Film Series offers regional venues for Native filmmakers—both seasoned and youth—to engage in dialogue about America’s history, contemporary culture, and social justice.* Augsburg’s PASS (Pan Asian Student Services) links the campus to Asian and Asian American communities through activities such as Asian Heritage Month Celebration, Recognition Awards Banquet, and events with Asian community organizations.Athletic offerings – See details under “Wrap Up.”Library services -- See details under “Wrap Up.”Technology -- See details under “Wrap Up.”Faculty consultation – See details under “Wrap Up.”Shared facilities -- See details under “Wrap Up.”

		IIB4a_txt: Augsburg is committed to developing and maintaining mutuality and reciprocity in all of its partnerships.  That is evidenced by the depth, breath and length of our partnerships with the community. Most of our community partnerships are been working with us for at least 10 years.   In the publication,  "Augsburg in the City"  (written in 2004) it states that the Augsburg approach to campus-community partnerships" is to develop partnerships that are "reciprocal, multi-faceted, and build on the strengths of both the College and the organization."Because of our reputation for building strong partnerships,  Augsburg College  was chosen as one of 20 colleges in the country  to send 3 (of our) community partners to Washington, D.C.  The purpose of that gathering was to  participate in the Council of Independent College's desire to write a small handbook on how to build effective community partnerships.  It was published and distributed nationwide.  

		IIB4b_txt: The Center for Service, Work and Learning provides faculty teaching service-learning courses an  evaluation form related to the service-learning component. One half of the evaluation is dedicated to student feedback on their experiences in the community.  This feedback is then shared with site supervisors in the community organizations.

		IIB5_txt: Math professor John Zobitz and his students partnered with a community organization to investigate the environmental feasibility of an urban garbage incinerator in Minneapolis. Students utilized input-output mixing models as well as systems of coupled differential equations. Students were responsible for formulating an appropriate model, determining reasonable values for model parameters, using numerical techniques to generate a solution, and interpreting model outputs.Three faculty in History have written histories of local congregations in the last two years.  They see these as partnerships and as community outreach -- using skills as historians to help a community tell and make sense of its story.Rosemary Link, Social Work, is a researcher with Child Poverty Action Group (CPAG) in London, UK, who stays involved in her community outside of Augsburg. She serves as vice chair of The Southside Family Nurturing Center. She also takes her students into the community and integrates the community and the world into her courses.Martha Johnson, Theatre Arts, has a strong tie to Mu Performing Arts, the third largest Asian American theater company in America. She is a founding member and serves on its Core Artistic Group. She wrote a play entitled Dipped in Love that was produced by Mu as part of its New Directions Festival. The piece was developed entirely within the company. In her department, playwriting and professional productions are considered scholarship.Christina Erickson, faculty in the Master’s of Social Work, works with The Wakanheza Project, a collaborative project of the City of St. Paul Department of Public Health, St. Paul Public Schools, Minnesota Children’s Museum, Minnesota Department of Education, and more than 30 local non-profits, churches and community organizations. It is a peace producing program creating community change. Christina provides pro bono services to the group, including collaborative research and public speaking.

		III1_txt: Continued from B.2.: Which institutional resources are provided as outreach to the community?  Athletic offerings -- Augsburg annually hosts an all-day Special Olympics event with over 200 athletes from the community.  Augsburg teams also offer five free sports clinics for over 300 kids annually.Library services -- Hundreds of community members use the Augsburg Library monthly.  Librarians assist young and old alike with resources and research needs. Private meeting rooms in the library are utilized by community groups free of charge.Technology -- Augsburg computer labs are used by programs for 100 youth all summerlong. IT staff also assist more than 100  community groups (when needed) per year with technology needs free of charge during conferences and meetings at the College. Individual faculty and staff members donate computers to neighbors in the Somali community.Faculty consultation – See examples under Faculty Scholarship.Shared facilities -- Augsburg provides free space to hundreds of community organizations (valued over $100,000 annually) -- from weekly meetings for neighborhood organizations, to Town Hall Meetings for elected officials, to entire conferences. Campus Ministry shares its weekly chapel with a neighborhood congregation whose church was torn down 20 years ago.

		III2_txt: Admissions/ College Access Augsburg provides a scholarship of up to $8,000 to every child at one of its key partnership sites – Seward School. Scholastic Connections is a scholarship and mentoring program for ethnically diverse students who receive a $5,000 scholarship and are paired with a successful alumni of color within their career area.Augsburg offers AmeriCorp members a $5000 annual scholarship.Augsburg received the U.S. President's Honor Roll with Distinction award for extraordinary and exemplary community service contributions of its students, faculty and staff in meeting critical community and national needs in 2006 and 2007.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
 
 


  
 


 15







 
5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
 


 


 18







2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
 


  
 
 


 29







4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Excerpts from the University of Missouri’s Mission Statements:  [MU’s] programs and teaching are daily driven by a sense of public service -- the obligation to produce and disseminate knowledge that will improve the quality of life of the state, the nation and the world. ….  We are a land-grant university for the 21st Century and use our unique intellectual resources to improve the civic and economic well being of Missourians from all walks of life and all corners of the state.

		IA2_text: University of Missouri Extension recognizes faculty and staff for using science-based knowledge to engage people in understanding change, solving problems and making informed decisions. The C. Brice Ratchford Memorial Fellowship Award recognizes faculty who demonstrate commitment, dedication and effectiveness in advancing the land-grant mission through extension, international education and agricultural economics programs. The Donald W. Fancher Provost Award for Outstanding Achievement in Extension and Continuing Education is another example. Extension also gives awards to staff members throughout the state for engagement.MU has many awards that have a major public engagement component as part of the criteria for choosing honorees. The Mizzou Alumni Association honors public officials and citizens with the Henry S. Geyer Award for making a positive impact on higher education and MU. The Superior Graduate Achievement Award recognizes one outstanding graduate student from each department based on teaching, research, community service and other criteria. The Mizzou 39 program honors 39 seniors annually for academic achievement, leadership and service. The Graduate School sponsors the Graduate Alumni/ae Achievement in Service Award honoring a graduate who has engaged communities from local to global.MU also has campus-wide celebrations that engage and serve the greater community. MU raises the largest single portion of the Columbia Area United Way’s goal each year. MU engages thousands of alumni friends with the largest student-run Homecoming celebration in the nation. MU also sponsors two blood drives annually -- saving 21,000 lives during the 2007-08 academic year -- and won the 2008 Association of Donor Recruitment Professionals’ Organization Award from the American Red Cross. Finally, since 1995 the Athletic Department’s Tigers Score Against Hunger campaign has reached the $3.5 million mark in total donations to the Central Missouri Food Bank.

		IA3a_text: Every four years, MU Extension files a plan-of-work application for funding with the U. S. Department of Agriculture detailing the programming Extension plans to provide statewide. Additionally, a county program planning process takes place in each of Missouri’s 114 counties to focus educational programs and resources at the local level.Extension’s 2007-11 planning process began with statewide stakeholder input, including:• A random-sample telephone survey of 1,005 Missourians;• Community conversations on economic development with 200 people in 16 discussions;• Diversity discussions with 150 persons of diverse backgrounds at 12 locations;• County and regional needs assessment sessions with 1,133 extension council members;• A Web-based survey, to which nearly 7,000 people responded.In 2004 and 2005, focus group discussions also took place with county commissioners, who help fund Extension operations locally, and with state officeholders, to gain their perceptions of how well Extension meets their critical needs.In addition, individual programs within Extension systematically assess community needs and the impact of local projects. For example, the Community Development Academy conducted a 2007 survey of participants to assess the program’s effectiveness. The survey found that academy participants from the past three years reported leveraging an average of $30,000 each in increased resources for new community projects.The MU Office of Service Learning supports academically based community outreach campus wide and partners with more than 200 service agencies and organizations in the Boone County area. The office uses multiple assessment tools, including surveys to evaluate student experiences and workshops to strengthen partnerships with agencies. The office also maintains MUServes, a searchable database that allows agencies to post community volunteer opportunities and provide ongoing feedback about their needs.Finally, many grant-funded programs on the MU campus with a community engagement component must include built-in assessment measures to keep the programs on track and make sure they are meeting community needs. The Mizzou Alumni Association and the University Affairs division also do regular audience research to gauge public perceptions of MU and its programs.

		IA3b_text: Extension provides the data gathered from its reporting system back to each county of the state.  Each county council then uses this information to help guide its deliberation in establishing a county program plan for the upcoming year.In addition to reviewing the stakeholder input from all 114 counties, regional and state faculty surveyed current literature to identify state-wide demographics, national and state trends, and discipline specific research related to program effectiveness.  Based on this review, state-wide priority needs were identified and programs in response to those priorities were developed by faculty.  The program priorities along with their program logic models were then reviewed by the appropriate state program leader to assure that the programs are both relevant and of high quality.State-wide program priorities will be utilized by regional faculty as they develop a local programming response to their county’s identified needs.  The resulting proposed county program plan will then be taken to the county council for their acceptance.  Once approved, the programming will be delivered and the impact evaluated.By establishing this ongoing merit review process of:  stakeholder needs identification; program response by faculty; stakeholder feedback; and outcome assessment, the quality and relevance of programs will be maintained.Later in this report we discuss specific ways in which the Office of Service Learning uses information gleaned from its extensive aggregation and use of assessment data. See, for example, Section B.3.a.

		IA4_text: MU has  identified 17 major audiences for marketing, including alumni, community members, donors, clients and patients, funding agencies and prospective students. Community engagement is emphasized to these audiences in many ways, including publications; Web sites; speeches; video presentations; news releases; podcasts; print and electronic newsletters; public meetings and forums; radio, print and TV advertising; events; letters; signage; and more.MU’s marketing messages support the institution’s mission of teaching, research, service and economic development and are based on the belief that “MU is integral to the state’s economic and social well-being.”Mizzou Magic magazine, which covers science for kids, is a prime example. Because students in middle school and junior high tend to lose interest in science, MU began publishing the magazine for use in public schools.Four values are the foundation of our identity as a campus community: Respect, Responsibility, Discovery and Excellence. These core values, which are the basis for our learning and service to the community, are posted everywhere and emphasized in marketing materials. Examples of researchers and students helping society are used to demonstrate that community engagement is a major priority at MU. Extension posts “10 Ways We Serve Missouri” on the Web and the main MU home page features community impact statements. Radio commercials that air statewide during football and basketball games showcase MU researchers and students who are improving society. We also include numerous engagement articles on the Web, in print and via media placements. And, we heavily emphasize engagement opportunities offered through our Office of Service Learning and through our more than 500 student organizations.

		IA5_text: Having spent his entire academic and administrative career in land grant universities across the nation, Chancellor Brady Deaton’s commitment to community engagement is profound. During the current academic year, Chancellor Deaton has spoken to hundreds of MU alums in their hometowns; at meetings of Extension Councils and Agricultural Research Center Advisory Boards in the state; with corporate and community leaders in Kansas City Area, St. Louis, Springfield and Columbia.In addition, Chancellor Deaton engages with the global community as he recently did in Thailand where he delivered a major address and as he will in India during this summer.  He sponsors MU’s Peace Corps Fellowship program and the Chancellor’s Global Forums.From “The University of Missouri Story” video:  “We have tremendous support from alumni and friends of this university because of the historical role that we’ve played and most importantly because of the promise we hold for elevating the quality of life in this state. I think this university means hope to our alums who’ve invested their own lives here and they’re willing to come back and provide more support for the University, not only financially -- which is important -- but fundamentally because they believe in the ideas of what a major public research university is in today’s society... .”Provost Brian Foster shares the Chancellor’s commitment to engaging our Missouri communities through his leadership in economic development.  He is an active board member of the Columbia Chamber of Commerce and is MU’s institutional member in a multi-county economic development partnership.  He describes his commitment on his welcome page on the Web:  “We enjoy a vibrant campus community, a very committed and high-achieving student body, an exciting research agenda, and a kind of community engagement that is just what land-grant universities are supposed to be about.”

		B1_text: Over the course of almost 170 years, the University of Missouri has grown into a complex institution of higher education that is reflected in its integrated character as a land grant university, a public AAU institution, and the state’s flagship teaching institution.As with many institutions of this size and longevity, a decentralized environment is characteristic of many campus efforts.  At this point, there is not a single office or center that directs or facilitates its broad range of community engagement efforts.  A campus-wide approach that preserves community engagement resources in units and programs most accessible to MU’s myriad stakeholders has been seen as the most effective use of limited financial and human resources.The lack of a single administrative or coordinative infrastructure does not reflect a lack of commitment or expectations in the area of community engagement.  Most units and programs that directly engage communities almost entirely fall within the administrative purview of the Provost’s office and are represented in most instances on the Provost’s staff by an administrator at the Vice-Provost level.MU Extension provides a notable example of an integrated delivery system matching university resources to community needs.  This administrative unit is led by a Vice Provost and represents integrative campus resources engaged for more than 45 years in what has historically been known as Cooperative Extension and Continuing Education.  As new methods of delivery have evolved, MU Extension has also assumed campus-wide responsibility for such areas as on-line credit delivery as well as an evening program for non-traditional undergraduate students.  With a combined budget of nearly $87 million in FY 2008,  MU Extension is the campus’s highest profile effort dedicated to community engagement.The Office of Service Learning was founded in January of 1996 to support academically-based community outreach campus-wide, serve as a consulting center for program design and implementation, and provide and maintain partnerships with service agencies and organizations in the Boone County area.  Various programs in the Office of Service Learning generated 546 undergraduate credit hours during the 2006-2007 academic year and the office has established formalized partnerships with over 200 community service agencies and schools.  Students completed their service projects in more than 100 community service agencies and schools each semester.The effort to put together this application will provide the structure for better understanding of the campus’s various community engagement efforts.

		B2a_Text: As compiled by the MU Budget Office, almost $71.8 million in internal allocations were generated in support of engagement activities on the campus.  Not surprisingly, the three largest sources of internal allocation came from (1) state appropriations, (2) fees from engaged users and (3) sales and services.

		B2b_text: Externally sponsored grant and contract efforts at MU have steadily grown over the past 5 years. In FY2007, record levels of sponsored expenditures reflected an 8% increase to a total of nearly $189.5 million.Instruction and Public Service (IPS) activities are integral to MU’s mission. In FY 2007, $61 million was reached in IPS expenditures, a 17% increase from the previous year. Public Service (Community Engagement) funding accounted for more than 85% of the IPS funding.MU’s 14 academic units were involved in externally funded engagement with MU Extension, at $21 million, accounting for the lion’s share of public service expenditures. The Colleges of Education and Agriculture, Food and Natural Resources, and the School of Medicine also generated substantial funding in this area.The federal government provided more than 71 per cent of the external funding in engagement work with primary federal funding coming from U. S. Departments of Agriculture, Health and Human Services, Small Business Administration, Education, and Transportation.Important engagement activities that occurred as a result of externally sponsored research are reflected in the growth of new invention disclosures (89), patents issues (10), patent applications filed (45) and licensing income from MU inventions ($4.1million).

		B2c_text: The MU campus is completing an unprecedented development campaign with a multi-year goal of $1 Billion.  The “For All We Call Mizzou” campaign has raised nearly $964 million to-date.  While campaign records do not track engagement giving in particular, private, corporate and foundational giving have allowed us to do much in the area of community engagement.One of our sustained educational efforts occurs through MU’s 4-H Center for Youth Development. Critical dimensions to the success of this youth educational model reflect the 11,385 volunteers who give an average of 208 hours per year at an estimated yearly value of $38 million.  In addition, during the past three years, the Missouri 4-H Foundation has raised $2.7 million and received additional grant and yearly contract support of $775,000.In recent months, $8.5 million was given to build the programmatic infrastructure for an autism center.  The Thompson Center has generated additional internal investment and subsequent gifts totaling more than $500,000.  The Center will engage children through early intervention and behavioral treatment services, on-site training for pre-professional students, community-based training across the state and pilot research.

		B3a_text: MU has a number of offices involved with the promotion of, provision of resources, and tracking or documentation of institutional, faculty and student engagement in the community. In keeping with the decentralized structure discussed above, units employ their own tracking mechanisms, a few of which we describe here:The Office of Service Learning maintains an updated list of community agencies where students can provide service.  All service learning projects by students are tracked by the office, which assists faculty and community agencies in evaluating student service.  The Office maintains lists of faculty interested in increasing community engagement in curriculum, a relevant article database and grant resource files.The Office of Student Involvement offers a wide variety of service oriented programs for students such as the Alternative Spring Break, Tiger Hour and Service on Saturdays, just to name a few.  The office tracks participation in these programs.  The data is generally gathered from students as evaluations at the culmination of a service project.The Campus Institutional Review Board – Community Outreach conducts quarterly evaluations of community outreach efforts designed to increase the public’s understanding of research processes (especially in relation to human subjects), due to the importance of research at the university.  The quarterly reviews also assess the effectiveness of community outreach efforts.Because Extension has as its mission a “focus on community as a building block of society, fostering meaningful public participation and inclusion, enhancing local leadership and decision-making capacity, and helping communities achieve the goals and results they establish for themselves,”  it has an extensive reporting system which captures all direct and indirect educational opportunities offered to individuals and communities.   This reporting system also allows Extension to input information in regard to partnerships, collaborative initiatives with communities, and record outputs, impacts, and outcomes  of those relationships by activity.This brief snapshot barely begins to illustrate the amount of emphasis and resources dedicated to the cause of community engagement by the university.  Many departments, schools and colleges have curricular requirements for community engagement that are tracked and documented by the specific disciplines.

		B3b_text: The main uses of the data collected are in evaluating, promoting, and retooling outreach and service efforts.The Office of Service Learning uses the data it collects to track effectiveness, promote, and assist in developing new programs.  Information gathered is used to promote opportunities and academic credit (via designated service learning courses) for experience based learning and service in the community.  The data is also used to determine the expansion of service learning efforts to meet the needs of students and the greater community.  The Office’s implementation of the Electronic Student Placement and Tracking system is used to place students in service learning programs best suited to their field of study, interests, and abilities.  The system is also used to track hours of service performed.The data collected from the variety of tracking and documentation mechanisms across campus are also used for curriculum development, community development and departmental and university strategic planning.Data collected on outreach efforts are used not only to promote service, but also to track effectiveness: Are our efforts meeting the needs of the community agencies as well as the greater communities served?  The community agencies with which we partner provide feedback as to the quality and value of the service provided by the university.  This feedback is vital to ensuring that the services provided meet the needs and expectations of those served.Extension provides the data gathered from its reporting system back to each county of the state.  Each county council then uses this information to help guide its deliberation in establishing a county program plan for the upcoming year.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: One of our most positive findings is that students feel they grow and prosper as a result of their experiences in serving the community.By focusing many areas of assessment on student service learning and its effectiveness we can better tailor service learning in its academic and community engagement aspects.  The data gathered helps us ensure proper student placement, which has a bearing on the value of service learning, not only to the community, but to the student as well.  As participation increases, so too does student feedback, which allows our institution to tailor our programs to better meet the needs of the students and greater community. This becomes even more important in the context of the growth of our service learning initiative.Students have stated in their post-project evaluations that their service learning experience increased their confidence in their own skills and abilities.  Others have experienced personal shifts in perspectives they have previously felt towards a particular population of people.  As a result of the positive nature of students’ experiences in community service, many become lifelong partners with their community, wherever they make their home after college.

		B3d2_text: Faculty who teach designated service learning courses are interviewed at the culmination of any service learning project.  The Office of Service Learning is also in the process of developing a community engagement assessment mechanism to be distributed to all faculty next year.Faculty who teach service learning courses believe that the learning experience for their students has been very positive, and has resulted in an increased level of academic competence in their courses.  The “real world” component that a designated service learning course requires allows the students to get more out of their studies.  Faculty interviewed at the culmination of service learning projects have said they believe that the students in service learning courses perform at a higher level and show a deeper understanding of their subject, than do non-service learning students.  Some faculty have also expressed their satisfaction of having the opportunity to give their students a better education while being able to provide much needed services to the community at the same time.

		Impact on community: On

		Impact on institution: On

		b3d3_text: MU Extension, in conjunction with agency partners, invited citizens to participate in workshops designed to facilitate the development of local watershed committees.   A template and a web site were developed by Extension to provide science-based watershed information and resources to communities.  After attending the workshop, survey results show that citizens and agency personnel understand the importance of local decision making in watershed planning.   1,160 adults and 650 youth directly participated in this program in 2007.  In addition, 1,473 adults and 1,468 youth indirectly participated in this program in 2007.  6 workshops were held around the state and one-on-one consultations were provided to participants.   Extension led discussions with 15 watershed groups in the developmental stages of watershed planning.   As a result of these efforts, five groups are actively developing watershed plans to respond to environmental degradation in their areas.  Three watersheds have established advisory committees to promote local leadership and action in developing watershed plans.  Watershed groups have submitted and received over $75,000 in planning grants to develop watershed plans.   For those groups that have approved plans, more than $1.4M has been received in the past year to implement practices and provide information to watershed residents.

		B3d4_text: The key focus of the assessment mechanisms is to track the effect of the engagement experience on students and faculty, evaluate the effectiveness of current programs, and determine future needs.  Annual reports for particular departments and offices will often define their goals and assess their progress on an annual basis.

		b3e_text: Units employing assessment mechanisms use the data to improve their own operations, in keeping with the decentralized nature of MU’s campus.Broadly, the assessment data about the impact of institutional community engagement is used in curricular development and university strategic planning.  In all cases, the university is keenly aware of the need to demonstrate the value of its various engagements and improve upon even those that are especially successful.The process of completing this application has stimulated the development of an institutional “community-engagement” information repository.  This information repository will enable us to collect and systematically organize community-engagement data at MU.  Most importantly, developing this information repository provides us with the foundation to assess our effort to improve and enhance our commitment to community engagement at MU.

		B4_text: MU’s Strategic Plan states, “We are a land grant university for the 21st Century.  We use our unique intellectual resources to improve the civic, economic and educational well being of Missourians from all walks of life and corners of the state.”  Chancellor Deaton has identified priorities including “celebrating the diversity of an international university and increased engagement with our campus, state and global communities.”Strategic work plans in the colleges reflect that commitment.  Examples include Art and Science’s work with community college partnerships and Agriculture’s goal of increasing awareness, recognition, and understanding of its outreach mission.  Business cites entrepreneurship and economic development while Education affirms its commitment to urban initiatives and international programs. Engineering focuses on igniting entrepreneurship/economic development.  Medicine, Nursing and Health Professions are committed to expanded clinical service operations. Human Environmental Sciences is committed to fostering positive interactions to enrich the human condition within a diverse and global economy.  Extension has as its mission:  "Improve Missourians' lives by addressing their highest priorities through the application of research-based knowledge and resources."

		B5_text: The bulk of support for faculty and staff professional development in the area of community engagement is provided by University of Missouri Extension, given its statewide responsibilities and commitment to community engagement. Professional development is built upon the need for faculty and staff to possess core competencies. Competency capabilities for educators include program development, teaching and learning, educational design, community-based concepts and procedures, group process and procedures, collaboration, program evaluation, resource development, volunteerism and communication, as well as a number of other competencies in skills and ethics.Extension deploys a number of professional development strategies including orientation training, In-Service Education programs, credit courses, support for professional meetings, and leadership opportunities. A key professional development tool used by Extension is their Community Development Academy.  The Academy allows faculty to explore ideas and develop practical skills for effectively involving and empowering local citizens and leaders in community-based efforts.A very different and focused professional development resource to faculty and staff as well as community and corporate leaders is located in the Office of Student Life. The Venture Out program offers team building courses and adventure programs for student groups, university faculty and staff, community groups and area businesses. Through the process of engagement and reflection, the team building courses build trust, strengthen relationships, improve communications and develop problem solving skills. Team building skills range from business team, summit courses and team performance initiatives to faculty and community groups programming on a summit course on an Alpine Tower, venture games, ropes courses, and custom growth experiences.Faculty in the School of Medicine are expected to provide professional development in the field to the school’s “community based faculty” who in turn teach the medical school’s students in their communities.

		B6_text: MU receives feedback through public forums, advisory boards and county extension councils. Many MU units, including its colleges and schools, Extension and the Mizzou Alumni Association are guided by citizen groups. For instance, the Trulaske College of Business consults advisory council members about curriculum on the premise that a world-class education in business and accounting must be “current, relevant and informed by successful executives and entrepreneurs.”  The business college also annually hosts more than 150 executives who provide guidance to faculty about how they can better educate students to serve the business community and to students about career success. MU’s other colleges and schools also coordinate Executives in Residence programs throughout the year; participants provide an invaluable community voice.Influential members of the University of Missouri Flagship Council serve as advocates for MU and lend advice to the university on local, state, national and international issues. The Mizzou Legislative Network of volunteer alumni and friends, part of the Mizzou Alumni Association, provides legislative input and support. MU divisions, such as Athletics, Admissions and the College of Agriculture, Food and Natural Resources, also take the university on the road to gauge public perceptions while providing campus news and updates.Informally, the Chancellor meets with alumni, Extension supporters, community leaders, legislators and others through “Mizzou Update” breakfasts and receptions in communities around the state to interact with them and solicit their ideas and experiences.

		SD1_text: While the University of Missouri does not have an over-arching policy regarding community engagement in general hiring and recruitment practices, many individual departments and units include such requirements for specific positions.  For example, Extension, the College of Agriculture, Food and Natural Resources (CAFNR), the School of Social Work, the Harry S. Truman School of Public Affairs, and the College of Education have specific outreach or engagement components as a part of certain job descriptions.The general model of faculty workload being 40% teaching, 40% research, and 20% service indicates the institution's view of the importance of service by faculty members. “Service” encompasses community engagement as well as service to the university and scholarly field.

		SD2a_text: Elements of community engagement can be found within the role of extension teaching as well as service in MU’s current promotion and tenure guidelines for faculty across the university.Extension has proposed a faculty promotion policy which, if approved, will recognize the scholarship of extension activities.  These activities include the extent to which the faculty member engaged audiences representing the diversity of their assigned areas.  Current Extension faculty performance guidelines specify community engagement through innovation in teaching techniques and delivery methods as well as possessing core competencies such as:  community-based concepts and procedures; group process and procedures; and collaboration (participate in shared decision-making).Other units are integrating the scholarship of community engagement in their P&T guidelines. For example, our recently-developed Master's in Public Health program is including in its self-study report for accreditation that it will require 25% faculty effort in "service," which specifically includes the obligation to make research findings available for use in public policy development, as well as student service projects in collaboration with the public health practice community.Service requirements for all university faculty seeking tenure include the possibility of community engagement: “Opportunities for service contributions abound and can take many forms.  Service may occur within a discipline, through national, regional, and state organizations, or in the community at large…  A case should be made for the impact and quality of the individual’s contributions.  There should be evidence that the individual’s efforts are held in high regard.”Non-tenure track faculty appointments, expectations, accountability and rewards in areas including clinical/professional practice and extension are now outlined in Section 310.035 of the UM Collected Rules and Regulations as revised 05-21-08.

		SD2b1_text: The University of Missouri classifies community-engaged scholarship generally as service.  In our general model of faculty responsibilities as 40% teaching, 40% research, and 20% service, service is viewed as an important duty of our faculty members. In some disciplines, the scholarship of community engagement may constitute “research” as well as “service.”

		SD2b2_text: 

		SD3_text: Service Learning currently provides field coordination for service-learning capstone classes in Communication, General Studies, International Studies, Interdisciplinary Studies, Nursing, and Journalism.  The Office of Service Learning works with individual students to find capstone placements that provide the opportunity for meaningful professional experience.  Students apply professional knowledge in the field, reflect on their learning, and prepare themselves for their future careers.  Each capstone student works extensively with agency directors and personnel to support programs or events or supply much needed research for the community.The Community Leadership Seminar (CLS) focuses on civic involvement and exercising leadership to effect change.  It is predicated on a philosophy of community leadership as a group process and shared responsibility.  In order to be admitted into CLS, students must present a draft proposal identifying a community or campus need and a proposed program to address it.  Participants spend the semester creating, implementing, evaluating, and working to sustain their projects in the community or on campus.Service Learning provides workshops and advising sessions for student groups on best practices for serving the community, organizing and following through on service projects, and assessing community needs.  The office provides seed money and staff support to assist students to create several important student created and led community programs.Furthermore, many student organizations take responsibility for community engagement, including the Greek societies, students affiliated with Women’s and Gender Studies, and numerous smaller-scale operations often funded by central student fees as well as charitable donations. Particularly community-engaged students are recognized on Tap Day annually by induction in a number of university-wide service honors societies. Two MU students were awarded nationally competitive Truman Fellowships in this past year in recognition of their past and future service to society.

		SD5_text: The MU Faculty Council is an elected, representative organization of the MU Faculty to the University Administration and the public at large.  Faculty Council does not maintain a subcommittee devoted to community engagement, but it organizes those efforts of the faculty that transcend department, school and college.Among the community engagement initiatives put forth by the Faculty Council is the sponsorship of the annual Red Cross Blood Drive.  This annual event does wonders for the community and we have even exceeded our expectations of blood donations in recent years.  Other initiatives started by the Faculty Council include efforts to improve communications between MU and the greater community, providing mentoring services, services to other professionals, and other community events. New initiatives are discussed and developed by the Faculty Council as a whole on an on-going basis.

		SD4_text: Students may earn the service-learning transcript designation in any course on an individual basis by working with a faculty member and the Office of Service Learning to choose a service project, performing 35-45 hours of service and integrating the project with the course. This past academic year a total of 251 students from 18 courses met the requirements and earned the Service-Learning Transcript Designation. This is nearly a 25% increase from the past academic year. Between the academic years 97-98 and 06-07, there was a 325% increase in student participation in designated service learning courses.

		IIA1a_txt: Service-learning courses must demonstrate clearly articulated pedagogical goals and engage community needs, thus creating a positive educational environment for students and involving the university in true community development.Transcript designated service-learning courses must fulfill these requirements:1. All service-learning courses must be reviewed by the Provost-appointed Service-Learning advisory board.  Members of the board include faculty, community leaders, students, academic advisors, and Office of Service-Learning staff.2.  Courses must include a minimum of 35-45 hours of community service per semester. The service hour minimum is important both in terms of the educational development of the student as well as the impact on the community.3.  Courses must demonstrate a pedagogy that synthesizes service experience with academic work, including reflection, discussion, writing, or some other method that formally integrates service experience into the classroom context. Service-learning coursework explicitly engages the special nature of the academic/community service context.4. Courses which include community service must develop a solid partnership plan with community agencies or organizations.  The MU Office of Service-Learning coordinates and facilitates many of these community/university partnerships.

		IIA1b_1: 117.00000000

		IIA1b_2: 4.5%

		IIA1c_1: 31.00000000

		IIA1c_2: 33%

		IIa2a_txt: MU promotes four “Core Learning Objectives.” Goal 1:  Graduates of MU will be able to perform systematic inquiry and identify and evaluate new information in light of previous knowledge, including identifying issues and problems important to society, defining their scope, and identifying information needed to address them.Service-learning (S-L) course work applies the knowledge acquired in the classroom to the community, and, conversely, provides a venue for students to bring back to the classroom their experiences and observations.Goal 2:  Graduates of MU will possess the knowledge, abilities, and skills necessary to communicate effectively.S-L courses must demonstrate purposeful reflection on service experiences through writing, discussion, and oral presentations.Goal 3:  Graduates of MU will possess the knowledge, abilities, and skills necessary to serve society responsibly.Outcomes for S-L students include strengthening an ethic of responsibility; understanding social problems in a more complex way; learning to respect and value differences; and developing a habit of critical reflection and problem solving.Goal 4:  Graduates of MU will know how to observe and critically analyze the diverse human experience.S-L experiences target the engagement of students with diverse populations in the community.

		IIA1d_1: 117.00000000

		IIA1e_1: 2600.00000000

		IIA1d_2: 10.4%

		IIA1e_2: 10%

		IIA2b_txt: Four examples from participating departments:College of Education, Teacher Development Program—an introductory, required course for all education majors that includes service-learning as an essential component of teachers’ professional development.  Students perform service, primarily with agencies that serve low-income clients, outside of traditional educational venues in order to gain a sense of community issues and challenges.Department of Geography, Senior Seminar in Geography—advanced geography students are trained to identify and research community development issues and to use the Geographic Information System (GIS) in order to address these challenges.School of Social Work, Working with Minority Youth—majors engage in community service with primarily Hispanic and African-American youth in approximately 25 different agencies serving minority and low-income clientele in the Columbia community.School of Nursing, Community Nursing—instead of typical nursing clinical placements in hospitals and medical facilities, senior nursing students engage in community service with agencies and organizations serving low-income and at-risk populations in the Columbia community.  They learn about community health challenges and public health policy.

		IIA2c_txt: The Office of Service Learning systematically assesses service-learning programming throughout the semester.  In addition to ongoing field coordination visits to student placement sites, the office collects agency evaluations of student progress and community impact at the midpoint of the semester as well as during the final week.  In addition, students evaluate their experience with the agencies—their training, the facility, the type of service—as well as what they have learned.  Students are asked to self-assess their learning in terms of their understanding of social issues, critical thinking, sense of responsibility to the community, cultural awareness, career and professional skills, and personal growth.In addition, each class is evaluated by departments and faculty on an individual basis as required by the university.

		IIA2d_txt: Community development:  Data collected from students helps shape the ways in which we approach agencies, set up effective programs, and develop community activities. We create workshops and field coordination strategies which help agency partners to respect students as learners at the same time as the students contribute to the community.Curriculum Development: Data from students, agency partners and faculty assist us in creating pedagogical strategies that address the many important issues explored in service-learning courses.  The Office of Service Learning works one-on-one with faculty to develop techniques for discussion, research and writing, and course structures that effectively synthesize classroom experience with field experience.Strategic Planning:  Data from agencies are particularly important for planning community development strategies and the university’s response to community need.  We strive to create a true reciprocity in which schools, colleges, and departments campus-wide address pressing community needs, as defined by the community, at the same time as providing invaluable educational opportunities for our students.  Data from students, agencies, and faculty help us to plan and coordinate these efforts.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Community engagement is integrated in all of the categories mentioned above in appropriate units at the university. For some programs whose accreditation bodies recognize community engagement as research, student research on community engagement is important, including the Truman School of Public Affairs, our Health Related Professions, the School of Social Work, and the School of Nursing. In terms of Student Leadership, examples include MU Extension’s Community Leadership Seminar; the Chancellor’s Leadership Class (for incoming freshmen of promise); and the Minor in Leadership and Public Service administered by the Office of Service Learning. An example of community engagement in Internships/Co-ops is the Civic Leaders Internship Program (CLIP), which enables students to serve the State of Missouri while earning academic credit through an internship. Finally, in terms of Study Abroad, we offer an International Service-Learning Program, developed jointly by our Office of Service Learning, our Special Programs, and our Study Abroad program. 

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: Because of the nature of our large university as a decentralized set of individual programs meeting their disciplinary as well as our institutional standards, the answer would be “no”; it would be impossible to integrate community engagement across the institution because we don’t have “curriculum on an institution-wide level.”  Still, in addition to the programs mentioned in the previous answer, many departments have integrated community engagement with their curricula for graduate programs and undergraduate education. Specific departments not mentioned before include Geography and Sociology, and the new graduate program in “clinical and translational sciences,” a cooperative venture among the Medical School and a number of other colleges, exemplifies the way our faculty are thinking broadly about creating interdisciplinary research to address the needs of the community.Furthermore, integrated educational experiences set up for undergraduates, from the “Freshman Experience” and FIGS (Freshman Interest Groups) for first-year students to required Capstone courses for seniors, are increasingly making community engagement a part of the intellectual experience of our students. Departments utilizing community engagement in Capstone courses include Communication, Interdisciplinary Studies, International Studies, Nursing, and  Journalism.Our General Education architecture has four goals, and the third speaks directly to community engagement:  Goal 3: Graduates of MU will possess the knowledge, abilities, and skills necessary to serve society responsibly.MU graduates should be able to:• Know the duties of responsible citizenship.• Identify and analyze the requisite behaviors for carrying out their academic and professional lives with integrity.• Work collaboratively with others where appropriate.And although our General Education architecture allows students to use a wide variety of courses to fulfill this and the other goals, as we revise our approach we will be keeping the integration of intellectual work with “serving society responsibly” in mind.

		IIA4_txt: MU Extension faculty are by their very nature engaged with the community on all levels of their faculty work. But in other departments in other colleges, various faculty pursue curricular engagement as scholarship as well as “service.”  Examples are faculty in Biology, Nursing, Education, the Truman School of Public Affairs, Geography, Environmental Studies, Theatre, and Personal Finance. Because MU aggressively pursues a high profile as a research university, many departments have been conservative in their understanding and encouragement of the “scholarship of teaching,” let alone an emerging “scholarship of community engagement.”  Post-tenure, faculty in the specific departments mentioned above as well as scattered across the university have experimented with emphasizing community engagement as an element of scholarly activity. We are hopeful that we are spreading the word and encouraging faculty to take a close look at the scholarship of community engagement and to consider ways in which acknowledging and supporting such work will strengthen their departments and disciplines.Publications:i. Animal Sciences: Patterson, DJ, RL Weaber, MF Smith, DC Busch, and JL Parcell. 2006. The Missouri Show-Me-Select Replacement Heifer program.J.Anim.Sci.84(Suppl. 1):187.ii. Social Sciences: Carey, E., K. Kelly, M. Hendrickson, D. Nagengast, J. Quinn, C. Volland and L. Kumar. “The Growing Growers Training Program: An Apprenticeship Program for Market Gardeners Serving Kansas City.” Hort Technology 16:439-443.iii. History: Pittman, V. (2007). “Inexpedient and Unwise: The First American External Degree Programs 1876-1910. American Educational History Journal. Vol. 34, #1, pp.123-134.iv. Community Development: DeLong, T., & Stallmann, J.I. (August 2006). Extension Offers Access to University of Missouri Resources for City Government.  Missouri Municipal Review, 71 (7), pp. 16-18.v. Nutritional Sciences: Huston, S. & Procter, B. (2006) Missouri Extension provides tax assistance to rural families.  Journal of Family and Consumer Sciences, 98, 67-68.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: •MU continuing education enrolled 114,239 through its credit and non-credit educational programs in 2007.  Examples of the units that provided these opportunities include the following:  i. Osher Lifelong Learning Institute provides courses and events to the over-50 adult.  ii. Center for Distance and Independent Study offers over 400 self-paced online courses.  iii. MU Direct offers over 40 degree options at a distance.  iv. Nursing Outreach and Distance Education educates nurses and other healthcare professionals.  v. Labor Education program provides opportunities to leaders of organized labor.  vi. Fire & Rescue Training Institute serves Missouri’s firefighters and other emergency responders.•A Way With Words & Numbers improves literacy and math.•The  Office of Access and Urban Outreach helps implement pre-college  programs.•Through partnerships and with 16,000 volunteers, MU Extension made 1.2 million contacts providing programs to improve health, strengthen families, and enhance businesses and communities.•The Small Business Development Center (SBDC) helps small businesses succeed.•The Office of Socio-Economic Data Analysis (OSEDA) analyzes data to improve decision-making in education, health, and economic development.•The Community Policy Analysis Center (CPAC) implements studies and needs assessments, working with community panels to support decision-making.•The Wellness Resource Center provides alcohol responsibility training.•The Heart of Missouri Regional Professional Development Center (RPDC) builds educational capacity of 79 school districts, serving over 10,000 educators.•The Center for Dispute Resolution provides programs for members of the bench and bar, and others, promoting mediation, negotiation, and arbitration.•The University Concert Series and KBIA partner with schools to integrate the arts into curricula and with the University Health Care system to bring arts to patients, visitors, and staff.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: 36 recognized student service organizations on campus.The Mizzou Service Network engages students in service through collaborative partnerships.MU STRIPES provides rides to protect community safety.Approximately 300 work study students are placed throughout the local community, an annual commitment of $395,000.Over 30 international organizations provide programs to acquaint area residents with cultural activities.Various lecture series offer dozens of events each year.The Life Sciences Center sponsors Saturday Morning Science.Museums of Anthropology and Art & Archeology, the Bingham Art Gallery, and the Mizzou Botanical Gardens.The University Concert Series, the MU Theatre Department, and the MSA Box Office host performances. The MU School of Music offers programs and summer music camps.The School of Journalism produces My Missourian–a web-based citizen’s newspaper.MU athletes participate in community service Life Skills programs.The Athletic Department offers over 50 summer camps and clinics.The Show Me State Games is a sports festival for 30,000 Missouri amateur athletes.Community members can access all print and online library resources.The MU Libraries host the State Historical Society, Western Historical Manuscripts, and Government Documents, and other special collections.The Missouri Telecenter Network provides crucial services in ten communities.The Missouri Telehealth Network provides a wide variety of clinical services and medical education to under-served areas.The Truman School of Public Affairs maintains the Policy Resources Directory to provide policy makers access to over 100 MU faculty members.Other consultative services include the Community Policy Analysis Center, the Center for the Study of Organizational Change, the Missouri Innovation Center, the Food and Agricultural Policy Research Institute, and the International Center for Psychosocial Trauma.

		IIB4a_txt: As our task force reviewed dozens of partnerships to select those to include in the application, we were struck by the levels of mutuality and reciprocity demonstrated in the sharing of knowledge and benefits between community entities and MU. A partnership should be a collaboration addressing problems identified by community members. It should bring all parties together to reach shared goals. The partnerships we selected demonstrate the best of these qualities. Every partner has a voice and lends the others their time, knowledge, and commitment to improve life at local, state, national, and even international levels. Partnerships are based on recognition of the assets each partner brings to an issue, rather than the assumption that the university is “meeting the needs” of communities through “expertise.” Prime examples of this are the MU Partnership for Educational Renewal, in which school and MU representatives work as equal decision-makers; and the ExCEED program, in which MU Extension works closely with community leaders to identify local economic development strategies. We also noticed that when multiple university units engage with multiple community entities, this creates networks reaching far beyond formal partnerships. Community partnerships, in fact, help the university achieve its often-expressed goal of interdisciplinary work. Good examples here are the Interdisciplinary Center on Aging and Tiger Place. It is rarely the case that a community issue is unidimensional, demanding involvement of only one academic discipline. In our selected partnerships, and many others we reviewed, the involvement of institutional partners from two or more departments created a synergy that is more likely to result in effective solutions in the short term, and continuing collaboration in the long term. As a consequence, faculty, students, and community partners all benefit from new opportunities to learn and to acquire external funding for further work.

		IIB4b_txt: Most of the partnerships we highlighted incorporate such mechanisms. These include formal advisory/governance boards that hold the partnership accountable, presentations at community meetings or surveys, or dissemination of regular reports on partnership activities. For example, every four years MU Extension files a plan-of-work application for funding with the U. S. Department of Agriculture detailing the programming Extension plans to provide statewide. In order to focus programs and resources on local perspectives, the plan-of-work begins at the local level, with a county program planning process in each of Missouri's 114 counties. The 2007-11 planning process began with statewide stakeholder input, including a random-sample telephone survey of 1,005 Missourians; community conversations on economic development with 200 people; diversity discussions with 150 persons of diverse backgrounds at 12 locations; county and regional needs assessment sessions with 1,133 extension council members; and a web-based survey, to which nearly 7,000 people responded.  In 2004 and 2005, focus group discussions also took place with county commissioners, who help fund Extension operations locally, and with state officeholders, to gain their perceptions of how well Extension meets their critical needs.Informally, the Chancellor meets with alumni, Extension supporters, community leaders, legislators and others through “Mizzou Update” breakfasts and receptions in communities around the state to dialogue with them and obtain their feedback.  Our vision for partnerships is that they should include more of these activities. A strategy for the future would be to provide faculty and staff development on forming effective community partnerships, through the Community Development office of MU Extension. Faculty and community members would benefit from more emphasis on asset-based planning, ongoing evaluation, and ways to collect and provide feedback adapted to each community context.

		IIB5_txt: • Johnson, Thomas G., Daniel M. Otto and Steven Deller, eds. 2006. Community Policy Analysis Modeling. Ames, Iowa: Blackwell Publishing. 271 pp.• Johnson, Thomas G., Daniel M. Otto and Steven Deller. 2006. Introduction to Community Policy Analysis Modeling. Chapter 1 in Community Policy Analysis Modeling, eds. Thomas G. Johnson, Daniel M. Otto and Steven Deller, 1-14. Ames, Iowa: Blackwell Publishing.• Scott, James K. and Thomas G. Johnson. 2006. New Governance and the Changing Face of Rural America. Chapter 2 in Community Policy Analysis Modeling, eds. Thomas G. Johnson, Daniel M. Otto and Steven Deller, 15-28. Ames, Iowa: Blackwell Publishing.• Elder, Bill, Kris Hagglund, Lanis Hicks, Stanton Hudson, Tanna Klein, Amy Lake, Jane Mosley, Bret Sanders. 2005. “Missouri Medicaid Program: A Graphical Profile.” August. http://oseda.missouri.edu/medicaid/• Winter, Steven B., Seth A. Kessler and Judith I. Stallmann. "Missouri State and Local Taxes and Revenues: A Fifty-state Comparison for 2002." Missouri Extension, MP743. August, 2005. http://extension.missouri.edu/explore/miscpubs/mp0743.htm.Additional Scholarship:• MU Extension Economic Development Report.   This publication showcases the impact of University of Missouri Extension and Continuing Education programs statewide.• Home Ownership Made Easy (HOME).  This curriculum is used with the Home Buyer Education partnership to educate prospective home-owners.• Grow Your Farm. MU Extension faculty have actively engaged citizens who are wanting to move to small acreages to begin small scale farming to create the Grow Your Farm curriculum.• Report on the Governor’s Autism Waitlist.  The Thompson Center for Autism & Neurodevelopmental Disorders employs internationally renowned researchers and scientists.  This report was written in conjunction with the Governor’s office to demonstrate the impact of the Center on the families affected.• Partner Schools: A University Art Education Program and an Expressive Arts Elementary School.  Drs. Kathleen Unrath and Belinda Smith have published this chapter.

		III1_txt: We have tried very hard to keep ourselves to the word limits prescribed in each section. We want to emphasize that in any of the sections requesting examples of curricular engagement, outreach, and partnerships, we have selected only a few representative examples. These examples are meant to demonstrate a wide set of university activity ranged along two axes: geographic extent from the very local to the global, and impact from an intense effect upon a small number of people to a more diffused effect upon broader communities. We would be happy to provide to Carnegie more examples in any of the combinations of ranges. Further, we wanted to highlight the way that all of our campus units contribute to our efforts at community engagement. With MU Extension alone, we feel we could make a compelling case of our university’s commitment to its communities. But every college wanted to be represented in our report, and one of the salutary effects of the application process, regardless of Carnegie’s evaluation of our efforts, is that the various colleges and centers will now understand better what we all do. Our students, faculty, and staff as individuals, our voluntary organizations, and our academic units and MU Extension dedicate large amounts of energy and time to what Carnegie has labeled “community engagement.”  Even so, there are large elements of what we do that could not be reflected in this report. Enrollment Management has hired a Director of Access and Urban Outreach, which has, among other things, developed a partnership with the Jack Kent Cooke Foundation and Missouri community colleges to provide opportunities to outstanding students who begin their careers in secondary education in our two-year institutions.We are fortunate to have a state-wide mission with “buy in” from stakeholders throughout the world and, at the same time, to be located in a congenial community that sees the university as a partner in our civic well-being. With the help of key university personnel, including campus leadership and unit administrators, many of whom volunteered their time to serve on the committee that wrote this application, the campus is deepening its commitment to the well-being of those who already know about us and is reaching out to those with whom we can partner successfully, even if to this point they know us only for our athletics, or our campus, or a few famous alumni. We want particularly to acknowledge MU’s Office of Institutional Research; MU Extension; MU Service-Learning; the Office of Student Life; and Provost Foster and Chancellor Deaton, whose personal and institutional commitments set the tone for our campus’s attempts to engage our local, regional, state-wide, national, and international communities.

		III2_txt: Under Chancellor Brady Deaton’s leadership, the University of Missouri has followed a Statement of Values that describes the university’s land-grant mission encompassing education, research, and service to the state, nation, and world. The statement’s keywords “Respect,” “Responsibility,” “Discovery,” and “Excellence” have been imprinted on campus in various sculptures, flags, and even in the names of new dormitories. The university’s aspirations and achievements in community engagement -- which we hope we have conveyed in this application -- can also be described using our Statement of Values. Respect for others both on and off campus characterizes the mutuality that infuses the range of outreach and partnerships with the community. Responsibility motivates what we do as “moral obligation,” words that might not be common to state universities but which we are proud to live by. Discovery relates not only to basic research but to the mutual search for solutions to real world problems faced in our local community and the world. We strive for Excellence in whatever we do. Our Statement of Values concludes: “These … are mere words until we integrate them as values in our individual lives and reflect them in our institutional policies and practices. We pledge ourselves to make them effective in the very fabric of our lives, our community, and our relationships with others, thereby enhancing the development of individuals and the well-being of society.”  The deep sense of tradition at MU, characteristic of many of our nation’s land-grant universities, has given us a responsibility as well as privilege. Students who choose to study at MU learn quickly that the campus community will engage with them as early as our Summer Welcome; most of them understand shortly thereafter that their lives as students and as human beings will be enhanced by the community engagement that stems naturally from MU’s Statement of Values.

		III3_txt: The process was extremely well-designed not only to allow us to present ourselves, but to help us as an institution accumulate and share programs and data that formerly remained within discrete units. Bravo!One thing we wish we could have done in the pdf form, however, is to “hot link” some of our highlighted programs so that readers could quickly be taken to web sites providing more information.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
 
 


 


 6







B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 


 
 


 31







2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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		answer will have no bearing on the classification decision: 

		IA1_text: Washington State University is a public research university committed to its land-grant heritage and tradition of service to society.  Our mission is threefold:  to advance knowledge through creative research and scholarship across a wide range of academic disciplines; to extend knowledge through innovative educational programs in which emerging scholars are mentored to realize their highest potential and assume roles of leadership, responsibility, and service to society; and to apply knowledge through local and global engagement that will improve quality of life and enhance the economy of the state, nation, and world. 

		IA2_text: Since 1983, WSU has recognized faculty excellence, including commitment to community engagement.  This recognition evolved in 1994 to three awards as part of the President’s Excellence Awards Program, each named to honor benefactors Lee and Jody Sahlin. The Sahlin Faculty Excellence Awards in (1) Instruction; (2) Public service; and (3) Research, Scholarship and the Arts provide annual cash awards of $3,000 each.  In 2008 the Sahlin Faculty Excellence Awards program was expanded to four awards.  One award now recognizes faculty outreach and engagement and one honors university leadership and service by faculty members; these replace the single award for public service.  Faculty recognition information is posted on the Provost’s web site at http://provost.wsu.edu/awards_program/awards.html.  The Sahlin Faculty Excellence Award for Outreach and Engagement honors truly exceptional accomplishments in extending instruction, research, and supporting resources to the public.  This award honors either outstanding singular accomplishments or a record of excellence in public service, including developing successful new ideas for extending university services and activities; bridging the gap between university-based resources and the public; and enhancing the public’s appreciation of Washington State University. The Sahlin awards are presented at the Showcase Banquet, featured in the WSU Today bi-weekly newsletter, and promoted through a video featuring the awardees.  Since 2000, WSU Extension has recognized annually the “Big Cat” award, given to faculty and teams which have distinguished themselves through innovative programs with documented results of improvements in the community. This award is presented during the All Extension Conference, a system-wide celebration banquet held during the spring semester.  Faculty, students, and community partners are recognized annually for exceptional commitment to learning through campus-community engagement with the Distinguished Service Learning awards.  

		IA3a_text: Input from community members and stakeholders is generally a sequential and iterative process. First, WSU seeks to identify emerging needs within communities. This is often initiated through searches of the literature and review of census data followed by in-depth discussions with local decision-makers and others with unique knowledge about emerging needs.  WSU is also engaged with numerous boards, organizations, agencies, and non-profit organizations. Through this engagement we are able to identify individuals with broad perspectives to advise us on how to remain dynamic and responsive. WSU community-based programs are closely aligned with the needs of government and its constituencies, and we confer with local officials frequently to understand needs and to define WSU’s role within key local partnerships.  Focus groups are used to test new approaches, web site designs and materials. Surveys are frequently used to garner input about program effectiveness.  For example, in a recent Center for Civic Engagement survey of community partners in the Pullman area, 86% responded positively (5.2/6.0) to the question “To what extent do you view WSU as an institution engaged in partnership with the community?”  The integrated marketing campaign was launched eight years ago to communicate to both internal and external audiences the university’s academic strengths and its many contributions to citizens of Washington and the world.  Stakeholder input is gathered through detailed surveys and focus groups, as well as through the many local and statewide advisory committees created and maintained for that purpose.  These formal advisory structures include the statewide “Friends of Extension” and the numerous college advisory boards.  Care is taken to understand the most effective mechanisms of engagement.  If language or culture may create barriers, this is factored into program design and staffing as well as communication approaches.

		IA3b_text: Assessment of data from community input is used not only in the budget process and prioritization of state and federal budget requests, but also to identify emerging issues, to redirect research programs, and to redirect outreach programs.  Gathering and reviewing input assures that educational and developmental programs are relevant to the needs of the people of the state. Annually the Ag Research Center (ARC) and Extension document both the processes used to gather data and the changes to program direction. The 14 member “Ag Kitchen Cabinet” of the College of Agricultural, Human, and Natural Resource Sciences provides advice to the college and Extension on matters related to food and agriculture research and education programs.  In 2007, the Cabinet provided direct input on the priorities for allocation of the $6 million of new funding provided by the state legislature’s Unified Industry-Based Ag Initiative.  WSU Vancouver has undertaken two community audits in the last 10 years which have asked community stakeholders for feedback on a variety of issues, including engagement.  The results of the community audits have been used to plan for the expansion from two years to four, to inform academic planning, and to provide input for the strategic plan.

		IA4_text: Engagement is frequently highlighted in media produced by the University.   Website:  WSU’s homepage, www.wsu.edu, features two links to engagement and outreach resources.  One is “Statewide,” which provides further links to campus locations, programs, services, and constituent organizations. The other is “Online Courses & Degrees,” which links to the WSU Center for Distance and Professional Education, delivering a wide range of online degree and non-degree offerings and conference services. The WSU Extension website is also heavily used by community partners and the general public.   It provides access to Extension programs and services statewide and links to other WSU engagement activities. Extension also provides news feeds and podcasts on topics of interest to audiences inside and outside of WSU.  Radio and Television:  Through its Educational and Public Media unit, WSU provides extensive radio and television service throughout Washington and parts of neighboring states, advancing “education, citizenship and culture in the region served by WSU.” WSU media include two public television stations, 15 public radio stations and 11 radio translators.  Other uses of public media in engagement activities include its use by Extension to reach out to a broad array of stakeholders. For example, the unit utilizes Spanish language radio and local access television to reach a variety of population groups throughout the state.  Newsletters and Magazines:  WSU has both print and electronic periodicals that address engagement topics and serve internal and external audiences.  The university publishes the award-winning Washington State Magazine, which is sent to over 140,000 alumni and friends of the university worldwide.  The magazine addresses varied topics, including engagement activities.  The institution also distributes a bi-weekly internal newspaper, WSU Today, which often includes stories about faculty, staff and students participating in community engagement activities.

		IA5_text: The importance of engagement has been emphasized by President Floyd since assuming WSU’s presidency last year.   He has undertaken an aggressive travel schedule, reaching out to communities throughout the state.   Through dialog with civic groups, editorial boards, and others, he has articulated his vision for WSU and solicited input from a wide cross-section of Washingtonians.  President Floyd launched a column http://president.wsu.edu/perspectives/ through which he regularly shares news about the university and invites comments.  He has held several open forums for faculty and staff, has been a frequent visitor to the student newspaper editorial board, and has organized a student advisory board with whom he meets regularly.   President Floyd has emphasized to the Chancellors of the three urban campuses the importance of working closely with their respective communities, and each, in turn, maintains an advisory board comprised of a broad cross-section of community activists and leaders.  This fall’s Convocation featured a strong emphasis on community engagement.  WSU junior Sydney Wheeler challenged students to get involved by sharing details of her project, Take Your Shirt Off for Malawi. Last year Sydney engaged the entire Pullman campus in donating over 5,000 t-shirts to an orphanage in Lilongwe, Malawi.  Several senior administrators explicitly promote community engagement.  John Gardner, VP of Economic Development and Extension, hosts a blog exploring economic collaboration (http://www.gardner.wsu.edu).   John Fraire, VP of Enrollment Management and a published playwright, is working with low-income students in Eastern Washington to mount a professional theatre production exploring their life experience through written monologues.  Brenda Wilson-Hale, VP for University Development, is leading the university’s second major capital campaign, focused in part on expanding WSU’s outreach around the globe.   Mike Tate, VP for Student Affairs, Equity & Diversity, communicates broadly through a divisional magazine, an electronic newsletter, podcasting and Twitter.

		B1_text: Washington State University has statewide coordinating bodies to facilitate engagement across the state of Washington.  The primary engagement arm of the institution is Washington State University Extension.  Currently employing over 700 faculty and staff within the Office of the Vice President of Economic Development and Extension, WSU Extension is a statewide and university-wide outreach and engagement enterprise of the university. Through a network of offices in every county, as well as research and extension centers, four university campuses, and other facilities, WSU Extension connects the university to virtually every community in the state.  Washington State University Extension is central to the land-grant mission of the university, serving the people of Washington and the global society in which we live.  It offers comprehensive and culturally appropriate educational and community development programs linking the university’s research and knowledge bases to society’s needs and issues. Programming is delivered statewide (and in some cases beyond state and national boundaries) by Extension educators and through an extensive volunteer network. Established relationships within communities facilitate the delivery of education and development programs that challenge and inspire individuals to achieve their highest goals. WSU Extension programs create, interpret, and deliver knowledge to society that improves the health and wellbeing of individuals and the environment, fuels the economy, and enhances and enriches communities across the state of Washington.  The Center for Civic Engagement (CCE) is a student-oriented coordinating organization for statewide community engagement. Established in 1993 as the Community Service Learning Center, the CCE offers WSU students, faculty, departments, and community partners opportunities to share resources for the benefit of student learning and the well-being of our statewide communities.  A permanent staff of seven, as well as a large graduate and undergraduate student staff, provide curricular and co-curricular community engagement programming for students.  The Center for Civic Engagement promotes student learning through engagement in community service, service learning, advocacy, public education and civic leadership. The CCE is a resource for students seeking to make stronger connections with community and faculty seeking to incorporate community-based learning and civic development into the academic curriculum.  Established partnerships with local, regional, national and international organizations provide students with diverse opportunities for learning the skills necessary to make positive changes in the world and their own communities.

		B2a_Text: In FY2007, $106.5M or 14.5% of WSU’s operating budget was dedicated to institutional engagement with community.  Over one-half, $57.4M, was allocated internally and 60-70% was permanent.  State, local, and self-sustaining funds support activities in Extension ($28M), academic colleges ($25M), and student affairs ($4M).

		B2b_text: WSU’s remaining $49M in FY2007 expenditures supporting outreach and engagement were from external funds.  $46.6M was in grants and contracts, with Extension holding the largest share at $21.6M. The remaining $2.4M were from endowments and fund-raising.  External academic college expenditures were primarily industry-related or research and development funds.  The College of Engineering and Architecture spends $1.9M annually engaging the corporate community through interns, collaborative research projects, competitions,  development (in consultation with Weyerhaeuser) of its Institute for Sustainable Design, interaction through the Harold Frank Engineering Entrepreneurship Institute, and sponsorship of Engineers without Borders. The College of Agricultural, Human, and Natural Resource Sciences expends $1.7M in industry-sponsored grants and contracts and another $3.4M from state and industry-sponsored Commodity Commission funds.  Almost $2M is in the College of Business in support of the Washington Center for Real Estate Research and the Small Business Development Center.  Student Affairs, Equity and Diversity manages $5.3M in federal grants annually on programs providing access to students from disadvantaged backgrounds (the College Assistance Migrant Program, McNair Achievement Program, GEAR-UP and Upward Bound).  

		B2c_text: The Washington State University Foundation solicits grants or gifts for community engagement activities that are not self-sustaining.   Every university unit has a development team devoted to this purpose.  Additionally, the WSU Foundation has a volunteer Board of Governors and a Board of Trustees who partner with development teams to identify, cultivate, and solicit individual and corporate donors and foundations whose interests may be fulfilled through engagement with the university.  In the units, advisory and advocacy boards assist in the same way.  Finally, in the communities we engage with, both faculty and staff have built networks of partners—often direct beneficiaries of WSU programming—to advocate for WSU’s service mission and to participate in our fundraising efforts.  For the broader prospect and donor community, the WSU Foundation maintains a list of all fund allocations and their purposes.  Of the approximately 3,600 allocations with a named designation, the Foundation estimates, conservatively, that at least 14% support outreach and engagement activities.  Donors making gifts online may search for a fund name by college, program, or key word.

		B3a_text: From its inception, WSU has embraced an outreach mission.  The Pullman campus opened for operation in 1890.  Its first “off-campus site” was established in Puyallup—300 miles away—in 1893.  Since then WSU has gathered and maintained information systematically on its off-campus impacts, first through the College of Agriculture and Extension, then by its Small Business Development Centers (established in the 1970s), and later its Distant Degree Program (established in the mid 1980s).  An on-line database known as WORQS (WSU Online Review and Query System) is currently used university-wide for documenting the outreach activities of all WSU faculty (tenure-track and clinical) and administrative professional personnel.  On-line data gathering on outreach activities was introduced in 1999, first within WSU Extension and the College of Agricultural, Human, and Natural Resources Sciences.  In 2004 the database was revamped to go WSU system-wide.  In 2007, WORQS was used for reporting annual accomplishments by over 2,100 faculty and program staff. That number will exceed 2,500 in 2008 when all faculty are required to use WORQS. In 2007, 1,083 reports were entered regarding outreach, or approximately 50% of those reporting to WORQS.  WORQS has a wide range of capabilities.  It accesses personnel, course credit hour, publication and extramural grant/contract information for faculty and staff from existing university databases.  Reports can be aggregated at the college, departmental and unit levels.  The outreach component of the database can be searched both by categories and by text.  Specialized outreach reports can be generated by outreach goal, county location, individual or team, legislative district or multi-state program. The ability to tabulate outreach contacts exists within WORQS as well. The system is dynamic in that new reports can be added to the system at any time.  WORQS provides the WSU faculty a single site to report impacts.  It can automatically download information on their outreach activities, publications, teaching and grant activities for standardized curriculum vitae and maintains an up-to-date accessible online file of their work.  At the administrative level, WORQS provides a common database for the institution’s activities and provides information in a standardized format across units, departments, colleges and campuses.

		B3b_text: WORQS is a rich source of institutional data. Outreach and engagement reports can be generated by university administrators in tabular form by engagement venue with the general public. From the WORQS data, the Agriculture Research Center (ARC) and WSU Extension submit an annual report of accomplishments to the US Department of Agriculture http://ext.wsu.edu/documents/Report.pdf. The use of outreach data facilitates program evaluation summaries, analysis of return-on-investment, and direction for change and future opportunities, as well as a review of funding sources and distribution of the resources.  The best illustration of the use of data from WORQS would be to review the Impacts web site http://ext.wsu.edu/impact/.  Developed in 2002, Washington State Impacts is a searchable online data base on research, teaching and engagement from the College of Agricultural, Human, and Natural Resource Sciences and WSU Extension. Impacts was designed originally to serve as an information source for elected officials, enabling them to determine what the university was doing for their constituents. However, we have learned that many others find utility in the reports. Each describes why the work was undertaken, summarizes what transpired and outlines the actual or likely impact of the work.  Reports are generated from Impacts reports and WORQS data. An example is the document and web report “The Economic Benefits of Washington State University Extension Programs” http://ext.wsu.edu/economicbenefits/index.html, but one example of outreach and engagement reports published by Extension. University Relations similarly publishes materials in print and on the web profiling engagement to address 21st century challenges. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: One area of interest relative to engagement in the program prioritization process was service learning and student civic engagement.  Each semester, the Center for Civic Engagement administers a general survey of student civic engagement and service learning to all student participants, approximately 1500.   Survey results consistently show that students view personal growth and development as the primary benefit of their community engagement.  In recent years, one service learning course in particular has recorded significant, positive impact on many hundreds of WSU students.  Human Development 205, Communication in Human Relations, is an academic course designed to develop self awareness and interpersonal communication skills via an experiential learning model.  Learning outcomes associated with civic engagement fall into three broad areas: self awareness, community knowledge and civic leadership.  Course-based assessment of service learning experiences at WSU reveals that HD205 students consistently rate these outcomes higher than students in other service learning courses:  increased awareness of issues in the community, enhanced learning as a result of interaction with individuals in the community, community work was beneficial to the community, sense of responsibility for involvement in community issues, importance of peers to the learning achieved in the course.

		B3d2_text: The program prioritization process and a presidential leadership change at WSU provided impetus for a full review of the institutional strategic plan.  In result, WSU has rededicated itself to its role as a statewide, land grant institution with a strong commitment to community engagement.  This environment well serves faculty engaged in research with immediate relevance to societal needs.  The Engineering Education Research Center (EERC) fosters collaborative interdisciplinary teams among engineering and education scholars. This community encourages innovation in teaching and contributes to research related to engineering education.  It is presently comprised of about 30 WSU faculty primarily from engineering and education. “Our vision is to become the research engine that drives improvements in the engineering education pipeline,”  Denny Davis, EERC Co-Director. The Center for Environmental Research, Education and Outreach is an interdisciplinary initiative seeking to facilitate and elevate the visibility of environmental research and collaboration throughout the university system; promote the development of broad interdisciplinary grant proposals for environmental research and outreach; and foster productive relationships and coordination of both research and education with diverse stakeholder communities to share information, provide service, and seek opportunities for collaboration.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Early in President Floyd’s administration, he reorganized the university unit dealing directly with the public by creating a division containing WSU Extension, the Small Business Development Centers and the WSU Research Foundation (an affiliate handling the university’s technology transfer operations) under a new Vice President position. The principal goals and measures of this division include:  Building Human Capital for the Future:  Careers in the innovation economy are marked by a sequence of jobs and multiple employers. The university will track its success not only on the ability of its students and Washingtonians to obtain quality jobs, but also to create new jobs—a key to success in an entrepreneurial culture.  Consulting and Assisting Business: Faculty and staff system-wide are called to address Washington’s needs and ambitions.  Our progress will be gauged in the frequency and outcome of our consulting, education, and advising to Washington’s private sector.  Supporting Better Government: Providing the analytics and often facilitating the process, faculty and staff will be called upon at all levels of governance to improve public policy.   Fueling the New Economy with Ideas: Creativity is the university’s stock-in-trade.  Research progress will be measured by the caliber of ideas we bring to the marketplace.

		B3d4_text: In 2006-2007, WSU initiated a process of identifying six areas of pre-eminence in which it was excelling—primarily in research, but also in community engagement and instruction.  Subsequently WSU initiated the program prioritization process to realign resources along priorities.  Although already a leader in veterinary medicine, one of WSU’s areas of identified pre-eminence was the interaction of human-animal diseases and the recognition of the importance of global animal health research to both humans and animals.  As a result, the new School of Global Animal Health was created with a mission to “provide innovative solutions to global infectious disease challenges through research, education, global outreach, and application of disease control at the animal-human interface.”  Since then WSU has received its largest donation in history, $25M from the Gates Foundation, to erect a building for the school.  The new facility will also house WSU’s Washington Animal Disease Diagnostic Lab, which provides a rich resource for research collaboration within WSU, with other universities, and with the Washington State biotechnology industry in diagnostic assay development.  The new facility will allow WSU to address multiple state priorities of government relating to “health, security, economic vitality, safety, and natural resources” (OFM Priorities of Government).

		b3e_text: There are many examples where information is used for planning new initiatives and improving ongoing programs.  Going forward, engagement data will be collected centrally to address key strategic goals.  One example of ongoing assessment related to engagement comes from Northwest Public Radio (NPR), which broadcasts from WSU.  NPR acquires audience data from Arbitron, which measures network and local-market radio audiences across the United States.  NPR has stations in five markets statewide. Two ratings reports are compiled annually containing detailed data about the program schedule.  These data, including listener feedback, are used to evaluate the relative success of each program and make more informed decisions about programming changes.  NPR also engages its audience in a variety of ways over the course of the year through on-air fund drives, an e-newsletter, and a direct mail program.  Another example is WSU’s campus writing programs, which emerged from a confluence of three factors.  (1) The state legislature mandated that all public universities determine how to assess the general education curriculum, and WSU faculty decided to use writing skills as that assessment tool.  (2) Three major employers in the state—Boeing, Microsoft and Battelle—related that they were dissatisfied with the writing abilities of WSU students and would be reluctant to hire our graduates without improvement.  (3) Alumni surveys prior to 1996 indicated that WSU graduates were unhappy with their writing prowess.  As a consequence a three-fold writing program was born, including tutoring assistance, writing assessment, and “Writing Across the Curriculum.”  Participation is required of all undergraduates, and an active workshop component integrates best practices throughout the undergraduate curriculum.  Subsequent alumni surveys now show a high level of satisfaction with writing skills.  The program is nationally recognized, and has appeared in US News and World Report’s “Academic Programs to Watch For”  six straight years.

		B4_text: Engagement is one of four goals central to the Washington State University Strategic Plan, specifically, “Lead in relevant local, national, and global outreach and engagement.”  WSU’s strategic plan embraces the essence of community engagement through its mission, vision and goals.  WSU aspires to land-grant ideals through its commitment to “access, engagement, leadership and service to bring the practical benefits of education to the state, nation, and global community.” Benchmarks for engagement are also identified by the strategic plan within the context of the following definition: Teaching, learning, and scholarship that engages faculty, students, and community in mutually beneficial and respectful collaboration, addresses community-identified needs, deepens students’ civic and academic learning, enhances community well-being, and enriches scholarship of the institution.  Benchmarks include curricular engagement indicators, such as academic courses with community-based learning and distance degree students earning degrees. Other examples identify outreach and partnership indicators, such as public service expenditures, endowment funds for community engagement, partnerships with external organizations, and impact on societal needs.

		B5_text: Various opportunities exist for professional development relative to community engagement including conferences, workshops, consultations, and venues for presenting engaged scholarship.  The Center for Teaching, Learning and Technology (CTLT) offers resources and practical ideas for teaching faculty.  CTLT teams with faculty and administration to identify and assess learning outcomes, pilots new educational technologies and partners with faculty to explore their use, and supports faculty doing research on teaching practices and student learning.  These tools allow students and faculty to collaborate across boundaries, exploring ideas, giving peer feedback, and making connections between courses and the larger community.  WSU Extension provides comprehensive professional development programs for all personnel led by a full-time director.  The All Extension Conference is a bi-annual event for WSU staff and faculty to explore current and future trends that promote positive change through community engagement. This conference provides an opportunity to learn new ways of engaging community members and partners, as well as exploring the meaning and value of Extension work in the context of the larger university.  As a long time institutional member of Campus Compact, Washington State University annually supports involvement in an important regional conference sponsored by the Western Region Campus Compact Consortium.  The most recent event was attended by eleven faculty, staff, and students from Washington State University.  The 11th Annual Continuums of Service Conference, The Engagement Imperative: Academia, Students, and Communities in Partnership, attracted nearly 500 practitioners and scholars of service learning and civic engagement to Portland, Oregon in April 2008. The conference focused on engagement initiatives that advance institutional priorities and strategic partnerships, while building and sustaining healthy local and global communities.

		B6_text: Community input and participation is actively sought at all levels of the institution and in communities across the state.  In 2007, Elson S. Floyd became the tenth president of WSU. President Floyd has engaged in numerous public forums meeting with the general public and key statewide and local leaders at sessions throughout the state.  Methods for collecting stakeholder input are documented in the federal annual report of accomplishments submitted by the Agriculture Research Center (ARC) and WSU Extension http://ext.wsu.edu/documents/Report.pdf.  The Vice President for Economic Development and Extension frequently confers with industry leaders being an active board member of the Washington Biotechnology and Biomedical Association, Washington Clean Tech Alliance, Trade Development Alliance, Washington Global Health Alliance, enterpriseSeattle and the Washington State Economic Development Commission—all leading associations creating a vision for a new economy in Washington State. Input from such groups help WSU develop long-range plans to support this vision.  Two WSU Extension professionals serve on the Governor’s Climate Advisory Committee. This group is analyzing climate change, its potential impacts on society, and changes necessary to ensure a positive future for the state.  Each individual department or school within the College of Engineering and Architecture has its own industrial advisory board, as does the college. Representatives on these boards are generally senior leaders from companies or agencies important to the academic unit.  They represent all major employers within the state of Washington and many are employed by significant companies outside the state.  They play a key role in assessing the efficacy of the department/ school activities that include teaching, research and outreach.  They are actively involved in developing the unit’s strategic plans, so that the plans are relevant and responsive to industry need. Each of these advisory groups meets twice during the academic year.

		SD1_text: WSU employs over 2400 faculty on four campuses, 39 county extension offices, ten learning centers and four research stations throughout the state of Washington.  Slightly more than 1200 are tenured/tenure-track faculty who are hired to fulfill WSU’s mission of instruction, research, and engagement.  As outlined below, WSU’s Faculty Manual has many references to faculty participation in outreach and engagement and the importance of these activities in evaluations for promotion and tenure.  In addition, many colleges and departments outline more specific outreach and engagement evaluation criteria.  For example, the School of Economic Sciences recently began recruiting for an assistant professor, tenure track, with the following announcement: This position will teach classes in areas of need of the School, especially transportation, logistics and industrial organization, and conduct a rigorous and modern program of research, outreach, and engagement driven by the identification of priority problems affecting transportation and its importance for economic development.Approximately 180 of tenured/tenure-track faculty are hired as Extension faculty whose responsibilities include up to 100% of their time in outreach and engagement.  As stated on WSU’s Extension web site, “Washington State University Extension engages people, organizations and communities to advance knowledge, economic well-being and quality of life by fostering inquiry, learning, and the application of research.”  (http://ext.wsu.edu/ )  Extension faculty are recruited, hired, promoted and tenured to fulfill this mission and to work on-location around the state directly engaged with constituents.  WSU’s non-tenure track faculty are hired with the same university-wide expectations which include outreach and engagement as an important component of their employment at WSU:  service is required of all faculty.

		SD2a_text: WSU’s 2008-09 Faculty Manual outlines the general criteria for faculty reviews used in the tenure and promotion process.  Faculty are reviewed on activities fulfilling the University’s responsibilities in teaching; research, scholarship and creative activity; and service.  Recognition for teaching includes “educational outreach in areas in which a faculty member is expert, including Extension, external instructional activities in K-12 schools, other colleges and universities, presentation of public lectures, and lecturing at significant workshops or professional schools.”  Recognition for research, scholarship and creative activity is broad and includes “…efforts to examine, acquire, produce, disseminate, and interpret new and existing ideas, knowledge and artistic expression.”  Service is required of all faculty and includes activities that are aligned with teaching and research that contribute to the professional, university, or private communities.Academic, extension, library, and student affairs faculty are all reviewed on service to the institution and to the public.  Additionally, extension faculty criteria include “Effectiveness in analyzing problems of individuals, groups and communities...” These general criteria are supplemented by tenure criteria developed at the department and/or college level. Scholarly endeavors in nursing may include:  1) contributing to the improvement of health care in the community through applications of research findings and/or clinical innovations; 2) significant contributions in a practice area; and 3) supporting research efforts for the improvement of practice.  The College of Engineering and Architecture includes specific criteria for faculty to assess the quality of the effectiveness of their research by measuring the value of the results to industry, the state, and the nation. Three other colleges outline similar requirements and many of WSU’s departments specify the importance of the scholarship of engagement to the tenure and promotion process.

		SD2b1_text: WSU classifies community-engaged scholarship as “applied scholarship” and tracks it via the WSU Online Reporting and Query System (WORQS) for faculty evaluations.  Developed as a method of evaluating Extension and College of Agricultural, Human, and Natural Resources faculty, it will be used as an evaluation tool for all faculty for the first time in 2008.  Applied scholarship is tracked as either peer reviewed or not and includes activities which may or may not be related to defined Outreach Extension goals by type of outcome (short-term, medium-term, or long-term) and scope of impact (national, international, multi-state, statewide, county-level).

		SD2b2_text: Limit to 200 words

		SD3_text: Yes, both undergraduate and graduate students at WSU have opportunities for leadership roles in community engagement through employment, student organizations, student government and academic courses and programs.  Students are also involved in a variety of university decision-making committees that influence engagement, including the Outreach and Engagement Council, Service Learning Advisory Board, and Student Alumni Connection.  The Center for Civic Engagement provides student staff positions and support for student leaders in Residence Life, Student Government, and Greek Life.  Student staff positions include graduate assistant coordinators, peer mentors, and project leaders.  All student staff are integral to the delivery, assessment and development of programs that involve WSU students through academic service learning, civic engagement education, campus and community outreach, local and statewide community projects, and school and agency partnerships.  At the WSU Spokane Interdisciplinary Design Institute, students learn through service-oriented projects within local communities. In recent studios, students have designed green housing for Habitat for Humanity and developed plans for a University District in Spokane.  Through the Institute's annual charrette, students have created doghouses for SpokAnimal, designed a Spokane Gateway, and explored ideas for the Great Spokane River Gorge Park.  WSU pharmacy students regularly organize and participate in health fairs for the local community.  These fairs typically include information on health care and wellness, cholesterol and lipid screening, body fat analysis, blood pressure, and bone density screenings.  Often these events benefit underserved populations such as seniors and Native Americans.  Distance degree students at WSU have a government structure that allows students to develop and practice leadership skills through opportunities to serve from a distance. Students manage a large budget, participate in community service projects, and organize events statewide.

		SD5_text: The Outreach and Engagement Council (OEC) has been in existence as a Presidential Committee since 2002. Current membership includes representation from each academic college in addition to representatives from related units (e.g., Institutional Research, Center for Civic Engagement, Economic Development and Extension, Educational and Public Media, Libraries, Small Business Development Center, and Center for Distance and Professional Education). The Council is chaired by the Dean and Director of University Extension and the Dean of the Center for Distance and Professional Education.  The appointment of Dr. John Gardner as Vice President for Economic Development and Extension in 2007 has provided strong central administrative leadership for the university’s engagement activities. Dr. Gardner has been an active member of the OEC, encouraging the institution’s application for Carnegie’s engagement classification and helping to lead that effort.

		SD4_text: The only notations of distinction on the transcript are for ‘President’s Honor Roll’, cum laude, magna cum laude and summa cum laude, university writing portfolio pass with distinction, and graduating from the Honors College. While many students will have a record of community engagement at WSU, it will not be directly noted.  However, since 1997 the Center for Civic Engagement has maintained records of community involvement which are made available to students on request.  Recently an on-line database was established to continue this function, along with the opportunity for students to develop and access their own portfolio.

		IIA1a_txt: There is a definition commonly used at Washington State University for service learning courses, as follows:  Service learning is a process through which students are involved in community work that contributes significantly to: (1) positive change in individuals, organizations, neighborhoods, and/or larger systems in a community; and (2) students’ academic understanding, civic development, personal or career growth, and/or understanding of larger social issues.   (Minnesota Campus Compact 1999)This definition is shared via web and written materials with faculty and instructors of service learning courses in addition to the  Principles of Good Practice for Service-Learning Pedagogy (Howard, 2001).  Currently, there is not an institution-wide process for identifying service learning courses beyond those that work with the Service Learning Program (Center for Civic Engagement).  However, within that program, there is a close collaboration with faculty to design courses with well-integrated service learning components that equally support the learning outcomes of the course and the community-based project.

		IIA1b_1: 28.00000000

		IIA1b_2: 2.3%

		IIA1c_1: 15.00000000

		IIA1c_2: 22.7%

		IIa2a_txt: WSU established the “Six Learning Goals” of the baccalaureate experience and during the 2005-2006 academic year began to promote and support implementation of the learning goals among faculty instructors and students. The learning goals are: (1) Critical and Creative Thinking, (2) Quantitative and Symbolic Reasoning, (3) Information Literacy, (4) Communication, (5) Self in Society, and (6) Specialty.  Goal number five, Self in Society, speaks specifically to the learning outcomes for students’ curricular engagement as it assesses students’ ability to employ self-understanding and to interact effectively with others of similar and diverse cultures, values, perspectives, and realities. Additionally, goal five asks students to demonstrate an understanding of their own values, goals, and perspectives in order to gain an understanding of those held by other individuals and cultures and to practice personal integrity, citizenship, and service to others shaped by a spirit of compassion.  Reports compiled as part of the university accreditation process provide documentation that colleges across campus have begun using the six learning goals for student assessment within their departments and units.  

		IIA1d_1: 32.00000000

		IIA1e_1: 2567.00000000

		IIA1d_2: 3.2%

		IIA1e_2: 16.8%

		IIA2b_txt: In addition to the “Six Learning Goals,” several disciplines and degree programs designate degree specific learning outcomes for students’ curricular engagement.   The Department of Interior Design, as one of its six learning outcomes, assesses how well students are able to “justify and defend design solutions as it relates to socio-economic and global issues.”   Students in American Studies are assessed on the level of development of their “sense of engaged, critical citizenship.” The College of Engineering and Architecture, in criteria for student learning outcomes, assesses students’ ability to demonstrate “the broad education necessary to understand the impact of engineering solutions in a global, economic, environmental and societal context.”   The General Education Program assesses how well students demonstrate knowledge of self in diverse cultural contexts and understand the relationship of one’s own society to other societies and groups.  The Center for Civic Engagement also identifies and assesses student learning outcomes broadly and across disciplines. Their objectives are to promote and assess students’ civic responsibility, community knowledge, and self awareness.

		IIA2c_txt: Within the colleges, various methods are used to assess student’s curricular engagement outcomes.  The College of Engineering and Architecture employs an award-winning, multi-method approach including a performance task and the use of the WSU Critical and Integrative Thinking rubric to assess students as they work as a team to address the kinds of issues they may confront as professionals:  https://my.wsu.edu/pls/portal/docs/PAGE/CTLT/CITRUBRIC/ORIGINAL%20WSU%20CT%20RUBRIC.PDF.  The College of Education assesses student internship, engagement, and field experiences in accordance with the National Council for Accreditation of Teacher Education standards.  Apparel Merchandising conducts an assessment (Rating Session [Exhibits/Effectiveness Docs/AMDT Rating Session Report.doc]) of the departmental learning outcomes through a pre and post methodology.  Students are assessed at the beginning of the program in Introduction to Apparel, Merchandising, Design and Textiles, the entry level overview course, where they complete an essay in response to a current event/industry related prompt. These essays are evaluated by departmental faculty toward achievement of departmental learning outcomes.  The same essay assignment is given at the end of a student’s program in a required senior level course, International Trade in Textiles and Apparel, and evaluated by faculty in the same manner.

		IIA2d_txt: In the College of Engineering and Architecture, the assessment data is used to determine the extent to which the criterion for accredited engineering programs has been met. It has also enabled faculty to collaboratively discuss students' ABET skills, track their longitudinal growth, inform program improvements, and assure quality of educational objectives.  The Apparel Merchandising assessment data has been used to support program revisions and course additions, as well as the development of an internship experience requirement.  Assessment data gathered by the Center for Civic Engagement is used to provide feedback to faculty as to the perceived benefits students realize through their service-learning experiences, the connections between student service experiences and course objectives, and the level of student engagement and learning.  These results inform future course-project selections and service learning curriculum development.  Assessment also measures the satisfaction, perceived benefits, challenges, and impacts on students from the perspective of community partners.  The data is then used to provide ongoing updates and changes to course-community partnerships.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research: Encouraging Healthy Activity and Nutrition in Childcare (ENHANCE) is a collaborative, participatory research project that examines obesity prevention opportunities in child care environments.  Graduate and undergraduate students at WSU Vancouver have been involved in project development and research including the evaluation of child care environments, the collection of child BMI data, child interviews, literature review, curriculum development, and data entry. Three students used ENHANCE data to present a research poster at the WSUV research showcase.  Student Leadership: Educational Administration 489, Leadership and Service, takes a theory to practice approach to leadership development. A service learning group project is designed to enhance leadership between classroom discussions and community learning.  The intent of this project is designed to empower students as learners, achievers, and leaders, while contributing to the university's engagement with the local community.  The past three student body presidents have taken this course.  Internships: The Human Development Department Internship is a work and reflection experience, supervised by an on-site mentor and a WSU faculty member. Students select from over 1000 specific sites in the Pacific Northwest, and others nationally and internationally. Sites are with private organizations, businesses, and government agencies. Students complete interviews for positions and after selection, develop individualized learning plans based on agencies' needs and students' skills and interests.  Study Abroad: One example among many faculty-led study abroad experiences available at WSU is Speech and Hearing Sciences 490, which provides students with a spring break experience in China to engage in a service learning project.  In this ten-day trip, students and faculty train orphanage and rehabilitation workers on the basics of feeding and swallowing, hearing, and early language stimulation.

		Core Courses: Off

		First Year Sequence: On

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Community engagement has been integrated across the curriculum in ten academic colleges and all four campuses of WSU.  At WSU Pullman, the 15-year old Service Learning Program has worked with faculty and departments across the university to strategically integrate service learning within curriculum.  In several departments, e.g. sociology, service learning courses can be found at both the entry level to the major and at the senior capstone level.  Engineering departments also offer capstone design courses where interdisciplinary student teams are assigned community-based design projects. Projects are proposed and funded by industry and mentored by industry representatives, with final projects reviewed and critiqued by industry teams.  Technology developed is often transferred to the industry sponsor.  At WSU Spokane, community engagement is incorporated into all facets of academic program development and delivery.  WSU Spokane collaborates with service and outreach units that enrich the community, improve the quality of K–12 education, and foster partnerships with business, medical, and health industries.  Students participate in activities that bridge the classroom and the real world through service learning, internships, and clinical experiences.  WSU Vancouver has incorporated community engagement within the General Education program. Undergraduate students study and explore the concept of change across many disciplines and from multiple perspectives using the local environment, culture, and society as a context in which to appreciate issues of global concern.  Recently, WSU Vancouver received grant monies to develop a Vancouver Civic Engagement Center and is looking forward to expanding opportunities for students.  Such a center is considered an essential step toward long-range goals in the areas of engagement, diversity, and retention.  WSU Tri-Cities seeks to involve all members of each freshman class in service learning projects. The goal is for the students to gain community knowledge, learn civic responsibility and grow in self-awareness.

		IIA4_txt: Dr. Bob Scarfo, Landscape Architecture, organized and hosted a regional forum, Building Improved Community-University Partnerships, focused on measuring the impact of service learning on community development.  Dr. Ella Inglebret, Speech and Hearing Sciences, has published and presented frequently from an integrated teaching, research, and engagement focus.  For example she presented in April 2007 to the Native American Research and Outreach Expo at WSU on Culturally responsive intervention for American Indian children: A service learning project.  Within the College of Business Department of Accounting, faculty have worked with the State of Washington Department of Revenue to design effective tax compliance strategies, and with the Washington Society of CPAs to teach professional education courses. The research of Professor Debbie Sanders directly increased tax collections by millions of dollars in the state of Washington.Dr. Christine Oakley, Sociology, works with the Horizons Project partnership, a poverty reduction program facilitated by WSU Extension.  Sociology students have been involved in many aspects of the project and Dr. Oakley has presented this work at the WSU Academic Showcase and at the regional Continuums of Service Conference.Dr. Nancy Swanger, Hospitality Business Management, published an article, “Service Learning Projects for Extra Credit” about her experience incorporating service learning into the curriculum of Introduction to Hospitality (HD181).  The article was published in Hospitality with a Heart, one of 21 volumes in a disciplinary series published by the American Association of Higher Education and Campus Compact.Dr. Kim Kidwell, College of Agriculture, Human, and Natural Resource Sciences, has begun offering workshops in experiential learning as a result of her curricular experiences with service learning.  The first in the series, Supporting Instructors with Student Engagement:  Drawing Students into Learning Opportunities, was oversubscribed by faculty within that college.
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		IIB1_txt: The WSU College of Education offers the High School Equivalency Program, a comprehensive residential program of instruction that enables seasonal and migrant farm workers and their dependents to obtain high school equivalency certificates.  The program provides preparation for continuing post-secondary education and employment in and outside the field of agriculture, training in making responsible choices for self-direction, and development of essential interpersonal and communication skills. Additionally, the program incorporates WSU students as volunteer tutors.WSU Extension supports the outreach of the university through a comprehensive educational support unit that provides statewide video conferencing and distance education. WSU Extension manages nine learning centers that provide formal distance education and on-site formal and informal educational activities.  These sites also counsel prospective students about academic offerings, financial aid, and other issues related to attending WSU. Additionally, WSU Extension offers numerous non-credit courses and training sessions statewide including many that carry continuing education units.The Center for Distance and Professional Education provides leadership for academic outreach activities at Washington State University through its two partner units.   Distance Degree Programs was established in 1992 with a single degree offering in social sciences.  It works with WSU academic departments to add new, high-demand degrees, such as the recently introduced bachelor of arts in business administration with a concentration in entrepreneurship.  Currently, nine undergraduate and two graduate majors, plus a number of certificate programs, are offered online. The Professional Education unit creates opportunities to disseminate WSU research that addresses issues of societal importance. Professional Education accomplishes this by coordinating academic conferences, workshops and seminars for professionals in a variety of fields.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular student service:  (1) Business students at WSU have teamed with social service organizations and alumni to create the Cougar Closet, an outreach program offering career preparation services and professional clothing for community members looking to re-enter the workforce.  (2) Eco Adventures is a collaborative wellbeing program that combines outdoor adventure with environmental stewardship and restoration projects, including an annual spring break trip to California’s Death Valley to work in the wilderness in partnership with Friends of the Inyo.  (3) Greek Week, an annual event supporting community organizations through service and philanthropic activities, raised $17,000 for the Whitman County Humane Society in 2008.Work study student placements: During the 07-08 year, 57 WSU students system wide were employed by 38 off-campus employers.  The Center for Civic Engagement hires an additional 20 to 25 work study students annually to facilitate WSU student-community engagement.Cultural offerings: All cultural events held on campus are open to the public.  The university performing arts center presents a wide range of programming attractive to children and families, and the campus art museum brings up to 2000 K-12 students into the museum annually.Athletic offerings: All sporting events are open to the public.  Additionally, sport camps involve hundreds of youth each year.Library services: WSU is part of a community reading program, Everybody Reads, which encompasses the Palouse region.Technology: Center to Bridge the Digital Divide is an outreach organization founded by WSU Extension in 2001 to help underserved populations improve their quality of life using information technology. Faculty consultation: The Center for Sustaining Agriculture and Natural Resources is a university center developing innovative solutions to complex issues around sustainable agriculture and natural resource management.   It works with local communities to foster approaches that are economically viable, environmentally sound, and socially responsive.

		IIB4a_txt: WSU and its colleges, departments, and programs promote mutuality and reciprocity in an engagement framework that is two-directional. Efforts in this arena have recently been strengthened with the appointment of a Vice President for Economic Development and Extension.  Two examples follow.  Several areas of research emphasis have been developed within the College of Engineering and Architecture to respond to specific industry needs. Among them are the Wood Materials and Engineering Laboratory (WMEL) and two NSF Industry/ University Cooperative Research Centers—the Power System Engineering Research Center and the Center for the Design of Analog /Digital Integrated Circuits.  Research performed by each of the above organizations is considered “applied research,” with the research paid for by industry on topics selected by them. The results of the research have direct economic impact through the growth and success of the participating companies.  For example, the WMEL is an international leader in the rapidly growing area of wood plastic composites. As a result, the state of Washington has more major WPC manufacturers/distributors than any other state in the U.S. Over 40% of the WPC produced in North America use formulations developed by the laboratory.  WSU’s wheat breeding program partners with western growers to produce wheat that is highly adapted to a broad range of production zones in Washington, Oregon, southern Idaho and northern California. WSU and the WSU Research Foundation have agreed to offer the Washington Wheat Commission, or a Commission-affiliated corporation, the first right to negotiate a worldwide, exclusive license to any new wheat varieties developed by university researchers where Commission funding has been used during the development process.

		IIB4b_txt: The majority of projects and collaborations between WSU and community partners contain some form of feedback and/or assessment. Extension faculty and staff, the Center for Civic Engagement and other Center advisory groups all have as a component of their engagement an opportunity for both parties—those representing the institution and those representing the community—to provide input that will help to ensure stakeholder satisfaction and ongoing improvement for future programs and partnerships. These mechanisms take the form of structured questionnaires, surveys, and studies, as well as more informal analyses in the form of dialogue, shared observation, and email correspondence. In whatever form the feedback is given, it is considered an essential element of collaborative partnership and used to make positive change in identified areas. 

		IIB5_txt: WSU faculty are committed to sharing their scholarship in a variety of ways.    Dr. Nicholas Lovrich, Political  Science, Michael Gaffney, Division of Governmental Studies & Services, Dr. Clay Mosher, Sociology, WSU Vancouver, Dr. Travis Pratt, Criminal Justice & Dr. Mitchell Pickerill, Political Science, collaborated on an extensive research project, Racial Profiling in Washington  State, in partnership with the Washington State Patrol.  As a result of this work, the group has been nominated for a Law Enforcement Research Award.  Dr. John Reganold & Dr. David Huggins, Crop and Soil Science, recently published a Scientific American article: No-Till: How Farmers Are Saving the Soil by Parking Their Plows.Dr.Tariq Akmal, Dr. Ed Helmstetter, Dr. Gerald Maring, Dr. Muriel Oaks, Dr. Michael Pavel, and Dr. Dawn Shinew, College of Education, were jointly awarded a Title II Teacher Quality Enhancement grant: Collaboration for Teacher Education Accountable for Children with High-Needs (CO-TEACH).  Dr. Rafi Samizay, Architecture, has recently led a collaborative project supported by US AID.  The goal of Building Justice in Afghanistan was to support justice reform through revision of existing laws, development of new laws, building public awareness of the legal system, and reconstruction of justice facilities.  Dr. Kathleen Rodgers, professor of human development, has worked with community health and youth organizations to assist in assessing youth needs, risks, and factors in family, school, peer and community contexts that affect positive development. Recent articles by Dr. Rodgers and colleagues appear in the Journal of Marriage and Family, Marriage and Family Review, and Adolescent and Family Health. Dr. Bill Gillis, Agricultural Economics and Rural Sociology, Center to Bridge the Digital Divide, presented Building Capacity for Digital Innovation in Developing Countries, at the W3C Workshop on the Mobile Web in Developing Countries in Bangalore, India, December 2006. 

		III1_txt: II.  Categories of Community Engagement, 1(e):  “How many students participated in Service Learning courses in the most recent academic year?  What percentage of students?”: The 2006-07 statistics referenced earlier in the document require some clarification.  “Courses” represent discrete courses by code/title and not number of sections.  For example, one course was offered during this time frame via 12 discrete sections, with different instructors and classes.  Also, these courses represent only those that worked with the Service Learning Program and were offered on the Pullman campus, one of four campuses of Washington State University.  Beyond the formal Service Learning Program, there is ample indication of many courses across the curriculum that incorporate community-based learning and operate independently.  Broad-based campus surveys have revealed established partnerships between faculty and community organizations that provide students with enhanced academic experiences without formal connection to the Center for Civic Engagement.  Faculty statistics are also somewhat misleading since so many gateway courses are taught by graduate student and adjunct instructors.

		III2_txt: WSU is renewing a strategy that fulfills our legacy as the state’s land grant university, but with aspiration for a new found relevancy that resonates in communities state-wide.  The branch agricultural experiment stations, long located for their fit in the ecological landscape, are now also aligned closely with specific agricultural/food sectors and demographics.  With a focus now on four major centers, the facilities specialize in terms of their regional and community fit with engagement driving the programs.   Extension offices remain contractually committed to all thirty-nine counties, but other special offices and sites are being utilized for delivery of distance education, consulting to specific sectors such as energy, or located proximate to local government as a resource.  Since 1985, we’ve created three urban campuses among communities important to regional clusters in northeast, central, and southwestern Washington.  Though programs are tailored to local need, the faculty, academic administration, and degrees conferred are from WSU as a single, locally-engaged, but state-wide institution.  Since 1999, WSU has reported accountability measures from our state-wide engagement annually to the state Higher Education Coordinating Board.  These include measures common to all public higher education institutions in the state as well as institution-specific measures tied to institution-specific missions.  WSU continues to report total expenditures in public service as a measure of our commitment to community outreach.  This same measure is included in the Office of Financial Management Agency Activity Inventory and is tracked and updated with every submission of our biennial budget request to the state.  Currently, WSU is participating in a pilot performance contract with the state of Washington and again, it includes public service expenditures as a measure of commitment to engagement. And finally, new incentives are being planned through the Provost’s office that make awards directly to faculty allowing them a mechanism to pursue engagement, both across the state and around the world.  In sum, WSU seeks to promote the best aspects of the land grant tradition but in a way that accommodates communications, transportation, education, and business for the future.  With nearly one hundred local offices across the state, we seek to be locally relevant with resources and talent that are globally knowledgeable.

		III3_txt:  Although the document reporting form appeared to be fairly straightforward when looking at it in outline form, in practice it became confusing to work with.  For example in Section B, Question 3, there were four different 3(d)’s.  With multiple people at the university engaged in providing answers to various questions, it became cumbersome when aggregating information.  There were not only multiple 3(d)’s within the same question, there were a host of 2(a)’s, 3(b)’s and so on.  If there were some way to streamline the numeration process to eliminate duplicate numbers, it would make it easier on those charged with ultimately pulling together the information.Although great care was taken in formatting the initial document, once it was transferred to the Documentation Reporting Form all italics, bolds and underlines were removed. Additionally paragraphs were often merged into one large block, which sometimes altered punctuation.  It would be helpful to know up front that the document had a mind of its own and would override italics, underlining and so on.   Less time would have been spent formatting the language into a more readable fashion, had we known that ultimately all formatting would be deleted once it moved into the reporting form.It also would have been helpful to have more guidance on the formatting of the partnership grid regarding size of cells and number of words permitted in each answer.  It was difficult to decide the range of statistics for enumerating students, faculty and funding without guidelines detailing the time frame for each of these headers.In addition, we've just discovered that one person's version of this document has the yes question check-marked on page 22, question 5, while another's view of the same document (same date stamp, same author) shows the question not checked at all.  We don't know if this is an issue with SharePoint or with the submission form.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
 


 


 20







3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The Statement of Goals that accompanies the University Mission Statement notes that the University “will contribute campus resources in partnership with other institutions and agencies to improve the educational, social, and economic development of the community.” The Vision Statement adopted in 2007 states that the University “encourages service to others” as we: “Cultivate the virtues of practical wisdom, reflective judgment, moral integrity, ethical leadership, compassionate service, and civic engagement” and “Transform communities locally and globally through University-community partnerships, service-learning, and volunteerism."

		IA2_text: Recognition for community service is part of Commencement exercises and a focus of the annual Campus Life Leadership Award ceremony.  In addition, the School of Nursing has an annual banquet to recognize students who have participated in community activities, the School of Law has an annual Public Service Showcase and Fundraiser to honor alumni and students for their service to the community, and the Provost’s Office sponsors an annual Service-Learning Symposium featuring outstanding examples of student community engagement. The Griffin B. Bell Award for Community Service recognizes students who have exemplified the true meaning of community service improving the lives of others through dedication and commitment. It is the University’s most prestigious student award. The Algernon Sydney Sullivan Award is presented to the graduating student who best exemplifies excellence in character, leadership, service to the community and a commitment to spiritual values. The Spright Dowell Leadership Award is presented to the first year student who best exemplifies excellence in leadership, community service, and scholarship. The Mercerian Leadership Award and the Papa Joe Hendricks Award are presented to students who demonstrate exceptional leadership qualities, including service to the community. The Student Organization Community Service Award is presented to the student organization on the Macon undergraduate campus that excels in providing community services. The Community Ministry Award is given annually to graduates of the School of Theology who have ministered to the community of faith at the School. Up to four graduating students in the School of Law receive the Dean’s Distinguished Service Award for commitment to community and public service.  The Edna Earle Teal Award is given annually by the School of Nursing to recognize an alumnus who has distinguished herself/himself (through nursing) in service to God and humanity.

		IA3a_text: In service-learning partnerships, community partners are surveyed and interviewed. For example, in spring of 2007, Mercer surveyed teachers and parents in the five Title I elementary schools where Mercer freshmen tutor as part of their First Year Seminar program.  89% of teachers replied “yes” when asked “Do you believe the Mercer Program is positively impacting the students at your institution.”  96% of the teachers replied “yes” to the question “Would you recommend this program in other schools.”  School principals are also interviewed extensively in assessing as well as in formulating programming. Similarly, the Mercer On Mission faculty and director conduct exit interviews with global service partners.  Student performance is assessed as well as program quality, taking special care to consider changes that will enhance the effectiveness of both.To guide Mercer’s neighborhood-based community engagement in Macon, GA, a Community Advisory Council (CAC) was formed in 1999 as an element of a Community Outreach Partnership Center (COPC) grant from HUD. Currently, the CAC is advisory to a summative evaluation of the economic and social impact of Mercer and its community partners on Central South neighborhoods and residents (funded by the John S. and James L. Knight Foundation, with a baseline report in 2002, final report in fall 2008). This evaluation has included individual interviews with 37 community and neighborhood leaders and surveys of 326 residents. 84.6% of respondents judged that Mercer had had a positive influence on their neighborhoods, the highest positive score of any of the nine agencies listed in the survey.Mercer’s TRIO programs (Upward Bound since 1968, Educational Opportunity Center since 1985) are evaluated by community participants year round.  In addition, periodic evaluation is conducted with community agencies that are TRIO partners.At the level of individual units, the schools of Medicine, Nursing, Pharmacy, Education, Theology, and Continuing and Professional Studies have dozens of clinical affiliations and community practica that require supervisor evaluations of student performance and preparation.

		IA3b_text: Data gathered in a survey of teachers at a Title I school piloting class-based vs. individual tutoring by Mercer freshmen indicated mixed results.  Mercer is using this data to consider changes to the tutoring program, perhaps moving toward participation in an after-school tutoring program where tutors could work with students one-on-one vs. tutoring within the classroom in a large group setting. The Mercer On Mission faculty and director carefully weigh the feedback given during exit interviews.  The helpful insights of our service partners have generated several significant programmatic refinements, including the complete revision of the public speaking workshop that we conduct in South Africa.The perceptions of the Community Advisory Council (CAC) have been very influential in shaping the University’s neighborhood-based community engagement. For example, the decision to use Knight Foundation funding to the University to create a Community Development Corporation (CDC) that was community-based as a CHDO, rather than a University CDC, was a direct result of discussions with the CAC of the neighborhood’s perception of the University. The Beall’s Hill/Central South Evaluation will have a number of recommendations based on community perceptions, for example, “to create better linkages and coordination between neighborhood organizations and their initiatives and community partners.” These recommendations will be disseminated to over 75 community members, agencies, and Mercer faculty and administrators, as well as to the funder (Knight Foundation). Community assessment data is used as part of TRIOs summative and formative evaluation for program improvement and meeting the needs of a dynamic population.In Nursing, for example, agency feedback about the quality of the experience with clinical students is used to assess the status of the affiliation, make improvements when needed, and provide information about renewing the clinical contract.

		IA4_text: Mercer’s commitment to community engagement and service-learning is found throughout student recruitment publications, the general University Profile brochure, and on a web site that serves as a clearinghouse for the University’s community engagement initiatives. The Mercer home page has a prominent link to this community engagement web site (http://www2.mercer.edu/communityengagement/)  The community engagement web pages articulate the philosophy and ethic of service-learning at Mercer, as well as act as a clearinghouse of such information as: service-learning courses being offered in the current semester; descriptions of community partnerships; and student testimonials to the value of their service-learning experiences. The Mercer Service Scholars program (a highly selective, service-based leadership development program) is featured strongly in recruiting top students to Mercer, from Scholarship Weekend presentations to personal letters of invitation from the President of the University. Mercer On Mission (a faculty-led, summer, service-learning abroad program) benefits from a comprehensive marketing effort.  Because it is one of several programs that reflect Mercer’s distinctive character, Mercer On Mission is featured in a variety of compelling media platforms directed toward recruitment, promotion, and fundraising.  High quality brochures and DVDs tell the Mercer On Mission story to prospective students and committed stakeholders in the university.  In addition, an informative Mercer On Mission booth display attracts substantial attention at state and national conventions.  Our ever-developing web site provides a vivid, interactive introduction to Mercer On Mission, accessible by numerous links throughout the university’s web network. As a reflection of these many community engagement initiatives and a key marketing opportunity, Mercer is very pleased to be one of 81 institutions chosen to be profiled in the Princeton Review/Campus Compact publication Colleges with a Conscience.

		IA5_text:  “Service is the core of a faith-based university.” Mercer President William D. UnderwoodWhen President Underwood assumed office in 2006, he brought the concept of Mercer On Mission to the University.  To date, 98 students have, for example, helped an orphanage in Guatemala, distributed mosquito nets in Africa, and given personal hygiene kits to earthquake victims in China.  The President has raised funds for the program, so students of all incomes can participate. In 2008, President Underwood created a new position of Senior Vice Provost for Service-Learning to expand, strengthen, and more effectively coordinate the University’s various community engagement initiatives. Former President R. Kirby Godsey also promoted community engagement through his leadership.  In 1979, he worked with local community representatives to convince the Georgia Assembly to appropriate funds for a new School of Medicine to train primary care doctors to serve rural and medically underserved areas of Georgia.  The School of Medicine strongly continues this outreach.  For example, in June 2008, the Department of Community Medicine sponsored five breast health awareness seminars for low income women in eight counties in Central Georgia.  Five more seminars will be held in October 2008. A $3,105,808 National Institutes of Health grant to put diabetes prevention into African-American churches will further extend this outreach into the community.Under the leadership of President Underwood, the University is expanding its two-year clinical program in Savannah to four-year Doctor of Medicine degree, again with funding from the Georgia Legislature in order to serve medically underserved areas of Georgia.  The impact of students in the program in Savannah is already telling.  For example, in February 2008, when the Imperial Sugar Refinery exploded, Mercer Savannah students rushed to the Emergency Room at Memorial Health University Medical Center in Savannah to help with the burn victims. 

		B1_text: The Senior Vice Provost for Service-Learning has responsibility for supporting and advancing Mercer’s community engagement across eleven schools and colleges on three campuses (Macon, Atlanta, and Savannah) and four regional centers. The position was created in part to coordinate a number of strong community engagement initiatives and structures already established at Mercer. The new position is supported with the half-time services of an administrative coordinator and an administrative assistant.The Service-Learning Advisory Board (SLAB) is a University-wide board of faculty which, with the support from the Provost’s Office, is responsible for the systematic evaluation of service-learning courses and for offering service-learning workshops for faculty. SLAB has thirteen members from across the undergraduate schools.The Center for Leadership and Volunteerism was established in 2005 as part of the University’s Quality Enhancement Plan to serve as a clearinghouse for undergraduate community service and volunteerism, to support the Mercer Service Scholars (MSS) program, and to manage Mercer’s community work study students. It is staffed by the Director of the Mercer Service Scholars program and the Associate Director, with the assistance of the Director of Campus Life and with the half-time support of an administrative assistant and a graduate assistant.The Center for Law and Public Service was established in 2006 as an interdisciplinary service-learning program where, in clinical courses and in public interest practica, law students work on real cases and develop an understanding of law practice as public service.  The program also coordinates volunteer community service and pro bono legal work by law students working with undergraduate students. The Center is staffed by two faculty in the School of Law, one of whom serves as the Director, supported by a program coordinator.Mercer On Mission was established in 2006 as a unique blend of study abroad and service-learning that provides life-transforming experiences for students through academic instruction, cultural immersion, meaningful service, and spiritual reflection. These faculty-led study abroad experiences are supported through the Office of the University Minister, who is the Director of Mercer On Mission, and the Office of International Programs.The Program in Leadership and Community Service (PLS) was established in 1986 as a transdisciplinary concentration that enhances traditional liberal learning through supervised and extensive periods of public and community services. PLS enhances students’ work in diverse majors across all five residential undergraduate schools. Faculty from religion, sociology, philosophy, and psychology teach in the Program.

		B2a_Text: The University currently provides over $1 million a year through the President’s Office for downtown economic development (12 years), neighborhood revitalization (10 years), and employee down-payment assistance (12 years). Annual operating costs for service initiatives through the Provost’s Office are $122,415; salaries are $502,170.

		B2b_text: Mercer’s Upward Bound and Educational Opportunity Center Programs were funded in 2007 for $5.1 million over four years from DOE. Since 1994, Mercer in partnership with the Midstate Children’s Challenge has received $4.6 million in AmeriCorps funding.  In 2006, the School of Theology received $185,000 from the Woodruff Foundation to develop a concentration in Urban Mission. In 2000, the Lily Foundation awarded Mercer $2 million to establish the Mercer Commons for the exploration of personal vocation through service and theological reflection. Since 1999, the University has received over $2.9 million in external funding for its neighborhood-based community engagement initiatives: 1999-2006 HUD “Community Outreach Partnership Center” (afterschool programs, community capacity building, planning for community development, and public health initiative, $550,000); 2000-2008 Knight Foundation (leadership development, planning and design, neighborhood revitalization, and evaluation, $1.82 million); 2001 & 2006 Knight Program in Community Building at University of Miami (Beall’s Hill Design Charrette & Visioning Workshop, $350,000 in-kind); 2001-2005 Federal Home Loan Bank of Atlanta (24 units of affordable, owner-occupied housing, $148,125); 2001-2008 Corporation for Community and National Service (afterschool programs, $436,000). 

		B2c_text: Many student organizations raise money every year as community service. Notably, the Habitat for Humanity campus chapter has raised $40,000 a year for seven years to build a Mercer-sponsored house each year. Greek Organizations raised $46,214 in 2007-2008 for various community causes and logged over 7,000 hours of community service. Up Til Dawn raised $25,400 for St. Jude’s Children’s Hospital in Memphis, and Dance Marathon raised approximately $21,000 last year for Macon’s Children’s Hospital.Each year the University raises more than $100,000 in gifts to fund the Mercer On Mission program. In addition to securing grants from private foundations for projects such as the College Hill Corridor Project, the president is actively seeking major gifts from individuals to endow various service-learning initiatives at the University. Mercer’s recently adopted 10-year strategic plan includes an objective to raise $10 million in endowment to undergird these programs.

		B3a_text: There are four primary mechanisms at Mercer to record or track engagement with the community.(i) Student Volunteerism A Co-Curricular Transcript or CCT has been developed over the past two years and will be used starting this year as a central database for collecting information on multiple involvement criteria for every undergraduate student on the Macon campus, including service activities. This information will be collected by organizational mandated inputting and self reporting by the students. It will be maintained by the Office of Campus Life.(ii) Service-LearningIn the past, each school or college was responsible for keeping its own data on service-learning course offerings and class evaluations.  In the College of Liberal Arts, for example, service-learning courses are designated as such and tracked by Student Information Systems and the Office on Institutional Research, and the Service-Learning Advisory Board has maintained a system of student evaluations of these courses.  With the creation of the office of Senior Vice-Provost for Service-Learning, these data will now be coordinated university-wide.(iii) Student Engagement and Civic DevelopmentAs part of the Quality Enhancement Plan (QEP), the National Survey of Student Engagement (NSSE) is used to track undergraduate student participation in community-based activities and learning on a self-reporting basis. The 2008 results indicate that Mercer scored higher (at the .001 level of significance) than its peer Carnegie Institutions on the following items:(i) Participation in a service-learning project as a part of regular course work; (ii) Participation or plans to participate in community service or volunteer work prior to graduation; (iii) Institutional experiences which contributed to the community’s welfare.The Defining Issues Test (DIT) is also used to measure the impact of service-learning, leadership training, and applied ethics training on student moral development over the course of students’ academic career at Mercer. The DIT is administered to students in all eleven schools and colleges of the University. The 2008 results indicated that undergraduates on the main campus demonstrated positive movement (4.58 points) from the first year to the senior year in post conventional reasoning (a higher form of moral discernment).(iv) Campus-Community PartnershipsThe Knight evaluation of the Beall’s Hill/Central South Comprehensive Community Initiative uses surveys, community interviews, and economic and demographic analysis to measure the community impact of campus-community partnerships on this 130-block, 3,000 household neighborhood. A Baseline Evaluation report was published in 2002, a Formative Interim Evaluation report was published in 2005, and a Summative Evaluation Report will be published Fall of 2008.

		B3b_text: The database of student engagement as volunteers and leaders is used to run reports on student involvement and award yearly Campus Life Student Leadership awards. Each student has the opportunity to request a Co-Curricular Transcript from the office of Campus Life.The record of students’ and community partners’ positive embrace of service learning has led the University to make service-learning a central focus of the Quality Enhancement Plan and to set specific targets for levels of student service-learning participation and endowment support in the Ten-Year Strategic Plan. Mercer On Mission has recently received a Clinton Global Initiative award.  Twenty-five percent annual growth in student participation was a central component of the final proposal.  Careful tracking of these figures will be essential for successfully meeting the goals of the Clinton Global Initiative commitment.This data has also been used to prepare applications for recognition and funding.  In 2006, Mercer was named to The President’s Honor Roll “for extraordinary and exemplary contributions to meeting critical local and national needs through community service and service-learning.”  Other recognitions and awards include:• the Jimmy and Rosalyn Carter Campus-Community Partnership Award• a National Award of Merit from the Boys and Girls Club of America• a Charter Award from the Congress for the New Urbanism• Top 25 Good Neighbor University from the New England Board of Higher EducationData from the Beall’s Hill/Central South Evaluation has been shared very widely with community partners, with the funding agency, and within the University to identify areas of strength and weakness in the neighborhood project, critical next steps, and emerging needs and opportunities—and has resulted in significant changes of leadership, structure, and focus.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Mercer University has cultivated an extensive array of service-learning opportunities.  Mercer On Mission is a unique service-learning experience that combines six hours of academic credit, significant humanitarian service, and open ended spiritual reflection in a five week summer program in a developing country.  All students are required to keep a daily journal. Students use the language of pivotal change, transformation, and affirmation as they process the meaning of their experience.  Consistent with their journaling, students return to campus energized and eager to make a difference in their local communities.  Some students change majors; others redirect their career plans; still others express even more determination and confidence in pursuing their chosen professional aims. A second means of tracking the impact of the Mercer On Mission program on our students is through their self-reporting on a student survey conducted on the final day of the program.  Of particular importance, students rank themselves on their comfort in working with people of diverse backgrounds, on their discovery of latent personal biases and prejudices, and their capacity to affect positive social change. This evaluation mechanism indicates that our students rank exceptionally high on global awareness, appreciation for diversity, and commitment to civic responsibility. 

		B3d2_text: The Mercer Commons has been an intentional catalyst for faculty development and community engagement since its founding in 2000.  Twenty-five Commons Faculty Fellows have sponsored and participated in two powerful series of symposia. The Beloved Community Symposium annually brings the university and the community together to share the dream and work of racial reconciliation.  The Beloved Community Symposium features nationally prominent speakers, in addition to plenary sessions, various workshops, and study groups who discuss practical means of achieving racial reconciliation in our community.  The Commons also sponsors an annual symposium on “Professionalism and the Professions.”  Inspired by the work of William Sullivan and his colleagues at the Carnegie Foundation, the symposium creates a dialogue between faculty teams from across the University to explore the civic dimensions of the professions and the virtues of practice that must undergird the professional commitment to the common good. William Sullivan and his recent book, Work and Integrity, launched the first of these symposia for Mercer. Sixty faculty have participated from eleven schools and colleges. The Commons also sponsors an annual summer workshop that has introduced forty-five non-Baptist faculty members to the Baptist ethos, for which service to others and freedom of conscience and inquiry are fundamental.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: The Mid State Children’s Challenge Projects, Inc. (MCCP) was created by members of the Mercer faculty in 1987.  It was designed to create early childhood educational opportunities for underserved children in Middle Georgia, especially children with disabilities.  In 1994, the MCCP and Mercer received its first National and Community Service Program, AmeriCorps.  Since then, a total of 110 full-time and 330 part-time student members have assisted teachers and helped manage the behavioral and cognitive development of children between the ages of 3 and 12, including those with disabilities. Their service demonstrated that children with disabilities could be included in generic educational programming without reducing program quality. A total of 1,612 children have been served in a preschool program since 1994; 14% of the children had one or more developmental disabilities. Ninety percent of the preschool children served exceeded the Georgia criterion for school readiness while 25% exceeded criterion for entrance into first grade. Ninety-five percent of those served in after-school programs maintained or improved their GPA by subject by 15% or more.  Children with disabilities in the program improved in every developmental domain (language, motor, and cognitive) by 25% as assessed by professional service providers.

		B3d4_text: The Quality Enhancement Plan (QEP) is in its fourth year of implementation, with a SACS report due in 2011. The QEP aims at students’ moral and civic development through training in service-learning, leadership, and applied ethics. As part of the QEP, the Center for Leadership and Volunteerism and the Mercer Service Scholars (MSS) program were established in 2005 as primary vehicles for the QEP for undergraduates. Since then, service-learning has become a required element of the First-Year Experience and the Honors Program. Mercer on Mission was inaugurated in 2007, featuring service-learning abroad. In 2007, the College Hill Corridor Commission was formed out of the work of a service-learning class and is becoming a primary vehicle for student leadership and service-learning in the local community. Beginning July 1, 2008, Dr. Mary Alice Morgan was named Senior Vice Provost for Service-Learning. Mercer’s 2008 Ten-Year Strategic Plan and Vision and the new General Education common outcomes all highlight moral and civic development as at the core of a Mercer education. Mercer is near the tipping point for a culture of engagement, an ethos of commitment, to emerge. The key to success will be steadiness of purpose and clear advocacy at the level of the President, the Provost, and the deans. 

		b3e_text: Data from assessment of impact on students has been used to develop content for faculty development workshops (e.g., how to assess and grade service-learning in a science course), develop detailed rubrics for student reflection on service experiences (e.g., to integrate service experiences abroad and classroom content on campus in Mercer on Mission). Assessment of impact on faculty conducted by Mercer Commons, assessing the symposia on “Professionalism and the Professions,” have been instrumental in planning the follow up events on civic professionalism, moving them in the direction of identifying the specific virtues of practical wisdom as the means by which the common good shapes professional judgment in the different professions.  The surveys yielded substantial information about how successfully our faculty taught and conveyed the broad idea of professionalism to students. Data from assessment of impact on the community has been used to eliminate, modify, or develop programming and initiatives (e.g., the elimination of the Neighborhood Advocates training program as beyond the University’s competence); inform community partners of progress, opportunities, and challenges (e.g., identification of eight challenges to success of the Beall’s Hill/Central South revitalization project in the interim formative evaluation in 2005); and demonstrate the effectiveness of programs to foundations and federal agencies (e.g., the documentation of $70,222,035 in economic impact from 2001-2007 in the Beall’s Hill/Central South project). Data from the assessment of impact on the institution has been used to justify new positions in areas of greatest impact (e.g., Senior Vice Provost for Service-Learning), set levels of internal funding for continuing community initiatives (e.g., $1 million commitment to the Macon Housing Authority's  HOPE VI proposal), and establish appropriate strategic goals (e.g., achieve at least 80 percent student participation in meaningful service-learning opportunities.)

		B4_text: The 2008 Ten-Year Strategic Plan adopted by the Trustees of Mercer had three broad benchmark goals addressing community engagement: (1) Achieve at least 80 percent student participation in meaningful service-learning opportunities and obtain an endowment of at least $10 million to support service-learning programs. (2) Continue substantive contributions to community development and engage students in these efforts. Mercer intends to continue supporting neighborhood revitalization through leadership in organizations such as NewTown Macon and the Hills and Heights Development Corporation, as well as endeavors such as the College Hill Alliance. Mercer will also support revitalization through investments in new business ventures adjacent to campus that will benefit local neighborhoods. (3) Enhance undergraduate leadership opportunities. Within the next 10 years, 70 percent of Mercer undergraduates will engage in community and campus leadership development programs, internships, and activities, and a significant number of Mercer undergraduates will distinguish themselves by developing and leading their own service initiatives on or off campus.

		B5_text: The Provost’s Office sponsors faculty development workshops and makes funding available for faculty mini-grants for course development and travel to service-learning conferences. Over the previous eight years, six locally staffed, summer service-learning workshops were offered to over seventy faculty from liberal arts, engineering, education, business, continuing and professional studies, and medicine, including stipends to offer courses incorporating service-learning. Five faculty were supported with travel funds to present the results of their service-learning work. In addition, Dr. Patti Clayton from North Carolina State University offered three extended workshops for faculty on developing reflective service-learning and assessment rubrics for service-learning. Service-learning workshops were also offered by Dr. Richard Battistoni from Providence College and Dr. Laurie Worrall and Dr. Richard Meister from DePaul University. Over eight years, eleven faculty and staff who were engaged in the Beall’s Hill/Central South Partnership were supported in attending over three dozen national workshops and conferences in community development, educational partnerships, public health partnerships, and community building. Financial support and released time also enabled one staff member to complete the NeighborWorks professional certificate program, another staff member to finish a Ph.D. in urban education, one faculty member to become a Certified Health Education Specialist (CHES), and another faculty member to serve a year as a Fellow in the Knight Program in Community Building at the School of Architecture of the University of Miami.

		B6_text: Because the University’s community engagement is so heavily focused on community partnerships, community voice is integral to institutional planning. The College Hill Corridor Commission (economic and cultural development), the Beall’s Hill Development Corporation, to become the Hills and Heights Development Corporation (neighborhood revitalization), the College Hill Alliance, in the process of formation (social, educational, economic, and cultural development), NewTown Macon, Inc. (downtown revitalization), the Mid State Children’s Challenge Projects, Inc. (social and educational services), and the Georgia Children’s Museum (educational and cultural services) all have boards where governance has been shared between the University and community partners. The Volunteer Clinic (School of Medicine), Joshua’s House After-School Program (Women and Gender Studies & community work study program), Burke Elementary School tutoring project (First-Year Seminars & College of Education), and Ingram-Pye Elementary School After-School Program (community work study program) are guided by the community in partnership with the relevant departments as indicated. The University Planning Council, which helped develop the University’s Ten-Year Strategic Plan, has a community partner as a member (the Executive Director of the Boys & Girls Clubs of Central Georgia). Community input was also formative of the University’s two Community Outreach Partnership Center grants from HUD and the University’s grant from the Federal Home Loan Bank of Atlanta, with specific projects chosen in consultation with community stakeholders and strongly matched financially by community agencies.

		SD1_text: Given the prominence of service-learning and community engagement in Mercer University’s QEP, “The Engaged University,” with its focus on leadership, ethics, and community engagement; the University’s Vision Statement and 10-Year Strategic Plan, which call for “Mercer to engage students in challenging, holistic, and transformational learning . . . to cultivate the virtues of practical wisdom, reflective judgment, moral integrity, ethical leadership, compassionate service, and civic engagement. . . . and to transform communities locally and globally through University-community partnerships, service-learning, and volunteerism”; the visibility of the many University-community partnerships in Macon and Atlanta; and the showcasing of “Community Engagement” on the homepage of the University, the University has not seen it as necessary to formalize community engagement in our faculty search/recruitment policies.  Rather, it is the informal practice of the schools and colleges to foreground the commitment to service-learning and community engagement in the interview process and to let prospective hires know how integral these activities are to the identity and mission of the University.  Because part of the mission of the College of Continuing and Professional Studies (CCPS) is "to offer lifelong learning opportunities for adults who seek leadership roles in their communities," CCPS seeks to recruit and retain faculty members who demonstrate commitment and service to the community. In cases where faculty members are hired to develop service-learning programming—as in the Law and Public Service Program or the Program in Leadership and Community Service—faculty with this area of expertise are specifically sought out.  Service-learning is one of the major topics discussed in University-wide faculty meetings and is part of new faculty orientations.

		SD2a_text: The Boyer model of recognizing the distinctions between the scholarship of discovery, integration, application, and teaching is widely acknowledged throughout the University, and faculty scholarship of community engagement is rewarded.  In the School of Education, for example, scholarship generated about or from service-learning activities or community partnerships are expected as part of the normal progress toward tenure and promotion.  In the School of Theology, civic involvement and service to the community are explicit portions of the faculty annual report, and priority is given to retaining faculty members who can both teach in and interact with area churches and in key programs such as the Master of Divinity with Concentration in Urban Mission.  All faculty in the College of Pharmacy have responsibilities in the area of service as part of their workload and are evaluated in that work.  The tenure and promotion policies of the College of Continuing and Professional Studies explicitly recognize the value of  engaged scholarship.

		SD2b1_text: How such scholarship is classified depends upon the nature of the scholarship.  For example, in the College of Pharmacy and Health Sciences, presentations or publications generating numerical data based on community-based research are generally designated as the scholarship of discovery or research.  A faculty development seminar on service-learning in the College of Liberal Arts would fall under the scholarship of teaching.  Faculty normally self-identify the nature of their scholarship, and these activities are considered accordingly by promotion and tenure committees.

		SD2b2_text: Limit to 200 words

		SD3_text: Student service organizations are entirely student-governed and operated; the required faculty advisers serve as consultants and administrative liaisons. Every stage of each organization’s operation, from planning and policy-making to fundraising and implementation, is directed by student leaders, e.g., Habitat for Humanity, Up Til Dawn, Black Law Student Association, and the Academy of Student Pharmacists (ASP). Among chapters at the 89 pharmacy schools in the country, Mercer's chapter of ASP has received for six years the highest award presented by the American Pharmaceutical Association, recognized for being the most outstanding chapter in the nation, based on competition for numerous service and academic projects performed by these students. Several individual students, who became involved with neighborhood revitalization through service-learning classes, have emerged to play very significant leadership roles in community engagement, serving on the board of organizations like CORE Neighborhood Revitalization, Inc. and the College Hill Corridor Commission. Notably, four service-learning students in a Senior Capstone class in 2006 conceived a plan for reconnecting Mercer with downtown Macon, developed it in consultation with national authorities, and convinced the Chamber of Commerce, NewTown Macon, the Mayor’s Office, and the President of Mercer to create a permanent College Hill Corridor Commission to implement it (see their proposal at http://www.collegehillcorridor.com/images/stories/Studies/college_hill_revisited_low_resolution.pdf.) In 2008, this student-initiated community engagement project received a $250,000 planning grant from the Knight Foundation.

		SD5_text: The University Planning Council, with faculty and staff representation and chaired by a faculty member, created the University Vision Statement and draft of the Ten-Year Strategic Plan with their goals for community engagement at Mercer, including service-learning and community and economic development goals. The Quality Enhancement Plan (QEP), with its service-learning strategy, was also developed by the University Planning Council. The implementation of the QEP is overseen by the QEP Advisory Council, chaired by the Senior Vice Provost. Individual faculty members of the QEP Advisory Council are responsible for budget management for the service-learning, ethics, and leadership initiatives within the QEP. The Service Learning Advisory Board (SLAB) is chaired by the Senior Vice Provost for Service-Learning and is made up of faculty from several schools and colleges committed to service-learning as a pedagogy. SLAB advocates for service-learning with faculty and administration. Over the past two years, SLAB has presented a Service-Learning Showcase, prepared a Service-Learning White Paper, hosted a Service-Learning Summit, and designed the service-learning pages of the Community Engagement web site.

		SD4_text: Service-learning classes in the College of Liberal Arts are designated with a “v” on registration materials and on transcripts. The Co-Curricular Transcript is an optional portfolio record of students’ leadership and community engagement activities, recorded through the Office of Campus Life and available to students as an official record on demand.

		IIA1a_txt: The process is different for different units within the University.  In the College of Liberal Arts (CLA), service-learning courses are designated in the published course schedule and on record with the Registrar as “v” courses.  The College Catalog indicates that any course section might be offered with a service-learning component and that these sections will be clearly labeled. Certain courses not specially designated are nevertheless service-learning courses by the nature of their course description and program affiliation.  For example, all sections of courses in the “Program in Leadership and Community Service” are service-learning courses, as are all sections of the “First Year Seminar—Experiential” (FYS-X), in which students tutor in Title I elementary schools.  This is the case for courses in other undergraduate and graduate schools within the University.  For example, in the Law School, all courses associated with the “Law and Public Service Program” are, by definition, service-learning courses.In addition, in CLA, any faculty member may add service-learning to a course by requiring co-enrollment in an SRV 199 section (1 hour) if the service-learning project meets the minimum commitment of three hours of service per week, as described in the College Catalog.

		IIA1b_1: 41.00000000

		IIA1b_2: 8%

		IIA1c_1: 11.00000000

		IIA1c_2: 33%

		IIa2a_txt: The goal of Mercer University’s Quality Enhancement Plan (QEP), “The Engaged University,” is to provide collaborative, interdisciplinary opportunities that nurture student moral development and enhance the climate of student engagement.  To this end, five academic units and five co-curricular programs of the University work together to foster and coordinate opportunities for service-learning and leadership training across the undergraduate units of the University.  Ten of the academic units collaborate to strengthen training in professional and applied ethics.  The QEP learning outcomes are “to increase students’ capacity for moral judgment, moral commitment, and integral moral action.” (QEP) In addition, in the recently adopted 10-Year Strategic Plan, one goal is to “Further enhance the learning environment to engage students in challenging, holistic and transformational learning.”  Specific targets have been set for achieving this outcome: “[To] achieve at least 80 percent student participation in meaningful service-learning opportunities . . . to implement an undergraduate co-curricular transcript, [and to] develop a multi-disciplinary, cross-institutional corps of faculty . . . who will 1) serve as resources for community-based projects and partnerships, and 2) perform action research.” 

		IIA1d_1: 14.00000000

		IIA1e_1: 275.00000000

		IIA1d_2: 13%

		IIA1e_2: 23%

		IIA2b_txt: In foundational courses (First Year Seminar) and within disciplines, Mercer emphasizes development of individual conscience and the call to responsible citizenship. Samples of specific learning outcomes from a variety of disciplines are: FYS 101 (Composing the Self) and FYS 102 (Engaging the World): Students will explore questions of the sources, worth, and consequences of individual identity including examination of such issues as religious identity, regional identity, race, class, and privilege.  Students will explore such issues as social justice, cross-cultural interaction, and conflict of duty and individual conscience. Women’s and Gender Studies: Students will understand the social, psychological, and economic consequences of the construction of gender and male privilege and explore ways of mitigating inequities through direct community service, activities raising public awareness, or political and legislative activism. Program in Leadership and Service: Students will demonstrate the skills necessary for effective servant leadership; meet unmet human needs in diverse communities; Masters of Public Health: Students will develop public health programs and strategies responsive to the diverse cultural values and traditions of the communities being served; and apply principles of community-based participatory research to improve health in diverse populations.

		IIA2c_txt: In CLA, students enrolled in service-learning courses are given a course evaluation that includes quantitative and qualitative responses to specific learning outcomes.  Averages of responses for Fall 2006-Spring 2008 are:1. The community participation aspect of this course helped me to see how the subject matter I learned can be used in everyday life. (67%) 2. The community participation aspect of this course showed me how I can become more involved in my community. (71%) 3. My service-learning experience convinced me that people can make a difference in their community. (67%) In addition, the University administered the National Survey of Student Engagement (NSSE).  The 2008 results indicate that Mercer scored higher (at the .001 level of significance) than its peer Carnegie Institutions on the following items: Participation in a service-learning project as a part of regular course work. Participation or plans to participation community service or volunteer work prior to graduation. Institutional experiences which contributed to the community’s welfare. Mercer also administered the Defining Issues Test (DIT), which measures skills in complex moral reasoning.   The 2008 results indicated that undergraduates on the main campus demonstrated positive movement (4.58 points) from the first year to the senior year in post conventional reasoning (a higher form of moral discernment).  

		IIA2d_txt: The PLS Program uses assessment data to refine existing curricular offerings and/or to develop new courses and service opportunities.   Assessment data was used to broaden the curriculum to include an ethics track, a Mercer on Mission track and a NGO development track.  These changes make it easier for students majoring in Engineering and Business to participate in both the PLS and Service Scholars Program. Assessment data is also used to evaluate service outcomes.  PLS now has a 15% rule which establishes a minimum for service effectiveness. For example students being tutored must improve GPA by 15%, or students working to build a ramp must complete at least 15% of the project by the end of the semester. Mercer On Mission has utilized assessment data in two ways.  First, the data has been used in refining program structures and logistics.  For example, through an end of course survey, students gave valuable insights regarding the balance of program components.  Based on their evaluations, changes have been made in scheduling to adjust the distribution of time spent in study and that spent in service.  Second, the assessment data have been employed to refine the rubric used in assessing Mercer On Mission's impact on students.  Reviewing the data retrieved from the original assessment rubric revealed several inadequacies.  An updated version of the rubric addresses those inadequacies.  

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: i) Student Research  In 2007, Political Science students presented a comprehensive recycling plan to Macon’s Mayor. The plan was the culmination of work in POLS 345, “Environmental Justice.” Students enrolled in “Eastern European Politics” researched grant funding for an orphan support organization in Moldova. Students enrolled in an Urban Economics class researched and completed much of the work needed to make a statement of economic impact for the Knight Foundation summative evaluation of Beall's Hill/South Central neighborhood, an economically underdeveloped neighborhood near the campus.ii)   Student Leadership –Mercer Service Scholars is a competitive scholarship program designed to attract highly qualified, service-minded undergraduates to Mercer to enroll in a four-year curriculum concentrating on leadership development, multicultural education, and social policy.iii)Internships/Co-ops—In the Law and Public Service program, students work on behalf of actual clients under the supervision of practicing lawyers; there is a weekly classroom component with reading assignments, class discussion, and guided reflection.iv)Study Abroad—Mercer on Mission and Honors ProgramMercer on Mission: Now in its second year, Mercer on Mission is a unique service-learning experience that combines six hours of academic credit, significant humanitarian service, and open ended spiritual reflection in a five week summer program in a developing country.  Because of the university’s commitment to the aims of this program, the students are only required to pay for their tuition; all other expenses, including international travel, food, and lodging, are covered by the university.Honors Program: Study Abroad and Service-learning tracks are requirements of the University undergraduate Honors Program.  In addition to the Honors Service Learning Seminars I and II, two international service-learning courses have been specially developed by the Honors faculty: HON 250, “Called to Care” and HON 251, “Encountering the Other.”   

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: i) Core Courses—FYS-X, the two-semester core freshman course, requires tutoring in Title I elementary schools.ii) First Year Sequence—UNV 101, required of all students not enrolled in FYS-X, incorporates community service through a “Lights On After-School” program.iii) In the Majors—The Program in Leadership and Community Service is a 12-course trans-disciplinary major designed to strengthen inclusive human communities, promote intercultural literacy, and bridge the gap between traditional disciplines, the liberal arts, and community service.  Courses in the major include such topics as “Justice, Equality, and the Challenge of Disability” and “Program Analysis of Service Systems,” in which students examine agencies' efficiency, cost effectiveness, model coherence, age appropriate programming, and program logic models.iv) Graduate Studies—The “Urban Mission Concentration” in the School of Theology provides course work and internship opportunities in Atlanta focusing on such topics as “Ministry with the homeless and marginalized,” “Sex trafficking in Atlanta,” and “Ministry with persons with HIV/AIDS.”v) Capstone (Senior level project)-- In 2005-2006, students in a Senior Capstone course entitled “The Fate of the City” proposed a plan to make Macon more attractive to young professionals by connecting Mercer University and downtown Macon to create a "college town" atmosphere. With the support of the Knight Foundation, they traveled to Washington, D.C. to consult with Richard Florida (The Rise of the Creative Class). In response to their proposal, Mercer University President Bill Underwood and then Macon Mayor C. Jack Ellis formed the College Hill Corridor Commission to accomplish the primary goal of creating an attractive, safe, and well-defined retail and entertainment corridor connecting Mercer University and downtown. In the spring of 2008, Mercer and the Commission received a $250,000 planning grant from the Knight Foundation for the College Hill Corridor.

		IIA4_txt: Brown, Peter (Philosophy), “Is Community Engagement a Crucial Responsibility and Opportunity for Higher Education?” Annual Meeting of the American Association of Colleges & Universities. Washington, D.C., January 2006.Coffey, CW, Barnett CB, Miller SW, Turberville-Vega V. (Pharmacy), “Students’ Attitudes About Service-Learning: A Longitudinal Study” Journal of Pharmacy Teaching Vol. 12 No.2. 2005.Dodd, E. and Lilly, D. (Education), "Learning Within Communities: An Investigation of Community Service-Learning in Teacher Education," Action in Teacher Education Vol. 22 No. 3. 2000.Drake, Mary Ann and Jean Fallis (Interdisciplinary Studies), “'First Year Seminar': Case Study in First-Year Civic Engagement," Sound Foundation for College, Citizenship and Democracy. Ed. Martha LaBare. National Resource for the First Year Experience and Students in Transition, 2008.Floyd, Daisy Hurst (Dean of Law School) Participant in “A Life of the Mind for Practice Seminar” with the Carnegie Foundation for the Advancement of Teaching. Dean Floyd’s work is discussed in William M. Sullivan and Matthew S. Rosin, A New Agenda for Higher Education: Shaping a Life of the Mind for Practice (Jossey-Bass 2008). Floyd, Timothy (Law) “The Role of Externships in Values Clarification and the Formation of Professional Identity,” Association of American Law Schools Conference on Clinical Legal Education, New Orleans, May 2007.Harshbarger, J. Randall (Interdisciplinary Studies), “Kutana: the Swahili Concept of Encounter,” Association for Integrative Studies, Tempe, AZ, September 2007 (based on Mercer On Mission project in Kenya).Mines, Richard and Laura Lackey (Engineering), “The Impact of Rainfall on Flows and Loadings at Georgia’s Wastewater Treatment Plants,” Water, Air, and Soil Pollution, to appear. Morgan, Mary Alice (Women's and Gender Studies), Faculty-Development Workshop Leader, “Theory-Practice Learning Symposium,” Georgia College & State University, March 2008.
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		IIB1_txt: Mercer's Educational Opportunity Center (EOC) was established in 1985 to assist adults with GED training and applying to college. Annually, 120 students in the First-Year Seminars tutor in two Title I elementary schools; 20 community work study students tutor in two after school programs serving children on public assistance.  Budding Authors and Math Wizards (Atlanta and Macon), the Macon Children’s Choir (which toured Europe this summer), and the GrandKids Arts Education Series (8,000 children annually) are University-sponsored opportunities for Georgia children to experience the arts and explore their talents. Senior University in Atlanta offers retirees the chance to take up to four noncredit courses a quarter in nine areas of interest. Since 1979, the Executive Forum has brought some of the nation’s leading business and political  speakers to address business leaders in Macon and Atlanta.  Annually, Mercer hosts the Beloved Community Symposium, which brings together over 200 community and university members in a joint effort to promote racial reconciliation.  On September 11 – 12, 2008, Mercer University will be hosting A National Summit on Torture, an inter-faith dialogue pertaining to the ethical and religious issues surrounding torture.  In March 2009, Mercer University will host an Anti-Sex Trafficking Conference featuring nationally and internationally prominent speakers. Mercer faculty and students have offered evaluation support for HOPE VI and other revitalization projects, PASS program analysis for a number of social service agencies, and assessment for 13 DOE-funded after school sites. The College of Continuing and Professional Studies conducts training programs for state agencies in leadership development and substance abuse counseling.  AmeriCorps members at Mercer have logged more than 48,000 service hours since 1994 and served over 66,000 children. The McAfee School of Theology annually hosts preachers from across the southeast for the Mercer Preaching Consultation.  
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		IIB2_txt: At Mercer over 120 student-led organizations integrate service activities into their respective programs (Greeks contributed over 7,000 service hours last year). Three of the campus ministries engage in local and international mission trips.  Hundreds of students have participated in these mission projects, including Hurricane Katrina disaster relief.  The Mercer Service Scholars have individual service requirements every semester, as well as a joint service project, such as, Rebuilding Together. In addition to tutoring in after school programs, community work study students serve as interns for a number of community nonprofits, including Education First, Boys and Girls Clubs, Adopt a Role Model, Habitat for Humanity, and Bibb County After School Program. In addition to numerous music and theater performances and art exhibits, the University operates the Grand Opera House, a restored downtown performance venue that hosts touring Broadway shows and is home to the Macon Symphony Orchestra.  Mercer is the only private university in Georgia that participates in NCAA Division I athletics. The Mercer University Libraries have an open door policy and provide free public access to government publications at the Law and Tarver Libraries. Used computer systems are donated to the Macon Housing Authority. Upward Bound and Passport Camps students and others have access to Mercer’s Information Technology computer lab and network resources as well as our support services (over 250 hours of support services to these groups this past summer.) Mercer hosts a Georgia Public Broadcasting radio station, WMUM 97.7 FM. Many faculty consult professionally with nonprofits. For example, business faculty did the market research for the Chamber of Commerce “Discover Macon” campaign. An engineering senior design team produced a performance evaluation system for the Macon Housing Authority. Med School faculty shaped a successful community application for a Federally Qualified Health Center in Bibb County.

		IIB4a_txt: Several of Mercer’s featured partnerships require the commitment of significant University resources, and have some degree of shared decision-making or planning. Such “Level Four: Joint Project Development” partnerships are slow to evolve and difficult to sustain. Their success depends on strong and frequent communication and mutuality when it comes to contributing resources. Mercer and its partners have been intentional and reflective about making these premier partnerships work, using local and national resources.  In 2005, in preparation for the Wingspread Conference on “Exemplary Campus-Community Partnerships” sponsored by Campus Compact and the Knight Foundation, Edward Zlotkowski visited Mercer’s campus for two days to interview faculty, staff, and community partners about Mercer’s campus-community partnerships. As a requirement of that visit, the Executive Director of the Macon Housing Authority and the Director of the Mercer Center for Community Engagement prepared an analysis of four of our exemplary neighborhood-based campus-community partnership endeavors. They concluded, “Perhaps most importantly, genuine buy-in and ownership by important stakeholders is often the key to success or failure for ambitious partnership projects.” Macon was subsequently selected for the follow-on Wingspread Conference sponsored by Community-Campus Partnerships for Health and published as Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out! The most effective means of assuring this degree of mutuality is shared governance of the partnership, which is found in the Beall’s Hill/Central South, College Hill Corridor, NewTown, and Volunteer Clinic. Other partnerships are contractual relationships between the University and its community partners with mutual responsibilities carefully negotiated at the highest level, including the Georgia Cancer Coalition and the Center for Health Care and Education.  In all Mercer partnerships, including service-learning relationships, reciprocity is stressed as a core value.

		IIB4b_txt: Formal assessment of the University’s most substantial and comprehensive partnership, the Beall’s Hill/Central South Project, conducted by the University for the partnership, has provided in-depth feedback to both the institution and its community partners on a recurrent basis. Annual and semi-annual reports to funding agencies, including the Knight Foundation (Beall’s Hill/Central South Project and College Hill Corridor Project) and the U.S. Department of Housing and Urban Development (Community Outreach Partnership Centers), have been shared with community partners as well. The Knight Foundation closeout report of 2005 documented results in housing, home ownership, community building, and leadership training, for example, and analyzed the performance of the University, the city, the housing authority, resident associations, and nonprofit partners in the Project. Informal feedback mechanisms are also important for some of the partnerships. Partners in Mercer’s neighborhood-based projects meet monthly to raise issues, solve problems, and report on progress. These meetings have continued since 2000 and include nonprofits, residents, developers, city and county representatives, and University representatives. Four of Mercer’s featured partnerships have shared governance and frequent exchange about progress and challenges to progress. The President of the University, William D. Underwood, personally serves on two of these partnership boards (Beall’s Hill/Central South and NewTown) as vice-chair and actively directs University resources to these projects in accord with mutual decision making. 

		IIB5_txt: Brown, P. (2002, 2006). Senior Capstone 451 “The Fate of the City.” A service-learning course focused on Memphis, Charleston, and Macon as case studies in urban decline and renewal.Byron, C., et. al. (2008). “Quantitative Analysis  of Litter Composition in an Historic Macon Neighborhood Undergoing Revitalization.” Georgia Journal of Science. Datillo, J. (2001). “The Lived Experience of Nursing Students Working with Chronically Ill Children at Summer Camp.” Sigma Theta Tau International Biennial Conference. Indianapolis, IN.Eveland, V. (2002). “Marketing Affordable Housing.” Technical Report submitted to the City of Macon and the Macon Housing Authority. Macon, GA.Gerwig-Moore, S., Floyd, T., & Scherr, A. (2008). “Social Justice and Externships: Accident, Oxymoron, or the Right Stuff?” Association of American Law Schools Conference on Clinical Legal Education. Tucson, AZ.Rose, S., & Marzo, K. (1999). “The Impact of Student Mobility and Homelessness on Academic Achievement.” Research Report submitted in partial fulfillment of the degree Masters of Education, Macon, GA.Turner, N. & Chen, H. (2008) “Evaluating the Processes and Outcomes of a Community-Based Program to Reduce Exposure to Secondhand Smoke Among Low-Income Residents.” Nicotine & Tobacco Research.Winston, F. (2006). “Evaluation of the Macon HOPE VI Project.” Evaluation Report submitted to the U.S. Department of Housing and Urban Development.

		III1_txt: From II. Curricular Engagement, 1, b-e.Service-learning has been well integrated into the mission and pedagogy of all schools and colleges within Mercer University.  Since the form does not allow us to report figures school by school, we have chosen to report data for undergraduate education in the College of Liberal Arts.

		III2_txt: As important as the quantitative data we have provided about the scope and depth of service-learning and community engagement at Mercer University are students’ qualitative assessments of the value of their service-learning experiences.  Below you will find quotations from students’ journals and reflections on the powerful ways that service-learning has transformed their understanding of their relationship to the human community, their sense of self, and, in some cases, their career aspirations.“Tutoring [in my First Year Seminar course] opened my eyes to the world around me and showed me that poverty exists only a few streets away from where I live.  It was heartbreaking to learn that children in the United States still worry about whether or not they will live to see the age of sixteen.  This service opportunity gave me a chance to meet children who seemed so similar to me, and yet they were facing obstacles that never crossed my mind as child.”"I would say that my work with Peter Brown's [Senior Capstone] service-learning course truly changed my life. Working towards the formation of the College Hill Corridor Commission helped me to find my vocation. It was because of my work, and the inspiration from Peter, and the response from President Underwood and the Macon Community that my worldview changed. I now know that people can really make a difference towards something they love."-Alex Morrison, '07 University of Georgia Master of Public Administration student, class of 2010 “I am now interested in medical missions, which totally changes the plans I had for my life after graduation….  I realize that one person truly CAN make a difference in the world and in other’s lives.  Thank you for the trip of a lifetime!” (Mercer On Mission student, Kenya trip) “Through my [Women’s and Gender Studies] service-learning project at the AIDS Diversity House, I learned so much that I had forgotten about the joy of serving others.  My sense of community has changed to include the women of Diversity House and women like them.  On campus, it is easy to go weeks without seeing a single person in need except for the occasional homeless person at a gas station.  This is not the world in which I want to live.  The women of Diversity House opened my eyes to what a challenge these women really have.  They are separated from their families; they have to wake up each day reaching and searching for the positive--they are living with AIDS, not dying from AIDS.  I believe it is important when doing Women’s Studies to keep in mind that women are not statistics or case studies.  They are people with faces and lives, and we owe it to them to use what we learn for their benefit.”Allison Byars ‘07

		III3_txt: This has been a great exercise for us. It is our most comprehensive and analytical look to date at Mercer's community engagement, and it has helped us to identify our areas of greatest strength as well as areas we need to strengthen.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
 
  


 16







 
6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 


 
 


 31







2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38





		The Carnegie Elective Classification 

		for Community Engagement

		Introduction

		I.  Foundational Indicators 

		A. Institutional Identity and Culture

		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)

		II.  Categories of Community Engagement



		A. Curricular Engagement

		b. Has community engagement been integrated with curriculum on an 

		institution-wide level?

		B. Outreach and Partnerships

		III.  Wrap-Up









2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1
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			3


			4


			5


			6


			7


			8


			9


			10


			11
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Title:    Assistant Vice Chancellor for Undergraduate Studies

		email:    burton@email.wcu.edu

		City:    Cullowhee

		State:    North Carolina

		Institution:    Western Carolina University

		president:    Dr. John W. Bardo, Chancellor

		address:    501 H. F. Robinson Administration Building   Western Carolina University   Cullowhee, NC  28723

		Phone:    (828) 227-3019

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Limit to 100 wordsWCU's mission was approved by the WCU Board of Trustees on June 2, 2006.Western Carolina University creates engaged learning opportunities that incorporate teaching, research and service through residential, distance education and international experiences. The university focuses its academic programs, educational outreach, research and creative activities, and cultural opportunities to improve individual lives and enhance economic and community development in the region, state and nation. 

		IA2_text: In 2007 the University of North Carolina established an Award for Excellence in Public Service “to recognize sustained, distinguished, and superb achievement in university public service and outreach, and contributions to improving the quality of life of the citizens of North Carolina."  UNC also has initiated a major statewide effort to identify the challenges facing our state and “ways to meet these needs through programs and curricula, scholarship and research efforts and public service engagement. ” The Center for Service Learning’s annual Symposium on Service Learning and Civic Engagement (servicelearning.wcu.edu/symposium), features a nationally recognized civic engagement expert and offers other presentations on best practices in service learning and community and civic engagement.  It attracts participants from more than seven states and local and regional community partners. The Chancellor’s Meritorious Award for Engaged Teaching ($1,000 to base salary) is presented annually to 25 faculty members. The award recognizes community engagement as a pedagogical strategy and supports Western’s increasing emphasis on fostering engaged teaching and integrated learning, a key element of the recently adopted Quality Enhancement Plan. Selection is based on faculty integration of engaged scholarship into their teaching. The Center for Service Learning’s Annual Awards Ceremony recognizes faculty, staff, students, and community partners for their community service contributions and service-learning achievements (http://www.wcu.edu/9829.asp). Award categories include Community Service (Individual and/or Organization), Outstanding Achievement (Students), Outstanding Achievement: individually in Teaching, Research, Service, Partnership, and “Leading Light” (academic department for exemplary integration of service learning into the curriculum, or a community partner/organization for engagement with the university). WCU developed a Web site in 2007 (http://www.wcu.edu/engagement) to recognize and celebrate our emphasis on community engagement.

		IA3a_text: The Strategic Planning Committee conducts extensive external (and internal) scans of WCU including the community's perception of our engagement every two years as part of the strategic planning process. Research associates from the Institute for the Economy and the Future administer community surveys to gauge community perception of WCU at least once every five years, frequently more often.  The exhaustive process of developing an institutional brand and a Millennial campus generates important feedback from community members from the surveys administered; these surveys are an important part of our institution's assessment process.  Since his installation as Chancellor in 1995, Dr. Bardo has conducted regular roundtable visits in western North Carolina,  meeting with community leaders, educators, business leaders, health professionals and residents to discuss their perceptions of the university, to assess WCU’s impact on our communities, and to discuss issues of mutual interest to the community and the university. WCU, in conjunction with the University of North Carolina, has just completed an exhaustive study of the relationship between the university and the residents of the state: the UNC Tomorrow study.  UNC conducted needs assessments based on community engagement and relationships, and developed a comprehensive plan comprised of seven major categories of focus for the University of North Carolina. WCU has created a campus-specific plan including institutional action and focus based on the community feedback. The plan corresponds to the UNC Tomorrow initiatives and explicitly address institutional engagement with local and regional communities (http://www.wcu.edu/6264.asp).Educational Outreach has conducted a number of regional educational assessments that focus on regional trends and educational needs and interests. The assessments have been coordinated with community colleges that offer a number of programs in collaboration with the university. The assessment strategy includes an invitation to community laypersons and leaders to a general information session followed by focus group sessions of individuals identified by the initial group of leaders. Following focus group interviews, information is compiled and analyzed to determine direction and plans for new programs, initiatives, or other action. These may include degree completion programs, post-baccalaureate degrees and certificates, continuing education interests, customized learning, non-credit professional education, service learning opportunities and research opportunities. The assessments are currently being aligned with the seven strategic directions outlined by the WCU-UNC Tomorrow study. 

		IA3b_text: Information gathered as part of the Chancellor’s Roundtables, the WCU-UNC Tomorrow study, IEF and branding surveys, external and internal scans, and other efforts, are used to shape institutional planning processes during meetings of the Chancellor’s Executive Council, the Provost’s Council and Council of Deans meetings, as well as at the Strategic Planning Council, college, and department/program meetings. WCU’s director of assessment creates action plans resulting from community focus groups, such as those conducted by Educational Outreach, and follow up with respective units on campus and in the community about their follow-through with identified actions and targets. For example, regional assessments completed by Educational Outreach are being used to plan extension efforts and develop a response to requests for a branch campus in a city 55 miles away from WCU. With specific reference to the possibility of establishing branch campuses, regional assessments were conducted in partnership with area community colleges. Communities were surveyed and community representatives were invited to a general information session followed by focus group sessions. Additionally, economic clusters were examined and population studies conducted to respond to the citizen-expressed need for a branch campus.  This information was then compiled and is being used to address needs identified.  Multiple advisory boards consisting of university and community members (for example, the Service Learning Advisory Board, the Eastern Band of the Cherokee Indian-WCU Task Force, the Chancellor’s Task Force on Teacher Recruitment and Retention, WCU’s Foundation Board as well as the Research and Development Board) meet routinely to develop initiatives of shared interest and needs assessments. Analysis of aggregated data result in action plans and evaluation of outcomes related to action plans. See for example, action outcomes from the EBCI-WCU Taskforce assessment http://www.wcu.edu/10184.asp. 

		IA4_text: Limit to 300 wordsRecent results from constituent surveys conducted by Stamats, a third party consultant firm hired to conduct a brand study of WCU, analysis of internal and external marketing materials and the university Web site, and focus group conversations indicate that engagement with our community, regional stewardship, and affordable academic quality are key elements of the university’s image among its key constituents.  This research supports the Office of Public Relations' on-going effort to increase public awareness of the university’s commitment to community engagement. WCU Web site (http://www.wcu.edu) imagery intentionally depicts examples of community engagement through text-supporting and stationary and rotating banner images. Examples include the WCU Engagement (http://www.wcu.edu/5179.asp) and Research (http://research.wcu.edu) Web sites. Special interest features with a community engagement focus rotate regularly through the WCU home page. Examples include business service learning students in the community (http://www.wcu.edu/302.asp) and English faculty and students blending curriculum with volunteerism (http://www.wcu.edu/6225.asp). Community engagement news releases originate on the WCU News & Events Web site (http://news.wcu.edu) and are syndicated throughout the WCU Website on college, department, program and various news pages. Academic program publications (print and electronic) explicitly include examples of faculty and students involved with community projects and representatives conducting research, in the visual and performing arts, service learning, and internships or other forms of experiential education. Web site examples include the Physical Therapy (http://pt.wcu.edu/5997.asp), and Theatre In Education (TIE) Programs (http://www.wcu.edu/4852.asp. The view book that is used for recruiting students, as well as other recruiting materials directly reflect WCU’s relationship with our community by showcasing students who are engaged in community-based research projects, service learning, and academic or career placements.

		IA5_text: In the last several years WCU Chancellor Bardo has given the keynote address at AASCU’s Research Conference, given the plenary address at the Association of University Research Parks, and spoken at the National Governors Association’s “Innovate America” Conference (among others).  All of these presentations were directed to the emerging role of university engagement in teaching, scholarship, and service.  The Chancellor makes several annual public addresses to the university community as well as publishes several editions of the Chancellor’s Update (http://www.wcu.edu/364.asp), submits annual action plans to the president of the University of North Carolina and the WCU Board of Trustees, and regularly meets with community groups to gauge WCU’s relationship with the community and discuss institutional priorities. In all of these venues, the Chancellor integrates the importance of community engagement to our current and future mission http://www.wcu.edu/chancellor/meeting/Aug2004.html; http://www.wcu.edu/chancellor/meeting/Faculty/bardo04.htm; The WCU response to the UNC Tomorrow study heavily emphasizes the role of community engagement in WCU’s future (http://www.wcu.edu/6264.asp). As part of WCU’s ongoing emphasis on community engagement, we are an active participant in several initiatives sponsored by AASCU: the American Democracy Project, the newly initiated Civic Agency Initiative (part of a national study of 14 selected institutions), and the Deliberative Polling Initiative (a network of institutions that promote democracy by voting). Participation is funded by the Provost. The Board of Trustees and faculty have endorsed the "stewards of place" model for WCU, underscoring community engagement (see III.1. Wrap-Up). In 2004, the Chancellor and Provost hosted Renewing America, a summit on community engagement with over 400 participants. In 2003, Chancellor Bardo hosted a summit on regional development with the primary focus of community engagement: Meeting Western North Carolina's Needs Through Higher Education. 

		B1_text: WCU’s division of Educational Outreach, Center for Regional Affairs, Center for Service Learning, and Institute for the Economy and the Future have specific goals to establish,  advance, and assess the institution’s relationship with our community, and in some cases, region, and State. Individually and collectively, the units have campus-wide coordinating functions related to their own mission, the mission of WCU, and community engagement. Educational Outreach’s mission is to extend WCU’s resources to the community, region, and beyond to serve learner needs and interests. The division administers academic programs in Cherokee, Asheville, and Flat Rock, NC, as well as three sites in Jamaica, W. I., and in Cali, Colombia and several hundred online and distance courses/programs. Educational Outreach is administered by a dean and associate dean, and a full complement of sixteen other full-time staff members. The Office for Regional Affairs’ (ORA) mission is to help develop and maintain a technologically skilled workforce for Western North Carolina. The office uses a collaborative approach to resolving issues affecting western North Carolina. The ORA is staffed by a director and three full-time staff members. The Center for Service Learning’s primary mission is to organize and manage a comprehensive program in collaboration with faculty, administrators, staff, students, and community partners that supports service learning principles. The Center is administered by a director and associate director, and supported by six faculty fellows, two faculty liaisons, a graduate assistant, VISTA supporter, work study student, and others. The Institute for the Economy and the Future (IEF), with nine full-time staff, conducts economic policy analysis and applied research and administers public service projects on economic and community capacity building and strategic development.  Western Carolina University is committed to utilizing integrated learning to focus student engagement on regional needs. As part of the University’s integrative learning initiative, it will create an Office of Experiential Education which will be responsible for developing and maintaining a strategic plan for public academic engagement activities including Co-ops, internships, international experiences, and service learning. Related to this effort the university is redesigning its Web presence to make information more readily available to the campus community and the public—including faculty-contact lists by area of expertise.  

		B2a_Text: Service Learning $118, 439 recurring state funds, support student/faculty community engagement; Public Policy Institute -$10,000 state recurring funds, $4,000 in Chancellor's discretionary funds, local/state policy; IEF - $702,518 state rec funds; Office for Regional Affairs - $147,770; SBTDC $76,215 state recurring, $44,079 non-recurring state funds.

		B2b_text: Numerous grants and allocations are awarded for the 2008 fiscal year; examples include:Office for Regional Affairs-$3,642,150 federal grants; $39,389 private grantsIEF-$698,588 federal grants; $284,637 private grantsSBTDC-$390,072 state grants. Other examples of specific funding include: Cherokee Leadership through the Clan System  $20,000; Qualla Financial Freedom Program  $3,800; Metamaterial-based Microwave and Optical Devices: A NC Foundry for research, design, and fabrication of next generation electromagnetic structures  $62,400; Carolina's Photonic Consortium  $177,000; Hurricane Recovery Act 2008  $101,166 Small Business & Technology Development Center   $139,539; Grass roots Science Museum  $79,268; Cherokee Language Revitalization Project (Year 3)  $199,927  Cherokee Crafts Documentation  $45,747; A Comprehensive Analysis of Equine Industry's Economic Impact in North Carolina  $108,603; NC TEACH $59,500 WCU Tobacco Prevention  $2,000; North Carolina Agricultural Mediation Program  $144,066; Exceptional Children Regional Education Consultant - EP447665  $131,628; Exceptional Children Regional Education Consultant - EP4776012  $143,101; The WCU Teacher Support Program  $58,859. Cherokee Preservation Foundation award to EBCI-WCU Task Force $10,000. 

		B2c_text: The Office of Development works with faculty and staff as well as external donors to secure private funding for institutional priorities.  This includes fund-raising for programmatic initiatives involving engagement activities with units that are appropriate matches for private giving. For example, private donors have supported the Service Learning Center’s alternative fall and spring breaks, community garden, and the purchase of a vehicle to transport students to community sites. The university’s combined campaign, initiated in the spring of 2006, is a $40 million campaign designed to broaden the educational experiences of WCU students, and to provide funds to recruit and support academically strong students.Faculty and staff contributions are earmarked to foster community engagement in the form of student scholarships. For example, a faculty member in Earth Sciences has created a scholarship in his discipline for undergraduate students’ research. Projects include the studying the feasibility of removing Dillsboro Dam, mapping the geology of the local area, examining local groundwater conditions, evaluating the restoration of Cullowhee Creek and monitoring conditions of river cane sought by members of the Eastern Band of Cherokee Indians.  Civic and/or community engagement are stipulated as eligibility criteria for more than 17 student scholarships at WCU.

		B3a_text:  - As part of their annual evaluation process, all FACULTY report on an annual basis service learning activities reflecting community engagement. Additionally, faculty participate every two years in the Delaware Study—a faculty productivity national survey, which includes items on community engagement.http://www.wcu.edu/stratplan/data.htm- WCU administers a variety of STUDENT SURVEYS (including NSSE annually), capturing the community engagement activity of the student population.http://www.wcu.edu/stratplan/surveys.htm- The CENTER FOR SERVICE LEARNING has well-established procedures for tracking the thousands of students who participate in service learning courses and community service each year.  CAREER SERVICES tracks student Co-op hours and some internship hours. (Academic departments track thousands of total hours of student internships.)   Members and staff of the WCU “Pride of the Mountains” MARCHING BAND donated, collectively, nearly 24,000 hours of community service and outreach from January 2007 August 2008.   Staff participated in outreach and adjudication activities at nearly two dozen area high schools and middle schools. WCU STUDENT ATHLETES performed over 4,500 hours of community service in 2007-08 tracked by athlete, and by sport.  Attendance and patron attitudes are tracked by the FINE AND PERFORMING ARTS CENTER.- The MOUNTAIN HERITAGE CENTER monitors general attendance to its museum, and participation in lunch-time lecture series, cultural event offerings, and a score of related public programs every year. Estimated annual number of visitors is 6,000, including approximately 1,900 area students and teachers. The Center sponsors summer day camps and organizes the annual Mountain Heritage Day, which draws an attendance of about 30,000. The Center tracks hits to its new community outreach Web site, designed to “connect Appalachian traditions and culture with the world.”  http://digitalheritage.org/- Through the auspices of the COLLEGE OF EDUCATION AND ALLIED PROFESSIONS, the university provides a wide variety of services to area public schools every year. Compiled by the School-University Teacher Education Partnership Office, involvement includes tutoring, judging and jurying, proctoring, chaperoning, conducting workshops, making presentations, health screening, academic enrichment, and consulting. These community-public school support activities involved over a thousand services, over 2,300 administrators, and over 17,000 teachers. In 2007-08 the number of students served, by college, was:  College of Education and Allied Professions (26,521); Arts and Sciences (2,875); Health and Human Sciences (3,374); College of Business (260); Auxiliary Programs (12,568); Fine and Performing Arts (3,003)—totaling over 48,000 students and over 11,000 parents.

		B3b_text: Faculty responses regarding community engagement are used to apply for grant funding and to lobby for additional state funding, make recommendations for resources to support faculty, department, and institutional community engagement, apply for awards showcasing WCU, and to contribute to program review and assessment of effectiveness. Student survey responses are disseminated widely to the university community in the form of written and public forums and the results used to highlight and implement program improvements. The data are also shared locally, regionally, and nationally with external constituents for fund-raising, research, education, accreditation, recruitment (faculty, staff and student), and modeling purposes.The centers and offices referenced above (Service Learning, Career Services, Fine and Performing Arts, and Mountain Heritage) conduct periodic surveys to assess client satisfaction, determine program needs, and/or solicit patron suggestions. Based on the feedback gathered about the teacher shortage, for instance, the Chancellor appointed a Task Force on Teacher Supply and Demand to make recommendations for increasing the number of public school teachers in the region. WCU conducts an annual scientific survey of residents who live in its core service region to gain an understanding of their interests and concerns so that the university and other partners in the region can respond appropriately.  The results of this survey are published in a dynamic electronic report, Western North Carolina Pulse.  Considered by the UNC system Vice President for Economic Development as the best report of its type in the state, he is encouraging other universities in the system to develop similar reports.  Also, in response to the UNC-Tomorrow  town meetings, WCU used the findings to construct WCU’s implementation plan.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: STUDENT APPLIED RESEARCH AND SERVICE.  The QEP’s emphasis on synthesis and engagement is a direct outcome of several systematic campus-wide assessment mechanisms: Notably the NSSE results and analysis of student learning data. One notable impact on students of the increased university focus on community engagement is the increased quantity and quality of student research on local and regional issues: • The Graduate Research Symposium highlights the mentored research of graduate students (more than 100 papers were presented at this year’s symposium), much of which addresses questions that are critical to the region, including land use, economic impact of businesses, teacher retention, sustainability, and health care.• The Honors College hosts an annual Undergraduate Research Expo in which students’ work can be categorized under four broad topics related to community engagement: 1) environment-related, 2) microbiology, 3) American Indian/Cherokee cultural studies, and 4) local/regional issues. This year, more WCU students presented at the National Conference for Undergraduate Research-NCUR than any other UNC campus and, among all universities represented, WCU was eighth nationally in terms of representation.

		B3d2_text: ENDOWED PROFESSORSHIPS RELATED TO COMMUNITY ENGAGEMENT.  The University is completing its first comprehensive campaign.  A major part of this campaign has involved obtaining funding for distinguished endowed professors.  These professorships have been focused extensively on issues related to the university’s philosophy of engagement.  For example:• There are two endowed professorships in engineering, both of which have an engagement focus.• A new endowed professorship in forensic science has been committed and will enable the university to increase its engagement with the state and region’s law enforcement community.• The endowed professorship in entrepreneurship has strongly supported WCU’s engagement with the town of Canton in rebuilding its economic base after devastating floods destroyed the center of the town.• A planned endowed professorship in public administration (commitment obtained) will focus on sustainable regional development.• An endowed professorship in musical theater is focused on enriching the region’s arts community.• Additional endowed professorships with significant community engagement activities are established in special education, educational leadership, and Cherokee language and culture (Sequoyah Professorship).

		Impact on community: On

		Impact on institution: On

		b3d3_text: HEALTH NEIGHBORHOOD. In part as a result of the recent WCU self-study for reaffirmation of regional accreditation, and reinforced by data collected from community feedback in response to the UNC Tomorrow challenge, the campus master plan has been redesigned to create a “complete academic community” that closely links education, business, social, medical and public services, and research between the university campus and the community.  The university is being redesigned into nine “neighborhoods of interest” to support engaged educational themes.  The first neighborhood, now under development, is health and aging.  At the center of the planned neighborhood is a major facility dedicated to the study of health and aging (170,000 square feet).  The ground floor of this facility is dedicated to community clinics.  The university also is negotiating with a local medical center to locate an out-patient facility in the neighborhood and seeking a partner to construct an assisted living center next to the health building.  The plan has been approved by the UNC Board of Governors and is beginning development.  At its core, the plan drives all institutional functions to be engaged with the broader community.

		B3d4_text: EXECUTIVE-LEVEL RESPONSIBILITY.  Community engagement is expected to be a core component of all academic programs under the SACS-approved Quality Enhancement Plan. Under the QEP, all departments must be involved in engaged teaching, engaged scholarship and engaged service. Therefore, there is not a separate “engagement office.”  Coordination of the activities is a primary responsibility of the Provost and the Vice Chancellor for Student Affairs. Coordination of engagement is conducted through the normal institutional organizational structure. The university also is committing significant resources to strengthen our ability to integrate engaged teaching and scholarship across all areas of the institution.  To that end, this year the university will hire a director to support development of experiential education, extended internships and Co-op placements.  The service learning program and mentored undergraduate research programs will also be linked to this office. The recent adoption of the stewards of place model by the university is a critical factor in fostering community engagement and a necessary philosophy that ties WCU to the future of the region. “Stewards of place” facilitates community-university relationships that build livable communities, social inclusion, a vibrant, innovative economy, and collaborative regional governance.

		b3e_text: While it is often difficult to measure the impact of institutional engagement on the community and on the institution, the data gathered are invaluable to further refining WCU’s mission as a regionally engaged university. A wide array of university offices, centers, and programs were established to support local and regional development in businesses, charitable enterprises, sustainable practices, technological advances, educational opportunities, the fine arts, regional crafts and history, and native language and culture.  WCU has more than 200 community partners through the Service Learning Center, all of whom collaborate with WCU faculty, staff, and students in projects of mutual benefit and reciprocity (http://servicelearning.wcu.edu/9834.asp). The Center for Service Learning has developed and administers specific assessment instruments for our community partners, for students, and for faculty, on their experiences in community engagement, the results of which are aggregated into an annual review process. Prompts such as “did your interactions with the university impact your ability to fulfill the mission of your organization?” and “I have a better understanding of my role as a citizen as a result of my service learning experience” are included on the instrument for community partners and students, respectively (http://servicelearning.wcu.edu/9839.asp). Faculty fellows for Service Learning in the colleges complete reports each semester on the number and nature of service learning and community engagement initiatives, which are presented and discussed at the Service Learning Advisory Board meetings, as well as at the faculty fellows professional development sessions. The division of Educational Outreach has conducted a series of focus groups, the results of which have formed the basis for plans for a new satellite campus in Asheville, NC, 50 miles away from the main campus in Cullowhee; an initiative with enormous impact on our region.

		B4_text: WCU’s 2006 strategic planning process resulted in our vision statement: "WCU will be a national model for student learning and engagement that embraces its responsibilities as an economically–engaged university; it will nurture an ever-enlarging knowledge community and economy in western North Carolina through its academic programs, public service and scholarship."  To encourage and protect the free and open interchange of ideas, the university strives to provide experiences that foster the development of respect toward the larger communities of which it is a part. Annual strategic plans result in budget allocations that are awarded based on institutional mission and strategic directions, including commitment to stewardship of the natural and cultural environment; responding to regional needs and opportunities; developing and supporting academic programs that respond to changing economic opportunities, technologies, and demographic trends; developing programs that involve students, faculty and community in promoting regional development; supporting programming, service, research and creative activities to respond to regional needs; expanding educational outreach through development of regional partnerships; and developing the Millennial Initiative to integrate academic programming with economic development. 

		B5_text: The Faculty Center provides individual and group support to faculty in research, teaching and service. Faculty Learning Communities (FLCs) sponsored by the Faculty Center to explore the scholarship and practice of topics related to improving instruction and research are organized by theme and have regular meeting schedules over the course of the academic year. Current topics explored in the FLCs include: civic engagement, service learning, and synthesis and integrative learning.  The Faculty Center also sponsors several readers’ roundtable events for faculty during the academic year. The following books are adopted for 2008-09: Educating for Democracy (Colby, Ehrlich, and Corngold), A Handbook of Reflective and Experiential Learning: Theory and Practice (Moon), and Creating Campus Community: In Search of Ernest Boyer’s Legacy (McDonald, ed.). During the Summer Institute of Teaching and Learning, community engagement and experiential education was one of the five themes in which faculty participated.  State employees are encouraged to spend time in the community with an allowance of 8 hours of leave granted for community involvement each year. The annual Symposium on Service Learning and Civic Engagement presents best practices and opportunities for working with community partners to establish and structure community engagement. The allocation of service learning faculty fellows (one per college) is a direct resource for faculty professional development in working with the community. Faculty fellows work one-on-one with other faculty, their classes, with entire departments and with colleges to provide support for community engagement. Faculty members have served on the Campus Compact Faculty Engagement Project with support from WCU as well as participated in a roundtable discussion and campus-wide presentation by George Mehaffy, Vice President of AASCU, on the nature of civic and community engagement for institutions of higher education. A representative from WCU attended the Engagement Academy in 2008. QEP Faculty Development Grants for $750 implemented in 2008.

		B6_text: WCU was a beneficiary of response analysis of 6,739 (non-random) surveys collected in Fall 2007 by the UNC system in conjunction with a state-wide initiative to identify community educational needs of NC citizens. Related to that initiative WCU conducted a well-attended community forum in 2007 and held several UNC Tomorrow/WCU Advisory Group meetings in early 2008.• WCU regularly conducts needs assessment surveys which provide information on current and future needs, including:o The Center for the Support of Beginning Teachers annually surveys public schools in the region.o WCU Programs in Asheville conducts needs assessments of the surrounding counties to determine desired programming.o The four subcommittees of Western’s School University Teacher Education Partnership (SUTEP) meet with public school partners each fall semester to set goals for the upcoming academic year.o WCU’s Educational Outreach Department conducts regional assessments to determine short- and long-term learning needs—most recently in the counties of Graham, Cherokee, Clay, Henderson and Rutherford.• The Chancellor conducts periodic roundtable meetings with community leaders to identify regional needs and follows up on them.• The campus receives regular input from advisory boards at the department and campus level. Faculty and administrators serve on a number of community boards and organizations in the region and at the state level.The following WCU programs or projects have advisory boards with significant external membership:Accounting; Applied Mathematics; Center for Service Learning; City of Canton Revitalization Project; Consortium for the Advancement of Research in EMS (CARE); Council for the Fine and Performing Arts; the Cullowhee Revitalization Endeavor (CuRvE); Eastern Band of the Cherokee Indian/WCU Task Force; Emergency Medical Care (EMC) Program; Geography/Geology/Natural Resource Management; Honors College Advisory Board; Local Government Training Program; Master of Public Affairs Program; Mountain Heritage Day; NC Agricultural Mediation Program; WCU Foundation.

		SD1_text: Limit to 300 wordsWCU's recent adoption of the Boyer model of scholarship affects the faculty recruitment, appointment, and evaluation or promotion processes. The Chancellor, Provost, and Council of Deans require that faculty searches emphasize the desirability and importance of faculty candidates' experience with community engagement. While the colleges have the flexibility to develop their own criteria for searches, the concepts of integrated student learning, stewards of place, and scholarship of engagement are included in all faculty advertisements and search processes. The following excerpts are taken from WCU's blanket statement, and the proposed statement for faculty searches in the College of Fine and Performing Arts, respectively."The institution has adopted the Boyer model of scholarship as a means of supporting its commitment to the stewards of place model and integrated learning.  As such, faculty are expected to practice the scholarship of engagement."“Western Carolina University recognizes the Boyer model of scholarship as a means of supporting its commitment to the stewards of place conceptual model and promotion of integrated student learning.  Faculty are expected to integrate student learning with the scholarship of engagement to enhance the cultural enrichment of the University, surrounding region, nation and world.”Additionally, several programs give priority interview consideration to faculty candidates who have had experience with grant writing in the public sector and work experience in the discipline (e. g., nursing and engineering)."Engagement is a philosophy of education that is involved in teaching, scholarship, and service--it counts in all areas. " Chancellor John Bardo.

		SD2a_text: WCU adopted Ernest Boyer’s model of scholarship (engagement/application, integration, discovery, and teaching and learning) in 2007. New tenure and promotion guidelines incorporating the expanded view of scholarship, including the scholarship of engagement, for WCU faculty are currently under development by the academic departments: “The scholarship of engagement means connecting the rich resources of the university to our most pressing social, civic and ethical problems, to our children, to our schools, to our teachers and to our cities….”  During the 2007-08 academic year departments aligned their Collegial Review Documents with the new standards reflecting Boyer’s model. Departments have incorporated the scholarship of discovery, the scholarship of teaching and learning, the scholarship of application, and the scholarship of integration into their collegial review process. Scholarship must be public, subject to external critical review and in a form allowing the use and exchange by other members of the discipline (Schulman & Hutchings, 1998). All departments are required to evaluate and reward engaged scholarship, as one form of scholarly activity, in addition to teaching and service in the annual faculty evaluation process. The link to WCU’s new criteria is http://www.wcu.edu/provost/resources/PoliciesandProcedures.htm

		SD2b1_text: Limit to 100 wordsCommunity-engaged scholarly activity is classified as scholarship if it meets the rigorous standards required for engaged scholarship. In this case, the scholarship must be externally peer-reviewed by scholars in the discipline and disseminated beyond the university. At that point, it becomes the scholarship of application/engagement, one of the four types of scholarship defined in the Boyer model. The collegial review process also requires faculty to conduct service, one form of which is community engagement: “Faculty members at Western Carolina University are expected to... provide meaningful service to the University and the community. Service includes community engagement."

		SD2b2_text: Limit to 200 words

		SD3_text: Civic Place, a living-learning community for students to make a difference through community service and civic engagement, includes seminars and workshops, experiential exercises, academic support, a film series, and community service projects. Civic Place students initiate, research, plan, and publicize opportunities in community engagement for other students. Students are appointed to the Advisory Board of the Center for Service Learning where they review the strategic plan, recommend policies and procedures pertaining to service learning, and assist in creating quality relationships among campus and community stakeholders. A student serves on the North Carolina Campus Compact Student Board. Five Medford Scholars serve as service-learning reflection leaders, leading projects (particularly for Make a Difference Day) and making service-learning presentations to other students. The Center for Leadership, Ethics, and Civic Engagement’s student leaders coordinate programs and activities that foster connections between academics, leadership and civic and community engagement. Leadership Institute students actively participate in community service projects throughout the year and spend at least 10 hours a semester in service projects. Last year, in addition to volunteering over 665 hours of service, Leadership Institute students organized a poster series for the American Democracy Project about the 7 Revolutions and hosted the 2008 Leadership Day of Dialogue, Cross Culture Communication. The Leadership Institute is responsible for organizing and implementing projects and evaluating them through various learning outcomes and surveys.  Since 2004, Honors College Board members have partnered with Sylva to create and implement the Great Smoky Mountains Book Fair, raising over $20,000 for the local public library. The Student-Athlete Advisory Council promotes athletes’ involvement in a variety of community service projects. Department of Modern Foreign Languages’ students have a leadership role in planning community activities such as Hispanic Heritage Month.

		SD5_text: The President of Faculty Senate and the senior delegate to the UNC Faculty Assembly have presented a proposal to establish a Faculty Senate subcommittee on community engagement in Fall 2008. This is considered especially important by Senate leadership in light of WCU’s revised tenure and promotion policy, which now incorporates considerations of community engagement in the decision-making process.  The Senate has been involved with community engagement issues in the past. For example, the Cullowhee Revitalization Endeavor, a community-university committee, was initiated by faculty senators. This faculty committee will be charged with tracking faculty community engagement efforts and with providing a faculty voice to university administration on related matters of faculty concern—both as they might involve the evaluation of faculty and as might relate to curricular considerations.  This governance subcommittee is important to Senate leadership given the new QEP,  the university’s participation in AASCU’s American Democracy Project and Stewards of Place initiative, the increased emphasis on student co-curricular activities for academic credit, and WCU’s revised tenure and promotion policy, referenced above. The faculty QEP Steering Committee will also play a monitoring role in tracking and assessing community engagement as part of the plan's implementation.

		SD4_text: Limit to 100 wordsStudents who complete courses for which the “SLC” (Service-Learning Component) notation has been approved will have the designation indicated on their transcripts. A course is “SLC” designated by a faculty review committee if, inter alia, the syllabus shows direct and deliberate connections between the community service and the course content; the community agency or service site is considered appropriate to the course goals; students are required to complete at least five hours of community service for each credit hour, with reflection/learning assessment; and the service-learning component counts for at least 20% of the total course grade.

		IIA1a_txt: At WCU, service learning is a teaching and learning strategy that integrates community service with academic instruction and structured reflection so that students gain further understanding of course content, meet genuine community needs, develop career-related skills, and become responsible citizens. Service learning may be a general education/core curriculum component, community-based research, problem-based service learning, participatory action research, independent study, special topics course, learning community component, capstone course component, or a service-focused internship.Identifying service-learning courses involves the work of the Service-Learning Faculty Fellows, whose primary role is that of a consultant and mentor to faculty in designing or revising courses and syllabi to include service learning as an integral component. The fellows (assigned to colleges), supported by Service-Learning Liaisons (based in selected schools and departments), also collaborate with their faculty colleagues to identify courses that have a service-learning component. Each fellow records relevant details such as the course number (with section), title, and instructor’s name; a brief description of the service-learning component (service sites/projects and student learning/development goals); and other pertinent data (number of students, community members, and hours of service).

		IIA1b_1: 144.00000000

		IIA1b_2:   3%

		IIA1c_1: 21.00000000

		IIA1c_2:     64%

		IIa2a_txt: The following student learning (and development) outcomes are specified in the Service Learning Assessment Plan: 1) Intellectual growth:  Employ critical-thinking skills to address social issues in the community; use complex information from a variety of sources, to form an opinion or make a decision; 2) Career exploration:  Articulate career choices based on an assessment of interests, values, skills, and abilities; document knowledge, skills, and accomplishments resulting from community-based learning; 3) Collaboration:  Work cooperatively with others; contribute to the achievement of group goals; 4) Social and civic responsibility:  Demonstrate civic engagement in campus, local, national, and global communities; understand, abide by, and participate in the development, maintenance, and/or orderly change of community, social, and legal standards or norms; appropriately challenge unfair, unjust, or uncivil behavior of other individuals or groups; 5) Appreciation of diversity:  Seek involvement with people different from oneself; articulate the advantages and challenges of a diverse society; develop an informed perspective on issues of diversity and democracy; reflect on issues of power and privilege. One of the five global learning outcomes that will be assessed as part of WCU’s QEP is to practice civic engagement.

		IIA1d_1: 75.00000000

		IIA1e_1: 2430.00000000

		IIA1d_2:     10%

		IIA1e_2:      27%

		IIA2b_txt: Public Affairs Program - Goal: 1. Work with local governments to connect teaching, research and service. Student Learning Outcomes: 1. Assess research design … used in public service. 2. Understand how to …maximize productivity in the public sector. 3. Analyze … policy choices. Community Health Nursing - 1. Incorporate the nursing roles … health care teaching and management for families, communities and aggregates as client. 2. Engage in the therapeutic partnership … communities necessary for optimal nursing care in population-focused practice. 3. Identify … data and information sources for population-focused practice. 4. Link the health care needs of families, communities.... Learning experiences: Assessment of a community; planning; implementation; evaluation; community or aggregate intervention. Psychology – Family Therapy Goal: Students will participate in a family oriented service learning activity …family systems therapy, theory, techniques, and applications. Outcome: synthesize education, action and reflection so students make the connection between what they learn in the classroom and their future careers; between their careers and their community and between the community and themselves. Social Work – Outcomes: Students learn to identify local problems; organize groups in the community; social worker’s role in understanding community and promoting change.

		IIA2c_txt: The outcomes are systematically assessed as part of the course work of the students enrolled in the program, as part of the program review cycle, if the outcomes are imbedded in the program's goals, and as part of the Service Learning Component (SLC) process if the course is designated as an SLC Course. The outcomes are also assessed as part of the professional accreditation process for those programs that are evaluated by a professional peer group. Finally, each academic program is required to complete an assessment report annually and programs that require community engagement as part of their curriculum report data demonstrating the degree to which they have met their program and learning goals involving curricular community engagement. With the implementation of the QEP, all programs will be involved in community engagement within the next five years.

		IIA2d_txt: Assessment data on curricular community engagement are used in a variety of ways:Following a formal academic program review, the director of assessment, associate vice chancellor for academic affairs, the provost, department head, program coordinator (if applicable), and the dean meet to discuss the outcomes of the review. Program development plans are created that target specific actions necessary to address areas of concern. Responsible parties, resources needed, action steps, and time lines are identified. If community engagement learning outcomes  are determined not met, programs identify changes to curriculum that will address the results; all courses taught at WCU are evaluated at the end of each term, including summer. Department heads assess whether the program and course goals, including those related to community engagement, are being met in the courses. Annual faculty evaluations are completed on each faculty member, regardless of tenure status, and student assessments of instruction are analyzed to provide feedback on meeting course goals; faculty fellows for service learning compile results from their surveys to their respective college's faculty and students and make recommendations to department heads and the director of service learning regarding the impact of disciplinary learning outcomes for curricular community engagement.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: 1. Many programs require students to conduct research with faculty. Students are guided by ‘Undergraduate Research and Service Learning’ which focuses on conducting problem-based and community-based service learning http://servicelearning.wcu.edu/10095.asp. The Honors College sponsors an annual campus-wide Undergraduate Research Exposition. Categories include the environment, Cherokee cultural studies, and local/regional issues, for example: ‘An Economic Impact Analysis of the Tourism Industry in Jackson County, NC: Focus on Retail and Restaurants.’  Graduate students also conduct research with community impact—in education, engineering, biology, and regional ecology. http://www.wcu.edu/6779.asp.2. Western PEAKS, a learning community for freshmen, offers opportunities for leadership while involving students in community service projects http://www.wcu.edu/8184.asp. Service Learning and the First Year Experience (http://servicelearning.wcu.edu/10095.asp) was developed to encourage and assist students pursuing community engagement. Leadership and the Collegiate Experience, a first-year elective involving service, is promoted. WE LEAD (We Encourage Leadership Enhancement and Development) is a comprehensive educational leadership program offering both experiential opportunities and academic courses http://www.wcu.edu/107.asp. A minor in Leadership and a four-year Leadership Certificate program, including courses in civic engagement, are offered. 3. Cooperative education and internships provide students with meaningful, major-related experiences, many in community settings, for academic credit—including, for example, experience with the Eastern Band of Cherokee Indians and USDA Forest Service http://www.wcu.edu/6684.asp.4. A number of programs incorporate study and group travel abroad with a community engagement emphasis such as the Nursing Program’s trip to Honduras and Psychology’s trip to Costa Rica and Panama http://www.wcu.edu/114.asp. Note also, WCU UNC Tomorrow plan, p. 9:  http://www.wcu.edu/WebFiles/PDFs/UNC-_Master_Response_FINAL_1.pdf 

		Core Courses: Off

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: Off

		General Education: On

		IIA3b_txt: Two of WCU’s stated core values are to “be a major public resource for Western North Carolina” and “prepare students to become lifelong learners and responsible citizens.” The new integrated learning model (QEP) will augment engagement because it affords increased expectations for student and faculty involvement in the region.  1. First Year Experience: students enroll in a one/two hour transition to college course that often includes community engagement. Faculty are guided in creating learning experiences that integrate service learning and have resources to assist them http://servicelearning.wcu.edu/10095.asp. Each section has a special focus and provides an emphasis on academic skills, diversity, leadership, and service learning opportunities, and other emphases http://www.wcu.edu/1526.asp. 2. Graduate: Community engagement is embedded in several graduate programs http://www.wcu.edu/43.asp (e. g., Entrepreneurship, Nursing, and Education programs), certificate studies (e.g., Cherokee Studies, Health Care Administration, Family Nurse Practitioner), and research symposia (e. g., land use, economic impact of businesses, teacher retention) http://www.wcu.edu/1149.asp.3. Liberal Studies: A program goal includes preparing students to become contributing and informed citizens in a global community. Core course options in the sciences include Environmental Biology, Environmental Health Science: Systems & Solutions, Investigations in Environmental Geology, and Natural Resource Conservation & Management, which incorporate an emphasis on community. Additionally, freshmen are required to take a first-year seminar course as part of liberal studies, many of which incorporate community engagement themes, for example, Geology, Landscapes, & the Human Psyche; Survey Health Care Delivery; and Caring for the Aging Population: Challenges & Solutions.4. As part of the new Quality Enhancement Plan, students will be assessed regarding student learning outcomes related to civic engagement; students will be exposed to civic engagement in major, liberal studies, and minors.

		IIA4_txt: Banerjee, D., Richmond, W. & White, B. J. (2007). Integrating curriculum across courses and across semesters using a service learning project. Presentation, South West Decision Sciences Institute Conference. San Diego, CA.Bowen, G. A., Burke, D. D., Little, B. L., & Jacques, P. H. (in press). A comparison of service-learning and employee volunteering programs. Academy of Educational Leadership Journal.Burke, D. D. (2007). Motivating faculty to engage in service learning. The Department Chair, 18(2), 4-6. Burke, D. D. (2007). Service learning opportunities for legal studies in business. Journal of Legal Studies Education, 24(2), 129-163.Dulworth, J., & Huff, M. T. (2008). Integrating service learning in the social work curriculum. Presentation, Association of Baccalaureate Social Work Program Directors Annual Conference and 25th Annual Baccalaureate Social Work Education Conference. Destin, FL. Hensley, G. (2008). Pedagogy Workshop and Conference Presentation, Theatre in Education. American Alliance for Theatre and Education.Hill, J. & St. John, B. (2005). Linking public health nursing practice and education. Poster presentation, North Carolina Association of Public Health.Lunnen, K. L., Pendry, A., Stargiotti, C., & Tabor, M. (2007, June). Aquatic therapy for children with developmental disabilities in the public schools: A service-learning project in an entry-level physical therapy program. Poster presentation, World Confederation of Physical Therapy. Vancouver, BC. O’Halloran, R. M., & Deale, C. S. (1999). Service learning in the hospitality and tourism classroom. Journal of Hospitality & Tourism Education, 10(4), 18-21. Sanger, P. (2006). Service Learning projects as platforms for an undergraduate project management course. Proceedings, 2006 American Society for Engineering Education Conference and Exposition. Starr, K. A. (2000). Students teaching students through service-learning. HAPS Educator, 5(1), 24-25. Wardlaw, F. B., & Trevino, R. A. (2006). Service learning in therapeutic recreation. Expanding Horizons in Therapeutic Recreation, XXII.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: The Qualla Financial Freedom Program (on Cherokee Reservation) is a learning center established to assist Cherokee residents with financial management. Two examples of tutoring programs provide WCU students with service and practical experiences, and public school children with help in academic subjects: service learning students who receive federal financial aid and tutor in public schools and NC Teaching Fellow undergraduates who perform 30 hours of service by tutoring in public schools. Examples of extension programs: North Carolina Nursing Association and Mountain Area Health Education Center (cooperatives); Wellness Across the Ages and Aging in Place (great life series); the Initiative for Integrated Aging; Culturally Based Native Health Program. WCU offers more than 300 online non-credit, personal enrichment courses. A number of community classes, such as stained glass and aqua fitness, as well as summer conferences for non-WCU students on topics such as mountain dulcimer and native plants are offered. Outreach evaluation support examples include the regional service unit of the Small Business and Technology Development Center, and IEF’s Know Your Region publication, Economic Base Analysis and WNCPULSE. WCU offers several open enrollment training programs in partnership with Gatlin Education Services (GES) that focus on professional level positions for occupations such as healthcare, fitness, gaming, hospitality, IT and skilled trades. Professional development centers include the Center for the Support of Beginning Teachers, North Carolina Teachers Academy, NCTeach, North Carolina Principals Institute, Educational Leadership Institute for American/International Educators, Break by the Lake/Coming Full Circle (school counselors), Center for Mathematics and Science Education, and the Professional Development Program hosted by Educational Outreach, which includes nursing professional development, substance abuse studies professional certificate and certified financial planning. Fine and Performing Arts offers a number of artistic performances for the community.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: • Specific examples of co-curricuar service include: students opting for ‘alternative spring break’ donating thousands of service hours rehabilitating houses in the post-Katrina Mississippi Gulf Coast;  performing social service projects in Atlanta, Chicago and Philadelphia; repairing schools and conducting health screenings in Panama; and working on ecological protection and preservation projects in Costa Rica. • Up to 7% of federal work study funds at WCU support tutoring and service in public schools. • Over 50% of the patrons to the new $27 million Fine and Performing Arts Center (FPAC) performances over the past four years come from outside a 10-mile radius. The Center offers 12-15 performances per year (e. g., Atlanta Ballet). In the past three seasons (42 shows) the 920-seat theatre has averaged more than 80% capacity, with a total attendance over four years of just over 40,000—including over 6,000 area students attending school matinee performances.  The Fine Art Museum hosts an array of collections and exhibitions. WCU sponsors an annual Summer Arts Festival showcasing regional artists and performers with exhibitions and concerts. • WCU offers a full range of conference and intramural men’s and women’s sports programs. WCU’s football team (and its newly renovated E. J. Whitmire Stadium, with a seating capacity of nearly 4,000) is a popular draw.  WCU student athletes perform thousands of hours of community service every year. Last year athletes logged over 4,500 hours of community service, and donated to community efforts including youth camp, AIDS quilt, Red Cross, and Special Olympics. • Our Library maintains a Web page providing comprehensive links to local governmental statistics, information and resources. North Carolina residents over age 14 not affiliated with WCU may purchase a library card for $10. • Education is a member of a consortium of school districts bringing high speed internet to rural WNC schools. • For faculty consultation projects, see link below (pp. 1-5):http://www.wcu.edu/WebFiles/PDFs/Chancellor_UNC_Tomorrow_Summary_Report.pdf

		IIB4a_txt: WCU has developed a national reputation for linking academic institutions to the economic, educational, social, and cultural transformations defining the 21st century. For example, WCU’s school-university teacher education partnership received two national awards based on the reciprocity of its partnerships: 2006 Distinguished Program in Teacher Education from AASCU and 2007 Christa McAuliffe Award for Excellence in Teacher Education. The Kimmel School of Construction Management and Engineering Technology, heavily reliant on business-university interaction, includes the Center for Rapid Product Realization, the Photonics Consortium, and the Center for Adaptive Devices, all of which directly focus on business competitiveness/development of entrepreneurial enterprises. The College of Business changed to better fit the modern business climate. Its Center for Entrepreneurship and Innovation assists in redeveloping the business base of Canton and other communities in WNC.Also:1. Many of our partnerships rely on feedback from advisory boards which have equal representation by community and university members.2. Partnerships establish shared agenda for meetings and action steps.3. Some advisory boards include co-chairs with one position held by a community representative and one by a university employee.4. Partnership meetings are often held off-campus and frequently at the site of the community partner.5. Partnerships often have by-laws or formal agreements/memoranda of understanding that outline joint nature and reciprocity of the relationship.6. Some partnerships, for example, the EBCI-WCU Task Force, contract with external consultants to conduct assessment of the task force's work, including an evaluation and recommendations for action.7. Meeting minutes are taken and posted to create transparency.8. Press releases on the partnerships often involve interviews and photo opportunities with community partners rather than university representatives.

		IIB4b_txt: For most of the partnerships listed in II.B.3, and a number not listed, the Institute for Economy and the Future (IEF) surveys the community, performs statistical analyses, and provides feedback to partners by a variety of means, including:1. Conducting several county economic base studies on key regional issues (and producing and distributing the Regional Outlook Report, http://ief.wcu.edu/); 2. Conducting a state-level assessment of security concerns with State Homeland Security Officials;3. Assessing feasibility of the Nantahala Outdoor Center Revitalization Project, a project focused on impact of an extensive river and adventure resort revitalization project; 4. Conducting the Key Indicators Project (KIP), a program that enhances the economic competitiveness of regional development by identifying, analyzing, and mapping key indicators and clusters for WNC and surrounding areas. Additional examples:-  Kimmel School faculty and students have engaged with 108 businesses in various forms of consulting, rapid prototyping, process redesign, and product development.- The division of Educational Outreach publishes regular updates about meeting its core mission of outreach and engagement. The updates are published on the Web and in paper copy and are shared with outreach partners http://www.wcu.edu/2965.asp. Action steps related to assessment outcomes are highlighted for information and follow-up. - The office of Public Relations develops and disseminates a bi-monthly campus newsletter, the Reporter, that aside from providing on-campus news, updates the university community about recent outreach and engagement activities and feedback gathered from our community engagement initiatives http://www.wcu.edu/436.asp.- Minutes from partnership meetings or open forums that discuss our community engagement are posted online for internal and external audiences. Examples: Notes from the Chancellor's Forum on the QEP http://www.wcu.edu/sacs/QEP/index.html; minutes/notes from EBCI-WCU Task Force: http://www.wcu.edu/10308.asp.

		IIB5_txt: William Richmond (Business). (October 25, 2007). Canton Revitalization Project:  Informing Public Policy and Communicating Results. National Community-Based Research Networking Initiative, St. Paul, MN. Addressed public policy implications and issues in communicating the results of a large-scale partnership for service learning and community-based research between WCU and the town of Canton, NC.Kathleen Brennan (Sociology), Chris Cooper (Political Science/Public Affairs), and Steve Ha (Business). The 2008 Regional Outlook Report-provides a comprehensive overview of the major economic, social, and political issues and trends in Western North Carolina.  Aggregated county and regional financial data compiled and analyzed and a public opinion survey administered to the residents in the 23 western counties in WNC.  Philip Sanger (Engineering), Chip Ferguson (Engineering), Aaron Ball, Monty Graham, Michael Clare. (2006) Academic Capability Producing Economic Development: A Success Story, Proceedings of the 2006 ASEE Conference, Chicago, IL. Watauga Opportunities Inc., a non-profit organization, employs and trains people with disabilities to enter workforce.  WCU engineering faculty helped secure new business: thermoformed packaging for Christmas tree ornaments that led to orders valued at over $1M for products previously manufactured in China. Rob Young (Geosciences) (2008). Inland Port Feasibility Study - determines the feasibility of establishing an inland port within the 29-county ARC region of North Carolina; evidence of need and characteristics for an inland port.  Dana Sally (Library). Invited content editor for NC Health Info: Health and Medical Resources for North Carolinians, an online guide to Web sites of quality health and medical information and local health services throughout North Carolina.    Peter Bates, natural resource conservation and management faculty, and his students conduct inventories of WNC forest resources for economic and ecological viability.Jerry Miller, environmental science, researches preservation of regional water resources.

		III1_txt: I.A.5. - Chancellor Bardo: "Stewardship of place - WNC is changing dramatically both economically and demographically. These changes bring with them substantial social andcultural challenges that the university can help to address. It is WCU's responsibility to help our region address these issues to improve the quality of life. WCU will focus resources and programs to develop the following four key elements of place: (1) vibrant, innovative economy; (2) livable community; (3) social inclusion; and (4) collaborative regional governance. A mission has been adopted that focuses on regional engagement and work has begun on alignment of academic programs  and educational outreach. This action supports the QEP and will improve students' educational experiences and the region."II.B.1. -WCU programs in Cherokee and in Asheville are resident learning centers located 25 and 49 miles from the Cullowhee campus. II.A.2.b. -Additional disciplinary learning outcomes for students' curricular engagement with community:MPA http://www.wcu.edu/assessment/academic/documents/PublicAffairsMPAAssessmentPlan200607.pdfM.E. Entrepreneurshiphttp://www.wcu.edu/assessment/academic/documents/ProgramGoalsandOutcomesMEEntrepreneurship.pdfB.S Hospitality and Tourismhttp://www.wcu.edu/assessment/academic/documents/ProgramGoalsandOutcomesHospitalityandTourism.pdfMaster of Project Managementhttp://www.wcu.edu/assessment/academic/documents/MPMProgramAssessment2006.pdfB. S. Sport Managementhttp://www.wcu.edu/assessment/academic/documents/SMannualassessment2008.docII.B.1• Other (specify) Mountain Area Health Education Center careers camp; City of Canton flood recovery project;North Carolina Agricultural Mediation Program; River cane Restoration Project (with the Eastern band of Cherokee Indians); Southern Appalachian Biodiversity and Ecology Center; Program for the Study of Developed Shorelines; Best Practices of Government in Western North Carolina project; Center for Life Enrichment (highlands community) and WCU cooperative; Legislator's School for Youth Leadership Development program; Mountain Heritage Day; Local Government Training Program; Public Policy Institute conferences; Reach to Teach/Teachers of Tomorrow  for prospective education majors; Fall-prevention Project (WCU Gerontology and Pardee Hospital); Digital Heritage Project.II.B.5 Program for the Study of Developed Shorelines -  technical and policy resource on beach management issues for federal, local, state government, citizens and scientific community.

		III2_txt:  WCU's Millennium Initiative is an academic new town reflecting true community engagement and focusing on sustainable development of our region. The first of seven neighborhoods will focus on health and will truly incorporate our community partners in the form of local healthcare provides placing outpatient clinics, assisted living facilities, and a retirement village.The mission of the Division of Educational Outreach is to extend the resources of the university to the community, region, the state and beyond in an effort to serve learner needs and interests. Adult students, military personnel, students in foreign countries and learners who are unable to attend traditional campus-based credit courses and programs constitute the predominant student populations served by the Division and expand the boundaries of "community."WCU's first year reading program typically focuses on issues of social justice and community engagement. This year's selection, Three Cups of Tea, by Greg Mortenson, is incorporated throughout liberal studies courses as well as first year transition courses, and was the topic presented by the keynote speaker, a first year seminar faculty member, at Freshman Convocation.In November, 2007, US News and World Report's cover story  on college student engagement cited WCU as an exemplar among colleges and universities based on our National Survey of Student Engagement (NSSE) scores: http://www.usatoday.com/news/education/2007-11-04-nsse-cover_N.htm

		III3_txt: We respectfully submit the following for your consideration: 1. Request institutions provide information on national or regional recognition for community engagement.2. Decrease redundancy in some of the questions on assessment strategies and mechanisms related to providing feedback to constituents.3. Request Web links or increase word limits on questions referring to curricular learning outcomes related to community engagement.4. Request a link to formal list of community partners in addition to list of 15 top partnerships.5. In Supplementary Documentation section, question 5, the check box would not remain checked/saved.6. In II.B.1. define learning center and professional development center.7. Request institutions provide evidence of plans for community engagement explicitly in strategic plans, etc.Other feedback: 1. Word limits were extremely efficient/positive in most cases. 2. This is an excellent framework to ascertain degree of community engagement for an institution, even if it is not applying for the community engagement classification.Thank you.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Katrina Rogers, PhD

		Title: Associate Dean, School of Human & Organization Development

		email: krogers@fielding.edu

		City: Santa Barbara

		State: California

		Institution: Fielding Graduate University

		president: Judith L. Kuipers, PhD

		address: 2112 Santa Barbara StreetSanta Barbara, CA 93105

		Phone: 805.898.2924

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Vision: In pursuit of a more just world, Fielding Graduate University sets the standard of excellence as a global network of lifelong learners engaged in innovative scholarly practice and research. Mission: Fielding Graduate University serves a community of scholar-practitioners dedicated to transformational learning and social justice.  Values: Academic Excellence; Transformational Learning; Community; Human Diversity, Dignity, and Worth; and Truth, Integrity, and Meaning. We pioneered the scholar-practitioner model of graduate education, which focuses on the integration of theory, research, and practice for the purpose of advancing knowledge and benefitting communities.

		IA2_text: Each of the three schools within the University as well as several internal departments systematically encourages and honors community engagement through awards, scholarships, and celebratory recognition ceremonies. For example, the School of Human and Organization Development has two programs that include awards and celebrations for community engagement scholarship and practice.  1) The School houses the Institute for Social Innovation (ISI), a collaborative, cross-school effort to support students and faculty members who are involved in promoting social change and community engagement work.  ISI supports work in the following areas:• Research: Knowledge that blends multidisciplinary theory and professional practice• Leadership:  Action that leads to sustaining positive social change • Organizational development:  Collaboration that builds more effective organizationsISI honors students annually with scholarship awards for community projects that foster social innovation and create lasting impact throughout society (see http://www.fielding.edu/hod/ISI/index.htm).2) The Creative Longevity and Wisdom Project.  This Project offers an annual award to a distinguished scholar who has focused on the understanding societal and individual issues around aging and community transformation.  Past recipients include George Valliant and Gene Cohen.  The Project also offers fellowships and other scholarship awards to students who are working in their communities around these topics.  See http://www.fielding.edu/hod/clw/fellows.htm for a list of fellows.  Worldwide Network for Gender EmpowermentFielding is also home to a university-wide initiative under the Provost’s office called the Worldwide Network for Gender Empowerment (WNGE), which facilitates our work in the global community around issues of equity and equality. (See III, Question #1--Wrap up)

		IA3a_text: The Institute for Social Innovation (ISI) has a community engagement group that advises on existing projects and evaluates new program ideas.  We are a dispersed community with students all over the world, so we have created a definition of community that is broadly understood to be both our local networks in Santa Barbara as well as the broader "community" that we see as other cities and regions in the country and throughout the world.   The composition of our community engagement group includes individuals that represent the nonprofit, governmental, and for profit sectors in Santa Barbara, as well as California and other parts of the country where we have projects. In this way, we think as a small institution, we leverage our impact and create more possibilities for connecting academic research to community work.  The community engagement group has developed criteria in two areas of interest:  how to evaluate potential projects and how to evaluate ongoing work.  Criteria for potential projects include:  1) strength of partners, 2) willingness to co-create projects; 3) level of commitment to project (financial, people, time); 4) potential impact of project, 5) capacity to create sustaining projects, and 6) establishing measurable goals.   Ongoing project evaluation criteria includes: 1) community impact, 2) relationship among partners;  3) level of commitment measured in comparison to impact, 4) problems and/or unexpected issues, 5) progress towards goals, and 6) potential for ongoing sustainability.At the institutional level, the Institutional Research Coordination Work Group identifies specific research and data needs for systematic assessment of various programs, including community perceptions of the institution's engagement with community.  This group is composed of members from each of our three schools (Psychology, Human & Organization Development, Educational Leadership and Change), the Associate Provost for Research and Learning, Registrar, Admissions, Development, and faculty members.  This Group maintains current institutional databases, identifies upcoming research needs, seeks to fill gaps in needed information, and oversees the collection of data of a routine basis.This Work Group coordinates their work with the Consistency/Quality Evaluation Work Group, which is responsible for determining best practices, university-wide, to ensure faculty consistency in assessing/evaluating the quality of student academic work overall, including their projects involving community work.  The Governance/Alignment Work Group also evaluates horizontal and vertical alignment among leadership, faculty, staff, programs and processes in order to achieve our stated goals and objectives around community engagement. 

		IA3b_text: Yes, we both aggregate assessment data, and use assessment data for individual programs. Our research analyst, Marine Dumas, tracks our assessment data for use in various committees and teams tasked with evaluating community engagement efforts. Under our accreditation process,  we have been creating matrices of different aspects of our program for assessment.  This matrices include looking at components of community engagement.  As one example, our graduate courses are called knowledge areas.  Similar to independent tutorials, each student has to complete a certain number of knowledge areas with faculty members prior to their dissertation.  Within each knowledge area is an applied section, which requires students to link their academic knowledge directly to a community issue.  The applied portion of each knowledge area is the section where our graduate students link the theory and research they have just mastered in that subject area to a community project.  In this way, community engagement is integrated and linked in every subject, in every knowledge area, in each of our disciplines, across the three schools.  Our student body is composed of approximately 1,500,  and every student leaves Fielding with a deeper awareness, knowledge, experience, and understanding of community engagement.We have developed a series of matrices that looks at the content of our curriculum across schools.  Our knowledge area matrix includes evaluating how well our students are doing within the applied sections of their coursework.  Based on this data, we seek ways to strengthen the content of our knowledge areas.  We continue to strengthen our pedagogy around community engagement. The Institute for Social Innovation also uses the data as part of an iterative process in improving our community collaboration. On an annual basis, ISI interviews its community partners, and analyzes the data as part of learning more about how to improve our community relationships.

		IA4_text: Community engagement is evident throughout our marketing materials by our emphasis on social justice, transformational types of learning, and the commitment we have to students in doing work that speaks to their professional activities and aspirations as scholar-practitioners.Our focus on the scholar-practitioner model embeds community engagement as a foundational principle of our doctoral programs.  We argue that scholarship is insufficient when it does not engage in the real problems in our society.   The purpose of a scholar-practitioner is to be able to take the best thinking from academic research and apply them in a practice context within a community.  Furthermore, that applied practice becomes the basis for additional research, which results in grounded scholarship.  This cycle of bringing scholarly work to bear on important social questions is one way in which our students, faculty, and alumni, continue to foster community engagement.Faculty members come from a wide diversity of scholar-practitioner traditions.   Accordingly, each faculty member has a unique perspective on the role and attributes of a scholar-practitioner.  Fielding programs are designed to be multi-disciplinary rather than directed towards a specific profession such as urban planning or social work or dentistry. Faculty, alumni/ae and graduate students work in a wide variety of professions and fields of practice. Therefore, we have a unique opportunity to explore the nature of fullest integration of scholarship and practice rather than being tethered to the boundaries and guidelines of a specific profession.  With this understanding, community engagement becomes a part of how we define and experience growing as scholar-practitioners.Our website, brochures, and other ancillary materials all focus on this notion of scholar-practitioner. 

		IA5_text: The University President, Judy Kuipers, is professionally involved in the local community, serving on several community boards and through other forms of service. She speaks throughout the country about our interest in the scholar-practitioner experience and model as a critical form of community engagement.  She serves on the Channel City Club Board,  the Santa Barbara Symphony Board, the Santa Barbara and Ventura Law School Board, the Women's Health Coalition Board, the Santa Barbara Bank and Trust Advisory Board, the Santa Barbara Downtown Rotary Club, and the Women's Executive Network. Our Provost, Anna DiStefano, champions diversity and considers community engagement a priority.  She  regularly gives talks of community interest around the region and serves on the Board of the Santa Barbara Council on Research and Education. Charles McClintock, Dean of the School of Human Organization and Development , serves on the local National Public Radio Station board, called KCLU. Judy Witt, Dean of the School of Educational Leadership and Change, serves on the Child Care Action Council Board.  Katrina Rogers, Director of the Institute for Social Innovation, sits on the Board of the Toda Institute for Global Policy and Peace Research, and is a member of several organizations dedicated to promoting social capital through entrepreneurship.   She serves on the Santa Barbara Community Parks Foundation. She is also responsible for the ISI newsletter, dedicated to chronicling community engagement projects.Gil Reyes, faculty member in the school of psychology, serves on the Board of CALM.  CALM's mission is to prevent, assess, and treat child abuse.Ray Trybus, Dean for the School of Psychology, serves with STAR (Social Training and Reinforcement), a community group that provides after-school activities for autistic children.

		B1_text: The President’s and Provost’s offices oversee all coordination efforts to support and advance community engagement throughout the university and promotes our outreach efforts to the many communities we serve.We are a small university, with a staff of about 100 personnel, and three schools offering doctoral and master's programs.  We have 86 full-time faculty members, and a student enrollment of 1,500.   Our mission is to serve a community of scholar-practitioners dedicated to transformational learning and social justice. Our learning model supports professional and personal transformation through distributed education that integrates practice and scholarship. Fielding has an established research culture wherein many faculty members are well-published researchers, as well as active practitioners with extensive experience in providing graduate-level training in both research and practice.  Fielding’s distributed learning model allows students to integrate their studies at Fielding into their daily lives. Through a lively combination of online, face-to-face and independent study, students are able to earn graduate degrees while remaining in their home communities and workplaces. From its inception, Fielding’s three founders (Frederic Hudson, Hallock Hoffman, and Renata Tesch), sought to fill the need for a place where mid-life, mid-career adults could pursue high quality graduation education designed for adult learners. Fielding’s many programs remain true to that goal today.Our infrastructure around community engagement involves coordination between the President's office and the Provost's office, which then subsequently works with various university committees and other centers, such as the Academic Leadership Team (ALT), the University's Social and Ecological Justice and Diversity committee, and the Institute for Social Innovation.  We also use the offices of the Institute for Social Innovation as a contact for individuals and groups who want to get in touch with Fielding about community work.

		B2a_Text: Specific budget allocations are dedicated to the Institute for Social Innovation; The Alonso Center; the schools of Educational Leadership and Change, Human & Organization Development, and Psychology; and specific community engagement programs.  Fielding funds these programs at 100% with hard dollars.  Schools and centers raise external funds for projects.

		B2b_text: Initiatives, centers, and other projects obtain on-going external funding for community engagement projects. Latest grants include support from the Garfield, Kellogg, Kettering,  Hutton, and Unihealth Foundations.  Garfield Foundation:  Students are working with the Foundation to evaluate a nonprofit organization that they have funded since its inception five years ago.  This organization, REAMP, seeks to create renewable energy streams for states in the upper Midwest. ($25,000)Kellogg Foundation:  Students, faculty, and alumni are working on community action projects, building a community of practice, and supporting the curriculum for our dialogue, deliberation and public engagement program.  ($89,000)Kettering Foundation:  Students, faculty, and alumni are involved in organizing community conversations around important social topics, such as health care. ($40,000)Unihealth Foundation:  This work supports faculty and doctoral student team evaluating the effects of an electronic media intervention on child with irritable bowel disease. ($95,000) Women's Network for Gender Empowerment (WNGE): This project supports a community of international scholar-activists, who are committed to work on gender issues ($150,000). 

		B2c_text: In 2004, the Board launched the 30th Anniversary Campaign, our first multi-year fund-raising effort. At that time, our newly-appointed Chief Development Officer began working toward a goal of $3 million. By the official end of the campaign, in June of 2007, $6.5 million (including pledges and planned gifts) had been raised for scholarships, new initiatives and an endowment.  Many of these gifts are devoted to community engagement projects.Several programs engage in independent fund-raising efforts to secure scholarships, research, and educational support of various community engagement efforts.  For example, the collaborative project mentioned under the Institute for Social Innovation is entirely dependent on outside funding efforts.  The certificate program called Dialogue, Deliberation, and Public Engagement is underwritten by the Kettering Foundation.  The Creative Longevity and Wisdom Project is funded entirely by external donors as is the Worldwide Network for Gender Empowerment (WNGE).  Fielding considers our work with the community to be of utmost importance and devotes considerable effort to external fund-raising as well as supporting them with internal sources of support such as staff time and budget allocation.

		B3a_text: In all three schools, doctoral students are able to tailor their studies within the general curriculum of their degree programs. The general model supports doctoral students to negotiate individualized learning contracts with faculty who are experts in particular content areas (referred to as Knowledge Areas or KAs) within the general degree curriculum. For instance, a student might negotiate a contract in the study of Human Development with a faculty member in the School of Human & Organization Development. Such a contract typically includes a plan for work the student will do to demonstrate mastery of a broad base of knowledge (including theory and current issues), mastery of depth of knowledge in a specific area (e.g., the development of gendered behavior) and the ability to apply that knowledge in either research or practice in a community setting. It might include a commitment to complete an online seminar as well as an individual seminar paper and to participate in a research project or teach a face-to-face local community workshop or some other type of community project.As part of our knowledge area assessment process, we use the certificate of completion to track how the students are doing in terms of community engagement.   There is a narrative section on each certificate of completion in which faculty members can write comments about student work in this area.We then compile this data across schools on an annual basis and analyze what our students are doing, how they are doing, and what active steps we can take in our curriculum to continue to deepen their scholarship and practice in community engagement.These data are also used across the three schools and analyzed by several university and school committees, including the Institutional Research Coordination Work Group, the Fielding Community Council, the Social and Ecological Justice and Diversity committee, and the Institute for Social Innovation's advisory group.

		B3b_text: The University uses data from course-level tracking and program evaluation on an annual and multi-year basis.   Course-level tracking takes the form of evaluating our certificates of completion, an electronic document that faculty members fill out about the students after they have completed a knowledge area.  We use this data to track student competencies across a number of areas.  In community engagement, we measure students' competencies in applying research to practice, integrating scholarship with real time problems that they are working on, and capacity for incorporating diverse understandings into their professional lives.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: In evaluations of knowledge areas and face to face sessions, workshops, and seminars, students provide feedback on their learning around community issues and their scholarly practice.  In analyzing this data, a key finding is that our students are deeply committed to linking what they are learning in their doctoral programs to their community work.  They struggle with how to do so in a way that makes sense to their communities and the particular issues which they face, and also with how to bring back these experiences to their scholarship.

		B3d2_text: In analyzing the data from certificates of completion which faculty members fill out as well as from data gathered from their annual academic performance reviews, our faculty demonstrate an emphasis on encouraging students to take their work from their courses and apply them in community settings.  The faculty also demonstrate an expertise in this through projects of their own, in which they include students and alumni.  Lastly, a component of faculty performance reviews includes assessing faculty work in the area of community engagement.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: In conducting interviews with our community partners, one key finding is that they experience a positive connection to the work that we do together, and that there is a sense of lasting impact.Here are some comments from our community partners:“This collaborative work has generated a high degree of excitement, enthusiasm, and energy among our Santa Barbara community stakeholders, the Immaculate Heart Community, and our staff, and has been essential for us in our strategic planning. Our process with Fielding has made this possible." – Stephanie Glatt, Executive Director, La Casa de Maria Retreat Center. “It’s something that we've been wanting to do but didn't have the venue to make it happen. Our strategic plan developed out of board members, staff, funders, community members, clients—and we thank Fielding and the Institute for Social Innovation for being great partners.”- Sylvia Bernard, Executive Director, Good Samaritan Services. "We loved working with Fielding students--they brought all their scholarly instincts to our community program to build leadership." - Barbara Rusmore, Institute for Conservation Leadership

		B3d4_text: Fielding Graduate University has a unique approach to community engagement.   In our conceptual framework, the term scholar practitioner expresses an ideal of professional excellence grounded in theory and research, informed by experiential knowledge, and motivated by personal values, political commitments, and ethical conduct.  In terms of community engagement, scholar practitioners are committed to the well being of clients and colleagues, to learning new ways of being effective, and to conceptualizing their work in relation to broader organizational contexts, community, political, and cultural contexts.  Scholar practitioners explicitly reflect on and assess the impact of their work on these different environments.Their professional activities and the knowledge they develop are based on collaborative and relational learning through active exchange within communities of practice and scholarship.Our entire curriculum is suffused with these values.  Inherent to our success in educating doctoral students, is our understanding that they exhibit robust and sophisticated competencies.  As an institution, we are learning that as we develop our model, we have moved from short term partnerships to longer term projects that are mutually created by multiple stakeholders.  These kinds of relationships are fertile learning opportunities for engagement.  

		b3e_text: Yes, we use the data in the following ways:• Assess the content of our knowledge areas,• Strengthen the content of study guides which form the basis for the knowledge areas,• Factor these data into ongoing curriculum planning efforts,• Use these data to support fund-raising efforts in community engagement,• Analyze these data as it relates to ongoing partnerships and community efforts, and • Incorporate the data into faculty effort workload planning.

		B4_text: The University has recently undergone a strategic planning process, which emphasizes our work in community engagement.  One of our goals is to expand the scholar-practitioner capabilities of faculty and students.  Specific actions include: • Strengthen research training and support for faculty and students.• Increase faculty-student collaborative research and learning projects.• Increase external funding for research and practice projects.• Disseminate Fielding research on distributed learning, teaching, and community engagement.Our strategic plan includes several goals which speak to community engagement, including:• Embrace and support all forms of diversity in order to ensure the highest quality scholarship and practice for the members of the Fielding community.  • Develop initiatives in underdeveloped academic areas and under-served populations, including interdisciplinary and cross-school approaches as appropriate.• Build partnerships with other organizations that share Fielding’s values. • Expand and support the professional growth of the alumni by supporting community engagement projects.

		B5_text: The University provides professional development support across the schools for staff, faculty, alumni, and students.  Some recent examples are cited below.We have sponsored students working in nonprofit organizations to take courses in dialogue, deliberation, and public engagement in preparation for launching large public conversations in their communities. These students work in the following organizations:  African American Health Care Initiative, CaliforniaArrowhead Economic Opportunity Agency, MinnesotaCitizen Action of Wisconsin, WisconsinConnecticut’s community-technical colleges, ConnecticutDarke County League of Women Voters, OhioGenesis Coaching and Consulting, GeorgiaPenobscot River Cooperative, MaineUniversity of Houston, Center for Public Deliberation, TexasWe support faculty members working in their communities and lead their own nonprofits, serve on community boards, and engage in community-based organizations.  We also recruit board members with experience in community engagement.  Some examples of faculty members service include:Dr. Annabelle Nelson, CEO, Wheel Council, ArizonaDr. Leonard Baca, Director, BUENO Center for Multicultural EducationDr. John Stanfield, President, Faith and Justice in Community and SocietyDr. Margo Okazawa-Rey, Senior Researcher, Women's Centre for Legal Aid and CounselingDr. Gloria Willingham, Executive Board Member, Afram Global OrganizationWNGE support for faculty and staff to participate in UNDP annual conferences on Millennium goalsBoard members offer a wide variety of community engagement participation as well, including:Dr. Sandy Kewanhaptewa-Dixon, Board member, American Indian Education CommissionDr. Harriet Miller, Former Mayor, Santa BarbaraDr. Nancy Moss, Board member, Pasadena Child Guidance Clinic

		B6_text: Individual projects under the three schools have different avenues for different constituents from the community to give their input.  For example, community members are asked to serve as advisors to the Creative Longevity and Wisdom Project and serve as visiting scholar-practitioners for the School of Psychology.   The Institute for Social Innovation, our primary vehicle for community engagement, has an community advisory group that meets to discuss ongoing programs and new projects.  ISI meets annually with community partners and solicits feedback on the quality of the partnerships for ongoing improvement of processes and outcomes.In addition, the Board of Trustees standing committees includes a Diversity committee, which has community members.  We actively seek board members with significant community experience.Examples of our Trustees' commitment to community engagement include:Ms. Emma M. Beal, Founder, Trinity Group Tutorial. This group is designed to assist high school students who have failed the Georgia High School Graduation test more than three times.Dr. Sandra McCord Best is an advocate for affordable housing in her community of Savannah, Georgia.Dr. Eileen Morgan is active in creating opportunities for individuals as they transition from their careers to community service.  This transition from the for-profit to non-profit sector represents a significant amount of social capital for communities.  Her work is nation-wide.Dr. J. David Ramirez was the Director on the Center for Language, Minority Education and Research in New York City. He continues advocacy work for immigrants and minorities.Dr.  Patricia Oelrich is active with the Girl Scouts of Chicago, Illinois.Mr. Harold Shabo is an activist on behalf of the mentally-ill in southern California, championing against the criminalization of mental illness.  

		SD1_text: All of our faculty members are recruited under the ideals of the scholar-practitioner model.  We seek individuals who have academic experience in parallel to an active and committed sense of community engagement.  As a result, we often recruit senior people, who have spent years crossing both disciplinary boundaries and the false barriers between the "academy" and the "community."For example, in the school of Human & Organization Development, we recently recruited Dr. John Stanfield, a person deeply involved in civil society efforts.  His most recent effort has been to begin a community dialogue in Brazil about racial inclusion, which he suggests is the next step in diversity work for society.This year, we also recruited Drs. David Willis and Connie Corley, both of whom have a substantial background in community work and will be faculty members in the School of Human & Organization Development.  Dr. Willis works as a research and social activist with the Dalits, considered one of the lowest castes in India.  Dr. Corley runs programs for the elderly to engage in activities that support positive aging.In the School of Psychology, Dr. Gil Reyes works with traumatized individuals in communities who have experienced natural disasters such as floods, earthquakes, and hurricanes.  Dr. Stephen Ruffins, also in the School of Psychology, does hands-on diversity work for local community organizations.  He also specializes in helping families in stress, such as families coping with a child afflicted by mental illness. Dr. Ray Trybus, Dean of the School of Psychology, has a long career in advocacy work on behalf of the deaf community.  He has also written about this work, exemplifying the linkages between community activism and academic research.Dr.  Nancy Baker helps raise awareness in communities around discrimination, gender, focusing on workplace environments.  This area of practice informs her scholarly research in harassment and terrorism as other forms of violence. 

		SD2a_text: Fielding does not have a tenure system, but a multi-year contract system.  This is part of our founding philosophy, that tenure detracts from a student-centered approach to learning.  Faculty members, however, are hired more or less permanently on renewable contracts with appropriate performance reviews regularly scheduled.We recruit experienced scholar practitioners who have extensive doctoral and masters education experience, often from tenured positions at traditional universities. We reward faculty who take initiative in community engagement activities through professional development support such as conferences, and financial support for community projects.

		SD2b1_text: In our performance review system, community-engaged scholarship is part of the research and practice component of the process.  We ask for faculty members to demonstrate their progress as scholar-practitioners in their specific fields.We support community engagement at every level through our commitment to the scholar-practitioner model.  We hire faculty members who are, in some sense, "hybrids," individuals with concurrent devotion to the enterprise of their academic discipline as well as bringing these ideas to a community of practice, the very essence of engagement.

		SD2b2_text: Not applicable.  See 1) b. above.

		SD3_text: Students play an unusually active role in governance of our institution.   Students serve on faculty governance teams in all three schools, which are charged with making decisions ranging from curriculum, diversity and social justice, student and faculty development.  They have equal voice and responsibility.They are also part of the project planning teams for the Institute for Social Innovation, the Creative Longevity and Wisdom Project, and the Transformational Learning and Social Justice doctoral concentration, which emphasizes community engagement.  Students serve on all university-wide committees, ranging from student development, faculty governance, strategic planning, scholarship committees, research, and practice.  There are also two student members on our Board of Trustees.Students also serve on the planning teams for the Alonso Center for Psychodynamic Studies and the Women's Network for Gender Empowerment (WNGE).

		SD5_text: In each school, there is a governance committee tasked with supporting community engagement efforts.   Also, Fielding has a community council, designed to foster dialogue and projects around community engagement.  Our Social and Ecological Justice and Diversity committee also serves to evaluate community engagement efforts throughout the university. 

		SD4_text: Each knowledge area has a section for applied, which is our definition for community engagement.  This is noted in their certificates of completion, the evaluation form for each of their knowledge areas.  In addition, there is a notation on the transcript for specific subjects that qualify in the community engagement "family" such as knowledge areas in community, social change, and leadership.

		IIA1a_txt: Our process is to evaluate each course description.  Our guideline is that a course that includes the following subjects in a substantial way (20% or more) qualifies as a community-based learning course:Action ResearchCapacity BuildingCommunity based organizationsCommunity engagementCommunity relations       Leadership and ChangeNonprofit management and leadershipParticipatory Action ResearchProfessional practicePublic policy and actionScholar-practitionerSocial changeSocial JusticeStructural inequality as it relates to community issues

		IIA1b_1: 24.00000000

		IIA1b_2: 100%

		IIA1c_1: 3.00000000

		IIA1c_2: 100% 

		IIa2a_txt: There are established learning outcomes at the institutional level which we call cultural competencies.  Each school has an assessment process which includes a student’s competency with our scholar-practitioner model.  This model emphasizes the importance of community engagement.Competencies include: • expanding the appropriate use of personal voice,• demonstrating the integration of professional, personal, and intellectual knowledge,• incorporating diverse perspectives and alternative epistemologies in scholarly practice,• developing adequate knowledge of the relevant scholarly literature,• learning and understanding diversity and social justice issues as they relate to scholarship and community practice,• building capacity for recognizing the relevant issues in scholarship, practice, and community engagement,• developing strong coherent argument,• building capacities to critique theory and research,• demonstrating a strong synthesis of ideas, and • developing reflective practice skills.

		IIA1d_1: 66.00000000

		IIA1e_1: 860.00000000

		IIA1d_2: 75%

		IIA1e_2: 57%

		IIA2b_txt: We take a multi-disciplinary approach to community engagement.   Learning outcomes in our schools are somewhat similar to institutional goals but also include:• developing adequate knowledge of the relevant scholarly literature across disciplines,• learning and understanding diversity and social justice issues as they relate to scholarship and community practice,• building the capacity for creative and original thinking,• demonstrating the integration of professional, personal, and intellectual knowledge,• incorporating diverse perspectives and alternative epistemologies in scholarly practice,• building capacity for recognizing the relevant issues in scholarship, practice, and community engagement,• building capacities to critique theory and research,• demonstrating a strong synthesis of ideas, • developing reflective practice skills,• examining multiple disciplinary world views and theoretical understandings, and • developing capacity to apply a multidisciplinary approach to community work.

		IIA2c_txt: Yes, within each school these outcomes form the basis of the certificate of completion, the evaluation form for each knowledge area, are assessed on an annual basis.The outcomes of student efforts as they relate to community engagement are routinely examined by the three schools.  The schools share information through the university-wide committee on institutional research.  There is a database that is maintained by this committee.  We have also integrated our community engagement efforts with our ongoing accreditation study under WASC (Western Association for Schools and Colleges) as another way to keep community engagement a "front of mind" issue throughout the institution.

		IIA2d_txt: We use the assessment data in the following ways:• to evaluate individual student progress,• to analyze in the aggregate what skills students are learning and applying,• to compare across knowledge areas how students are doing in their applied, community   engagement work,• to make decisions about changes in the learning outcomes,• to adapt content to reflect new theory, research, and practice in the disciplines, and• to track ongoing connections between what the students are learning and applying in the different knowledge areas.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: Off

		IIA3a_txt: Students are offered research opportunities to conduct research on community problems.  Recent examples include:Project to assess creative longevity opportunities in southern California,Organizational project to assess community partners in conservation,Analysis of community partners in renewable energy in the upper Midwest,Project to strengthen stakeholder participation in a local homeless shelter,Evaluation of intervention to improve patient recovery time in a diabetic clinic, andSupport to activate more citizens in the state of Wisconsin around health care issues.Student leadership is evident throughout all governing bodies within Fielding.  Students serve on all governance teams within each school, at the university level, and with the Board of Trustees.  We also provide financial support through a competitive scholarship program offered by the Institute for Social Innovation.   This support fosters community engagement projects.Internships are offered to students to work with community organizations.We also offer an annual week-long participatory action learning session at Highlander Research and Education Center.  The program includes workshops on participatory action research and social change, discussions with Highlander staff, field trips to community learning/change centers and cultural events, including music and history of the civil rights movement. Time is also provided for participants to discuss and work on their own practice and research in community work.

		Core Courses: On

		First Year Sequence: On

		In the Majors: Off

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: Students have to complete a learning plan, which includes their set of objectives for their doctoral studies.  Once they begin their program of study, they focus on these objectives as they relate to their knowledge areas.  The knowledge areas, which are independent tutorials with faculty members, form the basis of their core curriculum.  Each knowledge area has there parts: overview, depth, and applied.  As mentioned above, the applied portion of the knowledge area is the section devoted to community engagement.In addition, all other aspects of the curriculum, such as their portfolio review, their comprehensive assessment exams, and their dissertation formulation, are treated as part of their work in the scholar-practitioner model.  Students take up the questions of community engagement at each one of these steps in the program.Our dissertations, our capstone equivalent, always include a section on implications for practice.As a graduate education institution, we do not have "majors" per se or general education courses.

		IIA4_txt: Many faculty members are engaged in action research studies, conference presentations, workshops, and journal publications that are relevant to community engagement.  Recent examples include:Hudson, Barclay; and Katrina Rogers.  "Action research for environmental stewardship: 'Upward epistemology' and other lessons learned,"  ARExpeditions, April 2008.   Disciplines: sociology, political science, civic engagementHudson, Barclay; Gil Coleman; and Katrina Rogers. "Cross-Atlantic Dialogue on University-Based Action Research: Paths to Upward Epistemology." Accepted for the journal Action Research 7(1), March 2009 (Special Issue) edited by Bob Dick, Chris Huxham and Ernie Stringer.  Disciplines: sociology, community politics, international civil societyWillingham, Gloria.  In 2007, Dr. Willingham was asked to evaluate the University of Malta's curriculum and review processes, a component of which was the extent of their service learning elements and integration of community engagement across their university.  Disciplines:  higher education, curriculum developmentDr. Nolan Penn was asked to become a partner affiliate with the Center for Iberian and Latin American Studies (CILAS).  In this partnership, research will be shared from each of the partner cross-cultural research teams about diversity and higher education.  Discipline:  PsychologyDr. Gil Reyes specializes in crisis and disaster mental health interventions.  He works in communities affected by disasters such as New Orleans (Hurricane Katrina). Discipline: PSY 

		learning centers: Off

		tutoring: Off

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: Non-credit courses and training programs such as certificate courses on foundation management and leadership,  evidence-based coaching, and specialized certificates are offered to specific organizations as well as interested individuals.  For example, Fielding did a special course for Santa Barbara county administrators over the course of a year to train them on human developmental frameworks as a way of understanding human interactions in the workplace.Individual faculty members also offer evaluation support to community groups upon request.  Recent examples include Dr. Rogers' recent program evaluation for a nonprofit organization called Wilderness Inquiry dedicated to assisting people with disabilities to explore the natural world, Dr. McClintock's well-known work in program evaluation for organizations across sectors, including local youth development programs, and Dr. Bushnells' evaluation work with Good Samaritan Services and Casa Esperanza are additional instances.We have two professional development centers, the Institute for Social Innovation (ISI) and the Alonso Center for Psychodynamic Studies. Housed in the Schools of Human & Organization Development and Psychology respectively, both of these centers are conduits that support Fielding staff, faculty, students, and alumni in their community engagement work.  These centers also work with community members, by offering short professional development workshops and provide technical expertise in building community programs.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: Off

		library services: Off

		technology: Off

		faculty consultation: On

		IIB2_txt: We place students with organizations regularly for their applied work and for specific community projects.  Recent examples include placements with the Institute for Conservation Leadership, Orion House, and Cottage Hospital.Recent cultural and academic offerings include: • Quarterly art shows for the community including a reception with the artists and a "meet the Fielding staff"opportunity.  These events provide the community with another avenue of connection to our mission of  higher education and sponsor of cultural activities.• French film series sponsored by Fielding Graduate University offered to the public in Santa Barbara.• Sponsored a series of salons on Hurricane Katrina, in Houston, Texas, organized and offered by students and faculty.• Sponsored a two day symposium in Victoria, British Columbia, on comparative health care between the US and Canada, Victoria, BCGuest speaker events, which are open to the public:• Gisela Labouvie-vief, University of Geneva, Switzerland,  Expert on positive aging and designing programs for the elderly, (Santa Barbara, CA)• Gene Cohen, Neuroscientist at George Washington University, who brings the science of the brain to social questions about aging well.  Works in communities to design better care for the aging (Kansas City, MO)• Kum Kum Bhavnani, filmmaker at the University of California at Santa Barbara, wrote a powerful documentary about female discrimination in many parts of the world (Santa Barbara, CA)Faculty consultation.  Many faculty are available for consultation to community nonprofits. Dr. Barnett Pearce consults on transforming communications practices.  Dr. Placida Gallegos works with organizations on issues of diversity.  Dr. Leni Wildflower consults with organizations on human developmental issues in the workplace.  Dr. Rogers works with communities on developing projects that engage local citizens. 

		IIB4a_txt: Many of our administrative sections and schools utilize the following strategies to promote partnerships:1) Encourage alumni, students, and faculty to bring us ideas for partners.  We do this through our publications, as well as on our online forums, which are conversational spaces for the Fielding community.2)  Route all inquiries to the appropriate offices.  For examples, many requests either go to the Provost's office or to the Institute for Social Innovation.3)  Follow up on any potential partnerships, immediately, by contacting the partner and engaging them in conversation about the idea.4)  Meet to discuss possibilities and sound out an agreement, in writing about the roles and responsibilities of each partner in the project.  The agreement includes benchmarks and a discussion of an evaluation process.5)  Maintain lines of communication as the partnership develops, including ongoing conversation about benchmarks and progress.

		IIB4b_txt: There are mechanisms within each partnership for communication and feedback, specifically tailored to each partnership and developed collaboratively with the partners. ISI also serves as a focal point for communications with community agencies.These mechanisms are as follows:1)  Regular partnership meetings, that provide a place for discussion and airing of issues, progress, next steps, etc.2)  Systematic phone calls with partners in other part of the country to provide discussion on project progress.3)   Periodic and informal check-ins (email, quick phone call) to ask partners how they are feeling about the project overall, both in terms of content and process.4)  Systematic questioning of all project participants for their feedback about the conduct and experience of the project.

		IIB5_txt: Faculty members have contributed to scholarship in their disciplines through our outreach and partnership activities. Dr. Anna DiStefano has presented to the Ventura County Women's Forum on "Gender Equity in Education."As a result of a partnership between ISI, Kettering Foundation, and a small group of practitioners, we just completed a curriculum redesign of our Dialogue, Deliberation, and Public Engagement certificate.Drs. Judy Stevens-Long and Charles McClintock's work in adult development and transformational learning has produced an article "Co-presence and group process in online management education."  This essay looks at co-presence as a necessary ingredient to a positive group process that lead to peer collaboration and strong online learning environments.Dr. Barnett Pearce' s "Making Social Worlds: A Communication Perspective," offers an introduction to the tools and concepts of CMM - Coordinated Management of Meaning.  Dr. Pearce draws upon advances in research in speech communication, defining the 'critical moments' of communication for students and practitioners. Dr. Marilyn Freimuth, recently published a book for practitioners called "Addicted? Recognizing Destructive Behaviors Before It's Too Late."  This work takes a new look at America's number one health problem-behavioral and substance addictions.  Parents, health care professionals, managers, teachers, lawyers, police-- anyone who works with the public-- will find the material in this book a valuable resource because behind many problematic behaviors lies an addiction. Dr. Rena Palloff has written a book based on her online classroom experiences.  This work, "Building Online Learning Communities," is quickly becoming a classic in the growing field of teaching using internet technologies.  

		III1_txt: From Part I, question 2:Worldwide Network for Gender Empowerment (WNGE) is a community of networks of scholars and activists from around the world, who are committed to research and action in support of knowledge and change, related to women's and gender issues.WNGE's purpose is to:• work in the service of emerging needs and bridge the gap through action and research using a variety of technologies,• build on what we learn and turn grassroots efforts into sustainable and measurable projects relevant to local culture,• provide opportunities for personal and professional growth,• gather information and make it accessible, and• participate in action research, engaging with communities, for example on issues in education, diversity, basic health care, human settlements, the impact of globalization, public policies, and prevention of violence.Alonso Center for Pyschodynamic StudiesThe School of Psychology is also committed to community engagement through the Alonso Center for Psychodynamic Studies.  The Alonso Center is committed to deepen people's awareness of themselves and the world.  Psychodynamic theory emphasizes several important principles that can enrich our lives.Motives and wishes that are outside conscious awareness help share our experience in our personal lives or in the organizations and communities in which we work and learn.  When people enter into conversation and relationships with greater self-awareness, we think they bring greater strengths to community work, such as creativity and productive relationship building.Both WNGE and the Alonso Center recognize community engagement work through celebrations, publications, and award ceremonies.

		III2_txt: One of the Fielding's distinctive claims is that we are a scholar-practitioner program and that students receive a different kind of graduate preparation here compared to traditional PhD programs. Most PhD programs are devoted mainly to the mission of scholarship -- knowledge for its own sake. Whatever might be done with knowledge is an afterthought. In his provocative book, "The Reflective Practitioner: How Professionals Think in Action," (1983,1995) Donald Schoen starts with a sharp rebuke to traditional universities. “I have become convinced,” he writes, “that universities are. . .committed to a view of knowledge that fosters selective inattention to practical competence and professional artistry.” Fielding differs from traditional universities in this important respect. We value knowing and doing equally.   Our goal here is to offer a program that contributes to the development of adult students who are proficient and creative scholar-practitioners. Rather than regarding these as separate skill-sets, we believe each has an important contribution to make to the other. In this guiding philosophy, scholarship is well informed by applying ideas to communities, both as a way to deepen our understanding of what works and what doesn't, but also to promote positive social change and create a more just world and humane future.Many faculty publications reflect this emphasis on praxis.  Just to mention one notable example, Dr. Will McWhinney, one of Fielding's founding faculty, published a widely acclaimed book, "Paths of Change: Strategic choices for organizations and Society, (Sage 1992).   James O’Toole, a sociology professor at the University of Southern California called this work “the most important and original theory of social change to appear in over a generation.”  In this work, McWhinney outlines a new foundation for theories of change, initiating a discipline of praxis using concepts from psychology, sociology, anthropology and new methods of working with narrative concepts to produce intentional changes in society.  As the theory emerges, it incorporates elements of action research, management and community development work, future studies, and aspects of systems theory, and how we can apply these concepts in community change efforts.  Subsequently, McWhinney published a manual that spelled out the practical implications, "Creating Paths of Change," written in collaboration with several graduates of Fielding. This attention to both sides of the scholar-practitioner equation is characteristic of much of the work we do as a faculty, and it makes us different from most graduate faculties.  Community engagement is the essence of what we do and who we see ourselves as a vibrant scholar-practitioner community.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
 
 


  
 
 
 


 33







b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
 


 


 34







 
5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		PrintButton1: 

		Name: Carl A. Stockton

		Title: Provost and Senior Vice President for Academic Affairs

		email: stockton@uhcl.edu

		City: Houston

		State: TX

		Institution: University of Houston-Clear Lake

		president: William A. Staples

		address: 2700 Bay Area Blvd.Houston, TX 77058

		Phone: 281-283-3000

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: The University of Houston-Clear Lake (UHCL) mission statement indicates the following:"The University enhances the educational, economic, cultural, scientific, business, andprofessional environment of the area ....The University develops and strengthens programs which support the region’s various commercial, engineering, human services and trade sectors.......The University of Houston-Clear Lake emphasizes (a) learning through ...community service....... (e) sensitivity to the needs of the students and communities served by the institution;" Further, the UHCL Vision for 2020 lists "Service to the Community" as one of the eleven themes for leading UHCL into the 21st century. 

		IA2_text: UHCL continually strives to build and broaden relationships with its community through the  following campus-wide awards and celebrations: 1. President’s Report to the Community- As a “community-minded, partnership-oriented institution” UHCL is committed to public accountability and transparency. As such, since 2000 the UHCL President hosts a community breakfast where he presents an annual report to the community on UHCL’s achievements and community engagement. http://prtl.uhcl.edu/portal/page/portal/PRE/RTTC2. President’s Community Partnership Award –Since 2001 this annual award is presented to businesses, organizations or associations whose philanthropy, collaboration and partnership have benefited the university in significant ways. 3. Community Outreach Day- Since 2002 UHCL has sponsored Community Outreach Days each semester. On this day students, staff, faculty, alumni and friends have donated their time to projects benefiting the Greater Houston community. 4. President’s Distinguished Faculty Service Award- First presented in 1983, this annual award recognizes significant accomplishments in professional leadership in extending services to the Gulf Coast Region.5. The Hugh P. Avery Prize – President’s Distinguished Staff Service Award – this annual award was first presented in 1982. In 1991 it was named in honor of Hugh P. Avery. Staff members are nominated by their peers based not only on how well they perform their jobs, but also on how much they demonstrate a passion for community engagement.  6. UHCL Alumni Association Leadership Service Award - Presented to an alumnus/a for exceptional contributions to the UHCL and its community. 7. Veteran's Day Celebration- Since 2003 UHCL has been hosting Veteran's Day which is attended by community members as well as members of the armed forces.8. Annual Student Leadership Banquet- Individual awards are presented to students for community engagement and leadership.

		IA3a_text: UHCL uses Assessment Information Management (AIM) system to record and track community perceptions of institution’s engagement with the community. The AIM system is a unit assessment system and uses the plan, do, check, act cycle for closing the loop in institutional effectiveness. At the beginning of an assessment cycle, heads of support units record unit outcomes, assessment methods and criteria for success.  Data is collected using surveys, focus groups and feedback from the community advisory boards. At the end of the assessment cycle, unit heads record assessment results and use the results for continuous quality improvement.Surveys used for measuring community perception include the alumni survey, graduating student survey, National Survey of Student Engagement, employer survey, and student parent survey. As an upper level institution UHCL values the relationships with its community college partners and to gauge their perception of service provided by UHCL, it hires the services of Noel-Levitz consultants to design and administer a survey for the community college counselors. Results from the survey are used to design programs and services that close the gap in student participation and success in Houston-Galveston area.To gather the perspective of its key stakeholders regarding the institutional image, UHCL retains the services of the Noel-Levitz consulting group to conduct focus groups. Results and analyses from the focus groups are used for planning, resource allocation, and service quality improvements.To solicit feedback from the community and to ensure that the community needs and expectations are reflected at the academic programs, UHCL has advisory boards and committees for all four schools and their degree programs.  These advisory boards are made up of community members from community colleges , business and governmental organizations, for-profit and non-profit alike.  For example, the UHCL School of Education has 10 Program Advisory Committees. The Program Review Committee MUST respond to each suggestion made by the Program Advisory Committee. One such committee is the Teacher Certification Council which decides the policies and procedures with respect to the teacher certification programs, especially the internships. The majority of the voting members of the council are members from outside UHCL. The Teacher Center Executive Board consists of nothing but members of the community with the Director of the Center for the Professional Development of Teachers as the Chair. This committee directs the School with respect to what they feel is needed in the preparation of teachers.

		IA3b_text: Each year the Office of Provost conducts a comprehensive review of assessment data on community engagement using the Assessment Information Management (AIM) system, which is maintained by the Office of Institutional Effectiveness. As noted in Q 3. A, the AIM system follows the unit assessment model with each unit head reporting assessment result on chosen indicators and measures of institutional effectiveness. The results of each unit is aggregated at the divisional level. For example, at an academic level, all four of UHCL's schools prepare a mandatory annual report. This divisional report includes feedback from Program Advisory Committees, Graduating Student Survey, Alumni Survey as well as review of academic programs that focus on student learning outcomes in the areas of service learning and civic engagement. The reports are reviewed by a Program Review Committee to track progress and make suggestions for improvements on specific action items following the plan, do, check, act cycle of institutional effectiveness. The reports are then presented to the Provost by the Dean of the four schools. The Provost in his capacity as the chief academic officer uses the reports to highlight action items for effecting planning, resource allocation and quality improvement at the institutional level.A recent example of improvement based on assessment and recommendations of the Program Review Committee in the School of Education was to direct the Teaching-Learning Enhancement Center (T-LEC) to support the faculty in their efforts to enhance their pedagogical skills by sharing recent research findings and best practices in service learning. As a result T-LEC organized workshops that focused on these areas. Following up on these suggestions, this Fall at the new faculty orientation the Provost made a presentation to the new faculty on service learning expectations in areas of both teaching and research for faculty promotion and tenure. This was followed by a T-LEC led discussion on improving pedagogical skills in the area of service learning and community engagement.

		IA4_text: UHCL's connection to its community is reflected in its web portal “Your UHCL”, which has an entire tab dedicated to the community. http://prtl.uhcl.edu/portal/page/portal/HOMEPAGE/COMMUNITYThe webpage includes detailed information on more than a dozen centers and institutes “that interlaces the community’s needs with opportunities for enhancing students’ educational experiences.” It also presents an array of professional development and personal enrichment programs and services to help individuals, families and organizational groups achieve their goals. In addition, the web page serves as a community resource guide presenting information on community events and UHCL publications. UHCL’s publications such as The Signal, a student publication;  Bayousphere, a literary arts magazine;  eConnections, an electronic newsletter that provides alumni with important information concerning university events and programs; and Egret, the magazine of UHCL reflect universities deep community roots and encourage community involvement and engagement.UHCL Catalog emphasizes "learning through teaching, research, scholarship and professional and community service.“ Further, the Student Life Policy Handbook  Student Services Mission Statement states that Student Services at  UHCL is dedicated to “encouraging interactions with our partners in the community.” Faculty handbook clearly articulates community service requirements for promotion and tenure. Several program brochures highlight internships and fieldwork and emphasize faculty involvement with students in the areas of community involvement and campus organizations.  Further, students are kept apprised of all upcoming community engagement activities via the student life website, www.uhcl.edu/studentlife.Finally,  UHCL’s commitment and accountability to the community is best reflected in the annual President’s Report to the Community. http://prtl.uhcl.edu/portal/page/portal/PRE/RTTC

		IA5_text: Presenting the annual UHCL Report to the Community in March 2007, President Staples reiterated “As a community-minded, partnership-oriented institution, UHCL serves as a rich resource for our students, alumni and communities…… The university also strives to provide innovative solutions to major challenges facing our area’s economic development and quality of life.”President Staples has consistently set examples for UHCL community by promoting community engagement and by serving on the board of several community and professional organizations. President Staples has received several honors for service to the community. This includes the 2003 NASA Public Service Medal for exceptional contributions to the mission of NASA, the Texas Art Education Association's 2004 Governmental Award for Meritorious Service in the Arts, and the 2005 E.A. Smith YMCA Community of Stars Gala honors. In 2008, he received the coveted Quasar Award from the Bay Area Houston Economic Partnership, which is presented annually to an outstanding elected official or business leader who, through their actions and leadership during the course of the previous year, demonstrated a strong and continual effort to support the business foundations of the greater Bay Area Houston communities. In his award address he said: “As a partnership-oriented and community-minded university, UH-Clear Lake values our long-term relationship with the Bay Area Houston Economic Partnership and our joint efforts to advance the economic development and quality-of-life of Bay Area Houston.” UHCL’s message of community engagement is strongly endorsed by its Provost and Senior Vice President Dr. Carl Stockton. In his 2008 commencement speech, Provost Stockton encouraged the entire university faculty and staff to take a leadership role in community service and leadership by saying  : “The last lesson that I would like to share with you today is one of leadership and giving back to the community.”  “Today, I challenge each of you, wherever you may go, to become a leader in the community.”  

		B1_text: The Center for Student Leadership and Community Engagement (SLiCE) coordinates university wide community engagement activities, especially those related to the scholarship of community engagement.    The mission of SLiCE is to foster learning and personal development through exploring leadership trends and civic engagement.  SLiCE also serves as a clearinghouse for UHCL students to engage in community service, volunteering, and service-learning to enhance their academic experience. SLiCE adheres to and embraces the CAS (Council for the Advancement of Standards in Higher Education) Standards and Guidelines for Student Leadership and Service-Learning Programs.  While SLiCE coordinates campus-wide scholarship of engagement, the Office of Alumni and Community Relations coordinates engagement with alumni and community outside UHCL campus. The purpose of the Office of Alumni and Community Relations is to contact, engage, serve, empower and acknowledge alumni and community through programming, services, events and outreach. The office also facilitates community participation in the university’s unique tradition of shared governance.UHCL strives to promote international cooperation in education by engaging its faculty, staff and students in international initiatives and study abroad programs. The Office of International Initiatives (OII) inspires international leadership and growth in teaching, research and service at UHCL. Working with more than 80 consulates in Houston as well as several educational institutions around the globe, OII builds these international alliances to create and open access to higher education, with respect, cultural understanding and tolerance of the human bond. SLiCE has one full-time coordinator and one part-time staff. The Office of Alumni and Community Relations has one Director and two Coordinators. Staffing for OII includes an Executive Director a Program Director and a part-time staff.    

		B2a_Text: In the current fiscal year UHCL has more than $1.83 million in permanent base funds allocated to supporting institutional engagement with the community. Of these, $801,147 is allocated to salaries and $1,029,104 is allocated to maintenance and operations. Sources include state appropriations, student fees and endowments.

		B2b_text: UHCL has more than 12 million dollars in Federal, State and Private grants and contracts to support institutional engagement with the community. Some of the main grants s are:• A $1 million grant from Bay Area Houston Economic Partnership (BAHEP) to build a center for developing partnerships with local area business• A $400,000 cooperative grant from the Mental Health and Mental Retardation Authority of Harris County for the Center for Autism•  A $400,000 contract from the area school districts for Psychological Services Clinic• A $1,342,944 million grant from the US Department of Education to prepare 70 bilingual educators for school administrator positions• A $863,813 Collaborative School Librarian Training Grant funded by the Institute of Museum and Library Services• A $ 83,000 grant from Texas Department of Criminal Justice Prison Programs; a $ 1,325,762 Collaborative Bilingual Counselor Training Grant; a $ 1,255,824 grant focusing on Collaborative Teaching of English Language Learners; and a $ 941,106 New Horizons for Bilingual/ESL Teacher Training grant • A four-year $477,200 grant from the National Science Foundation to create the NSF Scholars Organization, a group that organizes résumé workshops, arranges guest speakers and helps students build a community around success.

		B2c_text: At UHCL fundraising for community engagement is coordinated by:1. University Advancement: Funds raised by the office helps several programs at UHCL such as the the Environmental Institute of Houston (EIH).  EIH receives donations which directly support the creation and dissemination of information via public presentations, educational displays, lay-language reports and environmental data analysis. Over the years the advancement office has helped EIH raise millions of dollars by soliciting funds from endowments and organizations such as the Houston Endowment, Exxon-Mobil Foundation, Sam Houston R C and D, Shell/TRC, American Petroleum Institute, Houston Advanced Research Center, Canon Envirothon, Meadows Foundation, Lyondell Chemical Company, American Forest Foundation, National Project Learning Tree, and BP Society of Petroleum Engineers-Gulf Coast Section. 2. Student Life: Student life Office organizes several fund raising events with the help of different student organizations to support both local and global communities in crisis. For example, when Southeast Asia was hit by Tsunami, the Indian Student Association raised money for the victims.3. Office of Sponsored Programs: The Office of Sponsored Programs provides resources for submission and management of grants for all community engagement projects.

		B3a_text: UHCL has several mechanisms in place to record and track engagement with the community. A formal process is in place for assessing strategic goals, including community engagement related activities.  At the beginning of an assessment cycle, heads of support units record unit outcomes, assessment methods, criteria for success in the AIM (Assessment Information Management) system.  At the end of the assessment cycle, unit heads record assessment results and use these results to improve services and operations. Some other examples of assessment of community engagement activities are as follows:          Office of Institutional Effectiveness (OIE)- OIE conducts alumni survey, graduating student survey, National Survey of Student Engagement, employer survey, and student parent survey to track longitudinal trends in community engagement. The office hires the services of Noel-Levitz consultants to design and administer a survey for the community college counselors and to conduct focus groups on institutional image.         Provost Office-At an academic level, all four of UHCL's schools prepare a mandatory annual report to the Provost that details community engagement activities. The report includes recommendations of the Program Advisory Committee with the stipulation that action plans  address the recommendations.       Alumni Office - Records and tracks the number of constituent group outreach activities and events for use when engaging constituent groups through the Alumni Association Executive Council. It also records utilization data for the Office of Alumni Relations and the Career and Counseling Center. This allows resource expansion and outreach to accommodate growth among constituent groups.    Presidents Office - Prepares and administers surveys targeted to internal and external customers to improve office services and interaction with both internal and external constituents.    Administration and Finance -UHCL maintains information related to tracking of contracts awarded to historically under utilized businesses for the purpose of assisting the local community business owners and establishing the university as a resource for helping businesses succeed.   Center for Student Leadership and Community Engagement - At the student level, the center tracks participant information in all of its programs.

		B3b_text:      UHCL uses community engagement data to enhance the scholarship of community engagement. The Teaching Learning Enhancement Center (T-LEC) at UHCL designs workshops for faculty  based on needs expressed through faculty feedback and surveys.   Data from community engagement projects are used for enhancing faculty research. For example,  Dr. Mike McMullen's work among non-profit organization resulted in a project called "Teaching Complex Organizations by Applying Theory: Student Project to Design a Nonprofit Organization", which was recipient of one of the 2007 Instructional Innovation Awards.     Data on faculty engagement with the community is used for all merit, promotion and tenure decisions. Section 5.3 of UHCL Faculty Handbook articulates faculty promotion and tenure policies. Faculty promotion and tenure policies not only reward community engagement, they make such service a requirement for promotion and tenure. No faculty member deemed less than satisfactory in the realm of Service can receive tenure or be promoted. http://prtl.uhcl.edu/portal/page/portal/PRV/FORMS_POLICY_PROCEDURES/FACULTY_HANDBOOK/FACULTY5.3     In all four schools data gathered from advisory committee meetings is used to make changes as well as to improve programs and operating procedures. For example, in the School of Education data from the Program Advisory Committees is reported directly to the Program Review Committees and the Associate Dean for further action. In case of Teacher Center Executive Board, the recommendations of the board are sent to the Center for the Professional Development of Teachers for further action. Such input from the community has been instrumental in  the creation of the current internship requirements for initial teacher certification programs.  Assessment Information Management System Data on curricular engagement is used for academic program reviews and program improvement. The Office of Alumni and Community Relations uses community engagement data to improve outreach and plan community events for its different constituencies.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: UH-Clear Lake is a vital source of information for multitudes of small business owners in the region. The university conducts several workshops and seminars through a working partnership with the Small Business Administration and the Service Corps of Retired Executives (SCORE). The university is passionate about helping small business owners in the community succeed and the Small Business Institute (SBI) offers free consultation services. The SBI also provides training for managers and owners of small to medium sized business.  This program offers teams of junior and senior students the opportunity to assist small businesses under the direction of a skilled faculty member. Students actively participate in preparing demographic profiles for local spatial areas in order  to better serve community economic partnerships, such as the Bay Area Houston Economic Partnership (BAHEP).  Students also help small businesses in developing business plans, marketing plans, and inventory control procedures. These activities encourage open engagement of students with local area business leaders, develop new interpersonal skills and understand common economic trends and business practices.  Assessment of SBI and SCORE suggests that working with SBI and SCORE students gain valuable perspectives in the application of knowledge attained in the classroom  to local businesses and agencies.

		B3d2_text: To reinforce the vital link between the university and businesses, NASA/JSC, and the contractor community, UH-Clear Lake established the Center for Advanced Management Programs (CAMP) in 1977. As the outreach arm of the School of Business, CAMP provides executive education and professional development through seminars, workshops, courses and custom in-house training programs.  CAMP also provides non-academic certificate programs in Purchasing/Supply Chain Management, Federal Acquisition and Contracting, Management and Leadership, Project Management, and Business Analysis. The  School of Business has an endowment of over $ I million generated primarily by CAMP activities. CAMP uses these funds to sponsor numerous seminars, workshops creating professional development opportunities for the School of Business Faculty. CAMP has afforded faculty in the School of Business  an opportunity to enhance and apply their knowledge to specific community problems; engage in meaningful dialogue with community leaders; integrate their experiences into their classroom instruction; and enhance the quality of teaching and learning at UHCL.

		Impact on community: On

		Impact on institution: On

		b3d3_text:  The School of Human Science and Humanities (HSH) hosts several art exhibitions and workshops around the year. When assessment data from these events underscored the need as well as an opportunity to build a strong foundation among the children through workshops and scholastic events, HSH started the Children’s Art School.  In 2007, the school provided art classes to about 1,144 students from the community  with the school’s art gallery offering a visible platform to budding artists who could use the gallery to share their artwork with the local community. In April 2008, the school co-sponsored the statewide Visual Arts Scholastic Event in partnership with the City of Seabrook.  Over 3,000 individuals, including 438 teachers and 1,677 qualifying student artists attended the event, which included several art exhibits and 104 workshops.  

		B3d4_text: UHCL offers behavioral health services to the community through the Psychological Services Clinic which is supported by several grants and contracts. The clininc enables the faculty, staff and students at the institution to enhance and apply their knowledge and skills in their professional field. It also helps them integrate their experiences into their classroom instruction, and enhance the reputation of UHCL in the academic community and beyond. By having a solid academic reputation UHCL has been able to attract external funding to add new programs and centers to its strong program inventory. Recognizing UH-Clear Lake’s  academic leadership in the areas of behavioral health and family therapy, in spring of 2008, the Mental Health and Mental Retardation Authority of Harris County awarded $400,000 grant to the university to establish the Center for Autism and Developmental Disabilities. As a result, beginning May 1, faculty and students within the university’s applied behavior analysis program have been able to provide individualized services at no cost to parents of children with Autism Spectrum Disorders between the ages of 3- and 8-years.

		b3e_text: UHCL uses community engagement data to enhance the scholarship of community engagement. The Teaching Learning Enhancement Center (T-LEC) at UHCL designs workshops   faculty based on needs expressed through faculty feedback and surveys.  Data from community engagement projects are used for enhancing faculty research.   It is also used for all merit, promotion and tenure decisions.   In all four schools data gathered from advisory committee meetings is used to make changes as well as to improve programs and operating procedures. Assessment Information Management System Data on curricular engagement is used for academic program reviews, new program development, and changing program requirements.  Responding to the suggestions of program advisory committee, recently the Continuing Education/Foreign language program provided language classes in seven different languages to 789 students and also provided after school Spanish classes at three area elementary schools. The Office of Alumni and Community Relations uses community engagement data to improve outreach and plan community events for its different constituencies. At the institutional level assessment data has been used to expand services, to build new partnerships and collaborations with other institutions and research agencies. For example UHCL’s long standing partnership with Johnson Space Center (JSC) has instituted several programs including the Laboratory Preceptorship Program. It had also helped the establishment of the Research Institute for Computing and Information Systems (RICIS), which enables faculty and students to work with JSC on advanced data processing systems.       

		B4_text: The Vision 2020 document is a comprehensive vision statement that identified 11 themes to guide UHCL into the 21st century. One of those themes is "Service to the Community". In the five year strategic plan, three of the ten goals specifically address community engagement. Goal 1 is to "Foster a learning environment throughout the UHCL community", which includes the strategies to "Develop the teaching and learning center by providing permanent resources", "Encourage staff, faculty and administrators to develop guidelines for themselves in terms of teaching, learning, discovery and service", "Define service activities supported by the university and provide resource support for those activities", and "Maintain and enhance co-curricular activities as they support learning". Goal 4 is to "Innovate to address constituent academic needs" which includes the strategy to "enhance existing and create new academic partnerships". Goal 10 is to "Internationalize/Globalize the academic culture and environment" which includes the strategies to "Develop partnerships with local, national, and international communities, businesses, and government leaders for the delivery of academic offerings" and to "Enhance study abroad opportunities for faculty, staff, and students."

		B5_text:   At UHCL professional development support for faculty and staff is coordinated by the Teaching Learning Enhancement Center (T-LEC).   Launched in 2000, T-LEC is dedicated to encouraging and supporting faculty to take their teaching to the next level . T-LEC serves as UHCL's ambassadors to the Carnegie Academy for the Scholarship of Teaching and Learning Institute and offers the Scholarship of Teaching and Learning (SoTL).     Based on the principle of peer mentoring, T-LEC offers programs that meet faculty needs. The center provides information on new ideas and methods in teaching and learning and creates mechanisms for supporting faculty who wish to develop classroom innovations, and stimulate exchanges among faculty. At T-LEC, faculty may take advantage of the “Small Group Instructional Diagnosis” (SGID) or “Bare Bone Questionnaire” (BBQ). This service is an informal but highly useful form of peer review of one’s teaching at the mid-term  level. T-LEC also offers faculty access to a library of books, videos, and professional journals and newsletters devoted to teaching and learning. In 2007, T-LEC gathered proposals and awarded the first annual Instructional Innovation Award to faculty with creating classroom activities and assignments. Each spring, T-LEC hosts a special “Teaching Matters” workshop with a nationally recognized speaker on such topics as creating learning communities and incorporating service learning. In addition to T-LEC, faculty have access to departmental and institutional funds earmarked for attending professional conferences, workshops and seminars. UHCL policies also allow for appropriate workload adjustments and sabbaticals for continued professional development of faculty and staff at all levels.

		B6_text: As a community-minded, partnership-oriented institution UHCL invites and appreciates input from the community for both institutional and departmental planning for community engagement. At the institutional level, UHCL President holds strategic planning hearings to solicit input form all stakeholders including faculty, staff, students and community members. For example in preparation for the current strategic plan the President invited among others, Dr. Sandra Mossman, Superintendent, Clear Creek Independent School District, Dr. Patty Hertenberger, Dean, Pearland College Center, Alvin Community College, and Mr. Gregory Hayes, Director, External Relations, NASA-Johnson Space Center to seek their recommendation for setting goals and strategic directions. The summary of presentations by these community members are available at www.uhsa.uh.edu/sysplanning/UHCLHearingSummary.docFollowing the input from the community, in the UHCL five year strategic plan, three of the ten goals specifically address community engagement. Feedback from the community is also incorporated in the UHCL Vision 2020 document, which identifies 11 themes to guide UHCL into the 21st century. One of those themes is "Service to the Community". At the departmental level, the Development and Advisory Council serves as the principal external advisory body.   Advisory boards are made up of community members from community colleges, local businesses, and non-profits.  Members share their insights, resources and time by talking to other leaders in their respective fields and introducing them to the ways in which the university can serve them, and, in turn, how they, too, can help the university. For example in the School of Education, the Teacher Education Advisory Committee (TEAC), which is  comprised of four full-time UHCL employees, two former UHCL students , three university supervisors , and six members of the community provide most direct input on when, how, and how much the School of Education engages the community.  

		SD1_text: At UHCL every faculty member accepts the position knowing that commitment to community engagement is not only expected, but encouraged. Service, which includes community engagement, counts as one-third of all faculty members' evaluation, equivalent to teaching and research for purposes of merit and promotion decisions. At the time of the on-campus interview, each applicant for a faculty position in the School of Education is told about the expectation that they will teach field-experience courses and teach courses off the main campus and in the community. In addition, the School of Human Sciences and Humanities requires a background in community service for recruitment to its applied programs.  Clinical faculty are hired in part on the basis of clinical experience and commitment to clinical service in the community.  National certification in Family Therapy requires faculty to maintain a small practice.  Social work's national accreditation also requires a commitment to community engagement by faculty and students alike. 

		SD2a_text: Section 5.3 of UHCL Faculty Handbook articulates faculty promotion and tenure policies. Faculty promotion and tenure policies not only reward community engagement, they make such service a requirement for promotion and tenure. http://prtl.uhcl.edu/portal/page/portal/PRV/FORMS_POLICY_PROCEDURES/FACULTY_HANDBOOK/FACULTY5.3 For purposes of promotion and tenure, there are three areas considered: Research, Teaching, and Service. The Faculty Handbook discusses each of these in more detail. The Service component is weighted equal (33.33%) to the Research and Teaching components when it comes to merit. To be promoted or to receive tenure, a faculty member must be at least Excellent or judged to have promise of becoming Excellent in one area, at least Very Good in a second area, and Satisfactory in the third area. So no faculty member can be promoted or receive tenure without being judged to be at the very least Satisfactory in Service. No faculty member deemed less than satisfactory in the realm of Service can receive tenure or be promoted. 

		SD2b1_text: According to the faculty handbook section 2.3.2 “Service is the application and dissemination of knowledge or skill for the solution of problems and the improvement of the university, the profession, or the community. Service to the university in support of its activities is required of all UH-Clear Lake faculty members.” Further, according to section 2.3.1 service includes: I) service to professional organizations and journals; 2) service to the university; and 3) service to the public. However in some cases the scholarship of community engagement may fall under the UHCL heading of research since all such forms of scholarship fall under the term "research" in the faculty handbook.

		SD2b2_text: Limit to 200 words

		SD3_text: At the institutional level, students are included at different stages of planning, implementation and assessment. Student government offices are invited by the President to present their views to the Strategic Planning Forum. Recommendation are available at www.uhsa.uh.edu/sysplanning/UHCLHearingSummary.docThe Student Government Association and students ambassadors also have a leadership with the implementation and assessment of community engagement.At the departmental level students, the Program Advisory Committees and Program Review Committees have at least two students who are voting members. In such roles they have an impact on all phases of our community engagement. Students also play a leadership role on the Unit Operations Review Committee. For example, in the School of Education this committee provides recommendations for improving all phases of the School of Education. Their recommendations go directly to the Associate Dean. That committee consists of three faculty members, two professional staff members, two support staff members, the Business Manager, and three students (each representing one of our three Program Areas). These students have direct input pertaining to all aspects of the School of Education - including the amount and type of community engagement. However, the students' role in community engagement goes beyond giving input to the actions of the departments. Students also help plan and organize community outreach days and student organizations plan various community engagement activities throughout the year.

		SD5_text: The Faculty Life Committee, one of the four standing committees of the   UHCL Faculty Senate has responsibilities for community engagement.Section 7c of the Faculty Senate Constitutions states that the Faculty Life Committee works with the University President, Provost, Executive Director of Human Resources, University Council, Academic Council, University Life, and other shared governance committees as appropriate to “ monitor and support university-community relations; fund-raising; and partnership development.”

		SD4_text: Although the phrase " community engagement" is not noted on student transcripts, coursework  such as internships, practicums, and field-experiences are documented on student transcripts.  Community engagement and service learning are essential components of these courses.

		IIA1a_txt: UHCL uses special flags to mark service learning courses on the table of courses in the Peoplesoft Student Information Management System. Some of these courses include cooperative experience courses, internships, practicums and student teaching courses.  

		IIA1b_1: 288.00000000

		IIA1b_2: 10

		IIA1c_1: 34.00000000

		IIA1c_2: 89

		IIa2a_txt: UHCL has identified three university level learning outcomes related to community engagement: 1. Interpersonal Competence - The capacity to understand many points of view and to work responsibly with others in a variety of settings2. Ethical Citizenship - The ability to make ethical decisions in person and professional societal contexts  3. Global Perspective - The capability to demonstrate awareness of local and global diversity, within the students chosen discipline, the international economy, and the interrelated worldwide environment.In addition, as a Texas Public Higher Education Institution it is imperative of a UHCL core curriculum that it contain courses that help students:1. Establish broad and multiple perspectives on the individual in relationship to the larger society and world in which he or she lives, and to understand the responsibilities of living in a culturally and ethnically diversified world;2. Stimulate a capacity to discuss and reflect upon individual, political, economic, and social aspects of life in order to understand ways in which to be a responsible member of society.

		IIA1d_1: 166.00000000

		IIA1e_1: 1518.00000000

		IIA1d_2: 23

		IIA1e_2: 10

		IIA2b_txt: The School of Education has the following expectation of all teacher certification students: “The candidate establishes and uses strong positive relationships among students, families, colleagues, schools and community to support the needs of all learners.  The candidate fosters the development of caring citizens in their community and in a global society.” The School also expects that through an ongoing reflective process, the candidate is able to:a) demonstrate an understanding of the family, community, school, and classroom factors that may affect learningb) establish strong, positive relationships among students, families, colleagues, schools and community through effective professional and interpersonal skillsc) use a variety of resources, including technology, to enhance communication and collaboration with students, families, colleagues and the community d) make positive contributions to the school, school district and community that foster the development of caring citizens in the community and a global society e) develop learning opportunities that involve families and the community to support and enhance instruction and the educational environment of the school.

		IIA2c_txt: UHCL uses Assessment Information Management (AIM) system to record and track  the community engagement component of different academic programs. The AIM system is an online database designed to help faculty and staff record their assessment plans to document institution wide efforts and to evaluate desired outcomes for continuous improvement.  Below is a summary of the assessment process:1. At the beginning of an assessment cycle, faculty of each degree program record learning and programs outcomes, assessment methods, criteria for success in the AIM (Assessment Information Management) system.2. At the end of the assessment cycle, faculty record assessment results and use of results to improve learning and services.3. All assessment plans are reviewed by the Office of Institutional Effectiveness using a set of specific criteria.4. The review report is shared with the Program Review Committee, Deans,  and the Provost.

		IIA2d_txt: The AIM system follows the unit assessment system and uses the plan, do, check, act cycle for closing the loop in institutional effectiveness. Upon the completion of the program review by the Office of Institutional Effectiveness, assessment reports are released to the  Program Advisory Committee and  Program Review Committee. These two sets of committees plus the Unit Operations Review Committee use the data on a regular basis, but not fewer than twice per year. The three committees review the report to track progress and make suggestions for improvements on specific action items The reports are then presented to the Provost by the Dean of the four schools. The Provost in his capacity as the chief academic officer then uses the reports to highlight action items for quality improvement. Examples of decisions based on the assessment data include:* Selection of a professional development school based on its demographics* Raising the required THEA Reading score based on the results on the TExES* Including assignments that emphasize community relations (based on data showing the community needs were not understood by students and the standard wasn't being addressed as strongly as desired).

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: In the School of Human Sciences and Humanities (HSH) seven programs require internships for graduation.  Seven more have them as an option.  Internships involve students working for organizations, profit and non-profit, for 500 to 1000 hours, under the supervision of a faculty member and an on-site supervisor.   HSH has approximately 300 internship sites at which the school has placed students over the last three to four years. Programs requiring internships or field experience are  Social Work – Undergraduate;  Family Therapy – Graduate;  Clinical Psychology – Graduate;  School Psychology (1000 hours) – Graduate;  Fitness and Human Performance – Undergraduate; Communication – Undergraduate. The school also organizes Egypt in Transition and Turkey Study Abroad program. Both programs require community presentation of student research.In the School of Science and Computer Engineering, the graduate capstone projects and undergraduate senior project courses involve team project mentored by surrounding high technology companies. This includes Computer Science, Computer Information Systems, Computer Engineering and Software Engineering. In the School of Education all teacher certification candidates must fulfill student teaching requirements.In the School of Business, Internships and co-ops take place in a variety of businesses and organizations (both profit and non-profit) in the public, private and international settings. Every summer Dr. Lou White takes a group of students to Taiwan and National Sun Yat-Sen University for an internship experience in a Taiwan business.  Also, every year a group of students come to UHCL from National Sun Yat-Sen University to experience American culture and interact in classes with UHCL students.

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: In the School of Human Sciences and Humanities (HSH) four graduate progams require internships and practicum for graduation and seven graduate programs have a capstone option. In the School of Science and Computer Engineering, the graduate capstone projects and undergraduate senior project courses are offered in Computer Science, Computer Information Systems, Computer Engineering and Software Engineering. In School of Business field experience is required for the Master of Health Administration program. In the School of Education each major requires a series of courses having field experience requirements. In the graduate non- certification degree programs, the capstone experience may be a thesis,project, internship, or a comprehensive examination. The first three require communityengagement. The fourth one is used by only two of the School's programs and has been taken as an option by 27 students only in 8 administrations of previous examinations. However, data are maintained in the Unit Assessment System to make sure that these students also are engaged in the community. Since UHCL has no freshmen or sophomores, it does not have a first year sequence. That said some departments and schools work with the community colleges to make sure that they get the students used to being involved with the community. The Associate of Arts in Teaching requires EDUC 1301 and EDUC 2301 - both require field experiences.

		IIA4_txt: Al-Mubaid,  H. “ A Promise-Based Learning Technique to Motivate Students and Improve Their Learning,”Annual CASTL conference CASTL’07, Chicago, IL, June 2007. (Sponsored by Carnegie Academy for the Scholarship of Teaching and Learning, CASTL, 2007).Al-Mubaid, H. “Designing and Managing Intervention Methods to Promote Self-Regulated Learning,” International Journal for Teaching and Case Studies, IJTCS, Vol. 1, Nos. 3&4, 2007.Casserly, D. and Davenport, J. “Analysis of Ambient Ozone Concentrations at Three High Schools in the Houston-Galveston Area, “ 82nd. Annual Meeting of the AAAS-SWARM,  2007.Davari, S. “The Structure of a Capstone Projects Course". Poster Presentation accepted at the 2007 Annual American Society for Engineering Education (ASEE), Honolulu, Hawaii, June 2007. Florence, C, EK Adams, Ayadi, MF, ‘Pediatric Health Care Costs Attributable to Exposure to Second-Hand Smoke: An Exploratory Analysis.’ Journal of Health Care Finance, Fall 2007, Vol. 34(1) pg. 36.Hall, S."Generalizing the stewardship ethic among Galveston Bay Foundation Volunteers," paper presentation, Eighth Annual State of the Bay Conference, 2008.Penn, E. "Service Learning: A Tool to Enhance Criminal Justice," JOURNAL OF CRIMINAL JUSTICE EDUCATION, Volume 14, Number 1, Spring 2003.Sorensen, Susan M.; Kyle, Donald L. “Valuable Volunteers” Strategic Finance, Feb2007, Vol. 88 Issue 8, 39-45. 

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Foreign Language program - In 2007 HSH served 789 participants from the community, teaching courses in Spanish, French, German, Russian, Chinese, Japanese, Portuguese, and English.  Children's Art School – Last year, HSH provided art classes for elementary and middle school children in15 schools in three school districts and two private schools.  It also taught 629 children from the community in 39 classes.  The total number of children taught was 1,144.To reinforce the vital link between the university and businesses, UH-Clear Lake established the Center for Advanced Management Programs (CAMP) in 1977. CAMP provides executive education and professional development through seminars, workshops, courses and custom in-house training programs.  UHCL’s Small Business Institute (SBI) offers free consultation services,and training for managers and owners of small to medium sized business.  The School of Education’s Literacy, Language and Library Science program operates a free reading clinic for children in the Greater Houston Area. In addition, the program has been awarded grants to support the Greater Houston Area Writing Project for 24 years standing. One of its many contributions to the community is the Young Writers’ Camp, which are week-long camps offered throughout the summer to the young writers of the local communities. The Clear Creek ISD/ UH-Clear Lake partnership runs the McWhirter Elementary School, which also serves as a Professional Development Laboratory School (PDLS). At the time of joining the partnership, McWhirter Elementary School was the lowest ranked school in CCISD.  Since joining the partnership, the school has achieved “Recognized” status on the State-mandated TAKS, speaking volumes regarding the positive impact of the partnership.                                                                                    

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: Off

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: The Neumann Library has an exclusive arrangement with NASA/JSC to house and preserve the Johnson Space Center Manned Spaceflight collection of over 3,000 linear feet of documents in our University Archives.  The establishment of the UH-Clear Lake Manned Spaceflight Collection also preserves the personal papers and histories of community members who have worked in the NASA space program. In a unique partnership with NASA the university has established the  Research Institute for Computing and Information Systems (RICIS) to allow faculty and students to work with JSC on advanced data processing systems. The Center for Advanced Management Programs (CAMP) provides non-academic certificate programs in Purchasing/Supply Chain Management, Federal Acquisition and Contracting, Management and Leadership, Project Management, and Business Analysis. UH-Clear Lake is a vital source of information for multitudes of small business owners in the region. The university conducts several workshops and seminars through a working partnership with the Small Business Administration and the Service Corps of Retired Executives (SCORE). Faculty and students in the School of Education’s Early Childhood Education program have had a tremendous impact on the local community by their service to local agencies which, in turn, provide services to the community. Faculty and students design curriculum for the agencies to use as well as work with children in programs such as Space Center Houston, Armand Bayou Nature Center, Galveston Historical Society, Children’s Museum, the Health and Medical Science Museum, the Shriners Burn Hospital for Children in Galveston, and the Houston Zoo.UH-Clear Lake recognizes the emerging need for foreign language programs in this diverse global economy. Recently, the Continuing Education/Foreign language program provided language classes in seven different languages to 789 students and also provided afterschool Spanish classes at three area elementary schools.

		IIB4a_txt: The Clear Creek ISD/ UHCL partnership runs the McWhirter Elementary School, which also serves as a Professional Development Laboratory School (PDLS). The focus of the PDLS consists of improving the education of the CCISD elementary students and UH-Clear Lake education students, as well as to provide professional development for CCISD and UH-Clear Lake faculty.  Its Two-Way Immersion program is recognized as one of the best such programs in the State of Texas which had turned a failing school into an exemplary one. Recently, UH-Clear Lake received a grant of $990,000 to help boost the economic development of the region and increase biotechnology research initiatives.  This grant will sponsor a new on-campus building to house the Bay Area Houston Economic Partnership (BAHEP). This exciting new initiative will reinforce partnerships with local area business leaders and is one of the many ways UH-Clear Lake demonstrates its solid commitment to the economic vitality of the region.The School of Human Sciences and Humanities (HSH) works closely with the Ramsey Unit of the Texas Department of Criminal Justice on the provision of courses and selection of students.  Recruitment into the program is a cooperative arrangement between the program and the Department of Criminal Justice. Also, the partnerships between area school districts is reciprocal by definition.  The Center for Autism provides the services and the service delivery; the ISD's provide the students and the location and, when necessary, the teachers.The Environmental Institute of Houston (EIH) is a partnership among UHCL, University of Houston, government agencies, businesses and environmental organizations. The institute supports research, professional development for teachers, and outreach. As per its agreement with the partners EIH must  "Increase community awareness and partnerships by hosting or providing meeting space and facilities at least 3 times per year for other members of the community  involved with environmental research, outreach, management and education."

		IIB4b_txt: To solicit feedback from the community and to ensure that the community needs and expectations are reflected at the academic programs, UHCL has more than a dozen advisory boards and committees for all four schools and their degree programs.  These advisory boards are made up of community members from community colleges , business and governmental organizations, for-profit and non-profit alike.  For example, the UHCL School of Education itself has 10 Program Advisory Committees. The Program Review Committee MUST address the concerns and comments of the the Program Advisory Committee and forward their responses to the Dean and the Provost in their annual report.Further, almost all cooperative agreements, contracts and partnerships have provision for reporting assessment information to the partners. For example, the Neumann Library at UHCL has an agreement with NASA/Johnson Space Center to house and preserve the Johnson Space Center Manned Spaceflight collection.  The Neumann Library also receives a grant to provide NASA/Johnson Space Center to provide certain library services to JSC civil services and contractors. Each year, the Newman Library provides to Johnson Space Center statistics on the use of the collection and services.  Similarly, The Environmental Institute of Houston (EIH) Advisory Board is required to meet at least twice annually with the administration to share information about EIH's activities and expertise.The Clear Creek ISD/ UHCL partnership runs the McWhirter Elementary School, which also serves as a Professional Development Laboratory School (PDLS). The UHCL Instructional Supervisor for the PDLS must submit a report to the Dean each year.  The report must  include summary of  presentations and publications using the PDLS data, progress reports on the impact of  the two-way immersion program, the data from the State on the students' progress,  as well as a summary of the activities for the community. 

		IIB5_txt: Al-Mubaid ,H. and Chen, P. “Application of Word Prediction and Disambiguation to Improve Text Entry for People with Physical Disabilities,” Assistive Technology, International Journal for Social and Humanistic Computing, IJSHC, 2008Benson, Earl D.; Marks, Barry R. “Robin Hood” and Texas School District Borrowing Costs,  Public Budgeting & Finance, Summer2005, Vol. 25 Issue 2, p84-105Davari, S. et. al. “Computer Science Scholars: Recruiting, Retention, and Mentoring,” Proceedings of TETC Best Practices Conference, Austin, Texas, March 2007 Durand, R. and P. Decker, "Expanding Organ Donation Among African Americans in the United States through Religious Organizations: Results from an Experimental, Educational Intervention," presented at the 2005 Annual Research Meetings of Academy Health (sic), Boston, MA, June 2005.  Abstract published in Proceedings.Fox, T." How Might this Computer Algebra System Fit in my Classroom?" Nevada State Science Teachers Association, Southern Nevada Mathematics Council, Las Vegas, NV, 2007.Hall, S. et. al. " The Class Interview; Creating Community from Day One," Association for Computer Educators in Texas (ACET) Annual Conference, San Antonio, TX, 2007.Lerman, D. et. al., "Invited Address:  Accuracy of teacher-collected descriptive analysis data," Tenth Annual Conference of the Maryland Association for Behavior Analysis, 2008.(with students from Applied Behavior Analysis program).

		III1_txt: 3. a. Does the institution have mechanisms for systematic assessment of community perceptions of the institution’s engagement with community?Below is one of the example of assessment criteria for the The Environmental Institute of Houston (EIH), which is a partnership among the University of Houston-Clear Lake, University of Houston, government agencies, businesses and environmental organizations. EIH uses  Assessment Information Management (AIM) for systematic assessment of its planned outcomes, including institutional engagement, for continuous improvement.  Examples of EIH community engagement activities that are assessed are as follows.1. EIH's Advisory Board will meet at least twice annually to share information about EIH's activities and expertise; communicate regularly with Advisory Board members.2. Increase community awareness and partnerships by hosting or providing meeting space and facilities at least 3 times per year for other members of the community involved with environmental research, outreach, management and education.3. Increase cooperative partnerships and grants with local, state, and federal agencies and non-profit organizations relating to research on historical resource uses by at least 10% over the previous fiscal year.4. Conduct quality environmental education workshops for pre- and in-service teachers in the greater Houston-Galveston region as measured by the number of workshops taught and number of attendees.5. Provide quality environmental curriculum and materials for use by EIH staff, teachers, and environmental educators as measured by the number of workshops relating to curriculum and extent to which materials are distributed; and evaluation of extent of use in classroom and various organizations.6. Annually fund at least 8 competitive research grants to faculty to address EIH's priority research areas and apply expertise to local environmental issues at levels equivalent to previous fiscal year.7. Provide at least 3 students with opportunities for research assistant positions or internships and develop cooperative agreements to provide students with experience.

		III2_txt: Throughout its history, UH-Clear Lake has been a community-minded, partnership-oriented institution that is responsive to the needs of local area citizens and business establishments.  Part of it is accomplished by implementing a curricular strategy whereby civic engagement and service learning is included as a common thread throughout the scope and sequence of the general educational core. UH-Clear Lake’s success in fostering community engagement is also rooted in clearly enunciated institution-wide policies that have built-in incentives and reward structures for staff, faculty and administrators to commit themselves to the scholarship of civic engagement and service learning. Under the leadership of President William A. Staples, UH-Clear Lake has cultivated a robust service learning environment that develops and supports partnerships with regional community colleges, school districts, business establishments, government agencies and local employers in the Houston-Galveston metropolitan region. These outstanding efforts were recently confirmed when President William A. Staples received the coveted Quasar Award, which is presented by the Bay Area Houston Economic Partnership annually to an outstanding elected official or business leader. UH-Clear Lake provides academic leadership in addressing the shortage of knowledge workers in the Houston-Galveston metropolitan region by providing innovative degree programs that are tailored to the specific workforce requirements of its scientific and business communities. For example, given the high demand and short supply of a trained workforce with advanced computing skills, UH-Clear Lake was the first university to offer the MS in Software Engineering in order to meet the needs of local area industry. In addition, there has been a growing demand for Systems Engineers for NASA Space Exploration programs. In response, the School of Science and Computer Engineering offers an MS program in Systems Engineering. UH-Clear Lake is recognized as an academic leader in the areas of behavioral health. The university offers behavioral health services to the community through the Psychological Services Clinic. It also hosts several academic conferences through the year. Last year, UH-Clear Lake hosted the Southwest Teaching of Psychology Conference for the third time. The conference was attended by faculty from over 80 high schools, community colleges, and universities across the nation. Last summer, the university hosted the annual meeting and the Summer Institute of the Association for Contextual Behavioral Science  which was attended by over 200 professionals. Following its tradition of academic leadership and scholarship of engagement,  in spring of 2008, the university received $400,000 grant  from the Mental Health and Mental Retardation Authority of Harris County to establish the Center for Autism and Developmental Disabilities which provides individualized services at no cost to autistic children.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
 


 


 34







 
5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Institution: University of Alabama

		president: Robert E. Witt, President

		address: The University of AlabamaP. O. Box 870100Tuscaloosa, AL  35487

		Phone: 205-348-6331
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		answer will have no bearing on the classification decision: 

		IA1_text: The University’s mission is to advance the intellectual and social condition of the people of the State through quality programs of teaching, research, and service. To accomplish this mission, we strive to be a student-centered research university and academic community united in our commitment to enhance the quality of life for all Alabamians. Strategic goals are:1. Advancing academic, research, scholarship, and service priorities2. Retaining/recruiting outstanding faculty and staff to support teaching, research, and service missions3. Enhancing the learning environment to attract and retain excellent students4. Developing a university-wide emphasis on leadership

		IA2_text: The annual awards luncheon of the Center for Community-Based Partnerships recognizes students, faculty, and community partners for distinguished achievements in campus and community engagement. Chosen projects extend the classroom experience, maximize scholarly output, and build capacity within communities — rather than just providing one-time service. 2008 Award winners receive recognition and seed funding, and include:•Charles Karr, Dean, Engineering, supporting faculty and students building ballparks, helping with tornado recovery, and establishing an engineering academy in Alabama’s Black Belt (refers to counties in a band across the middle of State which are among the nation’s poorest, named by virtue of soil color)•George Daniels, assistant professor of Journalism, preparing high school students for careers in journalism, including the Multicultural Journalism Program, now in its 25th year •Fred Primm, Sumter County Superintendent of Education, and Grace Hall-King, school improvement specialist, and Elliott Knight, UA American Studies graduate student, and Whitney Green, Black Belt Community Foundation, for the Black Belt 100 Lenses Project where K-12 students tell the stories of their lives and communities through photographs •Ryan Browne, graduate student in creative writing, for introducing poetry writing and appreciation in Alabama prisons •Parent Leadership Academy, Joyce Levey, Superintendent, Tuscaloosa City Schools; Frank Costanza, Superintendent, Tuscaloosa County Schools; Milla Boschung, Dean, Human Environmental Sciences; Joyce Stallworth, Associate Dean, Education•Suzanne Dowling, UA media relations specialist, for “Arts’n Autism,” with members of Covenant Presbyterian Church In 2007-08 awards were given for the first time to outstanding Masters and Doctoral students for excellence in service, in addition to excellence in teaching and research. 

		IA3a_text: Since 1981, UA has conducted regular (usually every two years) image surveys using a professional communications research firm to poll Alabamians on perceptions of UA on issues, including service to the state. Other formal and informal mechanisms assess community perceptions of engagement. Colleges, schools, departments, and student organizations have Boards of Visitors and/or community advisory boards that provide ongoing input about activities of the academic unit. These external advisory boards are uniquely able to communicate with the college, department or program regarding its success in engaging communities beyond the campus. A recent inventory revealed that more than 2,000 individuals participate. Data as to stakeholders’ perceptions is rich and multifaceted. Throughout the University, leaders use community perceptions to drive continuous improvement — improving curriculum, better understanding of issues, aligning research with community needs, etc. Methods of gathering information include evaluation studies, advisory boards, editorials and news stories, and parental feedback.

		IA3b_text: Although data is not aggregated at the institutional level, it is most certainly used throughout UA. Many research grants require documentation of active community partner participation. Information is used to improve future projects and outcomes. Training/professional development programs are assessed for the same purpose. Community input has led to key initiatives, including: Tuscaloosa's Mayor and others concerned about early childhood education approached UA in 2005. Now the pre-K initiative involves faculty and students from 5 colleges (Arts and Sciences [Art, Communicative Disorders, Modern Languages, Music], Education, Human Environmental Sciences [Early Childhood], and Law, and 3 administrative divisions (Academic, Community Affairs, and Student Affairs). The aim is to identify academically at-risk 4-year-olds not currently served in other programs, providing them and their families the best health and education services possible.Through the Education Policy Center, UA's President, State Superintendent of Education, and Community College Chancellor convened leaders across Alabama to expand pathways to rural healthcare careers, in partnership with the US DHHS Office of Rural Health Policy. Three UA Colleges (Education, Nursing, Community Health Sciences) participated with a goal of improving public health across Alabama, particularly the Black Belt.The Rural Health Institute for Clinical and Translational Science held town meetings across Alabama, engaging 30 rural physicians in planning UA's CTSA proposal. In addition to planning the grant proposal, a rural community research network was formed. Community perceptions drive the Neighborhood Partnerships Committee. Students, community leaders/officials, UA and city police, alcohol control, and UA leaders work to improve relationships between students, law enforcement, and off-campus neighbors and to increase safety.

		IA4_text: UA proudly communicates the ways students, faculty, staff, and alumni engage with partners: •“Crimson Is” marketing theme — emphasized in ads, brochures, website, and publications — has been expanded to emphasize impact, interaction, and relationships with stakeholders throughout the State and region.•Find Your Passion features highlight students who are impacting UA, the State, and the world. (http://ua.edu/features/findyourpassion/index.html).•“Outreach” is a main menu item at http://ua.edu and links directly to dozens of engagement activities (ua.edu/outreach). •Undergraduate research magazine, featuring students who are expanding knowledge and making a difference (http://www.ua.edu/features/research_ug.html).•UA’s Community Service Center communicates about projects ranging from youth development and leadership, to environment, housing, hunger, homelessness, and health (http://volunteer.ua.edu).•Engaged leadership is deeply embedded in UA’s culture. An excerpt from http://leadership.ua.edu demonstrates this by “engage(ing) leaders and participants, valuing all contributions, as well as sharing authority and responsibility … . Every person can benefit by cultivating these types of leadership skills. Our commitment is to develop leaders who are ethical, purposeful, and inclusive.”•PARTNERS is a feature magazine written and edited by student interns. The inaugural edition featured Journal of Communication and Engagement Scholarship, our Carnegie Engagement application, the Engineering Academy, engagement awards luncheon, Parent Leadership Academy, Center for Ethics and Social Responsibility, Entrepreneurial Summer Camp, Minority Business Forum, Research Briefs, Homegrown Alabama marketplace, growth in AERN (business entrepreneurial program), Engineers Without Borders in Peru and Hale County, Crossroads Community Center, UA Role in Outreach Scholarship Conference, and profiled a 4-year partnership (UA and the Black Belt Community Foundation).•Countless newsletters, press releases, websites, magazines, brochures, video and audio clips highlight engagement.

		IA5_text: Engagement has been promoted by leadership as far back as 1900. Then President Abercrombie embraced the Wisconsin Idea, personally traveling to nearly every community in the State. In 1917 President Denny made a successful plea to the Alabama legislature for “extension funding” and by 1919 the Division of Extension was created (now College of Continuing Studies).Fast forward to the 1980s. Alabama’s manufacturing sector lost 40,000 jobs. Tuscaloosa County’s unemployment rate was the highest in Alabama. President Joab Thomas committed UA to building a stronger economic base across Alabama. In 1983, General Motors’ Tuscaloosa plant employed 200 people and planned to close unless they could save $2 million — and they were $470,000 short. A partnership between GM, the United Auto Workers, and UA followed. UA guaranteed GM $470,000 to keep the plant operating if it couldn’t help save money. Within months, $470,000 in savings was identified. In 1984, GM invested $14 million in a new, highly automated carburetor fabrication and assembly plant. Other Alabama communities (the Shoals, Dothan, Gadsden) asked for help, and a statewide strategic plan for economic development. In 1986, UA coordinated the State of Alabama’s Saturn plant proposal. Lessons learned brought Mercedes — today Alabama is a leading automotive state.Today the President, Executive Vice President and Provost, and Vice President for Community Affairs continue to promote engagement. Excerpts from a 2005 speech by the president demonstrate UA’s commitment: “Our vision for the future is to be an academic community committed to service for our state … under the leadership of the Vice President for Community Affairs … . The University’s Service Learning initiative … [makes] Service Learning one of the defining elements of the UA experience.” That Alabama's statewide unemployment rate in June 2006 fell below the national average for the first time since the Great Depression speaks to the long-term success of these efforts.

		B1_text: Community engagement has for decades been a core area of The University of Alabama’s mission. Recent years have seen continued emphasis on expanding economic development initiatives begun in the early 1980s, while simultaneously expanding efforts to lift up pockets of severely distressed poverty in Black Belt and Appalachian Alabama counties. In 2004, the University created a separate Division of Community Affairs, and charged it with coordinating and promoting community engagement, defined as the application of knowledge, skills, and resources for the common good through reciprocal, mutually beneficial partnerships. Community Affairs and its subunits track, advocate, fund, promote, educate, and mobilize community engagement for the entire campus and community. The Division is staffed by a vice president, program assistant, several graduate assistants, and a number of work study students. Reporting to Community Affairs, and sharing some of its purposes and duties, are the Center for Community-Based Partnerships, Crossroads Community Center, and Equal Opportunity Programs. The Center for Community-Based Partnership’s helps to establish partnerships among faculty, staff, students, and community members that integrate curriculum and research to address critical issues jointly identified by the partners. Since its establishment in 2006, CCBP staff, University faculty, and community partners have conducted more than 50 projects involving dozens of faculty, several hundred students, and scores of community partners. CCBP is staffed by two academic professionals, a program assistant, and several graduate and undergraduate assistants. A 40-person Council of faculty, administrators, students, and community partners recommend policies and actions to the Vice President for Community Affairs, including awarding of seed-funds for engagement scholarship. Crossroads Community Center’s purpose is to increase cultural competency and to promote respect, tolerance, and diversity on campus and in the community. It is staffed by a director, assistant director, program assistant, graduate assistant, and several student assistants. Equal Opportunity Programs develops, implements, and communicates awareness of University policies on equal opportunity, nondiscrimination, harassment/sexual harassment, affirmative action, and diversity to the campus and the community. The Center for Ethics and Social Responsibility, though not under Community Affairs, is also heavily involved in community engagement. Funded by a private endowment, CESR faculty, students, and community volunteers link curriculum and campus culture by establishing venues through which students and citizens examine civic and ethical obligations.

		B2a_Text: While Community Affairs, CESR, and Continuing Studies are dedicated solely to engagement and outreach, other units also have engagement functions. Annually, UA budgets $48+ million for engagement/outreach: 20% permanent funding, 25% state grants, 15% federal, 28% tuition, 12% other.

		B2b_text: External funding is central to leveraging permanent University funds (primarily state appropriations, tuition, and fees) to support engagement. In fact very few of UA's engagement projects rely on a single funding source, drawing from government, corporate, foundation, and private funds. With community involvement, UA operates 32 centers (ranging from literacy to manufacturing, from health and aging to fisheries, from rural health to children’s well-being); 3 museums; a commercial television station that serves many Black Belt and Appalachian Alabama counties unserved by other TV stations; a statewide public radio network that UA operates in partnership with Alabama State University (a historically black university); a conference center; safety and environmental programs; The Rise School (educational services to young children with diverse abilities); and dozens of K-12 services (initiatives in reading, math/science/technology, parent involvement in their children’s learning, annual workshops (dance, journalism, entrepreneurship, etc.). The 32 centers alone account for $21 million in external funding. Another $6 million supports K-12 activities.A wide variety of conferences, training programs, and professional certificates is almost entirely funded (92%) by a combination of external sources, including grants (20%) and registration fees (66%). Total budget is more than $4 million.

		B2c_text: Internal funds alone cannot sustain UA's aggressive engagement goals. Fundraising is a constant for deans, directors, department heads, and community partners to keep engagement programs alive and to extend their reach. Private donors fund 82 distance learning scholarships; foundations and federal agencies promote rural entrepreneurship in partnership with 14 Black Belt/Appalachian counties; news organizations promote diversity in the mass media workforce; industries fund conferences on health and safety; business trade associations promote minorities doing business with the University; health and social service agencies fund conferences to combat obesity; and scores more.Student Affairs raised a $2 million endowment for the Blackburn Institute to support student engagement in communities throughout Alabama. As Dean of Men in 1963, John Blackburn helped enroll African American students Vivian Malone and James Hood over the staunch opposition of Governor Wallace. Blackburn's experiences comprise the lead chapter of the recent National Association of Student Personnel Administrators’ book, “Reflecting Back, Looking Forward: Civil Rights and Student Affairs.” Dr. Blackburn’s vision — that talented Alabamians can be identified in college and given skills to become lifetime change agents in their communities and the State — is the vision of the Blackburn Institute.

		B3a_text: Three campus-wide mechanisms exist to record/track community engagement at UA. The first is the Faculty Activity Reporting (FAR) system, implemented in 2007-08. This comprehensive online system gathers data concerning faculty activities in teaching, service, administrative responsibilities, scholarship, contracts and grants, conferences and meetings, honors and awards, goals, and intellectual property (patents). Engagement in community is tracked in the service section of the FAR. Realizing that service is not the only area where faculty engage community, UA is working with its colleges to expand FAR, and collect engagement/outreach activities in other areas (i.e.: teaching, scholarship, grants, etc.). The second mechanism is the Service Learning Pro (SL Pro), a web-based database used by 4 constituencies: faculty, students, agency partners, and the institution as a whole. SL Pro tracks Service Learning activities from inception to completion, engaging community agency partners to document the impact of Service Learning activities. In 2007-08, in its first full year of use, SL Pro documented 2,671 enrollments in courses, and 118,902 hours of student service in Service Learning designated courses. In discussions that included associate deans and division leaders from across the University in the preparation of this Carnegie application, we realized this is likely a conservative estimate. UA Executive Vice President and Provost Judy Bonner has authorized an additional staff line so that the Center for Ethic and Social Responsibility can better document this work across all of UA's academic departments and schools, as well as across the divisions of Student and Community Affairs. The third mechanism is UA's Online Profile System (UAOPS), a publicly accessible system containing academic and administrative unit profiles, course syllabi, and faculty teaching credentials. All academic and administrative units document goals, results, and outcomes to UAOPS on an annual basis in order to demonstrate accountability.Taken together, these campus-wide mechanisms systematically track UA's community engagement efforts. It is important to note UA's enrollment was 16,500 in 1987, increasing to 20,000 in 2003 when President Witt arrived. Today enrollment is 27,000, and growing. With two of the three mechanisms only recently established, more systematic documentation of UA's extensive record of community engagement will allow us to better target and deploy future efforts across our increasingly complex, growing university, as new opportunities for engagement arise.

		B3b_text: The primary use of data from the Faculty Activity Reporting system is for assessing teaching loads and for merit pay evaluations. As noted above in 3(a), FAR has only been in existence for one reporting year, so UA at only the front end of its efforts to use FAR data to better identify, assess, and then deploy faculty activity in community engagement efforts. Service Learning Pro (SL Pro) enables faculty to maintain a listing of all current and past Service Learning courses, provides detailed listings of community agencies interested in utilizing student volunteers interested in designing Service Learning courses, tracking individual student site placements and hours over the course of a semester, and enabling student/agency evaluations and comprehensive reports to be generated at the conclusion of a project. SL Pro also provides agencies with the ability to easily coordinate multiple course partnerships, and gives students a way to track community participation across a course, the semester, or over their entire time at the University. Finally SL Pro enables UA to track all Service Learning activities and generate a variety of comprehensive reports, which we will make greater use of for engagement assessment as we move into its second full year of use.UAOPS is used to document goals, assessment, outcomes, and improvements for all academic and administrative units. Information can be entered throughout the year, but annual updating is required. UAOPS was initially developed for SACS reaffirmation, and is a tool for unit accountability and improvement.The University is taking the opportunity created in developing this self-study for community engagement to convene a committee of associate deans from each college and school along with key leaders in administrative and service units. The amount of material collected is tremendous and much in the way of interdisciplinary overlap was observed. Discussions will continue as to how to best link these three systems (FAR, Service Learning Pro, UAOPS) to document activity and expand the impacts of engagement.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The MULTICULTURAL JOURNALISM WORKSHOP completed its 25th session in July. The workshop, one of the oldest of its kind in the country, is part of the Multicultural Journalism Program. Its purpose is to Identify, train, and mentor Alabama's promising high school and college journalism students who represent groups underrepresented in the journalism workforce. More than 500 students have been involved, an average of 20 each year.The program receives financial support from Dow Jones Newspaper Fund; John S. and James L. Knight Foundation; Ethics and Excellence in Journalism Foundation; Alabama Press Association; Alabama Broadcasters Association; and others.The workshop has built an enduring social and professional network in which students, faculty, and journalism professionals create and maintain professionals bonds. Many participants now work as distinguished media professionals, including 3 with the Washington Post; senior staff members with the Birmingham News, Atlanta Journal-Constitution, Miami Herald, Charlotte Observer, Louisville Courier-Journal; numerous regional TV stations; and many others who occupy leadership positions in news media throughout the United States.

		B3d2_text: Findings from the Higher Education Research Institute (HERI) Faculty Survey indicate that the degree to which UA faculty embrace engagement has increased from 2001 to 2007. The HERI Faculty Survey provides comparative benchmarking information on workload, teaching practices, job satisfaction, and professional activities of collegiate faculty and administrators. It is conducted every three years.A sample of responses demonstrates significant change:1. “Do you use your scholarship to address local community needs?” 2004, 45%; 2007, 48%2. “Have you collaborated with the community in research/teaching? 2004, 35%; 2007, 45%3. “Many courses involve students in community service” — agree strongly or somewhat? 2001, 20%; 2007, 37%4. “Instill in students a commitment to community service — very important or essential?” 2001, 33%; 2007, 50%5. “Colleges should encourage students to be involved in community service activities” — agree strongly or somewhat? 2001, 71%; 2007, 82%

		Impact on community: On

		Impact on institution: On

		b3d3_text: The Child Development Resources Program in UA’s College of Human Environmental Sciences conducts comprehensive surveys of parent support and education sources across Alabama. Findings indicate very limited availability of parenting resources for families in the State. A number of initiatives have resulted from these assessments. In 1994, The College began conducting one-day leadership and training seminars to teach Alabama communities how to establish effective Family Resource Centers. Over the past 15 years, 12 FRCs have been established in Alabama, to strengthen families and thus improve the outlook for children by bringing a variety of services directly to people who need them. No two centers are alike; the range of services includes parenting education, adult and family literacy, career development job training, and further education. Launched in 2007, the Parenting Assistance phone line (PAL) and website is statewide, toll-free, confidential assistance with parenting and developmental questions and concerns, including referrals as needed. PAL is a collaborative effort of Child Development Resources, the Office of Alabama’s First Lady, the Children’s Trust Fund, the Alabama State Departments of Mental Health and Human Resources, and Wal-Mart Corporation. In the first 15 months of operation PAL received 4,000+ calls from 64 of Alabama's 67 counties and 16 other states.

		B3d4_text: UA assessed its comprehensive community engagement and outreach efforts and realized how extensive and powerful they are. As a result the office of Vice President of Community Affairs was created. As seen in Section I, many important enhancements to UA's capacity to engage with communities have resulted, including a campus-wide Council for Community-Based Partnerships, awards for excellence in engagement, seed funding for engagement projects, community development and education, an expansion of Service Learning, a refereed journal and this Carnegie application for Engagement Status.The Carnegie application for Community Engagement is an important way of assessing impact, internally and externally. It also establishes a continuing process by which UA and its partners can celebrate past successes and assess future directions and future plans.

		b3e_text: Impact data is used by the institution to demonstrate the University's effectiveness to constituencies by providing evidence of commitment to engagement and ongoing improvement. As noted above, there are three key assessment mechanisms, two of which have been established only recently.All units within UA are required to submit unit assessment data related to impact. These data are shared directly with faculty and stakeholders and reported in summary form on the UA website via UAOPS. Faculty and other decision makers use UAOPS data to make informed decisions for curricular changes, faculty workload assignments, as well as to strengthen ongoing and future community engagement activities. It is also used for budgetary, facility, and strategic planning.Two more recently developed assessment mechanisms are Service Learning Pro (SL Pro) and the Faculty Activity Reporting (FAR) system. As noted above, Service Learning is well embedded into the fabric of the student experience at UA. Impact data in SL Pro will enable UA to recruit more faculty to engage in Service Learning and to better understand the components of successful Service Learning experiences.As mentioned above, the Faculty Activity Report is in its first year of use across the campus. UA leaders are aware that it will need to be modified to go beyond simply measuring “activity” to adequately provide evidence of “impact.”

		B4_text: George Denny, UA’s 15th president, said, “… the single ambition of the University of Alabama is to serve.” Current President Witt, reaffirmed his commitment to Denny’s ideals in UA’s 2004-2014 strategic plan. UA defines engagement in active, inspiring ways to turn this ideal into real world programs and reciprocal partnerships to change communities, improve lives, and advance scholarship (http://strategicplan.ua.edu/goals_actions.html). Four of 16 goals in UA’s strategic plan address engagement (Goal #4: “Develop a University-wide emphasis on leadership as a primary role of the flagship university of the State of Alabama.”) Strategic initiatives include providing leadership to … •address economic and social issues in Alabama through research and outreach activities •promote collaboration and leadership development with business, non-profit and governmental agencies to advance the economic and social condition of Alabama •develop and reward leadership skills among students, faculty, and staff •emphasize the creation of leaders as a core component of an education at UA As a large, decentralized public university, UA is deliberate in communicating and planning with colleges and divisions to ensure engagement goals are acted upon and continually evaluated. 

		B5_text: Professional development support for faculty and staff engaged with community is provided in many ways, including:•Research Grants Committee provides seed grants of up to $5,000 to new faculty•Beginning in August 2007, UA's New Faculty Orientation was recast as a “New Faculty First-Year Experience,” to develop a sense of shared community, and to break down disciplinary silos. For 2008-09, information on opportunities for community outreach will be presented by Center for Ethics and Social Responsibility Director Stephen Black. Black, the grandson of former U.S. Senator and Supreme Court Justice Hugo Black, will address approximately 100 new faculty. Follow-up information receptions are planned during fall and spring semesters. •Each year 20-25 faculty and staff attend the Outreach Scholarship Conference•Community-based Partnership staff work one-on-one and in groups to recruit and support faculty in engaged projects.•College of Community Health Sciences hosts an interdisciplinary New Investigators Program designed to work with new faculty through an entire year at the University to familiarize them with all aspects of the grant-seeking process. •College of Education hosts David Bauer, author of Guide to Grants Seeking published by the American Council on Education, to assist new faculty in identifying funding resources.•Through its Creative Campus initiative, UA maintains active membership in the Imaging American coalition, which includes major universities engaged in promoting activities to support the new creative economy. UA faculty will present a panel session on the new Journal of Community Engagement and Scholarship at the next Imaging America conference.•Preparations for the Clinical Translational Science award include training for researchers to work with rural health populations.•College of Continuing Studies works closely with faculty to design and improve distance learning.•Webinars are hosted regularly on different subjects: creative leadership, assessment, technology, etc.

		B6_text: As the University seeks to lift up rural Alabama through expanded work in areas of persistent poverty, particularly in the Black Belt and Appalachian Alabama, we acknowledge higher education has not always listened well to communities they wish to serve. The creation of the Office of the Vice President for Community Affairs in 2004 is strong evidence that the highest levels of UA are committed to listening to community voices. The community’s voice is heard, respected, and responded to through UA’s Crossroads Community Center, Center for Community-Based Partnerships, Education Policy Center, and College of Continuing Studies. UA sponsors community forums and conferences on many different public interest subjects, including Alabama’s first conference on Service Learning and poverty.Impact Alabama is the direct result of UA listening and responding to community needs. As the state’s first non-profit organization dedicated to developing and implementing substantive Service Learning projects, Impact Alabama cooperates with 15 Alabama universities and colleges to train 700 students, and in 2008 helped 21,000 impoverished families with eye screenings and tax preparation services. The new Journal of Community Engagement and Scholarship will feature joint scholarship of faculty and community partners from government and the private sector. The Executive Director of the Black Belt Community Foundation is a Council member.In addition to community members serving on UA’s fundraising, athletic, and alumni boards, each of the 13 colleges and schools has an advisory board to foster ongoing dialog between college and community. A conservative estimate reveals more than 2,000 community members advising UA’s community engagement, scholarship, and research efforts. Additionally, the success of UA’s $500 million capital campaign is another indication of the two-way relationship between the University and its constituents in Alabama and beyond.

		SD1_text: As “community engagement” has been identified as an important part of the mission of UA, academic units are expected to adequately staff engagement activities. Search/recruitment policies provide the necessary flexibility for academic units to hire faculty with appropriate interests and credentials to carry out engagement objectives.

		SD2a_text: The University of Alabama Faculty Handbook, updated by the Office of Academic Affairs in April 1999, identifies specific institutional policies regarding promotion and tenure for faculty involved in service and community engagement activities. It is important to note there are specific outreach expectations contained in these guidelines, as Chapter Two, Faculty Personnel Policies, Introduction (3) states:3. All faculty members are expected to engage in responsible outreach/academic citizenship activities appropriate to their appointment, rank, length of service, and discipline. Outreach activities are those which extend the influence and expertise of the faculty to areas and populations external to the University. These activities may include but are not limited to: education beyond the classroom; research partnerships and collaboration; professional leadership; and public/community leadership and consultation. The intent is to extend the knowledge and skills of the University faculty to the public in a manner which is mutually beneficial and contributes to the University's tripartite mission which includes service … . Appendix Q, “Outreach and Academic Citizenship: A Guide to Documentation and Evidence” provides specific guidelines by which service can be documented. Item 4, “Public/Community Service-Outreach,” indicates a variety of ways that are appropriate to faculty disciplines can be formally documented: Evaluation of activities in the Public/Community Service Outreach Model may include: Evidence of invited and/or elected service on boards, panels, commissions, etc.; Documentation of expert testimony of advice/opinion requested by media, voluntary and or official agencies and consultive service to business/industry, labor/consumer, or government groups, official and/or voluntary organizations for leadership and/or strategic planning for public service goals.

		SD2b1_text: In an effort to formally acknowledge the differences that exist across its many departments, programs, and colleges, the University classifies service liberally. Article III (Criteria and Standards for Promotion), Section B (Promotion from Assistant Professor to Associate Professor), Subsection 3, states: "Each successful candidate must show evidence of a continuing record of outreach/academic citizenship appropriate to the candidate's area and expertise." It specifically notes: "The absence of a continuing record of outreach/academic citizenship on the candidate's part detracts from what otherwise may be a strong set of qualifications for promotion."

		SD2b2_text: Limit to 200 words

		SD3_text: •Students at the University of Alabama play an important leadership role in the planning, implementation, and assessment of community engagement efforts. Students serve as members of many campus engagement advisory groups, including the Council for Community-Based Partnerships, the Neighborhood Partnership Committee and Crossroads Community Center. •Freshman Forum is a year-long, highly selective program of incoming freshmen. Main purposes are to enhance members' leadership skills and to promote a culture of campus engagement among all freshmen. During the year, Forum participants are provided with substantial community service opportunities and expected to develop new initiatives to engage additional freshmen in campus life. •Horseshoe Farms is a partnership between Social Work, an Episcopal diocese, and a rural, low income county. A BSW student, a faculty member, and a community psychiatrist brainstormed ways for UA students to become involved with the community in a long-term, sustained way. After deliberation they approached school principals in the rural county about how university students could have a lasting impact on the well being of the county’s youth. An after-school tutoring program for 4th to 6th grade students was the result.•The Community Service Center provides leadership development opportunities that meet the needs of the community through student community service while stimulating the intellectual, social, and professional development of University of Alabama students. Planning, implementation, and assessment of Center activities comes from students. •SaveFirst trained over 260 students from twelve campuses statewide (75 from UA) to prepare tax returns for 1,400 working families, helping them to claim $2.4 million in refunds and save $290,000 in commercial tax preparation fees. In addition, 6 returning students received advanced training to supervise the Tuscaloosa site. •The Black Warrior Review, Southern Historian, and Marr’s Field Journal promote the South internationally and are produced by students.

		SD5_text: An outcome of this Carnegie application for the Engagement Classification will be a proposal to the UA Faculty Senate to create such a committee.However, faculty do participate in the Council for the Center for Community-Based Partnerships. The Council is made up 40+ faculty, administrators, staff, students, and community partners, and directs the work and establishes policy for engagement activities. The Council’s responsibilities include documenting program progress, proposing new partnerships, developing cross-disciplinary projects that contribute to teaching, research and engagement, recognizing and promoting outstanding engagement efforts, and advising Community Affairs on awarding seed-funds. Standing Council committees and their roles:1) Teaching and Research — Tenure and Promotion Document, Carnegie Classification Application, Outreach Scholarship Conference Implementation Team2) Communications and Publications — Journal of Community Engagement and Scholarship, other publications and related web sites, CCBP Awards Program3) Proposal Development and Support — Evaluation and distribution of CCBP seed-funding, promotion of opportunities for funding/collaborations, project management system

		SD4_text: We are investigating ways to do this, as a result of our participation in this application process.

		IIA1a_txt: Excerpted from UA website:Service Learning is defined as a credit-bearing, educational experience that combines organized service activity with in-class academic study in a way that enhances learning of the course content as well as applies scholarly learning to salient community issues, providing structured time for students to think, talk, and write about what they did and saw during the activity. At its best, Service Learning improves student learning by allowing students to gain further understanding of course content, addresses community needs, facilitates public debate and dialog, and creates campuses that are true partners with their communities. Perhaps most importantly, Service Learning is a key tool for engaging students in the democracy and educating the citizens of today and tomorrow. Community service differs from Service Learning in that volunteerism alone, outside of the context of a class, emphasizes the service being provided and the benefits of the service activities to recipients, and thus the focus is on charity and temporary solutions rather than systemic issues and social change. Students must be provided structured opportunity for students to critically reflect on experiences in order for meaningful civic development and deeper commitments to society to develop.

		IIA1b_1: 182.00000000

		IIA1b_2:  2%

		IIA1c_1: 23.00000000

		IIA1c_2: 31%

		IIa2a_txt: Excerpted from the University's Three-Year Academic Planning Document, August 2008 – July 2011: “The undergraduate experience will be further characterized by opportunities for civic engagement as well as study abroad. The Creative Campus initiative provides students with a range of cultural arts activities (as participants and as audience members), as well as opportunities for community and K-12 outreach in the arts. Indeed, the cultural arts and Creative Campus will be key elements in building community, ensuring retention, and developing ties to the community. Believing that the University has a critical role to play in preparing students to serve as effective, engaged, and ethical citizens, the Center for Ethics and Social Responsibility seeks to assist students in developing a distinctive definition of moral civic maturity, making the values and skills of citizenship a hallmark of a UA education. New Service Learning opportunities are being developed continuously including numerous programs within the schools and colleges, within student organizations and honorary societies, and through the thriving UA Community Service Center. These strategies are in place as part of a continuing emphasis on student engagement and academic success as reflected in improved retention rates and graduation rates.”

		IIA1d_1: 75.00000000

		IIA1e_1: 3660.00000000

		IIA1d_2: 6%

		IIA1e_2: 14%

		IIA2b_txt: Communicative Disorders 442/542 Public School Internship, Speech-Language Pathology — • To develop skills in coordinating treatment programs with other professionals in the schools, • To enhance skills needed to develop, write, and evaluate treatment plans that are measurable and observableAPR 433 Public Relations Campaigns — Polished public relations materials will be produced in this course. Such materials will be used in your [client] campaign and will help you in developing your portfolio. The final campaign will be presented to the client for evaluationLaw 665 Elder Law Clinic — Students provide legal advice and representation to individuals aged 60 and over on health care; Medicare, Medicaid, and other public benefits; protection from abuse, neglect, and exploitation; advance directives and durable powers of attorney; will drafting; consumer fraud; and a broad array of other legal needs. Human Development 382 Parent and Family Development — Students spend two hours per week mentoring a child in an after-school program, planning and implementing one life skill activity, assisting the staff with running the after-school program.Social Work 100 Social Work Practice — 15 hours of volunteer work outside of class required

		IIA2c_txt: Assessment methods for the courses listed in b. demonstrate the variety of ways that outcomes of curricular engagement are assessed across the University.Communicative Disorders 442/542 — observation by instructor; evaluation by internship supervisor; review of individualized education plans, weekly therapy lesson plans, response charts, and progress reportsAPR 433 — evaluation of written plans, oral presentations; peer evaluation of team behaviorLaw 665 — observation by instructor, periodic review of case filesHuman Development 382 — paper describing the agency experience; evaluation by agency staffSocial Work 100 — paper describing the volunteer experienceAdministration in Higher Education 570 — teams present term papers, policy briefs, and oral presentations to UA and community leaders on how to better tell the story of higher education.

		IIA2d_txt: Unit assessment data related to learning outcomes is shared directly with faculty and stakeholders and reported in summary form on the UA website via UAOPS.Faculty and other decision makers use UAOPS data to make informed decisions for curricular changes and in the development of documentation to justify new faculty positions. Assessment data obtained from units is also used for budgetary, facility, and strategic planning purposes at meetings of the President's Cabinet, the Executive Vice President and Provost's Cabinet (Dean's Council), and in other bodies.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Undergraduate research is a growing priority. At an annual conference student researchers present poster and oral sessions. At the April 2008 Conference, 9 projects focused on community outreach and engagement. "The Alabama Virtual Indicator Project,” working through the governors of Alabama and Mississippi provides services to entrepreneurs. "Use of Diabetes and CVS Health Information Web sites in the Black Belt Worksite" evaluated the use of Self Care Stations sited at Black Belt industry locations to dispense health care information and reduce disease in the region.•School Counselor Education involved school counseling students in 2 engagement activities: (a) providing group guidance lessons to English as Second Language students participating in a summer camp, and (b) engaging students in school counselor accountability-based research with three local elementary schools.•The Blackburn Institute develops a network of leaders, the Blackburn Fellows, who have a clear understanding of the challenges that face the State. Fellows explore issues and identify actions that will improve the quality of life for Alabama and the U.S. Blackburn Fellows make a lifetime commitment to service and leadership.•Creative Campus Initiative aims to build collaborative environments, where students can connect with each other, faculty, and their community in turning innovative ideas into action. A central component of the Creative Campus is the internship designed to develop in students innovative ways of approaching art, education, economy, and leadership and to foster creative student-led activities, programs and events.•Engineers Without Borders students conduct service activities both locally and internationally. EWB has worked in Hale County, refurbishing a softball park and upgrading wastewater systems. For the past 3 years, EWB's major activity has been traveling to Peru to work with a rainforest village, improving (or, in some cases, constructing) drinking water supplies, sanitation facilities, roads, and housing. EWB will travel next to Vietnam.

		Core Courses: Off

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: Music 182 Orientation and Observation in Music Therapy is a first year course, required in the major and documented as a Service Learning course. Students work with clients in a supervised setting in a local elementary school.University Honors 101 Values and Society is a first year course and documented as a Service Learning course. Students examine the influence of human values on society; reflect on and practice values of an open society. The Graduate School supports community engagement through the National Alumni Association (NAA) Fellowship program. In 2008-09, 50% NAA Fellowship recipients will conduct research engaging the public outside of Tuscaloosa and benefiting citizens. Projects include:  Ph.D. in Social Work on economic redevelopment in the Black Belt and reproductive rights for women in the area; MFA in Art sculpture and outreach; Ph.D. in School Psychology on early literacy research with at-risk children in West Alabama schools, two Ph.D. studies in Psychology addressing health care and psychiatric issues in African American and elderly residents in the Black Belt. Each NAA Fellow receives a $15k stipend, tuition, and health insurance. Investment in graduate students conducting community-related research exceeded $330k in FY08. Graduate student funding is also provided for travel. In spring 2008, 24 students conducting community engagement/outreach projects received $13k+ in support.Curricular engagement is deeply integrated into preparation for professional practice at both the graduate and undergraduate level in countless fields.  One example is the 50-year old Speech and Hearing Center, where 10,000 services (i.e. therapy, screenings, classes) are provided to 2,000 adults and children each year in the form of clinical training for students.Social Work 490 is a Capstone course, which provides opportunities for students to apply knowledge, values, and skills in a supervised practice setting. Students work in a community service agency under the joint instruction of the agency and the School of Social Work for a minimum of 32 hrs./wk.

		IIA4_txt: EDUCATION — Scherff, L., Mutua, K., Thompson, A., Satcher, J., & Komara, C. (2008, February). When everyone is "On Board": Service learning as a university- and college-wide endeavor. Symposium at the annual meeting of the American Association for Colleges of Teacher Education (AACTE), New Orleans, LA.MEDICINE — Wheat JR, Turner T, Weatherly L, Wiggins O. Agromedicine focus group: Cooperative extension agents and medical school instructors plan farm field trips for medical students. Southern Medical Journal 96: 27-31, 2003.BUSINESS — Yadav, P., Miller, D.M., and Schmidt, C. (2003), "McGriff Treading Company Implements Service Contracts with Shared Savings," Interfaces, 33, no. 6, 18-29.SOCIAL WORK — Phelps, C.C., Bryars, J. (2008). Horseshoe farm tutoring and mentoring program. The New Social Worker. Online at http://www.socialworker.com/home/Feature_Articles/News/Horseshoe Farm Tutoring and Mentoring Program/.INTERDISCIPLINARY — Esser-Stuart JE, Judd AH, Palmer TM, Wheat JR. The Bibb County Child Caring Foundation (BCCCF): A story that needs to be shared, in Chibucos TR and Lerner RM (eds). Serving children and families through community-university partnerships: Success stories. (Boston, MA: Kluwer Academic Publishers) 1999.CHILD DEVELOPMENT — At the Pediatric Development Research laboratory Dr. Hernandez-Reif and her students study the effects of maternal depression during pregnancy on fetal and infant development. Interventions planned for expectant mothers include counseling, exercise programs, including yoga and massage therapy, and music therapy. 

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt:  •Discovering Alabama is an award-winning, Emmy-nominated TV series about the natural history/heritage of Alabama. Programs are also reproduced as videos with accompanying guides for teachers. DA promotes balance between economic development and the environment and makes learning locally relevant for students.•The Gadsden Center is an off-campus center offering 14 graduate degrees for 450 area adults. Also a testing site for ACT, MAT, and Praxis, Gadsden Center has served Alabama, Georgia, and Tennessee for over 60 years.•Geography Education for Teachers provides in-service and summer enrichment training for high school teachers. In the past 10 years, faculty have obtained grants and trained 2,126 teachers.•With a Caritas Award, UA’s Society of Black Engineers opened the Technical Outreach Community Help Center. SBE members tutor after school and hold a summer camp for elementary and middle school students.•Autism Conference hosted annually in partnership with the Autism Society of Alabama interprets research for teachers, speech pathologists, social workers, social psychologists, clinical psychologists, psychiatrists, pediatricians, and occupational therapists on diagnosis and treatment of autism and related developmental disorders; 700 professionals attended in '08.•300+ non-credit programs are offered annually. Participants may earn certificates in 20+ fields. Community partnerships also lead to conferences that address issues of social/economic significance.•Opening in fall 2009, WOW is a 16-bed program for female juvenile delinquents in West Alabama, conducted by the School of Social Work in partnership with Alabama Department of Youth Services•140+ freshmen Honors students participated in Alabama Action mentoring fifth-graders, building an outdoor classroom and walking trail featuring the 50 states, painting murals, landscaping, and updating library materials. •Club DZINE (Design Zone for Innovative Engineering) is a partnership with the Tuscaloosa Housing Authority. Students and faculty provide after-school science and engineering design experiences

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: •The Center for Economic and Business Research disseminates economic/demographic data through publications, an annual conference, and website (90,000 hits/month). In 2007 the Center responded to 600+ data requests. CBER maintains an extensive database, making it a frequent source for planners, grant writers, and journalists.•Under faculty supervision, counselor education students provide therapy free of charge to community members who cannot afford to pay for private counseling services at the state-of-the art Counselor Education Laboratory.•Greensboro East Math Technology Learning Center (MTLC) is a joint project of UA, UA’s Black Belt Development Initiative, and Greensboro East High School. Greensboro’s MTLC is modeled on UA’s, replacing the traditional classroom lecturer with computer-assisted learning and tutoring. UA has seen a 50% improvement in students passing math courses because of the MTLC. High school faculty are trained by UA faculty, who also conduct follow-up assessments of student progress. Plans are to expand to high schools in Lowndes County (also Black Belt) and Tuscaloosa.•Holt Partnership: A multidisciplinary project comprised of UA faculty, school personnel, and community leaders to lift up an economically challenged community.• UA is one of only 10 universities to receive $1 million in seed funding from the Jack Kent Cooke Foundation to train recent graduates to work at 10 of Alabama’s rural community colleges in the Black Belt and Appalachian Alabama. The goal is to improve transfer to all Alabama’s upper division institutions, including 8 historically black colleges and universities, as well as to assist academically talented, disadvantaged students to access UA.

		IIB4a_txt: •UA recognizes the importance of reciprocity. For example, The University of Alabama and the town of Moundville share a vision in which Moundville Archeological Park and the town increase economic development through tourism. Much effort has gone into building synergy between assets of the park and the town, which has great potential for heritage and eco-tourism as a gateway to Alabama's Black Belt. Moundville Archaeological Park is integrally involved in these efforts and its director serves on steering committees for the proposed Black Belt National Heritage Area and the Black Belt Nature and Heritage Trail.•CARE Research & Development Laboratory partners with federal, state, and local agencies to provide current research and cutting-edge technology in transportation, public safety, and homeland security. Partners include Alabama departments of Public Safety, Office of Courts, Criminal Justice Information Center, and Homeland Security. Ongoing collaboration matches university research with needs in the field, putting technology tools in the hands of law enforcement, court, and transportation officials.•The Offices of Community Development (OCD) and Community Education (OCE) work with campus and external partners to support communities. OCD programs include recreation, healthcare, economic development, entrepreneurship, and community development. OCE programs include P-12 partnerships, ESL adult/family literacy, mentoring for middle school students, after-school daycare tutorials, and the Parent Leadership Academy. •Agriculture Farming, a Tuscaloosa Community and New College Partnership, places students at the cooperative and also brings local farmers to the classroom.*In 2007 a tornado devastated Enterprise, a small city in southeast Alabama, killing eight students. A symphony, "Song of Hope," was commissioned by the Director of UA's Million Dollar Band and performed by students for the first time at a 1-year anniversary memorial service, demonstrating how community engagement and the arts can promote community healing and build hope. 

		IIB4b_txt: Different mechanisms are used, for example:•“The Costs of Child Abuse vs. Child Abuse Prevention: Alabama’s Experience,” an extensive study of the economic impact of child abuse, a collaboration between UA and the Children’s Trust Fund; released via a June 07 press conference with Alabama’s First Lady Patsy Riley.•The Alabama Mathematics, Science, and Technology Initiative (AMSTI) trains teachers to improve outcomes in math and science classrooms. UA is contracted to assess statewide AMSTI participant performance on criterion referenced and norm-referenced national and state tests. Outcomes are reported to the State Department of Education in three areas: teacher content acquisition; classroom teaching and student performance.•Health Science graduate students conducted health risk assessments for employees at Jim Walter Resources (mining company). Undergraduate students designed materials to promote dietary behavior change among mine employees; students were paired with a JWR employee and spouse to discuss individual assessments and discuss life style changes. As a result of the project findings, the company now offers Weight Watchers free of charge to its employees.•100 Lenses is a documentary partnership between schools in Alabama’s Black Belt and UA. Schools in 2 counties, Sumter and Greene, have participated so far, with plans to expand in the 12-county region. Student work has been exhibited at UA and the University of West Alabama. Using PhotoVoice, an accepted methodology for documenting community history and experience, middle school and high school students, under the direction of UA students, faculty, and staff, have taken thousands of photos that show both the glory (natural beauty and generosity) and the shame (poverty and neglect) of their home settings.• Multiple Abilities Program (MAP) Service Learning Projects, where UA students run after-school clubs at elementary schools providing assistance with behavior support, "Rock Out Science Day," and "Write On" summer camps.

		IIB5_txt: LAW — Faculty member Susan Pace Hamill. Since 2002, Hamill has produced numerous publications and reports on the constitutional reform, fairness of state/federal tax policy based on Judeo-Christian ethics, and made hundreds of speeches in 25 different states and in 30 of Alabama’s 67 counties in forums ranging from churches, political organizations, advocacy groups, and national faith-based leadership organizations to endowed lectureships at academic institutions.NURSING — Journal publication: Adams MH, Carter TM, Judd AH, Leeper J, Yu J, Wheat JR., Effectiveness of community efforts to reduce unmet health needs among rural school children. Southern Online Journal of Nursing Research 7: (20 pp), 2006.  PSYCHOLOGY — Conference presentation: Laura G. Klinger, Department of Psychology, The University of Alabama, and Russell Kirby, Ph.D., UAB,"Diagnoses that Co-Occur with Autism Spectrum Disorders" (NEEDS DATE)MEDICINE — Pamela Foster, Minority Health and Health Disparities Research Center Charles Barkley Young Investigator Award. Best Poster in Translational Research. University of Alabama at BirminghamJOURNAL OF COMMUNITY ENGAGEMENT — In Fall 08 the first edition will be published. JCES, a refereed journal, provides a mechanism through which faculty, staff, students, and community partners disseminate engaged scholarship. The 47 member editorial board includes faculty from 25+ institutions, including 7 UA faculty. INTERDISCIPLINARY — Adams MH, Carter TM, Lammon CA, Judd AH, Leeper J, Wheat JR, Obesity and blood pressure trends in rural adolescents over a decade. Pediatric Nursing (Acceptance for publication received 3/5/08)

		III1_txt: Section I.A., question 2 -- Does the institution formally recognize community engagement through campus-wide awards and celebrations?At August 2008 commencement, students could apply for and wear special stoles, similar to those signifying academic honors, for active participation in community service and engagement. We believe that UA is the first institution to put into place this symbolic recognition.

		III2_txt: The "story" of community engagement at The University of Alabama shows the challenges of an institution deeply involved in efforts to provide economic and social uplift.We cannot and do not ignore the history that has occurred here. Today, our University's involvement in student engagement builds upon the proud legacy of nationally prominent student affairs leaders during the integration of UA in the 1960s. It is important to remember President Kennedy chose to commit our nation to civil rights on the evening that two young African American students were successfully enrolled at The University of Alabama. Sadly, then Governor Wallace's theatrical, infamous stand in the schoolhouse door causes some to forget the quiet, effective work of the late Jeff Bennett, Executive Assistant to President Frank Rose, and the late Dean of Women Sarah Healy, and Dean of Men John Blackburn, in successfully integrating the University. John Blackburn was and is a nationally recognized leader in the field of student affairs, whose work with student leaders in university housing led to the establishment of Mallet Assembly, a student-run university residence hall still involved with service activities 45 years later. The University recognized Arthurine Lucy Foster (the first African American to enroll and then be expelled three days later “for her own safety” by the UA Board of Trustees in 1957), and gave Dr. Blackburn an honorary doctorate in 2007. As the University's enrollment breaks the 27,000 mark this year, President Robert Witt's efforts to embed Service Learning as the hallmark of an engaged undergraduate student experience, build upon the solid foundation of Dr. Blackburn and his colleagues in the 1960s, when UA's enrollment was under 6,500 students. In 1982, Alabama's unemployment rate was 14.4%, compared to the national average of 9.7. In July 2008 Alabama's unemployment rate was below that of the nation, at 5.1% and 5.7% respectively. By the 1980s, the focus of UA community engagement had clearly turned to economic uplift, required for social uplift to also occur. Now, in this decade, the University not only continues to expand its economic uplift efforts, but also to expand its social uplift efforts as well, through expanded student and faculty engagement that involves Black Belt and Appalachian counties "left behind" by the very expanding economy that UA played such an instrumental role in bringing about. As a proud member of the Outreach Scholarship Conference, the first non-land grant institution to be invited to join this prestigious group of major universities, we pledge to continue our engagement efforts, to improve and sustain them, and to document and share the results in the years ahead.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
 


 13


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 


 


 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Wentworth Institute of Technology			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1			NEXT Program			John D. Obryant School			Admissions, CLP			Mentoring & College Awareness for at Risk High School Students			3 years			0			12			N/A			Increased pipeline/retention potential			Increase college awareness and college-going rate for succcessful but at-risk youth


			2			Tech Comm. Dual Enrollment			John D. Obryant School			HSSM, CREA, Provost			Dual high school and college credit is earned by students who complete this course, hosted at the Institute (and free of charge)			2 years			4			0			N/A			Increased pipeline/retention potential			Improve college success rates for students on-path to attend college, but are first generation (in terms of college attendance)


			3			Community Co-op			Boston Main Street Districts, Habitat for Humanity, City of Boston, Others			CLP, Career Services			Provides CBO's and government agencies with a full-time student to work in areas related to tehir dicipline (oftencost-share or volunteer)			5 years +			0			20			public-private financing, some support from Segal Ed Awards Program			Improved spread of co-op offerings and opportunities for students. Imrpoved connection to industry and employers.			Enhanced access to skilled human resources, improved connection with college through students


			4			Community Work Study Program			15-20 CBO's each year			CLP, Financial Aid			More than 60 students work directly for nearly 20 CBO's to earn FWS award			10+ years			0			60+			Partial support from FWS program, but NOT contingent on 100% funding such as America Reads			CWS works as a gateway providing students with challenging experiences for Work Study while encouraging further community engagement.			CWS students provide CBO's with skilled and dedicated "workers" at no cost. Students often stay for long tenures and bring other volunteers.


			5			Main Street Market Research			Boston Main Street Districts			HSSM, CLP Social Enterprise Team			Social Enterprise Team collaborates with Main Street Districts to collect and analyze market data to help support commercial revitalization efforts.			3 years			3			200+			N/A			An un-ending pipeline of high-quality and challenging work in which we can "show-off" real world work products to industry and potential students.			CBO partners receive detailed, data and analysis that often would cost in excess of $50 K per report. Report is a tool for commercial revitalization.


			6			Main Street Design  Assistance			Boston Main Street Districts			CLP Community Design Team, Architecture & Intereior Design			Provide Design Assistance to Main Strets Districts including façade, interior and planning work.			3 years			5			40+			Some public-private fundig has been provided for specific projects, but not exceeding $1,000 per year			design students apply skills to real-world practice and are able to develop portfolios of results while enhancing communication skills to non-designers			design assistance helps bridge gap in funding that is available to help businesses and property owners in under-developed commercial districts


			7			Alternative Spring Break New Orleans			PEC, Ujaama CDC, & OC Haley Main Streets			CLP ASB Team(s)			Conduct an ASB whereby student can contribute to recovery efforts such as design-build work, market research, and etc.			4 years			4			100+			extensive fundraising totaling more than $100,000 from small and large donors, and some grants			Students are exposed to a very unique culture (and social phenomenon)  while applying classroom skills to post-katrina recovery efforts			Several buildings have been gutted and rehabilitated. Design concepts have been developed for entire sites and streets.


			8			Strive Recycling Program			BPS			Physical Plant			Career program for developmentally challenged youth in conjunction with campus recycling.			7+ years			0			0			public-private partnership with Boston Public Schools			Institute gets a top-quality and extensive recycling program, and has received generaour press coverage over the life of the program.			Developmentally challenged youth are provided a constructive work and education program that helps ensure some stability in "main stream" society.


			9			Web Application Development			Numerous CBO's			CLP Tech. Team			Student and faculty teams consult/collaborate to build advanced database and software applications for CBO's			4 years			4			30+			N/A			students are provided with real-world challenges to apply technology skills that change more quickly than the curriculum.			Community partners receive websites and applications custom designed to tehir needs and assets (technical abilities, content, etc.).


			10			Mission Hill After School & Summer Programs			PBHA			CLP & CREA			In partnership with the Philips Brooks House Association, WIT hosts summer and after school programs in classrooms and residence halls.			10+ years			0			5+ (per year)			Joint resources from PBHA, Wentworth and some external fundraising			Institute gains access to a potential pipeline of area youth and recognition within broader community to families.			Partner gains free use of facilities such as classrooms and dorms and access to other campus resources and facilities (labs, ball fields)


			11			Louis Stoke Alliance for Minority Participation			U Mass Boston (and other Universities)			CREA, CLP, AMS, CTL			This NSF grant funded iniatives creates programming to support the retention of underrepresented students within STEM majors.			1			3+			20+			National Science Foundation Grant, approximately $60,000 in resources each year to WIT			Increased matriculation, graduation, and retention of underrepresented students in STEM			Increased matriculation, graduation, and retention of underrepresented students in STEM


			12			Business & Baseball			John D. Obryant School			SIFE			Students in Free Enterprise work with a local high school and the Boston Red Sox to conduct a sports management after school program.			1 year			2			12			Some support from Boston Red Sox Foundation  (i.e. baseball tickets, use of stadium, merchandise)			Idnetification of potential students interested in management and publicity from partnership with Red Sox for student group			Youth gain perspective of sports management as a career and are exposed to tools to help them pursue interest in such a  career


			13			Volunteer Income Tax Assistance Program			IRS, Mission Hill, Fenway, & Roxbury CBO's			VITA, SIFE			Students and faculty work to provide tax assistance to low-income residents within greater Boston			6 years			2			15			N/A			Students gain valuable experience on developing and operating a complex operation and ensuring a high level of quality control			More than 750 tax returns have been prepared realizing more than $1 million in returns


			14			Boston Immersion Break			MHYC			COF Committee for Civic Engagement			Students from the 6 college consortium, includes WIT, participate in a Boston-based Alternative Spring Break.			2 years			0			8			N/A			Brings together the six colleges in one shared community. Creates a unique experience to expose students to a greater perspective on their host community.			Raises awareness of a key community issues to participants and community-at large and creates a pool of future volunteers.


			15			Community Design Studios			Boston Main Street's Districts			Architecture & CLP			Through a dedicated studio course, faculty and students work with partners on a community-identified design problem or challenge.			4 years			12			200+			N/A			Provides the institute with a curricular anchor to expose designers to a real-world design process while generating an extensive portfolio of work.			Provides partners with a structure forum and access to design professionals to envision and shape complex design issues.


			Acronym Key


			AMS			Applied Math and Sciences


			BPS			Boston Public Schools


			CLP			Center for Community and Learning Partnerships


			COF			Colleges of the Fenway


			CREA			Community Relations and External Affairs


			CTL			Center for Teaching and Learning


			HSSM			Humanities, Social Science, Managemet


			MHYC			Mission Hill Youth Collaborative


			NEXT			Networking Excellence Experience Teaching


			PBHA			Phillips Brooks House Association


			PEC			People's Environmental center


			SIFE			Students in Free Enterprise


			VITA			Volunteer Income Tax Assistance


			STEM			Science Technology Engineering Mathematics
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		Name: Sean Bender

		Title: Director - Center for Community & Learning Partnerships

		email: benders@wit.edu

		City: Boston

		State: MA

		Institution: Wentworth Institute of Technology

		president: Zorica Pantic Ph.D.

		address: 550 Huntington Ave.Boston, MA 02115

		Phone: 617-989-4985
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		answer will have no bearing on the classification decision: 

		IA1_text: Institute Mission Statement: Wentworth takes pride in educating students in technical disciplines through a nationally recognized model of hands-on, real world problem solving combined with classroom instruction and cooperative work experience. Within a student-focused learning environment, Wentworth provides opportunities for intellectual and personal growth both in and out of the classroom, resulting in the development of the whole student as a skilled professional and engaged citizen. The Center for Community & Learning Partnerships (CLP) facilitates and strengthens collaborations that yield transformative educational experiences for students while addressing community interests.

		IA2_text: The Institute currently has several mechanisms in place for recognizing, rewarding and celebrating the work of campus an community partnerships and service. Every Spring the President's Office, in conjunction with the CLP, host's the Annual Partnerships Showcase & Celebration in which partnership work is highlighted and awards/recognitions are made to a broad spectrum of those engaged in community and learning partnerships.In addition other awards and recognitions for service and engagement come from a variety of campus organizations including:President's Achievement Award for Service to Community - This award recognizes a staff or faculty member whose achievement, within the last year, benefited the Wentworth community (internal or external). The faculty/staff member demonstrates the ideals of collaboration and outreach. The Certificate for Community Learning - Is an academic recognition provided to students who successfully demonstrate academic and professional achievement through service learning, co-curricular service, and community-based work. All three components are required to earn this Certificate. Faculty Lifetime Achievement Award for Service and Faculty Catalyst Award for Service are granted by the Service Learning CommitteeAlumni Award in Service is granted by the Alumni Office and the Alumni Association

		IA3a_text: Each year the CLP Director uses a standard Annual Partnership Review Survey to  assess the entirety of collaborative activities with each individual partner. This provides a critical opportunity to not only collect data such as economic impact and volunteer hours, but also to evaluate individual programs of partnership and the overall relationship with each partner organization. In addition, the survey provides an organized means to update routine information (i.e. phone numbers, addresses, and e-mails) as well as mission, objective and current goals and priorities of partner organizations. The Survey is conducted digitally and followed with a one-on-one meeting. In addition, the Wentworth Community Task Force is a long-standing body composed of neighborhood residents and leaders. This group is formally charged with reviewing and providing input to the Institute on a broad range of issues such as development, community relations and partnerships, campus operations, public safety, and even scholarships. This group meets regularly throughout the year.Finally, each project and program is structured to provide regular open lines of communication between the Institute and the community, and also formal means of assessment of specific projects and programs. The Community Work Study Program, for instance, not only provides community hosts with a direct day-to-day line of contact with the program manager, but also semesterly feedback surveys and annual site-visits. These well-structured mechanisms provide the program manager with invaluable feedback on the program operations, strengths, and weaknessesFurther, in Spring 2008 the Service Learning Committee in collaboration with the CLP, established a comprehensive project management process that allows not only for direct solicitation and development of community ideas and needs, but also serves as a multi-lateral project development process for review by community partners and administrators. The Project Management system also provides tools for managing active projects and will eventually include a set of assessment and archival tools. Since the establishment of Wentworth's Office for Community Relations in 2000, the Institute has worked to actively engage community groups and organizations first and foremost by simply "being at the table." This approach has led Institute staff and faculty to actively engage community partners as long-standing members of committees and boards. With such relationships there exists reciprocal and active ties between the community and the Institute.

		IA3b_text: The data collected by both informal/organic community relationships (board and committees) and formal mechanisms such as program review (Community Work Study), project management (individual service learning projects), and the CLP Annual Partnerships Survey has been aggregated and used in a number of ways including annual fact sheets and reports, and as tools for institute-wide and departmental strategic planning. Most significantly, this data informed and shaped (continues to shape) Wentworth's five areas of focus for community engagement (Digital Divide, Sustainable Development, Social Enterprise, Adaptive & Green Technology, and College Access & Success). These areas represent the collective demands and interests of the community; and the nexus of Wentworth's core capacities. Further, this represents Wentworth's commitment to harness the vast majority of its community service, service learning, community-based research and work, and community benefits in concert with our community's assets and resources to bear on these critical areas of concern. Fully 95% of Wentworth's community engagement resources are dedicated to these five areas of focus.Further, the data has helped inform the Institute's Strategic Plan, where Service Learning and other elements of community engagement (i.e. College Access) are clear priorities. Beyond the Strategic Plan, the Service Learning Committee (SLC) and the CLP have developed, and executed the Institute's sub-plan for community engagement that has greatly relied upon continued data collection at project and programmatic levels to determine effectiveness and future direction. In fact, the Project Management System  (section 1A 3a), which includes new tools for assessing impacts and community perception, was developed out of analyzing the results of formal and informal feedback on the Institute's community engagement efforts. It is anticipated that this  system, combined with the CLP Annual Partnership survey and informal structures, will greatly enhance the quality and sustainability of our partnership efforts.

		IA4_text: Community and Learning Partnerships is a visible and integral component of the Wentworth brand and image. Landing at the home page of the Wentworth website one can immediately find links to extensive pages of information for campus and community engagement; up front without a labyrinthine search . Further, Wentworth's community engagement efforts are evidenced throughout the Institute website; not only in one section. Community engagement information can be easily found in the President's Welcome Letter, Points of Pride, Mission, News, and of course the prominently featured Community page. Further, the CLP has a sub-site that features dynamic content such as news, calendars, blogs, interactive project portfolios and constituent-focused content (i.e. student, faculty, community, and alumni) all complimented by a set of RSS and social media tools to allow users to customize and share content through social networking. Additional efforts are underway to enhance recognition of community engagement of the Institute  through Wikipedia, Facebook, YouTube and other decentralized means.Printed materials, such as the Institute "viewbook", prominently feature Community and Learning Partnerships. In addition the Admissions and CLP offices collaborate to produce and develop specific brochures focused on community learning to distribute to all current and prospective students. The Institute produces an entire brochure dedicated exclusively to Community and Learning Partnerships, which is extensively used by admissions, the CLP, and other campus departments.Community engagement activities of all sorts are also prominently featured in the Institute's official publications such as the President's Annual Report, Wentworth Magazine, and Institute website. Media and public relations operations at WIT actively promote partnership activities with great success gaining coverage through local and national media outlets including the Boston Globe, Television News, periodicals, and even the Campus Compact Newsletter.

		IA5_text: Community engagement is an extraordinarily visible priority for Wentworth as evidenced by the statements and actions of its leadership. The President,Dr. Zorica Pantić,  includes service and community partnerships in nearly all formal communications (speeches, public meetings, letters, and reports). Her welcoming letter on the Institute's website states "service learning is an important aspect of a Wentworth education. Our students are civic leaders and understand the importance of giving back to the community. These initiatives are exciting dimensions to hands-on learning and to the overall education of our students."In a letter to the editor (Service Learning: Creating a New Generation of Civic Leaders 9/14/07)Dr. Pantić stated, "Service learning is a necessary part of higher education in a global economy as we prepare the next generation of workers, citizens and leaders.  As an active participant in the service learning movement, it’s exciting to see how the contributions being made to the community by students and faculty across colleges and universities are a force for positive change.  We are grateful to community partners who have provided opportunities for students to enrich the lives of others and have contributed to the learning environment. "Community engagement from other leaders at the Institute is also well-evidenced including the CFO (John Heinstadt), whose division houses the CLP, to the Board of Trustees who actively sought to include service learning as a priority of the Institute's Strategic Plan. Also, Michael Kupferman (Interim-Provost), has made an excellent example of fostering community engagement through the Academic Division. "As a young professor I saw the value of service learning before we had the term service learning. As a department head, and now acting Provost, I have been most pleased to support Wentworth's Community and Learning Partnerships program. Through these efforts, I am convinced we are building a model of experiential education that will produce not only professionals, but also engaged citizens." 

		B1_text: Opening formally in October 2005, the Center for Community and Learning Partnerships is Wentworth's hub for community service, service learning, civic engagement, and partnership activities. The Center is staffed by three full-time personnel, additional grant supported professionals, two full-time co-op students and a host of student volunteers.The Center is the result of years of faculty, staff, student, and community efforts to create partnerships that address neighborhood concerns while enhancing the educational and professional environment at the Institute. The Center focuses on formalizing these  initiatives and enhancing their impact on students and the community. Central to the Center’s operation is the philosophy of focusing on assets that both the community and the institute have to offer. While the Center exists to promote volunteerism and civic engagement, our philosophy is not focused on simply "doing good." Rather, the focus of our activities and programs is to create rewarding academic and professional experiences that matter in the real world (our community). To that end, the Center brings together students, faculty, and community as a think tank where energetic ideas meet established principles and practice.While not inclusive of all projects or initiatives, FIVE FOCUS AREAS make up the bulk of Wentworth’s community learning priorities. These categories represent the nexus of critical community issues and Wentworth’s strengths as an institute of technology.    * Digital Divide: Computer & Information Technology    * Sustainable Development: Design/Build    * Social Enterprise: Management    * Adaptive & Green Technology: Engineering & Design    * College Access & SuccessThe Center's operations are complimented by the Faculty Committee for Service Learning (SLC), which is the official body for academic policy and community engagement. Initiatives such as the Certificate for Community Learning were developed and implemented by this body. Further, the Committee plays a vital role in providing support and resources for faculty engaged in community and learning partnership efforts. The Committee is formally charged to recognize faculty for such work. 

		B2a_Text: FY 2009 budget of  $514,000,  including salaries and operating costs for CLP & Community Relations.  These allocations have seen a steady increase in support since 2003 at the creation of the CLP. This does not include funds such as current grant matches or funds such as student leadership funding of student groups engaged in service. 

		B2b_text: Wentworth's office of Community Relations, which oversees the Center for Community Partnerships, and is part of the Business & Finance Division, is the primary manager of external funding to support institutional engagement in the community.  These funds include more than $250,000 dedicated to cash equivalent tuition waivers, a key component of early college access efforts, as well as institutional cash and resource donations to community-based organizations (CBO's) (exceeding $25,000 per year). In addition, the CLP assists CBO's in accessing campus resources such as space and food for meetings and conferences (exceeding $50,000 in in-kind value per year). Further, the CLP works to provide community work study students and community co-ops free of charge and in cost-share arrangements respectively (amounting to nearly $100,000 each year). Most significant is the alignment between Wentworth's external giving and its community service and service learning efforts. Such alignment yields greater impacts for the students, the Institute, and the community. Student and faculty hours of service FY08 had an estimated $3 million in economic impact in addition to direct cash and in-kind allocations to CBO's.

		B2c_text: Community engagement efforts receive extensive support for external fundraising through multiple departments at the Institute. The Institute's grant-writer and CLP staff have worked closely with engaged faculty and community partners on multiple proposals each year; with an excellent track-record of success. Such successes include six straight years of Massachusetts Campus Compact AmeriCorps*VISTA grants, four straight years of Segal Education Awards grants, three straight years of direct AmeriCorps*VISTA grants, multiple grants from the Boston Society of Architects and similar foundation resources, and a multi-institution grant from the National Science Foundation for minority access and success in STEM majors. In fact, many of Wentworth's most recent grants have been in collaboration with CBO's; often with the CBO as the lead agency.In addition, the Institutional Advancement Division has worked with the CLP office to develop a long-term fundraising strategy and to develop and implement individual donation campaigns. The CLP office is also active in leading fundraising for programs such as Alternative Spring Breaks, grant-writing, and advancing a long-term funding strategy that leverages the Institute's commitment with a variety of external resources and funds. 

		B3a_text: The CLP maintains a number of mechanisms for tracking community engagement. Since it's inception in 2003 the office has tracked basic benchmarks such as hours of service performed by students, number and type of projects, estimated economic impact and other broad measures. In addition, the CLP website hosts a project management and portfolio system whereby projects are planned, developed, reviewed, approved, executed, documented, and assessed.  The CLP has also worked with students, faculty, and community partners to develop program and project level tracking mechanisms including regular program assessment for work study and co-op and a comprehensive project management system (described above).Tracking faculty engagement, while still evolving, has developed into a four-part indicator Faculty-Community Engagement rubric whereby engagement is classified by type (curricular, co-curricular, professional service, community research, advising students in service, etc.) and consistency/tenure of engagement. This tool is maintained by CLP staff who track community engagement initiatives, and through a biennial Faculty-Community Engagement Survey. The Certificate in Community Learning serves as a mechanism for tracking student leadership in community engagement. Participating students work with faculty and staff to develop a portfolio of service throughout their college career. This not only propels the student to consciously incorporate service into their academic and professional career but also provides a mechanism for reflection and archiving work product and outcomes.Community impacts are tracked in a number of ways, particularly at a program level evaluation and reporting (i.e. Community Work Study) but also through the Annual Partnership Reviews, which is discussed in detail in sections IA 3 a & b. While these tools assist the Institute in gauging community perceptions, they also serve as project and program specific tracking and assessment; providing a more unified understanding of complex relationships, projects, and programs.

		B3b_text: The data from tracking community engagement is used extensively for Institutional decision-making, accreditation documentation, fundraising, and public and media relations. More importantly, the data is used to constantly gauge the state of our partnerships and programs and to incorporate changes in a quick and effective manner.  The tracking data  has formed trends allowing the Institute to develop effective models based on our own (internal and external) culture rather than simply looking for external models to co-opt. Key Examples of this include:The Comprehensive Project Management System was developed out of a systematic analysis of Annual Partnership Reviews, and by evaluating project types and processes. As a result the system incorporates not only mechanisms for risk and resources assessment but also for supporting long-term project management, assessment and archiving. The system rather than being designed at the inception of the CLP office evolved out of careful monitoring and evaluation of partnerships, projects,  and programs in coordination with the Faculty Committee for Service Learning.The Certificate in Community Learning is another excellent programming example that evolved out of tracking student engagement in service which found that a certain cohort of students would engage in multiple modes (curricular service, co-curricular service, community work study, community, co-op and etc.) without any formal program designed to do so. After close evaluation, the CLP and SLC worked jointly to design and implement the Certificate to formalize and enhance this phenomenon, which saw its first graduates in the 2008 academic year.The MACC*VISTA program has been used for six years over three project cycles to establish a service learning initiative, a student civic engagement initiative and now an initiative in college access and success. The sustainability of these initiatives can be attributed to success in using data and tracking to understand institutional and community culture and trends.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The focus of mechanisms to assess student engagement includes tracking and evaluating student and community outcomes for service learning, community work study and co-op and senior capstones. Also, portfolio mechanisms provide case studies of the most engaged students, allowing for an in-depth understanding of the impacts of service over a student’s career.The Certificate for Community Learning is a result of evaluation of student indicators in service and the case studies mentioned above. These indicators led faculty and staff to understand that for many students, service and engagement are not one-time experiences, but an interconnected and evolving set of experiences and commitments. For example, Tejwattie Balgobin, (B.S. Management 2006), began volunteering with ABCD (a CBO) as a freshman. As a volunteer she conducted direct service assisting with program implementation. Tejwattie also contributed to grant-writing where she successfully secured funding to work with the agency as a co-op student. She went on to bring student groups to ABCD to assist with tax preparation and after school programs. During her senior year she served as the Acting Director of the agency.  The Certificate is designed to reward such commitment and also provide structure and support to enable students to replicate such trends with intent.

		B3d2_text: The number of engaged faculty has been tracked since the establishment of the CLP office. Over the course of the past year a structured rubric of indicators has been developed to characterize faculty engagement according to mode (curricular service, community-based research, advising a student group that engages in service, and etc.) and the consistency/frequency.  With the development of a comprehensive project management system, faculty as well as students will be able to maintain portfolios of projects allowing better archiving and assessment that is managed digitally.Initial results from the faculty indicators have shown that similar patterns of engagement found for students are also found for faculty. Few faculty take the leap from not being engaged to working on large projects and programs. Many start with a small project or program or by advising a student group that is engaged in a service project. Over time though, it is typical for faculty members to continue their engagement in ever more sophisticated ways. Community learning is not a one time experience for most faculty, but similar to students, a progression that often includes faculty development, research, grant-seeking, and eventually,  leadership. Such findings have led to new policy ideas such as the creation of faculty leadership in service programs to nurture and develop faculty engagement.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Assessment of engagement impacts on community is based on the range of relationship based, project-based and other assessment mechanisms put into place since the inception of the CLP (see B3a).  Key findings include understanding that community partners benefit most through "layering" of resources as opposed to one-time projects or activities (a trend also found for engaged faculty and students).  Further findings indicate that community partners find it most effective to collaborate with the Institute when there is an established set of modes of engagement (i.e. Curricular Service, Co-curricular Service, and Community-based Research) and a clear focus of priorities for projects and initiatives (See FIVE FOCUS AREAS, B1).  An example of "layering," Mission Hill Main Streets, (a CBO dedicated to commercial revitalization) has worked with WIT faculty and students on nearly a dozen service learning projects (most interrelated), has hosted work study and co-op students in a cost-share arrangement, has a Wentworth staff member on it's Board of Directors, has worked with the Institute on PILOT (payment in lieu of taxes programs) and has drawn funding support from the Institute for projects and programs.  Further, MHMS relationship has served as a platform for the Institute in building a broader relationship with other Main Streets organizations, and in its broader approach to partnerships.

		B3d4_text: Measures of the impacts of community engagement on the Institute draws from the Annual Partnership Review Surveys, as well as faculty and student engagement evaluation and tracking described in previous sections. These mechanisms provide insight to not only project success, but also aggregate accomplishments and trends affecting projects, programs and the Institute's position within the greater community. These formal mechanisms are complimented by the Institute's long-term policy of "being at the table," ensuring open communications and reciprocity.In example, the Institute was able to draw upon both formal and informal mechanisms in 2003 when embarking on a major building project. At the time the Boston Redevelopment Authority (BRA) requested the Institute to incorporate retail space into its proposed facility. Through being at the table in the community, the Institute new that this was antithetical to grass-roots commercial revitalization efforts several blocks away. Drawing upon these relationships, and new data showing strong growth and interest in community engagement activities Wentworth, and its community partners countered with the idea of creating the Center for Community & Learning Partnerships. This satisfied the BRA's desire to activate the streetscape but also advanced the interests of the community and Institute; providing a hub for collaboration.

		b3e_text: As indicated in previous sections, the Institute has successfully used tracking and assessment data to develop and implement programs and policy that affect students, faculty, community, and the Institute. The systems for tracking and assessment, rather than being artificially developed or proscribed have evolved in conjunction with program initiatives and now includes mechanisms for tracking and assessing faculty, student, and community perspectives.  This data, alongside the Institute's mechanisms for community relations (vigorous participation on community boards and communities) forms an increasingly cohesive feedback apparatus. The implementation of a campus-wide strategic plan that incorporates significant components dedicated to community engagement is a strong signal of the breadth and depth of commitment to community squarely based on factual assessment. Further, the strong track record of policy and program development for faculty (Faculty Leaders in Service), students (Certificate in Community Learning), community ("layering" phenomenon and FIVE FOCUS AREAS), and the Institute (creation of the CLP apparatus) all clearly relied upon not only an institutional commitment, but successful development and use of tracking and assessment mechanisms.Further, the Institute uses various tracking and assessment data to help set goals and benchmarks for further development of community engagement activities. It is felt that by tying such benchmarks into assessment mechanisms that the Institute will not only justify its community engagement commitments in terms of ROI, but also in terms of faculty, student, and community impacts beyond traditional accounting measures.

		B4_text: Excerpt from WIT's Strategic Plan:Undergraduate program enrichment: Continually improve undergraduate programs to meet industry needs.  (1.3) Make community service and service learning a key component of experiential learning at Wentworth. K-14 Outreach/Preparation - Pipeline initiative: Wentworth’s recruitment capability should be increased at earlier stages of the student pipeline in the K-14 levels to promote interest in engineering, technology, and design careers. (4.1) Improve outreach activities. (4.2) Establish articulation agreements.  (4.3) Expand recruiting demographic for traditional students. (4.4)    Increase diversity.Long-term Goals for Community & Learning Partnerships at Wentworth1) Institutionalize Service Learning and Civic Engagement at Wentworth2) Establish Wentworth as a local, regional and national Leader for Community Engagement3) Contribute to community and economic development in Mission Hill and Greater Boston4) Establish service learning and civic engagement as a contributing factor in improving recruiting and retention; in particular among women and underrepresented populations<<<supplemented by 10 point short-term objectives - see page 37>>>

		B5_text: The CLP Director and the SLC are formally charged with supporting faculty in the pursuit of community engagement. Extensive resources ($ for speakers, luncheons, seminar and conference fees) are dedicated to providing professional development opportunities for faculty engaging in community and service learning. Each year, multiple workshops are hosted on campus, or in collaboration with the Colleges of the Fenway Consortium. Further, faculty have opportunities through the CLP, the President's Office, and the Provost's Office for funding to support travel to conferences and seminars. The CLP office also provides support to faculty by facilitating partnerships and through systemized project management, which has allowed Wentworth's service learning efforts to take on increasingly complex and long-term projects as opposed to single semester initiatives. Further, resources for student assistants in the form of co-op and community work study are organized into teams providing faculty and community partners with dedicated coordinators in the FIVE FOCUS AREAS.Faculty also find professional development support in the pursuit of community engagement through the impetus provided by the Institute's promotion an development practices.  As a teaching institution with a strong cultural focus on experiential learning, community engagement work is considered a contributing factor under any of the Institute's three requirements for faculty development and promotions (Teaching, Scholarship, and Service). Numerous faculty members have utilized community engagement work as a core factor in securing promotion. Further work is in fact under way to cement these practices into more detailed policies and procedures. In reflection of data collected from the faculty engagement surveys, a Faculty Leaders in Service program is under development by the SLC  and CLP with an anticipated launch in the FY08 academic year. Similar to the Certificate for Community Learning, this program will provide enhanced resources and support to faculty for prolonged and extensive community engagement.

		B6_text: Ensuring meaningful and reciprocal means of communication between the Institute and community partners is a cultural norm at Wentworth. The Institute has one of the longest established  Community Task Forces (in Boston), which provides an essential forum for community-Institute dialogue in concern to campus operations and development. Further, the Institute has a well-established practice of participating in community boards and committees and having community representation on its boards and committees. It is standard operating procedure for CLP and Community Relations operations to include community partners in service learning and civic engagement planning and training activities. This even extends to regular support in bringing community partners (as well as faculty and students) to conferences and seminars. At the project-level, community partners play a substantial role in developing project concepts, outcomes, time-lines, methodology, and execution. Student coordinators(community work study and co-op) work directly for community partners (as well as faculty) to ensure reciprocal project outcomes.The establishment of the Center for Community & Learning Partnerships at 555 Huntington Ave is a testament to Wentworth's deep-rooted cultural and operational inclusion of Community Voice. The 555 Huntington Ave facility, which also houses student residences, came to fruition only after community partners in collaboration with Institute staff devised a space to uniquely serve the needs of both as an alternative to an undesired retail operation. Community voice played a significant role in ensuring the project as a whole was successful, and that Wentworth could dedicate a brand-new facility to sustain and advance community engagement initiatives.  Maintaining such robust community voice and dialogue is seen as a critical function to the operations of the CLP and the Institute. The processes for developing the Campus Master Plan, the Institute's Strategic Plan ,and ongoing CLP planning have all provided multiple avenues for dialogue.

		SD1_text: Wentworth, through its practices has established a clear track-record for hiring, and promoting faculty with expertise and commitment to community engagement. In many cases, faculty  have been sought to establish community and experiential engagement within the curriculum, which is strongly evidenced in the Architecture and Humanities, Social Sciences, and Management (HSSM) Departments. Further, Wentworth has a strong record of promoting faculty and academic administrators who have been active leaders in service learning and civic engagement. For example, the current acting Provost was the original co-director of Wentworth's Service Learning Initiative as an academic department head. Further, the current department head for HSSM was promoted to his position after being a leading faculty practitioner of service and chairing the SLC. The current Provost search committee includes institutional advocates for service learning and community engagement. Additionally, all Provost candidates will be briefed on Wentworth's extensive community engagement through written materials and the interview process. Further work is under way to set Institutional practices and norms into policies and procedures. This will ideally include efforts to include community engagement elements in job descriptions, job solicitations, and the interview process.

		SD2a_text: Faculty rank and promotion standards and practices promote the integration of service learning into the curriculum and scholarly activity. All faculty members are expected to contribute to the Institute’s tripartite mission of teaching, scholarly research, and service. Service learning and community engagement initiatives by faculty directly relate to criteria for promotion in each area; not just that of Service.  The criteria in teaching include innovative teaching methods of which Service Learning is a primary example.  Service learning projects integrated into specific courses have been accepted in support of innovative teaching.  Faculty from nearly every academic department have successfully attained promotion as a result of their contributions to community engagement.The final category for promotion, that of service, is taken very seriously in the Institute’s promotion process.  Once again, faculty involvement in service learning spills over into faculty service to the community.  It is common for faculty integrating service learning into classroom assignments or scholarly activity to also participate in community organizations and events.  Just one example, out of many possible examples, is that of Manuel Delgado, Associate Professor of Architecture. Manuel, formerly a project manager at Fenway Community Development Corporation (a partner to Wentworth in many community engagement efforts) was hired by Wentworth to embed community-focused coursework into the curriculum of the Architecture Department. Manuel has helped establish Community Design and Housing studios  and an innovative exchange program with the Central University of Caracas, Venezuela. Both are conducted with service learning as their core pedagogy. Further, Manuel has earned grant funding to conduct architecture programs for youth and now serves on the Board of Directors for Fenway CDC. Manuel has successfully earned promotions based on this portfolio of contributions that represents community engagement in Teaching, Scholarly Research, and Service to the Community.

		SD2b1_text: Community engagement by faculty can meet any (or all) of the Institute's tripartite classification of faculty work (teaching, scholarship, and service). Service learning is seen as an exemplary form of innovative teaching that is consistent with Wentworth's commitment to experiential learning. Further, community engagement activities have proven fruitful ground for faculty to conduct community-based research and earn grants and publications. Service to community, a very serious component of the faculty charge, includes faculty service to community boards and committees as well as service to the Institute's service learning committee.

		SD2b2_text: Limit to 200 words

		SD3_text: Student leadership in civic engagement has manifested itself in many forms on the Wentworth Campus. Students have taken lead roles in facilitating and managing the Alternative Breaks programs. Through the evolution of its programming, students have taken over what had once been a faculty initiative, turning it into a sustainable program freestanding from coursework, and open to the entire campus. Student leaders speak directly with site contacts in New Orleans to organize projects, get ideas on budgeting supplies, coordinate entertainment activities and run logistics. They also mount a fundraising campaign, bringing in over $16,000 to support their trip and its costs. The program continues to move in the direction of student empowerment as we look to hire a student leader to take on the role of official organizer for the project.Student leadership has also been the model off which the Certificate in Community and Learning was launched. Students demonstrated dedication to civic engagement by layering various opportunities at the CLP. They began with Community Work Study, worked hard to develop Community Based Co-ops and have been leaders and crucial figures in integrating their co-op work back into classrooms in the form of Senior Capstone Projects as well as Service Learning coursework. From their example and by their charge, the Faculty Service Learning Committee created , with endorsement from the Provost and President, the Certificate in Community and Learning as a way of recognizing the student's body of work.Within the CLP, students take on the role of team leaders when they are hired as Design, Technology and Management  co-ops. Each Team Leader hires  5-6 community work study students and leads them through a body of project work submitted by the community. These projects last can last for a semester, or carry over through many semester cycles. Teams can work in different disciplines with the same community partner, creating a layering effect of resources and mutual benefit. 

		SD5_text: The Faculty Committee for Service Learning (SLC) was established at Wentworth in 2003 through the office of the Provost and the Faculty Senate as an ad-hoc committee.  At that time the body served to advance the use of service learning as a pedagogy at the Institute through collaboration, training and development of policy recommendations. Since its establishment, the committee has been augmented to become a standing Institutional Committee charged with specific duties and responsibilities. It's membership is composed of at least one representative from each academic department and staff from Community Relations and the Center for Community & Learning Partnerships.The SLC meets monthly to handle its charges of overseeing the Certificate for Community Learning, awarding/recognizing quality community engagement, providing training and support to the faculty body, and developing and recommending policies such as the Community Engagement Project Management System. The SLC reports regularly to the Office of the Provost and the Faculty Senate. 

		SD4_text: Students who earn the Certificate for Community Learning receive notation of this designation on their transcripts. Further work is underway to denote service learning courses in the catalogue, and potentially on transcripts. Students are provided two avenues for curricular service learning. They can take part in a course where the professor has designed and designated a service learning project within the course. They can also find courses where a professor allows student initiated service learning projects.

		IIA1a_txt: WIT Definition of Service Learning: "Service learning is a way of teaching in which identified learning objectives of a course are met through deliberately planned service activities and projects that meet community identified needs." Successful service learning enhances a student’s mastery of academic material in addition to improving general skills of interpersonal communication, teamwork and complex problem solving. Further, service learning is a means to improved professional and technical education with the added context of civic and social awareness and understanding. Through service learning, students not only become architects, engineers and managers but also professional leaders and citizens.Faculty at Wentworth can either embed service learning work into an existing (or new) course, offer service learning as an optional component of coursework, or can allow students to propose service learning work as part of one or more required projects (i.e. a final research project).  Courses can be identified in the WIT catalogue as Service Learning Mandatory, Optional, or Enabled.  The Institute has established a standard project planning, review, and assessment process for faculty or student organized service learning (and co-curricular service) that is facilitated by a digital project management system (in development Summer '08).

		IIA1b_1: 29.00000000

		IIA1b_2: 7%

		IIA1c_1: 7.00000000

		IIA1c_2: 100

		IIa2a_txt: In accordance with departmental and NEASC learning outcomes the Institute has established  a definition of Service Learning and identified core learning outcomes.Successful service learning enhances a student’s (1) mastery of academic material in addition to improving general skills of (2) interpersonal communication, (3) teamwork and (4) complex problem solving. Further, service learning is a means to improved professional and technical education (5) with the added context of civic and social awareness and understanding. These learning outcomes are reinforced in the Project Management System, which requires all service learning courses to identify (among other items) student learning outcomes and community identified outcomes and deliverables. These learning outcomes are further implied and supported for students participating in the Certificate for Community Learning which has been discussed in previous answers.

		IIA1d_1: 26.00000000

		IIA1e_1: 550.00000000

		IIA1d_2: 19%

		IIA1e_2: 16%

		IIA2b_txt: Some departments (i.e. Architecture, Management) have developed explicit learning outcomes in correlation to service learning that is embedded into their curriculum. Work is underway to correlate the Institute's established learning outcomes for service learning to those of individual departments. Further support for this process comes from the Introduction to Community Learning course, which is a gateway for students participating in the Certificate for Community Learning. It is anticipated that these outcomes can also help serve as a foundation for departmental level learning outcomes. From an Introduction to Community Learning: "The primary objective of this course is to initiate students into the Service Learning sequence leading to the Certificate in Community Learning. To accomplish this objective, we will work on: - Initiating an individual portfolio of community engagement work that you will develop       throughout your career at Wentworth - Enhancing skills in comprehending, clarifying, and critically assessing sociological arguments - Investigating the nature of community within a global, societal and local context - Inviting and responding to a series of guest lecturers and discussion leaders - Establishing community engagement within context of professional competency in respective      fields (i.e. architecture, engineer, management)

		IIA2c_txt: These learning outcomes are systematically evaluated as part of the Institute's course evaluation mechanisms and in aggregate by accreditation processes.Further, the establishment of the Project Management System, which has been previously discussed,  provides additional assessment tools for student learning outcomes as well as project/community outcomes. At this level, project-related outcomes, and institutional learning outcomes (cited in 2a and 2b) can be assessed within context of project deliverables and with input from all-persons related to a particular project.  This provides an opportunity to make both tactical (project by project) and strategic (aggregated, annual) decisions on data that is collected.

		IIA2d_txt: Assessment data for learning outcomes for service learning are utilized on a course by course basis. For example, Professor Elaine Slater  embedded a service learning component in her  art history survey course that would demonstrate how art can impact short-term memory development. She recruited a select group of students from the course to work with Alzheimer's patients in a first trial of the project.  Using course assessments from students, evaluations from the community partner and the academic outcomes as evidenced by student work, Elaine was able to redesign the project to accomplish better learning and community outcomes in a second iteration of the project. Similar assessment processes have yielded significant changes in service learning components in other courses such as the Community Design and Housing studio, which after several years of iterations has continually improved the course and project design to yield more significant student and community outcomes.More broadly, assessment data on student learning outcomes (as well as tracking of student engagement) are utilized to develop policy such as the creation of the Certificate for Community Learning and the establishment of the Project Management System. At Wentworth, this system provide faculty, students, and community partners a unified means to manage a project from concept to reality. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: Off

		IIA3a_txt: Students and Faculty are regularly engaged in community-based research through classroom-based assignments, senior capstones, and student organizations such as professional societies. Community-based research at Wentworth is primarily focused through the FIVE FOCUS AREAS (previously referenced). Each area of focus is structured into a team of faculty, students, staff, and community partners. Typically, the teams incorporate students participating through a  range of venues such as classroom-based service, community work study, and community co-op. The most advanced of the these teams (Digital Divide, Community Design & Social Enterprise) are led by student coordinators on co-op assignment.  Each semester, the four teams facilitate/support an average of more than 50 projects ranging from Market Research Studies to Streetscape Assessments to Technology Audits.The Office of Student Leadership Programs (SLP) offers programming such as Soar in Four, a student leadership development program with a civic engagement capstone. In addition, the SLP office provides up to $35,000 in funding to student groups in the form of Professional Development Grants. To obtain these grants, proposed projects must meet at least one of four criteria which includes Career Exploration, Leadership Development, Social Justice, and Service to Community.The CLP office also provides extensive support and opportunities to enhance student engagement in service through its the Student Leaders in Service Education Awards Program and the Certificate for Community Learning. The Certificate is a multidisciplinary academic recognition that supports and recognizes students who participate in curricular service, co-curricular service, and community-based work. 

		Core Courses: Off

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Currently, no mandate for students to participate in curricular or co-curricular service exists as Wentworth. Rather, taking the approach of embedding community engagement into components such as the First Year Experience Seminar, Service Day, General Education Courses such as Technical Communications, and discipline-based senior capstones has done much to ensure that nearly every student will have one or more meaningful community engagement experiences both in the classroom and beyond. Further work is also under-way to coordinate more extensive opportunities for service learning within the senior-capstone, which is a requirement common to all Wentworth students, and already has a significant number of students across disciplines who use this as a service learning opportunity.Future work for the CLP, the SLC, and academic divisions will be to evaluate the pervasiveness of service learning experiences across the student body and to identify means to produce a sequence of experiences available to all students and a complimentary set of service learning opportunities, as appropriate, within each discipline. The Certificate for Community Learning also establishes a coherent framework in which to broaden service learning opportunities at the Institute by generating cohorts of students to drive demand for such project work. Further, these students will not only create higher demand for community engagement but with the Project Management System will be able to initiate service learning on their own. The Faculty Leadership in Service program to launch during the 2008-09 academic year will also spur further institutionalization of service learning courses/opportunities.

		IIA4_txt: Community-based research, as Wentworth identifies engaged scholarship, is a highly pervasive activity for faculty who participate in service learning and civic engagement activities. Many faculty members have utilized research and ground work initiated by students through service learning to refine into advanced reports and work products such as market research studies, streetscape assessments, database tools, and much more. Further, numerous faculty have drawn upon their experiences in community engagement to publish academic research focused within their disciplines or even within the field of academic service learning. The result is an environment where undergraduates, community partners, and faculty can collaborate to produce meaningful research and work products that also meet traditional definitions of scholarly interests. A number of faculty have presented at conferences and seminars on their work including, most-recently, the American Institute of Architects National Conference, the American Planning Association National Conference, the National Main Streets Conference, and the Association of American Colleges and Universities National Conference. Faculty, with support of Wentworth's grant-writer and the CLP office have also garnered a number of community engagement oriented grants and public-private partnerships. Grants range from the Boston Society of Architects to the National Science Foundation. One example of public-private partnership and research is that of Jim Lambrechts, Associate Professor of Civil Engineering. Prof. Lambrechts, leveraging his deep relationships with public agencies has successfully designed a public-private partnership to develop and implement a mechanism to assess the conditions of every street in the city of Boston. With money from the city and co-op students from Wentworth, Prof. Lambrechts has been able to develop a universal tool to accomplish this monumental task and is now in the process of conducting a 100% test of the tool, yielding research and a usable product to improve public services.

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: Off

		training programs: On

		professional development centers: Off

		other (specify: On

		IIB1_txt: Though Wentworth is not a research or public outreach institution, it maintains a robust array of outreach and partnership programs and activities. Programs range from a career program for developmentally challenged youth, through our Physical Plant's recycling program to offering tutoring (and tutors), to conducting non-credit technical assistance courses for groups such as youth and not-for-profit staff. While such activities are not explicitly organized and managed out of a single extension office, they are organized across the Institute ranging from Physical Plant to academics, to the community relations office. Further, these activities and programs are often layered into the Institute's highly organized Community and Learning Partnerships efforts and are therefore leveraging efforts rather than spreading resources and focus thinly. A particular example can be seen in Wentworth's College Access and Success Initiative. Originating as a string of loosely (or completely unrelated) partnerships and programs, this initiative, drawing upon Wentworth's collaboration with MA Campus Compact for both an AmeriCorps*VISTA member and a College Advising Fellow, has begun to help the Institute understand the existing context of partnerships and how to improve and align the current efforts and perhaps fill-in the gaps. Currently, Wentworth has partnerships in three key areas, those with public schools, local CBO's, and on-campus. These partnerships include tutoring, mentoring, career and college exploration, after school and summer programs, robotics and similar technology events and activities, high school-college dual enrollment, a focused citywide and neighborhood specific tuition-waiver program, college advising, and now in a collaboration with five other MA Colleges and Universities the Alliance for Minority Participation program to enhance college success in STEM majors.Wentworth's Digital Divide, Community Design, and Social Enterprise Teams (discussed in question 3) also form unique centers for collaboration, consulting and technical assistance.  

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: Off

		technology: On

		faculty consultation: On

		IIB2_txt: - Community Work Study, run through the CLP places over 60 students with 20 community based organizations every year (no cost to host CBO)- Community- co-op (cost-share and volunteer) with at least a half dozen CBO's in greater Boston- Community donations with specific relationship to partnerships (i.e. Main Streets & MHYC)- Joint-grant-seeking with community partners- "Consulting Teams" through the Digital Divide, Community Design, & Social Enterprise Teams - Extensive on-campus event planning and hosting from major conferences and forums to ordinary meetings and retreats- Program sponsorship and hosting - (i.e. Wentworth hosts summer and after school programs throughout the year, every year for more than a decade)- Service learning and community-based research is organized on a project  basis, not placement basis, therefore faculty and students consult and collaborate with CBO's and public agencies on topics such as design, technology, engineering, and management rather than simply supplying typical volunteer labor- Provision of technology such as a long-term laptop lending program that allows the Institute to maintain ownership of computers, but lend them as staff computers to CBO partners and therefore also allowing the Institute to assist with upkeep, a constant problem for resource-strapped not-for-profit organizations.Annual estimated economic impact exceeding $3 million including student and faculty service and Wentworth resources. This does not include local spending, employment, and use of facilities, cash or in-kind donations...only service through community partnerships.

		IIB4a_txt: Mutuality and reciprocity are clear tenants of the community and learning partnerships operating philosophy at Wentworth. As cited from the CLP website:"Central to the Center’s operation is the philosophy of focusing on assets that both the community and the Institute have to offer. While the Center exists to promote volunteerism and civic engagement, our philosophy is not focused on simply "doing good." Rather, the focus of our activities and programs is to create rewarding academic and professional experiences that matter in the real world (our community). To that end, the Center brings together students, faculty, and community as a think tank where energetic ideas meet established principles and practice."This philosophy can be seen in the Institute's broadest of initiatives such as strategic planning and development of a campus master plan. Both involved unique and extensive collaboration with community partners, and early-on, where many institutions might otherwise develop a plan and propose it to the community for "feedback." Just as important, partnerships are developed from the start as a reciprocal exercise. Each project begins with the identification of both community and Institute goals, priorities, and desired outcomes. Each project is then executed with attention and resources given these foundations. Student assistants not only assist faculty, as is common, but more regularly assist community partners in ensuring their voice and presence throughout a service learning project. In order to achieve reciprocity, the Institute understands that a place must be made available for community presence and voice. As such, the Institute (though often a lone institution) ensures that all of its partners (faculty, students, and community) have a place at every level; even workshops for the Carnegie Elective Classification for Community Engagement. 

		IIB4b_txt: Wentworth utilizes a number of mechanisms to provide for and assess community voice and in particular feedback on partnerships and programs.Key examples include:- Semesterly evaluations for Community Work Study and Co-op (both for students and CBO's)- Project Assessments and AAR (After Action Reviews) for Service Learning Projects- Reciprocal participation in community and Institute boards and committees- Annual Partnership Review, conducted as a survey with a follow-up one-on-one meeting. The review provides an opportunity to update routine data such as contact information, but also provides an opportunity to update organizational goals and priorities, and further, to evaluate each dimension of the partnership over the past year (i.e. Community Work Study, Community Co-op, Service Learning Projects, Co-curricular volunteering, Joint- programs, and etc. )

		IIB5_txt: As also detailed in question 4 under Section II A, faculty scholarship associated with "outreach" and service learning activities is fairly pervasive. Faculty, working with students, have produced technical reports such as:- An elder-friendly accessibility audit for area business districts - Market research studies, - Streetscape assessments, - Wireless Internet Network operations plans, - Engineering studies to help resolve rotting-wood pile problems (a prominent structural engineering problem of older buildings in areas built on filled land)- Not-for-profit business plans and feasibility studies- City-wide infrastructure audits- Technology audits (not-for-profits to multi-site city-wide agencies)- Research papers on the pedagogy and tactics of structuring project-oriented partnerships for service learning in Management and Computer Science- Finalist submittals to the Venice Biennial (related to New Orleans Design Build Outreach efforts)In an effort to support further scholarly work based on service learning and outreach, the emerging Faculty Leadership Program for Community Learning will provide resources and incentives to encourage documentation and publication.

		III1_txt: Reference: I.B.4. CLP Fact sheet continued:Near-term Objectives for Community & Learning Partnerships @ WIT1. Establishment of a comprehensive planning and review process for community-based projects yielding faculty and student driven processes (Accomplished - Spring 2008)2. Establishment of a multifaceted Certificate in Community Learning (Accomplished  - Spring 2008) 3. Curricular service represented in every academic department (Accomplished - Spring 2008) 4. Establish a faculty leadership program for service learning and community-based research (program pilot by summer 2008)5. At least ten courses are designated  as Service Learning FY08 Course Catalogue and at least 20 courses are designated as Service Learning FY096. 250,000 hours of annual service (faculty and student) and $5 million in annual economic impact (by 2009-10 Academic Year) 7. In accordance with the NSF AMP program, increase underrepresented and minority enrollment in STEM majors by 50% (by 2011-12 Academic Year)8. Achieve Carnegie Classification for Community Engagement (by 2008-09), achieve other national rankings or recognition (National Guidebook for SL, US News & World Report SL ranking)9. Establish tools for capturing and communicating community learning work (i.e. digital portfolios (accomplished Spring 08), videos, community impacts report, and annual reports)10. Establish an active alumni, corporate, donor, foundation relations program for Community Learning (by 2008-09)

		III2_txt: In January 2008, Wentworth assembled a team including staff members, faculty, a student, and a community partner to initiate the process of applying for the Elective Classification for Community Engagement. Upon acceptance to apply by the Foundation in Spring 2008, that working group was expanded and set out a process by which to gather information, write-out responses, and meet with a broad range of constituents on-campus and in the surrounding communities. All-told, scores of individuals have been brought into the application process ranging from physical facilities to students, to faculty members, administrative staff, community partners, and the Institute's executive leadership (including the CFO, Provost, VP for Student Affairs, and President). Through the process of developing our application we have confirmed Wentworth's deep and broad commitment to community and learning partnerships. Further, we have brought together pieces of a story, that is owned by many. We can demonstrate the Institute's unique commitment to layering service learning, community service, work study and co-op, and community benefits to form long-lasting partnerships. The result is a spectrum of engagement rather than a narrow focus on community service, service learning or community relations alone. This spectrum of engagement provides students (and faculty) with meaningful and transformative experiences while providing a sustained commitment to leveraging community assets and partnerships. Further, this process has highlighted Wentworth's unique commitment to focus its community and learning partnerships efforts into a set of five areas of focus that meet the Institute's and the Community's capacities and needs.The process of application has also provided Wentworth with valuable insight and reflection on its rapidly developing community and learning partnerships operations. While we now understand and appreciate the organic nature in which these efforts have developed we see great opportunities to transform these cultural norms into institutional values, policies, and operations.  The process of application has become far more than an effort to attain the classification, but a foundation for further advancement in community and learning partnerships.

		III3_txt: To close our application, the working team asked for a resolution of support from our faculty Senate. In August 2008 the Wentworth Faculty Senate passed the following resolution: "The Faculty Senate wishes to voice its strong support and encouragement for the culture of service learning and community engagement which has thrived on the Wentworth campus as an extension of our tradition of experiential learning." This resolution was passed in re-affirmation of the faculty support of the Institute's community engagement efforts and in specific response to the Senate's review of this application.Further, this resolution represents continued commitment from the faculty of Wentworth to continue the advancement of community engagement as a central tenant of the Institute's academic mission. Borne out of this application, the Institute is now embarking on a new set of priorities for community engagement . These priorities will catalyze our strengths as a leader in community engagement and technology and also to address our weaknesses.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3
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			10


			11


			12


			13


			14
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The Vision of UNCG is to be a diverse, student-centered research university, linking the Triad and North Carolina to the world through learning, discovery, and service. Its Mission is to provide exemplary learning environments on campus and through distance education so that students can acquire knowledge, develop intellectual skills, and become more thoughtful and responsible members of a global society. The commitment to engagement addressed in the University’s Mission and Vision statements is reflected in the mission statements from divisions and academic department, professional schools, programs, and centers throughout the University.

		IA2_text: UNCG recognizes community engagement with a myriad of awards to students, faculty, staff, alumni and supporters of the university.  These awards are given at the annual Excellence Award Ceremonies, college and school convocations, honors programs, and special alumni and community gatherings.  Examples of the awards to celebrate community engagement include the McIver Award given for exemplary service to the nation and/or the state; the Holderness/Weaver Award given for outstanding service to the local community; the Staff Excellence Awards given for significant contributions to the advancement of service to the UNCG community and to the people of North Carolina; the Bullard Awards given to students, faculty and staff who provide outstanding leadership and service; the Alumni Distinguished Service Award given by the UNCG Alumni Association;  and awards given by the College and professional schools to  honor community service. The Division of Continual Learning gives awards for community engagement to employees in its unit. The Office of Leadership and Service-Learning holds an annual Community Partner Appreciation Luncheon with staff and service-learning faculty to celebrate community-university partnerships. The Lloyd International Honors College gives up to 50 student excellence awards recognizing, among other things, activities such as independent research, study abroad, and community engagement that link to the student’s academic studies. In addition to the numerous awards, some scholarships include service as a criterion of eligibility. Three awards given annually to students by the Division of Student Affairs for outstanding Leadership and Community Services amount to more than $10,000 in scholarships. Finally, UNCG’s Leadership Challenge Certification is based upon the Citizen-Leader model requiring civic engagement and service.

		IA3a_text: UNCG has a number of university-wide and unit-specific groups to assess community perceptions of the institution’s engagement with the community.  The University Planning Council, which includes representatives from community and business leaders and alumni;  the Board of Visitors, whose members are drawn from the local, state and regional community;  and the Advisory Board for the Institute for Community and Economic Engagement, a virtual organization developed  to coordinate UNCG’s activities associated with community and economic development and help implement new initiatives, all provide feedback. The campus-wide Science Advisory Board is used to obtain input from the local science-based organizations about UNCG’s contributions and mutually beneficial partnerships in the sciences.  The Corporate Relations Council, composed of corporate leaders from the community and university personnel, provides regular input on activities with the corporate community.  The University – Community Committee, composed of representatives from UNCG, NC A&T State University, Guilford Technical Community College, economic developers, Action Greensboro, local foundation leaders, and members of the local Chamber of Commerce, provided input and support for the formation of the Joint School of Nanoscience and Nanoengineering.  The Office of Leadership and Service-Learning has three advisory groups which include community members: the Academic Service-Learning Advisory Board, the Community Partner Advisory Board, and the Leadership Programming Communities of Practice.  The Office of Leadership and Service-Learning annually surveys all its 168 community partners about their experiences with academic service-learning students and volunteers.  In addition, this same office conducts interviews and focus groups with a sample of their community partners to gather in-depth data on UNCG and community partnerships and perceived effectiveness.   Finally, the College of Arts and Sciences and each of the six professional schools have advisory boards which help assess community perceptions.  For example, the Bryan School of Business and Economics has an Advisory Board that provides assessment of the community’s perception of their work. A subgroup from this Advisory Council, the Bryan School Economic Development Advisory Council, has examined community perceptions about the role of the business school in economic development in the Triad and made recommendations for mutually beneficial partnerships.

		IA3b_text: An important function of the groups mentioned in the previous question is to collect and review community feedback regarding the university’s relationship and engagement with the community and to provide recommendations regarding academic and community programs based on that feedback.  For example, the University Planning Council was instrumental in developing the initial UNCG Strategic Plan. This Plan clearly defines university strategies related to mutually beneficial community engagement and partnerships. Members of the Science Advisory Board contributed to the development of the newly created PhD in Medicinal Biochemistry. Input from this group is being sought for the Professional Masters in Physics.  The Office of Leadership and Service-Learning uses the data collected from surveys of their partners and advisory boards to refine initiatives and plan new programming efforts. The establishment of the Institute for Community and Economic Engagement will help UNCG further develop well-defined metrics to measure community and economic engagement. As the university becomes more heavily involved in these types of activities, productivity will continue to be measured by the number and quality of community connections, the amount of external funding procured to support community and economic engagement, the number of campus discussions around these topics, the number of partners in the Institute and the activities of the partners.  These metrics will help the university continue to deliver learning that meets the needs of the 21st Century, enhancing the capacity of UNCG to implement successful and sustainable economic development activities. These efforts will, in turn, provide further opportunities for research and innovation, support efforts to build competitive businesses, and  assist the growth of high-quality, healthy and attractive communities. 

		IA4_text: UNCG’s motto is “service.”  The motto is embraced by the university as part of its core values; hence, community engagement is emphasized in virtually all forms of communications with the public.   The university’s home page routinely features stories about community service projects involving students, faculty, staff and alumni.   The UNCG Alumni and Research magazines highlight community engagement.  The magazines and newsletters published by the College and the professional schools also feature articles about community engagement efforts.  For example, the School of Education routinely emphasizes community engagement in its newsletter, Educare. The School of Human Environmental Studies features similar articles in their magazine, Connections, and features community engagement on the departmental and school websites. The Bryan School of Business and Economics has an economic development website and their school sourcebook highlights the impact of their involvement with the community. Materials from Undergraduate Admissions highlight opportunities for service and community outreach emphasizing the mutual benefits for the student and the communities in which they are engaged. The View Book, the major publication for prospective students, features community outreach as an important opportunity for members of the UNCG community.  Student Affairs publishes a multitude of materials for current students and their parents that highlight community engagement as part of both academic and co-curricular programs.   The website and recruitment materials of Friends of the Libraries emphasize the importance of its members in making the libraries’ resources available to the community in a variety of ways. The Chancellor’s Annual Report also features the community involvement of student, faculty and staff as well as mutually beneficial partnerships in which the University is engaged. 

		IA5_text: Each year in the State of the Campus Address the Chancellor references community engagement and the importance of this type of activity to the campus. An example from the Chancellor's 2007 Address is as follows: "Take pride in the fact that UNCG is creating an environment in which students are inspired to create meaningful change - here on campus and as they enter our communities and workforce." Additional comments from the same address were made in relation to the State Employees Combined Campaign – “I thank you for your contributions but also for volunteering your time and talents to the campaign.  Some of you volunteer year after year for this worthy cause.  The hours of service from our very own UNCG employees adds up to a considerable amount of caring and compassion for those in need.” The 2006-07 Chancellor's Report, which is distributed to constituencies across the country, noted the 57,000 hours of community service performed by UNCG students. The Provost also routinely cites community engagement in his addresses to faculty and students.  An example, taken from the Provost's 2007 address to the Faculty Senate at the beginning of the academic year, goes as follows:"One of the goals for this academic year is to play a greater role in economic and community development." Publications from the College, professional schools, Office of Public / Private Sector Partnerships, and Centers include references to the manner in which their faculty and students are impacting the greater community. The UNCG Strategic Plan has a major section that focuses on the university's commitment to community engagement: "Economy and Quality of Life:  Be a leader in strengthening the economy of the Piedmont Triad and enhancing the quality of life for its citizens.”

		B1_text: The Office of Research & Public/Private Partnerships is the primary campus hub coordinating activities between the various campus units and the community.  The Institute for Community and Economic Engagement, a virtual organization whose purpose is to coordinate UNCG’s activities associated with community and economic engagement, is housed in this office and directed by the Associate Provost.  Other offices across campus assist in the coordination of diverse community engagement efforts.  The Office of Leadership and Service-Learning serves as a catalyst for the development of experiential curricular and co-curricular leadership and service-learning initiatives. Although the Office is housed within the Division of Student Affairs, they work closely with Academic Affairs to institutionalize curricular and co-curricular civic engagement and to provide capacity building workshops and development opportunities for faculty, staff, community partners, and students to promote mutually enhancing, reciprocal community-university partnerships. Staffing for this office consists of one director, three assistant directors, three graduate assistants, and five undergraduate students. The 13 staff members in the Office of Career Services work with myriad community entities to assist students in finding internships, part-time jobs and full-time employment while in school and after graduation. Career Services also administers the Federal Work Study Program with 14 recipient agencies in Guilford County, non-profit internships, and manages the scholarships for non-profit internships.   The University’s Division of Continual Learning (DCL) provides a campus-wide coordinating infrastructure to support and advance community engagement related to education.  DCL has a staff of 44 available to help adult students of all backgrounds reach their educational goals, whether this is an advanced degree or a personal enrichment class. They conduct non-credit courses and several popular outreach series.  For example, their Emeritus Society Program provides stimulating noncredit opportunities for adult learners of all ages.  The extremely popular CALL (Community Advancement through Lifelong Learning) program offers a learning experience for everyone in our community, regardless of age, career or background on almost any topic.

		B2a_Text: Examples of permanent budgetary allocations include funding to the Office of Leadership and Service-Learning and three university-wide centers. The funds are used for salary and operations. The institutional commitment for each of the three centers is approximately $200,000 and significantly more than that for the Office of Leadership and Service-Learning.

		B2b_text: Many different groups on campus receive external funding to support their work with the community. For instance, grant awards to the North Carolina Rated License Assessment Program; the Center for Youth, Family and Community Partnerships; and the Center for Biotechnology, Genomics, and Health Research collectively received over $6M from state and national sources.  The Wachovia Teacher Mentoring Network is funded at $0.25M annually for 3 years. The North Carolina Campus Compact (NCCC) supports AmeriCorps VISTA positions valued at almost $40K.  NC-ACTS!, AmeriCorps’ scholarship program, provides educational awards for students engaged in 300 hours of service during the academic year valued at more than $60,000 in the last two years.  NCCC gives small grants ($300 - $1000) for student initiatives connected to community-based learning, leadership, and service. In the past year the Center for New North Carolinians - Refugee and Immigrant Outreach Initiatives has been funded by Moses Cone Hospital ($182,126) targeting immigrant health;  Area Health Ed Centers ($33,500) for Interpreter Training; Duke Energy, consumer education project at $100,000;  additional 75 student positions through AmeriCorps ($687,901). 

		B2c_text: UNCG’s current “Students First” Capital Campaign lists the following in  support of community engagement efforts: $1M for leadership training to develop future leaders through the Leadership/Service Resource Center; $1.75 M to support national and international internships; $2M for the Chancellor's Venture fund - a fund for new ventures enabling the Chancellor to identify and nurture promising ideas, new educational programs and fund community service projects; $2M for the Center for Youth, Family and Community Partnership; $2M for the Guilford Genomic Medicine Project.; $1M to support Community Service Internships and service-learning; $0.5M for School of Nursing Community Initiatives; $0.25M for support of the Center for New North Carolinians.  The Business School receives foundation, corporate and individual gifts in support of community engagement, economic development and entrepreneurship. The Corporate Relation Committee raises funds for an annual Business Summit which brings the business community and the campus community together to discuss mutually beneficial partnerships. The Friends of the Libraries sponsor a number of fundraising activities including an annual dinner to provide resources for community-based library activities and services. The Human Environmental Sciences Foundation supports student internships in the community.

		B3a_text: Since 2004 the University has leased a web-based product for recording faculty professional activities (teaching, research, and service), the Sedona System (http://sedonaweb.com).  The service component of this system targets community, institutional and professional activities.  The Sedona system also provides a survey component which faculty may use to gather feedback from participants of their programs. The Division of Continual Learning annually surveys faculty and administrative staff about their community service and engagement. They combine this survey data with summary community service activities extracted from the Sedona system to publish the annual Non-Credit Outreach Activity Report.  The Offices of Leadership and Service-Learning, Career Services, Campus Activities and Programs each have mechanisms for recording and tracking community engagement.  For example, last year the Office of Leadership and Service-Learning recorded more than 40,000 co-curricular service hours.  The Office of the University Registrar records credit bearing internships and enrollments in community services courses. The financial management system, Banner, tracks student engagement in activities such as undergraduate research.  All of these data are provided to the Chancellor’s Office for inclusion in the University Annual Report. With the growth in both the quality and quantity of community engagement across the campus in recent years, these reporting mechanisms are currently under review by the Institute for Community and Economic Engagement. It is planned that they will be revised to enhance the quality of the data collected and its subsequent application for the assessment of community partnerships.

		B3b_text: The data are used for accountability, planning, and communication internally and externally about engagement. Each of the activities mentioned above monitors such things as the number and quality of community connections, the amount of external funding obtained to support community and economic engagement, the number of campus discussions around these topics, the number of partners, and activities of these partners. Specifically the data are used to assess efforts in meeting the engagement component of UNCG’s  Strategic Plan; enhance innovative teaching and program administration; strengthen interdisciplinary initiatives related to a newly initiated community-based research network; promote increased internal resource allocation for establishing, enhancing and deepening community-based work; adapt and apply models for promotion and tenure of engaged scholars; build the capacity of  community advisory boards; inform so as to provide continuous program improvement and  identify trends in UNCG's community engagement; direct grant writing, program development, staff recruitment, faculty incentives; and contribute to the development of academic programs such as the PhD in Medicinal Biochemistry and MS in Applied Physics.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Whether a student is participating in academic service learning or  co-curricular engagement, the impact from their experiences is assessed in multiple ways – though course assignments, such as reflection papers, oral presentations, and evaluation of the course and/or program.  In 2007-2008, the Office of Leadership and Service-Learning created several assessment-based leadership workshops and also developed a multi-rater (360-degree) assessment protocol. The assessment workshops helped students become more aware of themselves as leaders and enhanced their ability to understand group dynamics. UNCG’s unique culture of leadership development through service fosters civic learning outcomes as well as discipline-specific outcomes. Workshops were offered early in each semester so that students could build on their insights over the course of the semester through the practice of leadership and through their reflections. The multi-rater assessment protocol, pioneered by the Office of Leadership and Service-Learning, has been employed in the classroom and in the field. This instrument provides a perspective on how others perceive the student as a leader. Through a variety of assessment instruments and assessment methodologies, the Office of Leadership and Service-Learning is more able to document leadership development outcomes gained through engagement.

		B3d2_text: Assessment mechanisms to measure the impact on faculty of institutional engagements occur primarily at the individual level and provides faculty with information needed to modify or expand their research programs. For example, a faculty member in the Department of Anthropology developed Project Greenleaf. This program was designed to assist local immigrant farmers to more aggressively market their products.  From this project came a new, externally supported initiative, the Community-Supported Fisheries Program. This program was designed to help grow the fisheries industry on the North Carolina coast. Both programs have contributed positively to the local economy while expanding the faculty member’s scholarship. Academic service-learning, professional school clinicals, practica, and the College of Arts & Sciences internships forge reciprocal, collaborative and mutually beneficial relationships whereby the university and community partners contribute in shared learning.  Recognizing the positive impact of these partnerships, faculty led the 2007 “Community as Co-Educator” workshop to more than 100 community partners focusing on ways in which faculty and community might most effectively share a research agenda. 

		Impact on community: On

		Impact on institution: On

		b3d3_text: Assessment mechanisms to measure the impact on the community of institutional engagements occur with each project. For instance, the primary purpose of the Center for Youth, Family, and Community Partnerships is to partner with key stakeholders from the community to carry out basic, applied and action research; to infuse community perspectives into university research and teaching; to translate research into effective programs and practices; and to facilitate quality programs, practices and policies that yield positive outcomes for children and their families.  One of their most recent projects that has greatly impacted the community is the coordination of IMPACT. IMPACT is a collaborative initiative among foundations, City of Greensboro Human Relations Commission, and UNCG, to increase the capacity of residents to serve as change agents in building social capital.  The Center has overseen the work to implement and evaluate a comprehensive city-wide program that provides training and a framework for dialogue that will help citizens in the community understand and respect one another; find value in diversity; and  forge collective ways to address mutual community interest and concerns.

		B3d4_text: Assessment mechanisms to evaluate the impact on the institution can be fulfilled by the final product. For example, as a result of cooperative planning with local economic developers and foundation leaders, local government officials, and educational leaders, UNCG has partnered with NC A&T State University, a historically black university located approximately 10-minute from UNCG, to create the Gateway University Research Park and the Joint School of Nanoscience and Nanoengineering. Gateway is anticipated to positively impact the local economy as it transitions from a manufacturing- to a knowledge-based economy. The Joint School, a unique program nationally, will contribute to these efforts by offering an interdisciplinary PhD and professional science master’s degree, strengthening the representation of nanoscience and nanoengineering in undergraduate and K-12 education, providing training for scientists and engineers already in the work force, and engage in global economic development activities. Through lobbying efforts of this community partnership, $60M of state funding was obtained for the Joint School. Engaged teaching and research provides Academic Affairs and Student Affairs an avenue to work closely together to implement intertwined services, programs, and activities designed to bring down the artificial wall between the in-class and out-of-class learning experiences. 

		b3e_text: Regardless of the specific assessment mechanism employed, there is ample evidence that the data collected are used for continuous program improvement and to identify trends in our community engagement – in research, academic and co-curricular programs. They are essential for the improvement of student field instruction/internships and the expansion of experiential learning. The information gathered is also used to help faculty and staff capitalize on the most current research demonstrating how students who are engaged in learning that leads to an increased sense of personal efficacy and increased faculty contact have greater retention and graduation rates, a major concern of both UNCG and the UNC System.The data inform institutional strategic planning and identify the nature and levels of community engagement that are both reciprocal and mutually beneficial for the community and university. In similar fashion, data are used to enhance partnerships and programs within the community as well as improving university entities that are involved with them. The feedback is invaluable for identifying collaborative efforts which are truly mutually beneficial and reciprocal, and those which may need to be refined or upgraded or jettisoned. The data are important for envisioning and planning new opportunities for partnerships. For example, the Center for New North Carolinians has used it data to identify the need for community leadership development in immigrant and refugee communities. The School of Education uses data in completing departmental reviews and developing departmental profiles to more effectively provide for teacher training.

		B4_text: Community engagement is the fourth of five strategic directions in the Strategic Plan for 2003-2008. It reads - Economy and Quality of Life:  Be a leader strengthening the economy of the Piedmont Triad and enhancing the quality of life for its citizens. There are 11 goal clusters. Representative ones include: establish and maintain collaborations and alliances among academic institutions, Action Greensboro, economic development agencies, and industry; promote and support entrepreneurial activities in the Triad;  facilitate the transfer of products of research, innovation, and other academic endeavors to business and industry; enrich community life through programming and partnerships in the arts and humanities; facilitate and promote the application of UNCG faculty, staff, and student expertise to strengthen the social, scientific, and economic capacity of the Triad; strengthen partnerships with universities, community colleges, and non-profit agencies in educating children/youth from birth through twelfth grade; address regional workforce needs, including the shortage of trained professionals, through credit and non-credit programs and partnerships; address community needs in health and wellness, counseling, disability accommodation, and public health. They are closely integrated into campus culture.

		B5_text: Support for faculty who are engaged with the community is expressed in the  mission of the university “to connect the campus to the local and global community through learning, discovery, and service.” The university provides substantial faculty support for engagement through its policies and practices.  Institutional programs supporting faculty engagement are found in the Office of Research and Public/Private Sector Partnerships, the Office of Leadership and Service-Learning, the Center for New North Carolinians, the University Teaching and Learning Center, the Center for Youth, Family, and Community Partnerships, and numerous departments / programs/units. For example, the Office of Leadership and Service-Learning provides resources and funds for faculty for service-learning course development and training.  The School of Human Environmental Services provides funding for faculty to attend conferences about community scholarship and engagement and supports student research in the community.  The University Libraries supports attendance at local and regional meetings and workshops dealing with community engagement.  The Bryan School of Business and Economics provides travel resources and membership dues for the professional organization, Association of Business and Economic Research.  The School of Education provides support (financial and schedule flexibility) for faculty and staff to participate in leadership development programs that include community engagement activities. Each year the Chancellor’s Office provides tuition for a number of faculty and/or staff to participate in the following leadership programs that include community engagement components: Leadership North Carolina; Leadership Greensboro; Challenge Greensboro; BRIDGES Leadership Program for Women.  UNCG provides 24 paid leave hours per year for community service for full-time employees. In calendar year 2007, 316 employees reported 3,401 community service hours.

		B6_text: As noted earlier, UNCG provides numerous opportunities for the community to actively participate in both institutional and departmental planning for community engagement.  Through the University Planning Council the community has significant input in the strategic planning process. This includes consideration of additional partnerships and programs that are reciprocal and mutually beneficial. The Board of Visitors provides input from the various local, regional, and state representatives. Over twenty-five advisory boards, composed of members external to the university, provide community input. The Advisory Board for the Institute for Community and Economic Engagement, currently being assembled, will consist of both internal and external members.  This Board will provide a mechanism for informing the community about the campuses activities around community engagement while assisting in the development of the Institute’s goals and strategic initiatives.  In the spirit of reciprocity, faculty and staff actively participate on groups in the community.  Among the most successful is their involvement in community groups convened for building the social capital and economic health of the Triad. Included among these groups are the Greensboro and Winston-Salem Chambers of Commerce, the Piedmont Triad Film Commission, the Greensboro Partnership (composed of economic developers, major local foundations, Action Greensboro, and the Greensboro Chamber of Commerce and designed to grow the economy of Greensboro), the University Roundtable convened by the mayor of Greensboro, and the Greensboro Partnership University / Business Relations Group. The roles of university participants have ranged from member to chairing the group.

		SD1_text: The university encourages hiring of faculty with expertise in and commitment to the community. This is evident in a statement on the Provost’s web page. Specifically, it states that “All UNCG employees work together in dedication to teaching, research, and service for the benefit of the people of the state of North Carolina.” This philosophy is present in numerous faculty recruitment efforts. For example, the recent announcement about the search for the Dean of the School of Health and Human Performance stated that “…We seek a person who can encourage and inspire a diverse faculty both as individuals and as an academic community with a demonstrated commitment to academic teaching, scholarship and service excellence.”   Similarly the search for an audiologist conducted by the Department of Communication Sciences and Disorders stated that “…the position allows for future opportunities with multidisciplinary research, community education, student supervision, as well as exploring the application of telepractice.”  An internationally recognized scholar in entrepreneurship has joined the Bryan School of Business and Economics to assist in developing entrepreneurship programs on campus and partnerships with external constituencies.  Finally, the Director of the Center for Research Excellence of Nanobiosciences was hired to develop relationships between research on campus and the corporate community in the area of nanotechnology thereby promoting this technology to improve the economy of the Triad.

		SD2a_text: A primary way in which the scholarship of community engagement is recognized in P&T review is through service, defined by its broadest meaning. An excerpt from the university P&T Guidelines states that “Service activities should include various levels, beginning with those within the University and extending to external communities.” Excerpts from the P&T policies within individual units contain similar information. For instance, the College of Arts & Sciences guidelines state that faculty serve the community in a variety of ways, including consulting with organizations, businesses, and public agencies; developing and participating in outreach programs that apply and disseminate knowledge and creative work beyond the confines of the university; and developing and participating in partnerships (such as internship programs) between academic programs and external agencies.  The College endorses and encourages such activities because they are essential to the service mission of the university; because they are legitimate extensions of scholarship and teaching; because they help to support and enrich academic programs; and because they help to prepare students for lives of service and leadership. The guidelines from the School of Health and Human Performance state that professional service to external communities reaches out to constituencies such as government agencies, business and industry, non-profit agencies, and the arts, where academic knowledge intersects with practical affairs and problem solving. Guidelines about P&T from the School of Nursing state that academic and professional service is essential to creating an environment that supports scholarly excellence, meets the internal operational needs of the school, and promotes nursing practice throughout the university, the region, state, nation, and world. As the UNC system finalizes the new UNC Tomorrow program with its emphasizes on community engagement, UNCG’s P&T Guidelines will be updated to include an even greater emphasis on community engagement. 

		SD2b1_text: The university P&T Guidelines state that  “Various kinds of acknowledged activities in this category may include, but are not limited to, clinical work, student development, community education, consulting, editorial work, committee involvement, conference organization, curatorial activities, peer reviewing, and participation in academic conferences and professional organizations.” Broadly defined, service embraces “services and leadership activities that may operate on many levels from within the University to the broadest possible external arenas.”

		SD2b2_text: Limit to 200 words

		SD3_text: Across campus students have very active leadership roles in community engagement. These roles influence the conceptualization, planning, implementation and assessment of projects and partnerships. Within the Office of Leadership and Service-Learning, members of the Peer Council serve as the leaders for recruitment, orientation, training, maintaining and evaluation of community volunteers. They are also instrumental in event planning for multiple community events and providing significant leadership on the 12 relief trips since Hurricane Katrina.  Two specific examples of the many student-led projects on campus follow. The Leadership Module is taught by student facilitators to 1200 incoming students to UNCG. The actual module highlights the advantages to problem solving through utilizing the diversity of strengths found in any group. A second student-led project, Flavor of UNCG, was coordinated with the Pathways Shelter of Urban Ministries.  Students solicited donations from local food vendors and using their own family recipes, created a menu of their favorite home-cooked meals. Students prepared these meals and served them to approximately 30 guests in the Pathways Shelter.  Recently, UNCG’s Leadership Challenge introduced the Challenge Projects. These projects were specifically geared toward linking leadership and service. Challenge Projects invite students to experience the connection between "textbook" learning and "community-as-text" learning.  A team of students, in partnership with a community agency, were challenged to develop and implement a service project.   Leadership Challenge students partnered with Syner-G, where 15 students designed and implemented a volunteer management plan for the Greensboro Get Down!Town! fall festival. Leadership assessment and feedback mechanisms were integrated into all of these service projects.

		SD5_text: Two Faculty Senate Committees are involved with responsibilities of community engagement. The University Teaching and Learning Center is invested in promoting teaching excellence and student learning through creativity, collaboration, and communication and offers numerous programs especially for teachers in the region and state.  The Faculty Senate Committee on Teaching and Learning serves as a policy formulation body with respect to this Center. The Committee reviews and makes recommendations to the Director of the Center and the Provost regarding policies and procedures which will enhance its effectiveness. The Committee acts in an advisory capacity to the Faculty Senate and to members of the University administration. In addition, the Faculty Professional Development and Welfare Committee also has a role in governance associated with community engagement. The purpose of this Committee is to support the role of faculty members as learned professionals. The Committee reviews and makes recommendations on matters concerning professional status and effectiveness in the areas of teaching, research, and service. A non-Senate group, the Service-Learning Advisory Committee, consisting of faculty, community partners and staff from the Office of Leadership and Service-Learning, serve as consultants regarding UNCG policies for engaged learning, teaching and research.

		SD4_text: There is a notation on the transcripts of students who complete the Global Leadership Program.  Community engagement on a local or global level is a component of the program.  The mission of the Global Leadership Program is to help students develop a set of skills that enhance their development as leaders and, more importantly, engage as world citizens with an appreciation of the importance of intercultural understanding reinforced by having applied these principles in their own international experiences.   In addition, the Office of the University Registrar uses the designation “SVL” on student transcripts to identify service learning courses.

		IIA1a_txt: UNCG’s definition of Service-Learning is “Service-Learning links community action and academic study so that each strengthens the other. Students, faculty, and community partners collaborate to enable students to address community needs, initiate social change, build effective relationships, enhance academic skills and develop civic literacy. It encourages critical consideration of the ethical dimensions of community engagement.” Requests for Service-Learning Course designations are evaluated by the Service Learning Committee and submitted for final approval to the University Curriculum Committee or the Graduate Studies Committee. Included in the request must be a brief description of the kinds of assignments to be used, examples of community sites, proposed service activities and strategies for integrating service and classroom work. Instructors must also acknowledge that proposed courses meet a number of learning criteria including but not limited to the following: students in the class must provide a needed service to individuals, organizations, schools, or other entities in the community; the service experience must relate to the subject matter of the course; critical considerations of the ethical dimensions of community engagement must be demonstrated. The course requires appropriate assignments for the student to integrate the service with the classroom instruction.

		IIA1b_1: 48.00000000

		IIA1b_2: 1

		IIA1c_1: 14.00000000

		IIA1c_2: 33

		IIa2a_txt: Institutional learning outcomes for students’ curricular engagement with the community are captured in the General Education learning goals. These goals state that a university education should result in knowledge and understanding of a wide range of important subject matter and ways of thinking and knowing. Such knowledge and understanding are necessary for a person to be a lifelong learner, an independent decision-maker, a critical and creative thinker, and a responsible citizen. The Office of Leadership and Service-Learning also has learning outcomes for curricular engagement with the community. Students who engage as leaders within service-learning classes or co-curricular civically engaged experiences must articulate their leadership development through examples from their lives for the following competencies: self-awareness, relationship development, task management, creative visioning, effective communication, diversity, community engagement, and ethics. The increased assessment and evaluation of civic engagement experiences have allowed us to document the following learning outcomes: enhanced self-esteem, respect for self and others, values assessment and commitment, recognition of personal strengths and areas to grow, learning from successes and mistakes, personal time management and balance of studies, professional development, leisure, and relationship development.

		IIA1d_1: 27.00000000

		IIA1e_1: 838.00000000

		IIA1d_2: 3.2

		IIA1e_2: 6

		IIA2b_txt: Numerous departments have learning outcomes for students’ curricular engagement with the community. In the Department of Communication Studies the student must be able to utilize communication concepts and competencies to build relationships and/or communities, In the Department of Public Health Education graduates of the Masters in Public Health must  be able to assess community needs for health education and community capacities to meet these needs.  Most of the five departments in the School of Human Environmental Sciences include learning objectives related to community outreach or engagement.  The objectives frequently relate to community internships or service-learning assignments.  For instance, in the Department of Human Development and Family Studies students in the Birth through Kindergarten licensure program must complete community teacher education experiences through classroom teaching internships.

		IIA2c_txt: Course outcomes are systematically assessed on a number of levels.  Based on the course and the learning objectives, assessment of outcomes may include a myriad of methods including but not limited to student portfolios, papers, course-based exams, or national exams such as The National Commission for Health Education Credentialing, Inc. Exam (CHES Exam) used in the Community Assessment Course in Public Health Administration.  Students also provide course evaluations which assess from their perspective the efficacy of the course experiences in meeting their learning objectives and course outcomes.  Additionally, outcomes that are linked to specific experiences in the community are assessed by systematically gathering feedback from agency partners through mechanisms such as supervisor evaluations and focus groups conducted with community partners by the units or program directors.

		IIA2d_txt: As in all areas of assessment of learning outcomes, the data are used to evaluate and enhance innovative teaching as well as the efficacy of student learning outcomes.  The data are used to close the assessment loop to refine and improve students educational experiences based on the data gather related to the existing courses and experiences.  In addition, the feedback is also used to strengthen partnerships by assuring that learning outcomes are linked to community needs – assuring that students and agencies are mutually benefiting from the partnerships and learning experiences.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: STUDENT RESEARCH. In the past two years, undergraduate researchers have worked with 22 community partners through the entrepreneurial research assistantship program. For example, a student from the Department of Information Systems and Operation Management developed and implemented an inventory tracking program for a local bicycle shop.  STUDENT LEADERSHIP. The Office of Leadership of Service-Learning placed an increased emphasis on leadership development for student trip leaders and program sustainability through the recruitment, selection, and training process.  Two experienced trip leaders served as Special Project Coordinators for the Peer Council and mentored seven student trip leaders who led six trips with a total of 90 students contributing 3,450 hours of service.   INTERNSHIPS. The Bryan School for Business and Economics placed more than 500 interns in North Carolina organizations including VF Jeanswear, Volvo Financial, Tyco Electronics, Red Hat Inc. and BMW Manufacturing. Over 500 students from the School of Human Environment Sciences received and completed applied learning opportunities in volunteer work, service learning, and internships.  Collectively, over 3,000 students are placed in internships in for-profit businesses, non-profit agencies, healthcare facilities, design companies, and educational organizations each year.  In addition the Department of Interior Architecture students and faculty completed a unique and prominent project where they designed and built a home for a family in Greensboro.  The Department of Social Work students assisted with this project by helping the family make the transition to their new home. Faculty members designed and implemented, with graduate students, the program, Therapeutic Recreation:  Rural Outreach through Pet Partners Program, reaching 57 rural communities in North Carolina.  STUDY ABROAD. The Global Leadership Program provides a community engagement component which can be completed as part of a study abroad experience or working in the community with refugee communities.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: CORE COURSES. Philosophy 361 Ethical Issues in Business. Students are placed with businesses in the community. REL 250 Religion & the Care of the Earth. Students engage with local, national, and international efforts for agricultural production and sustainable living. FIRST YEAR SEQUENCE. UNS 105 Learning Community Experience. UNS 101 Introduction to University Studies. Community involvement and civic engagement are stated learning outcomes for these courses . MAJORS. NTR 302 Nutrition Education and Application Processes. Students present nutrition education workshops for elementary school aged children. MKT 422 Marketing Research. Teams of student consultants are placed in community businesses. Elementary and middle school education majors (175 per year) spend approximately 1000 hours in schools over a 2.5 year period teaching groups and tutoring. GRADUATE STUDIES. Public History 547(cross listed Interior Architecture 747) New Orleans Project. Students documented historic buildings that will not be restored. MBA 607 Operations Function. MBA 626 Strategic Marketing Management. MBA 627 Global Operations. Strategy organization-based projects/assignments are compulsory elements of each course. CED 605 Counseling Diverse Populations. Each student works with a “cultural partner” throughout the course. CAPSTONE.  Political Science 630 Community and Economic Development Theory and Practice. Student teams work on community development or housing analysis projects for a local government. Marketing 429 Advanced Marketing Management. Students spend the first half of the semester studying marketing strategy development. For the remainder of the semester, students work in teams to develop a marketing strategy for a local for-profit or nonprofit organization GENERAL EDCATION. Biology 105.This course addresses major concepts in biology and requires 10 hours of service for an environmental/conservation cause. PSC 105 Political Issues. This course has a service learning requirement working with Greensboro Urban Ministry, Welfare Reform Liaison Project. 

		IIA4_txt: INTERIOR ARCHITECHTURE. Lucas, Patrick and Charest, Robert.  Periphery at the Center: Everything but the Building. National Council on the Beginning Design Student Conference (in press). EDUCATION.  Cooper, Jewell E. (2007) Strengthening the case for community-based learning in teacher education.  Journal of Teacher Education, 58, 245-255.  SPECIALIZED EDUCATION. Jones, E. D., Herrick, C., & York, R. (2004). An Inter-generational Group Benefits Both Emotionally Disturbed Youth And Older Adults. Issues in Mental Health and Aging, 25(8), 753-767.  BUSINESS. Professors Bud Miles, Steve Lucas and Mac McMillian have co-authored several articles based on their experiences with UNCG/Tec de Monterrey /Disney Programs – Challenges of the UNCG/Tec de Monterrey/Disney College Program” and their marketing case study competition – “Achieving National Recognition through Experiential Learning.”  NURSING. Barba, B. E., & Gendler, P. (2006). Education/community collaborations for undergraduate nursing gerontological clinical experiences. Journal of Professional Nursing, 22(2), 107-111. COMMUNICATION STUDIES. Jovanovic, Spoma. Ethics in the City; A discourse of philosophical and practical boundaries. Presented at the 7th Annual National Communication Association Conference on Ethics (2002). Kalamazoo, MI. 

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: LEARNING CENTERS. The Teaching Resources Center provides instructional materials, equipment, and services that support the students, faculty and staff of the School of Education and teachers in the Triad community. Recently when Eastern Guilford High School burned down the Center loaned materials to them for use by teachers. TUTORING. The School of Human Environmental Studies sponsors the Glen Haven Project which provides tutoring for immigrant and refugee children as part of after school programs at the library. EXTENSION PROGRAMS. The School of Human Health and Performance sponsors the North Carolina Distance Education Consortium for public school speech pathologists. NON-CREDIT COURSES. CALL (Community Advancement through Lifelong Learning) is a grassroots, community-building initiative designed to build the profile of lifelong learning in Greensboro and to enhance community pride and social trust. EVALUATION SUPPORT. The Center for Educational Research and Evaluation provides educational research, development and evaluation services to a variety of public and private agencies including school systems and state education agencies. TRAINING PROGRAMS. The North Carolina Rated License Assessment Project provides training to child care providers, technical assistants, and consultants.   The Center for Drug Discovery provides workshops for local pharmaceutical companies. The Center for Youth, Family and Community Partnerships trained over 650 daycare providers in over 80 daycare centers; provided consultation/collaborative projects with the City of Greensboro, the Department of Social Services, local and state mental health, substance abuse, juvenile justice agencies, Head Start, Guilford County Partnerships for Children and Guilford County schools. Collectively they provided training/technical assistance for over 35,000 individuals. PROFESSIONAL DEVELOPMENT CENTERS.  The Bryan School of Business and Economics offers a number of executive education programs.  The School of Education sponsors a variety of professional development programs for the area.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: CO-CURRICULAR. Nursing students and faculty provide services in organizations for adults with severe disabilities and for older adults. WORK STUDY. The Helping Older People Exercise Program provides a supervised exercise program to adults over 50 years of age. Project Effort mentors children struggling in school. CULTURAL. The School of Music and the Departments of Dance and Theatre offer numerous programs.  The All-Arts & Sciences Camp and the Band Camps are residential summer experiences. The International Programs Center hosts an International Festival annually. ATHLETICS:  Each year approximately 29 sport camps are offered. UNCG is the primary site for Greensboro’s YWCA Girls in Sports Day and the Wrestling Club. Athletic programs have events throughout the year open to the public. LIBRARY. Library privileges have been extended to educators and students in the area. TECHNOLOGY. Staff from the School of Education Instructional Technology Center offers training to teachers and administrators for local school districts. CONSULTATION. Faculty provide education, public outreach and research on issues related to the lives of immigrants and refugees.   Project Safe Love provides education and counseling support to mental health professionals working with lesbian, gay and bi-sexual communities. The business school provides consulting services to local businesses and organizations.

		IIB4a_txt: Whether at an institutional, college, school, departmental, program or center level, UNCG operates on the principle that in order to promote the mutuality and reciprocity of partnerships, deliberate, focused and intentional conversations between the university and the potential partners are absolutely necessary. These conversations are designed to identify mutual needs, interests and opportunities for sharing resources and expertise. The conversations are spoken of as “win-win.” Once a partnership is negotiated, continual assessment of a project’s progress and evaluation related to targeted benchmarks is critical to assure the spirit of collaboration is being honored. As noted earlier in this document, the involvement of community members in the strategic planning of the university as well as the outreach/involvement of administrators, faculty, and staff with community planning and needs assessment are the initial hallmarks for creating an atmosphere of reciprocity between the university and various constituencies.   UNCG has over 25 advisory boards and foundations which meet throughout the academic year to advise and provide feedback regarding community/ university needs and resources.  The annual Business Summit brings business and university leaders together to plan a conference for campus and community with a noted national leader in the corporate community as the keynote speaker.   As an example of work at the department level, the Dean of the School of Education and appropriate faculty associated with projects meet with leaders in the Triad public school system on a regular basis to discuss mutually beneficial projects.  These meetings focus on assessing project growth and identifying future directions.  In the School of Health and Human Performance departments utilize board feedback, focus groups with and site visits to community partners, and questionnaires which include evaluation of reciprocity to assess mutuality of partnerships.  

		IIB4b_txt: There are a myriad of mechanisms to systematically provide feedback and assessment to community partners and to UNCG participants. These include, but are not limited to, annual comprehensive reports such as the Chancellor’s report and the Academic Affairs Report. It also includes reports related to specific projects, e.g. the report to Burroughs Welcome from the Division of Continual Learning.  In addition, the summary of focus group meetings conducted in relation to a project and program evaluations are available to community partners and institutional participants. An important mechanism for feedback and assessment to the community is the minutes of the meetings of each of UNCG’s 25 advisory boards.   Site visits by university members to partnership locales and visits by partners to UNCG provide opportunities for data gathering, observations, and dialogue regarding the efficacy and mutual benefits of a project. Public forums centering on issues related to education, economic development, the master plan of the university, or the direction of UNC Tomorrow also provide invaluable opportunities for feedback from the general public and UNCG partners. The UNCG Institutional Research office regularly publishes detailed tables, trend reports, and searchable databases on its publicly accessible website. The information provided is institutional in scope, and also disaggregated to academic units, departments, and programs.   The university web page and university publications are used to encourage feedback about existing or proposed partnerships and projects and to solicit participation for specific programs.   As noted earlier, the Office of Research & Public/Private Partnerships is the primary campus hub coordinating activities between various campus units and the community. The staff is currently developing an updated plan for capturing assessment information from partnerships and community members.

		IIB5_txt: COUNSELING AND EDUCATIONAL DEVELOPMENT. Drs. Christine Murray, A. Keith Mobley, Megan Seaman-DeJohn, and Ann P. Buford developed a manual for understanding and addressing intimate partner violence among Lesbian, Gay, Bisexual populations, entitled Project Safe Love.  BUSINESS AND GEOGRAPHY. The Triad Transport/Logistics Inventory and Cluster Mapping Project is a report from the Center for Business and Economic Research prepared by Andy Brod and Keith Debbage.  The Center for Business and Economic Research provides high-quality applied research targeted to economic policy and business practice. One example of the center’s work is the Triad Business Index, a monthly report of county and regional economic activity.    EXERCISE AND SPORTS SCIENCE. Schulz, M. R., Dotson-Hargis, G., Smith, S., & Washington, C. (2006). "Who Uses And Does Not Use Greensboro Trails and What Activities Do They Prefer?" Preventive Medicine.  NURSING. Shattell, M., Hamilton, D., Starr, S., Jenkins, C., & Hinderliter, N.  Mental Health Service Needs of a Latino Population: A Community-Based Participatory Research Project. In press, Issues in Mental Health Nursing    BIOLOGY. Kalcounis-Rüppell,M.C., Shiflet, L.A., Vindigni, M.A. 2007. Non-volant mammals of Guilford Courthouse National Military Park (GCNMP) within the Cumberland Piedmont Network. US Department of Interior-National Park Service Final Report.

		III1_txt: As noted earlier (I.B.2.a) permanent budgetary allocations supporting community engagement occur across UNCG’s academic and administrative units.  We would like to use this opportunity to expand on some of the examples. The Center for Youth, Family and Community Partnerships annual operating budget is over $1 million with 27 different grants/contracts dedicated to interactions with the community. The Center for Biotechnology, Genomics, and Health Research is working to implement a program of community-wide genomic medicine. The two bodies receive permanent support from the university, including salaries and lease that provides approximately $400,000 and $200,000 to their base budgets, respectively.   The Center for New North Carolinians works with the local immigrant community. Approximately 100% of the base budget (almost $200,000) is provided by the School of Human Environmental Sciences as permanent support to fund the director and assistant director.  The Center for Business and Economic Research works closely with the community to provide applied research in economic policy and business practice. The Director of this Center is funded by the Bryan School of Business and Economics. The Professional Management Development Program is designed to teach a range of management skills to individuals who are assuming greater responsibilities within their organization. Support for this program includes a director and two staff funded by the Bryan School. The Dean of the Bryan School of Business and Economics funds a position to focus on economic development in the community. This School also has a fully funded director for its internship program. Collectively these contributions represent approximately $500,000.  The Center for Research Excellence in Nanobiosciences has a stated goal of growing the role of nanobiosciences in the Piedmont Triad. Four faculty lines are provided as permanent support.

		III2_txt: UNCG has been intentional in developing a culture of leadership and community engagement throughout the campus. Although the numbers do not tell the whole story, they do give credence to the impact of the university on our community and region. During the recent academic year approximately 7,800 students contributed 64,214 hours of service to the community. The Office of Student Life serves as a catalyst for leadership and community engagement on the UNCG campus, including those faculty and staff in student leadership development. Over the course of the past academic year this goal has been crafted into specific initiatives. One such initiative was the creation of a student leadership development community of practice. A community of practice unites people with a common interest but from different disciplines into a forum of shared learning.  Community engagement opportunities are not limited for our students to just their years on campus. As alumni they are invited to participate in the Days of Caring Programs across the state and region to continue to reach out to the community and to continually enhance their civic engagement. On February 11, 2008, at the meeting of the American Council of Education UNCG was recognized as one of six members of the 2007 President’s Higher Education Community Service Honor Roll. This distinction from the highest levels of government recognizes an institutions leadership in helping to build a culture of service and civic engagement on campuses and in our nation. As has been noted UNCG has a vast array of partnerships with the community that are supported by Centers, programs, and academic departments. Equally impressive are the outreach activities that are voluntarily undertaken by our faculty and staff. For example the Staff Senate annually elects to participate in community service projects as do various offices across campus. These activities include such things as contributing to food drives, collecting personal items for U.S. service men and women, and collecting toys and books in support of local community agencies. Despite these extensive efforts we anticipate even more activity, and more strategic activity, under the umbrella of the newly formed Institute for Community and Economic Engagement.

		III3_txt: As suggested in the literature related to the documentation process, the team from UNCG that worked with campus constituencies to collect data found the project enlightening, thought provoking and, while difficult in spots, well worth our efforts. The process helped affirm our belief that students, faculty and staff in partnership with our community, the region, the state, the nation, and the world are engaged in activities that are positively impacting those partners as well as benefiting the institution. As might be expected, we are extremely proud of UNCG’s Community Engagement efforts and were eager to give a complete picture to the Commission. However, the reporting form was extremely difficult to work with. It was difficult to find one’s place to return to a question to continue to work on it. The numbering system for the questions was confusing. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 3







b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
 
  


 14







 
 


4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 


 17







Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Melissa Gilbert

		Title: Director, Center for Community Engagement

		email: mgilbert@otterbein.edu

		City: Westerville

		State: Ohio

		Institution: Otterbein College

		president: C. Brent DeVore

		address: One Otterbein CollegeWesterville, Ohio  43081

		Phone: (614) 823-1251

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: The mission of Otterbein College is to educate the whole person in a context that fosters the development of humane values.   Otterbein College, affiliated with the United Methodist Church, is grounded in a Christian heritage that fosters concern for purpose and meaning in life, the dignity of persons, and the significance of community. The Otterbein tradition offers dialogue with other faiths and philosophies, intellectual stimulation, openness to the day's issues, an incentive to new understanding, and the affirmation of the importance of service to others as part of intellectual and social development. 

		IA2_text: Otterbein holds two annual awards ceremonies for students and faculty in the spring of each year.  The CELEBRATION OF SERVICE recognizes all community members who have played a part in growing our culture of service including:  1) Citizen Awards to recognize exemplary contributions of service to the community. Awardees perform the role of citizen in a commendable manner displaying the values that lie in Otterbein's mission to develop the whole person. Five awards are given each year to students, staff, faculty, alumni, and community partners.  Awardees are selected based on their high level of social conscience, commitment to the welfare of others outside of one's immediate sphere, willingness to commit time and energy to enhance the human condition,  ability to work collectively for social justice, understanding of the richness of diversity, and intention to create broad social or institutional change;  2) DeVore Humanitarian Award to acknowledge a student for outstanding commitment to public service through individual service or through the creation of an organization to involve others;  3) The President’s Volunteer Service Award for all community members who have achieved a standard of service measured by the number of hours served over a 12-month period;  and 4) The Ohio Campus Compact Ping Award to recognize a student of outstanding leadership and contribution to community service.  The LEADERSHIP AWARDS  include:  1) the Outstanding Contributions to Community Engagement award to recognize students who have been community service leaders on campus, 2)The Outstanding Program of the Year award recognizes student organizations for conceiving, planning and implementing outstanding programs on Otterbein’s campus and to the campus community. In 2008, the CardinalCorps Leaders received the award for the Alternative Winter Break Trip to New Orleans to provide disaster relief with St. Judes, and 3) the Community Service Award for the Greek Organization that implemented the most comprehensive theme-based service program.

		IA3a_text: There are multiple institutional mechanisms for assessing community perceptions of community engagement:  1)  COMMUNITY PARTNER SURVEY:   The CCE designed a survey based on national standardized instruments to assess the impact of community engagement on several indicators, including agency policies, volunteer base, benefits to participants, evaluation of student performance, reciprocity, sharing of resources, parity, communication, and sustainability.  These surveys are administered quarterly to the partners of a random sample of 20 service-learning courses and annually for all 15 community service programs;  2) COMMUNITY PARTNER INTERVIEWS:   Each summer the CCE conducts ten in-depth community partner interviews with core partner representatives based on an interview protocol developed by Gilbert, et. al. to measure the impact of service on the community and to evaluate the training and performance of students.   Partners are selected based on the length and depth of the partnerships and are targeted if there are special circumstances of the partnership that need to be assessed;  3) COMMUNITY PARTNER FOCUS GROUP:   The CCE conducts one focus group annually with new and existing core partners to both assess the impact of service on the agencies and to provide a networking opportunity for local partners;  4)  NON-PROFIT SUMMITS:   The CCE and the MBA program host quarterly summits for current and potential partners to assess our MBA program and provide curriculum direction.  These summits measure the overall perception of the college in the central Ohio community.

		IA3b_text: Limit to 300 wordsThe CCE houses a database in SPSSx for all the quantitative survey data.  These data are analyzed by an external evaluator and the CCE Director.   Qualitative data from the interviews and focus groups are kept in a database in Ethnograph, a qualitative assessment tool that allows the college to identify key themes and areas of improvement in our partnerships.  Summit data is housed in the MBA program and is analyzed by a team of administrators.  The aggregate data from the summits has been used extensively this year to create a new Non-Profit Management Track for incoming MBA students.  The Summit data grounded decisions about the new curriculum, the scheduling of the courses, and the key outcomes of this new degree offering.  This is one of the first community-designed academic programs at Otterbein and is the outcome of over five years of research with and by our core community partners in the non-profit sector.    The results of all analyses are shared with key campus offices involved in service-learning and community service including academic departments and multiple offices in student affairs through written executive summaries of key findings and recommendations for program quality improvement.   The data provides important insights for program clarification, training and development for students, and institutional policies for partnerships.   The CCE also holds a COMMON HOUR annually to address the outcomes of our assessment practices for faculty and staff who participate in service programming.      

		IA4_text: Throughout Otterbein College’s PRINT marketing materials community engagement is highlighted as a foundational pillar of the institution.  The admissions department regularly markets community service and service-learning within the college view-books.  Within the first three pages of the admissions brochure, “making a difference” is incorporated.  Detailed descriptions about the tradition of service, the national recognition of Otterbein named as one of the TOP THREE institutions for general community service in the President’s Honor Roll and the role of the student CardinalCorps Leaders are advertised.  Students who apply to Otterbein understand its passion towards service when completing the merit-based scholarship application question which asks all potential students to remark on Mahatma Ghandi’s  “no culture can live, if it attempts to be exclusive.”  In capital campaign print materials community engagement continues to be a focal point.  The future McCuan Center for Equine Science capital campaign guide highlights community partnerships with Westerville City Schools and Westerville Parks and Recreation.  Within these printed materials sections about community involvement and societal contributions continue to be a common theme.  The college’s WEBSITE frequently focuses on community involvement.  On the college’s home page student and faculty engagement initiatives are highlighted in our NEWS section.  As the user continues through the OC website, they will see the numerous ways in which Otterbein has integrated service across the campus in academic departments, offices and student organizations.   The Center for Community Engagement has an extensive community-friendly website highlighting community service programs, service-learning courses, service awards and recognition, faculty involvement, community-based scholarship, grant programs, and an on-line volunteer sign-up form.   

		IA5_text: Otterbein’s PRESIDENT DeVore is one of the founding presidents of Campus Compact and has established a legacy as an engaged president during his 25 year tenure at our institution. For twenty years, his speech at convocation has included remarks on the “Three Cultural Immersions” of an Otterbein education, the opportunity to study abroad, an internship, and what he calls the third immersion,  something “more local and more personal.  It will mean participating in some form of community service program.” He gives an annual televised Westerville State-of-the-Community address that emphasizes Otterbein’s remarkable levels of service.  VICE-PRESIDENT for Academic Affairs Goke-Pariola speaks of the importance of community engagement at all of the orientation sessions for students and parents. He gave two speeches specifically on the role of higher education and community engagement at the Columbus Metropolitan Club and his keynote remarks at the Otterbein Non-Profit Community Summit focused on partnerships between the non-profit sector and institutions of higher education. Goke-Pariola has stewarded the new Strategic Plan, a document that promotes the centrality of community engagement in the future of the college. VICE-PRESIDENT for Student Affairs Gatti speaks regularly at Otterbein’s orientation programs, during all High School Visitation Days, and on the road to our alumni. He describes Otterbein’s student culture as “a culture of caring and giving.”  He specifically shares his personal knowledge of a program he attends regularly himself, the Genoa Creative Literacy Alliance.  Gatti founded the Center for Community Engagement and provides exemplary leadership and institutional support to all its initiatives. President DeVore, Dean Gatti, and Vice-President for Development, Rick Dorman have attended both of our Community Service Plunges (Fall and Spring) for nearly 13 years, where they leave the speeches to our students, take up a shovel or a paintbrush and serve for two hours at a community site alongside our students.  

		B1_text: Throughout Otterbein's history faculty and students have been engaged in the most important social change programs in our local and international communities (see section III.1. for details).  Prior to 1994, community engagement efforts were interspersed across campus in a few academic departments and student affairs programs. In 1994, Otterbein created an Office of Community Service-Learning to coordinate student community service. For nine years a part-time staff person in Student Affairs coordinated the campus efforts to provide volunteer service programs for students. In 2003, Otterbein received a grant from Learn and Serve to hire a Community Engagement Director and found a Center for Community Engagement (CCE), whose primary goal would be to bring together the three existing spheres of service: 1) Service-Learning, 2) Volunteerism, and 3) Community-Based Research. The new CCE established a set of key areas of service, core principles, partnership guidelines, and standards for service-learning courses. In 2004, the CCE leveraged a house on campus to provide a gathering space for students and faculty and a portal to our community.  The CCE's goals include campus education, grant-writing, community partnership development, service-learning course development, assessment and evaluation, strategic planning, publicity, faculty development, community outreach, student leadership and training, and campus collaboration.  The CCE is staffed by a Director who is responsible for all Center operations, 2) Assistant Director whose charge is the student CardinalCorps program and one-time annual service events, 3) a part-time Faculty Service-Learning Liaison who establishes course-based community partnerships and provides one-on-one assistance to faculty members developing service-learning courses, 4) a Program Coordinator who provides administrative assistance and budget management, 5) an AmeriCorps VISTA who develops training and support programs for the student CardinalCorps Leaders and volunteer network, 6) twenty student CardinalCorps Leaders on scholarship who coordinate 15 weekly service programs, including an Event Planner, Alumni Liaison, Public Relations Coordinator, Greek Liaison and Athletics Liaision, and 7) seven federal community work-study students who provide administrative assistance to the CCE and coordinate student programs and annual events.    

		B2a_Text: The CCE has a permanent $45,961 internal college budget. This allocation increases each year at five percent to cover community work-study 37%, project supplies 12%, bus transportation 10%, travel, equipment, and functions. Personnel includes $109,000 in salaries and fringe and the equivalent of $22,000 in room and $8000 in board for the AD and VISTA.    

		B2b_text: During the last academic year Otterbein leveraged $703,500 in external federal, foundation, state, city, and corporate funds to support community engagement service programs and community-based research, including grants from:   The Corporation for National and Community Service: Great Cities~Great Service($427,000):  Ohio Commission on Minority Health:  Promoting Optimal Health & Wellness in the African American Community ($110,500); Ohio Department of Education:  Reading First ($55,000);  Chase Bank: Genoa Creative Literacy Alliance ($39,000);  Ohio Department of Natural Resources:  The Reevaluation of Mussels in the Little Miami River ($16,000); The Columbus Foundation:  Follow-on Health Education (10,000)The Roger Grein Foundation:  Cardinal Philanthropy Colloquium ($18,500); Columbus City Schools: Ubuntu Mentoring Program ($9000);  Ohio Campus Compact: Citizen Fellows Program ($7500);  AmeriCorps: M3C Fellows Program ($7000); 21st Century:Indianola Middle School College Club ($2000);  Jimmy & Rosyln Carter Foundation:  Otterbein Lake Service Project ($1000);  Sam’s Club:  Youth Volunteer Grant/Make a Difference Day ($1000).  The CCE collaborates with academic departments and the Office of Sponsored Research to identify potential funding opportunities, coordinate grant-writing teams, and submit proposals on a regular basis.  

		B2c_text: The VP of Institutional Advancement is committed to working with alumni, businesses and foundations to identify potential financial resources for community engagement and is currently realigning cultivation and solicitation strategies based on Otterbein’s new strategic plan and its endorsement of community outreach and engagement. Examples of current efforts include:1) $110,000 for The Vernon L. Pack Fellowship Endowment, which provides resources for Otterbein students to conduct community-based research and awards exceptional academic performance, leadership and community service, 2) The Albert E. Lovejoy Award in Sociology requires student candidates to have demonstrated a high level of commitment to public and community leadership, 3) A Student Leadership fund for student candidates who are actively engaged in student leadership by contributing at least 10 hours per week to a local not-for-profit entity, 4) the Roger Grein Foundation for The Cardinal Philanthropy Colloquium, which promotes youth philanthropy by engaging students in service-learning courses where they participate in a philanthropic grant-funding cycle with local non-profit organizations; 5) the Equine Science Program  to help equine faculty and students volunteer their time and talent to the missions of WHINNY (When Horses In Need…Need You Horse Rescue and PBJ Connections, an equine therapy program for at-risk youth.

		B3a_text: There are multiple mechanisms for tracking community engagement at Otterbein, including:  1) CARDINALCorps DATABASE:   The CCE houses a student database that includes data on individual student participation in all campus community service activities, including demographic data, service performed, community partner information, service program (CCE, Greek, Athletics, etc.) and hours served;  2)  COMMUNITY ENGAGEMENT DATABASE:  The IT department and the CCE conduct an online survey every three years for all faculty and staff to report on their community engagement activities, including service-learning course development, community outreach, service on boards and commission, public scholarship, and community presentations.  These data are uploaded into a database that provides reports on faculty outreach and engagement efforts.   The database was one of the first of its kind and has subsequently been shared as a model at numerous colleges and universities.  College executive staff presented the model at the Higher Learning Commission's annual meeting, "Assessing Community Engagement:  A Case Study" to provide an example of an assessment tool institutions could use in preparation for their NCA accreditation process; 3)  BANNER SYSTEM:  The institutional registration and student database is also an important tool for tracking both enrollment in service-learning courses and student involvement in extracurricular service programs;  4) FACULTY ACHIEVEMENTS:  The online faculty database is housed in Academic Affairs and includes the following community engagement categories Community Outreach, Community Service-Learning, Community Engagement Awards & Grants, Scholarship of Community Engagement, and Community-Based Research;  5)COMMUNITY CONNECTIONS DATABASE:  This database houses all of our contact information on community partners across the entire campus, including data on type of program involvement, training practices, risk management procedures, and student hours served.

		B3b_text: All the community engagement tracking data is used on Otterbein's campus to 1) promote positive changes in programming, 2) leverage external funding for programs and initiatives, 3) guide strategic planning and academic initiatives, 4) award and celebrate exemplary service, and 5) substantiate community involvement for external audiences.  For example, statistics on STUDENT PARTICIPATION and volunteer hours are used extensively on our campus in annual reports, external speeches by executive staff, grant proposals and reports, marketing materials and most recently in the development of a new strategic plan for the college.  Information gleaned from FACULTY databases has been essential for our accreditation process and the new strategic plan.   We have been able to establish the growth of our community engagement efforts through systemic data collection for local and national funding agencies, government stakeholders and community partners.   COMMUNITY PARTNER data has helped Otterbein identify important gaps in our service areas as well as areas where we are oversaturated in service opportunities.  The database is an essential tool in establishing matches between faculty members and community partners for service-learning courses and community-based research initiatives.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The CCE developed a student SERVICE-LEARNING SURVEY to measure the impact of service-learning on six key indicators:   1)  Understanding of the root causes of social problems, 2)  Appreciation for Diversity, 3) Likelihood to ACT on a Social Justice Issue, 4) Development of Civic Engagement Skills, 4) Development of Problem-Solving Skills,  5) Development of Leadership Skills, 6) Understanding of the Responsibilities of Citizenship.    The CCE has administered this survey to over 1000 students over the past three years.  One key finding is that students who take a service-learning course have a better understanding of the complexities of social problems AND a lower than expected sense of personal efficacy.   Follow-up interviews with students indicate that students in service-learning courses develop a deep understanding of the root causes of social problems and then develop a lowered sense of ability to solve these problems.  They recognize that solutions need to be systemic, but have difficulty articulating their personal role in the process of social and systemic change.  The CCE shares these findings with faculty to help them design reflective assignments to address self-efficacy.   

		B3d2_text: The CCE administers a SERVICE-LEARNING EDUCATOR survey to measure faculty perceptions of their S-L pedagogical choices, institutionalization of S-L, institutional resources provided, perceptions of the impact on students, and motivations for teaching S-L courses.  We also conduct an annual focus group for faculty who teach S-L courses.   The key finding last year from faculty S-L studies was that faculty members are most concerned about the quality of their students' learning outputs, especially when the students are responsible for poster sessions, community presentations, and public reports.  Faculty members feel responsible for extensive editing of their students' work before it goes public.  In response to this finding the CCE offered a workshop for faculty on Enhancing Critical Thinking Strategies to help faculty prepare students all quarter to think critically and write effectively about community issues. 

		Impact on community: On

		Impact on institution: On

		b3d3_text: The CCE's conducts Community Partner Surveys and  Community Partner interviews that address impact on policy development, benefits to the community and beneficiaries, program needs, student training, challenges, communication, reciprocity, sustainabilty issues and sharing of resources.  One key finding of our community partner assessments is that partners want to have a more direct role in the training of students prior to their arrival on site.  In some cases, the site liaisons asked for the opportunity to help revise the syllabus in order to embed key training activities, others wanted to attend classes and provide leadership for training and development.  The most important training issue raised was the faculty members attention to CROSS-CULTURAL COMPETENCIES.  Some partners felt that while students learned important methodological skills in the classroom that they were not always addressing diversity issues prior to stepping into the community.  In response to this finding (and others)we held a COMMUNITY PARTNER INSTITUTE where faculty and their community partners shared a day of sharing challenges and brainstorming solutions.  Collaborative groups left with action plans to sustain more meaningful, productive partnerships.  

		B3d4_text: The CCE annually addresses institutional impact in our annual report to the college.  To prepare for this report a coordinating advisory board uses Furco's institutional engagement indicators to review Otterbein's movement toward becoming a fully engaged institution.  This process helps us to identify challenges and move toward policy development in this area.  This past year the key issue identified is the college's promotion and tenure guidelines.  The CCE, the CardinalFIVE Strategic Planning committee, and the Academic Dean have been involved in a discussion about how to intentionally reward service-learning in the P&T process.  

		b3e_text: All the community engagement assessment data is used on Otterbein's campus to 1) promote positive changes in programming, 2) leverage external funding for programs and initiatives, 3) guide strategic planning and academic initiatives, 4) award and celebrate exemplary service, and 5) substantiate community involvement for external audiences.   STUDENT data is disseminated in aggregate in departmental and division wide reports and on the course-level to faculty members.   FACULTY data is shared in numerous faculty publications, including the Faculty Development resource, "FOR THE FACULTY"  and the CCE Publication, "THE MUDDY SHOES."   Please see previous sections for specific ways in which the specific assessment data has been used to improve and/or promote specific programming.   

		B4_text: Otterbein set forth a new strategic plan during the past academic year (07-08).  One of the six core values of the plan is Community Engagement and Experiential Learning:  “We are committed to building strong, collaborative, and mutually-beneficial partnerships with the various communities we must engage as an extension of our primary learning community.  We also are committed to an educational model that places high value on melding practical experience with classroom teaching.”  The plan also identifies Nine Strategic Initiatives, including a Focus on Community Engagement and Experiential Learning.  The primary goals of this initiative are:  1) Engage students in at least one example of community engagement or experiential learning as part of their educational experience, and 2) Enhance Otterbein’s development as a publicly engaged campus with a broad culture of community engagement and commitment to key constituencies.  Three of 16 key objectives to meet these goals include: a) Promote experiential learning through intentional advising and programming, b) Enhance development opportunities to enable faculty to integrate community engagement and experiential learning into their courses, c) Give hiring preference when appropriate to faculty with experience in and a commitment to engagement, and d) Commit internal resources to support core partnerships and programs. 

		B5_text: Otterbein is committed to supporting the faculty role in community engagement, providing the following support for faculty and staff:  1)  Scholarship of CE Circle (SoCE) -- a community of practice dedicated to publishing in the field, 2)  Service-Learning Pedagogy Circle -- a community of practice dedicated to pedagogical improvement, 3) Ten annual Faculty Mini-grants for Course Development -- for new and existing courses, 4) Faculty travel grants for training, development, and scholarly dissemination, 5) Community Site Liaison stipends for faculty members who coordinate advisory councils at area non-profits and schools, 6) One-on-One curriculum development consultations with the Director and S-L Liaison to assist faculty in syllabi construction and course design, 7) Incentive grants for incorporating service-learning into an existing course, and 8) Service-learning workshops on pedagogical practices and attention to scholarship.  The Otterbein Center for Teaching and Learning also commits funds to service-learning workshops and professional learning communities, as well as summer travel grants.  The faculty development committee of the college grants competitive "George and Mildred White Funds" to faculty who conduct community-based research.  

		B6_text: In 2001, with funding from a CAPHE grant,  the college established a Community Engagement Advisory Council made up of agency and school partners as well as leaders in the community.   The council met regularly to shape the direction of community engagement in central Ohio.  A newer form of this council continues to meet quarterly to engage in educational forums that emphasize the promises and pitfalls of institutional community partnerships and inform current best practices at Otterbein.  In 2003, the college enhanced community relationships through a new CORE PARTNERSHIP MODEL that ensured a community voice in specific institutional planning efforts by creating and funding advisory boards, alliances, and councils at core partner sites.  These advisory bodies include key stakeholders at core partner sites, beneficiaries, students, and a Faculty Site Liaison who is responsible for coordinating communication between the site and Otterbein's campus.  The advisory bodies meet at least quarterly (often monthly) to review all of the service programs at the site, conduct periodic assessments, and recruit more institutional support.  These advisory bodies are critical to ensuring that all partners are identifying their needs and benefitting from service-learning initiatives, community-based research efforts, and direct volunteer programs.  This past year, the college hosted three COMMUNITY SUMMITS to include the voices of non-profit leadership in the development of a new MBA track in non-profit management.  

		SD1_text: Two of Otterbein's  GENERAL EDUCATION programs (required of ALL students), Integrative Studies and the Senior Year Experience Program have identified learning outcomes specific to community engagement, social and civic responsibility, and an ethic of care.  New hires are expected to have expertise in teaching toward these learning outcomes.  In addition, the new strategic plan articulates an enhanced effort to "Give hiring preference to faculty with experience in and a commitment to community engagement."  As the college moves toward full implementation of the plan, this hiring principle will become an integral part of the search and recruitment process. Most recently, Otterbein has begun the search for a new president.  The PRESIDENTIAL SEARCH Profile Publication highlights five programs of distinction that enrich the academic offerings at Otterbein, illustrate the current vitality of the educational program, and provide a strong basis for the consideration of future qualitative growth.  The Center for Community Engagement is one of these five.  The description in this profile is:  "The Center for Community Engagement (CCE) – The CCE brings students, faculty, and staff together in endeavors of volunteerism, service-learning, and community-based action research.  Annually, 60-70 college courses include service learning components with the help of the CCE. Otterbein was one of three institutions recognized nationally with the 2007 President’s Higher Education Award for exemplary general community service engagement. Community engagement is also highlighted in the profile’s description of students, “A wide variety of extra and co-curricular activities support the college’s efforts to educate the whole student.  As suggested earlier, student immersion in service opportunities highlight this effort, where over 1,000 students serve more than 38,000 hours each year.”  One of the eleven desired attributes for the new president is:  “A relationship builder, who will actively seek out meaningful partnerships and develop collaborative initiatives beyond the campus.”  

		SD2a_text: Currently, service-learning is recognized under both the "Teaching" and  "Scholarship" sections of the P&T guidelines.  Most faculty members emphasize service-learning under the "innovative teaching practices" required for promotion at Otterbein, highlighting mini-grants awarded for the design of new service-learning courses.  “Scholarship” is defined in the faculty handbook as "an outcome of professional development.  Because of the breadth of our mission, we recognize that scholarship may take many forms across our campus and within different departments.  Scholarship may advance knowledge through original research, it may include the integration of synthesis of knowledge from several disciplines, it may entail the creative application of knowledge to social or professional problems, or it may transform knowledge through teaching."  Faculty who are engaged in community-based scholarship at Otterbein are highly recognized for the application of their expertise to local, regional, and national issues. Community reports, model programs, and state-wide curriculum development programs are all considered important scholarship.  Faculty are encouraged to study their own service-learning teaching and disseminate the scholarship of teaching in and beyond their own disciplines.  

		SD2b1_text: Community-engaged scholarship falls under all three dimensions of our P&T guidelines.  Service-learning is considered one of Otterbein's forms of "innovative teaching."   Community-based research that meets community needs and results in community publications, models, policy manuals, etc., and professional presentations and publications are all highly valued under "scholarship" as is the "scholarship of teaching."  Service to the community, representation on boards and commissions, and presentations to community stakeholders can all be classified under the "service" area.   

		SD2b2_text: Although current policies reward the scholarship of community engagement, Otterbein is also in the process of  revising the criteria for promotion and tenure at the departmental level.  Toward this effort the CCE has provided departments with literature on the importance of rewarding innovative service-learning pedagogical strategies and the scholarship of engagement.  Several departments are working with the CCE to identify key areas where community engagement may be pertinent.  We have been reading Civic Engagement at the Center in a community of practice to inform this work.  

		SD3_text: Student voice is a grounding principle of community engagement at Otterbein:  The CARDINALcorps:  Each year 20 students serve as the CardinalCorps Leaders, a group of students who have been selected because of an exemplary record of community service and their own high academic achievement.  These students receive a $1500 annual scholarship to attend Otterbein and coordinate their own community service program.  Students are responsible for planning weekly service programs, recruiting 10-20 volunteers per quarter, providing an orientation program for their volunteers, organizing all service activities, and assessing their program.   Current student-led programs include:  AmericaReads, SportsPals, Grandma's House, Club Whittier, Genoa Creative Literacy Alliance, SLAM (Service-Learning in the Middle), AGAPE Garden at UMCH, Plan-It Earth, Circle K, Troup 1847, CoEd Connections, Rotaract, Indianola Mentoring, Ubuntu, Habitat for Humanity, Otterbein Animal Coalition, and Raise Your Voice.  The CardinalCorps Leaders also plan, implement, and assess all of the CCE's annual service events including three Community Plunges, Make a Difference Day, the OtterCLub Avalon 1/2 Day of College, and the Non-Profit Fair.  PACK FELLOWS:  Five students are selected each year to serve as Pack Fellows, responsible for designing, implementing, and assessing their own community-based research project with a community partner of their choice.  The CCE also coordinates a SERVICE-LEARNING ASSISTANT program (SLAs), training students to serve in Service-Learning classes where they provide logistical support, community liaison guidance, curriculum design assistance, reflection strategies, and peer-mentoring.   At least one student serves on each of the Community Site ADVISORY BOARDS at our local schools and non-profits.      

		SD5_text: There is not a faculty governance committee specifically charged with community engagement; however, several committees have related purposes within their charges.  The curriculum committee reviews service-learning course offerings and the integrity of service-learning experiences.  Integrative Studies and Senior Year Experience courses are also reviewed here.   The Student Life committee of the Board of Trustees examines best practices for engaging students through community service.  The CCE reports periodically to the executive committee of the Senate on the depth and breadth of community engagement offerings, programs, and plans for implementation.  The college hosts the Community Engagement Council, the advisory group that supports new programming, partnership, and curriculum initiatives relating to engagement.  

		SD4_text: Currently, student transcripts do not include community engagement participation.  However, the new strategic plan charges the college to "Develop an Experiential Transcript that documents student work outside the classroom, including undergraduate research, service-learning, international experiences, community leadership, and professional development."   The CCE chaired a strategic planning committee to design a plan to implement and document a student's journey through their "FIVE CARDINAL EXPERIENCES" including a summative transcript upon graduation.   The college has designed the template for the transcript and plans are underway to implement it in 2009.  

		IIA1a_txt: At the core of Otterbein's service-learning courses is the principle that transformational learning is a central purpose of education. The times we live in and the evolution of experiential pedagogy do not permit us to settle for a lesser educational purpose when service-learning is appropriate to the goals of a course.  The definition and criteria of academic service-learning at Otterbein consists of four cornerstones:  1) involvement in meaningful community-identified service, 2) a clearly conceptualized link between academic learning and service, 3) structured opportunities for students to synthesize new knowledge as they reflect on their experiences, and 4) opportunities for students to articulate their capacity to be active citizens.   Faculty members must incorporate these four principles in their courses to be listed as a service-learning course and they must provide significant experiential opportunities relative to specific learning outcomes.   It is an expectation that each faculty member will form their own personal partnership with one of the college's core partner schools or agencies.      

		IIA1b_1: 89.00000000

		IIA1b_2: 10%

		IIA1c_1: 18.00000000

		IIA1c_2: 95%

		IIa2a_txt: The campus-wide learning outcomes were developed by the Student Affairs Division and are posted on the campus website.  They include:  • To articulate and act on an appreciation of diversity• To demonstrate the ability to apply the social change model of leadership to community needs• To exhibit cross-cultural communication and advocacy skills • To demonstrate civic and social responsibility toward one’s community• To understand the root causes of social problems and the complexities of systemic oppression• To understand personal efficacy and act as an ally to others, a capacity-builder, and a change agent• To apply problem-solving skills to community problems

		IIA1d_1: 47.00000000

		IIA1e_1: 1200.00000000

		IIA1d_2: 30

		IIA1e_2: 60%

		IIA2b_txt: At the institutional level our General Education Senior Year Experience Program identifies the following key CE learning outcomes for all students: 1)Analyze and engage with complex contemporary issues; 2)Practice active self-reflection, including conscious attention to ethics, personal values, and citizenship, including your roles and responsibilities as educated persons, professionals, and citizens; 3)Practice the integration of learning, bringing together what has been learned in core courses and in major and elective courses to confront a contemporary issue; 4)Engage in social and intellectual interaction with the wider community beyond Otterbein.   Specific departments and disciplines have also developed CE learning outcomes, for example, the department of education has instituted what they call, “Standard Ten: The candidate fosters relationships with school colleagues, parents, and the larger community to support students’ learning and well-being."  The new values statement of the Business department articulates among ten core values, two objectives for students and CE:  "We expect  students to: * Balance personal, professional, and civic responsibilities and * Become globally aware and locally engaged." 

		IIA2c_txt: The objectives of the Senior Year Experience courses are assessed systematically with a course evaluation form that is used across all of the SYE classes.  Each academic department at Otterbein is responsible for its own assessment of learning objectives.  In the case of the Education department, the community outcome is measured during student teaching in two ways: 1) a performance measure completed by the College supervisor and the cooperating teacher in the field setting; and 2)documentation of involvement with parents and the community in the electronic exit portfolio which is submitted to a full time Education faculty and rated based on a rubric.  Overall learning outcomes of our Service-Learning courses are assessed using the quarterly Service-Learning Survey discussed earlier.  

		IIA2d_txt: Data from the S-L surveys is used to provide feedback to faculty members teaching the courses, guide the development of training for faculty, and leverage funding for programs. SYE assessments are used to improve courses, guide faculty development seminars and national training opportunities, and assess overall campus-wide program offerings.   Academic department level data is used for annual program assessments, student portfolios, and course-based improvements.  

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: STUDENT RESEARCH:  The college has an endowment of $110,000 for student fellows who design and implement their own community-based research program.  Recent projects have included land-use studies, middle-school development, children's hunger issues, recycling program assessment, and elementary school bullying patterns.   Students are also invested in a variety of undergraduate research agendas (including honors theses and distinction projects) in specific discplines, including water quality studies with the city's parks and recreation, wetland restoration, and local sustainability projects.   STUDENT LEADERSHIP:  As previously described the CCE has a 14 year-old scholarship program that engages student leaders in community service programming.  The campus wide Emerging Leaders Institute also provides training for emerging community service leaders in volunteer recruitment and management and other leadership for social change strategies.  INTERNSHIPS:  The Career Center houses a database of internships in local non-profits.  The CCE also coordinates Writing-for-the-Community internships for English  Department students and Public Relations residencies at local non-profit and government agencies.  STUDY ABROAD:  The college currently offers service-learning courses that take students on service trips in Costa Rica, Rwanda, India, Honduras, Alaska, and Mexico.  Otterbein College was selected to be one of 16 institutions nationally to take part in the Association of American Colleges and Universities (AAC&U) project, "Shared Futures: General Education and Global Learning." The institutions in this network will use global issues as an organizing principle for general education and develop programs that prepare students for citizenship in a world of global change and interdependence.  During the past academic year, Shared Futures teams were asked to consider how to integrate service into global experiences.   Otterbein recently received a McGregor grant to fund the integration of experiential learning throughout the curriculum. 

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: FIRST YEAR SEQUENCE/GENERAL EDUCATION/CORE:  The Integrative Studies program has always emphasized service-learning as an innovative pedagogy for meeting student learning outcomes.  One of the key outcomes in the IS program is: "To make integrative connections across disciplines, helping to engage complex problems with interdisciplinary knowledge."  For example, faculty teaching the first year course, Growing Up in America, have integrated service-learning projects to enhance the functional literacy of local immigrant children from Somalia with lifebooks, journal projects, and peer-mentoring programs.    IN THE MAJORS:  Otterbein has five departments who are considered "engaged departments" because of their commitment to service.  These departments, Education, Communication, Business, Nursing, and Environmental Studies have all established courses, internships, and research agendas that are grounded in community engagement principles.  Each department also provides leadership to a residence hall floor of their majors in our "Living, Learning, and Serving" Residence Hall where they coordinate service programs, provide career development and advising.  CAPSTONE:  The Senior Year Experience provides the capstone experience at Otterbein for undergraduates.  As previously discussed,  the SYE learning objectives and courses are integral to CE efforts.  Service-learning SYE courses are abundant, with interdisciplinary psychology, sociology, communication, education, biology, economics and nursing programs in Costa Rica, Africa, the Appalacian Mountain region, Washington, D.C., and across the central Ohio region.  GRADUATE STUDIES:  Otterbein houses three graduate programs in Nursing (Ph.D), Business (MBA) and Education (MA).   Each of these programs emphasizes applied learning.  For example, nursing students are engaged with indigenous communities where they provide health care in Mexico and Honduras.   The MBA's final capstone is an applied project in service to a local non-profit agency, where students design new business and marketing plans.        

		IIA4_txt: ENGLISH:  The assessment results of a service-learning program with middle school children:  Hermsen, Terry & Morrow, Stephen. (2008) "Aces in the Deck: Four Principles for Assessing and Strengthening Student Poems."  Teaching Artist Journal Vol. 6(1):  20-34.CHEMISTRY:  A workshop for chemical educators based on teaching service-learning classes in Chemistry:  Esson, Joan (August, 2008).  "Service-learning 101 in Chemistry" at the 2008 Biennial Conference on Chemical Education.   Indiana University.ECONOMICS:  The results of a community-based undergraduate research program:  Prindle, Allen, (Feb. 2007).  "Conservation in a Different World."  Ontario Planning Journal, Vol 22. No. 1: 8-9NURSING:  A national presentation based on the teaching of nursing research concepts in clinical nurse service projects:  Butz, S. & Vogt, M. (2007).  "Application of Research Concepts through Service-Learning Pedagogy."  Presented at the 27th Annual Lilly Conference.  BIOLOGY:  The results of a community-based research project with students studying a local creek system:  Hoggarth, Michael.  (2007).  "A study of the mussels of Symmes Creek and tributaries in Jackson, Gallia, and Lawrence counties, OH."  The Ohio Journal of Science  107 (4): 57-62.  SOCIOLOGY & GEOGRAPHY:  Best practices and outcomes from a consortium for GIS service-learning practitioners:  Gilbert, M. Kesler & John Krygier.   (2007).   “Mapping Campus-Community Collaborations:  Integrating Partnerships, Service-Learning, Mapping, and GIS.”  In D. Sinton and J. Lund (Eds.)  Understanding Place:  GIS and Mapping Across the Curriculum.”  Redlands, CA:  ESRI Press.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: NON-CREDIT:  Senior Citizen Guest Program, which encourages senior citizens to sit in on traditional lecture style classes in fine arts, humanities or social sciences. NEIGHBORHOOD RELATIONS:   “Neighborhood Network” website as a resource for its neighbors. Announcements of future meetings, evening campus events, and other relevant items are posted on the site. The “Good Neighbor” program is an educational initiative that began in 2005 to encourage positive relationships between students and neighborhood residents. PROFESSIONAL DEVELOPMENT:  Non-degree graduate options, a program devoted to leadership development, and more than 1000 online MindLeaders courses for community participants.   EXTENSION:  PBJ Connections, Inc., developed by an Otterbein alumna and housed at Otterbein, has offered equine assisted therapy services to at-risk youth and families since June 2007.  The successful program offers individual, family and group therapy sessions at the Otterbein Equine Facility.LEARNING/TUTORING CENTERS:  The Otterbein Community Reading Clinic (OCRC) was established in the 1970’s to provide reading and language arts tutoring to community residents in grades one to six as well as offer a clinical field site for education majors. Each ten week session provides 22.5 hours of personalized assistance for the students. EVALUATION:  Economics department offers services to local city organizations studying land-use and urban development.  CCE offers evaluation services to other Ohio colleges and universities studying impact of service-learning.  

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: STUDENT SERVICE:  During the past academic year, 973 students were involved in CCE co-curricular service activities providing over 23,000 hours of service to local communities.  Through tutoring, mentoring, team-building, environmental, senior, educational, animal rights, and citizenship programs students have contributed a monetary value of $414,000 in volunteer services to the central Ohio region in schools, at parks, and at agencies.  WORKSTUDY:  The college utilizes 9% of its work-study for community student placements at schools, libraries, and non-profit agencies.  CULTURAL OFFERINGS:  Otterbein offers over 30 theatrical and musical performances a year in three auditoriums.  Students also perform in ensembles at many area nursing homes, hospitals, and area schools.  The Opera-in-a-Box programs takes music into the schools for at-risk children to learn how to create and perform their own production.  Otterbein houses six art exhibit areas open to the public and FOR area artists, including the new Frank Museum which houses our African Art collection and offers educational programs for area school children.  ATHLETIC:  All athletic events are open to the public, most of which are free. LIBRARY/TECHNOLOGY:  The entire library collection is open to the community as are the techological services provided there, including computers, slide projectors, and research databases. FACULTY CONSULTATIONS:  Faculty are always available for consultations regarding their specific expertise.  The business and communication faculty are consistently called upon by the community to help with business plans, marketing materials, non-profit management, volunteer recruitment, public relations, web-site development.  Our biologists are called upon by the Department of Natural Resources and the Local Parks and Recreation Department to test local water, develop water management and indigenous plant and species counts.   

		IIB4a_txt: Mutuality and reciprocity is promoted at ALL levels of the college.  Many individual departments steward their own relationships with the community that enable them to share resources, offer services, and develop research agendas that meet both student and community-identified needs.  The Life and Earth Sciences Department and the Environmental Studies program have established extensive relationships with local and national organizations and government entities who partner with our students and faculty in community-based research projects that help to solve local biological problems.  The Education department stewards relationships with the local schools to provide tutoring, mentoring, and after-school programs and in-turn help our faculty members find productive, meaningful placements for their student teachers.   The Communication Department works closely with neighborhood papers, the Chamber of Commerce, and local non-profits to develop websites and PR materials that enhance the visibility of our city and provide meaningful internships for students.   The CCE is the centralized institutional portal to most community partnerships, matching faculty, departments, and students to community partners through our Community Connections Database and community knowledge.   The CCE has developed a formal "Partnership Agreement" that always begins with an informal informational meeting to discuss community needs, shared visions, communication strategies, and the principles of mutuality and reciprocity.   Our Core Partnership advisory bodies take over the more local role of ensuring that needs are being addressed and resources shared. The college executive staff is always present IN the community, ensuring that there is visible commitment from the leadership of the college at community events, on community boards, and community-wide meetings.   

		IIB4b_txt: The college hosts Neighborhood Meetings, Partner Summits, and Community Council meetings to systematically provide feedback to our community partners and other local constituents.   Print materials and the website disseminate resource information and the impact of these activities in the life of our community. The President's Annual televised address on the State of the Community is a primary means of disseminating important assessment results to a broad-based audience across the central Ohio region.  All programs, from community service programs to library services have formal assessment practices in place.  We are a college that is grounded in the belief that our partnerships and programs should be grounded in extensive feedback from those with whom we collaborate.  *Please see previous sections for details about our community partner assessments and community forums as well as the feedback loops for those assessments.  

		IIB5_txt: BIOLOGY:  The results of a community-based project collaboration with honors students on invasive plants in a northern Ohio wetland with ODNR, Central Ohio Metro Parks, Cleveland Museum of Natural History, and Medina County Parks:   Bouchard, S.  "The Effects of Exotic Aquatic Invasive Plants on Freshwater Turtle Ecology."  Ohio Department of Natural Resources.ECONOMICS:  Collaboration of professor Prindle with a senior business major (and Pack Fellow) on a research project related to current use of impact fees by Ohio cities.  Data were collected and a summary report was written, "Impact Fee Use in Ohio:  Recommendations for Policy Makers."  to inform state legislators about proposed new legislation, published by the County Commissioners Association of Ohio.  NURSING:  Dr. Barbara Cornett's outreach to Ohio women's health clinics resulted in a series of public scholarship presentations, "Maternal Depression" and "Boundary Issues" for Columbus Public Health and Twin Valley Behavioral Health Systems.  EDUCATION:  Based on her extensive research applications in innovative teaching and curriculum design, Professor Dee Knoblauch has served as the co-editor of the online Journal of Teacher Initiated Research.  COMMUNICATION:  Based on community outreach to home-schooler organizations, Dr. Nichelle McNabb presented the paper, "Public Schools as Bureaucracies:  Why Home School Advocates Reject Public Schools."   A competitive paper presented at the Central States Communication Association, Minneapolis (2007).  Judged as one of the top four papers selected.  

		III1_txt: Section I.B.1.:  *A HISTORY OF SERVICE:  Otterbein was founded in 1847 as an institution for "preachers and teachers"; therefore, growing an ethic of service long before the turn of the century.  Otterbein faculty and staff have been key leaders in national movements for social justice and international missionary projects.   A house on Otterbein's campus was part of the Underground Railroad and faculty members served as leaders of Ohio's abolitionist movement.   Otterbein also provided the leadership to Ohio's Temperance Union, with buildings situated on "Temperance Row" and faculty members teaching courses on social problems that addressed the impact of saloons on the community.  Faculty and students travelled to Sierra Leone on the continent of Africa at the turn of the century to provide education and health services to indigenous people, where they built both schools and orphanages.   The contemporary depth and breadth of Otterbein's culture of service is grounded in a rich history of community outreach and an ethic of care.  

		III2_txt: *LEADING STATEWIDE CONSORTIUMS:   Otterbein has made a commitment to ensuring that Ohio's urban youth have both the knowledge and access to post-secondary education.  Toward new pathways for youth in Ohio, the college has founded both a regional and a statewide consortium to address this issue in a community of practice: 1)  THE HIGHER EDUCATION PARTNERSHIP (HEP):   Otterbein was the lead institution in the founding of the HEP, a partnership between seven central Ohio institutions of higher education committed to working with Columbus City Schools to provide educational pathways for their students toward a post-secondary education.  The HEP, now in its 6th year, continues to provide regional leadership in curriculum development, college awareness, parental involvement, and college access. 2) THE GREAT CITIES ~ GREAT SERVICE Consortium (GCGS):  Otterbein is the lead institution and fiscal manager of this 1.2 million Learn and Serve-funded consortium to engage college students and urban youth throughout the nine urban centers of Ohio in community service and service-learning.  Otterbein has provided the statewide youthLEAD model and our Core Partnership model to assist eleven other higher education institutions in the development and institutionalization of service-learning that builds the capacities of urban youth to lead local programs to strengthen their communities.*NATIONAL LEADERSHIP:  Melissa Kesler Gilbert, Director of the Center for Community Engagement was selected to serve as one of ten national engaged scholars by Campus Compact.    

		III3_txt: The Adobe Acrobat process is a simple and elegant solution for data collection.   My only comment about the process is the redundancy of the assessment mechanisms and usage questions.   Our college is committed to assessment practices, fully implements multiple and triangulated data collection procedures and puts the data to use effectively across all constituencies.   All data across curricular, co-curricular, and outreach programs are aggregated and presented to multiple audiences and constituencies. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
 


  
 
 
 
 
 
 
 
 
 


 1







 
2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 24







b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The University of North Carolina at Charlotte celebrates a mission as the UNC 'urban campus,' with a responsibility to serve the Charlotte region.  As our newly revised mission statement states: UNC Charlotte is North Carolina's urban research university.  It leverages its location in the state's largest and most vibrant city to offer internationally competitive programs of research and creative activity, exemplary undergraduate, graduate, and professional programs, and a focused set of community engagement initiatives.  UNC Charlotte maintains a particular commitment to addressing the cultural, economic, educational, environmental, health, and social needs of the greater Charlotte region.

		IA2_text: Community engagement at UNC Charlotte is honored on many levels.  The UNC Charlotte Alumni Association annually recognizes outstanding faculty involved in public and community service with the Outstanding Faculty Service Award.  The individual colleges on campus have implemented awards and activities to highlight and celebrate faculty and departmental achievements.  For example, the College of Education awards the Annual Faculty Award for sustained service to public education.  The Belk College of Business presents the Outstanding Service Award for faculty engagement with community.  The College of Arts and Architecture hosts the Urban Open Space Symposium, a week-long charrette that brings together faculty and community leaders to address critical issues facing the region.The Charlotte Research Institute hosts two annual events that honor and publicize university business and industry partnerships.  The Charlotte Biotechnology Conference highlights university collaborations with the state’s  biotech industries.  The Five Ventures Business Plan Competition and Conference recognizes and provides cash awards to entrepreneurs and faculty who are translating new technologies into business ventures.  Student centered engagement recognitions include the Nish Jamgotch Humanitarian Student Award, a $10,000 award for national and global community service.Individual members of sororities and fraternities on campus are recognized each Spring as part of the Greek Awards Program for their outstanding service.  These awards are based on the number of hours each student individually completed over the past academic year.  In addition to individual awards, Greek chapters are also recognized for their outstanding commitment to service.In 2008, UNC Charlotte was named to the President’s Higher Education Community Service Honor Roll for exemplary service efforts and service to disadvantaged youth.

		IA3a_text: Systematic assessment of community engagement occurs across campus within individual units and programs.  Examples include the following:• Mecklenburg County Community SurveyThe annual Mecklenburg County Community Survey collects and reports data for local community service organizations and governmental entities.  The Survey gauges public opinion on a wide range of community needs and issues.  As a part of the survey, respondents are queried about UNC Charlotte’s value to the community and the specific university services and activities most important to the community.• Crossroads CharlotteThe university is a leader in Crossroads Charlotte, a Charlotte-Mecklenburg initiative to build racial and ethnic trust and inclusionary opportunities across the community.  Crossroads Charlotte evaluated programs and measures organizational effectiveness annually for the 35 participating organizations that are part of the Crossroads Learning Network.• Charlotte Research InstituteThe Charlotte Research Institute (CRI) is the portal for business-university partnerships at UNC Charlotte.  CRI guides and supports university partnerships with regional and statewide businesses.  The Institute’s main purpose is to enhance the technology infrastructure and intellectual capital of the Charlotte region in order to foster economic development.  CRI has a series of ongoing mechanisms to measure client needs and satisfaction, as well as, to identify the economic development opportunities and challenges facing the region.  • Institute for Social CapitalThe Institute for Social Capital (ISC), was established to foster collaboration between local non-profits, governmental agencies, and community-based organizations and the university for developing, compiling, and analyzing community data.  Connecting dispersed data sets, ISC provides an understanding of the social and environmental variables that affect the community, particularly outcomes for children and families.The Institute has a Board of Directors composed of leaders from service providing organizations and community leaders.  The Board of Directors regularly provides commentary and guidance to the ISC on programmatic effectiveness and strategic direction.• Metropolitan Studies and Extended Academic Programs The Metropolitan Studies and Extended Academic Programs unit encompasses all of the university’s community-centered research units and continuing education functions.  Metropolitan Studies staff work to actively partner and collaborate with local governments and community organizations to identify matches between university resources and community needs.  Applied research, continuing education, and serving as the convener for local and regional public policy issues are primary activities.  Metropolitan Studies units use advisory councils, community surveys and focus groups, client feedback, and environmental scans to measure effectiveness.

		IA3b_text: An ambitious agenda for community engagement is articulated in the University’s Vision Statement, Mission, and University Goals.  In turn, the Colleges and other academic units translate the university-scale strategy into unit programs.  The Office of Institutional Research (OIR) collects campus-wide data for the Southern Association of Colleges and Schools and other professional departments and college accrediting bodies.  Metrics for measuring and assessing community engagement are a part of this assessment process.  The OIR prepares annual reporting materials on UNC Charlotte’s progress toward meeting university goals, including engagement.  Subsequently, this information is reviewed by the Chancellor and Provost.  They inform the community, Board of Trustees, and the UNC System President.Through the annual budgeting process, colleges, departments, and units with community engagement programs and missions use the assessment data to develop more effective programming, plan new outreach activities, and solicit resources to carry out their mission.  The Colleges of Engineering and Arts and Architecture offer recent examples of this assessment and resource allocation process.  The College of Engineering systematically analyzes economic outreach to key business sectors.  During this process, the College identified gaps in technical assistance to the motorsports and power generation industries, two large regional business sectors.  As a result, the College’s existing outreach activities were restructured and new funding was secured to expand laboratory and technical assistance services to these critical business sectors.  In a similar way, the College of Arts and Architecture has reoriented its primary outreach unit, the Charlotte Community Design Studio, to emphasize sustainable and green design principles.  This decision was based upon widespread professional and community requests for assistance in these areas, as well as, counsel from the Charlotte Chapter of the American Institute of Architects.

		IA4_text: The marketing of UNC Charlotte’s community engagement efforts is coordinated through a university-wide program called Giving Green, led by the Division of University Relations and Community Affairs.  Giving Green is communicated through a university website that promotes and celebrates the efforts of our staff, faculty, and students to give back to the Charlotte region through time, work, and financial contributions. UNC Charlotte’s community engagement initiatives are regularly highlighted in UNCCharlotte, the magazine for alumni and friends.  UNCCharlotte is distributed to 74,000 individuals and organizations across North Carolina.  The Chancellor prepares two community letters each year to inform approximately 12,000 readers of noteworthy accomplishments by students and faculty, including contributions to the community.  The newsletters are posted on the university’s homepage.UNC Charlotte’s community engagement initiatives are reported on in the weekly Campus News, the university’s online magazine for faculty and staff, in a special column devoted to community outreach efforts called “Of Note”.  Beyond publicizing current community engagement programming, Campus News acts as a recruiting and facilitating venue for newly proposed engagement activities.  All campus community members are encouraged to use the magazine for networking.UNC Charlotte has a Community Service Learning Community that is marketed to incoming freshmen and their parents during Summer Orientations for freshmen.  The Crossroads Charlotte program is also highlighted and targets new students during these activities.The Dean of Students Office hosts the Office of Volunteer Services.  The Assistant Dean for Volunteer Services uses a variety of strategies to communicate and promote engagement opportunities.The UNC Charlotte website prominently advertises and promotes all major outreach activities and opportunities.

		IA5_text: UNC Charlotte Board of TrusteesUNC Charlotte’s Vision Statement (approved September 27, 2002) “… UNC Charlotte aspires to be North Carolina’s most energetic and responsive university, offering unparalleled educational opportunities … to address the major education, economic, social, and cultural needs of the greater Charlotte region.  UNC Charlotte has a special responsibility to build the intellectual capital of this region”.Chancellor Philip L. DuboisConvocation, August 2007, Opening Remarks “…we’re located in the largest and most dynamic metropolitan region of theCarolinas which, more than ever, depends upon the economic punch provided by thepresence of a major research institution and for assistance in addressing its most pressingeducational, social, and cultural needs…”Chancellor’s Rotary Club Presentation (November 2005)“We should be an asset that helps the Charlotte Regional Partnership and the city and county chambers that exist in this region recruit new businesses to our region.  We should be an asset that helps the Charlotte region deal with the challenges that come with regional growth, including effective transportation systems, accessible housing and healthcare, quality urban design, and strong and trusting relationships among groups within a diverse community”.  Provost Joan F. LordenInstitutional Plan – Academic Plan 2004-2009“Among the sixteen campuses of the University of North Carolina system, UNC Charlotteis the only campus with an explicit urban mission in its charter.  One of the implications ofhaving an urban mission is the expectation that the University will interact with its hostcommunity.  While this has been an expectation since the founding of UNC Charlotte and whilethe University has an excellent reputation for being engaged with its host community, the current planning cycle represents the first time that academic departments and colleges have been asked to state and discuss their respective plans for community engagement".

		B1_text: Because community engagement activities are widely distributed across the university, campus-wide coordination occurs in partnerships and collaborations between units and colleges.  Three core academic units: Academic Affairs, Student Affairs, and University Relations and Community Affairs, have staff and programs to support community engagement.  Representatives meet regularly to share program information, best practices, and programming.A campus-wide Service Learning and Public Service Interest Group is facilitated by Academic Affairs.  The membership includes faculty members teaching service learning courses, advisors/administrators for programs such as Volunteer Services, the 49ership service internship, staff/faculty community volunteer service, and the directors of Centers and outreach programs.The University Career Center for Work, Service, and Internships is also within Academic Affairs.  The Career Center’s mission is to provide a comprehensive approach to career preparation with experiential and service learning as a key component for students.  The Center fosters the integration of academic and career goal development through high quality internships, cooperative education, externships, and community service internships and projects.  It coordinates NC Campus Compact and provides staffing for the Public Service Interest Group.  At monthly meetings, information on NC Campus Compact, NSEE, and national service related events, training, and awards are shared with faculty and advisors who have an interest and involvement in service learning and public service.  A weekly Campus Compact online newsletter provides additional information to subscribers across campus.Outreach to the business community is led by the Charlotte Research Institute (CRI).  CRI connects 15 applied science and technology labs and research centers to local and state business interests.  It matches business and entrepreneurial needs to faculty and graduate students’ skills and research programs.  CRI was established in 1999 at the request of Charlotte and regional economic developers.The Volunteer Services Office in the Division of Student Affairs actively promotes the inclusion of community service in every facet of the students’ university experience.  With three staff and student workers and connections to over 250 local service agencies, the Office serves as a facilitator for individuals, student groups, and off-campus organizations working to build community engagement programs.  The University Relations and Community Affairs Office offers another level of community engagement and support through Giving Green.  With four staff and university funding, Giving Green works to strengthen existing community engagement, while partnering with new collaborators to expand community partnerships.

		B2a_Text: The university’s internal budget for FY 08 was $205,873,053.  The funding directed into community engagement activities was $32,781,280 or 15.9 percent of the operating budget.  These monies are reoccurring allocations.  The funds are used for student support, faculty, and staff salaries, program operation, and infrastructure capacity building.

		B2b_text: Since 1994, UNC Charlotte has received over $18.1 million in external funding for community engagement activities.  This represents approximately 6 percent of the overall external funding during this period.  The types of engagement supported included monitoring local water quality, support to community teachers and schools, cultural life surveys for municipalities, health assessments and tobacco and drug prevention efforts, literacy programs, anti-gang violence programs, program evaluation for local non-profit organizations, and analysis and applied research services for industry.  Over the past several years external community engagement has grown.  For example, last year, external funding has included $310,000 for the Mecklenburg County Women's Summit, $749,000 for pre-disaster mitigation planning, $500,000 for Renaissance Computer Institute (RENCI) Urban Growth Model, and $215,000 for the Charlotte Regional Indicators Project.

		B2c_text: The UNC Charlotte Foundation and a number of campus units have active programs to solicit gifts and donations to support community centered, instructional programs and outreach projects.  Representative examples are presented below.• The UNC Charlotte Botanical Gardens encompasses three outdoor and indoor facilities.  The development and operation of the complex are heavily reliant on philanthropy.  Three endowments and annual donations provided 61% of the operating budget in 2007.• The Mecklenburg County Women’s Summit and the follow-up multiple year programming is entirely funded by philanthropic, business, and local government donations.  • The Mecklenburg County Medical Society supports the Center for Professional and Applied Ethics’ public television series, “Medicine and Society”.• The Five Ventures Business Plan Conference is an annual business competition and networking event for the Charlotte region, attracting around 200 participants.  The Conference’s purpose is to stimulate business development, venture capital investment, and entrepreneurship.  The Charlotte Research Institute raises approximately $30,000 to stage the conference and over $100,000 in in-kind support for awards to talented entrepreneurs.• The Institute for Social Capital database that merges data from multiple community organizations was established with a philanthropic grant.

		B3a_text: Giving Green, the campus-wide community engagement program tracks and compiles student, faculty, and staff community involvement and volunteering activity.  Giving Green maintains a database of community partners, collaborative opportunities, and active and potential university partners.  Within budget constraints, the program supports new initiatives and actively pursues fundraising options to expand the scope and level of university involvement in community partnerships.The University Career Center for Work, Service, and Internships has multiple evaluation and registration processes for tracking and collecting data on student internships, co-ops, and diversity of student-community engagement activities.  Within the Volunteer Services Office in the Division of Student Affairs, there are currently several mechanisms for tracking service hours in projects coordinated through the department.  For examples, attendance at Volunteer Services events are tracked and compared to attendance at previous events.  The total number of service hours is also recorded and compared to previous participation.Since students must sign up in advance for most of these service opportunities, there is a record of students’ names involved in major events.  In 2008-2009, Volunteer Services will acquire a new software system to record, track, and report student civic engagement on an individual and group basis.  This will enhance the ability to serve students and the surrounding community, and, in turn, obtain better data about service programs and opportunities.The mission of the Charlotte Research Institute (CRI) is to foster regional economic development and help transform the economy of the Charlotte region.  In this context, CRI compiles and monitors patents and inventions, technology transfer, entrepreneurial collaborations, and faculty consulting between UNC Charlotte scientists and engineers and the community.  CRI hosts an extensive tracking system of on-campus and community collaborations.  Their "Open for Business" program is built around a faculty and research program database that matches business needs to university resources.The UNC Charlotte Urban Institute (UI) has been the leading applied public policy research center in the region since 1969.  The UI connects university faculty and resources to critical planning, economic, and environmental issues facing the community.  The UI is also regarded as the most respected convener for regional issues in the region.  The UI acts as a data collector for campus engagement and faculty consulting in public policy oriented engagement.  The Institute staff work closely with faculty and other research units on campus involved in these issues to monitor and facilitate partnerships.

		B3b_text: All of the units and programs reported in the previous question are actively using their data to sustain and build stronger collaborations in the community.  Giving Green is currently focused on recruitment and partnership building with on-campus organizations.  The response from the community toward Giving Green has been overwhelmingly positive.  Consequently, there are more requests from the community for UNC Charlotte partners than can be served.  As a part of this capacity building phase, Giving Green staff is seeking a new infrastructure to support larger scale and long-term projects.The University Career Center analyzes partner and student participant data to better position the unit to respond to new and growing opportunities and needs.  During the current budget cycle, for example, the Center is requesting new funding to initiate hiring an AmeriCorps staff to help with NC Campus Compact.In response to changing economic conditions and client response, the Charlotte Research Institute (CRI) is establishing stronger ties with the new North Carolina Research Campus in Kannapolis, NC.  The availability of new labs and technology in biomedical and food science have created new outreach and business development opportunities.  The "Open for Business" client database and earlier outreach partnerships have guided this effort.The Urban Institute developed and implemented the Charlotte Regional Indicators Project, a regional tool for benchmarking community development conditions across the 14-county region.  Most recently, the statewide Renaissance Computing Institute (RENCI) has established an Engagement Center at the Urban Institute to develop an urban growth simulation model for the region.  The model is able to project population growth, infrastructure needs, and accompanying air and water pollution impacts of new growth patterns.  Both of these regional planning tools offer local and county leaders powerful synergistic data for guiding public policy.  On campus, these activities inform other research and outreach programs.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Student Affairs, Academic Affairs, Athletics, and University Relations and Community Affairs compile data on student engagement and involvement with community.  In 2007-2008, UNC Charlotte students contributed over 23,500 hours of volunteer service to the Charlotte region.  All athletic teams are required to participate in community service.  Community service and engagement are core elements of the 56 freshman seminars and 17 learning communities scheduled for 2008-2009.  The University Honors Program and a number of undergraduate programs and courses of study have community involvement and public service activities embedded within the curriculum.The Office of Student Affairs carries out a biennial survey on college life, academic and career goals, and student perceptions.  This survey asks students questions about community engagement activity and assesses attitudes surrounding the role and importance of community engagement in their lives.

		B3d2_text: Faculty participation and leadership in community engaged activities is measured and assessed at many levels.  Annual departmental and college evaluation processes measure teaching, research, and service activities.  In many instances, these categories include community engagement.  Research and public service units also conduct annual reviews of faculty involvement and performance on projects and programs that focus on community centered activity.  Faculty success and energy toward community engagement is measured in outcomes and assessment results.  In the professional colleges, defined student learning outcomes relating to engagement are tracked for accreditation.  In turn, these results are utilized by the faculty to improve curricula and identify new programming options.The Division of University Relations and Community Affairs’ Giving Green initiative is capturing and measuring faculty involvement and engagement activities as a part of the larger university wide effort to measure and support community involvement and service.

		Impact on community: On

		Impact on institution: On

		b3d3_text: UNC Charlotte has earned the reputation and respect of citizens and organizations across the Charlotte region for the active and engaged role it plays in community problem-solving and developing human capital resources.  UNC Charlotte faculty, staff, and students are involved and engaged in community partnerships in all facets and parts of the region.  Indeed, local political, economic, and service providing leaders praised the university at the Charlotte public hearing held by UNC Tomorrow Commission in January 2008.  UNC Charlotte was described as innovative, proactive, and concerned about the challenges facing the Charlotte region.  The single concern expressed by the community leaders was the inadequate state funding for critical programs needed in the region.

		B3d4_text: The Giving Green program was established to enhance and expand faculty, staff, and student community outreach and engagement.  Begun in 2007, the program augments and improves upon existing college and division-level processes.  While the earlier decentralized engagement model was effective in responding to community needs for collaboration from current partnering organizations, it did not offer an easy portal for new community partnerships.  Giving Green does not replace traditionally established linkages to the community.  Rather, it enhances and creates new infrastructure for growing the number and range of community partners and supports new on-campus interests.  In the framework of the UNC Tomorrow Report recommendations, Giving Green has positioned UNC Charlotte to meet the growing needs and challenges of this region.  See Part III, Wrap-Up, question 2, for a discussion of the UNC Tomorrow standards and expectations that UNC Charlotte is addressing.

		b3e_text: The university collects and maintains community engagement activities and data for analytical and planning purposes.  Student centered tracking and data compilation are focused in the University Career Center for Work, Service, and Internships and the Dean of Students’ Volunteer Services Office.  These units share information and collaborate on expanding student-community engagement opportunities and programs.  Staff from both organizations serve on committees and panels, building new opportunities and curriculum for student engagement.  University and business collaborations are monitored and tracked by the Charlotte Research Institute (CRI).  CRI and its constituent laboratories and outreach units capture and evaluate all of the technological transfers and patent activity, joint applied research programs, student and faculty consulting and research services, and economic development planning and conference events.  These data are shared and matched with State and regional-scale economic development activity reporting and forecast.  CRI, in turn, is able to adjust and respond to rapidly changing economic and business opportunities.The Urban Institute (UI) is the repository for information relating to university and community activities in the public sector and public policy realms.  The UI also has active public survey and community indicators data for the 14-county Charlotte region.  The Institute’s role as a gateway for local governments and community groups seeking applied policy-oriented partnerships reflects the capabilities of the UI to offer valuable regional data and matches to faculty and graduate student consultants and research facilities.The Giving Green program actively monitors and assesses the scope and character of engagement.  Their activities are guided by the trends and pattern of earlier university-community partnering.  Thus, analysis and tracking are critical to building a proactive capacity in the future.

		B4_text: The UNC Charlotte Vision and Mission Statement articulate the plan for community engagement.  Collaboration with the community groups “…to address the critical education, economic, social, and cultural needs of the greater Charlotte region” is identified as a special responsibility.  Within this framework, there is a focus on eight areas of concern to the Charlotte region: 1) Liberal Education; 2) Business and Finance; 3) Urban and Regional Development; 4) Children, Families, and Schools; 5) Healthcare and Health Policy; 6) International Understanding and Involvement; 7) Applied Sciences and Technologies; and, 8) Arts and Culture.The University Goals further define the commitment to serve community needs.  Goal 1 calls for integrating the university into the life of the community.  Goal 2 pledges increased research to address regional problems, and Goal 3 calls for stronger collaborations with regional public, private, and non-profit contributors.The Goals for Academic Affairs complement and strengthen the campus wide culture and agenda for community engagement.  Among these goals is “… to respond to regional needs and contribute to the economic future of the region through leadership in service, research, and education and through partnerships with public, private, and non-profit organizations”.  Individual college and academic unit plans reiterate this commitment.  

		B5_text: Across campus, there are a variety of programs that offer support for community centered course and program development, research, and outreach activities.  The Office of the Provost sponsors the Curriculum and/or Instructional Development (CID) Grants Program.  It is funded at no less than $80,000 annually.  CID grants target new curriculum and curriculum improvement activities, including the addition of service learning components to courses.  Additionally, the Center for Teaching and Learning provides no-cost technological and pedagogical assistance to all faculty initiatives.The Chancellor’s Diversity Challenge Fund supports faculty, staff, and student initiatives that promote diversity in campus life.  With $100,000 in annual funding, the Challenge Fund has been used to help connect the university and communities of color in the Charlotte area on topics ranging from challenges facing minority communities to hosting artistic and cultural events.The UNC Charlotte Urban Institute and the Institute for Social Capital (ISC) offer annual faculty research awards targeted for scholarship that addresses critical local community policy questions.  Awards generally provide around $5,000 in direct financial support.  Additionally, the Urban Institute offers survey research assistance and the ISC provides access to the social capital databases and staff support to facilitate faculty use in research partnerships with community agencies.The UNC Charlotte Crossroads Charlotte Coordinator provides funding support to faculty and staff collaborators working with student engagement activities.  Although funding levels are limited, strategic support offers significant levels of involvement and activity with community groups.The university has supported faculty from the College of Liberal Arts and Sciences to attend summer workshops in New Haven as part of the Yale National Initiative, a program designed to engage faculty outside the professional education programs in professional development for teachers in K-12 education.

		B6_text: UNC Charlotte values and actively solicits the “voice” of the community in determining the most effective and desirable engagement.  The UNC Charlotte Board of Trustees has a standing committee focused upon community engagement, the University Relations Committee.  This body is charged with advising the Chancellor “… on programs, activities, and initiatives to enhance the university’s service to and reputation with external constituencies…”  More generally, advisory panels provide counsel and assistance to all colleges, research and outreach units.  In some instances, individualized input processes work best.  For example, the College of Education has ongoing partnerships with the 13 regional public school systems.  They have implemented a “job alike” relationship with these partners.  The senior leadership teams from each school district comprise a “job alike” group.  These groups meet monthly with senior leadership from the College to plan joint activities and engagement.  The College of Health and Human Services has active partnerships with 50 regional healthcare providers.  In these relationships, the university and health providers meet regularly and work together on collaborative programs.The College of Computing and Informatics prefers a one-on-one approach for listening to industry voices.  For example, in planning a new financial services informatics program, the Dean held a series of key stakeholder interviews and met monthly with financial sector leaders for 18 months.  This same model was used in the College’s eBusiness program, Visualization Center, and Information Security program.The University Career Center for Work, Service, and Internships has an Employer Advisory board of 25 members, representing private sector and government employers.  This Board meets regularly with Career Center staff to provide feedback on workplace needs and counsel on the 49ership program.  Campus recruiters are also systematically asked to offer advice and suggestions to the Career Center about job market needs and potential for student internships.

		SD1_text: Faculty recruitment plans and hiring decisions are situated in the colleges and departments.  All recruitment and hiring strategies are guided by the university and college strategic plans.  The University’s Mission and Statement and the Provost’s Goals of Academic Affairs identify community engagement, especially in the Charlotte region, as a key role for UNC Charlotte.Accordingly, college and departmental recruiting plans emphasize community involvement based upon the existing needs of the unit and new initiatives.  Professional colleges with human services and human development programs mandate clinical and community centered learning and research programs from their faculty.  The Colleges of Health and Human Services and Education, for example, are explicit in recruiting faculty that value and actively engage community in their professional work.  Currently, the College of Health and Human Services has targeted outreach and involvement to the Latino community as a critical faculty need, while, the College of Education has focused outreach activities and faculty hiring to address issues in urban education.  Both Colleges offer start-up packages that include funding to establish community engagement programs and activities.The Lee College of Engineering is actively recruiting new faculty who contribute to the economic development and technology activities of the Charlotte Research Institute and the NC Motor Sports Research Center.  Consequently, the College plans to add six new faculty in motorsports engineering as the program moves into larger facilities.  The College of Arts and Architecture recruits faculty that meet the goal of “…scholarly research, creative architectural practice, and community activities.”  Engaged professionalism is embedded within the faculty culture of this college.The departments in the Colleges of Liberal Arts and Sciences and Computing and Informatics have varying levels of community engagement programming.  Thus, faculty recruitment targeted for community centered work is varied across departments.  

		SD2a_text: The university tenure and promotion document offers broad language regarding the teaching, research, and service accomplishments for promotion and tenure award.  The definition and elaboration of criteria for faculty promotion associated with community engagement are articulated in college and departmental guidelines.The importance and weight assigned to community engagement in promotion and permanent tenure decisions reflects the mission and operational goals of the department and college. The College of Liberal Arts and Sciences recognizes and encourages “community centered” scholarship.  This model aligns with the mission of an urban, public university and bridges the boundaries of traditional scholarship and service.  Community centered scholarship translates into research and creative activities that take knowledge and insights into the local and regional setting, in order to enrich and engage the public and community groups.The College of Art and Architecture identifies the “Scholarship of Application” as a meritorious and valued role for faculty performance.  Scholarly public service includes leading or serving on community committees, membership on task forces and advisory panels where architecture and design skills are needed, and using professional talents to organize community assistance projects.The College of Health and Human Services promotion and tenure document sets expectations for “scholarly public service” for faculty at all ranks.  The expectations for tenure track faculty include either demonstrated advocacy for addressing important issues relevant to one’s profession, or leadership or sustained membership in professional collaborations serving the community.The College of Education’s guidelines establish expectations that successful faculty must be actively contributing “in service to practitioners and the community”.  This includes sustained involvement with peers in community sites; advocacy for the needs of children, youth, and families; advocacy for practitioners in the community; and, high impact service to the educational community.

		SD2b1_text: As noted in the previous question, community engaged scholarship at UNC Charlotte is guided by pedagogical context.  The university articulates broad roles of teaching, research, and service in the professorial responsibilities of the faculty.  In turn, individual colleges define and recognize “community centered scholarship” (College of Liberal Arts and Sciences); “Scholarship of Application” (College of Arts and Architecture); “scholarly public service” (College of Health and Human Services); and, “in service to practitioners and the community” (College of Education).

		SD2b2_text: Yes, to question 2b.  However, in response to the University of North Carolina Tomorrow Commission Final Report recommendations and suggestions for Outreach and Engagement, UNC Charlotte will be reviewing the current tenure policies to foster more specificity in defining community engagement and refining policies to better align with the UNC Tomorrow recommendations.

		SD3_text: With connections to over 250 community groups, the Volunteer Services Office at UNC Charlotte is an active agent for helping students plan and connect to local service providing organizations.  Staff support is in place, but students take the lead and ownership of these activities.  Selected examples of student initiated community engagement include:• Greek organizations planned and organized numerous events during the 2007-2008 academic year, resulting in 10,761 total hours of service with over $12,211 raised for local non-profits and national philanthropies.• The UNC Charlotte Food Recycling Program is a national model.  Founded by students, this program serves the The Uptown Shelter by providing unserved food from UNC Charlotte cafeterias.  Students coordinate all aspects of this partnership between Volunteer Services and the University Honors Program.  Last year, 71 students contributed over 213 hours to this work.• 600 resident students contributed over 1,100 hours of service with activities ranging from tutoring in local schools and participating in after-school activity programs to coordinating activities in assisted living facilities.• All athletic teams participate in service activities.  Student athletes logged a total of 1,632 hours of service in 84 different events.  Annual service initiatives coordinated by student athletes include the 9-11 Memorial Blood Drive, Toys for Tots, Shoe Collection for a local homeless shelter, and Virginia Tech Memorial Blood Drive.• Several leadership classes require students to be civically engaged.  Students in these courses identify and develop their own service initiatives and then complete a specific number of hours working with this agency, school, or non-profit organization.  Students are also expected to reflect on what they learned from these experiences through journaling, presentations, or class conversations.  Students created projects at a variety of local agencies including the Levine Children's Hospital, Uptown Men's Shelter, and Laurel's Assisted Living Center.

		SD5_text: Faculty governance at UNC Charlotte is centered around the Faculty Council.  The Faculty Council has elected representatives from all 45 instructional departments and ex-officio college representatives.  Faculty leadership and guidance for approving new service learning and internships for credit as well as the 49ership for transcript notation curricula is the responsibility of the Undergraduate Course and Curriculum Committee, a standing committee of elected faculty, and the University Career Center.  The Curriculum and/or Instructional Development and Academic Program Improvement Grants Committee recommends university funding to support the development of new community engagement initiatives.  The Faculty Academic Planning and Budget Committee provides advice to the Provost on new and revised academic plans.  All three standing committees have a responsibility to encourage and foster faculty and student engagement.  Additionally, the President of the Faculty has the authority to appoint ad hoc committees to address specialized issues.

		SD4_text: Students completing service learning requirements receive recognition on their transcripts.  For example, students participating in the service learning 49erships receive a transcript notation.  There are 17 service learning courses that provide an opportunity for students to engage in service oriented 49erships.  These are internships with community-based service and outreach organizations and public service agencies.  49erships are open to students in all seven colleges.  Participating students establish learning objectives with their organizational supervisor and career advisor on campus and engage in reflection and evaluation at the end of the semester.

		IIA1a_txt: The Service Learning and Public Service Interest Group, a campus-wide coordinating body, uses the Serve and Learn America definition for service learning.  By this standard, service learning is “a teaching and learning strategy that integrates meaningful community service with instruction and reflection to enrich the learning experience, teach civic responsibility, and strengthen communities”.  The key characteristics for service learning include the following precepts: 1) meeting needs in the community; 2) incorporates reflection and academic learning; and, 3) contributes to students’ interest in and understanding of community life.The University Career Center for Work, Service, and Internships has strong collaborative relations around community engagement programming with college liaisons and the Office of the Provost.  The Director of the Career Center oversees the development of new 49ership service learning courses and advocates for departments creating/expanding their discipline based service courses.  She acts as a facilitator and advocate for new service learning initiatives.  She convenes and guides the Service Learning and Public Service Interest Group and the UNC Charlotte Campus Compact Advisory Committee.  Both of these bodies work in tandem to involve and broaden faculty and student participation with the community.

		IIA1b_1: 53.00000000

		IIA1b_2: 1.3%

		IIA1c_1: 17.00000000

		IIA1c_2: 7%

		IIa2a_txt: The General Education curriculum for all UNC Charlotte undergraduates challenges students to “… acquire the skills and knowledge to be informed citizens …,” and “… to be equipped to act thoughtfully in society to make critical decisions”.  The core liberal studies curriculum includes citizenship (LBST 2215); health and quality of life (LBST 2214); science, technology, and society (LBST 2213); and, ethical issues in personal, professional, and public life (LBST 2211).  UNC Charlotte undergraduate students must complete coursework addressing ethical issues and cultural critique, as well as, global issues and understanding.Students participating in the university-wide 49ership Service Learning Program have three specific learning objectives.  These include: “To learn about the social issues and how they are handled by the agency/organization”; “To promote community awareness of social issues”; and, “To learn how my skills and abilities relate to this career”.  For each objective, participants determine what strategies are most appropriate for accomplishing their learning objective.  At the end of the semester, students report on the outcomes and evaluate the experience.  Other learning outcomes measured at the end of the experience measures from the Council for Assessment of Student Services in Higher Education standards and the National Association of Colleges and Employers.

		IIA1d_1: 86.00000000

		IIA1e_1: 2904.00000000

		IIA1d_2:  9%

		IIA1e_2:  18%

		IIA2b_txt: College of Engineering students engage with community in multiple ways.  Throughout the curriculum, students learn to consider the impact of their engineering solutions in the community.  Additionally, as a part of the College's Leadership Academy, students must complete a community service project to graduate.  Students also participate in community service through professional organizations.  These learning outcomes or activities are assessed according to Accreditation Board for Engineering and Technology standards.Field-based work is included in all professional education courses.  Teacher education students serve in capacities ranging from observer to teacher assistant, tutor, child advocate, small group instructor, and mentor.  Learning outcomes include confidentiality, effectiveness, cooperation, and rapport.  In addition, students taking coursework at Professional Development Schools participate in additional clinical hours and collaborative research with teachers.The University Honors Program has community engagement learning objectives.  The University Honors Program: “… is dedicated to improving the Charlotte community and world with a unique honors curriculum, cultural opportunities, and a strong emphasis on community service.  The program’s theme ‘Survival in the 21st Century,’ encourages inquiry, responsible citizenship, and leadership through coursework and action”.

		IIA2c_txt: All departments and colleges at UNC Charlotte prepare annual assessment reports.  These documents contain student learning outcomes and data assessing progress toward meeting the outcome measures.  The Office of Institutional Research is responsible for compiling university-wide information on student learning for Southern Association of Colleges and Schools and other professional accrediting bodies.The University Career Center for Work, Service, and Internships and the Office of Volunteer Services with the Dean of Students, also prepare annual reporting materials that measure and evaluate student learning outcomes for engagement activities.The Career Center also conducts a university-wide Post Graduation survey every other year.  The instrument measures data on student careers related to community service internships as well as feedback on university general education course work and goals.  This survey assesses graduates’ skills and knowledge of informed citizenship.  Colleges and departments use these outcomes measures in re-accreditation and programming efforts.

		IIA2d_txt: Student learning outcomes for curricular activity, service learning, and volunteerism are carefully reviewed and analyzed.  These data are critical to meeting accreditation requirements.  But, they are equally important to guiding student-centered community engagement on campus.  The student assessment results inform the operation of existing programs, assist with curriculum development, and help plan new outreach activities.  Campus centers, faculty and departments, as well as, the Giving Green program share student learning data and evaluate the information.  For example, during the past year, student learning outcomes from the Crossroads Charlotte freshman seminar guided a decision to expand the UNC Charlotte partnership with the YWCA after-school program.  The level of collaboration moved to year-round engagement and an expanded array of activities.  Student participation was also broadened to include participation by UNC Charlotte student athletes.  Student learning outcomes for the 49ership program, for example, are used to more fully develop these opportunities and target key sponsors.  This information also helps to arrange the offerings at the annual Public Service Career Fair and assists the planning and programming of the UNC in Washington Study and internship program.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student ResearchThe School of Architecture’s studio courses have partnerships with Habitat for Humanity and the Latin American Coalition.  Through these collaborations, urban design theory and methods are translated into needed community resources.  Using a design/build learning model, students are providing affordable housing and low cost office space for local non-profits. Student LeadershipCommunity engagement is ingrained into numerous student leadership programs on campus.  For example, Orientation Counselors (OCs) participate in service as part of their intensive training program.  Last Spring, OCs completed a project with Mecklenburg County Parks and Recreation.  Counselors in the Student Advising for Freshman Excellence (SAFE) Program engaged in a variety of service projects ranging from a food drive for the Second Harvest Food Bank, projects with Habitat for Humanity, to storytelling to children in the Alexander Youth Network.Internships/ Co-ops  The UNC in Washington internship program provides an opportunity for juniors and seniors to work and study in Washington, D.C.  Participating students work with governmental and public interest organizations.  The Washington internship offers a hands-on experience for increased understanding of national and world affairs.  It is open to all majors. Study AbroadThe Colleges of Arts and Architecture and Engineering have exchange programs with universities in Spain and France.  During Study Abroad, students participate in field-based research projects with international peers.  For example, a joint Engineering and Architecture program in Spain designed a project to connect the community in which students were residing at its riverfront.  The Colleges of Health and Human Services and Education offer summer and inter-term courses for nursing and counseling students in Mexico.  These classes are intended to equip students to better understand cultural differences in service delivery for Latino clients, as well as, provide a better understanding of community services in Latin America. 

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Core Courses/General EducationDeepening community engagement is at the core of UNC Charlotte’s general education requirements.   As described by the Director of University College, “part of what it means to have a college education is that undergraduate students, regardless of their majors, will have acquired the skills and knowledge to be informed citizens; citizens who are equipped to act thoughtfully in society, to make critical judgments, and to enjoy a life dedicated to learning and the pleasures of intellectual and artistic pursuits”.  A large number of General Education classes include a community engagement component in the curriculum or outreach.  First Year SequenceThis year, 56 sections of Freshman Seminar are offered.  This course includes a community engagement component.  Nineteen sections of Freshman Seminar are participating in the Crossroads Charlotte curriculum.   In the MajorsCommunity centered coursework is required in a number of undergraduate majors, including education, nursing, social work, sociology, gerontology, community planning, and architecture.  Field-based learning and internships are widespread.Graduate Studies At UNC Charlotte, a number of graduate programs have extensive field-based curriculum, and, in some cases, a practicum or internship degree requirements.  For example, architecture, community planning, public administration, education, psychology, business administration, counseling, social work, and nursing students work with professional and community groups in field sites as a component of their curriculum.  CapstoneThe College of Engineering’s senior design program is a two-semester course in which students work on an engineering task proposed by a community partner.  Beyond the technical dimensions of the problem, students are challenged to examine how engineering solutions affect the social and economic lives of users.

		IIA4_txt:  1. UNC Charlotte’s Crossroads Charlotte curriculum was the topic of a workshop, organized by Provost Joan Lorden, at the 2008 Association of American Colleges and Universities Annual Conference.Lorden, J. and C. Ross (2008). Achieving Faculty Engagement at the Crossroads, plenary workshop, Association of American Colleges and Universities Annual Meeting, Boston, MA.2. In the Masters of Community Planning Program, students and faculty work hand-in-hand with citizens and elected officials to develop local land use planning strategies.  Walters, D. (2007). Designing Community: Urban Design, Planning and Form-based Codes. Oxford: Architectural Press.3. The Professional Development Schools (PDS) program in the College of Education is a collaborative partnership between UNC Charlotte and the staff at six local elementary and middle schools.  Heafner, T. and M. Spooner (2008). Promoting Learning in a Professional Development School: Helping Students “get over the mountain.” Professional Development Schools Research, Volume 3.4. The Institute for Social Capital and the Department of Social Work have a project to improve treatment for children and youth in residential treatment facilities.  Working at the request of the North Carolina and South Carolina Associations for Children and Family, providers, faculty and students are involved in a long-term collaboration with service providers.  Manso, A., M.E. Rauktis and A.S. Boyd (in press). Youth expectations about therapeutic alliance in a residential setting. Residential Treatment for Children and Youth. 5. The UNC Charlotte Writing Project provides a wide range of opportunities to improve writing skills in public education.  Summer camps for young writers, workshops for teachers, and targeted programs for urban educators are all a part of the program.  Brannon, L., S. Griffin, K. Haag, T. Iannone, S. Woodward, and C. Urbanski (2008). Thinking Out Loud On Paper: The Student Daybook as a Tool to Foster Learning. Portsmouth: Heinemann. 

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: • UNC Charlotte’s Botanical Gardens consist of outdoor and indoor garden facilities.  It offers workshops, classes, and teacher education.  The Gardens are one of the Charlotte region’s premier environmental resources.• UNC Charlotte Crossroads Charlotte is partnering with low performing Charlotte-Mecklenburg Schools, the Charlotte KIPP (Knowledge is Power Program) School, and the YWCA after-school program to provide student mentorships and tutoring services.  Last year, 400 students provided 4,000 community service hours.• This year, Distance Education delivered 22 programs serving 965 students from 62 North Carolina counties.  UNC Charlotte’s Continuing Education offered 437 programs to 7,590 participants.  Summer camps enrolled 790 children and youth in 45 academic enrichment programs.  Financial assistance was available to low income campers.• North Carolina Motorsports and Automotive Research Center has developed a unique motorsports engineering "continuing education" program, designed to accommodate the specialized needs of race teams and race schedules.• Shakespeare in Action: The UNC Charlotte Center for Studies in Performance and Culture serves to advance and coordinate various activities and initiatives related to the production and exploration of Shakespeare’s work through performance, on campus and in the broader Charlotte community.• The Urban Institute’s Charlotte Regional Indicators Project provides a community well-being benchmark for 14 counties in North and South Carolina.  The data are available to local governments and leaders to help make informed public policy decisions.

		co-curricular student service: Off

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: • Robinson Hall is the center for the performing arts at UNC Charlotte.  Each year, the venue hosts varied dance, drama, and musical performances.  The Departments of Dance and Theatre actively promote community attendance of all performances and provide access for teachers from local school systems to participate in guest artist master classes and seminars.• The UNC Charlotte Athletic Department partners with local park and recreation programs and youth athletic leagues to make campus facilities accessible to community users.  Free and low cost tickets are distributed to all varsity sports events.  Last year, approximately 8,000 free and discounted tickets were made available to the community.• The Office of Continuing Education offers a “Diversity and Inclusion Certificate”.  Inaugurated with the financial support of Time Warner Cable, the five day program is a partnership with the Diversity Council of the Carolinas, the Charlotte Regional Partnership, and the Charlotte Chamber of Commerce.• The UNC Charlotte Economic Forecast is a quarterly state-level economic projection.  Professor John Connaughton and colleagues in the Department of Economics prepare the report.• Charlotte Cultural Heritage Partnership is a collaboration between UNC Charlotte, the Charlotte Museum of History, Johnson C. Smith University, the Afro-American Cultural Center, the Charlotte-Mecklenburg Public Library, and other local cultural and historic groups dedicated to obtaining, archiving, and disseminating the history of local communities in Charlotte through the voices of those who have experienced that history.• Faculty in the College of Arts and Architecture worked pro bono with the Charlotte Urban Ministry to design and construct a permanent site for Charlotte’s Homeless World Cup soccer team.

		IIB4a_txt: UNC Charlotte’s community collaboration framework is structured to ensure that relationships with partners foster mutuality and reciprocity.  Most colleges and research centers have community advisory boards that offer regular guidance on engagement agendas and provide feedback on implementation strategies and outcomes.  The College of Education has established a close partnership with Charlotte-Mecklenburg Schools (CMS) to meet the needs of urban educators.  CMS and UNC Charlotte collaborate on virtually every aspect of K-12 educational services.  In 2006, the College of Education and CMS were honored with the “Urban Impact Award” by the Council of the Great City Schools, a coalition of the nation’s largest urban school districts. In many cases, units have developed individualized processes to better meet their goals.  The University Career Center for Work, Service, and Internships has an active symbiotic relationship with private and public sector employers in the Charlotte region.  An Employer Advisory Board advises the Center on new initiatives and opportunities to enhance the reach of the 49ership program.  The Charlotte Research Institute (CRI) has an “activist” Board of Trustees, made up of 15 local and national industry leaders.  Board members have individual assignments to help address changing regional economic challenges.  CRI’s “Open for Business” initiative has a sophisticated website that solicits input, as well as, communicating new economic development opportunities and data to the business community.  The Institute for Social Capital uses a Data Oversight Committee representing the university and community partners to select projects for research and evaluation. UNC Charlotte’s Crossroads Charlotte uses written partnership agreements between the university and community partners to establish clear expectations.  These agreements include descriptions of the partnership, goals of the partnerships, and clearly defined expectations and policies.  The agreements are modified over time as new information and needs develop.

		IIB4b_txt: Effective and worthwhile community engagement requires two-way communication between partners.  At UNC Charlotte, systematic information sharing between community and campus partners is fundamental.  The process for creating feedback structures is shaped by the partnering organizations and the nature of the engagement activity.  It is multi-layered.On one level, advisory boards and independent stakeholder groups represent a two-way information sharing opportunity.  Individual members gain personalized assessments, while the entire group receives collective feedback.  All of the major campus research and public service units use advisory panels to collect strategic input and receive counsel and feedback on future programming.  In other instances, where the community involvement is project oriented or structured around community groups, feedback and assessment are direct.  For instance, the Volunteer Services Office contacts clients, solicits input, and discusses outcomes.  The Crossroads Charlotte coordinator works in the community and has pre and post-meetings with community partners.  The Urban Institute uses one-on-one meetings and focus groups with neighborhood groups in their work with Mecklenburg County’s neighborhood grant programs and Project Safe Neighborhoods.  Another level of feedback is regional and policy oriented.  The Charlotte Regional Indicators, for example, is a partnership between UNC Charlotte and local governmental units in 14 counties in North and South Carolina.  The Indicators Project offers benchmarks on 54 community indicators.  Over 200 community leaders from across the region contributed to defining the indicators and helping to measure them.  These data are updated on the Urban Institute website every year.  The community representatives and stakeholders are regularly convened to review the indicator findings and solicited to help refine and update the benchmarks.  In this way, community leaders in the region are able to assess their progress toward local goals, while help define regional goals and expectations.  

		IIB5_txt: 1) The North Carolina Motorsports Automotive Research Center initiated research to assess the economic condition of the State’s motorsports industry and develop a plan to grow this critical industrial sector.UNC Charlotte (2004). “Motorsports, A North Carolina Growth Industry Under Threat,” a report prepared for North Carolina Motorsports Association, Charlotte.2) Homes For Working Families (HFWF), is a national foundation that works to increase housing options for middle income families.  The Center for Real Estate is working with HFWF and community partners in Charlotte.Read, D. (2008). Inclusionary Zoning in the City of Charlotte: An Analysis of the Potential Advantages and Disadvantages, UNC Charlotte’s Center for Real Estate, Charlotte.3) The College of Education’s ReadWriteServe Project is a collaboration between the Charlotte-Mecklenburg Public Library, Charlotte-Mecklenburg Schools, and local faith community service groups to improve the academic success of low income children and strengthen families.Taylor, D.B., T.C. Rock, and T. Heafner (2007). Civic Engagement and Service Learning to Advance Literacy. Presentation at the Read.Write.Act. National Conference, Chapel Hill.4) The Latin American Coalition, Charlotte-Mecklenburg County’s largest non-governmental service provider for Latino immigrants asked the UNC Charlotte Urban Institute to identify the critical service gaps and challenges facing the community.  Harrison, J., O.J. Furuseth, and H.A. Smith (2006).  Mecklenburg County Latino Community Needs Assessment, UNC Charlotte Urban Institute, Charlotte.5) The Volunteer Services Office coordinates a food recycling program that provides surplus food from campus dining halls to The Uptown Shelter.  Student volunteers staff the program.  Dr. Glenn Hutchinson, English faculty member, started the program in 1994, when he was an undergraduate student. Hutchinson, G. (2001). “The Real World of Young People and Service: Everyday Heroes”. Reflections on Community-Based Writing Instruction, Vol. 2.1, pp. 21-22. 

		III1_txt: Part II, Categories of Community Engagement, Section A. (Curricular Engagement), Question 1b. requests information on the number of for-credit Service Learning courses offered last year at UNC Charlotte.  The submission software allows for only course data.  A more informative answer to this question requires the addition of the number of course sections.  In 2007-2008, UNC Charlotte offered 53 for-credit Service Learning courses with 260 individual sections.  This translates into every college on campus offering Service Learning credit courses.

		III2_txt: In 2008, the UNC system completed a comprehensive fact finding report that laid out a new framework for the role of the university in the 21st century.  Following statewide meetings and campus centered dialogue and discussion, the University of North Carolina Tomorrow Commission published a strategic plan.  The Commission Report charges each campus in the UNC system to develop stronger, more proactive outreach and community engagement plans.  Specifically, Commission Recommendation 4.7.2 states, “UNC [the 16 campus system] should develop a strategic plan for scholarly public service on each campus that is detailed and specific in definition and scope”.  The accompanying Recommendations and Suggested Strategies offer a new model for faculty roles and rewards.  They state:• UNC leadership should underscore the importance of public service among faculty in order to provide leadership in this area.• Ask campuses to consider standards in their faculty reward, promotion, and tenure policies that encourage and reward public service by faculty (recognizing that some disciplines lend themselves more naturally to public service and community involvement than others).• Link to the strategic needs of each region, motivate faculty to engage with the community, and create a plan to fund public service.• Ensure that components of the strategic plan for public service do not become “unfunded mandates” imposed on faculty, but instead, are activities for which faculty are given the appropriate resources (such as release time), compensation, and recognition.UNC Charlotte is receptive and encouraging of the Standards for an engaged professoriate.  We have, in place, a framework that aligns with this template.  Indeed, the university is committed to working with all facets of the Charlotte region to address the critical challenges that face the community.

		III3_txt: The application preparation and submission processes were clearly described and worked well.  The only challenges were submissions where word counts approached the limitations and the application software reported that the word limits were exceeded.Part II, Categories of Community Engagement, Section A. (Curricular Engagement), Question 1b. allows only for a single answer “courses”.  Sections of courses are not permitted.  Flexibility to allow course sections would be more informative.  We used the space in Wrap-Up III to address this limitation.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 3







b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
 
 


 7


 







2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 


 12


 


 







 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38





		The Carnegie Elective Classification 

		for Community Engagement

		Introduction

		I.  Foundational Indicators 

		A. Institutional Identity and Culture

		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)

		II.  Categories of Community Engagement



		A. Curricular Engagement

		b. Has community engagement been integrated with curriculum on an 

		institution-wide level?

		B. Outreach and Partnerships

		III.  Wrap-Up









2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Title: Hal S. Marchman Chair of Civic and Social Responsibility

		email: gsapp@stetson.edu

		City: DeLand
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		Institution: Stetson University
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		answer will have no bearing on the classification decision: 

		IA1_text: Our mission/vision statement describes our goal of fostering in students “the qualities of mind and heart that will prepare them to reach their full potential as informed citizens of local communities and the world” (2008-2009 Bulletin).  Central to this goal, according to the mission/vision statement, is preparing all members of the University to “commit to active forms of social responsibility.”  In the mission/vision statement, leadership for this institutional commitment and educational goal is given to the University Values Council on Community Engagement, which is charged with enriching the academic program through service-learning and collaboration with local and global communities. 

		IA2_text: At University Commencement, the Dolly & Homer Hand Award is given to a faculty member who has offered exceptional leadership in community service. Recently, the Award has gone to two faculty members who were given a national award from Campus Compact.  The George and Mary Hood Award is given at University Honors Convocation to the member of the faculty or staff who has forcefully represented the University’s commitment to community engagement:  a happy feature of this award is that its cash prize goes to the service agency or organization of the recipient’s choice.  A number of student awards are given in recognition of community engagement activities.  The Bonner Awards recognize students who have demonstrated unusual effectiveness in their service to challenged communities.  At the annual Campus Life banquet and University Honors Convocation, students are recognized for outstanding service initiatives, including the Greek Philanthropy Awards, the Algernon Sydney Sullivan Award, the Jarrard Award, and the Turner Award.  A faculty initiated award, Advocate for Social Justice, is given to a rising senior with the best record and plan for advocacy on behalf of a “disenfranchised” community.  Many academic departments and programs also acknowledge outstanding achievement in community engagement: the Community-Based Research Project (begun with federal funding to a consortium headed by Princeton U.) recognizes student projects, and the Marchman Program has sponsored student projects that have won national recognition from the Jimmy & Rosalynn Carter Partnership Foundation.  The College of Law gives the Blews Award to graduating students who double the required pro bono hours; approximately 40% of students now receive this award.

		IA3a_text: Community partners who work with our Bonner scholars are required to provide feedback on students’ work on site.  Our Community-Based Research initiative meets with community partners and surveys them for interim and annual reports to the consortium, headed by Princeton, overseeing our Learn & Serve grant to develop CBR courses. The Teacher Education Program regularly surveys local school teachers and administrators regarding the service-learning work, internships, and field experiences of our students.  Our Counselor Education Department works with an advisory board that includes representatives from our community partners, such as the House Next Door, a non-profit organization offering counseling services.  Our CAUSE Program implemented a feedback survey in summer of 2008 to assess the impact of our youth empowerment programming in the Spring Hill Community of DeLand. Finally, we are implementing this fall a web-based survey that will allow community partners to provide feedback to us regarding the effectiveness of our work with them.

		IA3b_text: We are now beginning to bring together data on the effectiveness of our community engagement programs, including the perceptions of our community partners.  We are committed to expanding the role of community partners who already serve on several community advisory boards.  For example, this fall Stetson’s president is calling together all important community partners, including those from historically impoverished areas such as Spring Hill, where we help to support a community center, teen center and micro-credit program, and Pierson, where we help to provide a community center for migrant farm workers, to celebrate our collaborations and to discuss ways of moving forward.  The President is preparing documents on our community engagement projects and our Values Council work to help his successor understand the history of our collaboration and the depth of our commitment.

		IA4_text: Our webpage and print materials emphasize our University Values Council and academic as well as campus life community initiatives in service-learning and community engagement.   Our viewbook seeks the prospective student who shares our commitment to becoming “an informed citizen of the world, making ethical decisions, supporting social justice, treating everyone with dignity, and building community by reaching out to the community.”  Our Bonner Scholars program, Center for Service Learning, and Community Engagement Values Council have prominent places in our electronic and print materials. A recent and important example is our Presidential search document, where two pages are given to “Social Justice Community Engagement” (p. 11-12).  The University’s magazine, “Stetson Magazine,” spotlights outstanding achievement by faculty, students, and staff in each issue; a special edition of the magazine, celebrating the University’s 125th Anniversary, will focus on its achievements in values initiatives, the Values Council generally, and the Community Engagement Council in particular.  What we call “Stetson Stories” on our University webpage regularly brings to life community engagement activities, as do our communications with parents and alumni through “Hatmail” and our press releases.  For example, we recently publicized a story on Stetson students traveling to Central America to work on re-forestation through an NGO established by a Stetson faculty member.  We also publicized a summer travel course, with a professor of law, on the route of the Freedom Fighters across the deep South.

		IA5_text: Throughout his twenty years as President, Doug Lee has centered his leadership on community engagement.  His Presidential Staff of Academic Deans and Vice-Presidents is fully committed to his emphasis on values, not as rhetoric but through action. Through the University’s Values Council, appointed by the President, faculty, staff, and students provide leadership in seven values areas:  Diversity, Gender Equity, Environmental Responsibility, Health & Wellness, Religious & Spiritual Life, Ethical Decision-Making, and Community Engagement.  These groups collaborate to strengthen academic and co-curricular initiatives on campus and in the community.  Our presidential search document explicitly announces our expectation that Pres. Lee’s successor will continue his work, leading us to wider recognition for our “values commitments and civic and social responsibility.”  Specifically, he or she is expected to be skilled at “fostering greater collaborations in teaching, learning, and community engagement.”   Our Trustees have reinforced this University emphasis on Community Engagement through their  stewardship of the institutional budget and through personal gifts:  they have approved and helped to develop funding for the University’s Values Council, the Marchman Chair of Civic & Social Responsibility, the Bonner (Community Engagement) Program, and the Howard Thurman Program (which celebrates the legacy of the Civil Rights movement and its lessons for those confronting contemporary racial and economic injustice).  Each of the academic deans actively supports community engagement:  for example, Arts & Sciences supports a Community-Based Research Program (initiated through a consortium headquartered at Princeton); Business offers tax preparation assistance to low-income filers; Music sponsors vocal training for a choir at a community center in an impoverished neighborhood; and Law runs an energetic program of pro bono service.(continued in III.1)

		B1_text: The Center for Service Learning (CSL), located in a house near our student activities building, serves as the hub for campus-community collaboration. The CSL connects students, faculty, staff and community partners to promote service-learning initiatives. There are two full-time professional staff members in the CSL as well as Bonner Scholars. The Center has developed software to help in coordinating placements of students with community organizations who have a need for certain kinds of expertise or service.   For academic initiatives, our University Values Council, with stipended faculty member as director and secretarial support from staff and student workers, and a budget for lectures and workshops, provides campus-wide leadership for the value of “Community Engagement.”  The endowed Marchman Program has student and staff support for a faculty member holding an endowed chair in civic and social responsibility.  The Community-Based Research program, with a faculty director, fosters CBR courses and research projects, including Senior Projects by students. From its Gulfport campus, the College of Law (Assistant Dean Mike Farley) coordinates its community engagement activities in the Tampa/St. Petersburg area, such as its pro bono work. The Dean’s Office and faculty directors oversee emphases on consumer fraud and seniors, higher education law, and environmental responsibility.

		B2a_Text: Stetson endowments for community engagement total $18,977,717, or 15% of the endowment of $124,821,000. Of this, 5% ($613,000) and restricted gifts of $859,524 support community engagement initiatives, such as the Center for Service Learning; Community Engagement Council; Bonner, Thurman, and Marchman Programs; and community engagement scholarships. 

		B2b_text: As a Bonner Scholars institution, Stetson currently receives an annual gift of $175,000 from the Bonner Foundation to support scholarships for students with financial need who have a passion for community engagement.  The Bonner Foundation is considering making their support permanent.  A grant of $325,000 from Volusia County (FL) ECHO project supports an Environmental Learning Center and outreach to the public.  Through a Learn & Serve grant to a consortium, Stetson has $8,500 a year, for three years, to support community-based research courses. Grants from the Jessie Ball duPont Fund, and individual donors, support the Howard Thurman Program and its campus-community work on Civil Rights ($144,000).  The Ball duPont Fund also provided a $125,000 grant to CAUSE, the Stetson-led “youth empowerment” project.  We direct part of our Federal Work-Study funding (7% of $1.3 million, or $91,000) to support community engagement/community service work.

		B2c_text: The University’s Development Office actively seeks major gifts to support mission-critical values commitments, notably Community Engagement.  A faculty and staff group, People Helping People, raises funds and distributes them to strengthen the infrastructure of local agencies helping the community: recent awards have gone to capital expenses for a daycare in a low-income neighborhood and to an agency providing community counseling services on a sliding fee.  Staff lead in the fund-raising activities for our annual winter holiday banquet. Students lead annual events like Greenfeather (now in its 53rd year, a weeklong series of activities which raised over $26,000 in 2007-2008 for community agencies), Relay for Life (raised over $35,000 this year), Sorority Jeans for Breast Cancer, the AIDS fundraiser (featuring the mother of Matthew Shepherd this year), and the fundraiser for abused women (featuring a student production of “The Vagina Monlogues” and a talk by Eve Ensler).  Students, staff, and faculty joined together in fundraising in support of the University’s service to New Orleans and the gulf region. Through payroll deduction, Stetson employees contribute more than $6,000 to United Way each year.

		B3a_text: We currently use a web-based reporting system that was created and is maintained by The Corrella and Bertram F. Bonner Foundation. Through the Bonner Web-Based Reporting System (BWBRS), version 3.0, students, faculty, staff, and community members have access to many features which facilitate effective networking and collaboration. BWBRS allows users to (a) log volunteer and service-learning hours, (b) search for service opportunities that meet their specific interests, and (c) post service opportunities for other users to view. BWBRS allows administrators to (a) create user groups which help identify hours logged by specific groups, organizations and demographics, (b) create reports for measuring and tracking service engagement, and (c) verify all hours logged after receiving a signed ‘hour log report’ from community partners, faculty and/or staff who host volunteer and service-learning opportunities.Further, the Department of Teacher Education and the Counselor Education Department regularly maintain detailed records of student engagement in community service through internships and field placements.  These records are reported to accrediting bodies (NCATE and CACREP) and appropriate Florida state offices.We also regularly participate in the National Survey of Student Engagement (NSSE) which includes an assessment of the extent to which students are engaged in community service.  Finally, we survey graduating seniors to measure their perceptions of the importance of community service at Stetson.

		B3b_text: We use the data to provide feedback to those initiating community engagement so that we may continue to provide effective programs and services.  The data are also used in the selection process for on-campus awards and honors.  Further, the Director of Institutional Research regularly presents data from the NSSE and Senior surveys to the President’s Staff and to University faculty.  The dissemination of these data is important to help the community understand our various areas of involvement in community engagement activities.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: From the 2008 NSSE survey, 53% of first-year students indicated having participated in a community-based project as part of a regular course.  This increased from 47% in 2006 and reflects increased community service opportunities offered to first-year students over this period.  Fifty-two percent of seniors responding indicated participating in a community-based project in both the 2006 and 2008 survey results.  While participation in community-based projects as part of a course is already above national averages, we are setting goals for much higher levels of involvement.  In 2008, 77% of seniors responded that they had done community service or volunteer work in the past year.  This compares to the 2008 NSSE national average of 60%.  Likewise, Stetson first-year students (48%) had a higher level of community service than the national average of 38%.  We also regularly survey graduating seniors regarding other issues, including how clearly Stetson demonstrates commitment to its core values.  More than 80% (83.2%) of the class of 2008 agreed or strongly agreed that Stetson “clearly demonstrates a commitment to community service.”

		B3d2_text: Results from the 2008 Faculty Survey of Student Engagement (FSSE) indicate that the majority of faculty (77%) believes that undergraduate involvement in community service or volunteer work is important or very important.   Another 26% indicated that undergraduate community service or volunteer work is “somewhat” important at Stetson.  Only seven percent of Stetson faculty indicated that community service was not important.  Further, Stetson faculty members recognize the community service that students are currently doing.  The majority of faculty (78%) reported that they believed the typical senior student often, very often, or sometimes participated in a community-based project (e.g., service learning) as part of a regular course.

		Impact on community: Off

		Impact on institution: On

		b3d3_text: We are beginning to collect assessment information regarding community perceptions of our engagement work.  Our plan is to implement a web-based survey that will allow community partners to provide feedback to us regarding the effectiveness of our work with them.  Further, as longitudinal data are collected through the Bonner Web-Based Reporting System (BWBRS), a more accurate picture of the amount of time and types of volunteer activities impacting the community will emerge.

		B3d4_text: Using regular reports from the Values Council and other engagement initiatives, the President tracks our progress in regular updates and in his annual reports to the University community and to the Board of Trustees. The increasing emphasis on community engagement is apparent in campus life (community service initiatives), the academic program (service-learning courses and community-based research), alumni activities (One Here/One There, providing funding to students at Stetson and in Africa), and in Trustee commitments (community service scholarships) is clearly documented and followed by the Trustee Student Life and Religious Life Committee.

		b3e_text: Using assessment of the effectiveness of our community engagement projects in enriching student learning, faculty scholarship, and improvements to our partner communities, the President led the Trustees to expand support of our Bonner Scholars Program and our commitments to the Thurman Program and home, now the Thurman Center in Daytona Beach.  At the same time, after assessing its costs and benefits, we determined that our partnership with the Union of Ibero-American Municipalities was not sufficiently beneficial to our academic program, and so we transferred that funding to our Community-Based Research initiative.

		B4_text: Strategic plans approved by the President’s Staff and the University’s Board of Trustees articulate the importance of the Values Council, and its oversight of the Council on Community Engagement, Diversity, Gender Equity, and Environmental Responsibility, three areas where the University’s engagement with the community are especially notable.  Through strategic planning, the partnership with the Bonner Foundation was established, the Center for Service-Learning was created, the Thurman Program was formally instituted, and academic programs in Women & Gender Studies, Africana Studies, and Latin American Studies were created. Each of these programs has an emphasis on community engagement and social justice.  Two offices held by faculty members, the President’s Adviser on Diversity and the President’s Adviser on Women’s Issues and Gender Equity, were also created through strategic planning to guide the development of institutional values and strategies on campus and in the community. The Planning Priorities of the Board of Trustees, approved Feb. 25, 2005, and revised August 20, 2008, emphasize “the liberal arts tradition,” “the integration of values into the teaching-learning process,” and “active forms of social responsibility.”  The President’s Staff Agenda continues to include a focus on “core values/Values Council, commitment to diversity/inclusiveness, and civic engagement.”

		B5_text: The University provides funding to support faculty projects in collaboration with communities we serve.  Faculty are eligible to receive funding for community engagement projects from the Summer Grant program and the Hand Grants. The Hollis Mentored Field Experience sponsors a faculty member and students in a summer project centered on community engagement in Latin America.  Rinker Travel Scholarships and the newly instituted Michael Raymond Travel Scholarship may be used for projects centered on community engagement.   Funding may also be available through faculty development funds in the Deans’ offices and through special programs such as the Marchman Program for Civic and Social Responsibility and the Values Council for Community Engagement. The Community-Based Research Program also offers course-development grants.  Frequently, support is given from several offices: for example, to support a course in which students collaborate with area families to research and map a historic community cemetery, or a project to establish a community center and club for teenagers in a historically impoverished neighborhood.

		B6_text: Community partners play a key role in most of the University community engagement efforts.  These include the community partners working with faculty and students in Community-Based Research, the Thurman Program (with up to eight community dinners, lectures, and discussions a year), CHOMI (a micro-credit program in DeLand and Tanzania), La Plaza Communitaria (a community center developed with a primarily Hispanic farm-workers association), Marchman Program (coordinating tutoring in collaboration with Volusia County Schools), and VITA (tax preparation support offered by the Business School and Economics in cooperation with community leaders in Spring Hill and Bank of America).  The Bonner Program has an advisory board of community partners as does the Community-Based Research Program.  Community partners, faculty, students, and staff meet regularly on campus to review on-going projects and plan new ones.

		SD1_text: The University’s Mission and Vision Statement explicitly states our commitment in faculty recruitment: “We seek academically talented individuals with leadership potential and records of personal growth and community service” (2008-2009 Bulletin, 5).   Increasingly, our position announcements highlight the importance of ability to lead students in community-based research and other community engagement activities.  Our most recently established endowed faculty chair, the Marchman Chair, is devoted to “civic and social responsibility” and our search in sociology specified expertise in community-based research. 

		SD2a_text: Our policies on the process and standards for tenure and for promotion deal at length with service (as found in University Policy Manual).  However, we continue to improve our practices of measuring the impact of service in community engagement activities, and its value for our teaching and scholarly mission. Through participation in national consortia, such as AAC&U’s initiative on Engaged Learning/Core Commitments, the Community-Based Research consortium, and the Bonner Scholars network, we have made progress in establishing standards for good applied scholarship and effective teaching centered on community engagement. 

		SD2b1_text: Currently, such scholarship of all types--both traditional and applied (or in Boyer’s terms “scholarship broadly understood”)--appears under “Scholarship,” but could also be noted in sections on “Teaching” and “Service.” A review of tenure and promotion guidelines and processes, by a committee selected by the Council of Deans and Faculty Senate Executive Committee, is under way.  Driven by our work on a Course Unit Curriculum and our initiative in Community-Based Research, we wish to clarify and strengthen our definition of worthy scholarship undertaken through community engagement.

		SD2b2_text: Limit to 200 words

		SD3_text: Stetson takes  pride in creating opportunities for student empowerment through initiatives such as: Service Core, Bonner Lead Team, CAUSE, general student organizations, and our Community Engagement Council.(1) The Service Core is an umbrella organization for the 50 student service organizations on campus, which aims to promote collaboration between the student groups and community partners. (2) The Bonner Lead Team is a group of eight students in our Bonner Scholars Program who are responsible for strategic planning and mentoring for the Program.   They are charged with leading one-on-one and family mentoring activities, collaborating on larger service projects, and creating a training and enrichment curriculum for the Bonner Scholars Program each year. (3) CAUSE (Campaign for Adolescent and University Student Empowerment), created by Stetson students in 2002, consists of a student staff of six as well as a consistent volunteer base of over 20 students.  Students work with at-risk youth of the Spring Hill Boys & Girls Club to promote youth empowerment through a Youth As Resources grant program, weekly CAUSE Teen activity-planning meetings, and general mentorship with the youth. (4) Over 50 student-led organizations involve a significant service component: Greek organizations, religious organizations, Greenfeather, American Cancer Society’s ‘Relay for Life,' and Circle K International, among others. (5) Finally, our Community Engagement Council serves as an umbrella organization for campus-wide service-learning efforts. Approximately half of the members on the council are students; the remaining council members are faculty and staff.

		SD5_text: The Values Council on Community Engagement serves this function.  The head of the Council is the Marchman Chair of Civic and Social Responsibility.  The Marchman Chair represents the Community Engagement Council on the University Values Council, where he has a voice in budget decisions.  Both the University Values Council Chair and the Community Engagement Council Chair have regular opportunities to report to the President’s Staff and through its Campus Life Committee, the Board of Trustees.

		SD4_text: Although we have processes for recording hours of community service through campus organizations (e.g., Bonner Web-Based Reporting System, Greek organizations, athletics, service organizations), community engagement is not currently noted on student academic transcripts maintained by the Office of the Registrar.  However, we are developing a system that will identify students who have met a high level of community engagement—through academic courses and in service-learning in the community. In 2009-2010 we will add a statement noting this achievement to the official academic transcript of students who have met this level of community engagement.

		IIA1a_txt: For the past year and a half, faculty who incorporate service-learning into their courses have been meeting on a monthly basis to discuss issues related to service-learning.  These meetings have been guided by the Marchman Chair of Civic and Social Responsibility.  During the 2007-2008 academic year, we worked specifically to define what service-learning is and what would constitute a service-learning course. The purpose of this focus was to lay the groundwork for implementing a certificate program in community engagement.We agreed that courses to be designated as “Service-Learning” courses should, at a minimum, hold to the following:  1) the experiential component of the course should be a significant component of the course, 2) the experience undertaken by the student should be educational, 3) students should be required to engage in critical, meaningful reflection on the intersection of theory and practice, and 4) there should be some measurable outcome of the service.This group will send a proposal to the University Curriculum Committee proposing a certificate of community engagement beginning with the 2009-2010 academic year.

		IIA1b_1: 48.00000000

		IIA1b_2: 3.2%

		IIA1c_1: 16.00000000

		IIA1c_2: 57%

		IIa2a_txt: As noted above, the Service-Learning Faculty Group has devised a set of criteria to determine which courses should be designated as service-learning courses.  The requirements include having a positive, measurable impact on the community, ensuring that the experiential component be educational and related to the specific course theory, and that students produce work that represents their critical reflection on the experience as related to course theory.  These outcomes are expected of our students who take community-engagement courses across the university.  How these outcomes appear will be specific to specific courses.  For example, in Dr. Schorr’s SY 300 course taught this past spring, students were expected to present, to the public, the findings of their community-based research projects in the form of formal presentations.  This was the measurable (i.e., gradable) product of their critical reflection on their experience coupled with their course content.  In Dr. Thaver’s ES 390 Poverty and Economics course, also taught this past spring, students were expected to attend IRS training sessions and then appear on a weekly basis at a local community site where they were to help low-income families and individuals accurately fill out tax returns to maximize tax refunds.  Each return filled out was counted.

		IIA1d_1: 41.00000000

		IIA1e_1: 565.00000000

		IIA1d_2: 14.4%

		IIA1e_2: 15.9%

		IIA2b_txt: Our Department of Teacher Education sets expectations for its students' community engagement work in the schools.  Field experiences are designed in three tiers, each tier becoming more in-depth as the candidate progresses.  Tier I, the exploratory tier, is open to all students, and provides opportunities for observing a variety of classroom settings.  Tier II courses (at the 300 and 400 level) offer increased participation in the community settings where teacher candidates will be certified.  Tier III, the Student Teaching Block, allows each candidate to demonstrate competency in a classroom setting by assuming the responsibility of the cooperating teacher. Our Honors Program requires all Honors students in the junior year to take Honors 6, Service-Learning, in which they propose and implement a service-learning project to be completed in the semester.  Coordinated by P. Croce (American Studies), the course requires students to present their results to community partners and through "Into the Dorms" sessions to their peers in the residence halls.

		IIA2c_txt: The field component of our program is a critical component of our program assessment system. Feedback from our field supervisors provides external validity and is a weighted component of whether or not a candidate progresses in our program. Tier 1 primarily provides feedback on the candidates’ ethical and professional behavior. Tiers II and III continue to monitor professional and ethical behavior but also provide constructive feedback relating to the candidates’ technical abilities. Candidates are assessed at four checkpoints: pre-entry into program, prior to internship, post internship, and post graduation.In Honors, students are assessed at the end of the semester through presentation of their projects.  The Honors Program Council reviews the success of projects each year and offers guidance to the instructor in designing the course for the following year.

		IIA2d_txt: Feedback from our field supervisors provides external validity and is a weighted component of whether or not a candidate progresses in our program.In Honors, student success in the course is determined on the basis of their written and oral presentation of the project.  The Honors Program Council and instructor have revised the course to acknowledge the challenge of designing and completing a service-learning project in the constraints of one semester.

		Student Research: On

		Student Leadership: Off

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Required Senior Projects in the College of Arts & Sciences frequently draw on community engagement.  For example, among titles in 2007-2008 are these: Giana Iacona, “Students for Sustainability: Developing a Successful Social Movement for Sustainable Development on College Campuses” (American Studies); “Nutrient cycling by Pterygoplichtys disjunctivus in Volusia Blue Spring” (Biology, for state park staff ); and Stephanie Richards, “The Separation of the Sexes: How the Single Gender Elementary Classroom Benefits Boys” (Teacher Education, with Volusia County staff and the X Center for Single Gender Education). Dr. Work’s BY 444 Conservation Biology course has students doing field research to aid local conservation agencies.  This past spring they planned an experimental program to expand scrub jay habitat around Lyonia Preserve (behind Deltona Public Library) into the surrounding neighborhoods.  They devised this plan for Volusia County Environmental Management.Dr. Campbell’s section of EH 131, Analytical Writing and Reading, a Community-Based Research course, incorporated oral histories of local African-American residents into their work.  Students did the research themselves, interviewing local residents in their homes.Students in Dr. Kindred’s PSY 470 and PSY 471 Psychology internship courses are good examples of students doing internships with local professionals who are serving the community.  Students engage in 80-100 hours per semester working with local psychiatric professionals and their patients.Dr. Hallum heads up an organization based in Guatemala that serves to plant trees in areas that have been deforested.  She takes students to Guatemala as part of her LAS 103 Mentored Field Experience: Guatemala course.  There students work several weeks planting trees and working with locals to better their natural environment.

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: This is an area toward which we are steadily working but have not yet arrived.  As noted above, we will have a transcript notation for Community Engagement in place for the fall of 2009.  This will recognize students who have committed to service in the community and have taken courses that provide both theory and experience in community engagement.Our College of Law already has in place a pro bono requirement that students must meet before graduating.  Students must complete 20 hours of community service before registering for their final semester of courses.   Students who double the requirement win the Blews Award at graduation.  The percentage of students earning the Blews Award is approaching 40%.Our College of Arts and Sciences, comprising the bulk of our undergraduate population, is undergoing a significant curriculum revision at the general education level that will also impact departmental majors and course offerings.  We are moving to a Course Unit system rather than an hourly credit system for graduation requirements.  Each of our courses will include an “added depth requirement” that will allow instructors to provide enhanced learning opportunities for our students.  With over half of our Arts and Sciences departments having at least one professor engaged in service-learning education, we are positioned to use service-learning as that enhancement for our courses.Our Marchman Chair of Civic and Social Responsibility is working closely with the Dean of Arts and Sciences as well as with the Dean of First Year Studies to incorporate a service-learning component in our forthcoming First-Year Seminar Program for all incoming Arts and Sciences first-year students.  We will also be looking at incorporating service-learning into our Junior-Year Seminars (we do not have a Senior Capstone requirement).

		IIA4_txt: 1. American Studies: Dr. Paul Croce developed a paper on “Inquiry, Conviction, and William James,” to talk about service learning and preparing students for participatory democracy. He gave the paper to an international conference, sponsored by the Highlands Institute, on “The Impact of Worldviews—Secular and Religious—on the Sustainability of Democracies,” August 4-8, 2008 in Assisi Italy2. Biology.  Dr. Missy Gibbs and students, in cooperation with Blue Spring State Park and Florida Dept. Environmental Protection, conducted research on reproduction in invasive exotic catfish imperiling native fauna during and presented to the annual meeting of the American Society of Ichthyologists and Herpetologists in July 2007 in St. Louis. A revised form of the paper, co-authored with Prof. Terry Farrell and three students, is in press at the “Journal of Fish Biology.”3. English: Dr. Joel Davis, Stacy Davis, and a student at our international partner institution, the Pegagogische Hochschule of Freiburg, Germany, presented "Using Theatrical Techniques to Enhance Language Skills" at the Four for Freiburg conference in July 2008.4. Environmental Science/Geography: Dr. Anthony Abbott released a report based on his research with students on the University’s Greenhouse Gas Audit in ESS390 (offered spring 2008).  In a second project, Dr. Abbott and students published pamphlets with GPS coordinates and created posters illustrating the effects of small elevation changes on the flora and soils in a pine flatwoods ecosystem in a Volusia County nature preserve.5. Law:  Dr. Robert Bickel presented on the origins of due process in the context of student discipline to approximately 700 Student Judicial Affairs administrators from throughout the country at their annual meeting in February of 2008 in Clearwater, Florida. 6. Sociology: Dr. John Schorr, made a presentation on “Incorporating Community-Based Research in an Undergraduate Sociology Curriculum: Building Community-University Partnerships” to the fall meeting of the CBR Consortium at Princeton.

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: Off

		evaluation support: Off

		training programs: On

		professional development centers: Off

		other (specify: Off

		IIB1_txt: In 2007, Stetson designated a building for service-learning and named it the Center for Service-Learning.  We have two full-time staff persons there, one whose title is Coordinator of Community Engagement.  As part of her responsibilities, she serves as a liaison between Stetson and community partners making community needs known to those willing to help.  The other staff person primarily coordinates the Bonner Program but also assists the Coordinator of Service Learning across the campus and in the community.In addition to field work done by our Teacher Education Program, we support several tutoring programs in the community.  Dr. Sitler’s SH 300C (Internship in Mexican-American Community) course requires students to spend over 110 hours a semester tutoring children of local migrant farm workers in English.  Dr. Sapp’s REL 190 (Self and World) course requires Stetson students to work one-on-one with local kindergarten students who are typically from low-income families.  In cooperation with the Jimmy & Rosalynn Carter Partnership Foundation, Stetson sponsored a competition to award funds to student-proposed service-learning projects.  Both winners from the fall of 2007 worked with children from low-income neighborhoods.  Mary Gossett, a Voice major in the School of Music, recruited fellow Music students to help her provide vocal training for students at DeLand’s Chisholm Center.  Carol Larson, a Teacher Education major, developed a program at Blue Lake Elementary designed to teach at-risk elementary students the value of service-learning themselves.Dr. Thaver’s ES 390 (Poverty and Microcredit) students were trained in federal income tax preparation and in MoneySmart classes to be able to help low-income families maximize their federal refunds and then invest those refunds wisely.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Each year we have a week-long fundraiser called “Greenfeather,” in which many student and faculty organizations raise money for various community organizations and needs.  This past year, over $26,000 was raised for Volusia County community organizations.Each year, Stetson places a number of students who qualify for work-study funds in local schools and with other community partners both during the school day and in after-school programs (7% of $1.3 million in allocated funds).In 2007-2008 our School of Music performed 78 concerts that were open to the general public, 75 of which were free.  We also work in local public schools to enhance their music offerings.  Our Dept. of Theater Arts performs several plays throughout the year that are also open to the public with discounts given to seniors and students.Several of our athletic teams do a number of things for the community, including: holding car washes for Relay for Life; sponsoring Adopt an Angel for giving gifts to children; hosting free sports (e.g., volleyball, basketball, soccer) camps for children of all ages.  In 2007, after a severe tornado ripped through several neighborhoods in the DeLand area, Coach Pete Dunn canceled baseball practice for the team to help with cleanup.The university's library expends funds, space, and personnel to serve as the local Federal Government Documents Depository, and we provide access and assistance to all members of the public in using these materials.President Lee works closely with the Howard Thurman Program at Stetson to support local civil rights efforts.  In 2007 he recruited faculty and local business people to come together for much-needed repair work on the historic home of Howard Thurman in Daytona Beach. (continued in III.1)

		IIB4a_txt: Our best examples of mutual reciprocity include the following:  1) CAUSE:  Spring Hill / Pierson – The Campaign for Adolescent and University Student Empowerment is a youth program started in the Spring Hill area seven years ago.  The partnership between Stetson University and the Boys and Girls Club provides the infrastructure for the program, but the direction for the program is led by the youth of the community, mentored by Stetson University students.  CAUSE has recently expanded to a local Mexican immigrant community which provides labor for the fern industry.  The CAUSE students from Stetson (who are Bonner Scholars) have begun to work with the youth in the community to shape the program.  2) La Plaza Comunitaria is a multi-institution program teaching educational skills to the Spanish-speaking population of Pierson, Florida, and the surrounding community. The program is a collaborative effort sponsored by Stetson University’s Latin American Studies Program in cooperation with the Mexican Consulate in Orlando, the Farmworkers Association of Florida, and the Mexican federal agency Instituto Nacional de Educacion para Adultos. The students, faculty, and community members work collaboratively to meet the needs of the community and the learning needs of our students.  3) In 2001, two of our Economics faculty members started a micro-credit/service-learning program in the Spring Hill community. The median household income for an average Spring Hill area resident is $13,090 per year.  The program empowers both community members and Stetson students.  The students teach residents important entrepreneurial skills (writing a business plan, marketing, budget management, etc.) and the community members have the opportunity to obtain a micro-credit loan from the University.  The initiative has been so successful that Stetson has hired a community member part-time to ensure the longevity of the program, and it has been replicated in a community in Tanzania, Africa.

		IIB4b_txt: Not currently, but we are working to develop these mechanisms and should have them developed during this academic year.

		IIB5_txt: 1. Africana Studies/Education: Patrick Coggins worked with Tuskeegee Airmen survivors to tell their story at community presentations and in a book, Tuskegee Airman Fighter Pilot: A Story of an Original Tuskegee Pilot (Trafford, 2008).2. Biology: Kirsten Work, Missy Gibbs, and students, "Volusia Blue Spring Minimum Flow Regime Water Resource Value Monitoring Assistance: Fish Survey Interim Report" and a study of exotic catfish imperiling native fauna presented to the American Society of Ichthyologists and Herpetologists (St. Louis, July 2007).3. English/Education: Shawnrece Miller and Patrick Coggins, “Using Cultural Competence to Close the Achievement Gap,” The Journal of Pan African Studies, 2:4 (2008), a discussion of strategies for infusing Africana content into the K-12 curriculum.4. Political Science: Anne Hallum presented two papers on the NGO she directs, the Alliance for International Reforestation (AIR): “Finding Common Ground: Designing Institutions for Development and Conservation in Central America” to the Workshop in Political Theory and Policy Analysis (Indiana U., 7 April 2008 ), and “Institutional and Religious Variables for Environmental Protection in Central America,” (Montreal, Latin American Studies Assoc., Sept. 7-8, 2007)5. Psychology: Dan Hale presented workshops to health professionals and congregations in revising the second edition of “Building Healthy Communities Through Medical-Religious Partnerships,” now in press at Johns Hopkins UP.6. Teacher Education:  B. Heins,  K.  Piechura, M. Tichenor, and colleagues in the Nina Hollis Center for Education Reform presented reports on their work with Volusia County teachers and the NASSPE on single-gender instruction, including:  “University and School Partners: Of Snips And Snails, Puppy Dogs Tails, Sugar And Spice: Single Gender Classrooms in The Elementary School” to the Association of Teacher Educators Annual Conference (San Diego, Feb. 2007) and “Preparing teacher candidates to use gender-specific teaching strategies,” Focus on Teacher Education (2008): 8(4), 3-7.

		III1_txt: I.A.5 (cont’d): Due to the steadfast commitment by our President, Vice Presidents, Trustees and donors, Stetson University has been the fastest growing Bonner program in the nation.  We went from 0 to 60 scholars in three years, with most of the financial commitment covered by the University through donor gifts.  Last year, Stetson's first-year class consisted of 30% first generation college students.  Stetson's Bonner program is a significant source of financial support for many of those students.  85% of Stetson's Bonner Scholars have an Estimated Family Contribution lower than $7,500 with many at $0.00.II.B.2  Our IT department regularly donates computer equipment and labor to local organizations such as La Plaza Communitaria and the Boys and Girls Club.

		III2_txt: The past two years Stetson has been selected for the Corporation for National and Community Service’s President’s Higher Education Community Service Honor Roll.  Both years Stetson was honored as one of the few schools in Florida listed “With Distinction.”During 2007-2008, Stetson faculty required more than 25,000 hours of community engagement in their courses.  Stetson College of Law students added another 14,000+ hours of pro bono work, and undergraduates at the DeLand campus added more than 15,000 hours of volunteer work.  All told, Stetson students put in at least 54,000 hours of community engagement work through classes, graduation requirements, and volunteerism.Each year there is a service component in our new student orientation.  Through our Bonner Scholars, and other service organizations, we work with our community partners to provide immersion activities in the community and to point our students toward community engagement from their first week on campus.The Bonner Program, along with the Marchman Program, funded a first-year Bonner Scholars trip to New Orleans in May of 2008.Faculty and staff often develop their own community engagement projects.  For example, K. Reiter (History) has recruited students and raised funds to map a local community cemetery, where descendants have had difficulties in locating gravesites of their ancestors.  D. Nassick in Public Relations and W. Nylen (Political Sci.)  attended multi-week training sessions to serve as leaders in the community during disaster relief efforts. Stetson faculty regularly serve on the boards of local community service agencies.  West Volusia Habitat for Humanity has regularly been chaired by Stetson faculty members, including most recently M. Reddish (Religious Studies) and T. Farrell (English).  In 2007, Stetson’s chapter of Habitat received national recognition.President Lee signed the American College & University Presidents Climate Commitment and appointed a committee to determine Stetson’s carbon footprint and ways of reducing our greenhouse gas emissions.  Of the 13 LEED-certified buildings in Florida, Stetson has four.USA Today featured Stetson students in the Delta Sigma Phi fraternity who received recognition for service work.

		III3_txt: We found it would have been easier to answer question I.B.2.a (allocation of funds to support community engagement) if we had had significantly more space to describe the various sources and uses of funds committed to community engagement.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



returned







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 2







3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 9







3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Dr. James E. Anderson

		Title: Executive Associate to the President for Community Relations

		email: jeanderson@central.uh.edu

		City: Houston

		State: Texas

		Institution: University of Houston

		president: Dr. Renu Khator

		address: Office of the President, University of Houston212 E. Cullen BuildingHouston, Texas 77204-2018 

		Phone: 713-743-9114

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: The University of Houston’s mission “is to discover and disseminate knowledge through the education of a diverse population of traditional and non-traditional students, and through research, artistic and scholarly endeavors, as it becomes the nation’s premier public university in an urban setting. In this role, the University of Houston applies its expertise to the challenges facing the local, state, national, and international communities, and it establishes and nurtures relationships with community organizations, government agencies, public schools, and the private sector to enhance the educational, economic, and cultural vitality of Houston and Texas.”

		IA2_text: Faculty Awards:  The Esther Farfel Award is the highest honor accorded to a University faculty member.  Honorees demonstrate excellence in all areas of faculty responsibility, including the significance and national/international impact of the candidate's research or creative activity; evidence of outstanding teaching ability; and distinctive and exemplary service to the University, the profession, and the community; Distinguished Community Scholar in Residence connects community leaders to our campus.  Currently Reverend William A. Lawson, the founder and director of the William A. Lawson Institute for Peace and Prosperity, holds this position.  College Awards:  Graduate College of Social Work Community Service Award is presented annually to the program that best reflects the College’s mission; The College of Education Alumni Association recognizes excellence in service among faculty, students and alumni during an annual Showcase of Stars event.  Student Awards:  The Erica Dean Cougar Peer Educator Service Learning Award is presented to a student annually for excellence in service learning and involvement in the community; Campus Leaders Reception and Awards Ceremony presents two awards annually, the Lloyd Jacobson Award is presented to an outstanding student volunteer in honor of the founder of the Metropolitan Volunteer Program and the Outstanding Group Service Award honors outstanding service by a student organization; 1st Order of Omega Greek Awards Ceremony honors fraternity or sorority chapters with the Outstanding Community Service Award annually; Residential Life and Housing annually honors the best student service program.  In 2006-07 a program to collect canned goods for area food banks received the award.  Alumni Awards:  Each year the Houston Alumni Organization presents two awards: the Distinguished Service Award and the Outstanding Volunteer Award.  These awards recognize alumni who exemplify the spirit of volunteerism and service.   

		IA3a_text: UH uses a range of mechanisms, including surveys, community advisory boards, focus groups and program evaluations, to systematically assess community perceptions of the institution’s engagement.  These mechanisms are both campus-wide and across units.   Campus-wide:  UH recently completed the “First 100 Days” survey to solicit community input on the role the university does and should play in the region.  While this is a unique initiative, it illustrates the University’s current commitment to developing stronger ties with our community partners and constituents.  The UH President hosts more than 130 city-wide community leaders annually for the “Conversations at Wortham House,” a colloquium focusing on enhancing our engagement and partnerships.   Units and Programs:  A wide range of survey mechanisms are used across disciplines and units to measure community perceptions of programs, partnerships and services, for example:  Family CAN, a program that provides services to families, administers an annual survey to measure the effectiveness of the program and to receive feedback on how to improve it; Houston Area Teachers Center surveys its community partners in 35 school districts each year to evaluate UH’s teacher preparation program.      There are more than 100 active Community Advisory Boards at UH that assist colleges, departments and programs in developing mutually beneficial programs and partnerships that meet community needs.  ComD Community Advisory Board, in the Department of Communication Sciences and Disorders, meets quarterly to provide feedback to the department concerning its programs.  Human Resources Development has an active industrial advisory board that provides input on curriculum and activities.   Focus groups are used across the University to assess programs and effectiveness, for example:  Graduate College of Social Work focus groups assist in developing and evaluating community and social agency-based programs; Education Doctorate Development Committee focus groups identify the areas of highest needs for K-12 school district administrative training; Texas Obesity Research Center conducts focus groups with community members and organizations in the formative development of research projects.Program Evaluations are also used across disciplines and partnerships, for example:  University Career Services uses employer evaluations to measure the strength of UH curriculum in meeting employers’ needs; the UH Law Center regularly evaluates its continuing education courses to assess the legal community’s needs; the Professional Counselors Forum uses regular evaluations to assess the community’s perceptions of programs and trainings offered each year.    

		IA3b_text: Data collected to assess community perception are used across the campus and in individual units to shape and enhance programs and partnerships.   Campus-wide:  "First 100 Days Survey," a six-month campaign initiated by the President to solicit community input on the role and future of the University, received more than 5,000 responses.  The results have been presented to the Board of Regents, faculty, students, and community.  The results are available on the web at www.uh.edu/about/offices/president/100-days.  Community advancement is one of the four priorities that emerged from the survey and has shaped institutional budgeting and planning for the next academic year.  Units and Programs:  Data collected from surveys, program evaluations, and input from community advisory boards and focus groups are used across units to improve programs, partnerships and initiatives, and also to develop research priorities, shape strategic planning, measure institutional effectiveness, allocate or reallocate resources and initiate new programs, for example:  University Career Services uses survey data to improve its Job Location and Development Program; Professional Counselor Forum evaluations identify continuing education training needs for licensed clinical professionals and enhance intern service-learning opportunities; Blaffer Gallery uses surveys, student and patron focus groups, and input from the community advisory committee to shape the museum's strategic plan and programming; Communication Sciences and Disorders Department uses input from the ComD Community Advisory Board and surveys in their self-studies and Institutional Effectiveness Plans.  The department annually reports on program changes resulting from feedback for community review; Parent Education Project (PEP) surveys recently identified the unmet needs of grandparents.  PEP staff responded to these need by developing new services; Cullen College of Engineering feedback from external constituents, both individuals and organizations, is used annually to direct: (a) allocation of resources, (b) curriculum.  

		IA4_text: UH, a major metropolitan institution, consistently emphasizes partnerships with the Houston community, the state, nation and the world in our marketing materials. For example, the content of the UH website (www.uh.edu) contains a significant focus on our community priorities and accomplishments, including news and in-depth stories on the breadth and depth of community engagement on our campus.  Global sections of the website like “UH in the Community” provide links and resources to specific projects and partnerships.  The website also features links to research centers and institutes, highlighting research partnerships with both the private and public sector across disciplines.   Home pages for the Bauer College of Business (www.bauer.edu), Education (www.coe.uh.edu/about.cfm), Optometry (www.opt.uh.edu/community/) and Social Work (www.sw.uh.edu) feature prominent links to community programs and partnerships.  Three important examples of printed material (which are also available online) are “Future Building:  2007 President’s Report to the Community,” “It’s Our Minds That Matter:  The Economic Impact of Higher Education,” and the Bauer College of Business “Report to the Community.”  The Bauer report is published annually and highlights the College’s mentoring programs, outreach, partnerships and internships.  For example, the report notes that Bauer students work in partnership with more than 50 nonprofits, small businesses and major corporations each year.  Two recent brochures highlight the role community engagement plays at the University of Houston. The UH System “Strategic Principles” brochure highlights six principles developed by the University of Houston System Board of Regents working with community leaders, academic leadership, faculty, students and staff.  One of the principles is community advancement.  The UH “What Makes a Great University?” brochure outlines seven fundamentals for a great university and one of these is “community ties.”  

		IA5_text: UH was founded to provide working people of Houston access to excellence in higher education.  The first president, E.E. Oberholtzer, stated in 1927: "This University will become great if the citizenship of this area desires to make it great.” From the founding of UH to today our leadership has focused on building an institution around engagement with Houston, its communities and its citizens, as evidenced in our being one of the founding institutions of Texas Campus Compact.  Other recent examples include:  “President’s Report to the Community 2007: Future Building”This annual report focused on “future building,” emphasized three areas:  teaching, research and community.  The “Community:  UH Making a Difference” section highlights 16 community outreach, partnerships and service programs in disciplines as diverse as architecture, pharmacy, law, energy, education, health, technology and music.    “It’s Our Minds That Matter:  The Economic Impact of Higher Education”The 2006 UH Impact Study, an initiative of the institution’s leadership, was the second in-depth study of the institution’s impact on Houston’s economy and community.  The report notes that UH enhances the region’s economy, intellectual capital, workforce development, health care, energy and security and highlights 350 programs that directly engage the people of our region Media/WebsitesNews coverage of community conversations with university leadership, including the President and Chancellor, Board of Regents, Provost and others captures the priorities of the University as well as outlining initiatives designed to engage our communities.  The Houston Chronicle has reported on the "First 100 Days" initiative on three occasions, highlighting the collaborative process by which the University is looking to enhance community perception and its own achievement.  President Khator, quoted in the Houston Chronicle stated, "It takes an entire community to build a great university."  The President’s website (www.uh.edu/president) contains updates on presidential priorities of community interest. 

		B1_text: UH has both a centralized infrastructure to support community engagement and a network of interdisciplinary and/or programmatic frameworks that coordinate specific partnerships and opportunities for community engagement, for example:  Campus-wide Infrastructure:UH in the Community is an online tool for the broader community that provides the following links:  Community Resource Guide, a searchable database of more than 350 UH community initiatives; Summer Camps, a searchable database of more than 180 recreational, athletic, arts, academic and other programs for youth; Speakers Bureau, a searchable database of faculty experts; and UH Contact Center, a one-call resource for questions about UH services and events.  Initiated by the Office of the President in 2006, each College has appointed a Community Liaison Officer to advance and report on community engagement.  Fifteen Community Liaison Officers are active across campus.  The Office of Planning and University Outreach coordinates the University’s strategic planning process and develops implementation plans for projects, including community engagement projects such as the Texas Learning and Computation Center.  The office has a staff of three.  The Office of University Relations is the central communication point between the University and our community.  Its mission is to advance the goals of the University by strengthening awareness, engagement and support among constituents.  The office has a staff of over 30.  Interdisciplinary Infrastructure:The Division of Research has established six interdisciplinary Research Clusters that encourage faculty to collaborate across traditional boundaries to work more effectively with industry, other research organizations and the community addressing issues of intellectual, scientific, social, economic, environmental and cultural importance.  One of the clusters is Community Advancement and Education.   The office has a staff of 50.  Focused Infrastructure (examples):  The Office of Community Projects in the Graduate College of Social Work has a faculty and staff team of 20 that manages community partnerships with over 500 human service agencies.  The Metropolitan Volunteer Program coordinates student volunteer opportunities across the University and throughout the Houston region, it is staffed by three student employees, and advised by Division of Student Affairs staff.  The Office of Institutional Effectiveness and Outreach in the College of Education has six administrative staff and two faculty who coordinate all community outreach efforts.  The UH Strategic Energy Alliance coordinates the interdisciplinary efforts of more than 20 energy-related institutes and centers on campus with over 150 faculty to serve the needs of the energy industry.

		B2a_Text: UH allocates approximately $25 million (7%) of permanent operating revenues annually to support community engagement programs, including faculty salaries for over 330 community-based learning courses.  Units also allocate internal funding for community engagement programs. For example Social Work, Education and Law each commit 10% of their annual budgets.   

		B2b_text: The University of Houston receives and dedicates over $33.4 million annually in external funding to support community engagement across the institution.  Sources include federal and state legislative allocations, private support, endowments and grants.  In 2006-2007, UH dedicated approximately $6.5 million in federal and state allocations to support community engagement; this represents 4% of the total funds UH received from these two sources.  Legislative funding from the State of Texas supports the outreach and engagement activities of, among others, the Small Business Development Center, the Health Law and Policy Institute, the Center for Public Policy, Partnerships in Support of Public Schools and the Learning and Computation Center.  Federal funding supports many programs including the community service broadcasting of KUHF and KUHT, Houston’s public radio and television stations and the Lone Star Wind Alliance.  In the same year $18.5 million in private support, contracts and endowment income was dedicated to support institutional engagement; this represents 10% of all private support.  $8.4 million in research funding and grants were received specifically to support community engagement; this represents approximately 10% of all research grants.  For example, the Institute for Urban Education receives $250,000 each year through a grant from the U.S. Department of Education. 

		B2c_text: The Office of Development is responsible for all of University of Houston's fundraising activities.  Each college prepares an annual plan and submits it to the Office of Development, which works in partnership with the colleges and their development officers to raise funds for specific programs.  For example, the College of Natural Sciences and Mathematics and the College of Education worked in partnership with the Office of Development to raise nearly one million dollars for teachHOUSTON, a program that prepares science and math students for teaching.  The UH Law Center’s community outreach programs are a central part of their general fund-raising activities; the Graduate College of Social Work’s Development Officer raises funds for the Office of Community Projects programs; the Community Design Resource Center (CDRC), the outreach and extension program of the Gerald D. Hines College of Architecture, is one of the primary fundraising priorities in the College and the development director works in collaboration with the Center’s director to raise funds for CDRC programs and partnerships; and the College of Liberal Arts and Social Sciences has a development office with four staff members who are dedicated to the advancement of the College in the community.    

		B3a_text: The University of Houston has mechanisms to document community engagement at the campus-wide, program and unit levels, for example:    Campus-wide:In 2006-2007 a Community Engagement survey was administered by the Office of the President to all units on campus to provide the first-ever campus-wide inventory of community engagement (the survey was updated in 2008).  The results were compiled into the Community Resource Guide, available on the website at UH in the Community (www.uh.edu/about/community/resource-guide.php), and includes links to over 600 UH System community-based programs and partnerships, of which 350 occur at the main campus.  The online resource guide includes a user friendly search tool that allows searches by program, college, keyword or category (such as training and workshops, non-profit services, internships or art exhibits.) The Community Engagement survey will be updated every two years to maintain a comprehensive list of community engagement activities, partnerships and outreach programs.  To further assist in this process each College has appointed a community liaison officer who is charged with documenting and updating community engagement activities within their college annually.  In addition, starting in fall 2008, the Office of Undergraduate Discovery Programs will initiate the Houston Research Internship Opportunities website; the database will link students to research service-learning opportunities off-campus.     Unit or Program:At the unit or program level community engagement is tracked using different mechanisms across disciplines.  Examples include:  The Parent Education Project, which serves 1,500 people annually, uses a systematic case management system to track and evaluate its extensive engagement with the community; The Small Business Development Center uses network-wide web-based software to track training and counseling data for its regional office in Houston and 14 service centers covering the region’s 32-county area; The Texas Obesity Research Center (TORC) maintains a list of community partners in the Houston and Austin areas, currently over 400, who receive quarterly newsletters featuring the activities and opportunities available related to physical activity, dietary habits and obesity prevention and control; The Department of Communication Sciences and Disorders maintains a central database of clients, externship sites and community outreach sites and activities.   Currently 40 externship sites and 12 outreach sites are included in this database; The Cullen College of Engineering and the College of Education Community Liaison Officers maintain central databases of community engagement activities within their colleges.

		B3b_text: Campus-wide:The data from campus-wide documentation mechanisms of community engagement activities have been used to create a searchable database of community outreach programs and partnerships, the Community Resource Guide, and included in several major university publications to advance and promote community engagement on campus.  Two recent publications illustrate the priority of community engagement on campus and the importance of tracking engagement.  "Future Building: 2007 President’s Report to the Community" provided an in-depth look at 16 community engagement partnerships across disciplines, and "It’s Our Minds That Matter:  The Economic Impact of Higher Education" lists more than 70 of the nearly 600 University of Houston System community initiatives addressing every aspect of life in Houston.  Data will also be used annually to update the newly initiated UH Progress Card, a means to measure accomplishments in six priority areas established in the Strategic Plan, including Community Advancement.  Unit or Program: At the unit or program level the data are used for many different purposes including improving educational and community-based programs, evaluating effectiveness, strategic planning, and developing unit or program level resource guides for the community.  Specific examples include (from examples given in question 4a):  Parent Education Project’s case management system is used to collect data and information for reporting and strategic planning purposes; Small Business Development Center uses the data collected through its tracking system to monitor performance and drive improvement; Texas Obesity Research Center uses its tracking and communication system to maintain its community ties and communication with program participants; Cullen College of Engineering uses data to generate an engineering-specific resource guide for the general public who may need guest speakers or consultants; College of Education uses the database for assessment and budgeting, and to assist in the development of research clusters that address community needs.  

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Student learning outcomes in community-based learning courses such as internships, externships, co-operative education and field studies are evaluated each semester through both standard course evaluations and site supervisor evaluations.  Based on student performance and evaluations, learning outcome goals and objectives are established by each College and/or Department annually in its Institutional Effectiveness Plans.  The goals of the plans are measured and evaluated each year.  In addition, service learning has been assessed at the institutional level twice in the last five years and is integral to UH’s new Quality Enhancement Plan.  The data illustrate that students have significant opportunities to apply their knowledge to real problems in the community and that they learn from community partners in return.  For example, more than 330 community-based learning courses in business, social work, psychology, political science, communication, sociology, history, optometry, pharmacy, law, education, and others are available to students.  For the 2006-2007 academic year more than 12,000 students enrolled in these courses, providing nearly two million service-learning and internship hours to organizations across the city.  In the Graduate College of Social Work alone students give over 130,000 hours each year through internships in partnership with over 500 social service agencies.   

		B3d2_text: Faculty members maintain program assessment systems that include community engagement. Faculty gather and analyze information and make program modifications accordingly.  Such assessment systems are universally mandated and monitored by accrediting bodies to which the faculty at UH are accountable, for example: Southern Association of Colleges and Schools for UH; National Association of Colleges for Teacher Education for the College of Education; and Accreditation Board for Engineering and Technology (ABET) for the Cullen College of Engineering.In addition, individual faculty members are singled out each year for the extent of their contributions to the community.  Examples from 2007 include:  Dr. Andrew Achenbaum, professor of history and social work, was named an Association for Gerontology in Higher Education fellow; Dr. Sidney Berger, John and Rebecca Moores Professor of Theater and founder of the Children’s Theater Festival and the Houston Shakespeare Festival, received the Theatre Under the Stars 2007 Ruth Denney Award for his lifetime achievements in shaping the lives of young artists; Dr. Gerhard Paskusz, engineering professor emeritus and founder of the PROMES program, was honored by the American Society for Engineering Education with the Dupont Minorities in Engineering Award for his efforts to advance the prospects of minorities in engineering. 

		Impact on community: On

		Impact on institution: On

		b3d3_text: UH's Dr. Barton Smith recently published the second study of the University’s impact on Houston’s economy and community.  The study found that UH’s economic impact is comparable to that of a major corporation, with the institution attracting $1.1 billion in new funds annually with a $3.13 billion total economic benefit and generating 24,000 local jobs.  In addition, the report noted that the value of research, consulting expertise, performing arts, outreach programs, workforce education and public radio and television stations while more difficult to measure touched nearly every person in our region.  For example, the study reported that more than 500 Houston Independent School District teachers have participated in the Houston Teachers Institute over the last ten years exploring new teaching concepts with the help of UH professors in the arts and sciences, and creating innovative curricula that have benefited more than 35,000 local students.  Data from this study will be updated annually to measure our progress for the newly initiated “UH Progress Card.”.  The Small Business Development Center (SBDC) in a separate impact study completed in 2007 found that SBDC assistance helped create over 3,100 new jobs and helped small businesses generate an estimated $143 million in financing.  

		B3d4_text: Community engagement at UH is integrated into nearly every discipline and at every administrative level, from the Board of Regents to the more than 100 programmatic community advisory boards, partnerships are based on reciprocity.  As a result, the institution develops, shapes, and revises outreach and partnership programs in collaboration with community constituencies.  Feedback impacts academic programs, inspires research studies and enhances student experiences.  The recent Community Engagement Survey counted more than 350 community programs in the arts and entertainment, architecture, health, government, science, technology, social services, the environment, energy, business, education and training that address the most pressing issues facing our society and the Houston region.  Recent awards for community engagement include:  UH David M. Underwood Chapter of American Humanics was recognized this year for its excellence in programming, institutional and community support with the national Program Excellence Award from the American Humanics Management Institute; Quality Urban Education for Students and Teachers (QUEST) received the Association of Teacher Educators 2007 Distinguished Program in Teacher Education award for outstanding teacher education programs that show collaboration between local education agencies and universities in program development and administration.

		b3e_text: The data from these mechanisms are used across the campus to ensure that outreach and curricular engagement partnerships between the institution, faculty, students, and the community are effective and reciprocal.   As a result, the data is used to shape institutional and program or unit level strategic planning; to celebrate, promote and build on the institution’s partnerships with the community; to document the extent of community engagement activities across the University; and to evaluate and modify existing community engagement activities in collaboration with our partners as well as be in a position to respond to new needs and opportunities as they arise.  Specifically:  University of Houston Annual Plan, released in July, was shaped by the "First 100 Days" Survey and the successes in community engagement documented through the community engagement surveys conducted in 2006 and 2007 and the economic and community impact study completed in 2006.  As a result, the Annual Plan includes six priorities, one of which is Community Advancement, committing budgetary, faculty and administrative support to these programs; The UH annual reporting tool, University of Houston Progress Card, measures our progress in research, student success, community advancement, local and national recognition and competitive resources.  The Community Advancement category includes the following data:  (1) economic impact; (2) number of service-learning courses; (3) number of community partnerships; (4) research awards with community emphasis; (5) research expenditures on projects with community impact.  This tool is updated annually and used as an assessment mechanism to track progress in community advancement and other areas; Recent publications, such as "Future Building:  2007 President’s Report to the Community" and the online Community Resource Guide have depended heavily on data collected to assess community engagement at UH, and to make this information accessible to our community partners and constituents.  

		B4_text: In accordance with its mission, the University of Houston pursues six strategic priorities in its Annual Plan as established by the UH System Board of Regents, which, beginning in 2006, included a student appointee.  Among the six priorities is Community Advancement.  The Community Advancement goal is defined as follows:  “UH will commit to fulfilling regional and state workforce needs while becoming the primary engine of social, economic, and intellectual development.”  This priority supports the portion of our mission which states, “The University of Houston applies its expertise to the challenges facing the local, state, national, and international communities, and it establishes and nurtures relationships with community organizations, government agencies, public schools, and the private sector to enhance the educational, economic, and cultural vitality of Houston and Texas.”  The Annual Plan states:  “As we look to FY 2009 and beyond, more importance than ever will be placed on developing, coordinating and promoting community advancement activities at the University of Houston.”  Specific initiatives within this goal include: (1) achieving Carnegie Community Engagement Classification; (2) developing University of Houston energy and health alliances; and (3) pursuing state special item funding for community advancement activities.    

		B5_text: Professional development support for faculty and staff occurs at the campus level and at the level of individual units and programs; this includes faculty and staff release time, grants, professional development workshops, training programs and support for conference presentations.   Campus-wide:  UH offers three internal campus-wide grant programs to support the research and scholarship of faculty: (1) New Faculty Research Grants; (2) Small Grants; and (3) Grants to Enhance and Advance Research (GEAR) Grants.  These programs support a variety of research directed activities including community engagement projects.  The GEAR program for example funds activities representing “high-quality research of significant benefit to the University, the larger scholarship/research community and to society.”  UH facilitates or provides a series of professional development workshops for faculty, including grant writing workshops, human subjects, curriculum development and research assistance.  The faculty development leave program grants tenured faculty release time to pursue their research, writing, study, field observation, or other suitable professional activities.  The Division of Research’s six research clusters promote interdisciplinary collaboration among faculty, research and development staff, and grant writing experts to address emerging research areas.  The Community Advancement and Education cluster has 56 faculty members representing 8 of 12 colleges. Colleges, Departmental Units or Programs:  In addition to campus-wide faculty and staff support, individual units provide support for training, conferences, workshops and other professional development activities.  For example:  the UH Law Center reserves $200,000 annually to fund special projects and outreach events initiated by faculty; the Small Business Development Center provides quarterly training for all staff; the Center for Public History provides support for participation in national organizations; Each college supports its Community Liaison Officer by including the commitment in their work-load. 

		B6_text: Throughout our colleges, departments and units community advisory boards, focus groups and other participatory mechanisms are used to ensure that community constituents have a continual voice in planning for community engagement.  These mechanisms create a feedback loop where the mutual benefit and reciprocity of UH’s curriculum, research and project oriented programs respond to and are shaped by our community partner’s needs, the needs of students and faculty.  Examples include:  the Small Business Development Center (SBDC) regularly administers surveys to evaluate small business consulting and training needs, the feedback assists SBDC in meeting community needs; Blaffer Gallery has a community advisory board, an education advisory committee and a public relations/membership advisory committee comprised of community members, faculty, staff and alumni.  These committees play an active role in planning for community engagement, cultural activities and museum programs; the Graduate College of Social Work (GCSW) has a Dean’s Advisory Council comprised of 24 members from the community who work directly with the Dean on strategic planning, public relations and development.  GCSW also sponsors five program specific advisory boards, creating multiple venues for broad-based engagement.  For example, the GCSW’s American Humanics program's Community Council of nonprofit professionals meets with the Program Director to identify needs and trends in the nonprofit sector, the Field Advisory Committee, comprised of 18 social work professionals, meets monthly with the director of field education to advise on matters related to field education; the Houston Area Teachers Center has an Operations Committee, comprised of representatives from 12 area ISDs, which meets every six weeks to review program changes, provide feedback on training, personnel needs and student placements; the Honors College Advisory Board is comprised of 25 community leaders who assist the College in multiple ways including planning for and providing service-learning opportunities in the community.

		SD1_text: Search and recruitment policies and goals are established by each independent college and/or department at the University of Houston.  The hiring of faculty with expertise in community engagement is therefore determined by unit and faculty hiring needs and is not explicitly stated in university policy.  However, multiple and diverse disciplines consider community engagement an important criteria in searching and recruiting new faculty members.  For example: the UH Law Center considers prior practice and involvement in bar association activities in recruiting faculty, especially in reference to the Center’s various clinical programs developed for the broader community; in the Graduate College of Social Work commitment to service and engagement is a basic requirement that a prospective faculty member must demonstrate; the Cullen College of Engineering’s departments follow the College’s strategic plan that emphasizes the hiring of faculty in selected research clusters with capability to increase interactions with industry in the Greater Houston Area by applying expertise in areas such as the environment and urban infrastructure; and the College of Education’s Department of Curriculum and Instruction considers prior teaching experience an important criterion in hiring new faculty, encouraging the hiring of practitioners who are linked to the education community.  Specifically, the Department currently has four faculty positions open, and three of the four positions require three years of experience in K-12 teaching.  In addition, clinical faculty, who are primarily engaged in client or field-based educational programs are prominent at UH particularly in the colleges of Optometry and Pharmacy.  Clinical faculty are recruited and hired based on their expertise in community engagement and practice.

		SD2a_text: UH Promotion and Tenure Guidelines as defined below reward excellence in the areas of teaching, scholarship and service.  Each college and/or department is responsible for establishing criteria to implement these guidelines that reflect disciplinary goals and standards, in addition to meeting the UH’s standards.  As a result, each discipline establishes criteria for the definition and reward for the service and scholarship of community engagement, and defines the criteria based on disciplinary standards.University Criteria:  The University of Houston’s criteria reflect a commitment to academic excellence. It is the expectation that faculty members shall meet the highest standards of their disciplines within the domains of teaching, scholarship, and service. Specifically, candidates for promotion are to demonstrate their effectiveness as teachers, that they have advanced their respective disciplines and that such advancements have been communicated to their peers in a manner appropriate to the specific discipline, and that they have contributed to the faculty governance of the department and have advanced their disciplines through professional organizations.Criteria by Rank:  Promotion to associate professor with tenure requires that faculty members have made high quality contributions to knowledge as a result of their scholarly and/or creative achievements, that they successfully promoted student learning, and they have demonstrated an appropriate level of service.  Promotion to the rank of professor requires significant contributions to knowledge that have had an impact beyond the University. The application portfolio will document a record of accomplishments in scholarship, teaching, and service responsibilities that are distinguished by quality and significance over time.College and/or Department Criteria:  Each department and college is responsible for the application of criteria and standards for promotion and tenure, consistent with excellence in their own disciplines. 

		SD2b1_text: A recent survey of colleges and departments provided insight into the institution’s classification and definition of the scholarship and service of community engagement.  Typically, colleges view community engaged scholarship resulting in peer-reviewed publications, presentations or awards as scholarship, while activities such as serving on advisory boards are defined as service.  Further, colleges emphasize the scholarship of community engagement in promotion and tenure reviews over that of service.  To strengthen community engagement the Faculty Senate standing Committee on Scholarship and Community is working towards defining, supporting and recognizing community engagement across campus.  

		SD2b2_text: Not applicable

		SD3_text: More than 250 student organizations provide opportunities for student leadership and input into to a variety of community engagement activities.  Specifically, students across the campus provide leadership for volunteer and community service programs, academic programs, career fairs, conferences, student government and others.  The University recognizes the importance of student leadership, as illustrated by the recent inauguration of a student non-voting member to the UH System Board of Regents.  Additionally, students serve on a variety of university, college, and departmental committees and task forces, the Student Association executive committee meets on a regular basis with the university administration and the College deans meet with student representatives on a formal basis as well.  Specific examples include:  The Student Program Board provides high-quality educational, enrichment, and entertainment programs that enhance student life at UH and contribute to overall student development.  This is an entirely student led initiative; The Metropolitan Volunteer Program (MVP) is a student run and funded program that links students, faculty and staff to the Houston community through volunteerism and outreach.   MVP students organize the annual Spring Break Urban Experience, an intensive week of service in the Houston area; The Honors College hosts the student organization of 64 Terry Scholars.   Since 2006, UH Terry Scholars have spent spring break on the Mississippi Gulf Coast assisting Katrina recovery projects; Cullen College of Engineering student leaders have recently formed the Program for Mastery in Engineering Studies (PROMES) Action Committee (PAC). PAC student members direct the PROMES Mentoring Program and raise funds to sponsor scholarships for the PROMES Freshman of the Year recognition awards.  In addition, engineering students founded a chapter of the humanitarian organization Engineers Without Borders (EWB) in 2007.  UH EWB students recently traveled to Mexico to study water distribution and sanitation projects in three cities.  

		SD5_text: The Faculty Senate Committee on Scholarship and Community serves as liaison between the UH Faculty Senate and both the internal university community and the various external—local and regional communities we serve.  The standing Committee is comprised of 10-12 representatives from the Faculty Senate, representing different disciplines.  The Committee assists faculty in promoting, conducting and communicating scholarly activities.  Within the University, this committee works with groups including: the Office for Research and Intellectual Property Management; the Office of University Relations; the Office of Graduate and Professional Studies; the M.D. Anderson Library; the Development Office; KUHF; and the Research Council.  The Committee also works with local and regional community groups and associations such as the local and regional media, other colleges and universities, and organizations offering real and potential – basic and applied – research opportunities in the local and regional communities.  As noted previously the Faculty Senate Committee on Scholarship and Community is currently working towards developing a broad definition of community engagement to enhance and recognize the efforts of engaged faculty at the University, and members have played an important role in developing the University of Houston’s application to Carnegie.   

		SD4_text: Community engagement as part of internships, externships, field practica and field study courses are noted on student transcripts and are for-credit courses.  There are more than 330 such courses that place students in hundreds of private, non-profit and government agencies in disciplines as diverse as business, social work, psychology, political science, sociology, history, optometry, pharmacy, law, education and others.  The Cullen College of Engineering’s Cooperative Education Program provides field placements for students; this experience is noted on official transcripts.  UH Wellness offers the for-credit Cougar Peer Educators certification course that is noted on student transcripts.  

		IIA1a_txt: UH’s 2007 Quality Enhancement Plan defines research service-learning as courses that “engage students in collaborative projects that address a need or problem faced by a community client or partner.”  Two types of research-intensive courses are defined in this plan:  research service learning and field investigations in the community.   In addition, across 10 of 12 colleges, and 40 of 54 departments, more than 330 community-based learning courses are offered to meet specific student learning objectives as defined to meet professional, internship and/or accreditation requirements for each discipline, for example psychology, communication sciences, optometry, pharmacy, social work, education and others.  In many disciplines these courses are required.  As a result, internships, externships, co-operative education and field studies courses place over 12,000 students in the community at sites such as schools, social service agencies, government agencies, non-profit organizations, industries and businesses every year.  In addition, another 50 faculty from units such as architecture, hotel and restaurant management, history, and technology require students to work in partnership with community groups and organizations as part of their course curriculum.  For example, each year in the Gerald D. Hines College of Architecture at least 10% of studio courses respond to a community-identified need.

		IIA1b_1: 338.00000000

		IIA1b_2: 5.5%

		IIA1c_1: 40.00000000

		IIA1c_2: 74%

		IIa2a_txt: UH’s 2007 Quality Enhancement Plan, “Discovery-Based Learning:  Transforming the Undergraduate Experience through Research” (www.uh.edu/~qepsite/) establishes student learning outcomes for research-intensive service learning courses in three categories:  (1) Research Service Learning:  courses that engage students in collaborative projects that address a need or problem faced by a community client or partner; (2) Field Investigations in the Community:  courses that make use of off-campus locations as laboratories for student research projects; (3) Collaborative Industry Projects:  courses that engage teams of students in capstone research projects originating from industry partners.  Student learning outcomes are:  ability to formulate a research question or problem; ability to identify basic principles and knowledge related to their research question or problem; ability to develop a research plan to address or resolve a specific question or problem; ability to collect and interpret data and information in an attempt to resolve the question or problem; ability to demonstrate awareness of the responsible conduct of research; ability to articulate their research findings through written, performance and/or oral presentations.  The research-intensive service learning course designations are used for both existing and new courses.      

		IIA1d_1: 334.00000000

		IIA1e_1: 12289.00000000

		IIA1d_2: 18%

		IIA1e_2: 5.7%

		IIA2b_txt: 40 departments at UH provide for-credit engaged courses.  Departmental or disciplinary learning outcomes vary by discipline but include demonstrated research and communication skills, organization and planning skills, knowledge integration, professional development and others.  Examples:  American Humanics, internship in non-profit organizations has the following learning outcomes: (1) development and application of entry level skills in nonprofit management and administration; (2) integration of theory and practice in managing a nonprofit organization, including connecting to the communities it serves; (3) development of career and job search skills and tools, including building relationships with nonprofit professionals; Educational Psychology practicum has the following learning outcomes:  (1) ability to synthesize information acquired in coursework regarding theories and interventions with diverse populations; (2) develop interventions for helping clients; Department of Communication Sciences and Disorders learning outcomes are based on the American Speech and Hearing Association certification standards for knowledge and skills acquisition in the field of Speech-Language Pathology, two examples are:  1) ability to communicate effectively, recognizing the needs, values, preferred mode of communication and cultural/linguistic background of the client/patient; 2) ability to collaborate.

		IIA2c_txt: Student learning outcomes are assessed through course grades, course evaluations, internship evaluations, field placement and externship assessments and feedback from external site supervisors.  Specific examples include:  Cougar Peer Educator service learning students’ course grades are evaluated by faculty on a point system determined by the number of hours in planning and volunteerism as well as other activities. Students take the Peer Educator Exam upon completion of the course for certification; Graduate College of Social Work assesses outcomes using a variety of mechanisms including student course evaluations, field instructor evaluations, and faculty assessment; American Humanics Internship students complete an educational contract jointly with their agency supervisor as the basis for evaluation. In addition, students complete "Bi-weekly Reports" and students and supervisors complete a mid-term evaluation form and a final evaluation to assess the internship experience; Department of Communication Sciences and Disorders students are evaluated by clinical or externship supervisors who use the following assessment criteria:  (1) student’s lesson plan addresses client's level of function; (2) activities were introduced with vocabulary appropriate to client's level of function; (3) evaluation of student preparedness; and (4) Evaluation of student’s professionalism. 

		IIA2d_txt: Assessment of student learning outcomes is used to ensure that disciplinary learning objectives for academic programs are being met.  For example, the Graduate College of Social Work outlines seven objectives for its students, three of which are:  (1) develop a broad perception of roles and functions as social work professionals, including an understanding of, commitment to, and involvement in resolution of social problems through institutional changes and preventive measures; (2) acquire theoretical and applied knowledge of systems (individual, group, family, organizational, community, and societal) for use in carrying out professional roles and functions; (3) develop skills that reflect competence for social work practice in a multi-ethnic society. Assessment is also used to evaluate student preparedness, performance and professionalism; and to improve curriculum, program activities and requirements, for example:  Department of Information and Logistics Technology uses student performance assessments from site supervisors to improve programs; Department of Communication Sciences and Disorders uses assessment data to improve curriculum and student performance in the field; Cullen College of Engineering uses feedback from companies participating in the Co-operative Education program to enhance academic programs in order to produce graduates attractive to local companies. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research:  Community engaged student research is integrated into curriculum in 8 of 12 colleges.  For example:  Center for Public History offers seminars that engage students in applied research in partnership with community or government agencies; Graduate Research Conference in the Cullen College of Engineering is a partnership with local industries that showcases both graduate research and undergraduate capstone design projects.     Student Leadership:  Engineering Leadership and Entrepreneurship Mentor Program is a one credit-hour course for junior/senior level engineering students.  Active engineering entrepreneurs mentor students and help them develop leadership skills; Bauer College of Business has recently incorporated business ethics into the core curriculum; the course exposes students to industry leaders who are model corporate citizens; Cougar Peer Educators focuses on peer-to-peer exploration of health and wellness concerns which builds leadership skills.  Internships/Co-ops:  Internship opportunities are integrated into the curriculum for both graduate and undergraduate students in 10 of 12 colleges.  Mickey Leland Congressional Internship Program, offered through the Center for Public Policy, provides 6-10 student internships in Washington, D.C.; Business Consulting Lab is a six credit-hour course that provides the strongest business graduate students an opportunity to work within an organization providing high value management consulting (more than one third of business students complete internships); UH Law Center places over 40 students in internships with courts and community organizations each year.    Study Abroad:  UH faculty led study abroad programs extend students’ educational experiences to the real world, ensuring that students can succeed in a global environment. Each year over 300 students participate in ten disciplinary programs all over the globe, for example:  African American Studies hosts an annual study abroad program to Ghana, where students embrace intimate knowledge of African life on the continent.  

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Courses that place students in the community for collaborative and reciprocal learning are prevalent and occur across the University.  Ten of 12 colleges offer 338 for-credit community-based learning courses annually, and many other programs provide informal opportunities for students to partner with community groups.  Core Courses:  The Asian-American Studies core course, “Introduction to Asian American Studies,” requires active participation in the Asian community.  First Year Sequence:  The College of Liberal Arts and Social Sciences Religious Studies program offers a “Community Service” course requiring freshman to engage in service and volunteer activities.  In the Majors:  The School of Theater and Dance offers five undergraduate courses that require students to play an active role in the production of the Houston Shakespeare and the Children’s Theater Festival; Bauer College of Business offers more than 15 courses that integrate community engagement with the curriculum; College of Technology’s “Technology in the Community” course pairs students with non-profit organizations to develop project plans that meet their needs.  Graduate Studies:  The Gerald D. Hines College of Architecture’s Graduate Design Build Studio works in partnership with local schools and other non-profits designing and building projects that meet their needs; The UH Law Center integrates community engagement through the Immigration, Transactional, and Consumer Law Clinics, approximately 85 students participate annually; The College of Optometry requires all graduate students to enroll in two Community Health Clinics.  Capstone:  80 senior students from Mechanical and Industrial Engineering take the multidisciplinary “Capstone” course each year; the projects are generated in partnership with industry; The Senior Honors Thesis is the capstone program in the Honors College; many student projects focus on community engagement.  General Education:  The College of Education Cougar Peer Educators course, a peer-to-peer training program on wellness topics, is open to all majors.   

		IIA4_txt: Cullen College of Engineering:  Dr. Julie Trenor recently presented “The Power of External Mentors for Women Pursuing Academic Careers in Engineering and Science: Stories of MentorNet ACE,” at the 2007 WEPAN National Conference, 2007; College of Education:  Dr. H. Jerome Freiberg, the Director of Consistency Management and Cooperative Discipline – one of the many successful programs listed on the “Helping America’s Youth” web-based community guide – recently released the edited volume “School Climate,” a book dedicated to creating healthy learning environments in schools, published by Taylor and Francis, 2007; Graduate College of Social Work:  Dr. Kelli Connell-Carrick’s broad area of expertise is within the field of child welfare and her recent work “Do Collaborations with Schools of Social Work Make A Difference for the Field of Child Welfare?: Practice, Retention and Curriculum” was published in the “Journal of Human Behavior in the Social Environment;” College of Technology: Rupa Iyer, Ph.D., Director of Biotechnology Programs and Research Associate Professor, received a National Science Foundation grant titled “From Nature to Lab to Production- Infusing Cutting Edge Research into Undergraduate Biotechnology Curriculum.” The project based laboratory curriculum is developed in collaboration with academic and biotech industry partners; College of Liberal Arts and Social Sciences:  Dr. William Keller of the Center for Public History is the Director of the new “Houston History Project,” designed to expand and improve research on Houston's history and also to serve as a learning laboratory for public history students. The Houston History Project includes oral history transcripts and archival materials available to those interested in the region including teachers in public schools, university and community college students, amateur historians, the business, medical, and legal communities and a broad range of other interested Houstonians. 

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Learning Centers:  Learning Support Services provides support to those pursuing undergraduate, professional or graduate education; Language and Culture Center provides English as a Second Language instruction; UH Writing Center provides writing instruction to support academic, professional and personal needs.  Tutoring:  Metropolitan Volunteer Program, Urban Experience Program, Upward Bound and Center for Mexican-American Studies Academic Achievers Program (among others) pair student tutors with area high schools. Non-credit Courses:  UH Wellness offers a Texas Department of Health Alcohol Education Course for Minors in Possession; Information Logistics Technology provides non-credit certificate courses in project management, human resource management, and information systems security; Moores School of Music offers non-credit workshops for church musicians.  Evaluation support:  University Testing Services is a proctor site for local, national and global testing services; Survey Research Institute provides public opinion polling; Texas Institute for Measuring, Evaluation and Statistics provides innovative tools to assess children’s reading competencies.  Training programs:  Consistency Management and Cooperative Discipline provides effective classroom management training that draws teachers from throughout the U.S.; Institute for Diversity and Cross-Cultural Management offers a Diversity Management Certificate; Protective Services Training Institute has trained over 10,000 staff from the Texas Department of Family and Protective Services.  Professional development centers:  UH Continuing Education (CE) offers over 60 professional development courses each term; Professional Counselor Forum provides CE courses to professional counselors, social workers and psychologists; College of Optometry offers 15 CE programs each year, serving over 1,200 optometrists from around the nation.  Other:  Abiola Initiative in Music Education provides music workshops to pre-K students; Southwest Juvenile Defender Center advocates for children in juvenile detention.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular student service:  Monthly Service Project, law students serve at legal clinics with Houston Volunteer Lawyers Program; League of Women Voters Project students organize voter registration and naturalization projects; Cougars for Kids Program places volunteers at local children hospitals.  Work/study:  University Career Services places over 750 work-study students each year, approximately 8% are in off-campus organizations such as non-profit, and public or human service agencies.  Cultural offerings:  Public lectures, radio and television broadcasts, performing arts, music, creative writing series, reading series, lectures, and theater are just some of the cultural offerings at UH; Arte Público Press is the nation's most established publisher of contemporary and recovered literature by U.S. Hispanic authors; Cynthia Woods Mitchell Center for the Arts is a collaborative organization of performing, visual and literary arts.  Athletic offerings:  16 intercollegiate teams compete in Conference USA, all events are open to the public; Campus Recreation hosts 43 summer sports camps for thousands of young people. Library services:  TexShare is a statewide library resource sharing program for students, faculty, and the general public; Law, Optometry and the Small Business Development Center libraries are open to the general public; Houston History Archive, housed at the UH M.D. Anderson Library, is open to the public.  Technology:  BioHigh University helps school teachers integrate biotechnology concepts into the classroom; Video Calculus Series is a free online calculus training course available to everyone; LITE Laboratory for Innovative Technology in Education prepares educators to use technology to address real-world issues linking students to their communities.  Faculty consultation:  UH Speakers Bureau is an online searchable database of faculty experts by field; UH Law Center faculty provide extensive consultation and expert services for various community groups. 

		IIB4a_txt: UH defines itself as “Houston’s University.” (University of Houston Magazine, 2007) As a result the partnerships developed throughout the institution are based on mutual respect and reciprocity.  Many programs have been developed to address an expressed need in the community, for example more than 200 outreach programs in public schools provide expanded opportunities for teacher training and education.  In addition, more than 10 programs address ethnic and gender disparities in access to and success in higher education through recruitment and support of diverse students in sciences, technology, engineering, mathematics and others.  From this commitment UH has emerged as the most ethnically diverse research university in the United States, serving both traditional and non-traditional students, many of whom are the first generation in their family to attend college.  Specific examples include:  Upward Bound, a program that helps low-income and potential first-generation college students successfully complete high school and obtain a college degree, encourages parent and caretaker participation in all of its activities including program development and workshops – empowering adults to motivate their children to pursue a college education; Houston Teachers Institute, a partnership between the Houston Independent School District and UH, strengthens teachers and teaching in Houston's public schools by offering seminars lead by UH faculty on academic subjects teachers themselves request; Engineering Leadership Board, comprised of more than 50 representatives from education, industry and the public, provides advice and counsel to the Dean, assists in establishing program priorities and objectives, provides review and critique, and serves as liaison to industrial and government communities; Asian American Studies Center, founded in 1995, grew out of the vision and dedication of students, faculty, administrators and community leaders to create avenues of collaboration with an emerging Asian American community in Houston. 

		IIB4b_txt: UH colleges, departments and programs have both formal and informal feedback and assessment mechanisms including newsletters, annual reports to the community, surveys, evaluation and assessment reports, community advisory boards and focus groups.  Findings that result from these mechanisms are fed back to the specific program sponsor for assessment and consideration.  Resulting programmatic or curricula changes are made based on these feedback processes, which then result in a strong, evidence-based approach in our collaborations.  For example:  Learning and Assessment provides annual reports to all community partners and publishes a quarterly newsletter distributed to all program participants; Texas Obesity Research Center distributes quarterly newsletters to over 400 community partners and participants; Institute for Urban Education works with a multitude of partners evaluating programs for children.  These evaluation reports assist partners in improving their programs; Bauer College of Business publishes an annual “Report to the Community;” Graduate College of Social Work’s Office of Community Projects faculty and staff collaborate on needs assessments and program evaluations.  These studies support agency strategic planning decisions, such as the HIV Community Needs Assessment, which provided consumer-based support for funding allocation decisions among HIV service providers in the Houston area; Health Network for Evaluation and Training Systems (HNETS) provides research, evaluation, training and technical assistance to assist schools, communities and healthcare settings to meet their health goals.  HNETS maintains an active website that includes links for schools and community groups to access reports and research studies on tobacco related health issues; Laboratory for Innovative Technology in Education conducts research projects to evaluate the effectiveness of Digital Storytelling. Currently, three groups of public school teachers are being tracked to measure the impact of their participation in an intensive Digital Storytelling workshop offered at UH. 

		IIB5_txt: Center for Public Policy, Institute for Regional Forecasting Director Dr. Barton Smith presents and publishes an economic and real estate forecast for the Houston region each year.  The latest real estate presentation and report is “Recession and Regional Real Estate: Links and Disconnects.” The College of Education collaborates with “The Dawn Project” to help revitalize the Third Ward community. The project consists of several media art programs: The Dawn Installation, the Third Ward Online Tour, The Emancipation Park StoryMapping Initiative, and the Third Ward Time Travel for the METRO Southeast Corridor Transit Line.  Carroll Parrott Blue, a UH visiting professor (2006–2008), is the executive director of The Dawn Project. The research interests of Dr. Clyde C. Robertson, in the African-American Studies Program, include examining the impact Hurricane Katrina has had on New Orleans’ African-American population through oral histories, archival retrieval projects, documentary production, curriculum development, and personal testimonials/recollections.  He recently published “Bon Feerey: A Teaching and Learning Methodology for Healing the Wounds of Distance, Displacement and Loss Caused by Hurricane Katrina.” (Journal of Black Studies, 2007)The Southwest Juvenile Defender Center publishes two handbooks available to help juveniles and families navigate the juvenile justice system.  In addition, the Center also hosts a yearly regional summit that focuses on tools and strategies for defense attorneys representing youth in the juvenile system.  This year’s conference was “Zealous Advocacy: Child & Adolescent Development & the Law.”Dr. David Francis is a Distinguished Professor in Psychology.  His article “Recent methodological advances in the analysis of developmental data: An introduction to growth mixture models” will be published in Pugh and McCardle (Eds.), “How children learn to read: Current issues and new directions in the integration of cognition, neurobiology and genetics of reading and dyslexia research and practice.” Taylor and Francis, in press. 

		III1_txt: Outreach and Partnership Section, Question 3:Outreach and partnerships comprise one of the strongest elements of the University of Houston’s dedication to community and curricular engagement.  Our efforts range from the arts and entertainment, to athletics and summer camps, to business and economics, to architecture and public policy, to education and psychology, to social work and social sciences and to industry and manufacturing.  In all areas, we place a high value on diversity and student success.  In order to select the most exemplary programs we administered a survey to all colleges, departments, divisions, centers and institutes asking them to nominate up to three significant programs.  From this list of more than 100 partnerships representing every college at UH we selected 15 by applying the following criteria:  Institutional Impact:  As defined by the Carnegie Foundation, “describes the effect or influence of the partnership on institutional factors—curriculum, research focus, budgetary decisions, programmatic changes, strategic plans, student learning, etc;” Community Impact:  As defined by the Carnegie Foundation, “describes the effect or influence of the partnership on community resources, services, capacity for service, organization, strategic plans, and clients;” Student and Faculty Involvement:  There is evidence of a high degree of student and faculty involvement in the program or partnership; Reciprocity and Mutuality:  There is evidence or knowledge that the relationships between the partners are strong, equal and sustainable; that, regardless of which party initiated the partnership, both parties benefit from it, the partnership addresses a community need, the community plays a role in shaping the program and that forms of learning / teaching occur to the benefit of both the campus and the community; Assessment/Feedback/Evaluation:  There is evidence or knowledge of an information collection process that leads to an analysis of the information and a feedback loop informing the partners of the effectiveness of the outreach/partnership; there is also evidence or knowledge that the assessment results are systematically used to improve the outreach/partnership.  The partnerships included in the grid represent most of the disciplines at UH; they exhibit the greatest degrees of impact, involvement, reciprocity, and measurable effect.  

		III2_txt: The application process and format were excellent.  The process helped us reflect in a holistic manner and forced us to understand our own strengths and weaknesses.  If we could add one more question to the application, it would be “Describe your institutional vision and approach to community engagement.” At UH, our approach to community advancement is driven by three distinct goals:1. Social and Economic Empowerment and Capacity Building: Our community partnerships are led by our commitment to build social and economic capacity in the surrounding communities.  Examples include the People’s Law School where each year more than 1,000 people benefit from educational programs, the Small Business Development Center which assists hundreds of small businesses and non-profit organizations each year, and the Greater PeaceJam of Texas where hundreds of youth participate in a year-long educational program led by a Nobel Peace Laureate.2. Enhancing Quality of Life through Arts, Health and Sustainability: Our second goal is to enhance the quality of life in the community through partnerships and outreach programs focused on sustainability, health and culture.   Examples include the Community Design Resource Center that has partnered with more than ten community based organizations and over 500 residents to develop design strategies to enhance the quality of life in their community, the Houston Shakespeare Festival which in its 34th year continues to draw thousands to free performances of one of the greatest playwrights of all time, the College of Optometry’s Eye Clinics that provide vision care to over 9,000 people each year, many of whom would not receive this care otherwise, and the Bounce Lite Wellness Program for Girls that empowers Hispanic and African American preadolescent girls between the ages of 9-14.   3. Shaping our Future: The third goal for UH engagement is to partner with students and educators to enhance educational achievement and the success of our region’s school systems where tomorrow’s leaders are being prepared.  To this end UH faculty and colleges support more than 200 outreach projects in public schools, including the Abiola Initiative in Music Education that provides early childhood and school programs in some of the most economically disadvantaged neighborhoods, and the Houston Teachers Institute which helps refresh teachers with new ideas and teaching techniques that have reached more than 500 teachers and 35,000 students since 1999.  This strategic approach helps colleges and departments focus on their efforts and impact, and assists the University in effectively communicating and measuring its presence in the community.   

		III3_txt: The University of Houston has welcomed the opportunity to document, assess and reflect on the breadth and depth of our external engagements.  It has provided us a more comprehensive understanding of the scope of our connection to the local, national and global communities.  Our application, written by Susan Rogers (Director of the Community Design Resource Center)was guided by the leadership of the Carnegie Community Engagement Classification Steering Committee, whose members provided overview, guidance, and management during the application process.  Those members are:     Dr. James E. Anderson, Executive Associate to the President for Community RelationsDr. Donald L. Birx, Vice President for ResearchDr. Wynne Chin, President, Faculty Senate and Professor, Department of Decision and Information Sciences, C.T. Bauer College of BusinessKaren B. Clarke, Associate Vice President for University RelationsDr. Ira C. Colby, Dean and Professor, Graduate College of Social WorkDr. Elizabeth Anderson Fletcher, Associate Vice President for Research Operations Dr. Donald J. Foss, Professor, Department of Psychology, College of Liberal Arts and Social SciencesDr. Dan Gardner, Chief of Staff, Office of the PresidentDr. Edward Hugetz, Associate Vice President for Planning and University Outreach Dr. Joseph A. Kotarba, Professor and Chair, Department of Sociology, College of Liberal Arts and Social SciencesDr. Elwyn C. Lee, Vice President for Student AffairsDr. Jerald W. Strickland, Interim Senior Vice President for Academic Affairs and Interim ProvostDr. Robert K. Wimpelberg, Dean and Professor, College of EducationThis Committee deems the Carnegie Classification and its review processes an excellent, nationally-relevant vehicle for describing our relationships and commitments to the communities and constituencies we serve.  It sharpens our awareness of important relationships between teaching and learning with faculty and students as we seek to enhance their academic success and their civic-minded preparedness in a world that is growing more mutually dependent every year.  The focus in the Carnegie Classification provides opportunities for us to highlight with compelling evidence the multitude of collaborative interactions and related scholarship in communities at all levels – local to national and beyond.  This kind of knowledge base can enhance our resources, add to our research capacities, and garner national recognition.  But most important, this review process provides clear evidence of how important this city and metropolitan area are to this university and our willingness to share the responsibility and efforts needed for mutual success in the future.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
 
 


 7


 







2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
 


 


 22







II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
 


 23







d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 


 
  


 
 
 
 
 
 


 37







3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  



Yes

Yes_2

Yes_3

Yes_4

Yes_5

Yes_6

Yes_7

Yes_8

Yes_9

Yes_10

Yes_11

Yes_12

Yes_13

Yes_14

Yes_15

Yes_16

Yes_17

Yes_18

Yes_19

No_20

Yes_21

No_22

Yes_24

Yes_25

Yes_26

Yes_27

Yes_29

Yes_30

Yes_31

Yes_32

Yes_33

		PrintButton1: 

		Name:  Dr.  Janice Harper

		Title: Assistant Vice Chancellor for Academic Affairs

		email: jharper@nccu.edu

		City: Durham

		State: North Carolina

		Institution: North Carolina Central University

		president:  Dr.  Charlie Nelms

		address: 1801 Fayetteville StreetDurham, NC 27707

		Phone: 919-530-5069

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Limit to 100 wordsYes, community engagement is addressed directly in the mission of the University which states that:NCCU  prepares students academically and professionally to become leaders prepared to advance the consciousness of social responsibility in a diverse global society.Teaching supported by research, is the primary focus.....the university.....rewards effective teaching and research....recognizes the mutually reinforcing impact of scholarship and service on effective teaching and learning....and expects faculty and students to engage in scholarly, creative and service activities, which benefit the community.

		IA2_text: Limit to 300 wordsYes, the University recognizes community and service learning achievement in many ways:The Academic Community Service Program (ACSLP) hosts an annual Awards Banquet in recognition of students, faculty and community partners for demonstrating excellent service in the community.  • Students are awarded certificates and plaques for providing tutorial service through the America READS Program, Project Excellence Program and through field experiences.   • Faculty is awarded certificates and plaques for supporting their courses with a service learning pedagogy by providing service projects that are connected to course contents.  This enables students to participate in service-related activities through their courses. • ACSLP community partners are recognized for their willingness to supervise and work with our students in assisting school-age children in the Durham Public Schools, Salvations Army, Boys and Girls clubs, etc...Martin Luther King, Jr. Award• Recognizes individuals in the university and general community who exhibit Dr. King’s dreams by promoting humanity and service to mankind.  Nominations received from the university community are reviewed by the MLK Day Observance Committee, which makes recommendation to the Chancellor for final approval. Chancellor’s Award for Academic Excellence• Recognizes that student who, in addition to academic excellence, “….demonstrates the capacity for real service to the nation.”Frances Kornegay Community Relations Award• Presented to the student who “. . . made outstanding contributions to the NCCU campus and the larger community.”The NCCU Staff Senate, which actively participated in such campus community engagement events and services as:• Chancellor’s Toys Drive that provided toys for community children in of McDougald Terrace, Oxford Manor, YMCA Outreach, Head Start, etc. •  Adopted a family for Christmas and provided toys/clothing for the child and his single parent.• Partnered with the ACSLP on:o Habitat for Humanity Projecto Scholarship Projecto Fund-raising Activities 

		IA3a_text: Limit to 400 wordsOne of the major sources of community perceptions of the campus is the involvement of our students with community partners as they fulfill their community service requirements.  This is assessed in a systematic way. Community partners assess students as they work with the community organizations.  Upon completion of service performed, each student volunteer submits her/his assessment documentation accompanied with community service time sheet.  The data are collected, maintained, and analyzed in the Academic Community Service Learning Program office and shared with the ACSLP advisory board. Also, the data are included in the annual report which is used to improve the program. Primarily, these assessments attempt to examine a number of factors including: a) the preparedness and professionalism of the student volunteers, b) the contribution that the students make to the mission and goals of the community organization, and c) how the relationship between the community and the community service program can be improved.  Responses to items related to these factors are generally positive; however, as noted they are used as part to the Program continuous improvement process.Moreover, not only is the University concerned with the direct engagement of students with the community organization, but also, it is equally concerned with the engagement of students directly with the clientele of the community organization.  Consequently, in the assessments, the Program relies on community partners to evaluate the engagement of the students with community individuals.  In this regard, the evaluations focus on the diversity of the community organization’s clientele and the ability of student volunteers to directly serve the needs of such a community.  Notably, ACSLP has just completed a major revision of its inventory of assessments.  This resulted from a comprehensive review of all assessments over the past year. These new assessments will be administered on a consistent schedule for comprehensive surveys and likewise with regular semester evaluations.  All stakeholders will be aware when the assessments will take place and what is expected.  In addition, the timely administration of the assessments will improve the use of the continuous improvement process.  This will build a better relationship with Academic Community Service Learning Program, students, faculty and community partners. The program anticipates that the data generated from the new assessments will establish a reliable baseline for the community service program, especially the perceptions of the university’s engagement with the community. 

		IA3b_text: Limit to 300 wordsThe data are used to revise and modify training and to implement new methods for utilization of our community partners. Academic Community Service Learning Program community partners assess students as they provide service. This assessment is submitted upon completion of service performed by the student accompanied with student time sheet.  The responses received from the University’s community partners are very critical to the University’s community engagement.  In addition, the ACSLP uses feedback from training sessions to improve the preparation of student for community service and engagement.  Taken together, these assessment data are used to revise and modify training and implement new methods in preparing students to work with community partners.   Specifically, it was used to enhance and improve the volunteer training sessions provided by ACSLP.The volunteer training is a period of 4 consecutive weeks (4 sessions per week) of intense sessions for new and transfer students. The purpose of the sessions is to ensure that student’s understand the value of community service work to improving the quality of life of the community that is being served.  Moreover, students are taught the value of being committed to rebuilding and regenerating their community.  This is reinforced through student learning and skill building.  Students are encouraged to be resourceful to their community work. Importantly, students are encouraged to raise their level of expectations as volunteers through goal setting, professional development, motivation, team building, and problem solving. Because of the assessments and feedback, ACSLP decided to extend the number of sessions offered to NCCU’s new and transfer students.  In addition, outside consultants and presenters were brought in to bring more structure and focus to the training.  As a result, NCCU student volunteers are better prepared to be reliable partners with hundreds of community agencies with whom the University interact. 

		IA4_text: Limit to 300 wordsThe motto of the University is:  Truth and Service. “Service” is printed on several routine University documents, such as brochures and is emblazoned on various forms of University paraphernalia and memorabilia.  Moreover, it adorns some campus buildings such as the Shepard Library.  Specifically, brochures produced by the Academic Community Service Learning Program provide detailed information about community service requirement including the significance of community service projects, one-time events, and service learning courses.  The “Frequently Asked Questions” is an important part of this information.   The web site provides important information about community engagement at North Carolina Central University.  A community engagement link on the University web site leads to the Office of Extended Studies (formally, University College) and Academic Community Service Learning Program. There web visitors can find information about various University-community programs, especially summer programs such as Summer Ventures. Notably, there is information on the Web-site about how students, faculty, and members of the community can become involved in community service activities. The web site also provides general announcements about upcoming community engagement activities.  Several individual department web sites also contain information about community engagement.  For example, the web site for the Department of Criminal Justice provides information about the community activities of the National Association of Blacks in Criminal Justice. Similarly, various centers and institutes inform web visitors about their activities.  For instance the Institute for Civic Engagement and Social Change provides detailed information about its extensive involvement with civic engagement activities both on campus and in the community.As noted, community service is a requirement of the University.  Recruitment materials and literature inform prospective students about the requirement.   This information is also located in the University Hand book.

		IA5_text: Limit to 300 wordsThe Chancellor’s Installation Address on February 22, 2008, focused on community service, and he emphasized that: "[NCCU]  community service requirement is also a key to student academic success. ….If our efforts are planned and executed effectively, the research points to a strong, positive correlation between community service and student academic success. We know that Service Learning strengthens academic learning, personal growth and civic responsibility.” This statement acknowledges his ongoing commitment to engagement and this commitment has translated into increased attention given to community engagement and service learning by other key members of the institution’s executive leadership (Provost, Vice Provost and deans).For example, the Interim Provost,  Dr.  Lenneal Henderson, has addressed the need for the university family to become more actively involved in community engagement at the Faculty Institute, the Council of Deans meetings and the Academic Planning Council meetings.  He has addressed the need for more civic involvement of our students, faculty and staff, and has supported recent programs and activities focused on voter empowerment and voter registration sponsored by the Institute for Civic Engagement and Social Change.Also, the Board of Trustees demonstrated their commitment to community engagement by their participation in many of the activities sponsored by the university. The Board of Trustees’ Committee reinforced the University’s commitment to community service by becoming actively involved activities such as the Eagle Habitat for Humanity Project sponsored by NCCU, the NCCU Blood Drive, Christmas Toy Drive, Light Up Durham Program, and the Katrina on the Ground Project.

		B1_text: Limit to 400 wordsThe Academic Community Service Learning Program (ACSLP) administers and monitors the University’s community service requirement under the leadership of the Division of Academic Affairs; the office is located in the center of NCCU’s campus on the first floor of the Alexander-Dunn building.  ACSLP has a staff of four (Director, Assistant Director, Service Learning Coordinator, and Program Assistant) and two part-time bus drivers.  ACSLP consists of four offices, one receptionist area, one lab, one conference room and a break room.  The office also has two vehicles (bus and van), which support students who may need transportation to and from their respective community placements. The office plays a large role in supporting campus and community efforts.  An ongoing goal for the office is to work collaboratively with all campus departments to bring Service Learning pedagogy to the forefront of best teaching practices.  This is achieved through faculty workshops, web-site updates, revisions of service learning course criteria, collaborative meetings, and instructional development.  The office staff will continue to connect students with community partners in an effort to support community engagement; design a criteria for acquiring new and existing community partners in an effort to foster long term goals and objectives for community engagement; work with Campus Compact to receive ongoing support for community engagement endeavors; plan, implement and evaluate large one-time and ongoing events which support community efforts. As a way to encourage students to continue to volunteer, serve and enroll in service learning courses, the office will apply for an NC ACTS grants to support three NCCU students with financial assistance as they complete over 300 hours of community service. The office also administers quarterly assessments in an effort to glean information about the program and revise program goals and objectives.  This process of systematic assessment and evaluation has led the program to adjust the freshman community engagement trainings, provide the students with increased information about the community service requirements, and refocus our attentions on providing the office with a more efficient and effective data management system.

		B2a_Text: The annual budget for the ACSLP office is allocated from state funds.  Listed below is the permanent budget allocation for the ACSLP Office:Staff Salaries:  $116,259.002, part-time Bus Drivers: $20,000.00, Supplies: $6,500.00, Travel:           $14,000.00, Property: $5,000.00, $161,759.00

		B2b_text: Federal Work Study: $100,000 is allocated for work study student assistance in community service. Project C.A.R.E. (Community Access to Resource Enterprises): NCCU’s premier community engagement service fostered a climate of greater engagement by improving the ways that services, resources and information are delivered through a community-university partnership. Funded by the WK Kellogg Foundation, with Project HOPE which is operated as part of Duke University’s Neighborhood Partnership.  The NCCU allotment of the grant was 2.5 million dollars.  Education: Currently, two NCCU professors are working with a three-year clinical grant that focuses on teaching pre-service teachers how to support service learning as pedagogy with K-12 students and on supporting the transformation of their pedagogy toward a service learning approach. This grant of $100,000 also focuses on promoting a service learning pedagogy at HBCUs. Environmental Science: NCCU is utilizing federal funding to assess exposure in communities impacted by environmental hazards and to develop the research infrastructure of the University’s Environmental Science Program for sustainable service to local communities. This NCCU/National Exposure Research Laboratory project develops community-level tools to collect data to study environmental exposures and their impacts in the context of environmental justice.  

		B2c_text: The Volunteer Center of Durham has provided supporting funds to NCCU through Great Human Race project; ACSLP’s “Eagle” Habitat Home project raises money for a Habitat for Humanity House.NCCU’s First Lady Walk-a-Thon raises funds to support the recognition of students, faculty and community partners in service.Institute for Civic Engagement and Social Change utilizes a $40,000 from Z. Smith Reynolds to increase civic engagement in the community and survey African American Churches about civic engagement beliefs and activities.The National Science Foundation provided a $2,000 mini-grant through NCCU’s Department of Environmental, Earth, and Geospatial Sciences to analyze community service activity in “Eagle Village” and civic engagement in the Durham Area.NCCU’s Department of Nursing monitors the Knowledge of Asthma Related Signs and Symptoms (KARSS) which is funded by the Kate B. Reynolds Trust, and works with the U.S. Environmental Agency for Teacher and Parental Education works with NCCU to focus on educating Head Start teachers and parents, in Durham County. NCCU/NC Department of Public Health develops curriculum on Breast and Cervical Cancer Prevention and Screening to educate nurses and nursing students on cancer prevention.

		B3a_text: Academic Community Service Learning Program documents and monitors service hours and activities of student engagement through a database.  It tracks all student hours, agencies placed, activities or events, and provide reports of those engagements.The annual report for the Academic Community Service Learning Program provides an overview of community service and service learning hours by major in addition to the number of student placements, service clock hours, registered agencies, documentation of one time service events and student reflections. The Academic Community Service Learning Program monitors and tracks through a database student information, calculates and summarizes service hours, agency placements, activities and projects. This information is used for clearing students for graduation and also used for reporting the number of students participating in service and hours accumulated on monthly bases to Academic Community Service Learning Program board members. The Academic Community Service Learning Program also maintains a filing system that keeps hard copies of all undergraduate student records such as time sheets submitted by the student and/or supervisor of agency or project placements. The Academic Community Service Learning Office administers routine surveys to measure the impact of engagement and to evaluate the effectiveness of current programming. In the Spring (2008), an online assessment was administered which measured the knowledge of the current faculty’s interest and participation in service learning. Revisions to student surveys and agency surveys are underway to assess student and agency concerns. Routinely, the Academic Community Service Learning Program administers student evaluation of community partners and partner evaluations of student volunteers.  The office also asks students their reflections on their community service experience. The Academic Community Service Learning Program has revised all evaluations. 

		B3b_text: Limit to 300 wordsData are collected to conduct an analysis of location, type of activity and impact of community engagement projects. This information is used to document and record for review and is used as part of the continuous improvement process. The Academic Community Service Program uses the data to improve its services to students, faculty and community partners. More importantly, it provides the university community an overview of the impact of all community engagement activities which is very beneficial for annual reports, grant development, accreditation reports, curriculum assessments and other scholarly publications.Many of the personal comments from community partners on the benefits of the community engagement projects are documented by faculty members and in the ACSLP office. This information is shared with Faculty Fellows and the Academic Community Service Learning Program Advisory Board members. The Division of Academic Affairs is in the process of documenting all community engagement activities for a formal report to further inform stakeholders and others of the increasing number of community engagement activities and their impact to the local community, state, nation and the world. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Community service is a requirement for graduation at NCCU.  Therefore, many students initially approach community service as just another requirement, with little understanding of its intrinsic value.    However, evaluation of the student surveys revealed an interest in continuing community engagement activities after the requirement has been met.  For example, several students far exceeded their requirement by continuing to work with community partners after meeting their clock-hours requirement.Internal assessment, interviews and surveys show that students enjoyed their work in the community and consistently wanted to understand how their community involvement is connected to larger social contexts.   In other words, students consistently wanted to know what impact their service has had on communities.  Moreover, students wanted to understand better how their community service contributed to their comprehension of their chosen majors.Part of this is address for students in service learning classes.  Students who enrolled in service learning classes participated in service learning projects were incorporated into the content expressed a better understanding of these issues. Finally, about 60% of NCCU graduates are involved in nonprofit work.  NCCU is currently assessing the impact of community service requirement on student decision in that regard. 

		B3d2_text: The evaluation of the faculty surveys reflected that faculty members regarded community service learning as a vital instructional tool, yet wanted increased instruction, professional development and support from the university in order to continue to transform their pedagogy and enhance student engagement. Consequently these assessments will be used to develop workshops and seminars on service learning. Also, the assessments reveal that faculty members need assistance in the development of community partnerships.  Consequently, the Academic Community Service Learning Program will develop mechanisms to match faculty with potential community partners. Part of this process will be dictated by the skill development opportunities offered by various community partners.Furthermore, the university will provide additional faculty development opportunities such as providing support for faculty members to attend conferences and workshops on service learning sponsored by organizations such as Campus Compact and the American Associations of Colleges and Universities.

		Impact on community: On

		Impact on institution: On

		b3d3_text: The university’s increased attention to community and service learning has encouraged and strengthened University-Community partnerships. The office of Academic Community Service Learning Program reported a 20% increase in agency referral application in the Academic Year 2007-2008. Currently there are over 800 partners registered with the Academic Community Service Learning Program.  The assessments have resulted in NCCU becoming a better partner with the community.  For example, of the University has enhanced how it prepares students for community service. That is, before a student volunteer goes out to participate in community service, they must complete training that establishes expectations and standards of professionalism and decorum.The most important impact in the community is centered on addressing authentic community needs.  A good example of the impact that NCCU community engagement has on the community is reveal in the long-standing partnership with Project Excellence.  This is a local program that provides tutors to local schools.  Project Excellence does extensive tracking of academic performance, especially on standardized tests.   The data is shared by the University. What they find consistently, is that the NCCU volunteers, as tutors, have a significant positive impact on the performance of students who participate in the program.

		B3d4_text: The motto of NCCU is:  Truth and Service.  Consequently, there has always been a noticeable verve for community service since the founding of the institution. However, after the university formalized community service in 1995, the University has become a more vital neighbor and citizen in the community.  The spirit of community service has permeated very segment of the University. This is evinced by the increased number of one time community service events and the participation of students, administration, and faculty.  For instance, one time events have increased from 24 in 2000 to consistently around 100 over the last several years.  These events include food drives to efforts to support diabetes and breast cancer research. Importantly, many of these events occur due at the initiative of a student, faculty member, or staff. One student called the University’s attention to being involved in “Student U,” which is an innovative way to address the problems of underprivileged children in Durham.  Finally, the university has provided additional opportunities for faculty and staff to learn more about service learning through teaching and learning meetings and workshops because is recognizes it positive impact on retention and graduation rates. 

		b3e_text: Data are used to develop benchmarks for future assessments and is used as part of the continuous improvement process so that the Academic Community Service Program can improve its services to students, faculty and community partners. Students are encouraged to use the data to conduct research projects, thesis and other technical reports. In the past students have conducted research and presented the research findings to the Academic Community Service Learning Program Advisory Board. The data is also being used to document the establishment of a Community Engagement Office to support the efforts of the Academic Community Service Learning Program Office and the university community to further institutionalized  community engagement.

		B4_text: Limit to 200 wordsAlthough community engagement is not defined specifically, it is addressed in the strategic plan of the institution. The university is committed to community engagement as referenced by NCCU’s Strategic Goal #1: “Sustain excellent, innovative learning, teaching and research in an environment grounded in intellectual discovery and community service.”  More specifically the narrative in the strategic plan for goal#1 states the following: “Moreover, we affirm the importance of learning opportunities both within and beyond the classroom setting and the links between the two. NCCU’s pioneering and pace setting role in academic service learning means that we already have a firm basis for leading our student to even higher achievements and to sustaining our role as a model for other universities.”.In addition, the UNC Tomorrow commission outlines specific foci for Outreach, Engagement and Public Service. 

		B5_text: NCCU provides support for faculty and ACSLP staff to attend conferences and workshops sponsored by National and North Carolina Campus Compact.  Annually, NC Campus Compact sponsors workshops on civic engagement and service learning and  NCCU faculty and ACSLP staff have been regular participants.On several occasions, NCCU participants have been presenters where they are discussed the work of the University in formalizing the community service requirement. Importantly, NCCU participants have been able to learn from what others are doing regarding community service and engagement.  In fact, the comprehensive revision of NCCU community service assessment instruments was greatly informed by what was learned at these workshops and conferences.  NCCU also provided support for faculty and ACSLP staff to attend similar conferences sponsored by the Association of American Colleges and Universities, and other organizations such as the Gulf-South Summit on Service Learning and Civic Engagement through Higher Education and the Tugaloo College (Mississippi) Conference on Participatory Action Research.There conferences have been invaluable as the University has endeavored to strengthen both its community and service learning components. Specifically they all provide useful methods of how to involve more faculty members in community engagement, especially through service learning.  Of special note are the guidelines for bringing the natural sciences more into service learning.These faculty development activities also provide important information about community engagement research methodology. Notably, the Tugaloo College Conference on Participatory Action Research brought together several scholars and practitioners from varied disciplines and specializations who utilize the participatory action research method.  This resulted in at least one NCCU faculty utilizing this approach in a political science research class. Finally, NCCU's 2008 Summer Retention Management Institute focused on "Institutionalizing Service Learning."

		B6_text: ACSLP has an Advisory Board that consists of faculty, staff, students and community partners. As members of this Board, community partners offer advice and make recommendations about community service activities and policy.  For example, the Advisory Board played a major role in redefining and conceptualizing the role of community service and civic engagement.  In addition the repertoire of assessments and evaluations continues to offer a voice for the community and govern the improvement of the program. Among the assessments is an opportunity for the community to evaluate and assess the student volunteers and the community program itself.  Importantly, ACSLP continues to revise other instruments such as the Pre-Survey and Exit Survey for students that will produce valuable data regarding how students’  civic awareness and engagement change over time and what factors related to the general curriculum and our program influence that change.  Collectively, these assessments will give us a comprehensive picture of civic engagement on and off campus.Among other things, they will tell us: The quality of the working relationships that we have with students, the faculty, and our community partners; the skill sets that are being developed as a result of community service/learning; the extent of civic awareness of our students; the quality of change in the level of civic awareness and engagement during their years here, and the impact that community service and service learning have on our communities in the context of social change.

		SD1_text: Limit to 300 wordsWhen filling faculty vacancies, all Schools and Colleges stress the expectation of community service.  For example, North Carolina Central University advertisements in the “Chronicle of Higher Education” state clearly that successful applicants for faculty positions are expected to engage in community service. Within the internal construct of the North Carolina Central University-Neighborhood Community Partnership events the Returning Faculty are encouraged to stress the value and ascendancy of community service to the friends and targets-for-hire. North Carolina Central University Deans and Assistance Deans are at the forefront of this effort and the sustained emphasis on community service is fast becoming a tradition rather than a polite requirement.  For example, the North Carolina Central University’s School of Education has a rich tradition of service and community engagement.  It is an expectation of all faculties in all departments in the school to enrich their teaching with service to the public schools and community resources geared toward school age children.  This requirement can be accomplished in many ways.  Some faculty choose to complete this by tutoring K-12 children during the day or after-school, others work with students in the Boys and Girls clubs of Durham and Wake County.  Faculty may work with schools and other organizations to plan and support with implementation and evaluation of programs to enrich the social and academic skills of learners.This direct service strengthens not only the community but adds to the breadth and depth of experience for the faculty member.  As service to the campus and community is a requirement for tenure and promotion, these experiences have positive outcomes for all parties.

		SD2a_text: Limit to 300 wordsThe Reappointment, Promotion and Tenure Policy at NCCU require faculty members to be involved in teaching, research and service. The majority of departments and colleges require 60% teaching, 25% research and scholarly activities and 15% service. All faculty members are evaluated annually and merit pay is granted to those who are exemplary in either scholarly activities or service to the community. North Carolina Central University’s motto is “Truth and Service” and the university has a very long record of service to the community. Our service would be considered community engagement today.In 1995 Chancellor Julius Chambers made community service a graduation requirement for all students.  He encouraged faculty members to become more involved in “service learning” and community activities. Although there was no formal policy on “service learning” and community activities faculty involvement greatly increased.The Schools and Colleges of North Carolina Central University provide promotion and tenure rewards for the scholarship of community engagement. For example institutional policies for promotion and tenure in the University’s College of Liberal Arts take into account the fact that community-engaged scholarship promotes the age-old mission of the humanities, which is to enhance the quality of human life in every area. Therefore, it gives creative achievements and performance events that engage the community the same respect that written scholarship routinely commands in academia. Performance events are marvelous tools for social interchange since they are created in response to the demands of the public and are in fact, dependant on community participation for appeal and success.   The intellectual and artistic capital invested in the event by the faculty member who initiates the event is matched by the response of the community and the degree of mutual benefit generated by that partnership.  

		SD2b1_text: Limit to 100 wordsNCCU classifies community-engaged scholarship as both Service and Scholarship of Application. Note these representative cases:• The Department of Theatre collects plays from new playwrights in the community and produces quality pieces during the department’s summer production season.  • NCCU-Art organizes four major exhibitions every year to match gifted students with field professionals.• An NCCU faculty member founded/launched the Video Journal of Africana Studies as well as the YouTube Channel <Africanastudies> which airs documentaries and topics of contemporary significance.• The Children’s Theatre project holds workshops in Public Schools in the community.

		SD2b2_text: Limit to 200 words

		SD3_text: Limit to 300 wordsStudent membership of the Advisory Board provides opportunity for participation in decision-making about community service activities and policies.  Campus wide community engagement events such as the MLK Day of service include leadership role for students in  selection, planning and participation of the service activity.The Student Government Association provided leadership in the planning, implementation and assessment of community engagement by completing a total 14,350 community service hours, and hosted 200 collaboration and events.  Other examples of these collaborations include the following:• Community Health Day. Students provided information to the surrounding community about health issues. • NCCU Reads to Succeed. A community service activity focused on reading to students at C.C. Spaulding Elementary and Fayetteville Street schools.• Rock the Vote Campaign. The SGA provided information to the student body and increase the student participation in election primaries by 35%.• Eagle Community Service. The SGA developed this initiative to provide service for on-campus events, e.g., Campus-Wide Clean-Up. Division of Student Affairs: NCCU is a learning laboratory where students are expected to refine and strengthen their leadership skills both in and out-of-class experiences.  With NCCU’s campus-based LeaderShape Institute in the Division of Student Affairs, the Planning Committee consists primarily of students. They coordinate the event. Similar leadership responsibilities are seen in Light Up Durham’s It’s Cool to Care, the NCCU homecoming (SGA), extensive civic engagement efforts to register and get-out the vote (Political Science Club, NAACP, Civic Engagement Club), lobbying of legislators (Alpha Phi Alpha, Student Government Association, Alpha Kappa Alpha, Delta Sigma Theta, Phi Beta Lambda), Jena Six (Civic Engagement Task Force, School of Business, Political Science Club, NAACP,  LeaderShape participants, etc.

		SD5_text: Limit to 200 words

		SD4_text: Limit to 100 words

		IIA1a_txt: Limit to 200 wordsACSLP office has with the assistance of an Advisory Board developed a definition and process for identifying service learning courses. Service Learning is defined as a vehicle and an educational strategy by which students learn and develop active participation in thoughtfully organized service activities that is directly connected and supported by course content. Students are assigned by faculty to perform certain functions indicated in their course syllabi, which provide service to the community and simultaneously enables students to meet selected course requirements or practice certain skills learned from their course assignments. It is an engaging pedagogy that helps foster civic responsibility, integrates and enhances the academic curriculum of the participants and includes structured time for the students and participants to reflect on the service experience through a variety of formal and informal activities.  ACSLP works collaboratively with individual faculty and the Scholarship of Teaching and Learning committee to revise existing and design new criteria for the identification and denotation of service learning courses. ACSLP office houses the syllabi for all service learning courses and receives updated syllabi every semester. 

		IIA1b_1: 231.00000000

		IIA1b_2: 5.8%

		IIA1c_1: 25.00000000

		IIA1c_2: 83%

		IIa2a_txt: Limit to 200 wordsNCCU has identified institutional learning outcome which addresses curricular engagement with the community. The learning outcome is “Diversity and Social Responsibility”. This outcome is designed to ensure that students will be able to identify and actively engage diverse communities to address real –world challenges. In all academic units students will engage in a variety of learning experiences that will focus on strategies that will require the application of theoretical knowledge to real world problems in community, state, nation and the world. North Carolina Central University has a strong history of providing service to the community, state and nation. This institutional learning outcome supports the university mission statement which indicates that NCCU “prepares students academically and professionally to become leaders prepared to advance the consciousness of social responsibility in a diverse, global society” and the university’s motto of “Truth and Service”. It also addresses one of the Six Core Values of the university which is the Promotion of Citizenship, Service and Social Justice.  This learning outcome addresses the very important need to promote community engagement and civic engagement through curricula, leadership and professional development opportunities for all students.

		IIA1d_1: 120.00000000

		IIA1e_1: 1009.00000000

		IIA1d_2: 30.8%

		IIA1e_2: 12.10%

		IIA2b_txt: Limit to 200 wordsIn direct response to the mission of the university and the motto of “Truth and Service” Individual departments work with the community partners and ACSLP office directly address community engagement program learning outcomes for each academic discipline. Each discipline has at least one outcome that directly relates to community engagement. For example, the School of Education employs cultural contexts to refer to external environment’s (e.g., urban, suburban, rural) emphasis on accountability and professional, national, and state standards; ensures that these standards are infused in the program as evidenced by the alignment of the SOE’s curriculum, clinical experiences, and assessment procedures; developed knowledge, skill and disposition outcomes that guide the curricular engagement within the community. These elements translate into producing culturally responsive educators and infuses varying pedagogical philosophies that support teaching and learning for diverse cultural contexts.  The educator is able to offer a global perspective; able to demonstrate facilitation of a learning experience that is culturally inclusive; consistently and professionally committed to promoting social justice; sensitive to, understanding of, and prepared to effectively teach diverse student populations; and able to critique the system and advocate for change. 

		IIA2c_txt: Limit to 200 wordsStudents complete individual surveys which provide assessment data to the professor about the effectiveness of the service learning courses and project requirements.  There are also a term papers, oral presentations and portfolio projects required in each of the courses to assess the level of competence in each of the designated learning outcomes.  For some courses such as the Practicum in Political Science, the assessment takes the form of a course project and/or a research paper.NCCU’s School of Education Gateways is established at each point in the student’s tenure in every SOE program.  This information is provided to every teacher education candidate via a SOE student handbook.  In addition, students are also invited to major’s meetings that are held twice during the year to update them on any changes to the Gateway review system.  These Gateways are measured in formal and informal ways and reflect on the students understanding of the abovementioned content knowledge, skills and dispositions.  Gateways are updated and reviewed by each department every semester as the student matriculates through the program. 

		IIA2d_txt: All faculty review the assessment data to determine how well the students are achieving the student learning outcome related to community engagement. The assessment data is evaluated at the end of every course and at the end of the academic year by department chairs and program directors to revise and/or modify student learning outcomes (SLOs), project requirements and activities, or to change community placements. School of Education: The data collected from the Gateways are used to make decisions about the preparedness of the TEP candidates. There is a score gradient used to assess student’s performance; Level 1: Below Standard; Level 2: At Standard; Level 3: Above Standard and Level 4: Exceeds Expectation. Scores 1, 2, 3, and 4 are used to measure candidate performance relative to indicators listed in the rubrics at gateways for continuation in service learning courses, pre-teaching internship and seminar, and post-clinical/completion. Students receiving scores below a 2 are put on action plans in an effort to support them with gaining the appropriate knowledge, skills and dispositions to continue through the programs. College of Behavioral and Social Science: The Practicum in Political Science courses results were used to modify research instruments and methods. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research:NCCU students travelled to Ghana, Mexico and Liberia to engage in research and field practicum. Students of Nursing, Psychology, Public Health, and Hospitality and Tourism presented their field work at an International Conference hosted by North Carolina State University, entitled: Academic Consortium 21, 2008 International Forum.  Student Leadership:The Student Government Association is very much involved in community engagement activities.  During 2007-2008 the Executive Board completed more that 8,150 Community Service Hours. The SGA organization completed a total of 14,350 community service hours by hosting more that 200 events and collaborations with campus groups and community partners.Internships/Co-Ops:NCCU has many degree programs that support community engagement through clinical internships, practicum and field experiences.  The range of experiences provides students with opportunities to apply knowledge from their chosen profession, increase awareness of community and its impact on the teaching-learning process. These opportunities are linked with courses in order to allow for the necessary balance between experience and reflection. Study Abroad:  The Office of International Affairs provides students with international service learning projects, such as the NCCU international partnership with the Universidad De Valle-Orizaba, Mexico that enabled NCCU students of Communication Disorder to have a key service work experience in special education and speech pathology at rehabilitation centers and special education schools in Orizaba. Student Research: The Executive Masters in Public Administration program in Liberia and Ghana was designed to engage NCCU students in service learning experiences with the civil service commission in Liberia and the District Commissioner’s office in Ghana.NCCU Nursing, Health Education, and Business departments partnered with the Global Education Center in Ghana to provided students with quality service learning projects at the rural health facility and small business in Ghana. 

		Core Courses: Off

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: NCCU offers a rich variety of undergraduate and graduate programs.  These academic programs are distinguished by the partnerships that are crafted with the diverse local community. Many departments have long standing partnerships with public schools, health care clinics, community centers, city and county government offices and a growing collection of private and public non-profit agencies.  The University College is focused on the first two years of the college. A goal of the University is to develop civic, social, community and personal responsibility. Students will be required to complete 15 hours of community service during the Freshman year. Integration of community engagement into core curricular content at an institutional level is paramount to student success.  Many departments have embedded specific goals and objectives into course content and many include specific field, clinical experiences, core and capstone courses which place students into the surrounding community to gain a more thorough understanding of content knowledge. The ranges of experiences were developed in an effort to prepare students for a gradient of engagement. Generally, field experiences and first year sequence provide students opportunities to observe and support existing community agencies, while clinical experiences  and capstone courses provides students with opportunities to create, collaborate, implement and evaluate programming.  All experiences allow students to participate in various aspects of the discipline, to increase awareness of community and to transition more smoothly from life as a student to life as a professional.These opportunities are linked with courses in order to allow for the necessary balance between experience and reflection required for professional growth.  These preparatory experiences ensures that undergraduate student leaders, graduates and post-graduate students employ the appropriate content knowledge and skills that exemplifies and translates into an increased understanding of the issues surrounding civic engagement. 

		IIA4_txt: Faculty Presentations:Greene, Dana (2008). Civic Engagement as an Educational Tool: Riding the Wave from Katrina to Recovery” (with DeMond Shondell Miller).  Presentation to the Race, Place, and Environment: Reclaiming, Rebuilding, Revitalizing Symposium (Dillard University), New Orleans, LA. Green, Dana (2008). Getting the Most Out of Service-Learning Opportunities: The Importance of Flexibility. “Invited lecture delivered to Rowan University students at Xavier University, New Orleans, LA.Harris, L., A comprehensive look at tackling cancer health disparities, health disparities symposium on cancer.  The National Black Leadership Initiative on Cancer III: Community Networks Program, Durham, N.C. September 23-25, 2007.Faculty Research:From 2004-2006, the Department of Political Science conducted a civic engagement research project that examined the political attitudes and behaviors of NCCU students.  Results were not published by data was used for several presentations.Publications:Several faculty members published a book chapter and articles related to community engagement. They are listed below:Harris, L., Parrish, T., Obano, N. Downing, B., McAllister, N. (2007). State and HBCU Collaboration to Improve Cancer Care to Underserved Population. Journal of National Black Nurses Association, 18 (1).Oritsejafor E., Guseh J. & Rosa Anderson, (Fall, 2006). Academic Service Learning Program: A Student Learning Model at North Carolina Central University” in Student As Colleagues. Published by University Campus Compact. Oritsejafor, E. & Guseh. J (Fall, 2003) Civic Education Among College Students: A Case Study. Journal of Public Management and Social Policy. Vol. 9, No.1.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Learning Centers:NCCU operated learning centers inside and outside of the campus community. Examples include: • 21st Century Community Learning Centers • Aspiring Eagles Learning Community • Josephine Clements Early College High SchoolTutoring Programs:Tutoring programs match the NCCU Academic Community Service Learning Program students with youth from Durham Public Schools (DPS) and several area Boys & Girls Clubs.  Project CARE Academy is a program focusing on improving test scores for children from third to eighth grade. America Reads Program tutors youngsters in kindergarten through third grade from DPS.  Extension Programs and Non-credit courses:NCCU Division of Extended Studies (formerly the University College), offered credit and non-credit courses through its four major components.  Continuing Education offered 95 non-credit courses, while Distance Education offered 329 courses for credit.  The Youth Offender Program, in partnership with the North Carolina Division of Correction, also operated within Distance Education serving nearly 100 inmates.  The Evening/Weekend Degree Program offered over 1000 courses and eight undergraduate and 29 graduate degrees.  Summer School offered over 100 courses for regular and special students, including students from other colleges.Evaluation Support:The Women’s Center and Counseling Center partnered with RTI International to perform a study on Campus Sexual Assault at HBCU’s, while the Orientation and First Year Experience office administered the Cooperative Institution Research Program survey.Training Initiatives:  North Carolina Central students are involved in training initiatives utilizing diverse partners including: • 3M Corporation and Marketing • Institute for Museum Library Services Diversity Scholars (IMLS)• National Coalition Building Institute • Radio Production Youth Noise Network Professional Development Centers: • Project Teach • Freshman Community Dinners • Man-Up ConferenceOthers:  NCCU also developed other community-based initiatives like FAFSA Day  and NCCU Bus Tour.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: Off

		faculty consultation: On

		IIB2_txt: Co-curricular Students Service:  ACSLP demonstrates the institution's commitment to civic responsibility by requiring students to participate in service through community service or academic service learning programs.  LeaderShape Inc. requires each student to develop and implement a service project.  The Eagle Pride Blood Drive collected over 1200 pints of blood.Work/Study Student Placement:  The Office of Scholarship and Student Aid provides assistance to students who provide service to the community. Also, the ACSLP incentivizes by allowing 15-20 dedicated students the opportunity to work in ACSLP offices. Cultural Offerings:  The NCCU Department of Theater offered dramatic performances that addressed relevant health-related issues including HIV/AIDS and diabetes in partnership with the Biotechnical/Biomedical Research Institute (BBRI).The NCCU Art Museum is open to the public and displays various exhibitions including an upcoming show featuring the works of Nelson-Mandela.  Athletic Offerings:  The Summer Academic and Sports Program offers children academic enrichment, recreational activities and exposure to life on a college campus. The National Youth Sports Program, a summer camp, provides sports mentorship.  The NCCU chapter of 100 Black Men adopted a youth basketball team and provided equipment, uniforms, and refreshments.Library Services:  The James E. Shepard Library offers a community card, which permits local residents to utilize library services.  The Women’s Center and the Student Leadership, Training, and Development Libraries are open for use by community residents.Faculty Consultations:Faculty assisted Youth Empowered Solutions (YES) with review and editing of grant proposals.  Health Education faculty worked with Duke University’s Comprehensive Sickle Cell Center and Hypertension services. Health Education presently works with community residents and government officials to secure funding to establish a Boys and Girls.  The Juvenile Justice Institute developed modules on Cognitive Behavioral Training for community children. 

		IIB4a_txt: In keeping with the university motto of Truth and Service, NCCU has been involved in outreach and engagement since its founding in 1910.  The mission of North Carolina Central University is to prepare students academically and professionally to become leaders, prepared to advance the consciousness of social responsibility in a diverse, global society. Our vision of service was actualized with the establishment of the Academic Community Service Learning Program by former Chancellor Julius Chambers in the mid-1990s.  NCCU was one of the first institutions to recognize the responsibility of a university to provide service in the community with academic focus.  North Carolina Central University’s mission and motto reflect the institution’s commitment to service.  NCCU maintains a programmatic and a social relationship and outreach with its community partners and seeks to involve those partners in many aspects of university life.  This includes invitations to social events, academic convocations, dramatic performances, athletic events, etc. NCCU representatives also attend the events and programs sponsored by our community partners including toy drives, community dinners, town hall meetings, projects for the homeless, health-related fund-raisers, academic programs, etc.  Many members of the faculty and staff serve on various community boards and commissions i.e., school board, city council, county commissioners, sexual assault and domestic violence committee, Bridges Point board, Neighborhood Councils,  and church-governing bodies, etc.

		IIB4b_txt: Limit to 300 wordsThe departments and community partners assess the status of their projects and relationships.  They develop plans for improvement and they collaborate with colleagues and other faculty members. The ACSLP has an Advisory Board that consists of community partners. As members of this Board, community partners offer advice, make recommendations about community service activities and policy and receive feedback from the data collected from the assessment instruments. A special effort is made to allow time to review, discuss and make recommendations during the Board meetings.  For example, the Advisory Board played a major role in redefining and conceptualizing the role of community service and civic engagement. The repertoire of assessments and evaluations continues to offer a voice for the community and govern the improvement of the program. Among the assessments is an opportunity for the community to evaluate and assess the student volunteers and the community program itself. Each faculty member and university official who is involved with a community partner is required to meet annually with the partner. This meeting is designed to provide an opportunity to share assessment data and receive feedback regarding the partnership experience and methods of change and/or improvements. The goal is to maintain communication that will enhance the community engagement experience for the partners and the students. 

		IIB5_txt: Limit to 300 wordsa. Learn and Serve Program: North Carolina Central University’s has developed a training curriculum for National Learn and Serve workshops.b. North Carolina Central University Art Department/University of Florida Partnership initiative Research Report on “Continuity and Change: Three Generations of Ethiopian Artists.” c. Continuing Education: North Carolina Central University’s Continuing Education has strengthened relationships between campus entities and the Continuing Education office.d. Evening/Weekend Degree Program: North Carolina Central Evening/Weekend Program established eight undergraduate degree programs offered in evening and on weekends.e. North Carolina Central University/African American Jazz Caucus Jazz Research Institute, NARJI, has developed an Institute Curriculum. 

		III1_txt: Limit to 400 words 

		III2_txt: NCCU is very active in community engagement activities. Listed below are a few more examples Honors and activities from various departments.The President’s Higher Education Community Service Honor Roll:NCCU was awarded the 2007 President’s Community Service Honor Roll with Distinction. This award recognizes the tip tier universities based on meaningful contributions to their communities through service. UNC Board of Governors Award for Excellence in Public Service:The UNC Board of Governors created a “Board of Governors Award for Excellence in Public Service”.  The first recipient of the award was a NCCU faculty member, Dr. George Wilson, Professor – Criminal Justice Department.  The award is for distinguished and superb achievement in university public service and outreach, and contribution to improving the quality of life of citizens of North Carolina, and greatly exceeds the normal accomplishments of a faculty.Criminal Justice Department: The Criminal Justice Department conducted workshops for Juvenile Crime and Reentry of Ex-offenders to the Community.  Public Administration: The Public Administration Department is involved in a community research assistance program that provides technical assistance and support services to nonprofit agencies conducted by both graduate and undergraduate students.Health Education: NCCU students worked with the American Red Cross, Bridges Pointe Foundation, Inc., the National Marrow Donor Program, Carolina Organ Donor Services and community to plan and conduct a comprehensive blood drive and health fair that collected 1212 pints of blood; screened between 800 and 900 persons for sickle cell trait and registered as many people for bone marrow and organ donations.  The students had to evaluate each drive and report the results to a campus wide planning committee that has on it faculty members as well as community organizations and representatives.Chemistry Department: Last academic year (2007-2008) the organic laboratory students enrolled in Chemistry 3310 and 3320, instructed by Mr. Noble Swain, successfully completed a thorough and comprehensive inventory of the chemicals in the Chemistry Department.  The Service Learning Project was used to fulfill part of the individual student's community service commitment to the University.  In many cases, the entire commitment was fulfilled.  The compiled information was used by the NCCU Office of Environmental and Occupational Health and Safety to generate a report that was sent to the North Carolina Department of Insurance as required in order issuing a Certificate of Occupancy for the BRITE Building. The entire project lasted three months. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
 


  
 
 


 29







4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
 


 
  


 35







III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4
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			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Warren C. Trenchard

		Title: Provost

		email: Warren.Trenchard@LaSierra.edu

		City: Riverside

		State: California

		Institution: La Sierra University

		president: Randal Wisbey

		address: 4500 Riverwalk ParkwayRiverside, CA 92515

		Phone: 951-785-2320

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Mission Statement:La Sierra University is a diverse community of inquiry, learning, and service, rooted in the Christian gospel. Committed to Seventh-day Adventist values and ideals, its mission is: to seek truth, enlarging human understanding through scholarship;to know ourselves, broadly educating the whole student;to serve others, contributing to the good of the global community. La Sierra University pursues this mission for God and society with recognized excellence, integrity, compassion, and mutual respect. 

		IA2_text: The University formally recognizes excellence in community engagement and service annually in several ways:At graduation the President presents several community engagement and service-oriented awards to members of the general public who have particular relationships with the University and confers honorary degrees on various persons, some of whom are recognized for public service. The President also gives the President’s Award at graduation to an outstanding undergraduate student and an exemplary graduate student who, among other things, have demonstrated excellence in community service.Several times each academic year at assemblies, the University recognizes students who engage in University-coordinated long and short term mission trips.The La Sierra University Students in Free Enterprise (SIFE) team holds an annual awards event, sponsored by the School of Business, and presents awards to student leaders and members of the community who have helped to facilitate its local, regional, and international community projects. The President, Provost, School of Business Dean, and several trustees regularly attend and participate. The Office of Service-Learning holds an annual luncheon attended by community partner representatives, students, faculty, staff, administrators, and others at which it presents special awards to outstanding community partners, students, and faculty who have been selected on the basis of feedback from their counterparts for excellence in furthering the work of the Service-Learning Program. 

		IA3a_text: Each quarter the Office of Service-Learning assesses perceptions of the University’s community engagement in the context of the Service-Learning Program by surveying the community partner representatives, with whom it works, thereby evaluating the performance of students and the nature of their engagement experience.The SIFE team regularly conducts pre-tests and post-tests to determine the degree of change in perception, knowledge, and skills with reference to its community engagement projects.

		IA3b_text: The Office of Service-Learning annually aggregates data from its surveys of students, faculty, and community partners and compares these data across years. The analysis of these data enable the program directors to create better alignment between the campus and the community, the faculty and the community partners, and the students and project sites. It also stimulates curriculum changes, where deemed appropriate, and provides the basis of adjusting course/project details such as class meeting times, project times, and numbers of students engaged in particular projects.The SIFE team collects and analyzes the results of its pre-tests and post-tests in each project to determine the degree of success attained in relation to initial expectations, to identify successful processes and techniques that may be further applied to later stages of the project or to other projects, and to discover needed areas of improvement.

		IA4_text: The La Sierra University website (www.lasierra.edu) provides direct links to several community engagement-focused programs and institutional entities. The Office of Service-Learning (www.lasierra.edu/service) provides information and resources on Service-Learning courses, partnership opportunities, additional service and community engagement opportunities, and faculty development. Currently, this site is updated daily. La Sierra Today, the official quarterly magazine of La Sierra University, has focused much of its content on service and community engagement for over ten years. At high schools, college fairs, conferences, and other such opportunities, representatives of the Office Enrollment Services Recruitment have featured service and community engagement by La Sierra students in displays and printed materials. During the 2007-08 academic year, the theme for several related alumni, board, and community events was “The Spirit of Service.” The climax of this was the preparation of a booklet by this title for the biennial meeting of the Constituent Membership of La Sierra University. This booklet was also distributed to alumni, trustees, community members, students, faculty, and staff. It featured stories and photos of demonstrated excellence in service and community engagement by several institutional groups, individuals, and other entities. Service to the community, both local and global, is clearly emerging as an important element in the La Sierra brand.

		IA5_text: The new President has become a champion and advocate for the University’s commitment to community engagement. Here is an excerpt from his first speech to the faculty and campus leaders in the fall of 2007: “Another area this national [marketing] campaign will focus on is the University’s commitment to making service an integral part of our student’s academic program. I have been deeply blessed to speak with Dr. Adeny Schmidt [Director of Service-Learning], and to learn what she, and many of you, are accomplishing with our students throughout the community. I recently spoke with several members of the Riverside Chamber of Commerce, and they told me of LSU’s remarkable students and their commitment to making the community stronger and safer. As I listened to them share enthusiastically about our students and faculty, I could not have been prouder! Dr. Schmidt, we thank you for what you and your colleagues are doing to provide a transforming experience for our students – and our community.”The Provost has been a consistent supporter of the Service-Learning Program in presentations both on and off the campus. Organizationally, the Office of Service-Learning reports to the Office of the Provost, through the Associate Provost. On occasion he has obtained special funding for the program. Furthermore, the Provost personally participated in the training program for faculty interested in becoming engaged in the Service-Learning Program, attended the faculty seminar for one quarter, and developed a Service-Learning course for adult learners in the University.An institutional commitment to service and community engagement has been explicitly demonstrated and proactively included in speeches, publications, and action by the university President, Provost, Board of Trustees, and other high-level entities of executive leadership. A selection of speeches including specific statements on the institution’s commitment to service and community engagement can be found at http://www.lasierra.edu/news/#ss. 

		B1_text: Although several campus entities coordinate, support, and advance activities associated with community engagement, two in particular stand, the Office of Service-Learning and the Office of Student Life.Office of Service-LearningThe mission of the Office of Service-Learning is to • Provide opportunities for students to engage in meaningful service that enriches the classroom. • Foster civic responsibility and commitment to service in students. • Support faculty in the development and implementation of Service-Learning courses. • Develop mutually satisfying long-term partnerships with community organizations.The Office is committed to creating and delivering high quality Service-Learning courses that effectively integrate service and learning by:• Providing faculty with up-to-date best practices in Service-Learning pedagogy. • Helping faculty to find appropriate community partners who will collaborate in achieving the learning goals of the class. • Encouraging ongoing faculty development that will enhance the quality of the Service-Learning experience. • Supporting students through adequate orientation and assistance in their community sites. • Developing and maintaining mutually satisfying, long-term partnerships with community agencies that support the academic objectives of Service-Learning courses. • Maintaining an effective structure that ensures the smooth operation of the Service-Learning program.The Office, which reports to the Office of the Provost, works with various campus entities to communicate the University’s commitment both locally and globally. In this regard the Office serves as a coordinating body for records, information, and production of required documents. Office of Student LifeTwo areas within the Office of Student Life manage programs of community engagement. The Office of the Vice President for Student Life coordinates a Student Leader Service Day prior to the Freshman Orientation Program. Student leaders engage in a day of community service projects.The Office of Spiritual Life conducts a comprehensive program of student mission activities, ranging from year-long, international assignments to short-term local and international projects.

		B2a_Text: The following amounts were part of the University budget (2007-08) and are all permanent except for SIFE operations which is raised externally: Service-Learning (74,839); SIFE operations (50,000); SIFE faculty fellows (46,573); Missions (87,091); Total (258,503)

		B2b_text: The University has received the following external funding for the support of community engagement activities:Two grants from Learn and Serve America, specifically for the purpose of training faculty in the development and implementation of Service-Learning courses: $42,000 (2003-04); $26,000 (2005-08)Service-Learning transportation grants from Versicare: $18,172 (2004-05)Service-Learning operating funds from the Krieger Award: $14,580 (2005-08)Budgeted external funding for the support of the Service-Learning Program: $59,000 (2008-09)

		B2c_text: To date, the Office of Service-Learning has written seven grant applications, of which three received funding. The Office was assisted by the Office of Advancement and the President. Currently, Vice President for Advancement and his colleagues are cultivating potential donors to supply the budgeted external funding support for Service-Learning for the 2008-09 academic year.

		B3a_text: The Office of Service-Learning tracks and documents service and engagement-related activities and hours of students through coordination with several campus entities. Each academic quarter, the Office of Service-Learning implements, tracks, and records student placement in the community through Service-Learning courses. In addition to recording and tracking hours of engagement, the faculty who teach Service-Learning courses and corresponding community partner supervisors/facilitators evaluate the students to ensure that a high standard of applicable, quality service and engagement are in fact being successfully conducted. As in all service and engagement activities through the University, the various parties involved should benefit from the experience. Campus organizations, such as the recent World Cup winning SIFE team, produce annual reports of activities and hours of engagement for both internal and external dissemination.Students who engage in service other than that specifically coordinated through University entities may submit a report to the Office of Service-Learning for verification. The submitted information is included in student service records held in the Office of Service-Learning. The University has recently formed a committee to plan the implementation of including a citizenship transcript along with a student’s academic transcript. This transcript would include student service placements and contain a record of hours of engagement.The directors of short and long-term missions for the University annually submit a report of student service placements and service hours.

		B3b_text: The institution uses the resulting data from these mechanisms in several ways. We strategically use the data to determine and assess new or previously undiscovered areas of need in our community and the best way to address them. They are used to assess the success of existing University-community partnerships and whether or not new ones need to be established to meet growing student needs and interest in community engagement. The data are used to find faculty and courses best aligned with areas of community need and the functions of potential community partners. They are used to determine how to best keep community engagement a sustainable part of the core educational experience offered to the students of the University. It is important for engagement opportunities to have the greatest possible positive impact on the community without setting student requirements or incentives at an unreasonably high level. These data are also highly useful in helping us to communicating our commitment to service and community engagement.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The Office of Service-Learning conducts student evaluations of the experience in each Service-Learning course. Some students submit a portfolio of service experiences, indicating the impact on them of the community engagement experience. Some examples from the most recent surveys include students agreeing or strongly agreeing to the following: • “My work was helpful to those receiving service” (77%); • “I can clearly see the connections between what I learned in class and what actually happens in the site” (65%); • “I feel I connected with the people I served” (68%); • “My experience was personally rewarding” (76%); • “It helped me understand my responsibility to others” (66%).

		B3d2_text: Assessment of the impact Service-Learning on the faculty who are involved began during 2007-08 with a survey conducted near the end of the academic year. Because of the reduced activity of the Office of Service-Learning during the summer, the analysis of these data is yet to be published. 

		Impact on community: On

		Impact on institution: On

		b3d3_text: The Office of Service-Learning does not yet have a formal, quantitative assessment tool for measuring the impact on community partners. However, it intends to develop such an instrument.On the informal, qualitative level, the Assistant Director of Service-Learning for Community Engagement meets weekly with the community partners for the exchange of ideas and feedback. Additionally, some community partners Service-Learning Council and all are invited to the annual awards luncheon. These are settings and occasions for informal assessment.Also informal, though not insignificant, was the celebrative featuring of the La Sierra University SIFE team in the most recent “State of the City” address by Ron Loveridge, Mayor of Riverside, CA: “Kudos to La Sierra University’s SIFE team for winning the national and then world championship. And for the first time, the SIFE team put Riverside on a Kellogg’s Corn Flakes box.”

		B3d4_text: The University has no formal instrument for assessing the specific impact of community engagement on the institution, apart from the assessment tools used by the University Studies Program and the Honors Program to assess the learning outcomes of their programs, both of which include Service-Learning. Additionally, the University has employed the broadly used National Survey of Student Engagement (NSSE).

		b3e_text: Based on assessment data, the Office of Service-Learning has made significant updates on and improvements to its website. It has also conducted special Service-Learning orientation sessions on campus, recommended and implemented the position of Assistant Director for Community Engagement, and established the practice of having a Service-Learning representative at several community partner staff meetings each week.

		B4_text: The 1994 Strategic Plan included a section “Public Service,” which starts: “LSU seeks to make public service one of its most important defining characteristics. This is especially important since we espouse Christian principles and live in an urban environment.  Faculty and student involvement in community service not only broadens their experience but also provides occasions for the practical application of principles learned in the classroom and links them to the communities in which they work, worship, live, and study.  By focusing its service mission and drawing on its teaching and research expertise, LSU can expand and diversify service to its constituencies.” Following are two strategic goals, containing a plan to “Include a measurable service component as an integral part of the University's undergraduate curriculum.”The 2003 Plan is less specific on public service, because the University had already established the Service-Learning Program. It includes the Aims of the University, which recognize that “The university’s religious orientation . . . a basis for its social consciousness and public service.” It further states that “The university intends to teach its students how to make the world a better place in the future by involving them in making it a better place now. “

		B5_text: The Office of Service-Learning conducts annual training seminars for faculty on how to develop a Service-Learning course. These have been made possible, in part, with support by a grant from Learn and Serve America and California Campus Compact. The main function of the Director of the Office of Service-Learning is to focus on curriculum development, establishing new partnerships, orienting students, and placing students for community engagement. As a priority, the Office of Service-Learning provides logistical support to faculty and their Service-Learning courses.In recent years, at least three members of the faculty and staff have been supported by the University to attend conferences on Service-Learning.

		B6_text: Community partner representatives are voting members of the Service-Learning Council, which is responsible for the approval of Service-Learning courses and the strategies and procedures used by the Office of Service-Learning.Community partners also work with the Office of Service-Learning on a quarterly basis to determine the number of students and types of courses with which they will be engaged.Throughout the year, a University representative attends a function and/or staff meeting of, at least, one community partner each week to obtain feedback and engage in strategic planning to strengthen the sustainability of service and community engagement initiatives. 

		SD1_text: The University appoints only faculty who are committed to fulfilling its mission, which includes a deep commitment to service. The Provost interviews every potential faculty member and reviews the University’s commitment to service, including Service-Learning, and the indispensible role of faculty in its success. The Associate Provost, to whom the Office of Service-Learning reports, also participates in the interview process.

		SD2a_text: The criteria for faculty promotion and tenure focus on the three traditional expectations of faculty work—teaching, research/creative activities, and service. Although some members of the faculty teach Service-Learning courses, this is too new to have had much impact on promotion and tenure decisions. However, when faculty members have evidence of teaching such course, their dossiers would receive positive assessment for promotion or tenure. Several faculty members have included peer-reviewed research on community engagement and service in their program of scholarship. This would be treated positively for promotion and tenure along with other types of research. Faculty members who are under consideration for promotion or tenure regularly submit evidence of community service in their dossiers. In fact, the University expects faculty to engage in service not only to the university but also to the community.

		SD2b1_text: The University may classify community-engaged scholarship according to any of the three expectations of faculty work—teaching, research/creative activities, and service—depending on the nature of the faculty member’s type of engagement. Involvement in teaching Service-Learning courses would be treated as teaching. Research and publication in the area of community engagement and service would be treated as research. Actual civic, church, or community service would be treated as service.

		SD2b2_text: Limit to 200 words

		SD3_text: Students are significantly involved in the leadership and governance of community engagement. For example, two students are full, voting members of the Service-Learning Council. The Council is responsible for all aspects of the planning, implementation, and assessment of Service-Learning..The SIFE team is an organization led and operated by students. It uses the principles of business and the diverse knowledge, skill, ability, and background of its student members to empower and educate groups and individuals around the world. One such example is the Welfare-to-Work project. Now in its tenth year, this project enables students to teach low income individuals how to start a home-based childcare business. To date, the team has educated over 800 people that has resulted in over 35% of the clients opening their own business, each earning an average of $3000-$4000 per month. To date, this project has been measured by its local, non-profit partner organization to have had a total economic impact of over $14,000,000. The Education Club, or “Club Ed,” contains students in the School of Education who are committed to campus and community engagement. This student-ed organization started a weekly homework club for K-6 students at a local church. It is active in book readings and other activities in the community, including hosting an annual Christmas party in partnership with the Head Start program. Club Ed also partners with the SIFE team to develop education-based programs and curricula for projects targeting all age groups. 

		SD5_text: Faculty are involved in the governance of community engagement, particularly in the form of Service-Learning, on the following committees or councils, listed in ascending order of reporting: Service-Learning Council, University Studies Council (responsible for the regular general education program), Academic Affairs Committee (responsibility for policies associated with all academic programs and services), and the University Council (the highest campus governing body).

		SD4_text: Service-Learning courses are regular courses with community service components and are thus recorded on the regular academic transcripts. The University is in the process of developing a citizenship transcript for recording other types of campus and community service and engagement.

		IIA1a_txt: The Office of Service-Learning assists in the identification and development of Service-Learning courses, ensuring that student service experiences fulfill specific course and learning outcomes and that the service activities meet real community needs that are highly applicable to what the students learn in the classroom. Because students, faculty, and community must all benefit from Service-Learning courses, the identification of opportunities begins with any of them. The Office may begin an identification process based upon student needs and feedback, faculty interest in integrating Service-Learning into their course(s), an existing or potential community partner contacting the institution regarding a specific need, or any combination of these. Once the feasibility of this opportunity is assessed, the Office with work directly with an instructor on both course development and her/his development as the course instructor. An annual Faculty Seminar workshop is held for several weeks for this purpose, resulting in most new Service-Learning courses.Once the course development plan is prepared, a new course syllabus, integrated with Service-Learning and related reflection requirements, is produced and sent to the Service-Learning Council for approval and/or further input. Once a course is approved, it may be implemented with regular evaluation and assessment by Office of Service-Learning.

		IIA1b_1: 46.00000000

		IIA1b_2: about 5%

		IIA1c_1: 20.00000000

		IIA1c_2: 95%

		IIa2a_txt: At the institutional level, engagement-related outcomes are integrated into all academic areas through the University Studies and Honors Programs respectively, establishing service and community engagement requirements of and opportunities for all enrolled students. Here, for example, is a statement on the subject by the Universities Studies Program: “La Sierra University offers its students a general education curriculum rooted in the concept of liberal education as a formative and transformative process -- one that provides students with a permanent foundation for learning through the development of basic human capacities.At La Sierra University, general education distinctively deals with nothing less than our common humanity—those essential capacities and qualities that enable us to participate effectively and responsibly in a variety of shared intellectual, social, and moral contexts--and contributes to the creation of a recognizable ‘La Sierra graduate.’ Only then can the University fulfill its goal to mold citizens fitted with ‘recognized excellence, integrity, and compassion.’”

		IIA1d_1: 35.00000000

		IIA1e_1: 861.00000000

		IIA1d_2: 35%

		IIA1e_2: 60.5%

		IIA2b_txt: At the departmental level, as part of the institutional Academic Program Assessment Plan, all academic programs must annually submit to their respective academic deans an assessment report including specific and measurable learning outcomes. The objects of assessment for each academic program are about ten measurable student learning outcomes pertaining to: knowledge, skills, and attitudes/values.Several of these outcomes are aligned with the missions of their corresponding departments or schools. For example, the School of Business motto is “Create Value, Make a Difference.” This drives courses, through their learning objectives, to emphasize application of knowledge, skill, and ability in service to the local and global community. Several academic departments have also made it a priority to provide their students more Service-Learning course opportunities in order to facilitate student completion of Service-Learning graduation requirements. Internship programs implemented at the departmental level are also specifically designed to place students in areas of specific and real community needs.

		IIA2c_txt: Each year, department chairs must submit to their academic deans a report that contains the results of an assessment of about 20% of their learning outcomes for the department’s academic programs. In this way all learning outcomes are assessed every five years. The outcomes are measured quantitatively and qualitatively through the use of various assessment approaches and techniques, including focus groups, standardized discipline tests, rubrics, student evaluations of courses, and capstone experiences. The academic dean’s assessment reports are annually developed into a comprehensive report on academic programs by the Office of the Provost.In the new academic year instructors will begin to be required to identify also the learning outcomes for each course, including Service-Learning courses. They will also be required to identify how they plan to assess the degree to which students attain these outcomes.

		IIA2d_txt: The purpose of the University’s plan for the assessment of academic programs is to assure that the learning outcomes of each program are being achieved. Positive results from assessment activities confirm the curricular alignment between outcomes and courses and the pedagogical techniques employed in the program and its courses. Negative results suggest the need for change in the curricular alignment and/or the pedagogical techniques. The data from these assessment activities are used at the institutional, school/college, departmental, and course levels to ensure alignment between these learning outcomes and the mission of the University and those of its units. The steady growth of Service-Learning and other community engagement activities has been heavily influenced by recommendations in response to the assessment of program learning outcomes. It has resulted in increased faculty development as related to service and community engagement as well as specific language used at the institutional and departmental levels to communicate the University’s commitment to service both on and off-campus. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: Off

		Study Abroad: On

		IIA3a_txt: Student ResearchStudents, especially those in Service-Learning courses, are encouraged to select research projects that are highly applicable to established local and/or global community needs. Many students present and share research results in interactive ways to several target audiences in the community. An example of this is the development of a “mobile museum” by archaeology, history, and religion students, recently shared in the After-School Programs of the local public school district.Student LeadershipThe most successful and institutionally supported forms of student leadership at the University are those which highly involve community engagement. Student leaders have served the University as ambassadors in the community, developing several creative programs and projects to successfully and sustainably meet needs. The projects of SIFE and the Education Club also fall into this category.Study AbroadStudents in our Study Abroad or Study Tour programs often engage in community service as a tool for enhanced learning. In week or month long study tours, students visit offices of international aid organizations or work with children at local schools. For Study Abroad programs lasting a quarter or more, our students are encouraged to engage in service before leaving to result in better preparation and during the program to enhance language and cultural learning. Some students spend a year abroad on mission assignments, many of which involve teaching experiences in elementary schools. Since these students receive academic credit for these assignments, they may be considered as study abroad experiences. Other students have engaged in short-term international mission projects that are offered as Service-Learning.

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Core CoursesThe University does not have core courses. However, University Studies, the general education program, contains several blocks of theme courses, some of which are designated as Service-Learning courses.First Year SequenceThe University does not have a particular first year course sequence.The MajorsMany of the Service-Learning courses are required courses in major field curricula.Graduate StudiesGraduate students are not required to take Service-Learning courses.CapstoneAll academic majors require students to take a senior capstone course, exposing them to the objectives of their departments and the University. Over half of the capstone courses integrate Service-Learning. General EducationBoth University Studies and the Honors Program, the general education programs, include Service Learning courses. Students must complete at least three 4-unit Service-Learning courses among the 190 quarter units required for a baccalaureate degree.

		IIA4_txt: A. Schmidt, L. Martin, C. Phillips, & S. Solis (two faculty, one community partner and one student) presented a session on building partnerships at the April 2006 Continuums of Service meeting of the Western Region of Campus Compact.A. Hamlin submitted for presentation to the meeting of the Modern Languages Association a paper on Service-Learning in a Literature course. A. Schmidt & M. Robby (one faculty and one partner) published an article in the Michigan Journal of Community Service Learning (Vol  9, Number 1). 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
 


 


 20







3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
 


  
 
 


 29







4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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		The Carnegie Elective Classification 

		for Community Engagement

		Introduction

		I.  Foundational Indicators 

		A. Institutional Identity and Culture

		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)

		II.  Categories of Community Engagement



		A. Curricular Engagement

		b. Has community engagement been integrated with curriculum on an 

		institution-wide level?

		B. Outreach and Partnerships

		III.  Wrap-Up









2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Vision Statement: California State University, San Bernardino will become one of the leading comprehensive universities in the nation, distinctive for its contributions to the understanding of learning and for the creation and study of innovative partnerships to promote educational, social, economic, and cultural advancement in the region. Excerpt from Mission Statement: The university seeks to serve the educational needs of the region and the state by offering a wide range of academic programs and support services. CSUSB Strategic Plan Goal #3: Adopt a long-term strategy for university engagement in community partnerships.

		IA2_text: Community-University Partnership Award BreakfastCUP honors faculty and community agency partners at a biennial breakfast award ceremony. Faculty involved in the community through service learning or community-based research invite their community partners to campus for the event. President Karnig individually recognizes each partnership with an award of appreciation.Fall Convocation: Community partnerships are among the notable past-year accomplishments of faculty, staff and students commended by President Karnig at the Fall Convocation, the official launch of the new academic year.Leadership Academy: CSUSB’s Leadership Academy is considered to be the university’s most prestigious student leadership development program. The Academy is an intense ten-week program that brings together prominent on- and off-campus leaders with emerging student leaders. Academy students are taught the basics of effective leadership through workshops, public speaking opportunities and community engagement. The program graduation ceremony celebrates the service work and recognizes community partners.National Day of Service: CUP organizes CSUSB participation in Make a Difference Day, a national day of service celebrated annually with local community engagement projects. CSUSB’s projects are often featured in the USA Weekend magazine, and both the 2006 and 2007 neighborhood clean-up projects received regional recognition.Outstanding Employee Award: The President’s Outstanding Employee Award takes into account community engagement on behalf of the university. Two of the six criteria for job performance clearly reflect this priority: maintaining positive relationships with fellow employees, faculty, students, and members of the community; and participation in some form of University and/or community activity that represents the department or University.

		IA3a_text: Assessment InterviewsCUP conducts Assessment of Community Partnerships interviews with our partners, based on the Principles of Good Community-Campus Partnerships (CCPH, 1998, 2006), a widely respected framework for partnership development and reflection on partnership progress. The assessment consists of a series of 13 questions taken directly from the CCPH Principles to determine the health of the partnership; its strengths and assets; any areas to improve; and future plans. Sample questions follow:To what extent does our partnership have an agreed-upon mission, values, goals and measurable outcomes? To what extent is our partnership characterized by mutual trust, respect, genuineness and commitment? To what extent has our partnership developed and evolved over time?What are some significant issues or challenges currently facing our partnership?Assessment takes place with CUP and community staff at the partner site, and thorough follow-up is conducted to assure that any problem areas identified during the discussion are addressed. Community Partner Roundtable EventsCSUSB actively solicits community input on its engagement initiatives through various community partner roundtable events and frequent informal discussions with community partners. CCPH Principles (CCPH, 1998, 2006) are used as the basis for these conversations. Selected questions from the "Assessing the CCPH Principles of Good Community-Campus Partnerships Instrument" (Bell-Elkins, 2002) are used as conversation starters. The process of reflecting on the evolution of the partnership is valued, and often information is uncovered during these conversations that may not have been discussed during the day-to-day management of partnership work.Community-University Educational Summit SurveysCSUSB’s satellite campus in Palm Desert, California was built with financial support from community stakeholders and local municipalities. Obtaining community input on the Palm Desert Campus’s community engagement activities is vital and includes a survey associated with the annual Community-University Educational Summit (CUES).The CUES event features educational speakers on key community issues and a volunteer fair where participants connect with local nonprofit agencies for service opportunities. Both campus and community members are surveyed to gather perceptions of community needs and to gain feedback on the university’s community engagement efforts. The survey data is used to shape the goals for the CUP staff member on the Palm Desert campus, to inform faculty of potential service learning projects, to inform PDC executive staff of community perceptions, and to guide the planning for the next year’s summit. Campus executives also attend the event and receive informal feedback from participants about CSUSB’s impact on local communities and the region.

		IA3b_text: Near-Term Use of Assessment DataData from community partner roundtable events, assessment interviews, and the CUES conference is collected, analyzed and summarized. Summaries of the data are shared with key campus stakeholders, both formally and informally. Partnership-specific data is reviewed by CUP staff immediately to address any problem areas raised during the assessment interviews, with detailed follow-up to ensure that any difficulties have been resolved. General data is used to improve on- and off-campus communication and to inform program planning. CUP advisory committees also review the data and make recommendations to address areas of concern. An annual review of the data is used to demonstrate challenges met, to develop goals for the upcoming year, to make policy changes, and to report to the CSU Chancellor’s Office and other funding sources.Long-Term Use for Program Review and Campus AccreditationThe CUP office has engaged in a strategic planning process every three years, including the most recent plan, which spans the years from 2006 to 2009. Data from community assessments shapes these longer-range goals for the office and provides useful benchmarks for improvement.CSUSB recently engaged in a Western Association of Colleges and Universities review. The campus received many compliments, was awarded a full ten-year reaccreditation, and received a minimal number of recommendations. The review committee noted that CSUSB had an impressive array of community engagement, for which assessment was taking place.  Development of standardized guidelines for assessment across community outreach and partnerships programs was recommended. Work is now underway to gather high-quality examples and research best practices. The Faculty Advisory Board will undertake the development of a draft document during the 2008-09 academic year. The draft will be vetted through campus administration, including the Associate Provost for Academic Programs, who submitted the recent WASC Interim Report and chaired the Interim Report conference call.

		IA4_text: National Recognition for Community Service: CSUSB was selected in 2006 and 2007 for the U.S. President's Higher Education Community Service Honor Roll, saluting colleges and universities that have model community service programs and whose students give back to their communities through volunteer service. Information about the Honor Roll selection is spotlighted on several University websites and was featured in CSUSB Magazine.University Website: Stories about CSUSB’s community engagement activities are regularly highlighted on the university website home page, including a rotating "In the Spotlight" feature box and the "News and Events" listing.University Catalog: The university’s commitment to engaging in community partnerships is affirmed in the annual Bulletin, the university catalog.Schedule of Classes: The quarterly Schedule of Classes features a specific list of service learning courses in the Special Programs and Services section.Viewbook for Prospective Students: The Office of Admissions’ Viewbook, distributed to all prospective students, profiles many examples of community engagement. The Viewbook includes two feature articles about faculty who have longstanding service learning courses, and about their work to address community needs.CSUSB Local News Broadcast: The CSUSB student-produced four-minute newscast "Local Matters" airs every 30 minutes on the cable channel that carries CNN’s Headline News. In the fast-growing Inland Empire, which has no local television newscast, Local Matters itself is an important regional information source. Not only is it the first such programming partnership in the area, but it also serves as a public example of CSUSB’s institutional commitment to community engagement.  

		IA5_text: CSU’s Commitment to Community EngagementIn the 1990s, the California State University (CSU) recognized the value of service learning as a vehicle to meet the state's educational needs while also imparting vital civic skills and knowledge. In 1997, the CSU established community engagement infrastructure at all 23 campuses and the systemwide office, and the Board of Trustees passed a landmark resolution calling for the creation of service opportunities for all students. Under the leadership of Chancellor Reed, the CSU's reputation as a leader in community engagement has risen to national prominence.CSUSB’s Annual ConvocationThe annual convocation address highlights community partnerships, faculty who have been recognized for partnership efforts, and grant-funded partnerships. Examples: Accounting students helped 2,500 low-income residents prepare their taxes through the Volunteer Income Tax Assistance program, donating nearly 7,000 hours and achieving an accuracy rate of 99.8 percent; CSUSB formed a partnership with the City of San Bernardino to offer off-campus courses through a new Downtown Center; and criminal justice faculty led an evaluation of diversion programs for at-risk youth in the justice system, supported by nearly $1 million from the Riverside County Probation Department.President’s Community LeadershipSince assuming the CSUSB presidency in 1997, Dr. Albert Karnig counts among his major accomplishments a renewed emphasis on community partnerships that promote economic, social, and cultural development across the university’s service area. His contributions to the community have been recognized by Congressman Joe Baca's Community Leadership Award for Outstanding Service and Dedication to the Community (2004); Citizen of Achievement Award from the San Bernardino Chapter of the League of Women Voters (2005); Humanitarians of the Year, with his wife, Marilyn, from San Bernardino YWCA (2006); Amar es Entregarse Award from the Catholic Diocese of San Bernardino (2008); and the Black Rose Award from the San Bernardino Black Culture Foundation (2008).

		B1_text: Community University Partnerships (CUP) was founded in 1999 as a campus-wide initiative to build and advance partnerships in San Bernardino and Riverside Counties. According to its mission statement, the CUP office “advances community-based programs by supporting faculty in developing community-based teaching that integrates academic theory with community service, facilitating faculty research that directly addresses local problems, and coordinating civic engagement experiences.” The office offers an array of community engagement and service learning opportunities and provides incentives to engage the campus community in these activities.Central to the mission of CUP are four goals: Goal 1: Facilitate an increased integration of service learning into the curriculum.Goal 2: Engage faculty, students and community partners in community-based participatory research and scholarship.Goal 3: Facilitate campus involvement in civic engagement programs.Goal 4: Institutionalize service learning and the Community-University Partnerships office at the San Bernardino and Palm Desert Campuses.The goals are linked to the strategic plans of CSUSB and the CSU’s Center for Community Engagement. Annual progress reports on these goals and on budgetary expenditures are reviewed by the Associate Provost for Research and the Faculty Senate.The CUP office staff include a full-time director, a full-time office manager, and two work-study student assistants supported by state funds. Faculty Scholars work on specialized projects as needed and are compensated with course releases. The Palm Desert Campus supports a part-time service learning faculty coordinator (30 hours/month) to foster Coachella Valley community partnerships and to provide training and support to service learning faculty on that satellite campus. A Title V federal grant supports a full-time coordinator position to facilitate the placement of students in service learning internships in local nonprofits, schools and government agencies.Staffing and Governance: The CUP office reports to the Provost through the Associate Provost for Research. Oversight is also provided through regular meetings of a Faculty Advisory Board, with representation from each college; and a Service Learning Cabinet with CSUSB faculty, staff, student and community partner representation.Other Centers and Institutes: Other centers and institutes at CSUSB, such as the Inland Empire Center for Entrepreneurship, the Leonard Transportation Center, the Water Resources Institute, the Institute for Child Development and Family Relations, and the Institute of Applied Research and Policy Analysis are dedicated to the specific challenges or opportunities in the region. These centers and institutes provide additional engagement between the university and the community.

		B2a_Text: CUP celebrates its 10th anniversary in 2009. Since its creation, the Provost has allocated stable baseline funding to the CUP office of approximately $130,000 yearly in direct support of the university’s community engagement priority. The funds support CUP infrastructure, service learning faculty fellowships, and community-based research fellowships. 

		B2b_text: Service Learning Internships: CSUSB received a $2.4 million Title V grant to improve the academic attainment of Hispanic and low-income students through academic support, career preparedness training, and service learning opportunities. Math, science, technology, and select foreign language students are targeted. Grant activities include developing new service learning internship sites in nonprofits, schools, and government agencies; training agency supervisor co-educators; and providing service learning internship stipends for students.Economic Development: The Inland Empire Women’s Business Center received a $100,000 grant to provide services to low-income, minority, disabled and/or women-owned businesses. In its four years of operation, the center has achieved $6.5 million in economic impact and assisted in the creation and retention of 278 local jobs.Disaster Preparedness: The California Campus Compact provided a grant to create a service learning project on disaster preparedness for people with disabilities. Health science students created brochures, fact sheets and websites, also creating sample disaster response kits focused on the specific needs of people with disabilities as training examples. The students presented their final projects to CSUSB officials and community first responders, and the training materials were distributed throughout San Bernardino County.

		B2c_text: California’s Call to ServiceFunding from the State of California is offered annually as a sub-grant from the CSU Chancellor’s Office to support the implementation of CUP’s community focused strategic plan, the expansion of office infrastructure, and other service learning and community engagement efforts.United Way and Bank Service Learning ScholarshipsFundraising efforts toward the Service Learning Scholarship program have been successful, with all formal requests receiving 100% funding. Recent fundraising activities include requests to HSBC Bank and Inland Empire United Way, which were both fully funded. Students apply for these competitive programs, which provide a $1,000 service learning stipend for completing a 100-hour internship in a nonprofit, school, or government agency.San Manuel Band of Mission Indians Endowed ScholarshipThis scholarship has been established to promote students’ understanding of different cultures and belief systems while simultaneously focusing on the social, economic, and cultural well-being of indigenous people and other minorities. Students complete 100 hours of community engagement as a part of the scholarship program.

		B3a_text: Quarterly Statistical SurveyA quarterly survey is conducted to collect data on the number of service learning course sections offered, students enrolled, and faculty members involved. The survey information has been paired with the Academic Planning Database report conducted by the CSU Chancellor’s Office. Together, they provide a detailed report on CSUSB service learning courses. This survey informs the Schedule of Classes listing of service learning classes in subsequent quarters.Economic Impact ReportFor the past three years, CUP has compiled a broader report on the extent and fiscal impact of our students’ service learning and volunteer service efforts. The 2007-2008 report indicated that CSUSB students contributed 54,710 hours of service. Based upon data from the Bureau of Labor Statistics, the value of a volunteer hour in California is $21.97, which means the financial impact of CSUSB students’ community engagement efforts exceeded a million dollars. Data from this report is shared with the President for his annual speech at the San Bernardino City Summit.Ancillary UnitsCSUSB maintains a number of Ancillary Units, or academic centers and institutes. These organizations provide a structure for creating community-university partnerships, typically based on a theme or topic (for example, the Center for Equity in Education, Community-University Partnerships, or the Inland Empire Center for Entrepreneurship). Ancillary Units report either to a dean or to the Provost and are evaluated annually by the Faculty Senate through the Educational Policy and Resources Committee. The evaluation policy for Ancillary Units was revised in March 2008 to include more stringent evaluation criteria and procedures for in-depth Faculty Senate committee review.CSU K-12 and Community College Student Academic Outreach Programs ReportCSUSB participates in a Chancellor’s Office statewide assessment effort to track outreach and partnership efforts with K-12 schools and community colleges. The annual Academic Outreach Programs Report provides an opportunity to compile the numbers of students and schools served through campus programs, such as Service Learning, Upward Bound, Gear Up, Troops to College, Foster Youth Programs and the Educational Opportunity Program. Data collected from this report informs both campus and system-wide programming and policies.OrgSyncA desire to track students’ volunteer hours with precision has created a joint effort of Student Leadership and CUP to promote the OrgSync program. OrgSync is a set of online tools designed to optimize student organization member management. The program provides an easy mechanism for students to record their service hours, which can be displayed in report formats.  

		B3b_text: Current Institutional UseData derived from the tracking mechanisms are used to inform policy, procedures and planning for future efforts, at the department level, the campus level and as the statewide CSU level. The information can also serve to spur friendly competition among departments and colleges, and provide incentive for and feedback on their current initiatives. Finally, summary reports are often used in the marketing of specific programs and of the university as a whole.Planned Tracking-Data UseCSUSB is working toward a systematic, comprehensive, campus-wide tracking mechanism for all university engagement in every department. An assessment model capable of gauging both university-wide efforts and pinpointing specific college/department/program engagement would be the ideal. To that end, CUP has noted that its preliminary experience with an on-line resource like OrgSync has demonstrated the universal appeal and need for an easy, accurate, and standardized way to track the university’s engagement efforts. It will also assist in responding to new modes of reporting the information.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: CoyoteCareers Service Learning Internship ProgramThe CoyoteCareers Service Learning Internship Program coordinates credit-bearing service learning internships that meet both the requirements of the specific major and the expressed needs of a nonprofit, school, or government agency. Students selected for the program are awarded a $1,000 stipend upon completion of at least 100 hours of service, the academic requirements for the internship class, and an assessment of their internship experience.The assessment measures satisfaction with CoyoteCareers program, as well as the impact of the overall experience on student participants. Common assessment results include agreement that the internship experience was relevant to the student interns’ disciplinary studies, strengthened their learning, and prepared them for future careers. The students also strongly agreed that they had a better idea of their career goals as a result of the internship. Assessment data is compiled quarterly and reported annually to an advisory board of key campus administrators, alumni,  and community stakeholders. The assessment data will also be used in crafting requests to foundations and individual benefactors for funding, with the goal of expanding the program to additional CSUSB students.

		B3d2_text: CSUSB Faculty SurveyIn 1997 and again in 2002, all CSUSB instructional faculty were surveyed about teaching load, instructional activities, assessment of student learning, and support for tenure and promotion. One of the most significant measures of assessing CUP’s success or influence can be found by comparing outcomes from the surveys where faculty agreed or disagreed with the statement “CSUSB is doing well in providing support for faculty who are involved in community activities.” While only 15% either agreed or strongly agreed in 1997, fully 26% responded that way in 2002—an 11% uptick in 6 years. CUP was created in 1999, two years after the first survey, or about midway between the two surveys. The office immediately began to offer professional development opportunities, community partnership support, and financial incentive programs for faculty who were engaged in the community. To date, 141 faculty have received financial support for their community engagement efforts. In turn, the positive upswing in faculty ratings in 2002 has rewarded the emphasis on faculty development programs and financial incentives. These activities have continued, even with a decrease in financial support from the Chancellor’s Office. Responses to this question will be continually monitored and assessed in future faculty surveys.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Navigating the Higher Education SystemCUP conducts Assessment of Community Partnerships interviews with community partners based on the Principles of Good Community-Campus Partnerships (CCPH, 2006). The assessment consists of 13 questions taken directly from the CCPH Principles to determine the health of the partnership; its strengths and assets; any areas to improve; and future plans. One significant finding from these interviews was the community’s lack of knowledge about university structure how to make initial contacts within the administrative structure that may be useful in addressing community needs. CUP staff created "Navigating the Higher Education System," a presentation to show participants how to find people and resources at a university; what universities typically can and can’t do; and strategies for building partnerships with campus leaders. The materials include a printed “pocket coach” with quick references to key points covered and blank space to note the agency’s needs and goals for potential partnerships. Given at least six times a year to nonprofit staff, mainly through local professional networks, the presentation has proved extremely valuable to all parties involved. For example, follow-up interviews indicate that participants strongly agree that the presentation significantly increased their success in partnering with local higher-education institutions.

		B3d4_text: Academic Planning Database (APDB) and Risk Management   In 2003, the CSU Community Service Learning office required all service learning directors to work with campus academic scheduling staff to record service learning courses on the system-wide Academic Planning Database.  The APDB contains data on course sections and enrollment, and the inclusion of service learning as a “flagged class” was a major recognition of the importance of service learning in the CSU. Annual reports are based on APDB data, including assessments of service learning progress by the campus.   In 2007, concerns about risk management and off-campus service learning led to the establishment of the Student Academic Field Experience for Credit Liability Insurance Program. The liability coverage agreement negotiated by the CSU provides crucial support for service learning, and the negotiation process would not have been possible without historical APDB data.  The program covers professional and personal general liability for students in service learning courses. In essence, the program provides indemnity including legal defense costs for students, faculty, campus and community partners if there is a claim or lawsuit involving personal injury or property damage in connection with service learning. The premium is based proportionately on the participation numbers, drawn from the APDB, for each campus.

		b3e_text: Data is systematically reviewed and utilized for improving and expanding existing programs, developing new programs, and crafting grant and other funding proposals. The historical data from the APDB allowed the CSU system to negotiate with insurance providers for risk management insurance, which provides important coverage for both students and the university. Assessment data from our community partners has provided valuable insight into the needs of local nonprofits, and the data analysis has led to capacity-building initiatives that strengthen nonprofits and allow deeper partnerships to evolve with the university. Data from a campus-wide faculty assessment led to the development and continued support of the Service Learning Faculty Fellowship program and the Community-Based Research Mini-Grant program.Due to the fiscal challenges of the current economic climate, assessment data has become even more important as we justify program impact on students, the university and the community. Our ability to “tell our story” about our community engagement efforts to campus administrators, local leaders and elected government officials becomes even stronger with objective assessment data that demonstrates the impact of CSUSB’s community engagement efforts on our students, faculty and our communities.

		B4_text: Goal #3 Adopt a long-term strategy for university engagement in community partnerships.Objective 3.1: Become the intellectual and physical hub of community activity directed toward educational, social, economic and cultural advancement. Strategies include assessment of campus-community partnerships that contribute to regional advancement, eliminating barriers to developing community partnerships, promoting the campus as a central place for community engagement, and creating the Community-University Partnerships office to advance partnerships and serve as a clearinghouse for community requests.Objective 3.2: Engage external communities in partnerships to promote educational, social, economic and cultural advancement. Strategies include involving the community to assess regional needs and opportunities for partnerships, collaborating with K-12 schools to increase college attendance, and establishing avenues for community stakeholders to become involved in CSUSB’s community engagement work.Objective 3.3: Value and reward activities related to community outreach and partnerships. Strategies include integrating community-based learning, rewarding involvement in  partnerships and outreach, and developing criteria for engagement in community partnerships.

		B5_text: Professional Development WorkshopsCSUSB has provided faculty professional development opportunities for community engagement since 1999. Training includes multi-session workshops for complex pedagogy revision; one-time workshops featuring targeted topics or nationally recognized speakers; and one-on-one sessions to focus on specific disciplines or community needs. CUP has sponsored training sessions alone or with a variety of co-sponsors, including campus units, e.g., the Teaching Resource Center; local agencies, e.g., the San Bernardino County Superintendent’s Office; and statewide entities, e.g., California Campus Compact or the CSU Chancellor’s Office. CUP participates in existing faculty development programs, e.g., the New Faculty Orientation workshop series.  CUP also provides ongoing, individual support to service learning faculty.Travel GrantsCSUSB faculty and staff have been active participants in state, regional, and national conferences, including the CSU Conference on Community Based Research and Teaching, the Western Region Continuums of Service Conference, and the National Service Learning Conference. Each conference usually has more than one campus representative, with expenses often supported by CUP, the Teaching Resource Center, or college deans.The CUP office has also provided travel support for administrators to become involved in community engagement efforts. The CSU Community Service Learning office partnered with California Campus Compact to provide a workshop for campus development, public relations and service learning offices to raise awareness of how service learning can be an effective way to reach donors. As a result of attending the workshop, CUP and University Advancement worked together on a gift of $10,000 for service learning scholarships.Faculty LibraryCUP maintains a faculty library of both current and historical periodicals and books related to service learning, community engagement, and community-based research. The CUP library represents the only place on campus where key resources are available for extended use.

		B6_text: Community Partners on Service Learning CabinetCommunity partners are involved in institutional level community engagement through the Service Learning Cabinet, formed in 2001 to obtain input from students, community partners, faculty, and staff on community engagement issues. Cabinet membership includes agency-based service learning partners; regional nonprofit leaders; key community stakeholders from grassroots and faith-based organizations; and CSUSB faculty, staff, and students. The Cabinet reviews all faculty applications for funding, advises CUP staff on emerging community issues and needs, assists in the development of grant applications, and advocates for CUP and the university in the community.Community Voice in CUP Strategic PlanThroughout the process of creating the 2006-2009 CUP Strategic Plan, open forums were held that allowed community members an opportunity to share their perspectives. Successive drafts of the document were distributed to Cabinet members. In addition, other key stakeholders in the community, (e.g., representatives of schools, city and county governments, local funders) were asked for their input to ensure that the larger community had a voice in the final plan.Other Community AdvisorsThe university convenes and coordinates a number of other advisory committees to ensure effectiveness in its community engagement efforts. The advisory board of the Water Resources Institute consists of water managers, business managers, public officials, educators, and CSUSB faculty members.  The board plays an important role in providing advice to the institute’s director, business contacts in various industries and regions, and overall program. The Inland Empire Center for Entrepreneurship receives input from an advisory board of leaders from the investment, entrepreneurial and economic development communities. The advisory board for the University Center for Developmental Disabilities includes school principals, rehabilitation counselors, special education teachers and parents of children who participate in the Center’s programs.

		SD1_text: From the Recruiting and Appointing Tenure-Track Faculty Manual"In developing a strategic plan for recruiting, one of the criteria for consideration isi. Interest or experience in developing partnerships in the community"Boilerplate Provided for Developing Position Announcements"Preferred candidates will be expected to meet the traditional requirements of excellence in teaching, active scholarly and professional work, and service to the University and community. In addition, new faculty are encouraged to develop and participate in activities that support the University’s strategic plan. This plan emphasizes three areas: a. alternative modes of instructional delivery to include off-campus and distance learning; b. the learning process, i.e., innovative teaching strategies and/or research on how students learn and apply knowledge over an extended period of time; andc. partnership with the community to enhance social, economic, and cultural conditions."Examples of Position Announcements for Academic Year 2008-2009Assistant Professor, Art Education"Experience with art education partnering, community outreach programs, low-performance or urban school programs, and/or museum education is desired."Department Chair, Educational Leadership/Administration"Experience in partnering with school districts to develop off-campus sites preferred."Department Chair, Sociology"The successful candidate will have an established record of professional and scholarly achievement, an active research agenda; possess evidence of successful grant activity, excellence in teaching, and a commitment to service."From the Faculty Administration Manual, #200"The candidate must be deemed by academic background and experience to be fully qualified and have met the highest standards of expectations for the faculty of California State University, San Bernardino." Such expectations include advancing CSUSB’s strategic plan through involvement in community partnerships, service learning, and/or community-based research.

		SD2a_text: For promotion, tenure, and post-tenure review faculty are evaluated in three areas: Teaching, Professional Growth (research), and University and/or Community Service. The scholarship of community engagement can be found in any or all of these areas. In teaching, service learning would apply; in professional growth, community-based research and/or receiving a Fellowship or Mini-grant would apply; and in service, a variety of partnership development, direct service, service on CUP or other community-related committees and other community engagement would apply. University and/or Community Service work is emphasized in the following excerpt from Faculty Administration Manual, #300:"In addition to demonstrated teaching effectiveness and continued professional growth activity, faculty members must also participate in professionally related service to the University and/or community."During the RTP review process, faculty are evaluated as Superior, Competent, or Inadequate in each of the three areas, and they must receive a minimum of Competent in two areas and a Superior in at least one area to advance. Faculty must be judged at a minimum of Competent in Service to receive promotion; an Inadequate in Service would deny the promotion. A faculty member could be promoted with Competent ratings in Teaching and Professional Growth and a Superior in Service. So, the evaluation of Service can be a significant factor in the faculty RPT review process.

		SD2b1_text: Teaching: Implementing service learning course conversions through CUP’s Service Learning Faculty Fellowship program.Professional Growth (research): Conducting community-based research supported by CUP mini-grants; consulting for nonprofits; receiving CUP travel stipends for conference presentations; attending  faculty workshops on community-engagement topics; publishing in community-focused publications.University/Community Service: Consulting for community service groups; serving on CUP or other community-focused committees; participating in community partnerships that boost CSUSB involvement in local social, economic and cultural life.

		SD2b2_text: Not applicable, as community-engaged scholarship is already recognized as part of the promotion and tenure process.

		SD3_text: Student Leadership on Service Learning Advisory Cabinet Students’ voices are clearly heard throughout the university’s community engagement activities. There is a student representative on the Service Learning Advisory Cabinet, nominated by the Vice President for Student Affairs office, with full voting rights and privileges. Student Leadership in Community-Campus Programs and EventsStudents are key participants on the planning committee for the DisAbility Sports Festival, including the coordination of event planning, fundraising, and volunteer recruitment. The Associated Students, Inc. (student government) has taken a leadership role in voter education and voter registration, including a Rock the Vote speaker series on the impact of proposed California state ballot referendums, and a Watch the Vote event to observe and critically discuss election results media coverage.Student Leadership in Club and Greek Community InitiativesStudents also provide leadership for community engagement activities through student clubs and Greek organizations, including the Noodles in November event, where students educate the campus about the needs of local food banks and homeless shelters, organize service hours at local agencies, and conduct a campus-wide food drive to benefit community organizations. Sociology Club members led CSUSB students’ response to the 2007 wildfires by organizing a relief effort to solicit funds and donations of crucial supplies. Sociology students' advocacy work following the wildfire event has led to community examination of the response of nonprofit agencies during a disaster.Student resident assistants at on-campus housing work with the CUP office and other local nonprofit agencies to lead service events for residential students, with the focus on learning about community needs and assets in addition to performing the actual service. Reflection activities are an important aspect of these service events.

		SD5_text: The Service Learning CabinetCSUSB’s Service Learning Cabinet, consisting of campus and community stakeholders, meets monthly during the academic year. Campus membership includes CSUSB faculty, staff, and students, while community membership includes nonprofit agency leaders and community organizers/activists. Service Learning Cabinet members review and select Service Learning Faculty Fellowship recipients, guide programmatic decisions, and advise program staff. Community-University Partnerships and Service Learning Faculty Advisory Board The Advisory Board is made up of faculty representatives from the five colleges. Faculty Advisory Board members meet quarterly to review and select Community-Based Research Mini-Grant recipients, provide oversight on CUP programs and budget, advocate for CUP programs in their respective colleges, and advise program staff.Faculty Senate Committee Annual ReviewCommunity-University Partnerships is organized as an institute under the auspices of Academic Affairs. CUP reports to and is reviewed annually by the Faculty Senate’s Educational Policy and Resources Committee. An in-depth review of CUP occurs every three years, which includes both on- and off-campus interviews, document analysis, and an extensive report that includes committee commentary and recommendations.

		SD4_text: Service learning courses are designated on transcripts when the course name includes service learning. Service learning courses are also flagged in the Academic Planning Database, a precursor to a transcript notation. Conversations with campuses with service learning transcripts are underway to gather implementation strategies. Students may request a letter recognizing the nature and extent of their service learning through faculty or from CUP. CUP also provides recommendation letter templates to community partners and encourages them to acknowledge outstanding student contributions. A new workshop from the Career Center will teach students how to highlight service work in resumes and job interviews.

		IIA1a_txt: DefinitionAcademic service learning is a credit-bearing educational experience in which students formally participate in organized community-based activities that address community-identified needs and/or goals; directly address the specific learning goals and objectives of an academic course; and formally reflect on the experience to gain both further understanding of the course content and an enhanced sense of civic engagement and responsibility.Service Learning Identification ProcessCUP funds a minimum of ten $2,000 Service Learning Fellowships annually to help faculty develop service learning opportunities. Fellows may infuse service learning into existing courses or develop new courses with strong service learning components. The fellowship goals are to provide significant service learning experiences to CSUSB students that relate to their personal growth and enhance their learning; provide students with service learning experiences that directly address a community need; advance community-university partnerships that bring new vibrancy and resources to the community and CSUSB; and promote the institutionalization of high-quality service learning opportunities at CSUSB. The Service Learning Cabinet of campus and community members reviews fellowship proposals, with both current and previously funded proposals identified as service learning courses in the schedule of classes.

		IIA1b_1: 137.00000000

		IIA1b_2: 2%

		IIA1c_1: 23.00000000

		IIA1c_2: 38%

		IIa2a_txt: Understand & Apply Knowledge Related to the Course: Comprehend and retain course content; Critique and evaluate theory; Connect theory and practice by applying and evaluating course concepts; Develop/expand the ability to think critically, problem-solve, and synthesize knowledge gained through community experience with course materials.Explore "Social Location" and Clarify Own Values: Understand one's identity within a societal context; Articulate one's values, while acknowledging divergent values; Successfully interact with diverse populations.Develop Community Awareness & Practice Community Engagement: Demonstrate an understanding and appreciation of diversity; Develop problem-solving, collaboration and decision-making skills in community settings; Commit to improve social conditions; Understand democracy and politics as they impact communities; Commit to engaged civic participation.Demonstrate a Commitment to Life-Long Learning and Action: Develop skills and attitudes needed for learning from experience; Demonstrate motivation for life-long learning; Develop and demonstrate ability to engage in self-reflection; Develop self-esteem, sense of personal worth, competence, and confidence in ability to make a difference; Engage in new experiences, taking risks and accepting challenges; Explore possible career paths.

		IIA1d_1: 44.00000000

		IIA1e_1: 1611.00000000

		IIA1d_2: 10%

		IIA1e_2: 11.4%

		IIA2b_txt: Introduction to Careers in Secondary EducationSelected learning objectives from this service learning course follow. Each objective is linked to the California Teacher Performance Expectations (CTPE) professional standards.Develop ability to reflect on, analyze and discuss their 6th-12th grade classroom observations related to student diversity, classroom management, social environment, instructional strategies, subject matter pedagogy and instructional practices for English language development. (CTPE 1, 6-11); Learn to recognize various types of classroom management practices used by teachers (CTPE 6, 10, 11); Become familiar with various ways in which classrooms can be arranged to optimize learning opportunities (CTPE 9-11)Software Applications in the Health SciencesCourse objectives align with Certified Health Education Specialist professional competencies.Assess Individual and Community Needs: Access health-related data about social and cultural environments, growth and development factors, needs, and interests; Distinguish between behaviors the foster, and those that hinder, well-being.Serve as a Resource Person: Use health-related information resources.Communicate and Advocate: Analyze and respond to current and future needs in health education.

		IIA2c_txt: Course ProposalsEvaluating proposed service learning courses includes a detailed application requiring faculty to identify how service learning directly relates to the course learning objectives. The evaluation criteria for the course proposals are based on the characteristics for authentic service learning from Eyler and Giles, 1999. Each proposal is scored by a panel of campus and community experts, and only those proposals that meet the criteria are approved.Student FeedbackMany service learning faculty members collect data from students beyond the standard Student Opinion of Teaching Effectiveness form. Assessment techniques for service learning courses include classroom observations, reflective logs, final reports, portfolios, recitals, and exhibitions. Community Partner FeedbackCommunity partners are asked to provide feedback through informal interviews, cooperating teacher/community site supervisor evaluations, and assessment of student projects. This input helps shape service learning assignments. For example, faculty have used input from community partners to change classroom orientation prior to service to better prepare students for the community experience; to modify final project requirements to better match their partner’s needs; to more fully integrate the service experience with classroom work; or to shape the topics of student projects for subsequent quarters.

		IIA2d_txt: Basic Uses of DataAssessment data is used for course improvements; program improvements; policy development; and communications such as external reports, university and department accreditation documents, and marketing materials. Other Applications of DataDeans receive feedback from the Provost regarding their annual progress reports on steps taken toward reaching college goals and advancement of the CSUSB Strategic Plan. Assessment results have been used by the Community-University Partnerships office to revise the Service Learning Faculty Fellowship application process; to create new faculty development opportunities; to inform community partner workshops and events; to shape CUP’s strategic planning process; to create, formulate, and revise new service learning assessment surveys; and to track overall community satisfaction with CSUSB’s service learning efforts. Information is also regularly used in reports to grant/foundation funders, national higher education associations, the Corporation for National and Community Service, and to the CSU Chancellor’s Office.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: Off

		IIA3a_txt: Student Research ShowcasesIndividual departments hold student research showcases at the end of the academic year to highlight students’ research projects. The majority of students in social work and psychology degree programs display projects that include community-based research and/or strategic community partnerships. Students who completed a community-based research social work project commented “I really never worked with the elderly population, and it gave me a much better understanding and perspective on how older people think and what their needs are” and “When we actually got to personally interview the people, the whole process came to life...it was very gratifying hearing their responses and getting more of a glimpse of what they need and what was important to them.”Student LeadershipThe Leadership Academy is a student leadership training program in Student Affairs which includes service learning as key components of the curriculum. Students apply for the program and select from over 20 workshops on a variety of leadership topics, including service learning pedagogy and community stewardship. A reflection paper is required for each workshop attended and for the service learning experience.InternshipsCSUSB recently received a Title V grant focused on increasing career opportunities for underrepresented students in select majors. Funding has fostered integration of service learning in internship courses. Students in science, math, computer science and select foreign languages may apply for a service learning internship in a nonprofit agency, school or government office. Internship site cultivation is fostered through partnerships developed by Title V grant staff. The internship program began during Spring Quarter 2008, and already four students have accepted offers of full-time work at their internship site. Brian Carlson, a Computer Systems intern, summed up the program by noting, “There is no better way I could learn this much in a ten-week quarter.”

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: Graduate Studies—Educational Psychology and CounselingEducational psychology and counseling faculty are committed to developing curricula, courses, and programs that transform individuals and communities. The Masters in Counseling and Guidance program requires multiple service learning courses as a graduation requirement. Service learning courses feature K-12 partnerships where students co-lead college preparation workshops, anger-management groups, grief counseling, and one-on-one counseling sessions with school personnel. Some service learning classes are coordinated through the Gear Up Inland Empire federal grant program, which creates a “college-going culture” among ethnic minority middle school students of low socio-economic status whose parents did not graduate from high school, who have low academic status, and who have attendance issues. Graduate students in the program find the service learning experiences invaluable, commenting “After taking this course I do not think that some kids are unreachable, I feel that it is our challenge to find a way to reach the youth” and “I never realized how much these past few weeks would impact the way that I think and act. I believe that I am now more perceptive of students and this in turn has led me to have better control in the classroom.”Undergraduate Majors—Theatre Arts and the Coyote ConservatoryThe Theatre Arts Department is engaged with service learning through partnerships with local K-12 schools and through the Coyote Conservatory. The department has two theatre touring groups, The Imagination Players, an elementary school troupe; and The Sun Tour, multiethnic theme plays for high school and community college students. The Coyote Conservatory is an off-campus site that provides free/low-cost workshops for underserved children and families. Workshops led by service learning students include creative drama, dance, puppetry, acting, improvisation, creative writing, crafts, musical theatre, and international dance. These creative opportunities would be unavailable in San Bernardino without the Conservatory.

		IIA4_txt: “Enhancing Student Learning in Research and Gerontology through Partnership with an Area Agency on Aging,” by Dr. Laurie Smith, published in the Journal of Teaching in Social Work. The course establishes that by partnering with an aging agency to conduct research, BSW students can learn research skills, gain an appreciation of the role of research in social work practice and the field of geriatric social work, and make real contributions to agency practice.“Functional Fitness of Those over 70 Years of Age: Working in the Community,” by Dr. Linda Wilkin, presented at the CSU Conference on Community-Based Teaching and Research and submitted to the International Journal of Aging and Human Development. This study assesses the functional fitness of older adults, involving undergraduate students in all aspects of research and working with the community. “Saving Lives: Including People with Disabilities in Disaster Planning,” by Dr. Marsha Greer, presented at the SOPHE 58th Annual Meeting on Partnerships to Achieve Health Equity. Health science students created a service learning project that provided both campus and community stakeholders with educational materials in a variety of formats on the topic of disaster preparedness for people with disabilities.“Educating Citizens: Civic Engagement and the Urban/Metropolitan University,” by Dr. Nancy Mary, published in the Journal of Metropolitan Universities. The success of civic engagement ultimately hinges on involving faculty. This qualitative study investigates what civic engagement means to faculty and what are desirable civic engagement student behaviors.“When Social Context Matters: The Influence of Admired Outgroup Members on Automatic and Controlled Attitudes and Behavioral Intentions,” by Dr. Luis Rivera for Social Cognition (in press). Dr. Rivera’s community-based research involved working with the Latino Health Collaborative to investigate the role of self-stereotyping in Latino health outcomes. The Collaborative will use the research data to address barriers within local public and private health systems.

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: Off

		other (specify: Off

		IIB1_txt: Learning Centers: The University Center for Developmental Disabilities helps children with developmental disabilities through one-on-one instruction to increase socialization, communication and appropriate behaviors. Parent support groups increase parenting skills, knowledge of effective behavioral techniques, and reduction in feelings of isolation.Tutoring: The Watson and Associates Literacy Center helps K-12 students and adults to bolster reading skills through one-on-one tutoring. The center also provides literacy-instruction training to CSUSB students and local elementary school teachers.Non-Credit Courses: The College of Extended Learning (CEL) helps learners of all ages and backgrounds achieve their continuing education goals by providing access to certificate programs, professional development and personal enrichment programs. The Osher Lifelong Learning Institute, through CEL, offers non-credit university-level courses for mature learners. Representative courses include study of astronomy, religion, gardening, film, and opera.Evaluation Support: The Center for Criminal Justice Research funds CSUSB faculty and student research and evaluation, and awards grants and contracts to criminal justice agencies and organizations that address local and regional issues. The center contracts research and evaluation services to community agencies.Training Programs: The Water Resource Institute analyzes policy and offers education and research on Southern California’s crucial water supply. The institute is a regional hub for academics, students, political leaders, public policy makers, water professionals, businesses and environmental groups to get the latest information and to exchange views. The Community Counseling Center is staffed by CSUSB Psychology Department faculty and graduate students training to be therapists, who counsel individuals with relationship problems, anxiety, depression, or other personal concerns. The Inland Empire Women’s Business Center offers business counseling, workshops and mentoring for women business owners.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: Off

		faculty consultation: On

		IIB2_txt: Co-Curricular Student Service: Sociology Club members quickly organized a relief effort for evacuees and firefighters during the 2007 wildfires. Club members solicited funds and in two days delivered more than $1,600 in food, water, ice, and baby items to evacuees. Work/Study Student Placements: America Reads/America Counts provides low-income CSUSB students the opportunity to tutor K-6 reading and K-9 math students while earning money for school. During 2007-2008, 55 tutors were placed in 9 locations. Cultural Offerings: The Robert Fullerton Art Museum hosts over 150 emerging artists and 50,000 visitors, including 10,000 school children per year. The Museum is committed to its mission in providing education, inspiration and life enrichment to the community. The Music Department hosts Music Showcases and Music Tuesdays for the public, including performers from the campus, local orchestras and choirs, and nationally recognized musicians. The Theatre Arts Department sponsors the Coyote Conservatory, providing community-based workshops and after-school classes. Activities offered include creative drama, dance, puppetry, acting, singing, improvisation, creative writing, crafts, musical theatre, and international dance. Athletic Offerings: The CSUSB Team Camps, residential summer camps for area youth in basketball, soccer, and volleyball, are led by CSUSB coaches and student athletes.Library Services: Library Associates (community members) may borrow library materials on the same basis as CSUSB students, receive reference assistance, and use the low-cost interlibrary loan. The library also offers a speaker series, exhibits, lectures and cultural events.Faculty Consultation: The Institute of Applied Research and Policy Analysis provides customized research and consulting. The institute specializes in social and public policy research, surveys, marketing studies and evaluations.

		IIB4a_txt: To foster mutuality and reciprocity from the beginning, CUP emphasizes several defining criteria for effective partnerships. For example, there must be a significant relationship between University resources and community needs. Partners commit to sharing and reporting the outcomes, knowledge and findings within and beyond the partnership, and should insure that all reporting processes provide proper credit to those who actively produced the outcomes. CUP-sponsored professional development programs provide training for faculty in community-engagement activities. The programs explicitly cover best practices for developing high quality reciprocal partnerships. The CUP Faculty Advisory Board members, which represent the five colleges at CSUSB, are trained annually, and an important part of that training is a review of the importance of reciprocity in partnership development. The Advisory Board faculty work with other faculty in their colleges on community engagement and partnership activities.Through individual agency workshops and local nonprofit networks, CUP offers training for community partners on campus resources and on the challenges and benefits of working with CSUSB partners. For example, a session titled “Developing High Quality Community-University Partnerships” is presented annually for the Nonprofit Executive Network in San Bernardino County. The session has become very popular among nonprofit leaders, who feel it provides helpful information for working with universities while valuing the contribution community partners made as co-educators. Local leaders recommended that CUP present on partnership development at the regional meeting of the Museum Educators of Southern California, which resulted in a standing-room-only crowd from as far away as San Diego and the California-Nevada border. The community partner training has become formalized during the past year and will be published as a training manual and reference guide, as handouts from the training have been featured on other universities’ websites as best practices documents.

		IIB4b_txt: The close nature of the relationships and emphasis on reciprocal partnerships result in regular conversations between faculty members and their partners in the community even though no formal assessment processes are centrally mandated. These conversations focus on assessments of the partnership’s success and emerging needs, as well as the challenges facing the partners or the partnership.  Thus, an informal feedback loop is built in.Likewise, most service learning courses include students’ written reflections. In some cases, they are compiled and imparted, with student permission, to the community partner at the end of the course. The reflections are shared with the community partners to demonstrate the impact of the service on students and to highlight students’ experiences. Changes to improve the partnership are based on the student reflections or on conversations between the faculty and community partner.Similar practices can be found in the various service learning internship programs at CSUSB. CUP developed a process for service learning student interns to provide feedback and assessment to their community partners as a part of the internship requirements. Students complete a written assessment of their agency experience at the end of the term, and data from these evaluations is compiled and shared with the agency. Before the next student interns are placed at the agency, CUP staff and the community partner discuss the previous students’ experiences and plan for the new interns.Both student feedback mechanisms serve as a measure of students’ sentiments and a source of their suggestions that might otherwise be missed by the partners.CUP reports annually to the Provost and the Faculty Senate on accomplishment of goals and plans for the upcoming year. Community partnership assessment information is a part of the annual report. Once the report has been approved, it is posted on the CUP website for campus and public review.

		IIB5_txt: University Center for Developmental Disabilities: This partnership between the Inland Regional Center and CSUSB serves children with autism and their families. Services include instruction for socialization, communication and appropriate behaviors; support activities for families; and efforts to increase cooperation of schools and agencies. There are ten associated research projects, including undergraduate, graduate and faculty studies.Institute of Applied Research: The institute’s Inland Empire Annual Survey by telephone of 1,000 residents each from Riverside and San Bernardino Counties provides information on key services and activities (e.g., retail, health care, education, transportation); current public views and changes in public perceptions of quality of life, the local economy, and the region; and shared problems (e.g., crime, pollution, immigration, traffic, development).Focused Community Health Assessment Coachella Valley: This focused community assessment by Marilyn Smith-Stoner (Nursing) describes the health needs of senior citizens living in the Coachella Valley, including identifying seniors with potential problem gambling behavior. The project is cosponsored by the Coachella Valley nonprofit organization Desert Samaritans for the Elderly and CUP.Water Resources Institute (WRI): The institute’s Santa Ana watershed bibliography, a 300-page on-line document, includes numerous maps and thousands of bibliographic references including books, reports, government documents, and court documents. The Redlands Institute and the WRI collaborated on the bibliography.Watson and Associates Literacy Center: Faculty associated with the center have published scholarly work about its literacy education program in Child Development, College English, Issues in Education, Journal of Adolescent & Adult Literacy, Journal of Educational Research, Journal of Special Education, Language Arts ,Reading & Writing Quarterly, Reading Research Quarterly, Reading Teacher, and Theory into Practice.

		III1_txt: 

		III2_txt: California State University, San Bernardino’s 27,400 square mile, two-county service area (San Bernardino and Riverside Counties) is the largest area served by any of the CSU campuses and is equal in size to 10 states, including Massachusetts, Maine, and South Carolina. Community engagement activities are facilitated on both of CSUSB’s campuses, the San Bernardino campus and the Palm Desert Campus, in an attempt to reach the service area’s residents. The Director of Community-University Partnerships and a part-time (30 hours a month) faculty coordinator travel the 76 miles between campuses to lead both programs.In 2006, when the percentage of families below poverty was 10.5% for the state, the percentage was over twice that rate - 27.6% - in San Bernardino, with median family incomes less than half of the state overall ($33,357 compared to $70,712 for families of four). This is the community from which 88% of all CSUSB students come. Participating in any of CSUSB’s community engagement programs represents a significant sacrifice for our students in terms of time away from work and from their families. There are numerous examples of students who have the very limited resources and yet give freely of their time and talents back to their communities.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 


 17







Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
 


 23







d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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		The Carnegie Elective Classification 
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		Introduction

		I.  Foundational Indicators 
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		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)
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		A. Curricular Engagement
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15





Page &P&R&A







RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: "...The mission of Nazareth College is ... to inspire dedication to the ideal of service to their [students'] communities.  Nazareth seeks students who want to make a difference in their own world and the world around them, and encourages them to develop the understanding, commitment, and confidence to lead fully informed and actively engaged lives."from the vision statement:"Nazareth College will be nationally and internationally recognized as a comprehensive educational institution ... which places special value on ... civic engagement, and making a difference in local and global communities."

		IA2_text: The President's Civic Engagement Awards Ceremony is an annual event.  The awards serve to highlight the commitments students, faculty, and staff make to leading a civically engaged life, volunteering time and talents to our community, completing exemplary service learning projects and inspiring others to become caring, active and informed members of society.  A campus wide call for nominations is part of the selection process.  Included are awards for Service Learning to a student, faculty, support staff, and community partner.     (A) President's Community Service Awards for dedication and commitment to providing         service and programs      --to the Nazareth Community.  Three student recipients 2007-08.     --to the Off Campus Community.  Eight student recipients 2007-08.            --to both the Nazareth Community and the Off Campus Community.  Seven student        recipients 2007-08.     (B) President's Community Service Award for commitment to serving the community     while inspiring others to become caring, active and informed members of our society.      One award is made to a faculty member and one award to a staff member.     (C) Community Partnership Service Learning Award for commitment to build a     meaningful partnership that benefits the Nazareth students and youth from Rochester.     (D) Faculty Service Learning Champion; Staff Service Learning Champion; and Community      Service Learning Champion.Also, with campus wide call for nominations, each spring the Alumni Board's Scholarship Committee sponsors selection of a graduating senior to receive the Senior Service Award for outstanding service to the community.  The recipient is announced at the Senior Banquet prior to commencement and presented with a framed quote about service and a $100 cash award.  An additional $100 is donated on the student's behalf to the charity of her/her choice.Numerous awards and celebrations are also initiated at the school and/or department level.

		IA3a_text: Assessment of community perceptions are program specific and currently managed by departments with direct program responsibility.  Examples of mechanisms utilized at the program level:   Community Service Programs (co-curricular) collect assessment data through a number of means.  Community partners and community participants complete formal evaluations several times per year.  Interviews are also held with community partners at year-end.           The Center for Service Learning annually hosts a Youth Voice One Vision Speak Out with 100 adolescent youth who reside in the city of Rochester to discuss the partnership between the Center for Service Learning, the youth advisors, and the adolescent participants of Youth Voice One Vision.  In addition, the Advisory Board to the Center for Service Learning includes professionals from the community.     Programs in the School of Health and Human Services (Communication Sciences and Disorders, Nursing, Physical Therapy, Social Work) collect data through formal survey tools and informal dialogue at all off-site practicum, student teaching and community out-reach locations.  In addition, the mission of the Health and Human Services Advisory Board is to "a) advise the Dean in developing and maintaining programs that are responsive to the needs of the global health care community; (b) act as a sounding board for new ideas proposed by the School; and (c) provide information to inform operations and strategic planning."  The 12-member board includes representation from health care/rehabilitation delivery systems and health care reimbursement organizations.     The School of Education designates faculty to site schools as coordinators of the professional field placement experience for students seeking teacher certification.  The faculty coordinators gather informal assessment information continuously as they interact with school teachers and administrators.  This is shared with program directors and chairpersons within the School of Education.  The School is forming an advisory board which will become active during the fall 2008 semester.  Board membership will be comprised of professional educators from the community.  The Board will provide another means of communication between the community and Nazareth.  While thus far assessment of community perceptions is done and utilized on the program and school levels, the plan for a new organizational structure - the Center for Civic Engagement - lead by an Executive Director of Civic Engagement (see B.1., page 7) will further systematize assessment of community perceptions and of our civic engagement. The position description for the Executive Director includes several assessment responsibilities, including: "Develop and implement systems for synthesizing program-generated assessment information," and "Develop and implement systems of assessment-based planning for the Center for Civic Engagement."

		IA3b_text: Currently, aggregation and use of information about community perceptions is decentralized: (1)Academic schools aggregate results of community perception assessment and use them for strategic planning specific to community needs, including curriculum and site partnership development.  For example, the Vision Statement of the School of Health and Human Services commits it to play “a significant role in the rehabilitation and wellness of underserved children and adults in the Rochester community;”  demographic studies, and formal/informal assessment data collected from field professionals and clients have guided plans for the construction of a multidisciplinary academic rehabilitation and wellness center where students can collaborate to provide interdisciplinary services to needy individuals with multiple disabilities.  (2)Co-curricular Community Service Programs utilize data from interviews and surveys to revise existing programs and implement new services.  For example, an after school tutoring program at an urban elementary school has evolved into an after school reading program; Nazareth students are working alongside teachers in classrooms to improve reading skills in children needing extra academic support.  Successful community partnerships such as this rely on assessments of needs and services followed by planning and implementation.  (3)Proposals for external funding use aggregated information about our outreach activities and partnerships.The new Executive Director of Civic Engagement will be responsible for aggregating assessment data at the institutional level (see 3.a.), coordinating the assessment efforts described above as well as other studies of the community’s perceptions (e.g. studies conducted by our marketing department).  This aggregated information will be the basis for an institution-wide vision for civic engagement, and it will provide information for strengthening our numerous partnerships and identifying new community partners.

		IA4_text: 50,000 prospective students receive a brochure with reply card that includes the following, "CIVIC ENGAGEMENT IS WOVEN INTO THE NAZARETH EXPERIENCE.  Involving 91 percent of our students, Nazareth is also one of only a few schools with an on-campus Center for Service Learning. "  25,000 prospective students receive a Nazareth overview book based on their interests.   Excerpted from the 2007-2008 book, "MAKE A DIFFERENCE:  Nazareth students find many ways to make a difference through classes, student groups, sport teams, residence halls and campus ministry.  Students are involved in service throughout their four years here, and Nazareth has been called a role model for other campuses by Campus Cares, an organization that promotes service at colleges...  And service isn't limited to students; faculty, staff and alumni are involved, too."  A brochure used at college fairs and high school visits includes the following, "... Here, you'll learn and grow in a friendly and supportive academic community that focuses on active, experiential learning, civic engagement and close student-faculty interaction to produce students who learn deeply and experience broadly..."  Partners for Learning and Partners for Serving programs are described via website and brochure for prospective students and community partners.  Students contribute to the greater community through their work in urban classrooms, community education centers, and human service agencies.  The School of Health and Human Services operates the on-campus Rehabilitation & Wellness Clinics in speech and hearing, and physical, art, and music therapy, with supportive services by our social work and nursing programs.   The Marie Callahan Reading Center, School of Education, is the on-campus setting for elementary and secondary students, and adults from the community to receive support in learning to read and write.  Services provided to the community by student clinicians and therapists are described through websites and programmatic/clinical marketing pieces for prospective students, clients, and service providers.

		IA5_text:      Community engagement has been a hallmark of Nazareth College since its founding.  However, on 10/01/05, President Daan Braveman delivered his inauguration speech, "Making a Difference: Community and Commitment."  Mr. Braveman personally writes all his own speeches, and this speech set the tone for the college's commitment to civic engagement for decades to come.  "By making community engagement an essential ingredient of the college experience, we instill in students a sense of civic responsibility, which they hold throughout their lives."      The President makes an annual State of the College address that is attended by students, faculty, staff, trustees, alumni, and friends of the college.  Recognition of civic engagement initiatives is highlighted in the speech each year.  The April 15, 2008 address included announcement of approval to move forward with a Center for Civic Engagement, and the commitment to apply for The Carnegie Foundation's elective classification for Community Engagement.  And on April 12, 2007, the newly created strategic plan was reviewed; "the plan clearly sets forth our mission - a learning community that....... inspires dedication to the ideal of service."     The President e-mails a monthly newsletter to students, faculty, staff, and trustees.  The newsletters highlight examples of progress on aspects of the strategic plan, as well as updates such as "Community Service Floor News" and special service learning projects, e.g. the Underground Railroad Project in fall 2007.     The President is a prolific writer of op-ed pieces accepted for publication by the Rochester, NY newspaper, The Democrat and Chronicle.  He models for the internal and external community the importance of addressing issues.  The following is a sample: May 15, 2007 - "Stand with Nazareth College Against Investing in Sudan"; July 5, 2007 - At Issue: Supreme Court Ruling on Integration.  "Do Not Withhold Benefits of Diversity";  February 7, 2008 - Bright Spot.  "Nazareth Clinic Helps Students Learn, Patients Heal."      Please also see III.1., page 36.

		B1_text: Currently, the Assistant Director of Community Service serves as coordinator for various community service programs both on and off campus.  He advises and provides leadership development for student groups engaging in co-curricular service.  The Program Specialist for Community Service oversees the Partners for Serving program, Nazareth's partnership with the Hillside Work-Scholarship Connection, and the Nazareth College Service Floor.  The Director of the Center for Service Learning develops and implements programs to disseminate expertise related to community-college partnership building, service learning models and effective pedagogy.  The Director of the Internship Program coordinates the campus-wide internship program, including leading the component of reflective seminars required for internship credit.  They, along with additional faculty and staff, are members of the Campus Compact Committee.  This is the long standing group that precipitates processes and planning for civic engagement initiatives.To enhance our community engagement efforts, the Center for Civic Engagement will be implemented fall 2008 as a result of the Nazareth College Strategic Plan (see also B.4., page15).  At that time, the four administrative positions described above will join this new administrative unit.  The mission statement of the CCE is “to promote Nazareth College's mission to prepare students to 'make a difference in their own world and the world around them, and encourage them to develop the understanding, commitment and confidence to lead fully informed and engaged lives.'  The CCE contributes to our students' development of knowledge, skills, values and motivation necessary to be active and responsible citizens."  The Executive Director of the Center for Civic Engagement will provide strategic direction, advocacy, program and resource development and coordination to the rich and varied curricular and co-curricular experiences through which the college connects to its surrounding community; promote civic engagement by providing educational opportunities and leadership development to students, faculty, and staff; promote dynamic and reciprocal relationships with our community partners; and work with Institutional Advancement to develop funding for civic engagement initiatives.  With respect to institutional structure, the Executive Director will collaborate with (1) the division of Student Development regarding non-credit bearing community service, (2) the division of Academic Affairs regarding credit bearing experiential education, and (3) the community.  The Executive Director will also serve as the Campus Compact Chair and have direct oversight of the already existing positions of the Assistant Director for Community Service, Program Specialist for Community Service, Director of the Center for Service Learning, and Director of the Internship Program.  

		B2a_Text: Permanent operating budgets and staff and faculty salary lines are established for offices/programs/services; they are fiduciary responsibilities of the college and as such are part of the annual budgeting cycle. Operating monies are used for many needs, including but not limited to, office supplies, computer support, printing.  See III.1., page 36.

		B2b_text:      Co-curricular Community Service Programs receive funding from Federal-Work Study, Americorps, the United Way, and gifts from Nazareth alumni.  In 2007-2008, the Center for Service Learning received $15,000 from the Rochester Area Community Foundation for youth development and civic engagement activities.     In 2007-2008, $790,000 in new grants were received and during the last three years over $1.5 million in grants have been received to support numerous, varied curricular and co-curricular programs ranging from students serving as:  tutors in Rochester City School District classrooms; health care workers in senior centers who screen for high blood pressure, diabetes and depression; providers of a coordinated, community-based response to the needs of HIV affected and infected children, adolescents and their families living in the Greater Rochester Area.  In addition, numerous external grants support faculty-led in-service programs for teachers, social workers, and health care professionals.      The Nazareth College Arts Center has received almost $400,000 in the last five years from the NYS Council on the Arts, NYS, and local foundations.  Every year more than 25,000 schoolchildren from pre-school through grade12, from over 40 school districts, attend performances at the Arts Center.  This exposure to quality arts programming augments classroom learning.

		B2c_text: Nazareth College embarked on a comprehensive capital campaign in August 2007 that includes a component regarding community engagement.  The campaign is called, "Transforming Lives, the Campaign for College and Community" and is described in widely circulated materials as follows;  "Transforming Lives: Working from a solid foundation and with a dynamic new president, Nazareth is poised to make our greatest impact yet on our students and our region.  Transforming Lives, the Campaign for College and Community, seeks $60 million to strengthen the academic experience so that we may increase access, heighten excellence, and enhance engagement.  What we do now will transform lives over the next century.  Join us as we shape the future."  Further description in material that is now in circulation to designated potential donors during this quiet phase of the campaign and will be broadly circulated when the public campaign begins:  "The Nazareth Experience Transforms Lives -- In What We Do.  A strong sense of civic engagement that prepares students to be citizens as well as professionals."  The quiet phase of the campaign is in progress through summer 2009; the public campaign launch is slated for fall 2009.  The time line of the public phase is fall 2009-fall 2012. 

		B3a_text: To date, information about civic engagement has been gathered through the annual reporting and goal setting processes of the president, the vice presidents, and the deans, and through the regular program review and accreditation processes of numerous individual programs.  Likewise, the Director for Service Learning, currently a direct report to the Vice President for Academic Affairs, communicates the data for service learning components/partnerships directly to the VPAA.  The Assistant Director for Community Service currently reports data to the Director of the Center for Spirituality.  Both the Director for Service Learning and the Assistant Director for Community Service also report findings to the Campus Compact Committee whose members are faculty and staff involved in community service, service learning, and internship programs.  Nazareth College is now developing a systematic, institution-wide information for all of its strategic goals, including the goals related to Civic Engagement.  The Strategic Plan Goal Leaders are developing key performance indicators for each goal, including the Civic Engagement goal, with the expectation that relevant activity will be tracked longitudinally.  The institution has also recently finalized a college-wide Framework for Assessment and has implemented an electronic archive that will enable us to construct “crosswalks” to aggregate, across all departments and units, information about such strategic activities as Civic Engagement.  It will be the responsibility of the Executive Director of Civic Engagement to gather and monitor the performance indicators related to engagement with the community, as well as structuring assessments that will yield information about the impact of civic engagement on the campus and the wider community.  For example, a strategy of the College's strategic plan is "Develop urban partnerships and opportunities that will strengthen the quality of life for people from diverse backgrounds in the Rochester area."  The working group for this strategy inventoried curricular and co-curricular urban partnerships  in 2007-2008 as Phase 1 of this work.  The extensive data will be housed in the new Center for Civic Engagement where it will undergo analysis and be a building block for implementation of tracking and documentation mechanisms.  Ultimately, assessment at Nazareth College is conducted for formative purposes and it is expected that our ongoing assessment of civic engagement will result in new and improved approaches to community partnerships and service learning. 

		B3b_text: Information about our engagement with the community has formed the basis for visionary planning at Nazareth College.  A Middle States Self-Study in 2004-2005 yielded data via a college-wide systematic survey that included civic engagement pieces.  In 2005-2006 the Strategic Plan goal devoted to civic engagement and its three strategies were fully developed through an extensive college-wide strategic planning process.  It is due to curricular and co-curricular data regarding the extensive student, faculty, and staff involvement with community agencies, schools, hospitals, and their health care providers, educators and the children and adults that they serve, that Nazareth intentionally articulated civic engagement as a strategic direction consistent with our mission and vision.  Similarly, the implementation of the new organizational structure of a Center for Civic Engagement responds to our analysis of the need for central support and leadership for civic engagement activities.  While the college has been committed to civic engagement since its founding in 1924, this organizational structure puts an identity to it and provides coordination of communication, assessment, planning, and development on an institution-wide basis, bringing oversight of service-learning, internships, and service housed under one umbrella.  Resources of space, personnel, operating dollars, and technology, as well as redesigned administrative reporting lines, have been earmarked for its support.                 The schools/college and individual programs use the data related to civic engagement for assessment, planning and development on an ongoing basis: one example is the development of an Occupational Therapy program in Health and Human Services based on the need for enhanced service in our on-campus pro bono clinics and a need for more OTs in clinics in the wider community.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: A survey of fourteen students in an on-campus Physical Therapy clinic, which offers PT to members of the community who do not otherwise have access to clinical services, corroborated the findings of previous literature that such clinical experiences promote concurrent learning—bringing multiple skills and knowledge to bear on a problem or situation.  (The Dean of the School of Health and Human Services is developing a survey to identify the broader impact of participation of students in HHS clinics and off-site service placements on their attitudes, skills, and knowledge.) 

		B3d2_text: Faculty involved in the North Star Project reported (1) incorporating elements of the North Star Project (community service, multidisciplinary learning, research to benefit community partners and class members) into other courses; (2) the benefit of such projects for any class which asks questions about the nature of education; (3) recognition that service learning, while time consuming in the context of a course, advances students’ awareness of social dynamics.  Also, two groups of faculty were invited to present about the service learning courses in the North Star Project at professional conferences, demonstrating a positive professional impact.  (North Star Project described in II.A.3.a., page 28.)

		Impact on community: On

		Impact on institution: On

		b3d3_text: The Orientation Day of Service program places groups of 20 college students plus faculty and staff at one of 24 community organizations for an afternoon of service work.  As a component of the college orientation process for incoming students, the Orientation Day of Service has several goals: (1) to introduce new students to the core values of service at Nazareth and explore the relevance of service to the college's mission; (2) to introduce new students to the community which they are now a member of, and help students identify some of the assets and strengths as well as the challenges present in the community; (3) to meet some community needs; (4) to introduce new students to the concept of Civic Engagement; (5) to give students an opportunity to get to know each other.   Nazareth participants complete a written assessment of the experience, and community partners complete assessments of the work performed and the efficacy of the overall experience.  Partner organizations consistently report that the work provided by students, faculty, and staff during the Orientation Day of Service allows large scale projects to get done that otherwise would not.  For example, in fall 2007 at an urban school the project was crafting work stations for the children.  Completion was in time for the first day of school; teaching and learning were greatly enhanced throughout the school year.  

		B3d4_text: Nazareth's reputation for excellence in academic preparation in liberal arts and professional programs at undergraduate and graduate levels with demonstrated commitment to civic engagement is well known throughout the region.  This is why annually over 5,500 student field placements are made and over 350 community children and adults are served in on-campus clinics.  Our record of collaboration with local schools has also led to private foundation, state and federal grant funding for projects in math/science education, literacy, increasing minority teacher populations, and others.  A key event in 2008 further illustrates the reputation of service to the community that impacts the institution and its engagement.  A well-respected public school superintendent, known regionally, nationally and internationally for his commitment to building bridges between culturally diverse students, recently retired and has since joined Nazareth as a visiting professor of education.  When accepting the position he said publicly that he had been approached by local colleges, although he would not consider anything other than Nazareth; "We need to make schools look like the world, allowing urban and suburban children to learn together and from each other, and Nazareth has the tools and and faculty to help make it happen."  Adding his expertise to the faculty and college community is invaluable.    

		b3e_text: The Nazareth College Framework for Assessment states, “The results of assessment are used in decision making—planning, budget allocation, and curricular revision and development.  Budget and line requests support institutional goals, are grounded in data, and articulate benchmarks for success.”  Our institution-wide template for assessment stipulates use of assessment data for ongoing program improvement, and Institutional Research and Assessment has been structured/staffed to coordinate/support assessment efforts across the institution.  Therefore, implementation of the Strategic Plan from 2006 to present has involved a renewed emphasis on student learning outcomes, administrative assessment, and planning based on assessment.As noted earlier, we identified in the Strategic Planning process the remarkable number of students, faculty, and staff who have been involved in work with community partners or on campus community engagement.  We also saw in the impact of these experiences on students, faculty, and community partners that civic engagement is a key means of achieving our vision for a transformational experience for our students and for Nazareth itself to make a difference in the wider community.  The decision to create the Center for Civic Engagement was based on an analysis of this information. In individual areas and programs, findings relating to the impact of civic engagement have been positive.  (1) Physical Therapy's assessment of service to clients led to reconstruction of an expanded clinic space to include a Home Transitions Clinic/Lab for more functional physical therapy services for clients.  (2) Information from program assessments coordinated by the Assistant Director for Community Service are used to advocate for resources (e.g., new AmeriCorps members and/or programs with campus wide impact) and planning.  Assessments from community partners indicated that there was need for evening/weekend support at human services sites.  This was the basis for adding a new position, Program Specialist for Community Service, to coordinate these efforts.

		B4_text: In the Nazareth College Strategic Plan--developed using findings of the 2005 Middle States Self Study and a comprehensive consultative process, and approved by the Board of Trustees on October 16, 2006—one of seven goals is specific to community engagement:  "Goal 4.  Define and strengthen the College's commitment to civic engagement, an essential ingredient of an education that prepares students for their civic responsibilities at the local and global levels."  Also articulated in the plan are four strategies involving structures, processes and programs to the curricular and co-curricular aspects of our commitment to civic engagement.Subsequently a working group representing all campus constituencies has developed a more detailed plan for achieving Goal 4.  In addition to developing the proposal for the Center for Civic Engagement (described earlier), they created a working document that defines Civic Engagement and includes a proposal of Nazareth's vision and approach to civic engagement for use as a framework for initiatives.  They held focus groups and targeted group meetings to get feedback on the proposal.  A faculty presentation in November 2007 focused on the language and vision of civic engagement at Nazareth College.  This working document provides guiding principles.

		B5_text:      To date, the Campus Compact Committee has been the inclusive planning group dealing with issues of community engagement.  Membership includes key staff and faculty.  One of the committee's charges is to "conduct faculty development programs on service learning, individually and in coordination with the Center for Service Learning and the Center for Excellence in Teaching."      The Center for Service Learning has permanent operating funds for professional development support of faculty projects.  During summer 2007 and 2008 the Director of Service Learning was specially funded to lead faculty in service learning development; in addition, the VPAA and the Center for Teaching Excellence provided stipends to faculty for their participation.      Similarly, individual programs provide professional development support.   For example, Homework Help at Nazareth College is linked to initiatives of the Hillside Children's Center of Rochester. ( Homework Help has Nazareth student, staff, and faculty volunteers providing after school tutoring services to secondary students from urban middle/high schools.)  The Nazareth tutors participate in an orientation program lead by Hillside professionals so that they best meet the students' academic needs.  Topics included in the orientation are basic mentoring and tutoring skills, diversity, appropriate boundaries for working with adolescents, and mandated reporting.  Subsequent meetings with professional development focus take place throughout the year.  While Hillside provides the trainers, in this example Nazareth provides support through faculty and staff time away from classrooms and offices to support civic engagement.   Finally, it will be the responsibility of the Executive Director of Civic Engagement to "provide education and skills training for students, faculty and staff on topics related to civic engagement," and, "promote leadership development in areas of civic engagement."  (Position description for Executive Director of CCE)

		B6_text: Community "voices" provide input at the department and program levels for planning and collaboration through:  (1) Advisory board membership.  Programs, academic departments and schools have active advisory boards whose members are area professionals in health care, education, business, and human services.  For example, several collaborators in the community-based learning experiences are representatives on the Physical Therapy Advisory Board, and similarly there is community representation on the Center for Service Learning Advisory Committee.  (2) Formal and informal meetings.  For example, the community partners of the Partners for Learning and Partners for Serving programs have input in program development and decisions including student roles and program policies, and they advocate for joint funding; School of Education student teaching supervisors have continuous meetings each term with the mentor teachers and school administrators for continuous two-way feedback; Physical Therapy faculty meet with administrators from at least three of the community agencies to evaluate the past year's involvement and modify, as necessary, for the upcoming year.  Also, Youth Voice One Vision is a coalition of city/county youth who have leadership positions within the after-school youth programs in their local area and who have roles as advocates and program planners for their centers.  Youth Voice One Vision officers participate in the planning of monthly community-based service learning projects with Center for Service Learning staff.  (3) Referrals.  In the department of Communication Sciences and Disorders referrals are received from the community, including MDs and other professionals, as well as family and care givers.  Clinical faculty are often contacted about a need in the community as it relates to communication disorders and offer support when needed.  For example, local school districts and private agencies contact them to supply students to assist with free speech-language screenings or hearing screenings.  (4) Survey data is collected cyclically.   

		SD1_text: Search committees for hiring of faculty are given process guidelines.  The following is an excerpt:  "Search Committee prepares advertisements and announcements and submits them for approval to the Department Chairperson who, in turn, submits them for approval to the Dean and Vice President for Academic Affairs.  (Ordinarily, advertisements should include the following statement:   Nazareth College, an independent, comprehensive institution with 2000 undergraduate and 1200 graduate students, prepares its graduates to serve local and global communities through a wide range of liberal arts and professional programs.  Nazareth seeks to hire teacher-scholars with a demonstrated commitment to excellent teaching, student success, and civic engagement, and an understanding of the educational benefits of ethnic and racial diversity in the campus community.  The college is located minutes from downtown Rochester, NY, a city noted for its rich arts and cultural community.  Applications from candidates from diverse backgrounds are encouraged. EOE/AA.)" Guidelines also state: “A Search Committee submits to the Department Chairperson and Dean a list of all eligible candidates noting:  degrees (with institutions), doctoral specialization, teaching experience, and other pertinent information."  Other pertinent information may include either a requirement or a strong preference, depending upon the discipline, for demonstrated experience with community members, organizations, and services.  In the final prioritization for the hiring of faculty, diversity and civic engagement are significant factors. One of three priorities for Nazareth supporting new faculty lines is  "implementation of mission-driven strategic plans."  Guidelines for the formal request process to conduct tenure track searches require a rationale that "must clearly and cogently address...(the) relation of the request to such strategic needs as: ...service learning, international education, and other forms of civic engagement..."  Proposals are initiated by chairs for approval by Dean, VPAA, President.   

		SD2a_text: The Faculty Manual specifies the criteria for tenure and promotion in traditional terms (“excellence in teaching, scholarly, professional and creative work, and service to the department, the college, the profession and/or community (as it relates to the candidate's field of expertise)”).  However, in 2000-01, the Rank and Tenure committee prepared and published a more detailed explication of the criteria in the Manual.  A section of this explication entitled “Documenting Scholarly, Professional, and Creative Work” states, “Whether it be research, developing a new course, writing a text, implementing an outreach program in the community, directing a play, or assisting in the public schools to improve an academic program, there are many activities that faculty do that meet the scholarly/creative dimensions.”  This same section of the explication adopts a taxonomy of scholarship (set forth in Ernest Boyer’s Scholarship Reconsidered) itemizing the scholarship of discovery, integration, application, and teaching.  In this context, the scholarship of civic engagement is an aspect of either the scholarship of application or the scholarship of teaching.  The examples of service learning and the scholarship of application listed in the supplementary materials below have been part of the dossiers of faculty who have received tenure or promotion.     The Vice President for Academic Affairs is drafting a white paper on the interpretation of faculty work as it ties into the college's mission, vision, goals, and planning.  The paper will be discussed by the Committee on Rank and Tenure in fall 2008 and then be made available to faculty.  The purpose is to bring clarity to the work of Nazareth faculty, and it will address such mission-related activities as service learning and the scholarship of civic engagement.

		SD2b1_text: Broadly, Civic Engagement can be seen as an attribute of excellence in teaching, scholarly and creative activities, and service—depending on the focus of the faculty member’s activity.  However, the narrower category of community-engaged scholarship could be classified as an aspect of excellence of either teaching or scholarship.  See the institutional definition of scholarship above.  With respect to teaching, the Rank and Tenure’s explication of the evaluative criteria in the Faculty Manual states that “incorporating teaching and learning innovations such as service learning” are a means of demonstrating excellence in teaching.

		SD2b2_text: Limit to 200 words

		SD3_text: Students influence planning and implementation.  (1) In the Community Service office, the Partners for Learning/Partners for Serving programs are designed specifically to train and support student leadership in community engagement.  The programs are student lead with students making administrative decisions daily.  Other community service programs, including fund raisers and community education programs, are led by students.  Faculty and staff mentors work with students to enhance student leadership skills.  (2) In the School of Health and Human Services, graduate assistants for each of two physical therapy clinics, are responsible for gathering information from classmates about operations and how to improve, and reporting periodically to faculty.  (3) In addition, in their final seminar course, approximately 8-10 PT students identify community agencies in need of some type of teaching/learning segment related to the physical therapists' areas of expertise.  They engage in a needs assessment of the learners, planning a teaching project, implementing and evaluating its success.  (4) Students of the Communication Sciences and Disorders department often generate the ideas for reaching out to community agencies.  Undergraduate students organize initiatives such as annual Project Smile event to raise money for children needing cleft palate surgery.  Graduate students identify community needs, leading to either student placements at a particular site or the integration of services into clinical education.  (5) In the School of Education, Educational Technology students worked this year on developing web sites for non-profit organizations e.g. Daystar, which serves infants with special medical needs.  (6) Also in the School of Education, graduate student focus groups are held every two years; their input influences curriculum, and delivery of programs and services.  (7) Typically students have opportunities for input in the design and implementation of service learning projects related to their specific class outcomes in courses across the undergraduate curriculum.

		SD5_text: No; however, while not an elected committee, currently the Campus Compact Committee structure serves as the governing body.  Nazareth College has been a member of Campus Compact since 1987.  Campus-wide coordination to support and advance community engagement has been through the Campus Compact Committee whose membership includes faculty and staff.  The mission of the committee has been two-fold:  "To represent National and New York Campus Compact at Nazareth College, carrying out its initiatives and playing active roles to ensure its success; and to be a catalyst for college wide service learning and community service programs and activities."  The Center for Civic Engagement will establish in 2008-2009 a broad based advisory group to the Executive Director with responsibility for curricular and co-curricular assessment and planning.  In addition, the faculty are currently examining the governance structure.  This review of elected committees will provide the opportunity for discussion/decision regarding a civic engagement component intentionally addressed through faculty governance. 

		SD4_text: It is anticipated that this will be examined through the work of the Center for Civic Engagement.

		IIA1a_txt: Nazareth's definition of service learning includes nationally recognized components: credit-bearing; systematic ongoing reflection; value added service; and a means to achieve academic course content.  Guidelines for designing a service learning course require: "Reflection: a systematic (e.g. regular and on-going) process for reflection should be clearly defined in the course syllabus.  These reflection activities and assignments should provide students the opportunity to: 1. link theory and experience and learn more about the course content as a result of the service experience; 2. evaluate the impact of service on the client or community; and, 3. experience some level of personal growth through participation in service learning." As much as possible the service should be conceived within the context of a sustainable partnership with the client or community organization.       The Director of Service Learning provides guidelines and a planning template to faculty for proposing a service learning course component.  Proposals are forwarded to the Director of Service Learning for final approval.

		IIA1b_1: 23.00000000

		IIA1b_2: 3%

		IIA1c_1: 7.00000000

		IIA1c_2: 44%

		IIa2a_txt: The Center for Service Learning has articulated student learning outcomes for all service learning courses.  Selected outcomes include: increased knowledge (to make connection between academic frameworks and civic engagement; to understand the impact of technology on learning, community building, and communication); and increased skills (to be able to map a set of ethnographic subjectivities:  feelings, attitudes, responses, and non-responses to the community;  to engage in civil discourse on/off-line; to understand the paradigm, process, and method of being service and not being a "helper"; and to understand and model reflective action). The proposed new core curriculum includes an interdisciplinary cluster with a required experiential component.  It is expected that students who complete that part of the core will be: able to reflect on learning and evaluate the ethical implications of decisions, proficient in identifying different viewpoints and questioning and affirming values, proficient in applying academic skills to questions that arise form experience, proficient in understanding link between classroom and world.

		IIA1d_1: 19.00000000

		IIA1e_1: 360.00000000

		IIA1d_2: 12%

		IIA1e_2: 19%

		IIA2b_txt: In the TEAC-accredited School of Education, two “claims” are that students will have the ability “to teach all children in varying educational contexts (e.g., in urban/suburban/rural schools; in inclusive/self-contained classrooms; via multiple pedagogical approaches); and that they will be advocates for the profession as well as for the children and families with whom they work.”  The Vision of the School of Health and Human Services is that it will “play an increasing role in the wellness, habilitation, and rehabilitation of underserved children and adults in the greater Rochester community.”  One exemplary learning outcome in HHS, in the Gerontological Nurse Practitioner program, is that students will undertake “endeavors designed to enhance the welfare of the older adults in the community.”  The Mission of the School of Management is “to develop value-centered leaders who become engaged contributors to their professions. . . and communities.” Because the development of disciplinary learning outcomes is in process in the College of Arts and Sciences, no specific examples are available; however, CAS materials state,  “Students have the chance to share their talents as they participate in civic engagement opportunities and community projects. Learning occurs through service and students' critical and emotional reflection on their experiences.” 

		IIA2c_txt: In the past year the College has established a comprehensive assessment plan, with the expectation that all degree programs will have assessment plans (including timetables for reporting findings and follow-up) developed by January, 2009.  Historically, all the programs in the School of Education and the School of Health and Human Services have conducted systematic assessment as part of accreditation processes.  Some departments in the College of Arts and Sciences and the School of Management have also done systematic assessment. 

		IIA2d_txt: The Nazareth Framework for Assessments, which was adopted in spring 2008, states, “The results of assessment are used in decision making—planning, budget allocation, and curricular revision and development.” The Framework also includes a template for reporting on assessment that requires departments and programs to report “Action and Follow-up.”  In one example, a faculty member in the Nursing program conducted an assessment of the impact of an exercise program on Hispanic elders, and as a result an exercise program has been developed for the wellness clinic for the Centro de Oro, a day program for seniors.  In the School of Education, the assessment of students during student teaching and other practicum experiences is routinely used to identify programmatic strengths and weaknesses that precede and prepare students for these student teaching and practicum experiences.  Recently, the assessment of students during student teaching/practicum experiences has led to additional investigation about how admissions standards and coursework might better identify and promote "dispositions" needed to work successful in B-12 classrooms.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: STUDENT RESEARCH - A project by Nazareth undergraduate students and their faculty advisors was chosen by the Council on Undergraduate Research (CUR) to participate in the 2008 Posters on the Hill event in Washington, D.C. on April 20, 2008.  The Nazareth entry, "The North Star Project," is a portable display that reconstructs Rochester's place on the Underground Railroad produced by students as part of the college's contribution to the Frederick Douglass International Underground Railroad Conference.  The project blended the theory and practice of service-learning, civic engagement and student centered research to provide an innovative model for community oriented undergraduate research.  More than 200 students from Nazareth were engaged in the interdisciplinary North Star Project over the past academic year.  Through their research and work, students forged relationships with the South Avenue Community Center, Strong National Museum of Play, and Rochester City School #58.STUDENT LEADERSHIP - The Physical Therapy program utilizes the clinic management approach in that students are responsible to manage all aspects of service delivery to the clients.  The Inclusive Childhood Education program has identified the theme of "Teacher as Leader" for their curricular work in 2008-2009.INTERNSHIPS - Internships are required for the Youth Development minor, Peace and Justice minor, Pre-Law minor, and the Gerontology specialization in Psychology.  Internships are elective options in all academic departments that do not have their own required off campus learning experiences; these internships are frequently with non-profit organizations.STUDY ABROAD - Students in the School of Education may apply to the Wales Inter-Cultural Program that is specifically designed for students who are preparing to teach; they conduct their student teaching semester in Newport, Wales.  Also, Nazareth has residential study abroad programs in Germany, France, Italy, and Spain.  Most have formal contacts with service organizations and students may participate in community service activities.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: Off

		General Education: On

		IIA3b_txt: CORE COURSES and GENERAL EDUCATION-A new undergraduate core curriculum was developed and has final review by faculty in Spring 2009.  Included in the new core: Students will deliberately and consciously select an existing interdisciplinary minor or will create their own.  An experiential component will be included in the minor, e.g., study abroad, internship, service learning, civic engagement, original research, student teaching, or clinical experiences. -Some classes may include unique opportunities for civic engagement; e.g., for Eng234, Crime and Punishment in the USA, in lieu of writing a paper, students may plan for and attend a series of five one-hour meetings at Monroe Correctional Facility.  The students and small groups of inmates discuss the literature students are reading for class.  Inmates are provided with the course syllabus and books.  FIRST YEAR SEQUENCE -Service Learning (and co-curricular community service) is integrated in the Freshman Seminar, a requirement of all first year students.  The goals of Freshman Seminar include exploring values and providing exposure to a diverse world.-North Star Underground Railroad Project, please refer to description in II.A.3.a., page 28. IN THE MAJORS -Service learning, internships, and/or professional experience is integrated in major programs across all disciplines as either course requirements or options.  For example, course work for a Chemistry major or an English major may include experiences with service learning, an internship, and/or student teaching. GRADUATE STUDIES -The Marie Callahan Reading Clinic is the setting for elementary and secondary students and adults from the community to receive support in learning to read and write.  Graduate students who hold one or more certifications complete the requirements for their master's degree and additional certification as a literacy specialist.  They assess the individual for whom they work to determine strengths as well as needs, design an instructional program to overcome or compensate for those needs, and provide one-to-one instruction.

		IIA4_txt: 1.  A professor of Social Work co-authored a recently published book chapter titled, "Young, Wounded and Black: The Maltreatment of African American Children in the Early Years."2.  A professor of Psychology conducted research and reported on a two-month naturalistic  observation of student and teacher behaviors, "Bullying and Related Behaviors at School 58."  The Rochester City School District gained an objective, detailed analysis confirming how School 58 can justifiably report low measures of aggression and detention.  Additionally, the professor designed a Special Topics course in Psychology on aggression.  With bullying as the central example, the course addresses social, biological, cultural, and developmental perspectives on aggression.          3.  A professor of Art History is leading research and art work for an interactive learning center, the "Annie Douglass at home at the Hamm House."  This future living history center, would enable the public to understand the world in which Annie Douglass, the 11-year old daughter of Frederick Douglass, lived when her parents ran a safe house for freedom seekers in Rochester.4.  A joint faculty and student research project involving three faculty of the Physical Therapy Department resulted in "The Effects of a 10 Week Body Weight Supported Treadmill Training (BWSTT) Program on People with Chronic Stroke."  Effects of training reported included the perceived quality of life, cardiopulmonary function, locomotion, balance, muscle strength and range of motion.  This will be presented at the upcoming American Physical Therapy Association (APTA) combined sections meeting (CSM), and it has been submitted for the 2008 American Physical Therapy Association Annual Meeting.5.  A professor of Music collaborated with a U of R professor to present a workshop titled, "Storm in the Studio," focusing on pedagogical strategies for students diagnosed with attention deficit/hyperactivity disorder.  They have presented to a number of professional organizations in the northeast.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: Off

		evaluation support: Off

		training programs: Off
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		other (specify: On

		IIB1_txt: LEARNING CENTER -The Marie Callahan Reading Center is the on-campus setting for elementary and secondary students, and adults from the community to receive support in learning to read and write. TUTORING -Partners for Learning program places students in urban classrooms and community education centers. -Nazareth College Homework Help Program, Rochester City School District high school students come to campus one day per week for two hours for tutoring and to experience college life.             EXTENSION PROGRAM -The MSW program is a unique collaboration between Nazareth and SUNY College at Brockport, both having a long history of social work education in Rochester.  The program's location is intentionally in downtown Rochester to bridge the two campuses and locate the faculty and students closer to an array of the area's agencies and services.  "The mission of the Greater Rochester Collaborative MSW program is to educate students to become competent and ethical professional social workers who will promote social and economic justice and equality though collaborative community focused practice that reflects the rights, needs and dignity of all people."  PROFESSIONAL DEVELOPMENT -Communication Sciences and Disorders offers workshops to supervisors who take Nazareth students for practicum and student teaching.  Last year's conference was attended by over 70 speech language professionals. -Nazareth appointed a Director of Continuing and Professional Programs, Advanced Certificates and Life Long Learning in Sept 2007.  The Director conducted research on best practice, Western NY labor needs, and adult demographics and needs.  Business cases will continue to be presented for advanced certificate programs that are relative to the College's mission and meet community identified needs for professional development and service enhancement. -Many School of Education faculty either serve on or are consulted by school districts' Teacher Centers.OTHER -The Partners for Serving Program places students in human service agencies in the city of Rochester.  Also, see page 36.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: CO-CURRICULAR  The Nazareth College Service Floor (noted in I.B.1., page 7) is a residence hall floor devoted to community service.  Program highlights include integrating students' interest in community service with their residential experience, being part of a team intentionally making a difference in the community, and being recognized on campus as a "service leader."  Students apply for residency on the service floor and sign a commitment to the following:  8 hours of service per month; monthly floor meetings for planning, sharing, and community building; participation in the Service Floor Day of Serving/team building at the opening of the academic year.  WORK/STUDY STUDENT PLACEMENTS  The Partners for Learning Program employs as many as 80 work study students (20% of the work study payroll).  The program engages Nazareth students in partnerships with the children, teachers, and staff of seven urban school sites.  CULTURAL OFFERINGS  Saturday Art for Children is an enrichment program in the visual arts for grades K-6.  Sessions are supervised by Nazareth faculty and taught by advanced art education students in the College's studios.  In Spring 2008, 109 children were enrolled from the Rochester City School District and 17 different suburban and rural districts.  26 scholarships were provided to students so they could participate.  An increasing need expressed by the community to meet the needs of a more diverse population of children (special needs [Downs Syndrome, MR Autism]; home schooled children; gifted and talented children) resulted in the addition of a second graduate assistantship to address this service need.  ATHLETIC OFFERINGS  Use of athletic facilities is donated annually to Special Olympics.  Summer camps and sporting clinics are offered for children with many scholarships given to ensure their ability to attend. LIBRARY  Nazareth is a private institution that allows the public in-library use of collections and services.  It is possible to obtain a Community Resident library card to borrow materials.SEE continuation, Section III.1, page 36.  

		IIB4a_txt: -Each interdisciplinary service learning project integrates design, implementation and evaluation strategies based upon the definition of Nazareth's service learning within an intentionally determined planning process that articulates intended outcomes, available resources, expected products, detailed action steps and benchmarks.  With the definition as a framework and the planning process as an organizing tool, the Center for Service Learning facilitates input from faculty, community partners, and occasionally students to mutually determine goals, objectives, and criteria to measure success of the projects.  Reciprocity/mutuality are key components so that a variety of aspects of individual assets and needs are interwoven into a collaborative effort.-Co-curricular community service programs are all developed from a framework of mutuality/reciprocity.  Partnerships contain representative advisory groups that jointly craft the goals and objectives of programs.  Assessments from students, faculty, staff, community members and program recipients are used to ensure mutual goals are being met.  Students who volunteer or work in these programs receive training developed in conjunction with community partners to ensure that they are providing services that are beneficial to the community.  The College and community partners develop Memorandums of Agreement to clearly voice the commitment and institutional roles of the collaborations.  Regular joint meetings strengthen communication and assessment ensuring program quality.-In the School of Education, a task force worked on plans to create a Frontier Center on Urban Education, a unit that will build on the numerous projects carried out by the School of Education faculty in partnership with the Rochester City Schools.-The new undergraduate minor in Community Youth Development is based on a reciprocal relationship with local youth development professionals and was developed with the participation of a Community Youth Advisory Committee.

		IIB4b_txt: -Service learning:  Currently, mechanisms are primarily qualitative data collection.  Student feedback and reflection papers are analyzed for themes/patterns related to strengths, weaknesses, opportunities and threats in the service learning experience.  Each semester, two community partner-faculty-student reflection dinners are held for each interdisciplinary project.  Dinners are designed to provide beginning and end of the semester opportunities for dialogue about goals, expectations, and learning gained through the service learning experience. -Co-curricular community service programs:  Assessment results are shared with community partners and utilized in decision making processes.  Written feedback is communicated to partnering organizations through reports.  Program coordinators speak with community partners regularly to provide feedback and discuss ways to implement changes as needed.  Advisory groups meet regularly to share feedback.  New trainings and modifications to program handbooks reflect changes made based on feedback and assessment. -School of Education, School of Health and Human Services:  Programs are in regular contact with partners through formal/informal communication via evaluations, reports, small and large group meetings, advisory boards.  Efforts are intentional to share information and assessments in two-way communication.  Nazareth and community partner sites providing field experiences for students enter into relationships with clear understanding and expectations that communication, planning, program development, and assessment will be on-going and collaborative through a variety of mechanisms.-The Dean of the School of Education and the Dean of the College of Arts and Sciences jointly appointed a Visiting Scholar in Residence with responsibility for community projects involving students in African American culture and history; projects which in turn provide human resources for cultural initiatives in the community.  This is a distinctive mechanism to link community partners and the College.

		IIB5_txt: -Education faculty member was on the original team that conceptualized and implemented the undergraduate inclusive, site-based program.  Her scholarship in areas of site-based inclusive teacher education program development is demonstrated through presentations at professional conferences; publications; presentations and professional development workshops with public school teachers; grant writing; program development and assessment work at Nazareth.-Nursing faculty member has been on a team at a clinical practice site; the team piloted innovative approaches to working with minority teens to improve their health and measure the impact of the approach.  The faculty member is a co-author on a number of scholarly papers from this project.-Two professors (Educational Technology; Communication Sciences and Disorders) and the Director of the Center for Spirituality were invited to conduct a workshop at a conference sponsored by the Association of American Colleges and Universities.  Conference theme was "Civic Learning at the Intersections: U.S. Diversity, Global Education and Democracy's Unfinished Work."  Nazareth team's workshop focused on "Strategic Planning for Civic Engagement" and introduced the collaborative strategic planning process we are using to foster greater integration of civic engagement opportunities across campus due in large part to the spectrum of curricular and co-curricular partnership/outreach programs. -Professors of Chemistry and Mathematics co-presented to three City School District schools offered through the Teacher Leader Quality Partnerships Program: "To everything there is a season...A discussion and activities about earth and other celestial phenomena." -A proposal by faculty of nursing, speech-language pathology, and physical therapy has been accepted for presentation at The Outreach Scholarship Conference at Penn State on 10/6/08.  The presentation, "Interdisciplinary Outreach: A Formative Learning Experience", embraces civic engagement from a scholarly perspective through the service and learning of faculty, students, clients.

		III1_txt: *I.A.5., page 6:  Nazareth's March of Remembrance and Hope team is comprised of students and faculty/staff advisors travelling to Poland.  This international leadership program brings undergraduates from other countries together in Poland to allow participants the privilege of gaining a greater understanding of the horrors of the Holocaust.  Upon returning from Poland, the Nazareth College team shares their experiences with others, and works to address issues of injustice and intolerance both on and off campus.  Daan Braveman participated on the first team in May 2007 for the trip and the programs of sharing and dialogue that followed in 2007-2008.*I.B.2a., page 8:  Fiscal year 2008 operating budgets for the following - Center for Service Learning $94,000; Partners for Learning Program $112,000; Partners for Serving Program $27,500; Speech Clinics $24,000; Reading Clinic $3,100; Physical Therapy Clinic                                $5,050; Center for Interfaith Studies & Dialogue $2,720.  Total operating budgets for curricular and co-curricular community service programs equals $265,650.  Total staff and faculty salaries (excluding benefits) is over $825,000.*II., B.1., page 31:  A collaboration was created in 2006 between Nazareth College and Baber A.M.E. Church to address youth violence in this specific part of the Rochester community.  The resources of Nazareth College's social work faculty and students are supporting the programming that the neighborhood believes will directly lead to a safer environment for youth and the neighborhood as a whole. *II., B.2., page 32:  TECHNOLOGY  Information Technology Services at Nazareth has a cycle for replacing equipment as determined by the contract with the supplier.  PC's and printers are routinely donated to community organizationsFACULTY CONSULTATION  Faculty serving on advisory boards of community agencies and organizations is the norm.  Many faculty of the School of Education serve on Teacher Center Boards of surrounding preK-12 school districts.  Local Speech Language Professionals (SLP) connect with faculty on a variety of issues, e.g. potential research collaborations, guidance for professional challenges.*I.3.a.; I.3.b.; I.B.6.; II.A.3.a., pages 3, 4, 17, 28:  (1)Social work students evaluate their field experiences; evaluations are tracked to determine if a placement is meeting the curriculum objectives.  Students also conduct research in collaboration with community facilities and a Poster Symposium is held in May; students present their research for evaluation by faculty and a community partner.  (2)In communication sciences and disorders students write reflection papers about their community outreach activities.  Reflections are placed in a portfolio which is reviewed by a team of faculty periodically through their program.  Students complete an evaluation of each community experience.  Recipients of service and caregivers are also given opportunities to evaluate each experience. 

		III2_txt: --Nazareth College was named to the 2007 President's Higher Education Community Service Honor Roll with Distinction.--"Connections" magazine for Nazareth friends/alumni, is mailed 3 times per year to 28,000 alumni, donors, government officials, and others living across the U.S. and in more than 30 other countries.  Civic engagement is highlighted in each issue in a regular feature called "Making a Difference" that focuses on efforts by the Nazareth community to emulate ideals of President Braveman regarding efforts by our students/faculty/staff to make the Rochester area a better place to live and work.  While the ideals of civic engagement permeate many stories throughout each issue, "Making a Difference" shines the spotlight squarely on current initiatives that connect the Nazareth community with the larger community. -- In July '08, eight Nazareth students, two Nazareth professors, and one community partner from The Community Place of Greater Rochester travelled to Leeds, England as part of a new program, the International Service Exchange.  While in England for 17 days the students provided volunteer service, including: mentoring high school students that are attending a college summer camp on the campus of Leeds Metropolitan University; working with children and adults with developmental disabilities by applying assistive technology; working with elder members of the community by supporting community activities.  Nazareth students also developed and facilitated several cultural exchange activities.-- Recognizing that Nazareth can play an important role in strengthening K-12 math and science education, the Math, Science, and Technology Planning Group -- comprised of the Deans and Faculty representing the Schools of Education and Health and Human Services and the College of Arts and Sciences -- developed a mission statement for “The Partnership for Math, Science, and Technology (MST) Teacher Education at Nazareth College.”   This group also coordinated a number of initiatives that reach into the local K-12 environment, including the Franklin High School project, professional development programs for in-service teachers, and the submission of related grant proposals.  To support these joint efforts, a new position for a science educator was allocated, which will be filled for fall 2008. --With planning in 2007-08 and implementation in 2008-09, the School of Health and Human Services has lead the development of an interdisciplinary partnership (now involving all schools/college) with the local Veterans Outreach Center that will include programs in wellness, therapy, and academic support.  This opportunity will enable students to understand the unique needs of veterans.--A team of 5 faculty of the School of HHS has been selected to participate in the Institute for Interprofessional Prevention Education, Sept '08, sponsored by APTR, whose goal is to expand interprofessional prevention initiatives on campuses and in communities.
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2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 
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I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 


 12


 


 







 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Saint Peter’s College, founded in 1872, is a Jesuit, Catholic, co-educational, liberal arts college in an urban setting which seeks to develop the whole person in preparation for a lifetime of learning, leadership and service in a diverse and global society.  Committed to academic excellence and individual attention, Saint Peter's College provides education, informed by values, primarily in degree-granting programs in the arts, sciences, and business, to resident and commuting students from a variety of backgrounds.Flowing from the mission are the fundamental goals, including “to provide educational and social leadership and service in the local community, the region, and the nation.” 

		IA2_text: Community Service/Campus Ministry Appreciation Reception - This annual event recognizes students and staff who have volunteered in Hudson County and abroad.  Faculty Scholarship Celebration – Faculty are recognized at this bi-annual celebration. In 2007-08, over 25% of scholarship activities included a community engagement component. Cross Keys – This honor society recognizes students for outstanding character, leadership, service, and scholarship.Spur Society - This society recognizes academic achievement of adult students, and their contributions to campus and community service.Graduation Awards – Five awards at Commencement recognize service and engagement activities: the Buechel, S.J. Award to anthropology students for scholarship and service; the Tortoriello Award for a Gannon Debate Society student who exhibits commitment, service and character; the Damiano Awards (2) for leadership, scholarship and service; and the Robert Rigby Urban Service Award for contributions to the improvement of lives in urban areas.  Michaelmas Convocation Awards – At the annual fall convocation honoring student achievement, a Social Justice Award is given for commitment to the work of peacemaking. Students are also recognized for induction into the College’s 18 honor societies, seven of which require a service/engagement component.Distinguished Alumni Awards Dinner – This signature annual alumni event, attended by more than 400 individuals, recognizes the outstanding contributions made by the College’s graduates to their profession, community or alma mater. The Service to Community Award is one of the four awards presented.Student Affairs Recognition Ceremony- The Chryst Service Award is given to a senior who has demonstrated the spirit of service and selflessness to others.   

		IA3a_text: Assessment is an essential element in examining the quality of education offered at Saint Peter’s College. The College defines assessment as “a dialogue among students, faculty, and administrators to determine how well students are learning and how effective the College is in achieving its institutional goals.”  It employs quantitative and qualitative measures and involves students in the process of assessing their learning.  Systematic mechanisms for assessing community members’ perceptions of SPC’s engagement are as diverse as the types of engagement themselves. All departments are encouraged to use both direct and indirect evidence in their assessment practices.  Sample mechanisms include the following:• Community Service – The Office of Community Service and Service Learning conducts several surveys throughout the year of volunteer agencies to seek feedback on local institutional needs and the performance and contributions of SPC student volunteers. • Simon Grant - Urban Action Research, a three-year project funded by the William E. Simon Foundation Grant, includes an advisory board of the seven partner institutions. Each research project is mutually designed by the partner and the respective faculty/students based on the needs outlined by the partner. The advisory board provides feedback on the projects at its regular meetings.• Cooperative Education - The office collects employer evaluations for all internships which contain information on student readiness and preparation.  An annual report summarizes the employer evaluations. In the process of arranging new and renewal partnerships for internships, informal interviews reveal perceptions about the College’s engagement activities.• Department/Major Advisory Boards – Representatives from specific professions meet to provide feedback to ensure relevance of the curriculum to external institutional needs, to best prepare graduates to meet career expectations, and to bring current professional concerns to Saint Peter’s as an educational partner. • Board of Regents – In addition to its Board of Trustees, the College has a Board of Regents, a volunteer body of 60 professionals charged with advising the President on matters pertaining to the advancement of the College’s mission. The Regents meet three times yearly to provide a community relations perspective on the College, offering feedback from the civic community that SPC serves, and also from business firms that are potential employers of its graduates.• External Reviews – Some academic departments routinely survey employers of graduates to ascertain preparedness for professions and careers. As part of the academic review process, departments may also engage an external reviewer to garner feedback from colleagues at other institutions. 

		IA3b_text: Individual departments do aggregate data and use the assessment findings for program planning and improvement. For example, the Office of Community Service & Service Learning uses survey data from partner agencies to facilitate better working relationships. Through constant evaluation of programs the staff makes decisions on partner renewals, volunteer staffing levels, etc. Assessment data from agencies also provides insight into areas in which student volunteers need additional training. The data is used to develop appropriate workshops to help student volunteers to better meet the needs of the community agency. For example, America Reads volunteers are trained once a month during the academic year to be successful tutors for several community programs.  On an institutional level, all assessment activity is systematically reviewed and organized by two complementary committees:  the Student Learning Outcomes Assessment Team (SLOAT) and the Institutional Assessment Committee (IAC).  The two groups provide oversight and guidance to instructional and administrative departments. They assist in the development of assessment plans, gathering of data, analysis of results, and  review of departmental implementation steps. Implementation steps refer to program changes that are made following evaluations (e.g. curricular adjustments). After the implementation stage the assessment cycle begins again, with specific emphasis on evaluating the effectiveness of the adjustments. SLOAT is responsible for collecting and aggregating assessment data for the instructional departments, while the IAC does the same for administrative offices. The data is then used in several campus-wide initiatives, including the College’s self-studies, periodic reviews, and other accreditation processes designed to improve institutional effectiveness;  in the development of the strategic plan goals and action plans; in recruitment, marketing and promotional activities; and for grants and other funding opportunities.

		IA4_text: The College regards its website as a critical avenue to communicate its mission. Community engagement is prominently featured via links from the main page:  Jesuit commitment to “men and women for others” is a core message: http://www.spc.edu/pages/578.asp.  The Spotlight section highlights engagement through Community Service: (http://www.spc.edu/pages/586.asp), through internships: http://www.spc.edu/pages/2673.asp?item=4983, through community research projects: http://spcurap.net/, and through corporate partnerships: http://www.spc.edu/pages/675.asp.  The Community Profile on the home page features testimonials of “engaged” members.   Community Service (www.spc.edu/communityservice) highlights students in service and partner agencies. The reflection booklet for GO-Honduras http://www.spc.edu/pages/1274.asp shares student learning from the immersion trip.  The Simon Urban Research Project website provides project summaries, research reports and educational resources on community-based action research: http://spcurap.net/.   The Admissions web pages and print publications cite engagement as a reason to choose SPC: “The faculty who teach you in class and encourage you outside class... When you reach beyond the classroom to pursue an internship or community service, you will experience first-hand the richness of the most international of cultures”-  http://www.spc.edu/pages/412.asp.   Published three times a year, the College Magazine features many articles on community engagement. Recent features include: (07-08) the Jersey City schools health project; the Annual Business Symposium focus on “Responsibility” in business; profiles of faculty engagement; (06-07) the annual global outreach to Honduras; the College’s contributions to the economic, social and cultural renaissance of Jersey City; the 40th anniversary of the awarding of an honorary degree to Rev. Martin Luther King; and the research/action projects of the Simon Grant.

		IA5_text: In October 2007, Dr. Eugene J. Cornacchia was appointed president of the College and communicated this vision in his inaugural address: “Saint Peter’s College will be recognized as a leading Jesuit institution in our region by our success in graduating talented, ethical students who will be leaders in their communities and fields, and by a reputation for creativity and innovation in urban education.”  “Our College’s story is intimately intertwined with this city’s history and fortunes. Like this city, the College has faced many challenges—urban decline…, booms and busts in student enrollment, financial challenges, and a world war that closed its doors … How was the College able to endure and then thrive when other Jersey City institutions did not? The answer lies in our commitment to the four themes of this inauguration: faith, reason, service and justice.”The president further expounded on his third theme, “Engaged in Service”: “Jesuits have long taught us that we must be ‘men and women for others’ …  Here at Saint Peter’s we provide students with many opportunities to serve the community, engage in self-discovery, and have life changing experiences so that they may become more fully formed human beings in the Ignatian spirit. This past year alone, 60% of our students volunteered in 45 agencies, programs, and schools. Saint Peter’s students and faculty contributed more than 16,500 hours of service. Each of them began their own personal journey towards being ‘men and women for others.’  It is through service to others we learn to appreciate the gift of our own life and to better understand and connect with others of all faiths, backgrounds, and circumstances. Service provides us with an opportunity to step out of our everyday routines and be more outwardly focused and it promotes civic responsibility, strengthens our communities and supports justice.” 

		B1_text: Since community engagement is pervasive in the curriculum and extracurricular life of the College, several centers/offices support and advance community engagement:The Vice President for Mission and Ministry plays a lead role through leadership of the offices of Campus Ministry, Community Service and Service Learning, and Multicultural Affairs.  Community Service and Service Learning is a central coordinating site for engagement activities. Staffed by a Director and an Assistant Director, the mission of the Office is to promote the Jesuit ideal of educating students to be "Men and Women for Others"  through participation in meaningful and life-changing volunteer experiences. The Vice President for Academic Affairs oversees all curriculum initiatives and faculty scholarship that encourage community engagement.  Several departments offer multiple opportunities for engagement, particularly Education, Business, Economics, Physics, Sociology, Urban Studies, and Social Justice. Political Science stewards the College’s position as a non-governmental organization (NGO) of the United Nations. The Office of Student Activities oversees almost 50 extracurricular clubs. Each club is required to complete community service projects, most of which are done outside the college.  Some examples include: Pauw Wow newspaper held a session on writing at a local elementary school; Argus Eyes Drama Society played improv games with students at a local school; and many groups (Tri Beta, Psi Chi…) worked at the Hoboken Shelter and other area soup kitchens.   The Office of Cooperative Education maintains data on all student internships (employers/agencies and placements/positions held) and regularly promotes the internal and external benefits of paid and unpaid internship opportunities.The Office of Advancement stewards meaningful relationships between the campus community and alumni, friends, corporations, foundations, and other organizations.  Saint Peter's College seeks to develop mutually beneficial relationships with corporations and foundations both locally and nationally.  It promotes the following advantages to corporate partners: access to our students and graduates as prospective employees/interns; access to our faculty for presentations and seminars; off-campus degree and certificate programs for employees; service and mentoring opportunities; and enhanced visibility among the College and alumni community. In addition to the individual offices advancing community engagement, institution-wide efforts are collected and catalogued by the Special Assistant to the President for Institutional Planning (with support from the Webmaster and the Director of Institutional Research). This activity ensures significant web presence on the institution’s commitment to engagement and provides opportunities to align community engagement with various institutional research and planning activities. 

		B2a_Text: Permanent institutional funds (salaries, operating, etc): Mission /Community Service: $158,913; America Reads: $25,000; Academic Depts: $522,063;  Met Seminars: $12,000; Summer Scholars: $23,608; Faculty Research: $46,926;  Reading Center: $131,916; Student Activities: $258,687; Coop Education: $174,867; Corporate Relations/Regents/Guarini Ctr: $37,500.

		B2b_text: In the last two years the College has received $1,320,000 in institutional grants, of which $622,000 funded institutional engagement with community:2006, 2007 - $10,000 each year from the Horizon Foundation for New Jersey to support public health education in Jersey City schools.2006, 2007, and 2008 - $25,000, $20,000 and $20,000 from Johnson & Johnson for parent educational programming.2007, 2008 - $74,000 and $28,200 from the William E. Simon Foundation to support Urban Research and Action projects.2008 – $450,000 from the Martinson Family Foundation to create the PARSE Institute to advance science teacher training.2008 - $10,000 from the Frank and Lydia Bergen Foundation to support the Symphony in Residence and promote music in the local community.2008 - $3000 from the TJX Foundation for the You Can Do It Program with Kenmare High School.In the past year, two faculty grants featured institutional engagement:2008 - $375,000 from the Air Force for basic research in microplasmas that includes involvement of high school students to encourage science majors, and $2527 from the Smarter Kids Foundation to prepare teachers to use technology in classrooms.  

		B2c_text: Through the Office for Community Service and Service Learning, students have a wide array of volunteer opportunities, many of which include fundraising components. Annually, more than 700 students volunteer on 100 or more projects at 30 different sites in Hudson County. The results are astounding. During the past year, Saint Peter’s students contributed more than 16,000 hours of service and raised over $10,000 for various charitable causes, such as the American Cancer Society’s Making Strides against Breast Cancer, the Juvenile Diabetes Walk, Fair Trade Sale, CROP Walk Against Hunger, Habitat for Humanity Walk, Light the Night for Leukemia, Lymphoma Society’s Walk, Lupus Walk, Cystic Fibrosis, March for Babies Walk (formerly March of Dimes), Arthritis Walk, and Diversity Stride.  Other non-cash fundraising activities (indeterminate value) include drives for coats and clothing, toys, paper products, and other items.  There is an unknown dollar value to the more than 16,000 hours of service to various community and non-profit organizations during the academic year. Some of the sites include Square Meal Soup Kitchen, Community Food Bank, Jersey City Medical Center, and Saint Clare's Home for Children with AIDS, Saint Lucy's Shelter System, Elizabeth Coalition to House the Homeless, Boys and Girls Club, ESL Literacy Volunteers, JC Public Library, and Project Home. 

		B3a_text: The various offices/centers that support institutional engagement are responsible for tracking community engagement projects.  Data is reported annually to the offices of Institutional Planning and Institutional Research for use in institutional profiles, college surveys, and planning activities.The Office of the President maintains information on institution–wide activity in key area organizations, such as the Jersey City Economic Club, the Hudson County Chamber of Commerce, the McGinley Square Neighborhood Partnership, the NJ Alliance for Action, GreenFaith, the NJ Women’s Gender State-Wide Consortium, NJ-HEP, the New Jersey Presidents Council, and the Ignatian Solidarity Network. The Office of Community Service documents courses for credit in service learning and catalogs all volunteer hours and agencies served by college community members. Student hours are verified by supervisors at community agencies.  The Simon Grant coordinator reports semi-annually on the number of research projects, and students and community groups impacted by the projects. Reports are posted on the College’s website at http://www.spc.edu/pages/462.asp.  To date, the project has documented all SPC faculty and student research, as well as the proceedings of two grant conferences. The Office of the Academic Dean maintains syllabi for every course which documents all learning activities (including community-based learning and action student research), course learning outcomes and assessment activities.The Office of Student Activities collaborates with the Office of Community Service to maintain data on the community engagement and service hours performed by the 50 student clubs. The Office of Cooperative Education maintains semi-annual reports of all student internships, cooperative education placements, and partner institutions.The Office of Advancement tracks all corporate and foundation partnership activity, including educational programs, internships, and donations. The Office of Institutional Research oversees institutional surveys , including HERI CIRP (annual survey to incoming freshmen measuring pre-college involvement in engagement activities and attitudes toward engagement), NSSE (measures freshman and senior engagement at the end of the spring semester), HERI Faculty (fielded every three years to measure faculty attitudes on issues, including student engagement and their own involvement in the external community). 

		B3b_text: Data collected by the departments is used within those areas as part of their assessment processes: to measure goal achievement, to make decisions about curriculum or programmatic changes, to establish or revise desired student learning outcomes, to realign or request additional resources, to improve services, to establish new goals, etc.  Once analyzed, assessment data leads to implementation plans for change. After the implementation steps are affirmed, the assessment cycle begins again, with departments continuing to gather more evidence and data, to analyze results, and to evaluate the effectiveness of program adjustments.  On the institutional level, assessment data is reported to the two assessment committees (Student Learning Outcomes Assessment Team (SLOAT) and the Institutional Assessment Committee (IAC). Much of the data is reported annually to the offices of Institutional Planning and Institutional Research for use in various institutional profiles, college surveys and for divisional and strategic planning.The data is also used for • Operational planning by departments and area vice presidents• Campus-wide conversations and discussion • Program development • Self-studies and accreditation processes• Strategic planning• Professional development activities• Public dissemination of information about community engagement activity.  

		Impact on students: On

		Impact on faculty: On

		B3d1_text: In recent academic years, Saint Peter’s has enhanced freshman programming (see details in 2.A.3. B.) to provide multiple opportunities for students to became acquainted with the goals of a Saint Peter’s education early in their academic career. Community service and engagement are two topics explored in this extended freshman programming. The College has multiple ways to measure the impact of engagement on students. One important tool is the National Survey of Student Engagement (NSSE). The College first administered NSSE as part of a pilot program under AAHE’s Building Engagement and Attainment of Minority Students (BEAMS) grant. The most recent NSSE results (2007) showed gains in student engagement levels due in part to the freshman program. NSSE data revealed that “15% of FY (first-year) students frequently participated in service-learning or community-based projects.” By Senior Year, “54% of students have participated in some form of practica, internship, field experience, co-op or clinical assignment.” Furthermore, “by the time they are seniors 72% of students have participated in community service or volunteer work.”The 2007 NSSE results are currently under review. Appropriate benchmarks for community engagement will be established in the next strategic plan.

		B3d2_text: Multiple mechanisms exist to measure the impact of institutional engagement on faculty. One such tool is the tracking and analyzing of engagement as a component of new courses, pedagogical approaches, and faculty publications, workshops and conferences. A standardized measurement of the impact of institutional engagement on faculty is available through the UCLA Higher Education Research Institute. This faculty survey is administered every three years at Saint Peter’s College.  The 2007-08 HERI survey demonstrated increased levels of community engagement: 37% reported they had “collaborated with the local community on research/teaching” (compared to 27% in 2004-05); 67% indicated that they felt it was “very important or essential to instill in students a commitment to community service”(compared to 42% in 2004-05); 48% cited that it was a high or highest priority for the college to “provide resources for faculty to engage in community-based teaching or research” (compared to 16% in 2004-05); 33% reported that they “use experiential  learning/field experiences in ‘all’ or ‘most’ of courses they teach” (no comparative question for 2004-05); and 85% agreed strongly that “colleges have a responsibility to their surrounding communities to address local issues” (compared to 77% in 2004-05).

		Impact on community: On

		Impact on institution: On

		b3d3_text: Assessment in our partnership programs reveals the many ways that the community is impacted by institutional engagement. Under the Simon Grant URAP projects, each of the seven partner institutions reported outcomes. Two recent examples follow: 1). New City Kids After School Center – In this project SPC students helped the center identify ways to improve academic performance. The partner director, Deborah Lemmon, indicated: “New City Kids is continually assessing our students' progress and achievements. This year, the volunteers from St. Peter’s conducted analysis on several report cards. The collected information is helpful in … providing information about areas where we can strengthen our … program.” 2).  COT (Community Outreach Team/ Heavenly Temple Church) - The Public Policy Urban Fieldwork class began a partnership with COT, a non-profit that creates affordable housing in Jersey City. Students conducted research and gathered data to support the creation of a documentary to raise funds to create a Senior Citizen/Family Center.   Assessment of the Global Outreach Honduras Program shows that the project has had a measurable impact on community. Lives have been changed in the towns of El Progreso and Guaymas by teaching English; by delivering pencils, pens, notebooks, and other needed school supplies; and by providing $10,000 in scholarships for children. 

		B3d4_text: During the 2007-08 academic year Saint Peter’s prepared its Periodic Review Report, the mid-cycle, mini-self-study in the ten-year accreditation process required by the Middle States Commission on Higher Education.  The review process provided several opportunities to assess the institution’s progress in key areas, such as commitment to mission (including community engagement) and its impact on the campus. As noted earlier, service and engagement are core components of the mission of the College. Through three mechanisms, the periodic review report committee collected data, some of which related to the impact of engagement on the institution. The mechanisms included several campus-wide “Conversations with the President,” a detailed review of the status of each objective set forth in the self-study of 2003, and an institution-wide survey to gauge perceptions on critical college issues. The survey results indicated an enthusiasm for the College’s mission: 97% of the faculty reported that their teaching is related to the College’s mission; and 90% of the faculty and 81% of the students reported that the mission is important to the life of the college. 

		b3e_text: The assessment data collected from the mechanisms described above are a very important component of the strategic planning process now underway. As described below in answer #4, “Engagement” is the core theme of the emerging Strategic Plan 2009-2014. It was also a significant feature of Strategic Plan 2001-2006. Three subcommittees are working to develop action plans to support the emerging strategic priorities: 1. engagement with Jesuit identity, 2. engagement in high quality living and learning experiences, and 3. engagement as a university with linkages to the wider community. An important component of the next strategic plan is the establishment of measurable benchmarks for all objectives including community engagement levels, with annual performance metrics, identification of resources to achieve objectives, and assessment processes that provide continuous feedback. The NSSE, HERI Faculty and Middle States surveys all provide directional information for the next strategic plan and are being used to establish benchmarks in the next Strategic Plan for further expansion of engagement activities at the College.  

		B4_text: The current Strategic Plan was developed in 2001. In 2007 planning for the next strategic plan began, in alignment with the new president’s vision and goals.  The vision outlined in Strategic Plan 2001-06 grounds SPC in the community: “to be a first-rate Jesuit college in our New Jersey metropolitan location.”  One of the five strategic priorities includes “strengthening the Catholic, Jesuit mission and identity of the college” and “cultivating community by fostering mutually-beneficial relationships.”   The plan calls for the College “to be involved in the development of our location, city, and region and beyond as citizens committed to service in the contemporary world.” Strategic Plan 2009–2014 is in its final stages of development; the plan’s emerging priorities were affirmed by the Board of Trustees in July 2008. The core theme of the plan is “Engagement,” with three inter-connected institutional goals. The first is to deepen engagement with our Jesuit identity, through greater emphasis on ethics and further “integration of community engagement and social justice in the academic, campus life and local community experiences.”  The second goal is to advance student engagement in the intellectual and living community.  The third goal is to engage as a university in program development, enrollment growth, and expanded community linkages through programs of outreach and public service.

		B5_text: The Office of Community Service provides formal training for service learning courses with guidance for faculty on the integration of volunteer activities with course goals, and the addition of a discernment element (dialogue, journals, etc) into course activities.Faculty Orientation, coordinated by the Academic Dean, introduces new faculty to the college’s history and mission, to its  Jesuit ideals, and to the priorities of the institution.The Office of Cooperative Education provides guidance to faculty in the evaluation of internships for academic credit.The William E. Simon Foundation Grant Urban Research Projects provide workshops and other support to prepare faculty to use action-based research techniques, to develop appropriate learning outcomes, and to foster scholarship related to community-based research. Faculty workshops (now as many as eight a year) are arranged by the Office of Faculty Research and Sponsored Programs. The workshops offer professional development support in such matters as assessment and Jesuit pedagogy, technology in the classroom, and the tenure and promotion process.Opportunities for discussion of issues related to mission and identity have been expanded, including lunchtime meetings to discuss the current issue of the biannual magazine Conversations on Jesuit Higher Education.The James N. Loughran S.J. Mission Fellowship provides support for study, research, or development of courses or projects, or participation in professional development conferences or workshops that advance the Jesuit mission and Catholic identity of Saint Peter’s College.Faculty and staff have received travel funds to support attendance at conferences that advance community engagement activities. 

		B6_text: Due to the multitude of engagement activities, there are many ways for the community to have a voice in our planning processes. Some examples include:Community Service Surveys- The Office of Community Service collects information via surveys to determine the need for volunteers at more than 75 local non-profit agencies.  Community Partners are in communication via email to propose events, express concerns or to seek volunteers.   William E. Simon Foundation Grant - The Simon Urban Research and Action Project (URAP) has a systematic method for ensuring community voice since one of the goals of the grant is “to impact the capacity of the organizations by providing research assistance and training.” Early on in the collaboration, the faculty, students and organization representatives meet to decide on a research topic and strategy based on the organizations’ needs. Board of Regents - This board is an important vehicle for accomplishing the mission of the College. As the principal advisory body of the president: “The regents shall assist the president in the area of community relations, i.e., promoting understanding and support of the College in the civic community that it serves and from which the students come, and also among business firms that are potential employers of its graduates.”  McGinley Square Neighborhood Association – The Director of College Services sits on this local board offering opportunities for area residents to share concerns, interests and needs with the College.  Our students have conducted surveys of area neighbors and merchants to assess expectations of safety, consumer needs, etc.Other Advisory Boards – Advisory boards for the various majors provide an important voice to the College for evaluation and planning purposes.  For instance, the Nursing Advisory Board represents the health care needs of New Jersey and suggests educational practices that will ensure that graduates are prepared to meet career expectations.

		SD1_text: With a strong commitment to institutional identity as a Catholic Jesuit college, Saint Peter’s College actively recruits for mission.  As stated in the Academic Handbook: “Candidates are evaluated for potential for excellence in teaching and for their ability to teach the varieties of students that comprise the student population at Saint Peter’s College… Previous experience should also be evaluated for evidence of, or potential for, service to students or to the institution.  Candidates should understand the mission of Saint Peter’s College, be committed to or at least respect the values embodied by that mission, and be able to work within the environment created by those values. They should exhibit those personal attributes and professional attitudes such that indicate they would be likely to foster the College’s commitment to the primacy of teaching and individual attention to students. Candidates should be evaluated for their potential to undertake and to continue research and publication within the context of the teaching mission and educational goals of Saint Peter’s College.”

		SD2a_text: As with many colleges and universities, the College recognizes the uniqueness of the various disciplines; therefore, standards for scholarship are decided upon and published by the individual departments in consultation Vice President for Academic Affairs.  However, the emphasis on excellence in teaching, scholarship, and service is college-wide.  All three criteria for faculty advancement can and often do have a community service component:  faculty who engage students in action research, scholarship that involves collaboration with agencies and institutions, and service to the local and broader community.  The service requirement at Saint Peter’s College is described as “definite contributions to the welfare of this College or institutions of previous service in at least one of the following areas: a) moderating student activities, b) student advisement, c) service on administration and/or faculty committees, d) the operation of the department, e) service to the community. “ As part of the tenure and promotion process, candidates must demonstrate effective teaching, scholarship (research, publications and activities in learned societies) and service.  Depending on the discipline, research may include projects relevant to areas of specialization, consultation and research conducted for use by a government or community agency, direction of student research, or grants. Within the category of service, applicants must demonstrate contributions to Department, College and Outside Community. Specifically with regard to the Outside Community, the application states, “Describe any activities which may have contributed to the well-being of the external community.” Moreover, faculty evaluators are required to “evaluate the applicants contributions to the outside community” as part of the overall assessment of the faculty applicant.

		SD2b1_text: Scholarship includes research/publications/activities in learned societies. Several departments cite creation of educational media, journal reviews, or consulting work for private/governmental organizations within the scope of the field of specialization. Such activities are consistent with Boyer’s (1991) concept of the scholarship of engagement. In other words, faculty members’ uses of knowledge in activities which promote social betterment are included in scholarly work. Examples: Business Law-Service on State Supreme Court Committee;  Economics-Sharing knowledge/expertise with community organizations; Political Science-Faculty consultation with government, political organizations, or NGOs. 

		SD2b2_text: Limit to 200 words

		SD3_text: All student clubs and groups are required to complete community service. In 1999 the Student Senate established this requirement which is indicative of the leadership role of SPC students in community engagement.  Each club/organization completes at least one event per academic semester.  Students influence every decision of the requirement,   determining the project they will work on and coordinating all facets of the project including, but not limited to, outreach to local organizations, recruitment, and fundraising.  From start to finish the student leaders are hands-on participants in the projects.  It is required that all student organizations also send an officer to the monthly Community Service Council (CSC) meetings; the individual is known as the community service liaison.  Aside from the student club requirement, individual volunteers choose the site where they would like to serve. Students may add events to the Service Calendar and take a leadership role in persuading other students to participate. For example, recently a freshman (whose mother has Multiple Sclerosis) inquired whether we participated in the MS Walk (at the moment we did not have a partnership formed with this non-for-profit).  The student used the office’s resources to contact an MS representative.  Through her leadership and dedication, SPC raised $2,000 for MS.Students who register for a Service Learning course have more than 2500 local agencies to choose from in order to complete their course requirement.  Open communication with the agency supervisors allows students to be more invested in the learning process.  The College often funds student attendance at leadership conferences in community engagement and service. This past June, students and faculty participated in the national conference “Engaging Students in Humanitarian Actions,” sponsored by the Jesuit Universities Humanitarian Action Network. 

		SD5_text: The function of the Faculty Senate Experiential Learning-Service Learning Subcommittee is to review, in consultation with the academic departments, opportunities to utilize service learning as an instructional methodology; to review and make recommendations on the variety and status of experiential learning at the College; and to make recommendations to the Academic Dean for possible inclusion of these methodologies in core curriculum courses. The membership consists of three faculty elected by the Faculty Senate to three-year terms, three appointed faculty, three administrators from the Student Affairs area, and one administrator from the Academic area.

		SD4_text: Community engagement is not noted on the transcript in a uniform way (although this approach is under consideration). The College currently offers a diversity of approaches to community engagement, with seven distinct types of courses featuring a community engagement component. A description of each of these opportunities is found in answer # II. A.1.  These courses include Service Learning, Urban Research and Action Projects, Metropolitan Seminars, Academic Internships, Research (in collaboration with outside organizations), Practica and Field Experiences, and Clinical Placements. 

		IIA1a_txt: Definitions and approval processes for the seven categories of undergraduate community engagement courses:   Service Learning courses are approved by the Dean and the Director for Community Service & Service Learning and require 20 hours of service with a non-profit agency.   Urban Research and Action Project courses are approved by the grant coordinator and must 1) impact the capacity of the organizations through research and training; 2) improve the educational experiences of SPC students by moving beyond the classroom setting to community- based research.  Metropolitan Seminars courses are approved by the coordinator and Academic Dean. Courses begin with one lecture on campus and move to the “larger classroom” of NY and NJ and include cultural events, historic sites and significant activities related to social problems.  Research courses (featuring collaboration with another institution) are approved within departments and by the  Dean.  Internships are approved by the department chair, Director of Cooperative Education and Academic Dean.  In 2007-08, 26% occurred in non-profit, health, civic, or educational institutions. Practicum and Field Experiences are required in several programs: biotechnology, education, criminal justice, nursing, sociology, urban studies, and social justice.  Clinical Placements feature student work in health promotion/disease prevention at community sites. 

		IIA1b_1: 75.00000000

		IIA1b_2: 7%

		IIA1c_1: 15.00000000

		IIA1c_2: 71%

		IIa2a_txt: As promulgated in the College’s mission statement, the overall outcome for a Saint Peter’s education is preparation for “a lifetime of learning, leadership and service.” The Academic Handbook further explains, “The College believes that professional excellence should involve not only the attainment of technical proficiency but a sense of personal dignity and of public responsibility in the professional, civic, and business world.”Departmental learning outcomes are available for all majors at the College. Institutional learning outcomes are tied more explicitly to the core curriculum. Common to the bachelor degree programs offered by Saint Peter’s, the sixty-credit core provides opportunities for study in a variety of disciplines “to address issues intrinsic to a humane education through a liberal arts program.”  Civic engagement is one of the learning outcomes of the core. Through the core curriculum students will be expected to: achieve proficiency in written and oral communication; develop an understanding of analytic reasoning and data interpretation; explore humanistic and social perspectives; and demonstrate leadership potential (based on the ability to recognize the ethical dimensions of one’s political, social, aesthetic and personal experiences and to exercise responsible and productive citizenship). 

		IIA1d_1: 34.00000000

		IIA1e_1: 534.00000000

		IIA1d_2: 32%

		IIA1e_2: 30%

		IIA2b_txt: The following examples of learning outcomes are from courses in the Urban Research and Action Project.  Overall learning outcome: Students will transfer  classroom knowledge to promote change through action-oriented research and planning with community partners. In the Research Methods class, students will create surveys, collect and analyze data on the homeless, and will evaluate the information to build the argument for more local funding. In the Contemporary Cities class, students will track and catalogue male participation in their children's learning environment at Head Start, and will design and propose strategies to increase participation. In the Ethnicity and Race course, students will collect historical data on the Monumental Baptist Church, will evaluate the information, and will formulate a plan to develop pride in the neighborhood around the church. In the Senior Seminar in Sociology, students will conduct market research on employment opportunities for disabled adults and will devise a business plan for opening their own store. In the Innovative Projects in Education, students will identify patterns on student report cards and will construct a tutoring program to improve student performance. 

		IIA2c_txt: Learning outcomes are assessed at a variety of levels. Again using the URAP projects as the example, at the course level, professors assess whether students demonstrate proficiency in the particular skills or knowledge outlined in the course syllabus. Student work is individually evaluated for grading purposes.  Professors may use a variety of assessment measures to analyze whether course goals were achieved in the aggregate: summary evaluations, field evaluations, self-assessments, portfolios, journals, etc. In addition to class by class assessments, the URAP project conducts assessments twice a year. These assessments are shared with partner agencies and reported to the Simon Foundation.  In all cases, students are active participants in assessment: each class evaluates the project and uses the assessment data to discuss ways to improve upon the methodology.

		IIA2d_txt: Assessment data leads to program improvements. At the course level, data has led to improving the course syllabus, adjusting student requirements, ensuring commonality in action research courses.  Assessment has also led to reexamination of certain project objectives that were collaboratively developed by the community agencies and the College.  The following statement by one URAP professor is indicative of how assessment processes lead to program improvements:  “There are numerous ways that the project/activities can be improved …  by thinking further about how to better integrate the community activities with the coursework. A difference in this year’s project is that, in lieu of devoting a separate course that revolves solely around research and community work, I tried to integrate a community project option to my existing classes in the spring.  It felt more like an add-on rather than a seamless inclusion of community research and content. In my existing courses, there is not as much room to cover research methods … Given my existing course structures, this seems less feasible, leaving students without the proper tools to conduct a thorough research study. To remedy these problems, I will … use two approaches:  a separate community research course focusing on work with NCK and a revised version of community projects for my existing courses.” 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research – Urban action research courses require moving beyond the traditional classroom setting and introduce students to community-based research and the work of local organizations.  In the Applied Technology Department, the main collaborator is the University of Medicine and Dentistry of New Jersey. Internships and joint research projects benefit both institutions. Student Leadership – L.E.A.D. (Leadership Education and Development Program) is a program dedicated to helping Saint Peter's College students interested in developing and enhancing their leadership skills. L.E.A.D. complements a Saint Peter's education by teaching skills and providing the tools necessary for effective leadership.  Three tracks are available: Emerging Leaders Track focuses on first-year students and returning students with limited leadership training. Established Leaders Track focuses on Sophomores and Juniors; the Experienced Leaders Track focuses on Seniors. Internships/Co-ops – In 2007-08 SPC students were placed in internships in 175 organizations. Forty-five of those sites (26%) were at non-profit organizations: medical facilities, government offices, schools, advocacy groups, art institutions, etc.  Study Abroad - Since 2002, Saint Peter's College Global Outreach Team (GO-Honduras) has traveled to Honduras for two weeks of service and immersion in the communities of El Progreso and Guaymas. The College also offers several opportunities annually for students to participate in faculty-led study in other countries. Many of these courses, which enrolled over 100 students last year, feature engagement with local government agencies, non-profit organizations, educational institutions, and for-profit entities. These collaborations build bridges with organizations in other countries and deepen students’ learning experiences.  Course examples from the most recent academic year include - Globalization, Social Change & Baseball in the Dominican Republic; China Direct: Art, History and Religion; Doing Business in Europe; and Criminal Justice in Greece and Italy.

		Core Courses: Off

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: First Year Sequence – Saint Peter’s continues to make a campus-wide commitment to connecting incoming students to its mission. The Freshman Year Experience begins with Summer Orientation which features presentations for students and their parents about ways to become engaged at the College, including opportunities for community service, service learning, and leadership. During the first week of the term, new students are encouraged to participate in the Freshman Service Day. All freshmen attend a weekly Freshman Seminar. In addition to providing skills to assist in the transition to college, the seminar aims to foster an appreciation of the College's Jesuit identity, and to encourage them to become "men and women for others."  Throughout the freshman year, the Dean’s office offers “Step-up Workshops” on topics and issues that provide ongoing development. Community service is one of the workshops. In the Majors – Majors in the following departments require community-based field experiences: biotechnology, education, criminal justice, nursing, sociology, urban studies, and social justice (minor).Graduate Studies -   Saint Peter’s College offers graduate degrees in three disciplines – Education, Business and Nursing. The master’s degrees in Education require field experiences: Internship in Administration & Supervision, Supervised Practicum in Reading, and Student Teaching. The Business master’s programs feature an Executives in Residence Week that brings senior business executives to the campus to exchange knowledge and information. Community-based clinical experiences are required in both tracks of the Master’s in Nursing program. Capstone (senior level project): Several departments require a capstone course. One such example is the nursing program. Consistent with the College’s mission to promote social justice and the nursing profession’s mandate that nurses serve as advocates, the curriculum culminates in a senior seminar course - Social Justice, Ethics and Healthcare, where students work on projects related to the healthcare vulnerable populations. 

		IIA4_txt: Paul Almonte, English: Postsecondary Education Programs Network (PEPNet) National Conference, Lexington, KY, March 2006.  Paper Co-Presenter: ‘Hearing’ Stories Differently: Deaf Students and Humanities Education. Jennifer Ayala, Education: Fox, M., Ayala, J., Brown, A., Engalla, E., Garcia, C., Hammonds, C., Patel, S. (November, 2007).  Opening y/our eyes: Two youth participatory action research projects on place, image, justice and rights.” Presented at the 106th Annual Meeting of the American Anthropological Association, Washington, D.C.James J. Clayton, Education: Clayton, J. (2007).  Outward Bound: Searching for a Vision. Published as a Web Exclusive article accompanying the November/December 2007 issue of Principal magazine. National Association of Elementary School Principals.Enrique Delamonica, Economics:  “Measuring capabilities through child poverty: human rights foundation and practical methods”, paper presented at the conference Ideas Changing History organized by the Human Development and Capability Association, New York, NY (with Alberto Minujin) 2007.Donal Malone, Sociology and Urban Studies: Asset Based Models of Engagement as a means to Student Success and Empowerment with Jennifer Ayala, Fadia Joseph, David Surrey, Alex Trillo, Common Ground Publisher, 2007.Joseph McLaughlin, Sociology and Urban Studies: Trillo, A., Ayala, J., Joseph, F. Malone, D., McLaughlin, J and Surrey, D., Out of the Classroom and into the Community: Teaching and Learning through Collective Community Based Research, Chair and Discussant, Society for Applied Anthropology, Memphis, 2008.Raymond Rainville, Criminal Justice:  “Improving Criminal Justice Education through the use of Experiential Instruction (i.e. Laboratory Work, Internships, and Cooperative Education),” 2008 Academy of Criminal Justice Science (Cincinnati Ohio).

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Learning centers – The Reading Center provides remedial/advanced reading/math to young students and adult learners.Tutoring - America Reads tutors serve at local schools.Extension programs – SPC allows talented high school students to take college courses. Non- credit programs – The Reading Center offers non-credit courses in real estate licensing.  Evaluation support and training programs– Through the Simon Grant, faculty/students assess agency needs and design a strategy to expand capacity. Training workshops are held.  Professional Development Centers - The Social Justice House provides a place for students and the community-at-large to research/engage in the peace movement.  Other: Conferences: Saint Peter’s sponsors a remarkable number of conferences/guest speakers; most are free and open to the public. Recent examples from 2007-08 include Political Science and Social Justice: Annual Homelessness Panel , Community Service: National Latino AIDS Awareness Day, Campus Ministry: Interfaith Press Conference on immigration issues, National teach-in about the climate crisis entitled Focus the Nation Day, Biology: Autism Symposium , Sociology & Urban Studies: Building Better Bridges for a Better Jersey City Conference Part II .  United Nations NGO – SPC is recognized by the United Nations as an NGO and offers opportunities for faculty and student development in international affairs. SPC also sponsors an annual Model UN for area high schools. Business Symposium – The College’s Board of Regents has sponsored the annual Business Symposium, a program open to the business community to exchange knowledge and information.  Guarini Center - The Center provides a non-partisan forum for discussion and analysis of key public policy issues and to encourage careers in public service. Health Fairs – Annual programs include the Wellness Fair, prostate screening, testing for artery diseases, and blood drives (327 pints of blood were donated last year).

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: Off

		faculty consultation: On

		IIB2_txt: Co-curricular student service – Al student-run organizations are required to provide service to the community. The Student-Athletes are also encouraged to coordinate one service event per academic year.  Examples include the participation of the baseball and softball teams in the Family Literacy Program and the Think Pink game in February 2008 gaining a huge amount of awareness for both women’s basketball and breast cancer.  Work-study Placements –Saint Peter’s America Reads tutors serve at least two hours a week at local grammar schools. Cultural Offerings – Many institutional and student-run  cultural events are open to the outside community, including the Evening of International Song & Dance (featuring talented artists both within and external to SPC), various cultural parties such as Diwali, Argus Eyes Drama Society  performances (shows are listed in local newspapers), and the Fashion and Modeling Entertainment Club (FAME).  Our new partnership with the Hudson Symphony will include student and external community involvement.Athletic offerings - The College provides a summer camp for area children that emphasizes academic preparation and recreation. Several athletic team camps are also available. Recreation Center memberships are open to the public; special membership opportunities are available for police and clergy.  Rental of the facility (with modest fees) is possible for area schools and benefit events.Library services – Some area high school students are permitted to use the library.Faculty consultation – Several departments provide consulting services. The Education faculty have consulted with local school districts; the English Department has provided writing seminars for area businesses; the Chemistry Department has offered lab safety training; Criminal Justice has done some small-scale consulting with law enforcement. 

		IIB4a_txt: Promotion of the mutuality and reciprocity of community engagement projects exists at both the departmental and institutional level. There are several strategies for promoting the efforts: web-based information, conferences and workshops, and joint promotion in company/agency publications. For example, the Simon Grant projects have an active website where project information is posted and shared among the partner institutions. An annual conference also provides an opportunity to showcase results, discuss challenges and support future planning efforts. The project has been promoted by the partner agencies, and has been a feature in the SPC Magazine. Within Service Learning, the Office staff strives to inform the partner agencies, the faculty and the students of the “rewards” from the Service Learning experience.  The students receive the opportunity to learn in a controlled environment where, thanks to constant communication via email and phone calls with the Office for Community Service & Service Learning, the student will have a just and exciting learning experience.  The professor interacts with students who want to go beyond classroom material through their learning experience at the not-for-profit agency.  Lastly, the agency reaps the benefits of having an enthusiastic volunteer who wants to be there to learn and who is committed to accomplishing needed tasks.In the Fidelity partnership, SPC promotes joint activities (internships, Business Symposium, etc) in the College Magazine and on the College website. Fidelity Investments promotes their partnership with SPC via internal communications. Last year the company hosted a breakfast for the leadership of the College to meet SPC students and alumni working at the company. Fidelity also invited their executive team to attend to learn more about the partnership.

		IIB4b_txt: Various mechanisms exist to provide feedback and assessment to community partners and the institutions. Many of these mechanisms were outlined under #B.6, since the mechanisms for providing community agencies with a voice in SPC’s planning efforts are most often two-way processes. This allows several effective avenues for providing feedback to the partner organizations. Some examples include:Community Service Surveys- The Office of Community Service and Service Learning conducts evaluations of students and staff at the end of each semester in order to assess the not-for-profit partner.  The office then shares the data with every receiving institution. Meetings are held with agencies that receive poor reviews in order to facilitate a good working relationship with the agency and a great experience for SPC faculty and students.  All programs are reviewed each academic year: America Reads Program, Service Learning, Loyola Volunteers, Service Calendar (student club events), and individual service events.   Simon Grant –- The Simon Urban Research and Action Project (URAP) issues semi-annual reports to the partner organizations outlining progress on project goals and posts reports on the website. Board of Regents – The advancement staff shares the survey results of the annual Business Symposium and other regent-sponsored projects with the Board for future planning.McGinley Square Neighborhood Association – The Director of College Services brings college concerns to the local neighborhood association. In turn the association members share their issues with the vice president.Other Advisory Boards – The College provides information to advisory boards (trend data, regulatory issues, emerging challenges, etc.) that helps to inform the guidance that the boards in turn give to SPC.  

		IIB5_txt: Jennifer Ayala, Education:  Ayala, J.  (2006).  Sexuality lessons between Latina adolescent daughters and their mothers. In J. Denner & B. Guzman (Eds.) Latina girls: Voices of adolescent strength in the United States.. New York: New York University Press.Anna Brown, Political Science:  “The Empty Road to Guantánamo: Spiritual Insight and Political Action,” paper and presentation at the Gandhi-King Conference, Christian Brothers University, Memphis, TN, October 2007.Kristina Chew, Classical and Modern Languages:   “Transitioning to Postsecondary Education with Students on the Autism Spectrum.” Penn Autism Conference, University of Pennsylvania. March 16, 2007. Enrique Delamonica, Economics: "Incidence, Depth and Severity of Children in Poverty" published in Social Indicators Research, volume 82, number 2 (with Alberto Minujin) 2007.Nicole Luongo, Education:  Helping Young Students to Master Technology, Educators' eZine from www.techlearning.com, October 2007.Beatrice Mady, Fine Arts:  The Community Awareness Series (CAS) of the Jersey City Free Public Library presents Celebrating Women in the Arts. Co-curated with Vanessa Holley, 2008.David Surrey, Sociology and Urban Studies: Trillo, A., Ayala, J.,Joseph, F. Malone, D., McLaughlin, J and Surrey, D. Out of the Classroom and into the Community: Teaching and Learning through Collective Community Based Research. Annual Ethnography in Education and Research Forum, Philadelphia, February 2008.
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		III2_txt: a. COLLEGE PROFILE: Saint Peter’s College, one of the twenty-eight Jesuit colleges and universities in the United States and a federally-designated Hispanic-Serving Institution, has a unique institutional profile that reflects its commitment to full engagement with its local community .  It is the most ethnically diverse of all the Jesuit schools, serving a large percentage of first-generation and low-income students.   The College’s main campus is located in Jersey City, NJ in the most densely populated county of the nation’s most densely populated state. Hudson County is one the most diverse counties in the nation. In recent years, 55% of incoming students were the first in their family to attend college and/or will be the first to earn a four-year degree. Among the undergraduates, 26% identified themselves as Hispanic, 24% as Black non-Hispanic, and 9% as Asian. Also, 46% received federal grants, 45% received state grants, and 97% percent received institutional grants. b. ENVIRONMENTAL COMMITMENT: SPC’s president has signed the American College & University Presidents Climate Commitment to “exercise leadership in the community and throughout society by modeling ways to minimize global warming emissions, and by providing the knowledge and the educated graduates to achieve climate neutrality.”   SPC joined GreenFaith, a NJ-based organization that mobilizes interreligious groups to take action for the earth. Campus-based climate events from last year that included a direct engagement component were Earth Clean-Up/Park Clean Up Project, a public lecture on Global Climate Change, the 7th Annual March of Dimes Healthy Baby Day showcasing student research on pregnancy health issues, and Focus the Nation Teach-in on the environment.c. INDIVIDUAL ENGAGEMENT OF SPC EMPLOYEES: Reflective of the College’s commitment to community engagement, dozens of SPC staff members are active as board members or volunteers in an extraordinary number of civic, cultural and religious organizations outside their roles at the College. Some examples include: Project Ready Program, various alumni associations, Girl Scouts Scholars Program, Parent/Child Advocacy for Public Schools, Knights of Columbus, Habitat for Humanity of Hudson County, Hudson County Brotherhood/Sisterhood Association for Interreligious Dialogue & Concerns, Downtown Harvest, Commission of Interreligious Affairs, Archdiocese of Newark, Jersey City Free Public Library Board of Trustees, African America Jewish Coalition, Federation of Jewish Men's Clubs, United Way, English Conversation Partner Advisory Committee for Citizens with Disabilities for City of Clifton, Learning & Teaching Advisory Committee of Liberty Science Center, The Women's Initiative Nutley,  Commission on Italian American Heritage, American Conference on Diversity, and many churches and other religious organizations.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
 


 


 20







3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  


 32







4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Community engagement is major priority in the University of Louisville’s (UofL) strategic plan, “The 2020 Plan.  Making It Happen.”  The university is significant to Louisville’s and Kentucky’s educational, social, health-care, cultural and economic development. The plan’s vision statement predicts, “UofL will be known as a leading citizen of Louisville and Kentucky, transforming the region and adapting to the realities of its third century. UofL will be a national model for engagement in the life of its metropolitan area, the Commonwealth, the nation and the world.” For more information http://louisville.edu/communityengagement/carnegie-community-engagement-process-2008/q1-more-information.html/

		IA2_text: There are campus-wide institutional and unit awards recognizing the significant contributions of faculty, staff and students to the community.  Over 40 awards are made annually in 14 colleges and programs.  These awards represent a broad range of community engagement and recognize recipients for leadership and public and community service and for their engagement in issues surrounding diversity, gender, healthcare, and our increasing globalization.  The Paul Weber Awards recognize the university department or small school performing cutting-edge curricular work that exemplifies the high quality education and community engagement to which the university is deeply committed.  In 2009, up to three awards of $10,000-$25,000 will be given.  In healthcare, the Schools of Dentistry, Medicine, Nursing and Public Health and Information Sciences honor outstanding faculty and students engaged in providing clinical care and humanitarian services locally, nationally, and globally.  Individuals have been recognized for providing dental care in offsite clinics in Louisville and across the state and for delivering medical care in remote parts of the world.  For example, Lori Housworth worked in Zambia and several South American countries while in Medical School, and her husband, Bill Housworth, offered medical care in Cameroon and Zimbabwe while completing a medical residency at UofL. Students active in fraternity and sorority service projects are eligible for 20 awards with community engagement and service criteria. The Provost has also appointed a Community Engagement and Outreach Recognition Committee to develop a formal annual recognition program for faculty, staff, students and community partners who are involved in outstanding community engagement.

		IA3a_text: The university is committed to collaboration and to evaluating or assessing community perceptions. The 11 schools and colleges, 101 academic departments, and multiple centers and institutes are charged with addressing the university’s mission. The units develop their plans with input from a variety of sources: faculty, students, advisory boards, accrediting agencies and employers—just to name a few of the planning influences. The university completed an institutional accreditation review in 2007 with the Southern Association of Colleges and Schools (SACS). SACS requires each member institution to develop a Quality Enhancement Plan (QEP). The university plan approved by SACS is Ideas to Action (I2A): Using Critical Thinking to Foster Student Learning and Community Engagement. Over a two year period, the QEP was developed with input from university faculty, staff and students, affiliated boards, recent graduates, alumni and other interested parties to validate the need for and value of the topic chosen. UofL has a well-established strategic planning process and assessment system that tracks the university's success in achieving its mission. The primary means of setting goals and monitoring progress toward goals are the University Scorecard and Unit Scorecards. The scorecards are a management information tool that reflect the results of assessment processes. The university has a local public relation firm complete a survey of community perceptions of the institution on a regular basis. This information is given to the president and the Board of Trustees to inform decisions that move the university forward with the community in a concerted way to improve the quality of life in our area.  The impact of these assessment extends into planning for  economic development, healthcare, the Signature Partnership, our educational mission with the Jefferson County Public Schools (JCPS), the cultural enrichment of our citizenship, and just about every way the University operates.  The data has been used to develop and sometimes reinforce decisions made by central administration that could affect the community, for example whether to locate the new basketball arena in downtown Louisville (broader economic impact) or on the university campus. Past efforts to build a new downtown arena were unsuccessful until the university agreed to partner with the city and state to fund the project. The arena will be completed in 2010. Academic and administrative units provide regular progress reports, monitoring their achievement toward reaching their goals. 

		IA3b_text: The use of assessment data is important to UofL as a metropolitan/urban research institution with a mission to be a “citizen university.”  To determine the university’s level of success in community engagement, data are aggregated and assessed through surveys, evaluation forms, face-to-face meetings with community partners, on-going partnerships, participant testimonials, speaker evaluations, pre- and post-tests,  formal evaluation research, and  impact assessments. The data gathered provides information about the impact of programs offered, as well as suggestions for the design of new programs.  UofL has a well-established strategic planning process and assessment system that tracks the university's success in achieving its mission. Performance on scorecard goals impact the annual President’s evaluation and funding for unit initiatives. Since 1998, evaluation and assessment indicate the university has made significant progress in reaching the goals of that Strategic Plan. This information helped in developing the new 2020 Plan.   The president’s University Community Partnership (UCP) Advisory Board conducted a needs assessment of community issues that resulted in the Signature Partnership Initiative.  SPI meets regularly with the Community Partnership Board and their Resident Advisory Council. Both boards are made up of community residents and business partners who assess the university’s engagement mission and make recommendations. The Delphi Center for Teaching and Learning oversees all online courses as well as non-credit professional development courses.  Student satisfaction is assessed through course evaluations. To obtain their perception on the content of the course and the quality of the instruction, participants in the online courses are asked to give feedback on the course at the end of the semester. Assessment of course offerings, content and schedules impact programming each school year. For more information http://louisville.edu/communityengagement/carnegie-community-engagement-process-2008/q3b-more-information.html/ 

		IA4_text: Community engagement is emphasized through news releases http://php.louisville.edu/news/, internal and external publications http://php.louisville.edu/news/publications/, websites and links http://www.louisville.edu and advertising.  In 2007 and 2008, over 160 news releases were sent to media announcing community service initiatives and programs encouraging community participation. Campus publications routinely report community involvement, such as the UofL Magazine report on “Giving Form to Spirit.” Medicine magazine, a UofL Health Sciences publication, routinely highlights community service and engagement, such as the article describing an international service project that sent 70 medical, nursing, and dentistry students and residents to provide medical and dental care to over 1,000 people in the remote villages of Belize, Central America. In his annual State of the University address, President James R.  Ramsey emphasized the university’s commitment to the Signature Partnership, a major community initiative.  He said, “During the last year we moved forward with the implementation of our Signature Partnership Initiative (SPI), a program committed to improving lives in West Louisville.  We adopted five schools in the Signature Partnership area. We brought a mobile dental-health clinic headed to the neighborhoods of the West End, and we launched the Century Scholars Program that will allow us to mentor and help middle school students prepare for and understand the importance of higher education. We worked with the Transportation Cabinet (a state agency) to provide training and professional development to minority businesses and start-ups so that they can successfully compete for federal and state contracts. And we were there to assist and encourage Simmons College as they reached out to provide educational opportunities to open doors for those who in the past have not had doors opened to them.” A quarterly SPI newsletter highlights the work of that program.

		IA5_text: In February 2007, UofL President James R. Ramsey announced the launch of the Signature Partnership Initiative (SPI), an effort to enhance the quality of life and economic opportunity for the 75,000 residents of West Louisville. The President is being recognized by the Volunteers of America on Sept. 10, 2008 for his leadership in establishing the University’s SPI. Also, Dr. Ramsey is being recognized for the university’s Cardinal Covenant, a program helping students from low-income families pay for their education.  The Board of Trustees set University Scorecard goals for 2007-08  for Partnerships and Collaborations that included the following: 1) implementing the SPI, integrating interdisciplinary activities associated with teaching, research and service; and, 2) supporting existing partnerships and engaging new partners to contribute to the educational, social and economic progress of the region and state. Additional partnership goals were on the scorecard for healthcare and for linking the Ideas to Action project to the Signature Partnership Initiative. The Board has approved numerous projects connecting the university to the community. Provost Shirley Willihnganz is active with several community organizations. Of particular note is her work with Women4Women and Project Women; supported by the Kentucky Housing Corporation, the Family Scholar House is currently being constructed on property donated by the university. Dr. Willihnganz has been awarded the 2008 Lucy Award by Project Women and was made an honorary Champion4Her by the UofL Women’s Center for her significant community work. The entire university is encouraged to support community engagement. UofL Cares is an annual employee-giving campaign supporting  six community organizations: Fund for the Arts, Metro United Way, WHAS Crusade for Children, UofL, Kosair Charities and Community Health Charities of Kentucky.  Every1Reads promotes staff service in local schools.  For more information http://louisville.edu/communityengagement/carnegie-community-engagement-process-2008/q5-executive-leadership.html/ 

		B1_text: The Office of the Vice President for Community Engagement is the campus-wide coordinating office for supporting and advancing community engagement.  The office was established in 2004 (as the Office of External affairs) and its mission is to facilitate the use of university resources to support existing partnerships and engage new partners to contribute to the educational, social and economic progress of the community, region and state. In addition, the office has three important organizational structures supporting and advancing institutional activities: 1) the University Community Partnership (UCP) Advisory Board assists university administration and academic units in building effective partnerships with and relationships in the community. ; 2) the faculty liaisons represent their respective schools and colleges in the Signature Partnership Initiative (SPI) and  explore ways the academic units can work to address the needs of community partners, 3) the Resident Advisory Council is to provide input and suggestions for the development of SPI in west Louisville. Also, the Provost has appointed a new university-wide committee to support and advance a coordinated approach to community engagement. UofL has other important organizational structures that support community engagement activities. First, in response to the Southern Association of Colleges and Schools’ (SACS) requirement that member institutions develop a Quality Enhancement Plan (QEP), in 2007, UofL plan approved Ideas to Action (I2A) Using Critical Thinking to Foster Student Learning and Community Engagement. The Delphi Center for Teaching and Learning will coordinate I2A activities. I2A Staff hired since 2007 include a director, two faculty and 2 staff. This plan will sharpen the university’s existing focus on undergraduate students' critical thinking skills, starting in the general education program and continuing through undergraduate major courses. Students will be required to demonstrate their critical-thinking skills through a culminating experience, such as a research project, service learning project, internship or capstone project. The university is establishing a new undergraduate graduation requirement so that students must complete a culminating experience demonstrating the practical application and mastery of critical thinking skills. Community engagement is the recurrent theme of I2A, providing faculty, staff and students with the opportunity to consider how critical thinking skills and knowledge are enhanced by application to local, regional, national and global community contexts.  Another organization supporting community engagement is the Office of Civic Engagement, Leadership and Service  it provides structured experiential and developmental opportunities encouraging citizenship, leadership and community engagement. It serves as a hub for leadership development, service learning and civic engagement activities. 

		B2a_Text: Over $2.8 million in general funds were spent on public service activities in the past three years on projects such as Kentucky African Americans against Cancer, the Autism Training Center and the Gheens Science Center and Rauch Planetarium which  provides educational programs for thousands of local students. 

		B2b_text: In the past three years, over $177.4 million has been invested in public service activities by the university.  This includes support for medical, dental, nursing clinics and services for underserved populations in Louisville, the region and state; health screenings and awareness; arts and humanities programs in local schools; teaching and education initiatives in public schools; social services; workforce development; early childhood education; and many more.  The university contributes over 7.5 percent of its annual budget to public service which includes community awareness and outreach. Large scale projects funded by external funds include GearUp Kentucky, Metropolitan College and the Kentucky Area Health Education Centers which delivers needed health services to rural areas.  See the partnership grid for more about major initiatives.

		B2c_text: Several fund-raising initiatives seeking gifts from individuals, corporations and foundations are committed to community engagement, such as the Signature Partnership Initiative and Project Women, a community agency offering housing for single parents attending college.  Project Women and the University are working together to build an apartment (Family Scholar House) on property adjacent to the university and a child development center that will serve the residents and the university.  The University’s commitment, in addition to the donation of land, is $1.5 million. There are 12 endowment accounts providing funding in perpetuity for community engagement initiatives in the areas of family therapy, legal assistance, music, workforce development, dental care, education and more.  Additionally, 45 gift accounts are directed to community engagement through the designation of gifts by donors.  These gift accounts provide funding for the following areas: adult and children public service programs; outreach in the performing and visual arts; wellness and preventive care; substance abuse prevention; summer public service programs for law students; community-based cultural enrichment programs in history and culture;  screening and prevention of diseases.  In the past three years, over $3,392,000 in donor-designated and unrestricted gifts has been directed toward community engagement projects.

		B3a_text: The University of Louisville has developed a systematic campus-wide method for tracking and recording community engagement activities.  The tracking mechanism is coordinated jointly by the Office of Institutional Research and Planning and the Office of Community Engagement which instituted an annual data collection exercise.  The information is used to determine the level of university-community partnership and engagement. Through this medium, the University of Louisville tracks the number of faculty, staff and students engaged in the community and the nature of their engagement.  Information gathered provides the university with the name of the partnership, type of service provided, name of community partners, purpose of the partnership, length of the partnership, funding agency for the service (if applicable), amount of funding, institutional impact and community impact.  The 2006-2007 Council on Postsecondary Education (CPE) Accountability Report indicated there were more than 200 university programs and millions of dollars dedicated to community engagement. More than 1,400 faculty and staff and 4,000 students were recorded as being involved with the community in that report. The Division of Student Affairs tracks community service for the various student groups. Students provided 32,000 service hours during the 2007-2008 school year participating in volunteer activities. Plans are currently underway to implement an additional electronic tracking system. Digital Measures is an enterprise solution to manage and report faculty, and staff’s, teaching, research and community engagement service. It is web-based and interfaces with other computer systems. It can be customized to capture critical assessment data of community engagement/service with a focus towards documenting each course type or activity-based engagement. The Office of Institutional Research and Planning is currently working with several units to pilot the software before it is implemented campus-wide. The Vice Presidents for Research, Finance and Institutional Advancement all maintain databases that provide insight on the availability of funding for community engagement. 

		B3b_text: The institution uses the data to measure the University of Louisville’s contribution to the community.  It not only assesses the number and percentage of faculty, staff, and students involved in the community but also determines whether the services are being provided in the most needed areas of the community.  The data collection also indicates the nature of the partnership and the type of services being provided.  This helps the university to decide whether it is addressing the development needs of the community. Data provided by the Vice Presidents for Research, Finance, and Institutional Advancement also inform the university on the amount of grant money being invested in the community and areas in which the money is being spent.  Having such information enables the university to know which areas are being addressed, those that require additional support and availability of grant or fund raising opportunities. Data on institutional and community impact indicate whether the university is meeting its desired objectives.  Reports from the data collection are shared with the university’s Board of Trustees and with the Commonwealth of Kentucky, the Council on Postsecondary Education (CPE),  the governing body overseeing higher education in Kentucky..

		Impact on students: On

		Impact on faculty: On

		B3d1_text: UofL students are involved in numerous curricular and non-curricular community engagement activities. In curricular programs, students are involved in practica, field experiences, internships and other experiential educational activities. Programs such as education, nursing, dentistry, engineering, medicine, business, law and clinical and counseling psychology require a field experience to fulfill degree requirements.  Every law student performs a minimum of 30 hours of law-related public service prior to graduation.  Service opportunities include legal clinics; death penalty litigation; domestic violence issues;  court advocates for children,  victims of rape, and  environmental issues. Field supervisors provide feedback on the law students’ work and evaluations of the placement sites have on occasional resulted in changes in programs. The public service committee carefully monitors the quality of the program as required by the American Bar Association. In non-curricular activities, more than 1,200 students participate in community outreach and service. Several offices work with community partners to provide venues for students desiring to volunteer.  Individual students and student organizations participate in service opportunities. In their reflections, individual and group meetings and focus groups, students comment on these life-changing experiences. 

		B3d2_text: Faculty development activities are assessed to determine both the satisfaction of the participants and the use of the information provided in their course sessions. The Delphi Center on Teaching an Learning provides the training and support for I2A.  For example, one month after attending a professional development session titled "Partnering in the Community with Diverse Others,” faculty stated they felt better prepared to implement the I2A initiative to address community issues and to introduce the basic principles of cultural competence in the classroom.  The Kent School of Social Work project Prevention of Child Maltreatment through Child Welfare Training on Healthy Marriage and Family Formation uses several assessments to determine the impact of the training on social workers, foster parents and parent advocates. This project has also had an impact on faculty. Faculty have written three articles for publication in academic journals and submitted several papers for presentation at national conferences. This project served as the foundation for two successful grant applications in the area of healthy marriage: a healthy marriage demonstration project for at-risk adults and youth (Office of Family Assistance), as well as a healthy marriage education grant for post-adoptive families (Children’s Bureau). 

		Impact on community: On

		Impact on institution: On

		b3d3_text: More than 1,400 faculty and staff and 4,000 students at UofL are engaged in more than 200 programs in the community, providing thousands of service hours.  Faculty and students are engaged in conducting research and providing services to community agencies.  Grant money and university resources have been utilized through the Office of Community Engagement as part of the Signature Partnership Initiative.  The Strategic Plan scorecard items, including the Signature Partnership Initiative goals and the development of the City Solutions Center, are focused on increasing the impact of the UofL in the community. Community efforts are focused in 4 areas, for example in: Education – the Cardinal Covenant provides eligible KY students with tuition, room, board and books paid for five years; Health - UofL is partnering with the Metro Department Health and Wellness to provide dental and medical services to residents; Economic Development - The Urban Impact Partnership utilizes MBA students in consulting teams to assist inner city businesses; Social/Human Services - Project Women’s Family Scholar House, a $3 million apartment building opens fall of 2008 providing housing for the families of single parents working their college education. For more information http://louisville.edu/communityengagement/carnegie-community-engagement-process-2008/3d-impact-on-community-more-information.html/  

		B3d4_text: The University is committed to community engagement and has consequently made some dramatic changes within its administration.  The 2020 Plan, expands the university’s goal of becoming a “national model” for community engagement. As a result, the Office of the Vice President for External Affairs was renamed the Office of the Vice President for Community Engagement. The job description for the vice president was revised, and the mission of the office was expanded to demonstrate the commitment to community engagement. As part of its SACS reaffirmation in 2007, the university implemented Ideas to Action (I2A) which requires undergraduate students to complete a capstone project in critical thinking that can be based on community issues. The newly hired Culminating Experience Specialist will oversee students’ culminating activities. The Service Learning Program works with faculty to provide information on all aspects of combining academic studies with community service, including site placement, project ideas and evaluation options.  Several programs coordinate services with the Office of Community Engagement and work to involve more faculty, staff and students in community outreach and partnership activities. Each year, deans, vice presidents and unit heads complete a survey on their department’s or unit’s level of community engagement which helps to assess impact on the institution. 

		b3e_text: The university uses assessment data in many ways.  The assessment data collected for the scorecard in 2004, for example, led directly to the development of the Signature Partnership Initiative. The data indicated there were a large number of partnerships and collaborations, but it was unclear how these activities combined to have a meaningful impact on the community. Based on this analysis, the university decided to become more focused and through working with the University Community Partners Advisory Board (UCP) identified a section of West Louisville for this initiative. Thirteen goals were developed for improving this area of the community, including increasing educational attainment and decreasing health disparities. Partnerships designed to help meet these goals have been given a special status and increased support. The Committee on Persistence to Graduation is a collaborative body for the discussion and implementation of intentional, integrated, continuous and collaborative programs and services that include curricular engagement, and the development of new strategies to promote undergraduate student retention and persistence to graduation. The committee is also working to increase participation rates in survey research by UofL students. Student feedback is critical to the university planning efforts. Increased use of NSSE student engagement data for program development is also a goal.

		B4_text: Community engagement is one of five critical areas addressed in the university’s 2020 strategic plan, The Insight to Champion Community, which calls for the university to be a model citizen university.  While UofL maintains traditional commitments to teaching, research and service, it ensures these goals are blended with those of the communities we serve. The strategic plan states that by 2020, UofL will be known as a model metropolitan university, combining academic excellence and research strength with civic engagement to transform Kentucky.  This will be accomplished by providing leadership for and support to the arts and cultural life of our city; promoting strong interaction with K-12 school children in Jefferson County and statewide through engagement in school programs; addressing business, environmental, social and legal issues; helping Kentucky communities lacking health-care facilities by providing outreach services and medical personnel (for example, the cancer research facility in Owensboro, Kentucky); working on economic development projects (such as the $2.2 billion health sciences center expansion and renovation); and becoming involved in the new downtown arena and in Museum Plaza by relocating the MBA program there. All of these projects are changing the face of downtown Louisville and have statewide impact. 

		B5_text: A number of UofL professional development activities are used by faculty and staff to support community engagement activities, including sabbatical leave, the entrepreneurial leave policy and small professional development and research grant programs. The Delphi Center provides professional development activities specifically related to community engagement. The center hosted a workshop, Partnering in the Community with Diverse Others, to prepare faculty members to introduce the basic principles  cultural competence, to give students opportunities to address real community issues. Professional development activities are growing as a result of Ideas to Action (I2A). A large portion of the I2A budget is designated for faculty development activities, including workshops, Faculty Learning Communities, I2A training sessions and curricular and assessment consultation with units and faculty. The Delphi Center is the primary coordinator of faculty professional development and I2A development. In April 2008, the Anne Braden Institute co-sponsored a Social Justice and Engaged Scholarship Symposium, consisting of service-learning panels and roundtable discussions, curricular engagement, research, pedagogical strategies, evaluating and publishing engaged scholarship and using engaged scholarship for tenure and promotion.  The Brandeis Partners for Justice Fellowship funds faculty summer term release time at the Legal Aid Society, enabling recipients to work on projects related to their expertise or interest. These projects allow the Legal Aid Society to provide additional legal services. Through the Work Outside the University policy (The Redbook 4.3.3), the university encourages faculty to use their expertise for community support.  Full-time faculty may do professional work appropriate to their expertise and the university mission averaging one week day outside the university.  For more information http://louisville.edu/communityengagement/carnegie-community-engagement-process-2008/q5-professional-development.html/ 

		B6_text: The community has a voice in institutional planning for community engagement through several mechanisms. The University Community Partnership (UCP) Advisory Board advises the President, Provost and Vice President for Community engagement. The SPI Resident Advisory Council advises the Vice President for Community Engagement on issues related to that engagement project.  Based on an extensive assessment of community needs, the UCP recommended to the president the creation of the Signature Partnership Initiative (SPI) focusing on West Louisville. Founded in 1948, the Board of Overseers  gives the President ongoing assistance in achieving strategic objectives, including strengthening external relations and assisting the university in identifying and obtaining resources. Many units have external advisory boards that help tie academics to current workplace standards. The Upward Bound Program and the Kentucky Autism Center have parent advisory boards to support their programs and provide input. The Kent School of Social Work developed a project to promote healthy relationships for at-risk adults and youths; the advisory board conducted a needs assessment to help direct the project. The Saturday Academy is an African World history and culture community-based enrichment program for older adolescents and adults sponsored by the College of Arts and Sciences, Metro Council, the Jefferson County Public Schools, the Louisville Urban League and the Kentucky Center for African American Heritage. The School of Law is a key player in the Central High School Law & Government Magnet Program helping students learn about issues in law and legal careers.  In a response to a community need , Central students, their teacher and UofL law students presented a report to Habitat for Humanity  Community Building through Community Engagement: A Report on the Parkland Neighborhood, the culmination of a year-long program where the Central High School Law/ Government Magnet studied land use, environmental justice, community conditions, housing and public health equity with law students/faculty. 

		SD1_text: Because the university is large and diverse, there are few campus-wide hiring policies. The units are required to complete a position retention request before completing a search for a new faculty member. The academic unit must indicate how the position will help the university meet the goals of the strategic plan, and one of the five main goals within the plan relates to community engagement. The staff in the Provost Office reviews retention requests each term; many indicate that community engagement is a key expectation for their position and was driving the decision to retain the line. For example, the sociology department recently requested a position with a focus on urban sociology; the department of justice administration requested the retention of the position for the Director of the Southern Police Institute (which provides much of the executive training for police in the southern United States); the Brandeis School of Law hired four endowed chairs who emphasized community engagement in their research (entrepreneurship, bioethics, property and land use and intellectual property). In addition, we have reviewed advertisements and hiring decisions across campus and found that many do emphasize community engagement.  For more information http://louisville.edu/communityengagement/carnegie-community-engagement-process-2008/supplemental-doc-1.html/ 

		SD2a_text: A review of the academic unit personnel policies found that the University of Louisville bylaws ( The Redbook) do state that promotion and tenure reviews will consider service, including service to the community. The Redbook 4.2.2 states, “Criteria for tenure shall be established in, but not limited to, the following areas: Teaching, Research or creative activity, or Service to the profession, the unit, the university or the community.” The personnel policies at the academic unit level have specific expectations for faculty service and community engagement. All 11 academic units have personnel guidelines consistent with The Redbook and allow for the development of annual faculty work plans that include service activities. As previously stated, service must be considered for promotion and tenure. Here are a few examples of how faculty scholarship or service are recognized at the unit level. First, in the Brandeis School of Law, service to the profession, as well as to the community, is expected of law faculty members. Activities that are rewarded include service on bar committees and commissions and presentations to continuing legal education seminars. The personnel policies also state that quality as well as quantity of service to the community shall be considered. Second, in the College of Education and Human Development, examples of scholarship that can be included in faculty promotion reviews include materials and other evidence attesting to public speeches, television presentations, participation in forums and other activities involving scholarship. For More Information http://louisville.edu/communityengagement/carnegie-community-engagement-process-2008/q2a-institutional-policies.html/ 

		SD2b1_text: The university is engaged in an ongoing conversation about defining community engagement . The university’s basic construct for community engagement is linked to teaching, research and service. Community Engagement in Research includes both community-based participatory research and practice-based research and scholarship. Community Engagement in Teaching may include community-based learning, practice-based learning and service learning. Community Engagement in Service may include community service, practice-based service, and civic engagement and outreach. For More Information http://louisville.edu/communityengagement/carnegie-community-engagement-process-2008/q-2b-community-engaged-scholarship.html/

		SD2b2_text: Limit to 200 words

		SD3_text: Students have a leadership role in community engagement. Examples of student leadership roles include selecting sites for community engagement, initiating contact with relevant stakeholders, and leading course reflections regarding their experience. The Alternative Spring Break program takes students to a U.S. location to engage in service-learning activities. Students who have attended trips in the past serve as advisors and site leaders once the students get to their destination. The International Service Learning Program to Belize, Central America allows students take an active role, with faculty from various disciplines, identifying projects and managing the activities. Academic credit is attached to the international experience. More than 30 Greek-lettered organizations initiate and manage their own service activities. Providing 32,000 service hours during the 2007-2008 school year, our students are fully committed to leading community engagement efforts. The university’s Bonner Leader Program has 25 students yearly enter and adopt a community agency where they serve at least 300 hours and complete a leadership project. Students are leading community engagement efforts via our dozen or more recognized student organizations (RSOs) that focus exclusively on service. One major service initiative is the UofL Dance Marathon benefitting the Kosair Children’s Hospital. The university’s freshmen leadership enrichment and development (LEAD) program requires its 50 members to conduct at least 10 hours of service in a community non-profit each semester. The new I2A requirement will also allow students the option to complete an approved self-designed “culminating experience” which must entail an aspect of community engagement. Students also have a voice through the Student Government Association (SGA). There is a SGA representative on the newly formed Community Engagement Outreach Recognition and Steering Committee. This group will recognize faculty, staff, students, and community partners for their outreach work in the community.

		SD5_text: The Signature Partnership Initiatives (SPI) Faculty Liaisons group is a committee with representatives from every unit in the university. They receive administrative pay for their service on this committee and have the responsibility to work with and to promote engagement activities in their respective units. The SPI Liaisons group advises the Vice President for Community Engagement on academic projects addressing the goals of the program. The I2A Task Group includes faculty serving as I2A facilitators for the undergraduate academic units and programs. These facilitators foster the development and implementation of curricular and programmatic changes to support I2A within their respective units. 

		SD4_text: In progress.  The university has completed an initial review of 2007-08 course offerings for community-based learning content. This information is being added to the university’s Course Inventory File (CIF).  The university’s I2A project was crafted with the expectation that community-based learning experiences (culminating experiences) would be required for all undergraduate students and recorded on student transcripts. Several offices are working to develop the processes necessary to track community-based learning courses in the CIF and on transcripts. The newly hired I2A culminating experiences specialist will work to design the protocols for implementing the I2A graduation requirement.

		IIA1a_txt: The university completed a review of all 2007-08 course offerings and completed an initial determination of community-based learning instruction. UofL is now in the process of adding community engagement or community-based learning codes to the Course Inventory File (CIF).  Our student records system permits adaptation for this purpose, and the formal and technical processes are being planned to allow this addition. The community engagement courses can then be linked to the student transcripts.  The definition of community-based learning instruction was initially developed to drive the review process of the academic units. These definitions are being incorporated into the CIF process, so any new courses created will be flagged if they have community-based learning content. It was agreed that community engagement can occur in the context of teaching, research and service.  

		IIA1b_1: 1157.00000000

		IIA1b_2: 13

		IIA1c_1: 62.00000000

		IIA1c_2: 73

		IIa2a_txt: In 2007, the university started work on Ideas to Action (I2A) as approved by SACS. I2A focuses on improving the critical thinking skills of undergraduate students and more effectively preparing them to contribute to society. To implement the Quality Enhancement Plan (QEP), we will increase the focus on critical thinking within our General Education Program and undergraduate major courses and establish culminating experiences for practical application of the critical thinking skills students have developed throughout their education. UofL has identified two initial outcomes for I2A; 1) students not only will be able to think critically and 2)  will develop the ability to address community issues. 

		IIA1d_1: 269.00000000

		IIA1e_1: 5194.00000000

		IIA1d_2: 16

		IIA1e_2: 21

		IIA2b_txt: Each academic year, programs must complete a Student Learning Outcome (SLO) report. The report involves identifying student learning outcomes for the programs, completing direct and indirect assessments of those outcomes, developing goals for those assessments, monitoring actual performance and determining how the results of the assessment will be used for program improvement. Also, several programs (such as engineering, public health, social work, nursing, psychology and interior design) have specific accreditation requirements for demonstrating learning outcomes through field or clinical experiences. These learning outcomes are clearly defined by the accrediting agency. The university has an Academic Program Review process, and programs are reviewed every seven years. The annual SLO reports must be included, in addition to accreditation reports when applicable. The Program Review committee completes a report to the Provost on the results of that review. Most units currently have capstone courses, field experiences, internships, etc... that have learning outcomes developed by the program faculty. In addition, there are many faculty who choose to incorporate community engagement into their courses as a way to enhance the educational experience. 

		IIA2c_txt: Faculty members from each degree program have identified global program outcomes focusing on student knowledge, skills and/or attitudes. Each program's faculty have also been asked to identify how they will assess each of the outcomes. These assessments often include indirect assessments, such as the Quality Measurement Systems (QMS) surveys that are distributed to students, alumni and employers. QMS is a major component of the university’s Quality Assurance Framework. Program faculty are also asked to use at least one direct assessment for each student learning outcome. These direct assessments vary by program but include essays, comprehensive exams and standardized tests. In addition to identifying the assessments, program faculty are asked to set goals for each of the assessments. The National Survey of Student Engagement (NSSE) is an indirect assessment of student learning which also includes several questions on community engagement. The university participates in the Kentucky(KY) public institution consortium for the NSSE, through our participation in KY consortium, survey questions on engagement were added for the 2009 cycle. The university has put significant effort into using NSSE results to enhance programming for undergraduate students and in providing faculty professional development training on how to better engage students through enhanced instructional opportunities. 

		IIA2d_txt: The university has an Academic Program Review process, and programs are reviewed every seven years. The annual Student Learning Outcomes Report (SLO) reports must be included the program review narrative, in addition to accreditation reports when applicable. The allows the Program review committee to review the results of the assessment and advise on how this information can be used for program improvement.  The Program Review committee completes a report to the Provost on the results of that review. Most units currently have capstone courses, field experiences, internships, etc. that have learning outcomes developed by the program faculty. The assessments from these type of engagement courses are used to improve their focus and implementation.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Community engagement is integrated into both the undergraduate and graduate curriculum in  across multiple disciplines. Student Research - University Scholar Grants are awarded to undergraduate students to complete research projects in community partnership.  At Research Day in Spring 2008 presentations were made involving students in nursing, health and sports, psychological and brain sciences and community partners including the Center for Health Equity, Headstart and local nursing homes. For more information http://louisville.edu/communityengagement/carnegie-community-engagement-process-2008/q3a-student-research.html/  Student Leadership - Leadership courses and programs offer opportunities for undergraduate students to learn about and practice leadership skills. The Bonner Leaders perform 300 hours of community service at a non-profit organization. Honor’s students participate in the Overseers Scholars Program, which assists top undergraduate students in applying for national fellowship competitions. For more information http://louisville.edu/communityengagement/carnegie-community-engagement-process-2008/q3a-student-leadership.html/ Internships/Coops - UofL students participate in credit or non-credit field experiences with varying levels of community engagement.  Education students complete student teaching, engineering and business students are trained through cooperative employment. Public Health and law students complete externships. Dental, Medical and Nursing students provide service through clinical experiences.  For more information http://louisville.edu/communityengagement/carnegie-community-engagement-process-2008/q3a-internships.html/ Study Abroad - Faculty and students with the International Service Learning (ISLP) work on community issues in Belize.  The International Center mission works  partner institutions to provide exchange programs which help promote student outreach. For more information http://louisville.edu/communityengagement/carnegie-community-engagement-process-2008/q3a-study-abroad.html/  

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: In the Majors - Community engagement is integrated through-out the curricular experience.  The Service Learning Program works with faculty to combine academic studies with community service, including site placement, project ideas and evaluation options. The university in Ideas to Action has taken an expansive view of culminating experiences that will combine critical thinking and community service. The Signature Partnership Initiative (SPI) has provided an avenue for the Schools of Nursing and Dentistry to include community engagement  in their undergraduate curriculum. In the course “Nursing Care of the Childbearing Family,”  nursing students apply the professional nursing life skills they learned in the classroom to their work with women participating in the Healthy Start Program The School of Dentistry has an undergraduate program in dental hygiene and has several SPI projects in the community. For more information //http://louisville.edu/communityengagement/carnegie-community-engagement-process-2008/q3b-in-the-majors.html/ Graduate Studies - Engagement opportunities are available in individual courses through research projects and hundreds of service hours. The College of Education collaborates with a range of organizations, school districts, non-profit agencies, clinics, businesses and community organizations.  A private foundation grant was used for the development of school improvement strategies in four high poverty local schools (and 13 others nationwide). Three Ph.D. students enrolled for independent study or research credit to participate in this project. For more information http://louisville.edu/communityengagement/carnegie-community-engagement-process-2008/q3b-graduate-studies.html/  Capstone - Many units have senior-level capstone courses that may include research or service. In Engineering, a capstone course in civil/environmental engineering requires students develop  improvement plans for community projects. For More information http://louisville.edu/communityengagement/carnegie-community-engagement-process-2008/q3b-capstone-courses.html/ 

		IIA4_txt: 1. Social Justice and Engaged Scholarship Conference, University of Louisville, April 3-4, 2008. Faculty from UofL Arts & Sciences  and other schools, community members and students presented papers on engaged scholarship and pilot projects at the Anne Braden Symposium  2. Brown, E. T., & Molfese, V.  (2008)  Preschool student learning in literacy and mathematics:  Impact of teacher experience, qualifications, and beliefs on an at-risk sample, Journal of Education for Students Placed At Risk, Vol 13 January. 3. Brown, S. L. & Melear, C. T. (2006).  Investigation of secondary science teachers’ beliefs and practices after authentic inquiry-based experiences.  Journal of Research in Science Teaching, 43(9), 938-962. 4. Howell, P. & Arrington, J. (2008) Negotiating differences:  Early field experiences in a diverse middle school.  Accepted for publication in Middle Grades Research Journal. 5. Burns, B., Chang, F., Snyder, E., Robinson, J. B., Davis, D. W., Weatherholt, T., Strother, S., Harris, R., & Brown, D. (March, 2005). Research to practice for children of poverty. Poster presentation at the Third Annual Kentucky Innovation and Enterprise Conference. Louisville, KY. 6. Nuessel,F.H., Mollica,A., & Cedeño,A.   Current Trends and Issues in Service-Learning in the Spanish Curriculum.   Mosaic, 8, (3):  pp. 10-16. (2004).  7.. Deck, S. Faul, A.C., Borders, K., Rowan,  N., Yankeelov, P., Nicholas, P., Gillette, P., Wiegand, M. & Pariser, D. (2008). Engaging Adult Learners with a Blended Approach.  Association for Gerontology in Higher Education Annual Program Meeting, 34th Annual Meeting and Educational Leadership, Baltimore, Maryland, February 21 – 24, 2008.  8. Nicholas, P., Faul, A.C., Borders, K., Rowan,  N., Yankeelov, P., Deck, S., Gillette, P., Wiegand, M. & Pariser, D. (2007) Innovative Interdisciplinary Training in and Delivery of Evidence-Based Geriatric Assessment Services.  Council on Social Work Education, 53rd Annual Program Meeting, San Francisco, CA, October 27 – 30, 2007.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Learning Centers: The Delphi Center provides educational programs to online students. Tutoring: The College Prep (TCP) Scholars mentoring program, GEAR UP Kentucky, and the America Reads program are for middle and high school students. Every One Reads is a reading program at the elementary level with university employees providing their service.  Youth Toward Excellence is a middle school connection program providing tutoring and support services. Extension Programs: The College Connection Program which includes Upward Bound, GEAR UP Kentucky, and The College Prep (TCP), which are programs providing educational services to underserved communities. Non-credit courses: The Delphi Center offers professional and personal development courses. The School of Medicine offers Continued Medical Education hours to physicians for  licensure. Evaluation Support: The College of Education helps to evaluate   area public schools. and programs. The Urban Impact Partnership offers quality consultant resources to urban businesses. The Kentucky State Data Center is a state-mandated program located at UofL. Training Programs: The College of Education works with area schools to offer professional development in literacy, math, and science.  Kent School of Social Work provides training programs to social service agencies. Professional Development Centers: The Delphi Center offers professional development courses to the business community.  The College of Education offers professional development opportunities to area school teachers and administrators. The Southern Police Institute is designed to enhance the professional development of law enforcement. Others: Passport Health Plan is the operating name for University Health Care, Inc., a Medicaid plan that serves approximately 140,600 members in 16 Kentucky counties.  Minority Teacher Recruitment Program recruits students into the teaching profession by providing scholarships and other support. The Muhammad Ali Institute is an outreach initiative to advance the study and practice of peacemaking, social justice and violence prevention.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular student service: The Signature Partnership Initiative and Student Affairs offer students opportunities for service and community engagement in the West of Louisville and in local community non-profit agencies across the city. Work/study student placements: The University has joined the America Reads Challenge through its Federal Work Study Program and Service Learning Office. Cultural offerings: The UofL Cressman Center of Fine Arts was opened in 2007 in downtown Louisville in the Museum Plaza; the Community Music Program is offered by the School of Music in addition to collaborations with the Louisville Orchestra, the Kentucky Opera Association, the Louisville Bach Society, and the Chamber Music Society of Louisville. Athletic offerings: Athletics offers numerous children’s summer camps in soccer, volleyball, football, and tennis, and more. The university also allows the community access to sports facilities for local events. Library services: The University Library is a member of the Kentucky Virtual Library (KYVL), a program that provides library services to Kentucky member institutions across the state and the local Metroversity Library system. Technology: University of Louisville Nanotechnology Fellows’ purpose is to develop interest in engineering and research, specifically in nanotechnology, by introducing nanotechnology topics into the high school classroom. The Kentucky Dataseam Initiative joins together private industry, UofL and Kentucky schools to develop a computing grid used for research. Faculty consultation: Yearlings Club is a community venue that provides a lecture and discussion forum bringing UofL faculty and staff together with the broader Louisville community. The new Center for Non Profit IT Services provides information technology services to small non-profits and charities in the Louisville area

		IIB4a_txt: The University of Louisville works to achieve levels of mutuality and reciprocity within its partnerships. University of Louisville works to intentionally collaborate with industry, governments, and communities through the transmission of knowledge, expertise, and resources; this is demonstrated by our partnership list. The collaborations, services and partnerships are beneficial to the campus by supporting the development of our students and the growth of our academic programs. Our goal is to create an even richer environment for engagement opportunities by telling the larger story of UofL’s engagement to audiences statewide. Workforce needs of the local United Parcel Service (UPS) resulted in the very successful, now 10 year old Metropolitan College.  Metro College enrolls students in college and UPS provides employment and housing support through UofL.  It is also partially supported by the state funds. This partnership model has been studied by other institutions hoping to replicate it.  The mutuality and reciprocity of partnerships are enhanced through the creation of the Vice President’s Office for Community Engagement, the community partners’ assessment, and the support of several advisory boards and feedback from alumni and other constituencies. Additionally, the university through the academic units and the Provost Office, has an established list of educational affiliation agreements, collaborative degree programs and international programs, and several of these programs have reciprocity options. This list of partnerships continues to grow.  See the partnership grid for more examples.

		IIB4b_txt: As previously noted, the majority of individual community engagement projects have some mechanism for systematic feedback and program assessment as a core component.  Indeed, often these processes are conducted jointly by partners inside and outside the University on an ongoing basis.  Community partners’ feedback and evaluation are gathered through reports, newsletters, meetings, letters and e-mails, just to name a few. These efforts help to ensure year-to-year stakeholder satisfaction and continual improvement for recurring projects. UofL recognizes the need to and the potential benefits of enhancing the institution’s capacity to collect, aggregate and then disseminate the combined influences of its many programs and initiatives. The university has numerous publications that provide the community information about instruction or research projects. The university publishes an editorial series in the local newspaper and advertises on local television about projects of general public interest.  The strategic plan and scorecards results are public information and on our web site.  Efforts to measure and communicate the outcomes of engagement are constantly improving. For example, Families in Transition (FIT) is a court-mandated divorce education program begun in September, 1992, for all families with children ages 5 through 18 who petition for divorce with Jefferson County Family Court. The Families in Transition (FIT) program curriculum was originally designed by Dr. Joe Brown and Dr. Carolyn Brown in the Kent School of Social Work with input from the Louisville Bar Association, Family Law Section. The curriculum is periodically revised and updated with input from facilitators, staff and the FIT Advisory Committee tracking client participation and assessing the impact of the program. FIT is currently implemented in eight Family Courts throughout the state. Upward Bound is subject to evaluation and assessment standards set by the federal government. An annual performance report is completed that measures their success in meeting the established outcome goals. 

		IIB5_txt: 1. Environmental Justice Research:  Professor Tony Arnold has conducted research on racial and class inequities in land use and environmental conditions, planning, policy and legal principles. In 2007, he published Fair and Healthy Land Use: Environmental Justice and Planning  with the American Planning Association.  2. The Geriatric Assessment and Self-Management Services Project: This project in the Kent School of Social Work focuses on outreach to community-dwelling older adults and the creation of partnerships with different service delivery agencies in the community.  One peer-reviewed article was written on this project and five presentations were delivered at national and international conferences focusing on the outreach activities and partnerships created. 3.  Dr. Bill Bush of the Center for Research in Mathematics and Science Teacher Development (CRMSTD) in the College of Education and Human Development has been awarded the task of developing the Kentucky Algebra I and Geometry End-of-Course Assessments by the Kentucky Department of Education. These assessments will be used: 1) to ensure all Kentucky students complete rigorous high school mathematics courses; 2) to ensure all KY students are prepared for postsecondary education and the workforce; and 3) to ensure consistency in mathematics courses across Kentucky high schools.  CRMSTD collaborates with the College of Arts & Sciences and local school districts and supports doctoral level education in mathematics and science for PhD students at UofL and in the region in the Appalachian Collaborative (ACCLAIM).  4.  Strother, S. C., Koven, S. G., Howarth, D. A., & Pan, Z. (2004). Building Human Capital through Public-Private Cooperation: The Case of Metropolitan College. Economic Development Quarterly, 18 (November): 343-353. 5.  Cunningham, S. L. (2006). Do You Want Utilities With That? Avoiding the Unintended Economic Consequences of Poorly Planned Growth on the Provision of Water and Sewer Service.  In:  Practice Guide No. 14.   Louisville, KY:  Center for Environmental Policy and Management, UofL.

		III1_txt: B. Institutional Commitment, question 2a – Expenditures for instructional costs associated with teaching community-based learning courses are not included in the public service dollars. As with most institutions, instructional costs based on the type of course are not readily available.

		III2_txt: One of the university’s strategic goals has been to increase significantly the number of business start-ups that develop from university research activity. UofL has become much more successful at transferring the results of university research into commercial enterprise. While the university could claim no business start-ups in 1999, it is now responsible for starting 18 businesses. The success continues. The Kentucky’s Economic Development Finance Authority gave $750,000 to help MetaCyte, a business incubator operated by U of L, Jewish Hospital and Norton HealthCare, create and launch new life-sciences companies. This type of activity begins new dollars to the university and has a larger impact on the economic development of the community. Many of these companies create jobs and develop products that address a public need. The university has increased research funding from $50 million to almost $175 million between 1999 and 2006. http://louisville.edu/ur/ucomm/mags/fall2006/challenge.html

		III3_txt: Please consider changing the numbering system for example, there are two 3a questions or two 3b questions. In many situations, not one person will work on this report, so when you are distributing each question to various staff for input it can be confusing when assembling the application. UofL chose to include web links with many of the narratives. The narratives addressing each question are complete and provide the requested information. The additional web-based information is intended to assist the reviewers. We do understand the reviewers may or may not choose to use read the additional information.  The security in this PDF did not allow the web links to become active. We would recommend this option be considered for the future.  
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Cathleen H. Doyle

		Title: Director, Sarbanes Center for Public and Community Service

		email: chdoyle@aacc.edu

		City: Arnold

		State: Maryland

		Institution: Anne Arundel Community College

		president: Dr. Martha A. Smith

		address: 101 College ParkwayArnold, MD 21012

		Phone: 410-777-2902

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Our Work Tenets publication, college catalog, full strategic plan and other published sources reference the following, Vision Statement:  Anne Arundel Community College is a premier learning community whose students and graduates are among the best-prepared citizens and workers of the world.Philosophy and Mission:  The college is committed to…providing a source for intellectual, cultural and physical vitality in the community.  Goal 5: To provide to students a range of instructional resources, research facilities and programs that complement and add to traditional classroom education; Objective 11: That students and the community benefit from a range of applied learning programs and activities

		IA2_text: Celebrations:  The Center for Learning through Service hosts an annual luncheon for over 80 service-learning faculty and 115 community partners to celebrate the successful civic engagement activities achieved during the year.  College executives, including the president, attend and extend gratitude for engaged partnerships.AACC’s president extends an annual thank you letter to college employees in gratitude for their dedication and achievements.  A list of accomplishments, with highlights of community outreach activities, is included with the letter.A semi-annual community service fair is conducted each year to celebrate and promote community engagement with students, faculty, staff and the community.  Campus publications such as the employee newsletter - Newsline, the alumni magazine - Community of Alumni and Friends, and the Annual Report to the Community promote and celebrate the activities and successes of community engagement.Awards:  In October 2007, the AACC Sarbanes Center for Public and Community Service inaugurated its Sarbanes Spirit Awards.  An awards dinner was held to recognize social entrepreneurs whose contributions have led to new and innovative solutions to community problems and who have taken positive action to make social change.  Awards were presented for national and county impact based on criteria demonstrating leadership, integrity, and service.AACC has developed a draft plan for implementation in the next fiscal year to designate student service-learning hours on transcripts, as well as a “service-learning scholar” designation.  The service-learning scholar designation will require students to meet specific criteria regarding number of service-learning hours, grade point average, and assessed reflection assignment. Certificates of appreciation are presented each term to those students who have completed service-learning assignments.  Service-learning faculty are presented a pin that they are encouraged to wear and display with their regalia at graduation. 

		IA3a_text: Advisory Boards:Twenty-nine advisory boards with community, student and college representatives support programs and departments at AACC.  Board members meet regularly and provide input from diverse perspectives to further the development of college programs and activities.  Each board has its own operating structure.  In some cases, subcommittees exist to work on specific issues affecting the program or department.   Successful outcomes have resulted from effective collaboration between the college and the community.  Reciprocity exists as many AACC faculty and staff also serve on the boards of the community organizations represented on AACC advisory boards.  Surveys :AACC’s Center for the Study of Local Issues conducts semi-annual public interest surveys.  Specific questions are periodically targeted to the institution’s engagement with community, such as, “When you think about AACC’s image, which of the following phrases appear important to you?”  76% responded favorably that AACC “Helps foster good citizenship.”Within the accreditation process, certain departments and disciplines such as medical assisting; human services; teacher education; and hospitality, culinary arts and tourism regularly conduct employer surveys to gather information regarding internship and fieldwork partnerships. Community Meetings:The college has formal representation on seven Chambers of Commerce throughout the county.  Additionally, the AACC Foundation hosts five community breakfasts each year.  Business leaders are invited to join AACC’s president, Dr. Martha A. Smith, to discuss and provide ideas for building a strong community.  The community meetings have led to more specific meetings targeting special industries and services. For example, recent service and internship discussions have centered on STEM (science, technology, engineering and mathematics) and child care initiatives for parents in rehabilitation programs.External Processes:External assessment processes are evident by awards and recognition AACC has received for its community engagement efforts.  AACC is included in the Campus Compact publication, “The Community’s College Indicators of Engagement at Two-Year Institutions” for exemplary practices regarding faculty development, internal resource allocation, and community voice.  In 2006, AACC received the Community College National Center for Civic Engagement’s annual “Collaboration in International Service-Learning” award, and AACC has been named twice to the President’s Higher Education Community Service Honor Roll.External assessment processes are also evident by granting agencies and the number of grant renewals received by the college.  The Environmental Center is a key example of an AACC program that has long-term relationships with funding agencies.  Over the past ten years, 90% of the grants have been extended and renewed based on performance and outcomes.

		IA3b_text: Input and assessment from advisory board community members is vital to strengthen the work and impact of the college’s programs.  The purpose for having community members on AACC advisory boards is to ensure that the college listens to the community and that the college is meeting the needs of the community in its programs and activities.  Input from the community can influence program enhancements and direct new initiatives.  An example of how AACC uses data can be found in the semi-annual survey conducted by the AACC Center for the Study of Local Issues (CSLI).  Twice a year, the advisory board meets to discuss the content of the semi-annual survey.  Prior to conducting the survey, board members provide input for the survey questions.  After the survey is conducted, the survey results are disseminated in a press release to the community for public use.  It is published after each release in the Annapolis daily newspaper. The CSLI advisory board also reviews the results for further assessment and for the development of the next upcoming survey.  Some questions for the survey are formulated by instructors, and resulting data is then integrated into classroom discussions.  In the case of the AACC Foundation community breakfasts and Chamber representation, input from community leaders helps to shape new college initiatives and programming.  At the conclusion of the meeting with defense contractors and technology companies, the business leaders began work with the college’s Information Technology and Homeland Security departments to contribute to program development that would meet community needs.For programs and departments that conduct employer surveys for accreditation purposes, data is used to comply with the evaluation criteria and guidelines to target areas that require quality improvement, and to implement action plans and evaluate outcomes.

		IA4_text: Marketing MaterialsWebsites:   www.aacc.edu - posts the vision, mission, strategic plan, college-wide core competencies, community outreach and activitieswww.aacc.edu/sarbanescenter - posts specific information on student engagement programs and activitiesCollege catalog:  posts the vision, mission, college-wide core competencies, student engagement programs within the Sarbanes Center for Public and Community ServiceCollege Schedule of Courses:  special designations for service-learning coursesStudent Orientation Book:  posts student engagement programs with the Sarbanes Center for Public and Community ServiceBrochures and fliers:  Sarbanes Center, Center for Learning through Service (service-learning), CSLI, InternshipsCommunity Magazine:  Alumni and community magazine with frequent articles about community engagementSarbanes Center postcardsPresident’s Annual Report to the CommunityNewsline:  Employee newsletter with frequent articles about community engagement

		IA5_text: Dr. Martha A. Smith, president of Anne Arundel Community College, frequently speaks at community events.  In her presentations, Dr. Smith consistently focuses on the value of community partnerships and meeting community needs.  Dr. Smith is an active member of many national and local board of directors, including the League for Innovation in the Community College, American Council on Education, Governor’s Work Force Investment Board, and two chambers of commerce.  Each year, Dr. Smith addresses faculty and community partners at the annual service-learning appreciation luncheon.  Dr. Smith has also supported Campus Compact membership for 6 years.        In a message in an employee newsletter, Dr. Smith stated, “…it is important to remember that the end result of the learning experience here is an informed, enlightened and productive citizen as well as a productive worker.  Understanding and developing individual potential and what it means to us as human beings – a productive, value-based and meaningful life – is an educational outcome measured only years after commencement – through such things as voter turnout numbers, donations to charities and the arts, volunteer work and passionate participation in cause-related events. …So the challenge is how do we teach good citizenship.  One way that AACC reinforces and reaffirms this life-plan for students is through our service-learning program.”Dr. Andrew Meyer, vice-president for learning, has participated six times over the past eight years in an annual Chief Academic Officer Summit on Service-Learning sponsored by the American Association of Community Colleges in Washington, D.C.  The purpose of this event is for college leaders to engage in dialogue to further the development and institutionalization of service-learning programs at the participating colleges.

		B1_text: Sarbanes Center for Public and Community Service Learning through experience.  Meeting community needs.In 2006, AACC established the Sarbanes Center to provide leadership and facilitate all student engagement activities.  The center seeks to build sustainable partnerships to match the learning needs of the college with the needs of the community.  Through effective collaboration across the disciplines and within the community, the Sarbanes Center enhances learning among members of the college community while it strengthens the greater community as a whole.  The Sarbanes Center reports to the Associate Vice-President for Learning within the Learning Division and closely collaborates with the Student Services Division as appropriate.  Within the Sarbanes Center, six programs focus on student engagement:1) Center for Learning through Service:  In operation since 2000, the center promotes and facilitates service-learning and community service activities.2) Center for the Study of Local Issues:  In operation since 1978, the center provides opportunities for students to engage in applied research activities with public interest surveys while meeting community needs.3) Environmental Center:  In operation since 1980, the center engages students in research-based experiences that focus on environmental issues that require practical solutions.4) Institute for the Future:  In operation since 2003, the institute engages students and the community as it promotes future thinking, develops the art of foresight, advises, consults, collaborates and trains.5) Internships:  The program engages students in work-based experiences enhancing classroom learning while also meeting employer needs.6) Prior Learning Assessment:  Through portfolio assessment, students seek credit for learning accomplished outside traditional classroom environments that meets college-level standards.Each program collaborates with other existing programs across the campus to fully integrate the programs into the life of the college and to create a campus-wide culture of engagement.  Unique and creative partnerships have been established across departments and schools, including credit and noncredit programs, such as English as a Second Language, the Child Care Center, and the Health Center.Sarbanes Center staffing includes the director and program assistant, as well as a director/coordinator and staff for each of the aforementioned six programs.  The center oversees and facilitates community engagement activities across the entire college community.  Supported activities include:  trainings (college-wide and departmental), presentations (national, regional, and local), promotions and marketing, strategic planning, and assessment.   Advisory boards made up of faculty, students, administrators and community members support the individual programs to further growth and development. 

		B2a_Text: Permanent institutional funding supports six full-time staff and release time for four faculty members.  A$580,000 budget covers salaries, professional development, travel for partnership development, and basic office expenses.  A $45,000 pool is available to fund mini-grants to support curriculum design activities for faculty that advance engaged learning. 

		B2b_text: Service-Learning2003-2006:Community Colleges Broadening Horizons through Service Learning –a grant from the American Association of Community Colleges and Learn and Serve America to mentor other institutions on sustainable practices for institutionalizing service-learning programs on college campuses2000-2003:Community Colleges Broadening Horizons through Service Learning –a grant from the American Association of Community Colleges and Learn and Serve America as a mentee college to learn sustainable practices to institutionalize service-learning on campus2001: Bridges to Healthy Communities2005 –a planning grant from the American Association of Community Colleges to integrate service-learning pedagogy into HIV/AIDS education curriculum1996–2000:  AmeriCorps grant through the Corporation for National and Community Service –AACC is fiscal agent to establish service-learning programs at all community colleges in Maryland.Environmental Center: Contracts with organizations such as the U.S Army Corps of Engineers, The U.S. Department of the NAVY, and the Maryland Department of Natural Resources engage students and faculty in applied research.Center for the Study of Local Issues: Contracts with organizations such as the Anne Arundel County Police Department, the Housing Commission of Anne Arundel County, and the Anne Arundel County Library provide applied research opportunities for students.

		B2c_text: Fundraising is directed towards specific programs and projects.  One specific fundraising effort is conducted for Canstruction®, a service-learning project within the AACC architecture department.  The most recent fundraising activity required approximately $50,000 to purchase cans of food so that architecture students could build six structures they had designed using cans of food.  The structures, often requiring thousands of cans, are built at a local shopping mall and are on display for one week.  Food Link, Inc., a local emergency feeding program is involved in the project from beginning to end.  Food Link supports fundraising, judges student designs, and manages the distribution of the food to local food pantries and shelters at the conclusion of the event.  At the conclusion of the event, over 30,000 pounds of food was donated to emergency feeding programs for those in need.

		B3a_text: Accountability and quality assessment are a high priority at AACC, and therefore the college requires systematic approaches to tracking, documentation, and communication regarding student engagement and community partnerships.  The college produces several annual documents that include data on community engagement, including the Institutional Assessment Report, the Strategic Action Indicator Report, the AACC Annual Report, and the Performance Accountability Report for the Maryland Higher Education Commission (MHEC).  Data is for internal use as well as for the public record.  The Sarbanes Center holds the overall responsibility for tracking and documenting student engagement activities for the college.Examples of information that is collected and documented follow:The service-learning program maintains a college-wide database and tracks number of student participants, service hours, monetary value of service hours, courses, disciplines, and number of faculty and community partners, all tracked for each term since fiscal year 2001.  Students also provide feedback in post-service surveys about their perspectives of and attitudes toward their service-learning experiences, their insights about the community organizations they worked with, and their satisfaction with the service-learning process and service provided by the AACC Center for Learning through Service.The service-learning coordinator also has regular, on-going dialogue with each of its community partners through site visits, phone calls, and e-mail.  Community partners are regularly asked to assess the partnership and provide input to enhance partnership activities.  Information from these communications is documented for further review and action.  In addition, the service-learning program is initiating this summer a semi-annual assessment instrument for community partners to provide feedback for program improvement.The Internship program tracks college-wide data, including student enrollments in internship courses, disciplines, faculty, and community partner organizations.Department level field work and clinical work is tracked in disciplines such as teacher education, various health professions such as nursing, physician assistants, and human services, and paralegal studies.  The collection of data is usually required for accreditation purposes.

		B3b_text: Service-learning student hours are used to quantify the value given back to the community.  Over the past six years, over $1.5 million of donated student time has been provided to the community.  Information is also gathered geographically and by issue area to assess whether or not the college is serving the county adequately by location and by area of need.  It is also important to regularly analyze the geographic locations of our community partners to ensure that we have partners in sites that are convenient and accessible for our students.Information provided through students’ post-service survey of their service-learning experience is analyzed for trends to determine if program improvements or enhancements are required.  Comments gathered from students about community organizations, both positive and negative, are forwarded back to the community organizations for assessment purposes and if necessary, corrective actions are implemented.In the case of programs with fieldwork and clinical work, surveys are usually conducted in accordance with accreditation requirements.  Students and employers are surveyed to assess their perception on job preparedness and skill levels and whether students are meeting employer needs and expectations.  Information is gathered and reviewed for future changes and enhancements to curriculum as needed.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Service-learning students are required at the end of each term to complete a post-service survey.  Questions focus on the impact service-learning has had on student learning and student views on civic engagement.  One key finding from the fall 2007 survey that examined student perceptions of a college-wide competency indicated that 83.1% of the students responding to the survey felt that they had an improved sense of civic and social responsibility as a result of their service-learning experience.AACC is currently drafting a revised Student Opinion Form, a form completed by students at the end of each term to document student perceptions of their learning experience in each course.  A new item addressing engaged learning is under review for inclusion into this assessment instrument to improve the quality of courses and provide feedback to individual faculty and deans.  As a grantee of the American Association of Community College’s Community Colleges Broadening Horizons through Service Learning project, AACC participated in a national 3-year study about civic engagement in community colleges.  A key finding from student pre-course surveys, post-course surveys, and focus groups indicated that service-learning participation increased students’ knowledge of civic and community needs as well as where to go for solutions.

		B3d2_text: The Center for Learning through Service supports faculty to advance community engagement through service-learning.  The entity supports recruitment, training, and assessment efforts of faculty as they implement service-learning.  A key finding indicates the number of faculty using service-learning in their curriculum has grown from 21 in 2001 to 72 in 2008.  Growth is also evident in the commitment faculty have made to develop and enhance service-learning assignments and attend workshops and conferences.  Engaged learning is also increasingly being identified as a growth area in faculty professional development plans for instructional/pedagogy goals and objectives.  Faculty are also influencing changes in college-wide initiatives.  A revised Student Opinion Form used by faculty at the end of each term will include a question about engaged learning. Updates to the college-wide competencies will also include enhanced outcomes for the social and civic responsibility competency.AACC conducted a faculty survey as part of a 3-year grant with the American Association of Community Colleges.  The survey assessed the impact on faculty in using service-learning, and one key finding indicated that 83% of the faculty felt that service-learning enhanced their ability to communicate the core competencies of the subject matter they taught.

		Impact on community: On

		Impact on institution: On

		b3d3_text: AACC conducted a community partner survey as part of a 3-year grant with the American Association of Community Colleges.  The survey assessed the impact on community partners regarding their participation with the college’s service-learning program.  Key findings from the survey included: 100% of the community partners felt that the college’s service-learning students were an asset to their agency, 100% of the community partners felt that they did provide challenging meaningful, and educational tasks for service learners to accomplish, and 100% of the community partners felt that the service learners did have a positive impact on their agencies’ efforts to meet community needs.AACC knows that its commitment to community engagement has a positive effect and is making a difference within the community by the number of community partner newsletters that are published monthly and quarterly in which service-learning students are acknowledged and recognized for their contributions to the organizations.

		B3d4_text: For many years, the service-learning program in collaboration with its advisory board has conducted the Self Assessment Rubric for the Institutionalization of Service-Learning in Higher Education that was developed by Andrew Furco of the University of California, Berkeley.  This document has been a useful tool to assess community engagement and the impact on the institution.  Through the self-assessment process, AACC has identified the stages of development and institutionalization according to the rubric’s dimensions and indicators.  At the completion of the rubric process each year, AACC prepares an action plan for further improvements to strengthen the service-learning program.  One key finding is that AACC has done excellent work with community participation and partnerships, but there is additional work needed to be done to support faculty incentives and rewards.In the upcoming year, this rubric will be a model for use with other engaged learning programs, including internships, the Environmental Center, the Center for the Study of Local Issues, and the Institute for the Future.

		b3e_text: Assessment data assists Anne Arundel Community College to identify areas needing improvement, helps form strategies for quality improvement, and identifies areas for expansion and growth.Through information gathered through meetings and discussions with members of college advisory boards, local professional and chamber of commerce groups, and the college’s foundation board, the college uses feedback from citizens to develop new programs that are responsive to community needs.  Information from citizens has led to the development of programs and partnerships such as Homeland Security, CyberWATCH, Intelligence Analytics, and Transportation Security.  The college is currently working on a college-wide response to issues regarding the state’s need for assistance with programs and activities for juvenile offenders.Data provided by students about their service-learning experience provides very important information about community organizations and the health of the college/community partnership.  All negative responses about organizations are quickly reviewed and if necessary, a phone call or visit is made to the organization to review the partnership situation.  In the case of the self-assessment rubric for the institutionalization of service-learning, the college has used this model to assess the college’s stages of institutionalization, and more importantly, create an action plan for further growth and improvement.

		B4_text: Strategic Plan:Goal 1: Focus on Learning, Strategy 1.03S: Increase the opportunities for students to learn outside of the traditional academic year and classroom setting, Action 1.03S.a: Restructure student internship and coop program to enhance the quality of and increase the number of work placements to strengthen the linkage to program learning outcomes and Action 1.03S.c: Transition AACC’s service-learning function – expanding into new courses and disciplines with a focus on those under-represented—as one of several areas within an overall applied learning organization.Goal 2: Achieve Academic Excellence, Expected Outcome 2.06E: Students are engaged in their learning.Goal 3: Meet the Needs of a Diverse & Global Community, Strategy 3.05S: Enhance support for economic development goals of the county, its businesses, and its outreach efforts, Action 3.05S.a:  Strengthen partnerships with county economic development, workforce development, and other agencies to enhance programming that meets the county’s goals, Strategy 3.07S: Promote and enhance the college as a county resource for diverse social, cultural, and recreational activities

		B5_text: Funds are available for faculty to attend as well as present at national and regional conferences. Over the past eight years, twenty-three faculty have attended the annual Community College National Center for Civic Engagement conference in Scottsdale, Arizona, and several of those faculty have attended the conference on multiple occasions.  In addition, two staff members have regularly attended and presented at the conference each year.The AACC Center for Learning through Service provides periodic workshops on topics such as reflection, syllabus development, program design in collaboration with community partners, and integrating civic responsibility into the curriculum.  In one workshop, the college provided a bus to transport faculty on a tour of several community partner agencies.  This activity provided an outstanding opportunity for faculty to learn firsthand about the organizations and their needs and enabled the faculty to design service-learning assignments structured around course learning objectives that also met the agency needs.Faculty whose professional development plans contain objectives for engaged learning can receive up to $1,500 per year to present at professional conferences or to serve as an office or board member of a professional organization in representation of the college and its community engagement.Faculty can also apply for mini-grants through the “Designs for Learning” program to create or enhance curriculum.  Examples of previously funded projects include creating a service-learning video for students for use in class orientations, assessing student retention through service-learning, and creating a service-learning website.

		B6_text: Community “voice” is vital to the success of engagement activities at AACC. Community members are actively recruited to participate on each of the college’s advisory boards to provide the necessary community perspective in the development and enhancement of college programs.  The AACC Foundation works directly with the community and regularly seeks ideas from citizens and businesses for building a strong community.  Input from the community is shared with college programs and helps shape programming that meets community needs.  The service-learning office also conducts project design workshops, bringing together faculty and community partners.  These workshops are an opportunity for community partners to describe their mission and current needs.  Faculty then share their learning objectives for their individual courses.  At the end of the workshop, faculty and community partners pair up to begin designing service-learning projects that specifically meet the needs of both faculty and community partners. In addition, many service-learning projects have intentionally been designed through a collaborative approach between an instructor and a community partner.  Community partners are brought into the classroom to share their mission and needs with students.  Students then work with the organization to design a service-learning project that will meet those community needs, while also providing opportunities for students to build skills and meet course learning objectives.The service-learning office also requests “wish lists” from our community partners.  The community partners submit a list of their needs, which then becomes a starting point for connecting faculty and courses to potential projects and activities that can meet course learning objectives.  In some cases, an interdisciplinary approach facilitated by the service-learning office can provide a bigger picture approach and better results for the community organization and the students.  Community partners are encouraged to update their list as their needs change so that information is accurate and current.

		SD1_text: AACC uses a rubric for hiring faculty using selection criteria that specifically address expertise in and commitment to community.  The two criteria (out of a total of seven) that specifically refer to community engagement include:Teaching Effectiveness:  Ability with innovative/experiential/engaged learningRelevant Collaborative Experiences:  Partnerships (K-12, business and industry, other colleges, e.g. 2+2, etc.)Development of and/or responding to needs for programming in community, extended learning and/or workforce education

		SD2a_text: The promotion and tenure process at Anne Arundel Community College requires the evaluation of four areas that are described below.  All four of these evaluation areas clearly provide opportunities for faculty to address their community engagement activities as they align with their professional development plan.  The four evaluation areas are also aligned with the annual faculty evaluations. Teaching effectiveness-faculty who integrate service-learning into their curriculum can provide course materials such as syllabi, service-learning assignments, student reflection assignments, and the student opinion forms for peer review and department review to document how the use of engaged learning practices can positively impact student learning outcomes.  Scholarly/professional growth-work may include research, participation in professional organizations, conferences, and seminars.  Many AACC faculty who use service-learning in their courses are able to document their research and attendance and presentations at national conferences specifically targeted to the scholarship of community engagement.School/department activities-faculty must document contributions to school or department committee work, development of instructional materials, and leadership roles undertaken.  Service-learning faculty have many opportunities to demonstrate school/department activities, including participation on the service-learning advisory board, providing student orientations in the classroom on behalf of the Center for Learning through Service, and developing instructional materials in collaboration with the Center for Learning through Service, such as the faculty handbook, the orientation video, and a Web site for students, faculty, and community partners.College/community activities-faculty must document contributions to the college and the larger community through active participation and leadership in activities and events.  Faculty can easily document their community engagement activities, including serving on community agency boards and collaborative efforts on grants.

		SD2b1_text: The institution has an open-ended approach to classifying community-engaged scholarship so that all activities can be addressed, including service and scholarship of application.  Faculty have the opportunity to focus on service within the campus and community and/or can focus on scholarship of application through research and conference activities.

		SD2b2_text: N/A

		SD3_text: Students have several leadership opportunities in community engagement.  First, several of the advisory boards have student members, including service-learning, the Center for the Study of Local Issues, and the Institute for the Future.  Student voice is a vital component to the advisory boards for ensuring program success.  Second, student voice is a requirement within the service-learning program through the use of post-service surveys.  Feedback gathered from the surveys supports the assessment process for program enhancements and improvements.  Survey information from the students about community partners is shared with the community partners.  Student names are withheld to maintain confidentiality.The third opportunity for student leadership in community engagement is through the student clubs.  Although there is no mandate or expectation from the college regarding community engagement within the student clubs, AACC has a rich history of service activities and projects that are designed, planned, and implemented solely by students.  Training has been provided for students through the Center for Learning through Service on topics such as civic responsibility and how to develop a chairman’s planning guide to provide guidance to students on how to plan and implement service projects.  Clubs that actively engage in community projects include Interior Design, Chemistry, Human Services, Student Education Association, Phi Theta Kappa, and the Student Association.

		SD5_text: The Committee on Teaching and Learning is a standing committee of the Academic Forum that is responsible for recommending to college governance approval of instructional policy, for example, evaluation of teaching procedures through the revised Student Opinion Form and its use in the Annual Evaluation. It works closely with the Committee on Promotion and Tenure to insure that teaching effectiveness criteria are clear and that credit for applied and engaged learning is attributed to faculty applying for promotion or tenure and who are actively involved in engaged learning. Anne Arundel Community College has an active service-learning advisory board focused on community engagement.  The board is chaired by a faculty member and includes faculty, staff, students, community partners, and administrators.  Faculty representatives from each of the college’s schools serve on the board.  Often, these are some of the same faculty who also serve or have served on the Committee on Teaching and Learning. The college is currently conducting a review of its college-wide competencies, and the Learning Outcomes Assessment team of the Teaching and Learning committee has presented for approval the revised competency on social and civic responsibility and the expected learning outcomes.  This includes performance indicators for outcomes.

		SD4_text: AACC is in the preliminary stages of implementing through the registrar’s office a designation for service-learning on student transcripts.  It is expected that this project will be complete by the end of the fiscal year.

		IIA1a_txt: Definition:Service-learning combines academic studies with community volunteer service, enhancing student learning through a hands-on service experience that meets a community need.Process:A handbook developed by faculty and service-learning staff, through a Designs for Learning grant, outlines course requirements.  Instructors who use service-learning in their curriculum are required to work with the Center for Learning through Service for accountability, quality, and risk management purposes.  Center staff provide information for the faculty regarding curricular requirements as well as assistance with placement logistics.  Syllabi standards are reviewed regarding connection to curriculum, reflection, service hours required, and site selection.  Once a course has been designated as a service-learning course, instructors are required to provide an orientation for students.  Orientations are conducted by faculty, as well as the service-learning staff.  Occasionally, community partners also participate in the orientations.  Courses with service-learning are also designated in the schedule of courses each term to assist students who are seeking service-learning experiences.

		IIA1b_1: 76.00000000

		IIA1b_2: 9%

		IIA1c_1: 17.00000000

		IIA1c_2: 53%

		IIa2a_txt: AACC has eight college-wide competencies: • communication • scientific, mathematical and technological ability • critical thinking and problem solving • information literacy and research • social and civic responsibility • holistic nature of human knowledge • global perspective • self-management and wellnessRecently, the college has re-assessed the existing college-wide competencies and a draft with new learning outcomes for students is under review.  To specifically address the social and civic responsibility competency, the draft document includes the following learning outcomes for students:  Can the learner…1. participate in learning through service on the college campus and in the community?2. respect the diverse members and the varied attributes of members of the college and of the general community?3. serve as an advocate for individuals and groups on the college campus and in the community?4. work with peers and/or faculty to enhance the lives of others?5. demonstrate ethical principles and behaviors that enhance the community and the environment?6. practice stewardship of resources, the environment and the community?While the social and civic responsibility competency directly addresses curricular engagement with community, each of the competencies has the potential to be addressed through service-learning activities and faculty guided reflection.

		IIA1d_1: 72.00000000

		IIA1e_1: 816.00000000

		IIA1d_2: 28%

		IIA1e_2: 4%

		IIA2b_txt: Many of the departmental learning outcomes for student’s curricular engagement with community are tied directly to the AACC college-wide competencies. With one competency focused on social and civic responsibility, each of the 76 service-learning courses can link course-level learning outcomes to community engagement.  Specific department requirements Nursing–A general learning outcome requires students to “examine the role of the nurse in diverse community settings through service-learning.”  Examples of specific learning objectives include 1)Utilize therapeutic communication skills when interacting with clients and significant others, 2)Assess social, cultural, developmental, spiritual, religious and economic influence on client health and wellness, 3)Direct holistic interventions toward empowering the client and family to prepare for diagnostic, treatment and long-term self-care management of health and wellness issues, 4)Identify continuity of care services relevant to the individual client and prepare the client for entry into the next phase of the continuum. Physician Assistant Program–A learning objective states “Participate in a service-learning project that will enable the student to develop communication and relational skills with small children and/or children with disabilities.” Teacher education–One learning outcome addresses community engagement through outreach to parents.

		IIA2c_txt: Instructors assess outcomes at the course level at the end of the term.  As part of the syllabus, instructors assign a service-learning assignment with reflection.  While most instructors require that students maintain a journal as part of their reflection assignment, several other reflection activities are integrated into the curriculum, including summary reports, class presentations, and class discussions.  Systematic program reviews with the Vice President for Learning require reports on learning outcomes for each program, including outcomes for the social and civic responsibility college-wide competency.

		IIA2d_txt: Within the discipline and course, data is used to assess the student’s ability to link the engaged learning experience to course content and learning objectives.  Grades are assigned to a student’s work based on the student’s ability to link the service-learning experience to course content and learning objectives.A good example of outcomes assessment is within the nursing department.  Approximately 100 students are enrolled annually in the nursing program (registered nurse) and service-learning is a required component of the curriculum in addition to over 100 hours of clinical work.  Service-learning is intentionally used in addition to the clinical field work because service-learning can address certain learning objectives that the clinical field work might not address.  Rubrics have been established for service-learning journals and group presentations, and therefore standards provide faculty a system to assess student learning and the connection to course learning objectives.The nursing department also holds a one-day Reflection Day.  Student groups prepare presentations based on their service-learning reflections for their peers and the nursing faculty.  Students also create poster displays.  This one-day event demonstrates the department’s commitment to the engaged learning experience and provides an opportunity for students to demonstrate what they have learned.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research-AACC students have applied research opportunities through the Environmental Center and the Center for the Study of Local Issues. Within the Environmental Center, students work on projects designed to solve real world environmental problems, such as working for the Army Corps of Engineers for under water grass restoration to help the Chesapeake Bay, work for the University of Maryland at Hornpoint to provide a seed dispersal mechanism in underwater grasses, and work with the Air Force to restock fish at Bethel Reservoir. Within the Center for the Study of Local Issues (CSLI), students engage in hands-on social science research methodologies, such as surveys, focus groups, questionnaire design, and statistical analysis to provide public access to community information.  Students support a semi-annual survey of county residents as well as surveys for community agencies, such as the Anne Arundel County Police Department, the Housing Commission of Anne Arundel County, and the Maryland Department of Natural Resources. Student Leadership-Community engagement workshops have been presented to student leaders periodically on topics such as civic responsibility and creating a chairman’s planning guide for service projects.  Student clubs frequently initiate service projects after identifying community needs. Service projects are coordinated with the Center for Learning through Service to ensure projects are structured, required resources are available, and risk management issues have been addressed. Internships/Co-ops-In 2007, AACC increased its commitment to its internship program by hiring its first full-time coordinator.  Services include counseling and resume reviews for students, and employer partnership development and site visits.  In fiscal year 2008, 195 students received experiences through credit-based internship experiences and over 200 community partners worked with the college to offer experiences for the students. Study Abroad-A faculty in the human services department is currently writing curriculum for a new service-learning travel course.

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: In the MajorsSeveral majors require service-learning activities or fieldwork as part of their curriculum, including nursing, physician assistant program, physical therapy, teacher education, and human services.  

		IIA4_txt: Architecture: Community College National Center for Community Engagement conference presentation “Putting the Community in the Classroom and the Classroom in the Community – 15 Years of Success” presented by Professors Ryan and Lowe – May 2006Biology:  Professor Faircloth conducts trainings nationally at colleges and conferences for American Association of Community Colleges on civic responsibility 2003 – presentBusiness:  PhD dissertation presented by Professor Collins about service-learning as a factor in promotion and tenure for community college faculty - 2007Community College National Center for Community Engagement conference presentation “Rewarding Service Learning in Community Colleges through Faculty Reward Systems” presented by Professor Collins – May 2007Human Services, Economics, and Architecture:  League for Innovation conference presentation “Putting the Community in the Classroom and the Classroom in the Community” presented by Professors Potter, Mester, Lowe, and Ryan - 2007Mathematics:   Research study conducted as part of an AACC Designs for Learning mini-grant to assess the impact of service-learning on course retention, course GPA, and on college-wide competencies. 2005 - 2006 

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: Off

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: learning centers: Instruction in basic reading, writing and math; General Educational Development (GED), literacy instruction and English as a Second Language (ESL) is offered in community centers around the county.tutoring: Free peer and online tutoring offered in numerous subject areas within flexible timeframes to facilitate student achievement and academic success.noncredit courses: Avocational courses offered to meet community needs, covering topics such as art, music, dance, culinary arts, recreation, languages, and personal finance.  training programs: Northrop Grumman Corporation Workforce Grant, developed in 1996, brings together local government, higher education, and business to create a world-class workforce.  Over 58,000 registrations and a Northrop Grumman investment of over six million dollars has enabled AACC to build capacity to replicate and deliver training programs to the business community and public.AACC, in partnership with the Maryland Department of Education and the Department of Public Safety, offers programs in prisons such as GED, employment readiness, parenting and life skills, credit courses, and trade skills that lead to self-sustaining employment with upward mobility.The Office of Occupational Skills provides convenient, short-term training allowing a student to go to school, learn a trade and get a job in demand by industry.professional development centers: The Total Teacher Training Project (T3) uses the college infrastructure to provide technology training to county public school teachers to support the school system’s professional development/training requirements and goals.Continuing Professional Education (CPE) offers opportunities for professionals to update skills or master new ones to meet certification, recertification, licensure or relicensure requirements using flexible schedules and convenient locations.(continued on pg. 36)

		co-curricular student service: On

		work/study student placements: Off

		cultural offerings: On

		athletic offerings: Off

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: co-curricular student service: AACC offers co-curricular programs and campus-based social, cultural, and recreational activities, including concerts, movie nights, and cultural performances for community participation and enjoyment.cultural offerings: The Pascal Center for Performing Arts has a 400-seat theater for college and community–sponsored programs and an art gallery.  Programs and events encourage the cultural vitality of students and the community.library services: The Andrew G. Truxal Library welcomes students, faculty, staff, and Anne Arundel county residents to use an extensive collection of in-house and online resources and services.technology: The Virtual Campus at AACC supports learning by offering credit courses in non-traditional formats, including online courses, hybrid courses, telecourses, and interactive courses and are able to complete a degree, certificate, or update workplace skills.  Wireless access is available to anyone working within one of the designated wireless zones.faculty consultation: The Institute for the Future at AACC advises, consults, collaborates and provides training locally and nationally to facilitate creativity, strategic planning, and trend analysis to meet client needs.The AACC speakers bureau provides faculty and staff speakers to community groups and non-profit organizations to speak on a broad range of topics at no charge.Other: During election years, the Center for the Study of Local Issues conducts candidate forums for the community to interact with the candidates to learn about their positions on specific issues.(continued on pg. 36)

		IIB4a_txt: AACC promotes the mutuality and reciprocity of the partnerships in a variety of ways, including:Professional DevelopmentOver the past few years, AACC has paid the expenses for nine community partners to attend and in some cases, co-present at the Community College National Center for Civic Engagement conference in Arizona.  This strategy for community partnership development has been very effective to educate community agencies about service-learning, and has also served as a rewarding experience to create more meaningful service-learning projects for students and the community. Advisory Board MembershipCommunity partners serve on AACC advisory boards, and AACC faculty and staff serve on community boards.  Board membership has provided wonderful opportunities for the exchange of ideas and valued input from diverse sources.Project DesignAACC invites faculty and community partners to work together to design service-learning projects that meet both the learning objectives of the course as well as the needs of the community.  The intentional design of these service-learning projects makes the activity a win-win for both the college and the community.Wish ListsCommunity agencies are requested to develop a wish list of their needs on a regular basis.  The wish list provides a foundation on which to create and develop service-learning projects that meet community needs.  Community agencies are requested to think beyond their standard use of volunteers for direct service, and to brainstorm on their indirect needs.  This creativity provides outstanding experiences for students to serve and participate while taking courses that are not traditionally linked to some community agencies.

		IIB4b_txt: Students who participate in service-learning are required at the end of each term to complete a post-service survey.  Questions focus on the impact the service-learning assignment has had on the students’ learning and their views on civic engagement.  Information is also collected about the students’ views on the community agency they worked with and an assessment of the services provided by the AACC Center for Learning through Service.  All data collected about the community partners is sent to each individual agency semi-annually for review and further action if necessary.  Data collected about the Center for Learning through Service is analyzed to assess the center’s strengths and weaknesses and improvement actions are implemented if necessary.  

		IIB5_txt: Architecture: Community College National Center for Community Engagement conference presentation “Connecting Faculty and Community Partners:  Effective Strategies for True Reciprocity” presented by Professors Ryan and Lowe and community partners from Food Link, Inc. – May 2005Biology and Sociology:  Publication in the Human Anatomy and Physiology Society Newsletter titled “Preparing Citizens of the World:  Pedagogy That Encourages Inclusivity in the Classroom and Community” authored by Drs. Faircloth and Kent-Skruch - 1999Business:  Community College National Center for Community Engagement conference presentation “International Service Learning Project Done Locally – Global/Alternative Gift Market” presented by Professor Ezrow and community partner A Greater Gift – May 2006Association of American Colleges and Universities conference presentation “Effective Strategies for True Reciprocity among Faculty and Community Partners” presented by Dr. Collins – November 2005The curriculum designed by the faculty teaching the small business course requires that community partners visit the classroom to present information on the mission and needs of the organization.  From those presentations, students work to design a service-learning project that will meet community needs as well as course learning objectives.Sociology:  Association for Gerontology in Higher Education conference presentation “The Role of the Community College in Meeting Community Needs” presented by Dr. Kent-Skruch – March 2007

		III1_txt: B. Outreach and Partnerships, Question #1 continued: other: The Parenting Center provides family life courses and resources to parents and professionals on campus and on-site at schools, community organizations and places of worship.  A Leave No Parent Behind scholarship helps nonprofit organizations bring parenting classes to those who cannot otherwise afford them.B. Outreach and Partnerships, Question #2 continued:The Summer Bridge Program is a four-week long program that prepares incoming “first generation” students for a comprehensive college experience focusing on both academic and social success.  Two separate programs are designed to serve the unique needs of African American students and students from Latino households.  Activities include information sessions on how to navigate college services and explore careers, intensive English, reading and math instruction, and study strategies and life skills on topics such as time-management, test-taking techniques, and goal setting.  Faculty and staff committed to assisting students in the transition from high school through college collaborate across the Office for Learning and the Office for Learner Support to plan, develop, and implement the program to support student success.The Student Achievement and Success Program (SASP) provides support, resources and incentives for student populations traditionally experiencing  challenges in meeting academic goals, including minority, low income, under-prepared, and/or first generation degree students.  Services are designed to encourage participants to achieve academic success, graduate and transfer to a four-year school. The Child Development Center offers early education and child care for children ages three to five, serving children of AACC students, faculty, staff and the community.

		III2_txt: 1.AACC tracks college initiatives, including community engagement, through a process intentionally designed to ensure the alignment of initiatives to the college mission, strategic plan, and the institutional indicators for performance.  An example follows:Vision Statement:  Anne Arundel Community College is a premier learning community whose students and graduates are among the best prepared citizens and workers of the world.Strategic Plan:Goal 1: Focus on Learning, Strategy 1.03S: Increase the opportunities for students to learn outside of the traditional academic year and classroom setting, Action 1.03S.a: Restructure student internship and coop program to enhance the quality of and increase the number of work placements to strengthen the linkage to program learning outcomes and Action 1.03S.c: Transition AACC’s service-learning function – expanding into new courses and disciplines with a focus on those under-represented—as one of several areas within an overall applied learning organization.Indicator 3.01:Title: Availability of learning opportunities incorporating non-traditional, experiential learning Description: Number of credit course sections incorporating experiential, non-traditional learning (e.g. cohort programs, internships & practicum, learning communities, supplemental instruction and service-learning) by academic year (fall/winter/spring terms)\.2.AACC has an outstanding partnership with the Anne Arundel County Public Schools.  Managed within the Business/Education Partnerships Department, the Tech Prep and Academy partnerships develop articulated program pathways that offer a sequence of courses in a career and technical field beginning in high school and continuing at AACC.  Students can earn college credit for courses taken in high school if they meet the learning outcomes of the college courses; they save money on education and reduce the time it takes to complete an associate’s degree.  The commitment to the partnership is also demonstrated through advisory board membership.  Reciprocity exists within the partnership as AACC faculty and staff as well as Anne Arundel County Public School members serve on each other’s advisory boards.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
 


 11







d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
 
 


  
 
 
 


 33







b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: "SUNY Cortland fosters personal excellence and seeks to develop students who are independent learners living enriched lives. Additionally, we focus on helping students become good citizens with a strong social conscience and an appreciation of the environment and diverse intellectual and cultural heritages. We strive to instill within students a sense of responsibility, an eagerness to make a difference in their community and an awareness of the important positive role they must play in an increasingly global society. The SUNY Cortland faculty, staff and administration, together with dedicated alumni, all work toward preparing our graduates to make a difference in the lives of others."

		IA2_text: SUNY Cortland holds an annual "Leadership in Civic Engagement" awards reception at which faculty, staff, students, and community partners are recognized for their collaborative work in the Cortland community.  We solicit nominations from the campus and the community. A committee of faculty, staff, students, and community members reviews the nominations and makes the selections. Each awardee is recognized with a certificate from the college's President and the city's Mayor at a ceremony which is followed by a reception. Students are also eligible to apply for one of five community service scholarships (each worth $1,000) - one Institute for Civic Engagement Scholarship,  three Judson Taylor (Past President of SUNY Cortland) Scholarships, and one  Community Scholarship for Student Interns and Volunteers. Scholarship winners are announced at our awards reception. Since its inception in the spring of 2005, we have recognized 19 community partners, 23 faculty and staff (two have been honored twice), and 91 students (four have been honored twice)  for their leadership in various civic engagement initiatives. Starting in the spring of 2008 we began our Power of 10 project (in collaboration with the Virginia Tech ENGAGE project to honor the students who lost their lives on their campus in April of 2007). This project recognizes faculty, staff, students, and community members who volunteer at least 10 hours of service during a semester. 285 participants in this program were recognized with certificates in May.

		IA3a_text: SUNY Cortland is a medium size college (6,000 undergraduates and 1,000 graduate students) in a relatively small community (19,000 in the city of Cortland; 49,000 in Cortland County).  Consequently, we enjoy the advantages of a fairly tight knit community. Therefore, our assessment mechanisms consist of consistent contact between college and agency representatives and community volunteers who partner with the college on service-learning courses, internships, volunteering, and other projects.  Our approach has been to meet the needs of the Cortland community as they are defined by the community members themselves. This approach has worked well, starting with some of our first projects that linked the college and the community (such as our “Cortland Counts” ongoing community assessment project that is described below in Section II-B-4- b). The contexts in which we work with our community partners are varied and include our Community Assessment Team (which meets about once a month to plan and implement the ongoing community assessment process); participation on the community’s Resource Allocation Committee (which brings together representatives of the key social service agencies in the community for meetings once a month); our annual Community Forums (that bring together the community’s stakeholders for a progress report on meeting the needs identified through the “Cortland Counts” process); and participation on the four task forces that resulted from the Cortland Counts process (in the areas of children and youth issues; health; economic development; and housing). In addition, the Vice President for Student Affairs holds College Community Forums each semester as a vehicle for community members, neighborhood representatives, law enforcement officials, city and county officials, students, and college representatives to discuss issues of common concern.  A work group emerged from these meetings which convenes once a month to develop strategies for addressing the issues brought up at the Forums.  On a more formal level, we encourage our service-learning instructors to assess their relationships with their community partners each semester by having students submit evaluations of their work from the agencies with which the students volunteered. Service-learning instructors are also encouraged to maintain personal contact with their community partners to head off any problems as they arise. At the end of each semester our Service-Learning Coordinator holds a  Reflections on Civic Engagement roundtable discussion at which service-learning faculty, community partners, and students share their service-learning so that we can make adjustments to our program. Our internship procedures include an evaluation of the interns' performance by their community supervisors.  

		IA3b_text: Assessment at SUNY Cortland occurs in the context of an overall commitment of the institution to the assessment process. The college's Office of Institutional Research and Assessment (OIRA) oversees the campus' assessment processes. Their Web site includes the college's assessment philosophy which states, in part, "SUNY Cortland is committed to an ongoing assessment of its programs and services. Outcomes assessment offers a means of ascertaining the nature of our students’ experiences as learners and as part of the College community. At the same time, students become more aware of the stages in the learning process through the reflection that assessment encourages. SUNY Cortland’s assessment program helps students see their college experience in a larger context and take greater responsibility for their own education.Assessment is closely tied to program enhancement, planning, and faculty and staff development. As faculty and staff members articulate their goals and reflect on the effects of their work, they discover new possibilities for meeting their own expectations and their students’ needs." Assessment data are collected by OIRA (for example, through surveys of the student body, collection of learning outcomes data from courses, and so on). In 2003, OIRA included questions about civic engagement in its periodic survey of student attitudes and behaviors. This year, OIRA coordinated the campus' participation in the National Survey of Student Engagement (NSSE). In addition, assessment data are aggregated by the various departments and administrative units that make use of these data (e.g., the Office of Service-Learning and the Institute for Civic Engagement), and they are aggregated in the form of annual reports that compile data from across the institution. 

		IA4_text: SUNY Cortland uses marketing materials at every opportunity to showcase the college's fundamental attributes. These qualities include the use of hands-on learning and community service as a means of promoting social consciousness. We accentuate the high degree of community engagement among our college's members by means of our recruitment materials, press releases, news features, advertisements, speeches, Web features, and other communication vehicles. We use photographs and personal testimony to illustrate internships, service-learning, student teaching, community-based research, volunteering and involvement in a host of local activities. One of our student recruitment publications, for example, emphasizes the role of the Institute for Civic Engagement in helping students find local internships or to become involved in projects like Habitat for Humanity, after school activities at the Salvation Army or a downtown revitalization project in the city of Cortland.  Faculty, staff and alumni play important roles in the life of the local community through their service in governance, membership on boards and committees and other civic engagement activities. The mission statement of our college is reinforced by sharing stories of Cortland alumni who are living testaments to that philosophy. In "Columns," our alumni magazine, we regularly feature articles about Cortland graduates whose civic-minded actions have had a regional, national and international impact. SUNY Cortland, renowned as one of the nation's elite small college intercollegiate athletics powers, has a unique Athletic Hall of Fame that inducts alumni who are judged on their community accomplishments as well as their athletic achievements. At Cortland,  our student-athletes  rake leaves for senior citizens, host winter coat drives for the needy, introduce athletics to young girls through sport days, clear highways and walking trails, and help fight cancer during the Relay for Life.  We promote these student-athlete and Hall of Fame contributions in news releases, event publicity, and college publications.

		IA5_text: The State University of New York is the largest comprehensive university system in the United States, educating more than 427,000 students in 7,669 degree and certificate programs on 64 campuses. Its motto is "To Learn, to Search, to Serve." Fourteen SUNY campuses were recently recognized for achieving  placement on the President's Higher Education Community Service Honor Roll. In response, SUNY's Interim Chancellor, John Clark, remarked, "Whether SUNY students are volunteering and sponsoring programs in the local community or crossing state and national borders to lend a helping hand, efforts made by these 14 campuses and others in the country to help where help is needed is highly commendable. SUNY students, faculty and staff have a long tradition of service to their communities and this national recognition is much appreciated." At its October, 2007, plenary sessions, SUNY's Faculty Senate featured SUNY Cortland as an example of the integration of a campus with its community.  Our President , Erik Bitterbaum, has established an Institutional Goal for 2005 – 2010:  “Become the leading partnership college within SUNY by increasing the number and quality of our student and faculty civic engagement initiatives with the community and the region." The President's 2006-2007 annual report highlighted Cortland's selection to the Higher Education Community Service Honor Roll and included a section devoted to the college's engagement programs. Our Periodic Review Report to the Middle States Commission on Higher Education in 2007 made this point on the first page, "Another aspect to the [SUNY Cortland ] mission of 'making a difference' is the increasing emphasis on civic engagement through the incorporation of service-learning within the curriculum and through involvement in the American Democracy Project." At commencement, we recognize former students and alumni who are role models of engagement with honorary degrees (e.g., Peter Fine, New York City developer of affordable housing; Thomas Goodale,  "the conscience of the parks and recreation profession").

		B1_text: SUNY Cortland initiated its Institute for Civic Engagement (ICE) in the fall of 2003. Its purpose is to advance the civic engagement of the campus' faculty, staff, and students and to work cooperatively with its community partners to address vital community needs.  ICE began at the same time as the campus began participating in the American Democracy Project of the American Association of State Colleges and Universities.  A Civic Engagement Task Force of 40 faculty, staff, and students worked to create a definition of civic engagement and to establish a civic engagement agenda for the institution. The task force established as its goal to “increase the number of undergraduate students who are engaged in meaningful civic actions by restructuring and reformulating academic programs and processes, extracurricular programs and activities, and the institutional culture. [The task force] agreed that the concept of ‘meaningful  civic actions’ includes a wide range of activities by which students are engaged in the lives of their communities (including the college community, the community in which the college is embedded, and the national and international communities of which we are all a part).  Civic action includes service to the community, and it also includes participation in the political process through activities like voting, participation in traditional politics, and involvement in groups that advocate for change. Underlying civic action is the assumption that students will be encouraged to develop the skills and knowledge for meaningful participation and, as our college mission statement says, for ‘making a difference’ “ (March 30, 2004, minutes of the Civic Engagement Task Force). In 2007-2008, ICE operated with a part-time faculty director to oversee an Office of Service-Learning (staffed with a full-time Coordinator), a Community Outreach and Partnership Center (staffed with a VISTA member funded through New York Campus Compact), and an Office of Community Research and Economic Development (staffed by a half-time Coordinator). ICE staff also include a 20 hour per week graduate assistant and a part-time secretary. We make extensive use of interns and student volunteers to support our program, including students from the college as well as high school students and community volunteers.  It is important to note that our Institute does not constitute our entire program of civic engagement. A number of important initiatives that began with the Institute and the American Democracy Project are now institutionalized in other programs of the college. For example, the campus’ Cultural and Intellectual Climate Committee oversees a themed speaker’s series to highlight vital public issues. In 2007-2008 our series focused on the environment; for 2008-2009 the issue is inequality with Jonathan Kozol as the first speaker in the series.

		B2a_Text: The college allocated $218,253 in 2007-2008 to support the annual operating expenses of the Institute for Civic Engagement, including its staff, and our Main Street facility.  These allocations are ongoing. This figure does not include one-time support for specific programs (e.g., $15,000 allocated to the Deliberative Polling Initiative - see Sect. III-2).

		B2b_text: The Institute for Civic Engagement (ICE) has been very effective at attracting external support for the civic engagement initiatives of the college. We received funding from the MacDonald Foundation ($100,000) to equip our Main Street (downtown) SUNY Cortland outreach facility; the Appalachian Regional Commission ($122,000) to support a Center for Economic Education; the New York State Music Fund ($500,000) to support arts programming in the Cortland community; the U.S. Elections Assistance Commission ($13,678) for a program to train students as poll workers; New York Campus Compact ($20,000) to support a VISTA member; and the Corporation for National and Community Service ($148,000) for an AmeriCorps program that will bring 11 full-time equivalent positions into the Cortland community.  The college was also the recipient of a HUD Community Outreach Partnership Center (COPC) grant ($400,000) in 1999 and a HUD New Directions grant ($125,000) in 2003. These grants resulted in the institutionalization of our community outreach and civic engagement efforts in the Institute for Civic Engagement, the Main Street SUNY Cortland outreach facility, an East End Community Center, and a Children's Museum, all serving the Cortland community . Institutional engagement is also supported by external funding obtained by faculty members not formally affiliated with ICE. Examples are in Section III-1. 

		B2c_text: SUNY Cortland’s Division of Institutional Advancement has identified civic engagement and community involvement as campus priorities for fund raising.  As such, division members have been directed to work with prospective donors to encourage private support of these activities.  Examples of activities for which support is sought include scholarships for students engaged in the community, program support of civic engagement activities, recognition and awareness for building programs, and internship support for students involved in civic engagement activities.  Division members are soliciting support for resources which can be spent outright for this purpose and for endowments which will be available in perpetuity. For the past four years, the division has supported one Civic Engagement scholarship for a returning student; three Judson Taylor (Past President) Scholarships for community service; and one Community Scholarship for Interns and Volunteers. In addition, the division supported a paid internship for a graduate student from SUNY Binghamton to conduct a study of solutions to various Cortland community housing needs, as well as various other programmatic efforts of the Institute for Civic Engagement (e.g., its recent Deliberative Polling Initiative). A new Civic Engagement scholarship for a first year student will be awarded for the first time in the fall of 2008.

		B3a_text: Various offices of the college maintain records on the engagement of campus participation in the community. Engagement through service-learning is monitored in the college's Banner software for course tracking. Service-learning courses are identified with an "attribute" or code which enables our service-learning coordinator to summarize our activities at the end of each academic year. He is in contact with those who teach service-learning courses to obtain additional data on placements and hours contributed. Departmental internship coordinators and our Office of Career Services (which oversees the college's Internship and Volunteer Program) keep their own records of internship placements (numbers of students participating, hours contributed, and placement sites) and student volunteering. Career Services also surveys past graduates regarding their internship, volunteering, and field placement experiences. The Institute for Civic Engagement's graduate assistant collects data on student service projects - when they are held, service provided, numbers participating, hours donated, and other outcomes of the projects (e.g., funds raised). Our campus' annual reporting system requires that each department and service (administrative) unit report on their engagement activities in the community ("significant faculty and staff service provided within the community, region, state, and nation"). These annual reports are then summarized by the respective academic units and administrative offices for compilation in the college's annual report. Reporting for 2007-2008 is underway. In 2006-2007, faculty members alone reported participating with 280 community-based committees or organizations. In addition to institutional-level reporting, the college's various outreach and engagement programs maintain their own records of student engagement. For example, the college's CURE (Cortland's Urban Recruitment of Educators) program maintains its own records, as do other programs. Service-learning faculty collect evaluations from students and community partners. 

		B3b_text: Our data tell us that in the 2007-2008 academic year, we offered 41 service-learning courses taught by 34 faculty members in 19 departments (across all three schools of the college) through which 644 students contributed 12,300 hours of service to the community.  Our “Power of 10” project (a program that honors the students who lost their lives at Virginia Tech in April, 2007, with a dedication of 10 hours of community service in the spring semester of 2008)  recruited 285 student, faculty, staff,  and community  volunteers to contribute a total of 5,300 hours of service to the community.  In addition, 31 faculty members in 18 different academic departments and administrative offices supervised a total of 376 internship placements (271 credit-bearing and 105 non-credit bearing) for an estimated total of nearly 60,000 hours contributed to the organizations in which interns were placed. We estimate that approximately 450 students were placed as volunteers in various organizations in the Cortland community, contributing over 28,000 hours.  Between service-learning , internship, and volunteer placements, we estimate that over 100,000 hours were contributed to the Cortland community by SUNY Cortland’s students in 2007-2008. (This estimate does not take into account faculty and staff time required to place and supervise our students.) Using these data, we can track changes in community involvement over time. In 2006-2007, we recorded the number of hours contributed to the community at 41,000.  We would attribute the increase in participation to documented increases in participation (especially in our service-learning program) as well as to better record keeping about our activities. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: In spring, 2008, we participated in the National Survey of Student Engagement (NSSE). On the questions regarding participation in a community-based project as part of a course and co-curricular activities, mean scores for both first year students and seniors exceeded the means of our three peer groups (SUNY, Carnegie, and NSSE). In the areas of Active and Collaborative Learning and Enriching Educational Experiences, our mean scores for first year students were below those of our peer groups  but exceeded the peer groups’ mean scores for seniors, indicating the impact of our programs on our students. We saw the same pattern on the question of community service/volunteer work, the means for which were lower for our first year students, but higher for seniors, in relation to our three peer groups.  Over half of all respondents said that they participated in a community-based project as part of a course at least sometimes. Two-thirds of seniors had completed internships. Nearly 70% of senior respondents said that they had done community service or volunteer work (as compared to the national average of 43% among all college students reported by CIRCLE at www.civicyouth.org, "Volunteering/Community Service; Volunteering Trends and Statistics").

		B3d2_text: The number of SUNY Cortland service-learning faculty has been growing:  In spring 2005, we had 25 faculty teaching 23 service-learning courses across 11 departments;  by spring 2008, we had 34 faculty teaching 41 service-learning courses across 19 departments.  Two faculty are designing courses with Global Service-Learning components.  The growth of service-learning faculty stems in part from faculty comments, such as these: "In my Course/Teacher Evaluations from last semester’s CPN 101 [Academic Writing in the Curriculum II] honors course, many of my students listed service-learning as their favorite part of the semester.  One student got so excited about her New York Public Interest Research Group project that she went to D.C. for three days to advocate for support for that project." "Students' relationships with their assigned children and families make a real difference in the children's lives, even though they have limited time together. Many of our SUNY students continue to correspond with and visit their assigned families after the semester is over. During the practicum, children often introduce SUNY students, proudly, to their peers and teachers as 'my college buddies'" [Foundations and Social Advocacy professor].

		Impact on community: On

		Impact on institution: On

		b3d3_text: Community members consistently comment positively about the contributions of our students to the community. Here's an example from Family Counseling Services (from an e-mail sent to student volunteers):  "Hello all, I received your final essays and I enjoyed reading each of them.  Some of you came up with some surprising comments and I had to really think about your view point.  I can’t tell you how much I loved working with each and every one of you and I hope you’ll come back and join in to make some of the changes you all talked about. The most important thing I hope you learned is what your presence alone, means to the kids.  I know you may have heard some of them act like they don’t care but believe me they do care.  You are role models in all aspects of your lives and I know you will continue to serve as positive influences on everyone around you." In 2007, the college received the Charles Locke Award for its outstanding contributions to the Family Counseling Services agency. 

		B3d4_text: The level of institutional support for engagement initiatives has increased. In addition to the infrastructure of the Institute for Civic Engagement, there are more initiatives being undertaken by faculty, staff, and students who are not formally affiliated with the Institute but understand the importance of community outreach and engagement. These initiatives, most of them student-initiated, flow from a cultural shift that has taken place in the climate of the campus.  Examples include the Relay for Life, organized by Cortland Against Cancer to raise money for cancer research ($55,000  raised at the fall 2007 event); Rock for the CommUnity Concert, organized by our campus radio station to raise money for the Cortland YMCA; "Lose the Shoes," three-on-three barefoot soccer tournament, organized by members of the men's soccer team, to raise money for HIV/AIDS awareness and research; an Earth Day Conference organized by the New York Public Interest Group and Cortland Students Advocating for a Valuable Environment; on August 12,134 resident hall staff members contributed 402 hours of service to benefit three area agencies. The Institute tracks these activities by compiling records based on publicity about the activities and then following up to obtain more specific information about them in order to develop a more complete picture of the extent of the campus' engagement efforts. 

		b3e_text: As mentioned above, assessment at SUNY Cortland occurs within the context of the college's overall commitment to the assessment process, which is overseen by the Office for Institutional Research and Assessment, a unit of Academic Affairs. The college's various community outreach and engagement programs use assessment data to maintain the health of their relationships with community agencies, to refine their projects, to develop new projects, to identify and meet training needs of faculty, staff, and community partners, to develop external funding for additional community engagement projects, and to celebrate the community engagement activities of students, agency personnel, and college faculty/staff. The college and the Institute for Civic Engagement have used assessment data in grant applications (e.g., Corporation for National and Community Programs - AmeriCorps and Learn and Serve), applications for recognition (such as in the President’s Higher Education Community Service Honor Roll, to which it has been named for the past two years), in its accreditation process (Middle States Periodic Review Report in 2007), and in its reports to the state-level SUNY administration (Mission Review II). 

		B4_text: SUNY Cortland's President established an Institutional Goal for 2005 – 2010:  “Become the leading partnership college within SUNY by increasing the number and quality of our student and faculty civic engagement initiatives with the community and the region.” In addition, the Provost's strategic plan for 2005-2010 includes the goal "Support and Enhance Academic Excellence." As action items for meeting that goal, the Provost  included, "Promote and enhance programs that meet local, regional and state needs; infuse an experiential learning component (e.g., civic engagement, service-learning, internship, etc.) into students’ educational experience; develop funding support for a full-time Service-Learning Coordinator; [and] provide faculty grants to augment service-learning. . .  Develop College in  the Community partnership to support the downtown [Main Street SUNY Cortland] building expenses; grant funding will be sought from:  MacDonald Foundation;  VISTA (already approved);  Federal Appropriations Request." In addition, as part of our strategic planning process, each academic department and service (administrative) unit was asked to develop strategic plans consistent with the President's and the Provost's goals. Our Academic Charge to our students made at the start of each semester at a convocation includes, "Understand and accept the responsibility to be an informed and engaged citizen."

		B5_text: The college offers at least five service-learning stipends each year for faculty members to develop service-learning components for existing courses or to create new service-learning courses. The Office of Service-Learning assists faculty with their course development. Through the Institute for Civic Engagement, we support faculty and staff participation in the workshops of the New York Campus Compact (NYCC) on a variety of topics, e. g., grant writing; integration of reflection into service-learning courses; assessment; risk management. We attend and present at the annual conference of the American Democracy Project, and the college sends representatives to attend and present at the international Alliance of Universities for Democracy (AUDEM) conference which is held in Central or Eastern Europe. On our own campus, we work with the Faculty  Development Center to promote programs for faculty/staff engagement with the community. Most recently, we featured Dr. Katherine Briar-Lawson, Dean of the School of Social Welfare at SUNY Albany, at the college's opening meeting of the spring 2008 semester (attended by several hundred of Cortland's faculty and staff) to promote community-based scholarship. In addition to the keynote speaker, we featured two of our own faculty members with experience doing community-based research. These presentations were followed by a workshop on community-based research attended by about thirty faculty and staff members. Other support for professional development includes forums organized by our Office of Service-Learning: "Shop Talks," scheduled regularly during each semester as an opportunity for faculty, staff, community members, and students to discuss their service-learning experiences and learn from one another, and end-of-the-year "Reflections on Civic Engagement."  In the spring of 2008, we held a series of Book Chats based on the recent book, "Educating for Democracy," by Anne Colby, Thomas Ehrlich, et al. 

		B6_text: Our approach to our involvement in the community is to let community needs guide the campus' involvement in the community. Consequently, we are consistently seeking community input into our program as it develops. The initiation and continuation of the "Cortland Counts" process is one example. Other examples include collaboration on our “Live From the Heart of Central New York” grant from the New York State Music Fund that brought together nine community venues (including the college) to schedule music programming in the Cortland area  to cover the spectrum of folk, blues, classical, country, world, and rock. This group, the Central New York Arts Coalition, is a comprehensive collaboration that presents a full range of live music and musical education opportunities to the Central New York Community.  Activities include more than 130 performances with over 430 musicians.  Another collaboration resulted in our Center for Economic Education grant from the Appalachian Regional Commission. A team of community members, faculty, and staff contributed to the development of the grant proposal. This grant has enabled the college to work with local high schools on business development projects and on training programs for established businesses in the Cortland community. The college is a principal supporter of the Cortland Downtown Partnership (CDP) that helps cultivate the commerce and culture of the community. A faculty member in the Sociology/Anthropology Department is Vice President of the CDP board, and the college funds an office for the CDP coordinator. To date, the CDP has leveraged $1.2 million in external funding for downtown development and historic preservation. The creation of an AmeriCorps program for the community is one of our most recent partnership successes. An overall theme and focus for our program emerged from the discussions with our community participants so that the needs addressed by the grant were those identified by our ten community partners. Thirteen AmeriCorps positions were funded.  

		SD1_text: Search and recruitment policies do not explicitly address the issue of recruiting faculty members with expertise in community engagement.  On the other hand, our outreach and engagement initiatives are clearly a priority for the college (along with efforts to internationalize our curriculum and encourage undergraduate research). As a result,  we seek colleagues, all other qualifications being equal, who can contribute to the college's priority areas, including civic engagement.  Applicants for administrative positions participate in campus-wide open interviews and presentations. At such interviews, Institute for Civic Engagement staff ask civic engagement-related questions, and (through a formalized procedure) may submit their comments regarding the applicants to the appropriate search committees (as was the case for a recently hired Assistant Director of Leadership and Community Development in the Division of Student Affairs). In addition, Institute staff may participate on search committees. The Director of the Institute was a member of the search committee for a recently-hired Vice President for Student Affairs who has extensive experience with civic engagement programs. 

		SD2a_text: Promotion and tenure policies are guided by the regulations of the SUNY Board of Trustees and the College Handbook. The criteria for promotion to ranks beyond that of Assistant Professor require "demonstrated and continuing ability" in three areas: teaching, scholarship, and service. Scholarship includes a broad range of activities, such as "publication in scholarly and intellectual journals; presentations of papers and research reports; completion of unpublished work;  work in progress including exploratory research; artistic achievements as demonstrated by recitals, shows, performances and exhibitions; editorial service for scholarly journals; reviews of manuscripts and books in the discipline; grant awards and fellowships"  (SUNY Cortland College Handbook 2006-2008, Chapter 240.03). At Cortland, tenure generally requires that a faculty member produce at least three accepted peer reviewed pieces of work. These can include publication in peer reviewed journals, acceptance of papers at peer reviewed conferences, and successful grant applications that undergo a rigorous review process. The specific application of these criteria is left up to the individual departments of the college (in accordance with the policies of the SUNY Board of Trustees), but consistency of application is monitored by the Faculty Senate through its Faculty Affairs Committee and by the college's review process, which includes review by departmental personnel committees, department chairs, sub-divisional personnel committees, academic deans, the Provost, the President, and the SUNY Chancellor. At Cortland, the scholarship of community engagement is counted in the category of scholarship, particularly if it is peer reviewed. Because we are a college with a significant teacher education program, we also include scholarship that deals with the pedagogies of engagement, such as scholarship pertaining to service-learning. Faculty members whose work results in funded grant activity for the scholarship of engagement are recognized at our annual Excellence in Teaching, Research and Service event.

		SD2b1_text: Community-engaged scholarship is counted as is any other form of scholarly activity, in the category of scholarship. Service to the community is explicitly recognized in the service category of our policies for promotion. The list of activities to be recognized as service include, "service to off-campus populations" and "work with the community" (SUNY Cortland College Handbook, Chapter 230.04).

		SD2b2_text: N/A

		SD3_text: Students have long had leadership roles in community engagement at SUNY Cortland, beginning with their participation in our initial Civic Engagement Task Force and our Service-Learning Task Force that set the agenda for our civic engagement program. One of our first and most successful events, our 2004 voter registration campaign, was organized in cooperation with our campus chapter of NYPIRG (the New York Public Interest Research Group) and was led by our chapter coordinator and two student interns who worked with the Institute for Civic Engagement. Our campus placed third in SUNY's "Rock the Vote" campaign. They were subsequently recognized for their community engagement activities with SUNY Chancellor's Awards for Student Excellence.  We have continued the practice of using students as interns for program development.  In addition, our service-learning coordinator started a service-learning mentoring program in which seasoned service-learning students help students new to service-learning. Our student poll workers' program was led by student assistants. These student assistants presented on their work at local conferences (our annual Scholars' Day) and one presented at the national American Democracy Project conference in June 2007.  Students are active on the committees that award service-learning stipends and our annual Leadership in Civic Engagement awards. They participate in our Shop Talks and our Reflections on Civic Engagement sessions. The Institute for Civic Engagement has supported a number of student-initiated efforts, including the participation of 14 students in the national PowerShift conference at the University of Maryland in November of 2007. A student initiated project, which started over five years ago to benefit the Migrant Education Outreach Program, to collect clothing and food that might otherwise be thrown away by students as they leave for breaks and summer vacation is still going on. Most recently, students participated in the development of a grant to Learn and Serve America to include social media in our civic engagement program. 

		SD5_text: At the state-level, the SUNY Faculty Senate charged its Student Life Committee with the responsibility for developing best practices guidelines for service-learning for all SUNY institutions. This committee recently completed the development of such guidelines for internships and has now turned its attention to the area of service-learning. To that end, SUNY Cortland's Institute for Civic Engagement Director, representing New York Campus Compact (NYCC),  made a presentation to the SUNY Student Life Committee in March of 2007. In October of 2007, we joined with our NYCC Executive Director to make a presentation at a fall plenary session of the SUNY Faculty Senate on our campus. Our presentation included the college's President and four students with service-learning experience. On our campus, community engagement is promoted through the Institute for Civic Engagement, which is an administrative unit within Academic Affairs and reports to the Provost (through an Associate Provost). As such, the Institute is represented on the college's Academic Affairs Council, which consists of all administrative and academic units that report to the Provost.  

		SD4_text: We do not currently note community engagement on student transcripts. We are working toward that goal by tracking service-learning courses that  students have taken. 

		IIA1a_txt: On October 11 and 12, 2005, a Service-Learning Task Force of 26 faculty, staff, students, and community agency supervisors created a definition of service-learning for our campus:  “Service-Learning is a process which actively integrates community service with academic instruction as it focuses on critical thinking, reflective thinking, and civic responsibility.  Service-learning programs involve students in organized community service that addresses needs while developing students’ academic skills, personal growth, sense of civic responsibility, and commitment to the community.” Working from this definition and working with faculty, the Coordinator of Service-Learning identifies service-learning courses for the Registrar’s Office, which then identifies those courses on its Banner Web site with a special "attribute" or code (SLRN).

		IIA1b_1: 41.00000000

		IIA1b_2:      1%

		IIA1c_1: 19.00000000

		IIA1c_2:     68%

		IIa2a_txt: The Provost's strategic plan for 2005-2010 establishes campus-wide goals for  curricular and student learning outcomes.  Student learning outcomes are also embedded in our definitions of civic engagement  and of service-learning. As the Office of Service-Learning mentors faculty in the development of their courses, it emphasizes the following outcomes: (1) the development of empathy for other people’s points of view; (2) the understanding of the importance of context; (3) an understanding of the multidisciplinary nature of learning; (4) an understanding of the importance of collaboration in the remedy of social injustice; (5) leadership. These goals are consistent with those established as learning outcomes for NCATE (National Council for Accreditation of Teacher Education) accreditation. Nearly all programs of the college are required to make their programs consistent with NCATE outcomes (because nearly all of them are engaged in the process of teacher education in one way or another). Our NCATE outcomes establish six character, 12 teaching, and eight professional dispositions students must achieve. These include caring and empathy for others, responsibility (personal and social), leadership, the ability to act as a change agent, understanding and valuing diversity, among many others.

		IIA1d_1: 34.00000000

		IIA1e_1: 644.00000000

		IIA1d_2:      6%

		IIA1e_2:     10%

		IIA2b_txt: Faculty at the departmental and individual levels set and review learning outcomes for students’ curricular engagement activities.  Those outcomes include the ability to: (1) Develop skills for understanding points of view other than one's own. In Academic Writing in the Community I and II, students apply and reflect on their use of reflective listening skills in their community activities; (2) Explain how course content relates to community conditions (social context), and apply course content to those conditions.  For their Internship in Leadership in Recreation, Parks and Leisure Studies, for example, students follow an action/reflection model as they design and lead recreation programs for local service agencies;.  (3) Apply learning about the physical, motor, cognitive/learning, and social/emotional characteristics and needs typical of individuals having each of several specific disabilities.  To do so, Adapted Physical Education and Sport students volunteer in a range of projects, such as Project LEAPE (Leadership and Education in Adaptive Physical Education); (4) Understand the role of the early childhood teacher in the classroom. Childhood/Early Childhood Education majors in a Practicum understand that professional learning does not end with a college degree.

		IIA2c_txt: Assessment occurs at the course- and agency-levels.  (1) In Academic Writing in the Community I and II, students’ community engagement activities are evaluated by the instructors through students’ journal entries and other written projects.  Instructors solicit agency supervisors’ feedback regarding students’ learning and performance through bi-weekly written comments on time logs, and through e-mails. (2) In Recreation, Parks and Leisure Studies' Senior Seminar, instructors assess students’ learning and performance on the basis of students’ strength in following an action/reflection model as they design and lead recreation programs for local service agencies. (3) In Adapted Physical Education, students’ work is assessed on the basis of a rubric that includes items such as “able to apply knowledge of disability in different settings," “reflection is clearly demonstrated through activity and teaching,” and “student is readily able to articulate change to make vision a reality.” (4) In Childhood/Early Childhood Education, majors who enroll in a Practicum take part in an end-of-semester mini-conference with their peers, their professors, and with their public school partners;  at that conference, all participants review and evaluate the college students’ performance and learning.

		IIA2d_txt: (1) Academic Writing in the Community I and II:  Assessment data are shared with service-learning participants for programmatic improvements.  Results from the 2007-2008 academic year suggested a need for improved teaching of reflection skills.  Subsequent discussions led to the development of two early-fall 2008 workshops on reflection, which will be open to faculty and to agency partners. (2) Recreation, Parks and Leisure Studies:  Students, faculty, and community partners feed assessment data into project design and assessment activities, thereby refining the entire process.  This has been done in at least three courses and with many partners, including the YWCA and the Lime Hollow Center for Environment and Culture. (3) Adapted Physical Education: Assessment results guide faculty and students as they refine the program.  Students, for example, create notebooks with recommendations for those who follow.  Specific changes include improvements to the Wheelchair Sports program’s scheduling, so that the community can be better served. (4) Childhood/Early Childhood: The Department feeds results into “methods” classes’ design;  in so doing, the department creates a cohesive continuum from theory classes to methods classes to practica.  The department is also using assessment data to create a database resource available to faculty and student researchers.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Students conduct community engagement-based research as early as the first year, when Academic Writing in the Community I and II students use the college library’s electronic databases to develop links that they have noticed between their course work and their community projects. The Institute for Civic Engagement has supported student research and its presentation, particularly at campus events such as the weekly Sandwich Seminars series and  the annual Scholars' Day event. Students have presented their research on student voting patterns, the student poll workers' project, and their involvement in and findings from the "Cortland Counts" process.  The college sponsored the participation of four students  at the Alliance of Universities for Democracies international conference in Romania in the fall of 2007 to present their research on the influence of technology on political participation.  An example of community engagement integrated with student leadership occurs in our LEAPE (Leadership and Education in Adaptive Physical Education) program which involves undergraduate Adaptive Physical Education students in community service. They provide services throughout  Cortland County to students with physical and mental disabilities. It received the program of the year award from the American Alliance for Health, Physical Education, Recreation, and Dance. Our internship programs include many opportunities for community engagement.  In SUNY Cortland’s Study Abroad program students in the Belize Summer Teacher Institute work with Belizean children and with Belizean colleagues.  American students learn about Belizean culture, and they forge professional relationships with Belizean teachers as they share resources and methodologies.  The groups also collaborate on creating “Pen Pal” programs for classes in both countries.  American students create a portfolio that includes reflections regarding their experiences.  Internships provide additional avenues for community engagement through agencies like Cortland's city and county Youth Bureaus and Family Counseling Services. 

		Core Courses: Off

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: On

		IIA3b_txt: Our approach to community engagement in the curriculum has been to encourage it as an option rather than establish it as a requirement.  Community engagement is an option in our General Education program through the Academic Writing requirement. All students must complete Academic Writing I and II. As an option, students may take service-learning courses, Academic Writing in the Community I and/or II (and earn an additional credit). Students are exposed to civic engagement concepts through their First Year Experience (COR 101) classes, required of all first year students. The COR 101 reader includes sections on civic engagement and service-learning. A video, developed by two Communication Studies students in the spring of 2007 for use in courses like COR 101, exposes students to opportunities for engagement on our campus. In a number of disciplines (e.g., Sociology, Political Science, Communications Studies), students may use internship hours to complete degree requirements. As indicated in Section I-B-3-b, we have promoted steady growth in our service-learning courses now offered as options in 19 departments. In other programs, community engagement is integrated more tightly within the curriculum as a requirement: in the Childhood/Early Childhood major in the School of Education, students “will have 40 hours of documented service- learning prior to admission to the certification program. These hours may be completed as part of . . . Academic Writing in the Community I [or] II, or through volunteer or internship placements . . . and may reflect work associated with children, families and communities, as well as school settings” (2007-2008 College Catalog).  Recreation, Parks and Leisure Studies requires 15 credit hours of internship, consisting of “fourteen weeks of supervised full-time internship experience” (2007-2008 catalog). This course is preceded by a Senior Seminar in which the groundwork is established for the internship (including learning outcomes and assessment). Finally, students in some programs, such the Honors Program, must complete service hours.

		IIA4_txt: Bonni Hodges and Donna Videto (Health): "Service learning: Creating visibility and advocacy for health education," forthcoming in the American Journal of Health Education. "Creating visibility and advocacy through service learning projects,"  presented at the American Association for Health Education annual conference, Baltimore, MD, 2007.Sarah Beshers (Health) has in-print or published several pieces examining the effectiveness of community peer health education programs, including, "Where are the guys in peer education?: A survey of peer education programs related to adolescent sexual health in New York State," 2008, The American Journal of Sexuality Education, in press. "Abstinence-what?: A critical look at the language of educational approaches to adolescent sexual risk reduction," 2007, The Journal of School Health, 77(9): 637-639.Lynn Anderson (Recreation, Parks and Leisure Studies) publishes on inclusion and accessibility of public recreation sites for the physically challenged, including the co-authored article, "The status of inclusive practices at residential outdoor education centers: A national study," 2006, Research in Outdoor Education, Volume 8.  Mecke Nagel (Philosophy) and Janet Duncan (Foundations and Social Advocacy) have published in the electronic journal, Social Advocacy and Systems Change, which "is published under the auspices of the Institute for Disability Studies of the State University of New York (SUNY) College at Cortland. The Mission of the SUNY Cortland Institute for Disability Studies is to promote and sustain research and scholarship in Disability Studies" (http://www.cortland.edu/ids/sasc/).  Judy Bentley (Foundations and Social Advocacy) edits this journal. Richard Kendrick (Sociology; Institute for Civic Engagement) co-authored (with Jim Perry of IU-PUI) “Voter Education,” pp. 13-19 in Electoral Voices: Engaging College Students in Elections, Washington, DC: American Association of State Colleges and Universities, 2006; and edited three literature review chapters in Electoral Voices.

		learning centers: On

		tutoring: Off

		extension programs: Off

		non-credit courses: Off

		evaluation support: Off

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: SUNY Cortland opened its Main Street facility in September of 2006. This facility, located in downtown Cortland and within walking distance of our main campus, is the physical and symbolic manifestation of the college’s commitment to its outreach and partnership programs in the Cortland community (and it institutionalizes the college’s commitments to the community that extend from its two HUD grants). The college rents two floors of a building that was remodeled to our specifications. The first floor contains  community meeting space, a community art gallery, and three offices  that house our Community Outreach Partnership Office, a Center for Economic Education, and the Cortland Downtown Partnership (a community economic development organization for which the college funds office space).  The second floor consists of two state- of-the art and technologically equipped classrooms that are used for college classes (especially those that target a non-traditional student population, such as graduate courses) and for community programs. The facility is designed to function as both an outreach and a partnership center.  In the last year, the facility was the site of 92 meetings and events that were organized by the college, community groups (e.g., Cortland Downtown Partnership, 40 Below, Seven Valleys Health Coalition) or that were open to the community (e.g., Congressman Michael Arcuri’s Town Hall meeting in October 2006).  Seventeen SUNY Cortland classes were held that enrolled a total of 263 students.  The art gallery hosted 6 different exhibitions, including work by faculty, students, and community members.  

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: In addition to resources already described, the college sponsors a variety of intellectual, cultural, and athletic events that are open to the community, free of charge. For example, we offer a themed speaker’s series each year. The 2007-2008 theme was entitled “Earthly Matters” and focused on the environment.  Nationally-known speakers (e.g., Bill McKibben) give talks throughout the year and other events (e.g., an Earth Day conference; our Brooks Museum lecture series) connected to the theme are held, all free and open to the public.  A number of our cultural events are free and open to the public (e.g., the Dowd Fine Arts Gallery Exhibitions; Beard Building gallery; concerts by college faculty and students), while a number of others (primarily our plays and musicals) are offered to the public for a modest admission fee. The college hosts the Cortland College-Community Orchestra, which performs on campus twice a year, and consists of faculty, student, and community participants. Faculty members in the musical theatre program run a Performing Arts Institute for students from three years of age on up.  The Center for Educational Exchange planned and implemented five programs  for teachers and school administrators in a three county area, including the annual Celebration of Teaching, a cabaret evening for area teachers who attend as our guests. They also organized seven Community Roundtables (monthly seminars on a variety of topics) with faculty and community members as presenters. Work study students participate in the America Reads program in the Cortland public schools. Our athletic program competes at the highest level of NCAA Division III sports, and our athletic events are open to the public. The Athletic Department runs a number of sports camps every summer for area youth. Our Adapted Physical Education program serves 180-200 children a week. The library offers a community borrower’s card to residents of the area and high school students. At Main Street, we offer two technology-equipped classrooms, one of which has 15 laptop computers,  for community use. 

		IIB4a_txt: The college has sought to engage the community in developing strategies to meet community needs, particularly as identified in the "Cortland Counts" needs assessment process and addressed by our four community task forces. Meetings, such as the annual Community Forum, bring together campus and community partners to discuss strategies for meeting community needs. We have worked with our community partners in the development of a number of successful grant applications, and they are instrumental in the success of carrying out the grant activities. Consistent communication is the key. In addition to the examples already mentioned, the Institute for Civic Engagement collaborated with the Cortland County Board of Elections to receive funding from the U.S. Elections Assistance Commission to develop a program to train students as poll workers. Upcoming changes in technology and the aging of the current poll worker population prompted the elections commissioners to contact the college about using students as poll workers. We have been running a successful program for two years as a result of this collaboration. Assessments done at the end of each election cycle demonstrate high degrees of satisfaction on the part of seasoned poll workers and the student participants. The college is also involved in programs to encourage area high school students to pursue college educations. An example is our Liberty Partnership Program, which “is part of New York State's initiative to develop comprehensive programs for high risk youths to complete their education and seek further education or meaningful employment upon graduation. The Liberty Partnership Program based at SUNY Cortland, is comprised of fifteen school districts, three colleges, a university, and numerous community based organizations and business organizations who work collaboratively to identify and engage existing resources for . . . middle and high school students which provide . . . mentoring, tutoring" and other support services (http://www.cortland.edu/ rspo/awards_list.asp). 

		IIB4b_txt: A centerpiece of the college’s program of partnerships with the community is our participation in the ongoing “Cortland Counts” needs assessment process. The “Cortland Counts” process started in the summer of 1999 and culminated with a published, comprehensive report of the Cortland community’s strengths and challenges in 2000. The comprehensive report is updated every five years, with the most recent update occurring in 2005. The next update, coming out next year (ahead of schedule), is underway. Shorter versions of the comprehensive reports, called Report Cards, come out every year. Many of the most recent reports can be viewed online at sevenvalleyshealth.org/projects/cc.htm.  An offshoot of the assessment process has been the formation of four community task forces to address the areas of highest need:  economic development; health; issues of children and youth; and housing. Members of these task forces meet regularly to tackle the pressing issues our community faces. The assessment process is overseen by a Community Assessment Team (CAT), composed of representatives of the United Way, the Seven Valleys Health Coalition, Cortland Memorial Hospital, the Cortland County Health Department, and SUNY Cortland. The process began under the college’s HUD COPC grant, and  it has been institutionalized in the Seven Valleys Health Coalition (SVHC), a regional health planning agency.  SVHC oversees the process with participation by the five agency partners. In addition to the “Cortland Counts” reports, the CAT organizes an annual community forum to discuss progress the community has made in the four task force areas and to develop strategies for continued progress. 

		IIB5_txt: Lynn Anderson (Recreation, Parks and Leisure Studies) and her graduate students prepared training manuals for community agencies, such as "IRIS – Individualized Recreation Inclusion Services Program," published as a program manual for the Cortland-Madison ARC, Cortland, NY, in 2006. Ellie McDowell-Loudan (Anthropology) excavates Native American sites, working with Native American consultants, and reports her findings to the Iroquois Studies Association, a not-for-profit educational organization that provides information about the six Iroquois nations.In 2004 and 2005 Sarah Beshers (Health) worked with the Zero Adolescent Pregnancy (ZAP) Program of the Jacobus Center for Reproductive Health on a program evaluation. The ZAP staff members were full collaborators in the planning, design, and implementation of the research.  Richard Kendrick and Craig Little (Sociology; Institute for Civic Engagement) participate on Cortland's Community Assessment Team that oversees the "Cortland Counts" assessment process, publishing two comprehensive reports in 2000 and 2005 and smaller "Report Cards" every year since 2000.  A third comprehensive report is in the works for 2009. Eileen Gravani (Speech Pathology) and a colleague have presented their research with children in the Head Start program at conferences, most recently, " Improving the language skills of children in Head Start using storybooks with digital pictures," Head Start's 9th National Research Conference, Washington DC, June 23-25, 2008. 

		III1_txt: Section I-B-2-b (external funding that supports institutional engagement):Two faculty members, one in English and one in Literacy and Intercultural and Gender Studies, obtained funding from the National Endowment for the Arts for a "Big Read" program that involved the college and the community in reading and discussions of "Fahrenheit 451."  The grant supported $7,500 with the college matching the funding for the program equally. Several projects were funded to improve K-12 teaching in the areas of writing, inclusive education, and social studies education:  A faculty member from the English Department led "The Seven Valleys Writing Project." This endeavor,  funded in part by the National Writing Project for $30,000,  consisted of a four-week workshop to engage faculty members and K-12 teachers in the development of skills to teach writing. Participants earn graduate credit as they improve their own skills, and, consequently, their ability to teach others. Two faculty members in Childhood/Early Childhood Education received $22,000 in support from the New York State Department of Education and the U.S. Department of Education through Syracuse University to coordinate a project to improve the ability of pre-service teachers throughout Central and Northern New York region to learn effective inclusive practices for grades K-12. A History professor received over $300,000 from the U.S. Department of Education to conduct a series of credit-bearing workshops to improve the knowledge base of social studies teachers in 23 area school districts.Two faculty members in Recreation, Parks, and Leisure Studies received $50,000 funding from the New York State Senate to study the potential for the expansion of passenger rail service in the Central New York area to promote tourism and development. They will use their study as an opportunity to involve students in the process of developing needs assessment skills.  These same faculty members received $525,000 funding from the New York State Disability Council to assess and catalog inclusive opportunities in the state's parks. Three faculty members in Adapted Physical Education collaborated with the YMCA on a $345,000 grant from the U.S. Department of Education's Physical Education Program.

		III2_txt: First, some background on our institution may give our application a little more context: "The State University of New York College at Cortland is one of thirteen comprehensive institutions in the State University of New York (SUNY) System.  Founded in 1868 as a normal school, SUNY Cortland became a State Teachers College with four-year programs in 1941 and joined the SUNY System in 1948.  In 1961 Cortland became SUNY Cortland, awarding arts and sciences as well as professional studies degrees. Enrolling almost 7,000 full-time and part-time undergraduate and graduate students, the College is primarily an undergraduate, residential institution with a traditional college-age population.  Academic programs are provided through the Schools of Arts and Sciences, Education, and Professional Studies, and all three schools are involved in teacher preparation.  With almost two-thirds of the student body enrolled in teacher preparation programs, SUNY Cortland ranks first in New York State and ninth in the country for preparing teachers.  The School of Arts and Sciences has experienced advances in the past five years through a Title III grant which has infused new pedagogies throughout the College, including learning communities and the integration of technology.  The Dean of the School of Education is the NCATE Coordinator for the teacher education unit and the Chief Certification Officer for the College and oversees the Field Placement Office.  The School of Professional Studies offers nationally recognized majors in physical education and recreation and leisure studies." (Middle States Periodic Review Report, May 24, 2007). Second, one of our most important projects of 2007-2008, the Deliberative Polling Initiative, deserves elaboration. It involved the college with a national project of the American Association of State Colleges and Universities to sponsor a day of dialogue about an important public issue. Two Cortland faculty members were trained in the process of deliberative polling at Stanford University. Then we brought together 76 randomly-selected campus and community members, including 30 students, for a discussion of the question, "Is Wal-Mart Good for America"?  Pre- and post-test surveys were given to respondents to assess the impact of deliberative dialogue on opinions related to the question. Participants had opportunities to discuss the question with one another in small groups (in the presence of trained facilitators) and to hear from and question a panel of six experts on both sides of the question in plenary sessions. The college provided a budget of $15,000 for this project. About 25 students volunteered as conference registrars, hosts, and research assistants; 20 faculty, staff, and community members served as small group facilitators, expert witnesses, and the plenary session moderator. Survey data are being analyzed.  We expect to continue these dialogues annually with our next session focusing on housing issues in the community. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 25







c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
 


 
  


 35







III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name:  Jeffrey Howard

		Title:  Associate Director, Ginsberg Center for Community Service and Learning

		email:  jphoward@umich.edu

		City:  Ann Arbor

		State:  Michigan

		Institution:  University of Michigan

		president:  President Mary Sue Coleman

		address:  2074 Fleming Administration Building Ann Arbor, MI 48109-1340

		Phone:  734.647.7402

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: The mission of the University of Michigan is to serve the people of Michigan and the world through preeminence in creating, communicating, preserving and applying knowledge, art, and academic values, and in developing leaders and citizens who will challenge the present and enrich the future.  The UM is decentralized so school missions matter; e.g., Nursing: develop partnerships with communities and clinical agencies... Engineering: ...serve the needs of society. Public Health: ...solving public health problems.  

		IA2_text: There are three campus-wide awards programs recognizing community engagement.  The Rosalie Ginsberg Awards for Community Service and Social Action are awarded to select students, faculty, community partners, and University programs for exemplary community involvement. The Michigan Leadership Awards recognize students for many categories, but a large proportion of students receive the award for their community involvement.  The MLK Spirit Awards honor students whose leadership and service exemplify the spirit of Dr. Martin Luther King, Jr. The annual Regents Public Service Award is given to a faculty member for contributions to the external community. The Kinesiology Program awards the Rachael G. Townsend Scholarship for furthering physical education through leadership, citizenship, and community service . The School of Dentistry recognizes students that work with underserved international populations, and recognizes a senior hygienist and student dentist that have contributed to underserved local populations.  The School of Public Health's Gene Feingold Award is given to a public health professor/staff member who contributes to ending poverty and racial discrimination. The James T. Neubacher Award is given annually to someone who removes barriers to full participation in programs and services by people with disabilities.  The School of Information has an annual luncheon recognizing faculty service. The College of Architecture & Urban Planning bestows an award for excellence in community engagement to an urban planning student each year. U-M nominates a faculty member for the Ehrlich Award for Service-Learning and the Lynton Award for Engaged Scholarship, and some years we have nominated students for the Swearer Humanitarian Award.    

		IA3a_text: The Ginsberg Center for Community Service and Learning offers four service-learning programs involving about 1900 students in the community.  Each of the four programs annually surveys its respective community partners to gather community perceptions of the students' community work and issues related to the respective program.  In addition, three of the four  Ginsberg Center staff meet annually with each of their community partners to discuss how to improve the programs (most of the fourth program's community partners are out of state).  The Ginsberg Center has an annual Symposium for Community-Based Work at which current and prospective community partners are invited to make suggestions for campus-community partnerships. In addition, two Ginsberg Center staff members are dedicated to developing campus-community partnerships, and in their work invite community organization staff to provide feedback about the University's engagement work. The State Outreach Office provides a direct line of communication between the University of Michigan and Michigan communities; the Office's goal is to increase awareness of U-M resources for research and service of benefit to those communities, and does so, for example, by organizing one-day conferences on issues impacting the state and its citizens such as literacy, school design and construction, land use, and effective use of public health data. The School of Nursing's Nurse Managed Centers and School-Based Centers do annual satisfaction surveys with the community members who use these Centers as well as focus groups with the community partners.  The College of Engineering's school-based programs assess the partnerships and the programs' impact on k-12 teachers, parents, and k-12 student participants.  The School of Public Health's Community-Based Public Health Office annually surveys its community partners.  The Michigan Public Health Training Center Survey is used to determine what trainings and resources the public health community needs.  The School of Information gathers community perceptions about its work through its School Advisory Board, which includes community partner members. Architecture and Urban Planning's community partnerships manager meets with all partners from the previous year to get feedback on how to strengthen the work. 

		IA3b_text: Aggregating and using data is largely the province of the respective schools and colleges. Nursing's Office of Community Partnerships uses assessment data from the Nurse Managed Care and School Based Centers to assess satisfaction of community member users and school children, improve programs, promote this work, and seek additional funding to support this work. Engineering's Outreach and Engagement Office gathers information, analyzes it, and uses it to drive improvements in their partnerships and assess meeting their goals.  Engineering, to maintain relevance and immediacy, continuously evaluates community-based efforts and develops new programming that adapts to the needs of their communities.  For their summer enrichment programs, Engineering assesses the impact programs have on student achievement and pathways to and perceptions of higher education.  The School of Information uses information to inform decisions and future plans vis-a-vis its community partners. Public Health uses its survey data to adjust its community-based initiatives. A recent Provost report reviewed the many but independent k-12 school partnerships and used this information to create the Center for Educational Outreach and Academic Success to better systematize and coordinate the U-M's K-12 partnerships. Ginsberg Center uses data on community impact to make adjustments in the implementation of tutoring programs and the supervision of students in placements.  The Ginsberg Center also does intermittent studies of community impact (a study of community partners' views of student work associated with service-learning courses; a study of community impact of 15 uncoordinated U-M projects focused on one Detroit neighborhood) and uses these to work with faculty on strengthening the impact on communities.  

		IA4_text: The Community Assistance Directory, available to the public through the University's homepage, identifies and describes 361 U-M community-based projects. College of Literature, Science, and Arts states in its student recruitment booklet, "Whether it be in classrooms or ... service-learning, engaged students perform spectacularly in school, in work, and in life." Engineering has created a web site and brochures describing the mission of its outreach office, its services and programs, and the programs institutionalized throughout the College. Public Health's website identifies initiatives students can be involved with, such as the Detroit Community-Academic Urban Research Center (URC) which supports interdisciplinary, collaborative, community-based participatory research that improves the health and quality of life of families and communities in Detroit. Social Work has a website section called "serving the community" that lists many projects that involve students.  The Kinesiology Bulletin, used for recruiting students and distributed when current student "ambassadors" make presentations to high school students and their parents, speaks to community-based opportunities. Art & Design's webpage has an engagement section. Nursing has brochures about its community-based work.  Dentistry's mission, on the web, says "Through eleven community-based rotations... students develop a sense of civic responsibility to enhance their future clinical practices to include the underserved." The School of Information's multimedia viewbook features a segment on service. The Law School website says...we "highly encourage students to contribute to the community through pro bono programs, volunteer work, and public service oriented fellowships." Architecture & Urban Planning features the work of the Detroit Community Partnership Center on its website and prepared a student recruitment DVD where most of the content was community partnership work.  

		IA5_text: From the President's 2007 five-year vision speech: "The University of Michigan will never stray from its public mission. It is our birthright, and one we treasure...;"  "U-M was founded to improve the public welfare through engagement;" we must be "a university that helps shape a strong Michigan economy, provides the best health care possible to citizens, ..., and works with the K-12 system to increase the number of college-educated citizens...;" "...a single day in the life of the University of Michigan Health System means 10 babies will be born, more than 4,300 people will walk into our clinics, some 170 patients will be in the hands of our surgeons, and more than 200 people will rush here for emergency care."  From the President's 2008 MLK Symposium welcome: "Members of the Michigan community work for justice every day. It happens by providing free legal services to those in need. It happens through outreach to teachers and students in under-funded schools;" "we have an obligation to be educated, engaged citizens and participate fully in the democratic process that is the foundation of this country;" and "Nearly half a century later, ... the need for each of us to be engaged in public affairs, in the world around us, in the quest for justice, is undiminished." Our relatively new Provost is very encouraging of community engagement, and in her faculty welcome message says, "Our role is to support research, teaching, and public service that pushes the frontiers of knowledge and enhances civil society."  In the overview of the Provost report, "Engagement with Preschool - Grade 12: An Inventory of U-M Programs for Youth, Schools, Communities, and Professionals" (in which 129 community engaged projects were identified,) the Provost wrote: "An imperative of our mission as a public educational institution is to contribute to pre-college education as one of the core public goods."

		B1_text: First, the Edward Ginsberg Center for Community Service and Learning was established 12 years ago with the mission “to engage students, faculty, and community members in learning together through community service and civic participation in a diverse democratic society.”  In addition to offering five academic and co-curricular service-learning programs of its own, the Ginsberg Center works with faculty and students and with the leaders of departments and colleges across the campus to build their capacity and advance their work around service-learning, campus-community partnerships, and engaged scholarship. Ginsberg has 15 staff, a faculty director, and more than a $1.7 million budget.  One staff member is dedicated to working with student organizations involved in community service; another is dedicated to forming new community-campus partnerships for faculty.  The Arts of Citizenship (AofC) program is a campus-wide faculty engaged scholarship initiative, based at the Ginsberg Center and funded by the Provost.  AofC provides workshops, trainings, consultations, and grant funding to encourage community-engaged faculty scholarship with a full-time staff person and a faculty director.  Second, the Community Relations office, part of the Vice President for Government Relations, maintains a searchable online guide to university-community partnerships, and seven staff work to connect faculty with community-identified needs across the state.  Third, the searchable database, Maize Pages, maintained under the Vice President for Student Affairs, lists all student organizations, of which more than 130 are involved in community service, enabling students to find like-minded service-oriented others. The "mchange" website highlights social justice education and action opportunities for students.  Finally, hundreds of community engaged initiatives exist, and schools and colleges have their own respective infrastructure to encourage and support community engagement activities. Architecture & Urban Planning (TCAUP) started the Detroit Community Partnership Center and the Genesee Initiative to encourage faculty and student projects with community partners in Detroit and Flint neighborhoods. The Law School has the Office of Public Service overseeing public service, pro bono, and volunteer opportunities for law students. Public Health has the Office of Community-Based Public Health. Engineering has the Engineering Office of Engagement and Outreach.  Social Work has the Field Instruction Office. Dentistry has the Community and Outreach Program. Art and Design has a faculty coordinator and faculty advisory board.  Nursing has the  Office of Community Partnerships. The School of Information has the Office of Practical Engagement.  

		B2a_Text: Millions of permanent University dollars support hundreds of community projects annually, e.g., $500,000 for Ginsberg Center, $250,000 for Community-Based Public Health, $190,000 for Nursing's Managed Care Centers, as well as funds dedicated by every School and College. 

		B2b_text: Many external grants and gifts support community engagement.  The Residential College has a CNCS Learn & Serve grant for Detroit youth community-based theatre work.  Ginsberg's Michigan AmeriCorps Partnership has had funding from CNCS for 12 years ($341,850 in the most recent year).  America Reads received over $450,000 from the U. S.Department of Education for this work-study program and $330,000 over three years from the Dell Foundation to expand literacy work. Dentistry received funding from State of Michigan, Kellogg Foundation, and Delta Dental. Nursing has had support from the Kellogg Foundation and Blue Cross Blue Shield. The Kellogg Foundation supported the School of Information's Community Information Corps which partners graduate students with non-profits with information technology needs, to assure technological innovations are brought to bear in service of the public good, and enabled it to establish its first Endowed Professorship in Community Information. Engineering's Outreach Office received support from 3M and Michigan Campus Compact. Art & Design received a $500,000 gift for graduate student international field projects.  Architecture & Urban Planning’s Detroit Community Partnership Center has received more than $1 million in grants from the federal government, state government, and foundations in the last 13 years for community engagement projects.

		B2c_text: The Vice President for Development steered a major donor toward supporting the Ginsberg Center, leading to a $5,000,000 endowment.  Fifteen percent of a major gift officer's time is devoted to fundraising for the Ginsberg Center. The Ginsberg Center faculty director works with 10 major gift officers and foundation liaisons. The Arts of Citizenship faculty director and executive committee are seeking external funding to grow this faculty engagement program. Fundraising professionals within each school and college raise funds for community engagement projects; in the School of Information they have solicited donations for their Alternative Spring Break trips and for scholarships for students who plan to pursue community information careers. Support for Detroit work was one of the goals of the Architecture & Urban Planning capital campaign.  Faculty, too, are encouraged to be entrepreneurial in seeking external funding for their community-based projects; they write many proposals and receive dozens of externally-funded grants each year for community-based initiatives.  For example a School of Natural Resources and Environment faculty member received funds from Michigan Sea Grant, which focuses on community-based education around Great Lakes issues. Engineering is crafting a fund-raising plan for outreach and engagement.

		B3a_text: The University's Community Assistance Directory identifies 361 university-community-based projects, is accessible to the public on the University's website, and is designed to help Michigan residents find information about the University of Michigan's many outreach projects and services benefiting communities. It is updated annually. The University's Senior Exit Survey tracks graduating seniors' service-learning course participation, community service involvement, interest in working for social change, and intention to continue to be civically involved. UM participates in the National Survey of Student Engagement and collects data on students’ civic and community-related activities throughout their time at UM.  Ginsberg Center tracks the number of service-learning courses and their enrollment, the number of student organizations involved in service and the number of participants, and the number of programs that involve community service and their student participants each year.  The Provost's "Engagement with Preschool-Grade 12: An Inventory of U-M Programs for Youth, Schools, Communities, and Professionals" catalogues more than 100 partnerships focused on documenting engagement with students and schools. The new Center for Educational Outreach and Academic Success will continue to track these projects and programs. The Ginsberg Center maintains records of its more than 150 community partners working with its service-learning programs. Most every school and college tracks its community engagement activities. For example, the Community-Based Public Health Office tracks community engagement activities and progress made on goals jointly developed between the School of Public Health and its Flint and Detroit community partners. The School of Art & Design tracks community engagement through its many community-based courses, which are a requirement for all its students.  The School of Nursing tracks engagement through their Nurse Managed Care and School Based Centers, with the Washtenaw (County) Community Health Organization, and through students at service-learning sites. The College of Engineering tracks its many community engagement projects largely focused on preparing k-12 students for college in general and engineering/science in particular.

		B3b_text: The Ginsberg Center uses the data to nominate the U-M for the President’s Higher Education Community Service Honor Roll and to submit entries for guides to colleges with strong community service involvement (e.g., Colleges with a Conscience).  The Division of Student Affairs and the Provost’s Office publicize the findings and implications of surveys to encourage reexamination of undergraduate education.  The College of Literature, Science, and the Arts uses the data to show faculty the importance of community engagement in students’ lives and the opportunities this provides for enriching education.  The Provost's Report on Preschool-12 partnerships will be used by the newly established Center for Educational Outreach and Academic Success to determine how to organize and achieve synergies from the dozens of current k-12 outreach programs as well as create initiatives to fill in the gaps. The U-M is using the data as a starting point in its preparation for criterion 5 on engagement for the reaccreditation process.  In addition, schools record and use data from their respective community-engaged initiatives for various purposes.  All use it to review community-based programs and make adjustments. For example, data from the School of Nursing's Nurse Managed Care and School Based Centers supports fund-raising, scholarly publishing, and dissemination at national conferences. The School of Dentistry used its data to support a successful grant proposal to develop an innovative method for assessing student dentists' clinical performance during community-based patient care. The Ross Business School's MREACH program uses its annual report and feedback from high school student participants on its website to advertise the school.  Architecture & Urban Planning uses its tracking of community engagement projects to recruit new students and faculty, to demonstrate the level of community engagement for prospective funders, and to give faculty new ideas about projects they could do. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The University's Senior Exit Survey contains data about students' undergraduate experience and comparisons with their CIRP Freshman Survey responses. Forty one percent indicated they participated most or every term in the community. For career paths, 48.8% indicated "essential" or "very important" to "work for social change."  Three percent of the class reported they had plans to go into a service-related position such as the Peace Corps or Teach for America next year, and another 10% were seriously considering this in the next five years. The percentage of students indicating "much stronger" skills in the following areas compared to when they were in high school included: 32.5% for "understanding problems facing your community" and 37.9% for "understanding problems facing our nation."  Comparing first year responses to senior year responses on the desired goals of "participating in a community action program," "influencing social values," "becoming involved in programs to clean up the environment," and "keeping up to date with political affairs," each rose by about 10% or more over the college career.  For example, for "participating in a community action program," the freshman figure was 24.2% and the graduating senior figure was 41.3%, a 17.1% increase.  

		B3d2_text: The Ginsberg Center does case studies of the impact that faculty say community engaged work has on their research and teaching and works intermittently with focus groups to get faculty views of the effects of the work on themselves.  Faculty report positive effects on enrichment of research ideas and more excitement about teaching with community involvement.  They also report negative effects—much more time spent in developing courses, more expenses without necessarily obtaining grants to cover expenses, and lack of recognition for their work compared to work that does not involve community engagement.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: The America Reads program involves 130 tutors working on literacy with students in kindergarten through third grade.  Each year, working with different schoolchildren, the University tutors make strong improvements in the kids' literacy skills.  The program assesses each elementary school student participant on concepts of print, letter-sound knowledge, decoding, comprehension, and writing. All assessment goals were either met or exceeded.  95% of children obtained the top score in 1 or more of the above areas. 82% obtained the top score in 2 or more of the above areas. 60% obtained the top score in 3 or more areas, and 37% obtained the top score in 4 or 5 areas.  In addition, the children are surveyed on a pre/post basis.  These surveys, custom-tailored for young children, revealed that 82% of the 305 participating schoolchildren last year maintained or increased their interest in reading, and 87% indicated they had a favorite book.   

		B3d4_text: The College of Engineering has determined that future enrollment of women and students of color in engineering and science programs is expected to drop significantly in the coming years.  To contribute to insuring a pipeline of qualified diverse students for engineering, the College has developed more than a dozen school-year and summer programs to expose K-12 female and underserved students to engineering, science, and research.  These efforts strengthen participating students' math and science knowledge and skills, and increase the chances more females and students of color make it to college. The College of Engineering is tracking students in the programs to assess the number of participating students who make it to college.  The College has not been doing this long enough to see a change in enrollments.

		b3e_text: The institution uses the impact data.  For example, given the strong student interest for "working for social change," the large Project Community service-learning program began to offer more community-based opportunities focused on social change and social justice.  Given the impediments for teaching service-learning courses as reported by faculty, the Ginsberg Center is preparing information packets for faculty to assist with grant-seeking and addressing logistical concerns that create more work for faculty.  Given faculty reports about the lack of recognition for their work compared to work that does not involve community engagement, the University's engaged scholarship initiative - Arts of Citizenship (AofC) -  is developing a training program that will include how to assure recognition and reward for community engagement activities.  In addition, AofC increased the amount of grant funding for faculty this year compared with last year to support engaged scholarship for which grant funding is difficult to find.  As a result of the U-M NSSE findings on the importance of community service to undergraduates and the Ginsberg Center's data on the number of students involved in significant community service each year, the College of Literature, Science, and the Arts has convened a committee to identify how to strengthen support for community engagement for students and faculty.

		B4_text: The University does not have a strategic plan. Closest to one is the President's five year speech in which she said, "Many have looked to us for guidance on improving our public schools by drawing on our strengths in education and social work. We recently inventoried our campus programs that partner with the K-12 system, and it is an impressive catalog of outreach designed to help raise students’ performance and aspirations. Yet like the University itself, our outreach programs are highly decentralized. To give greater focus and impact to our K-12 programs, the University has established a Center for Educational Outreach and Academic Success to coordinate and elevate what U-M contributes to our public schools. The Center for Outreach was a recommendation of the Diversity Blueprints report" that came out following the passage of Proposal 2 limiting the use of affirmative action in University admissions. "Regional campuses will grow significantly in enrollment in the coming years as they devote themselves to educating our citizens for the new Michigan economy."

		B5_text: The Ginsberg Center offers faculty workshops to provide training in teaching that involves community service, often in collaboration with the University's Center for Research on Learning and Teaching (CRLT), the teaching excellence center.  Ginsberg also provides more extensive faculty workshops for departments and schools that are revising curriculum to include more service-learning.  Ginsberg has a staff member who works with faculty starting to use service-learning or seeking to hone their service-learning pedagogical skills.  Another Ginsberg staff member works with faculty on how to work with community partners.  Ginsberg makes available to faculty and staff complimentary copies of Jeffrey Howard's "Service-Learning Course Design Workbook" and the Michigan Journal of Community Service Learning, both of which are published at the Ginsberg Center.  The Ginsberg Center sponsors the annual John Dewey Lecture, delivered by a faculty member from another university who does community-based research or integrates community engagement into research, as a way to help faculty see how to do this kind of research.  Ginsberg’s Arts of Citizenship program is developing a training program around engaged scholarship for faculty in the arts, humanities, and design fields that will focus on strengthening capacity to work with community organizations in research.  CRLT teaches faculty how to prepare portfolios on engaged teaching and research that will demonstrate their contributions for promotion and tenure.  All schools provide support for faculty to attend service-learning or community engagement conferences if they are presenting their work there. 

		B6_text: The following examples reflect some of the many ways community partners are involved in planning U-M community efforts.  Public Health's Community-Based Public Health Office Advisory Committee has community partners as one third of its members.  Nursing has a community advisory board for its Nurse Managed Care centers and School-Based Centers. Art & Design does periodic engagement forums bringing together faculty and community partners to meet and form partnerships. Public Health's Prevention Research Center's (PRC) Community Board promotes community support for, and involvement in, community-based research, including the specific research carried out and collaborative relationships among Genesee County community-based organizations. The board assists in planning and implementing dissemination activities to institutionalize and replicate successful models throughout Genesee County and educates community leaders and health professionals about the methods, strengths, and potential of community-based research.  Public Health's Urban Research Center (URC) Board has representatives from each community partner organization and faculty representatives, and is responsible for identifying priorities of the URC and for overseeing the development of new community-based participatory research projects; members are involved in all major phases of the research process.  Engineering works closely with school administrators and teachers to design partnerships that are mutually beneficial. Ginsberg Center's National Advisory Board includes community members who provide guidance to the Center.  Architecture & Urban Planning's Detroit Community Partnership Center involves student-faculty teams working on specific projects created with community partners who serve as advisors to the projects throughout.  The Law School’s Urban Communities legal assistance clinic identifies work for students based on community organizations’ stated needs.  Michigan AmeriCorps Partnerships works closely with community partners to determine and develop projects for the year.

		SD1_text: Schools determine faculty search/recruitment policies of this type.  The professional schools are very interested in faculty who do community-engaged teaching and research; they often recruit and hire faculty in a field where they would consider applicants who may or may not do community-engaged research and/or teaching.  In some searches they emphasize community engagement.  For example, the School of Information includes commitment to and experience with service and community engagement as a criterion in faculty searches.  In 2005, the Law School created the Public Interest Public Service Faculty Fellows program as one component of the School's dedication to enhancing students' exposure to and knowledge of the importance of public service legal work. These faculty members, who teach a wide array of courses that engage students in some of the most challenging issues of our day, are necessarily steeped in community engaged work/practice.  Outside the professional schools, the departments of American Culture (with concentrations in Latino Studies, Asian Pacific Islander Studies, and Native American Studies), Women’s Studies, and Afroamerican and African Studies welcome faculty who do community-engaged research and teaching but do not necessarily search specifically for those with experience in community engagement.  

		SD2a_text: Faculty promotion and tenure is the province of each school with oversight from the Provost’s Office.  All schools reward excellence in scholarship.  If a faculty member's scholarship is community-based and meets the criteria for excellent scholarship in peer review and publication and in cumulative impact on a body of knowledge in a field, the work will be rewarded.  The scholarship of community engagement is explicitly rewarded in the promotion and tenure process in several schools. Art & Design rewards faculty for engaged creative practices with the community more so than isolated artistic work, and the term artist-designer-citizen or creative worker is used more commonly than artist in this School; there has been one successful tenure case around community engaged work, with two more on the horizon. The School of Information considers community-based scholarship as a positive element in promotion and tenure. Its promotion and tenure policy states: “A faculty member’s contribution to teaching, which includes academic outreach, is necessary for promotion and tenure, and … relevant service to society, are important in assessing the overall contribution of the faculty member.” Outreach is a category recently added to Engineering's promotion and tenure casebook so faculty may showcase their community engagement efforts. Education's promotion and tenure guidelines include "service to local communities and the state through consultation, service on committees, professional development."  Architecture & Urban Planning's tenure and promotion considerations include "adoption of candidate's designs, plans, or recommendations, and the potential or actual benefits to environments and communities which use the candidates' work.”  The School of Public Health has a number of faculty who have achieved tenure with strong community-engaged scholarship represented in their portfolios.

		SD2b1_text: The institution does not dictate a classification.  Instead, the candidate for tenure and promotion prepares a statement that demonstrates the role of community-engaged work in research and teaching.  If the work has impact only in the area of service, it will not help the candidate to achieve tenure and promotion.  Normally, a candidate will demonstrate that an integrated body of engaged scholarship, teaching with service-learning, and contributions to community agendas adds up to a significant contribution in the candidate’s field.  Favorable reviews from external scholars in the same field are required.

		SD2b2_text: 

		SD3_text: Students assume advisory and leadership roles with U-M programs and initiatives, run student organizations committed to community service and social action, and make funding decisions.  The Ginsberg Center has a Student Advisory Board and student representatives on its National Advisory Board; both groups advise about direction and programming. The Office of Community-Based Public Health Committee, which decides partner selection and funding proposals, includes student members.  Art & Design's Engagement Committee includes student members and looks at course offerings, faculty and student needs, and prospective community partners. Engineering's Diversity and Outreach Council has student members. The School of Information involves students in an advisory capacity for all its community-based activities. The Ginsberg Center for Community Service and Learning enlists about 200 student leaders who plan, implement, and assess service-learning programs offered to almost 2,000 students. Ross School of Business Enriching Academics in Collaboration with High Schools (MREACH) provides an opportunity for current BBA students to undertake facilitating this program for high school students and to serve as mentors. The Law School's Organization of Public Interest Students advocates for better programming, funding, and faculty for public interest at the Law School. Public Policy's Community Service Organization creates opportunities for service for public policy students. More than 130 student organizations are involved in community service and social advocacy; they plan, implement, and evaluate their community-based efforts. For example,  Engineering's BLUELab involves students in work to find sustainable solutions to development problems at home and abroad. The Detroit Partnership involves 1,000 students annually with schools and community organizations in Detroit. The campus-wide student government's Community Service Commission awards $75,000 in community service grants to encourage and enable student organizations' best community work.

		SD5_text: While no University-wide faculty governance committee oversees all community engagement, many units, schools, and colleges have faculty committees or committees with faculty members (and community and student members) advising on community engagement.  The Ginsberg Center has a Faculty Council of ten faculty from across the University who advise Ginsberg on its strategic directions and programming and specifically how to engage more faculty in the community.  Public Policy’s Center for Local, State, and Urban Policy has a faculty executive committee that advises on direction of engagement efforts.  Some schools have faculty governance committees for community engagement.  Art & Design's Engagement Committee is a curricular committee that meets monthly to look at course offerings, faculty and student needs, and community partner possibilities.  This committee also has a sub-group focused on Detroit, maintaining partnerships with elementary schools lacking an art department and creating new partnerships with nonprofits and community groups in the city. Engineering’s Diversity and Outreach Council includes faculty and advises the College's Outreach and Engagement Office.  The School of Public Health's community-based public health's efforts are guided by a committee that includes faculty as well as students and community partners.

		SD4_text: It depends on the school and course.  Dentistry's required  community rotations course is noted on students' transcripts.  Social Work and Urban Planning students' transcripts show courses with titles that reflect community engagement.  Some undergraduate service-learning courses reflect community engagement, such as Soc. 325: Service-Learning Leadership and Soc. 389: Practicum in Sociology.  Kinesiology notes student teaching, internships, and clinical placements on their transcripts, and Movement Science majors must complete a document reviewing their community service work, which becomes part of their academic record.  

		IIA1a_txt: Service-learning is widely understood on campus as courses in which student community involvement enhances academic learning and addresses community-identified needs, involves reciprocal relationships with community partners, includes student reflection opportunities, and offers opportunities to experience diversity.  Wide complimentary circulation of the "Service-Learning Course Design Workbook," by U-M's Jeffrey Howard and published by the Ginsberg Center, means that the de facto definition is: academic service-learning is a pedagogical model that intentionally integrates relevant and meaningful service with the community, enhanced academic learning, and purposeful civic learning; co-curricular service-learning intentionally integrates relevant and meaningful service with the community and purposeful civic learning.  The Ginsberg Center creates lists of courses that involve service-learning each year, based on course descriptions, examination of syllabi and course websites, and interviews with instructors.  Service-learning courses are identified on the Ginsberg Center's webpage, the University's "mchange" website (which lists social justice-oriented courses and co-curricular experiences), and through the keyword search process on the University course listings pages. 

		IIA1b_1: 71.00000000

		IIA1b_2: .41%

		IIA1c_1: 34.00000000

		IIA1c_2: 16.90%

		IIa2a_txt: The purpose of all undergraduate and professional school service-learning courses is to develop students' knowledge, skills, values, and aspirations to be lifelong civically involved professionals and citizens, and combine theory and practice. Professional school service-learning courses enable students to become better professionals in their work with diverse people and often on behalf of social justice.  Beyond these, student learning outcomes are course-specific. For example, Sociology 389: Practicum in Sociology aims for students to grow in social responsibility and understanding how sociology plays out in communities. The Detroit Initiative's courses aim to build student community-based research capacity. The Many Ways of Seeing sculpture class has as its student learning outcome gaining new perspectives on "seeing" beyond "normal vision" by working with blind and sight-impaired individuals.  Public Health's Summer Enrichment aims for students to learn about health disparities. Nursing's service-learning course focuses on health disparities and social justice. School of Information's Community Information Corps (CIC) has as its primary learning goal for students to explore the changing role of information and technology in civil society. Urban Planning's community engagement courses seek to sensitize students to the role of communities in developing urban plans. 

		IIA1d_1: 107.00000000

		IIA1e_1: 5009.00000000

		IIA1d_2: 2.09%

		IIA1e_2: 12.50%

		IIA2b_txt: While service-learning courses differ widely in discipline/subject area, all include: (1) student learning about service, a particular organization and/or community, (2) student development of civic responsibility, and (3) generic academic learning objectives such as critical thinking, problem-solving, communication, and leadership skills.  All service-learning courses follow the principle that the learning should inform the service and the service should inform the learning. Some departments/schools have specific learning outcomes. Art & Design's engagement courses' learning outcomes include open communication, receptiveness to community partners, and production of creative work. Nursing's service-learning outcomesfocus on understanding health disparities and social justice. The School of Public Health's learning outcomes revolve around health disparities and the role community-based research can play in finding solutions to community health problems.  The Law School's legal clinics involve students to build their commitment to pro bono work while honing legal skills.  The Ginsberg Center's curricular service-learning program learning outcomes include building students' civic knowledge, skills, and values as well as understanding of how social forces affect individuals and communities.

		IIA2c_txt: Student learning outcomes are systematically assessed at the course level.  Each faculty member is responsible for reviewing student learning assignments as well as course evaluations for their respective courses.  Most courses use formative evaluation mechanisms to gauge student learning during the semester and summative evaluation mechanisms to gauge semester-long student learning outcomes. 

		IIA2d_txt: At the course level, faculty use the information garnered through students' learning assignments, test scores, and the work they produce for the community partner to grade their students and to refine their service-learning courses.  Refinements are made to course learning objectives, syllabus, student learning assignments, and the list of community organizations with which the students are involved and the projects the students undertake.  Faculty use the work students complete with community partners for discussions with the partners about what next work would be useful for achieving community goals.  

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student research: The Undergraduate Research Opportunities Program offers undergraduates course credit for involvement in summer community-based research projects that the program arranges.  Natural Resources and Environment’s master’s projects are interdisciplinary problem-solving experiences conducted by groups of students. Projects provide students with a team experience that approximates a future work environment while also providing client organizations with solutions to complex environmental issues and useful products.  These projects focus student skills on problems faced by real-world clients.  An example is the Future Management Strategies for El Yunque National Forest, Puerto Rico.  Student leadership: Project Community/Sociology 389 employs a peer facilitator model, involving 30 students each semester in leading academic seminars and education and awareness trainings and serving as community site leaders. These student leaders enroll in Sociology 325: Service-Learning Leadership.  Internships: Students in the School of Information must take 8 credits of "practical engagement" internships. Students in Social Work must take two semesters of an internship with a social service agency. Semester in Detroit, beginning in winter 2009, requires a credit-bearing internship in a community-based organization in social services, community development, or community arts.Study abroad: Global Intercultural Education for Undergraduates involves undergraduates in mostly international settings for intercultural study and requires the student-faculty groups to make a local community contribution/service. 

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: Most departments, schools, and colleges have at least one community engaged course.  Core courses: Art & Design's engagement courses are a requirement for all undergraduates and support meaningful creative work between students and individuals/groups/organizations/communities outside the University. First year courses: University Course 151: Lives of Urban Children and Youth, is a freshman course involving students as tutors in Detroit schools and after-school centers. The Michigan Community Scholars Program, a living-learning program, requires first year students to enroll in either a service-learning course or an intergroup relations course, and offers a number of service-learning courses for the students in this program.  Majors: Students majoring in Latino Studies, Nursing, Women's Studies, and Art and Design are required to take a community engagement course.  The new Urban Community Studies minor requires at least one service-learning course. Two of the largest majors - psychology and sociology - both offer very large service-learning courses each semester and encourage their majors to enroll in them.  Graduate Studies: School of Social Work students must take a two-semester community-based internship. Students in Public Health's Health Behavior and Health Education department take community-based courses, often involving community-based research with community organizations.Capstones: School of Natural Resources and Environment master’s students capstone projects provide community organizations with solutions to complex environmental issues and useful products.  Urban Planning students complete a plan with community partners that advance the community partner’s agenda.  General education: While the University has some general education requirements, they are narrow in scope and do not include service-learning.  

		IIA4_txt: Dentistry: Piskorowski, W., Fitzgerald, M., & Stefanac, S. “The Influence of Community Outreach Experiences on Student Intent to Treat Underserved Populations.” Presentation at the 2008 American Dental Education Association conference.Psychology: Kohn-Wood, L. P., Teller, S., & Gutierrez, L. (Oct., 2002). "The Detroit Initiative: Learning About Diversity Through Academic Service Learning." Presentation at the Association of American Colleges and Universities Conference on Diversity and Learning.Urban Planning: Dewar, M., & Isaac, C. (1998). "Learning from Difference: The Potentially Transforming Experience of Community-University Collaboration.” Journal of Planning Education and Research, 17 (summer), 334-47.Sociology: Chesler, M., Kellman-Fritz, J., & Knife-Gould, A. "Training Peer Facilitators for Community Service Learning Leadership." Michigan Journal of Community Service Learning, 9(2), 59-76.Social Work: Spencer, M. (2001). "Combining Community-Based Research and Community Service Learning: Improving Mental Health Services for Children in Detroit Head Start." (On-line).  Available: http:gpy.ssw.umich.edu/projects/fdp/publications.htmPolitical Science: Markus, G., Howard, J., & King, D. (1993). "Integrating Community Service and Classroom Instruction Enhances Learning: Results from an Experiment." Educational Evaluation and Policy Analysis, 15(4), 410-419.

		learning centers: Off

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: Off

		other (specify: On

		IIB1_txt: Tutoring: Ross School of Business' MREACH program brings Detroit high school students to campus for  action-based, business-focused learning experiences, and when fully developed, will involve 950 high school students each year. Non-Credit Courses: The Girls in Science and Engineering project focuses on hands-on activities in a particular science subject area, with projects planned and taught by U-M faculty, staff and students, and time spent in group collaborative competitions, touring U-M labs, and learning about careers. Evaluation: Social Work faculty provide evaluation support for the Detroit-based Good Neighborhoods Initiative. Training Programs: The School of Public Health offers a free on-line class for health care professionals: Bioterrorism and Emergency Preparedness. The Business Engagement Center allows businesses and industry to gain access to innovation, technology state-of-the-art facilities/resources, and the latest in workforce education. The Labor Studies Center offers the Michigan Summer School for Women Workers, the Black Men in Unions Institute, and the Latina/o Workers Leadership Institute.Other - Public Lectures: The Department of Physics' Saturday Morning Physics lectures are designed for general audiences who hear physicists discuss their work in easy-to-understand terms. Science Offerings: The University has a number of museums serving the public.  One is the Exhibit Museum of Natural History, which hosts 70,000-80,000 visitors a year, and offers dinosaur tours, summer camps, scout programs, and local library collaborations providing reading/exploring science family opportunities. Community Services: The U-M Health System's Housing Bureau for Seniors works to improve housing and related issues, links seniors and caregivers to needed community-based services, prevents evictions, and develops community awareness about aging and housing.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-Curricular: The Ginsberg Center's Alternative Spring Break program involves 400 students each year in service to communities across the nation. Dentistry's Summer Migrant Dental Clinic enables migrant workers and their families to receive care from dental students and faculty mentors. Youth Dialogues on Race and Ethnicity in Detroit involves trained U-M student facilitators and Detroit youth developing proposals they will implement to challenge discrimination, build relationships, and create community change.  Work-Study: America Reads involves 130 students each year as literacy tutors/mentors with k-3rd graders.Cultural Offerings: The U-M Museum of Art offers schoolchildren tours, teacher workshops, class visits, and symposia, artists' talks, film screenings, and performances. The annual Ann Arbor Pow Wow, sponsored by the University, introduces the University and non-University community to Native American culture, rituals, etc.  Athletic Offerings: The athletic department offers many summer campus.  For example, KidSport teaches sports, games, swimming, safety and other activities to 4-12 year olds. U-Go Girls teaches elementary-aged girls about the benefits of sports participation. Library Services: The Museum of Anthropology is digitizing 18,000 images from the James B. Griffin slide collection, which will increase public access to the images; once completed, the images will be available in an on-line collection database. Technology: Architecture and Urban Planning's community design center offers low and no-cost planning and design services to community and neighborhood groups/organizations.  Faculty Consultation: An Urban Planning professor works with the Michigan Association of Planning and State of Michigan legislators to update the state's land use enabling laws. 

		IIB4a_txt: The U-M School of Public Health (SPH) pioneered the concept of partnering with communities, rather than just studying them.  At the center of this partnership work is the new Crossroads & Tower Complex, with common spaces designed to facilitate collaboration for the school's community and academic partners.  SPH's Office of Community-Based Public Health's mission emphasizes the full engagement and participation of communities in the selection, design, and implementation of public health-related projects. The School of Nursing's Office of Community Partnerships has advisory boards to insure that the School's community services are community-driven and -responsive. The School of Art & Design's Engagement committee has been working to build a shared understanding of what partnerships can be with respect to co-authorship in creative work. The Architecture and Urban Planning's Detroit Community Partnership Center supports student and faculty projects that address community identified needs and that advance the education and knowledge-building mission of U-M, with students and faculty undertaking projects that support community-based change initiatives, such as developing a plan for a retail district where three community-based organizations were ready to act and provided analysis to an organization ready to work for greater transportation equity. The College of Engineering's Office of Engagement and Outreach builds mutually beneficial partnerships with trust and respect for all parties by taking time upfront to assure meeting both community and campus goals.

		IIB4b_txt: Virtually all faculty and staff involved in campus-community partnerships are very respectful of their community partners.  All programs do summative evaluations, usually in person, and some do formative evaluations.  These evaluations are always two-way: both parties provide feedback to each other about how to improve the initiative as well as the relationship. Three of the four Ginsberg Center's service-learning program staff annually meet with their community partners for two-way feedback: program staff provide student feedback about the experience to community-based organizations and community-based organizations provide feedback on how to improve the program and student preparation for greatest community impact.  An additional Ginsberg staff person works with a wide range of community partners to provide feedback on what leads to success in working with students.  The Arts of Citizenship associate director meets with community partners to determine how faculty-community projects can be improved and relationships strengthened. Art & Design's Detroit Connections project (with fourth graders in Detroit) and the Prison Creative Arts Project meet with workshop coordinators and participants to offer feedback from the University to the respective communities. Dentistry uses site visits and annual retreats to provide feedback to community partners. In Kinesiology, program directors provide student feedback to those providing internships, student teaching placements, and clinical placements hosting students. Engineering's Office of Engagement and Outreach holds periodic workshops with community partners where partners share information, review assessment data, and provide feedback on programs.  Architecture & Urban Planning staff meet with each community partner as projects end to receive feedback for the faculty and students about how to strengthen programs. Social Work's Field Instruction Office has a staff working with its field preceptors in person and uses end of the semester feedback forms.

		IIB5_txt: Public Health: Israel, B. A., Krieger, J., Vlahov, D., Ciske S., Foley, M., Fortin, P., Guzman, J.R., Lichtenstein, R., McGranaghan, R., Palermo, A., & Tang, G. (Nov., 2006). “Challenges and Facilitating Factors in Sustaining Community-Based Participatory Research Partnerships: Lessons Learned from the Detroit, New York City and Seattle Urban Research Centers." Journal of Urban Health, 83, 1022-1040.  Social Work: Checkoway, B. (2003). "Young People as Competent Citizens." Community Development Journal, 38, 298-309.Psychology: Spencer, M.S., Kohn, L.P., & Woods, J.R. (2002). Labeling vs. early identification: The dilemma of mental health service utilization among low-income African American children. African American Research Perspectives, 8, 1-14.Poverty Research Center: Blank, R., Danziger, S., & Schoeni, R. (Eds.). (2006). "Working and Poor: How Economic and Policy Changes Are Affecting Low-Wage Workers." New York: Russell Sage Foundation.Urban Planning: Dewar, M. & Epstein, D. (2007). "Planning for 'Megaregions' in the UnitedStates." Journal of Planning Literature, 22(2), 108-124.Public Policy: The Gerald R. Ford School of Public Policy's Center for Local, State, and Urban Policy (CLOSUP) issued a report by Elisabeth R. Gerber, Sarah Haradon, and Robin Phinney, "Reforming the System of Care: A Review of the Literature on Housing and Service Arrangments for Homeless Populations," which describes findings from a literature review of recent academic and applied research on the relationship between housing and service arrangements and housing stability for homeless and precariously housed individuals and families. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



returned







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15





Page &P&R&A







RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Micki Meyer

		Title: Director of Community Engagement

		email: mmeyer@rollins.edu

		City: Winter Park

		State: Florida

		Institution: Rollins College

		president: Lewis Duncan

		address: lduncan@rollins.edu

		Phone: 407-691-1250
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		answer will have no bearing on the classification decision: 

		IA1_text: Rollins College educates students for global citizenship and responsible leadership, empowering graduates to pursue meaningful lives and productive careers.   Rollins provides opportunities to explore diverse intellectual, spiritual, and aesthetic traditions.  Rollins is dedicated to scholarship, academic achievement, creative accomplishment, cultural enrichment, social responsibility, and environmental stewardship.  The College values excellence in teaching and rigorous, transformative education in a healthy, responsive, and inclusive environment.   Rollins College strives to be one of the nation’s leading colleges, emphasizing academic excellence, local and global citizenship, and leadership.

		IA2_text: Rollins College recognizes community engagement through numerous campus-wide celebrations including the annual Faculty/Staff Celebration, Commencement, Service and Leadership Celebration, and Community Engagement Day. One of the top two staff awards presented at the Faculty & Staff Annual Awards Celebration is the Thaddeus Seymour Award for Community Engagement. This award is a means of recognizing staff members for sustainable and demonstrated service in local and global communities. In the spirit of Rollins’ mission of global citizenship and responsible leadership this award is granted annually to the individual staff member whose leadership, dedication, and commitment has created positive, socially just, creative, and focused ways of transforming lives, events, and environments in local and global communities.At Commencement, President Lewis Duncan, Deans Joyner and Lee, class valedictorian, and community speakers all spoke about Rollins' commitment to community engagement this year.  A number of faculty awards including the McKean and Cornell awards given out at commencement recognize faculty engaged scholarship as central to the mission of the Rollins community. Some of the community based student awards that are given at commencement include the Algernon Sydney Sullivan Citizen Medallion, the Algernon Sydney Sullivan Student Medallion, and the Pease Award. In recognition and celebration of Rollins’ receipt of the Engaged Campus Award in 2007, the City of Winter Park proclaimed Friday, October 26, "Rollins Community Engagement Day." In celebration of that, faculty, staff, and students gathered in front of the Cornell Campus Center for a special reading of the proclamation, followed by an ice cream social and community gathering. The LEAD team hosts an annual Leadership and Service Celebration focusing on servant leadership rather than individual awards and accolades and featuring speakers from different areas of campus including: Community Engagement, Fraternity and Sorority Life, Residential Life, and the Dean of Faculty. 

		IA3a_text: At Rollins College, open communication and feedback from current and future community partners is integral to enhancing community engagement programs and perception among the community. Part of this feedback is systematic assessment to seek community perceptions and better fulfill community needs.Rollins faculty and staff consistently meet with community partners at their offices and operations on a continuous basis evaluating and assessing partnerships after every course, project, and initiative.All community partners are surveyed after a group of students or a service-learning course has partnered with their organization.  The survey results help analyze the success of the pairing, the effectiveness of service efforts, and future interest in collaboration. All of this feedback is taken to heart and the College truly appreciates when the students, faculty, and staff have risen to the occasion as was the case with the inaugural Dance Marathon fundraiser.  Sandy McPherson, director of the Greater Orlando Children’s Miracle Network had this feedback to share, “In their first year, the Rollins College Dance Marathon executive committee displayed more talent and vision than many seasoned event planners and fundraisers." In conjunction with recent marketing initiatives 10,000 community members were solicited via mail to complete a “Rollins Perceptions Survey” on the College's institutional identity.  As part of the survey participants were asked to rank potential perceptions of the College, ranging from campus aesthetics, to the caliber of faculty, to the importance of community engagement in the Rollins experience.  These surveys were then followed by smaller focus groups to further pinpoint opinions of the Institution.  Ultimately these conversations led the strategic marketing team to choose community engagement as one of the key focuses for Rollins and the marketing plan.In addition to the perception survey, whenever community members are on campus for events, such as Halloween Howl and Holiday FunFest, they are asked to complete surveys on their overall satisfaction with the event, the College, and community engagement programs.  These surveys are used internally to enhance future events and to develop new ideas.The City of Winter Park has put forth the perception of appreciation on numerous occasions by way of ceremonies and declarations.  Rollins student, Tessi Swope, was awarded the key to the city for her outstanding service and leadership work.  The City also declared October 26th, “Community Engagement Day” in recognition of Rollins’ involvement throughout the community.  Rollins' assessment of community perception is validated through such recognition as its selection by Campus Compact and The Princeton Review as one of the nation's 81 best "Colleges with a Conscience."

		IA3b_text: Assessment and implementation of Rollins' feedback is essential to building and expanding relationships with community partners.  Two examples of this feedback in action are the Community Partner Breakfast and the Community Partner Database.  The Community Partner Breakfast is a three hour workshop held for current and potential community partners to come to Rollins and engage in a dialogue about ways to integrate campus and community. Community partners are asked to evaluate existing partnership and courses and provide feedback to staff and faculty.  The Community Partner Database was created to give community partners voice and control of their engagement opportunities available to Rollins.  Community partners are given a log in ID and password to update their volunteer needs on the community engagement website.  They are able to post as many positions as needed, in addition to the time requirement, skills, etc. necessary for each one.In addition, all of the assessment data collected in the perceptions survey became an integral part in the creation and culmination of the College's strategic marketing plan.  As a result of the assessment, the marketing team chose community engagement and international experiences as two of the key messages for the new brand; emphasizing Rollins' commitment to global citizenship and responsible leadership.

		IA4_text: Because of Rollins' commitment to delivering an experience that educates students for global citizenship and responsible leadership, Rollins' marketing communications center messaging around community engagement. Service-Learning activities provide substantive content as the College practices holistic communications that target each audience with specific messages relevant to them, all of which emanate from the College’s mission. Engage! Weekly is an e-newsletter distributed to all students, faculty, and staff announcing opportunities for community service, service-learning, and advocacy. R-Town, the College’s internal e-newsletter, is distributed weekly to Rollins faculty and staff by the Office of Public Relations. This publication features specific sections dedicated to showcasing volunteer service performed by students, faculty, and staff. Rollins' alumni receive print and electronic communications from the College. The Rollins Magazine covers College activities and features articles that showcase service-learning projects carried out by members of the Rollins Community. The e-newsletter, FoxFlash, also highlights the College’s community engagement efforts. In 2007, the College launched a strategic marketing initiative with the objective of effectively communicating the Rollins experience in order to attract the most qualified and involved students. Throughout the course of the initiative, many research projects were conducted to better understand the current opinions and perceptions regarding the College’s educational experience held by those familiar with it. The research revealed that the College’s constituents felt “engaged” and that their experience at Rollins helped them to put their passion into action. Thus, a new College brand and theme, “Find your purpose. Find your place.” will be launched in January 2009. All messaging will flow from the College’s central theme and specific messages will be developed around community engagement and incorporated into online and offline communications.

		IA5_text: As demonstrated in the words of Rollins College V.P. and Provost, Dr. Roger Casey, "the heart of our mission is community engagement, a fundamental value of the Rollins College experience." The executive leadership explicitly promotes community engagement, both annually in College ceremonies such as convocation and commencement as well as through multiple forms of external publication. The Rollins College Board of Trustees have committed both time and financial backing to support community engagement and its infusion into the Rollins experience. Currently the President, Provost, and Dean of Faculty all serve on local or national nonprofit boards in addition to being actively involved with Rollins initiatives.In February 2008, Rollins was named to President Bush’s Higher Education Honor Roll with Distinction. At the time of the press release President Lewis Duncan had these words to share on service to the community, “This recognition affirms our efforts to help students connect what they learn in the classroom to applications in everyday life.” As Dr. Duncan has shared, "What makes Rollins special is our unique commitment to community."The Rollins Magazine focused an entire issue on transformative education and service-learning out of which the most telling quote of College leadership support came from David Lord, Alumni and Trustee. Lord and his family foundations have underwritten several community service and leadership programs at Rollins and his feelings speak to why, “You can’t just teach leadership by expounding theory, you have to give students the opportunity to go out into community organizations and work on projects. All leaders need to learn to help others.” Most recently after being awarded the Florida Campus Compact Overall State Award for Most Engaged Campus, Provost Casey ardently expressed, “I take very seriously Rollins’ mission of educating for global citizenship and responsible leadership. I hope as a community we can celebrate this magnificent, positive achievement and the lives that have been changed by the work which lies behind it.”

		B1_text: Housed under the Academic Affairs division, the Office of Community Engagement (OCE) functions as the campus-wide coordinating infrastructure for Curricular and Co-Curricular Service-Learning, service-based events, and community partnership development.  With the support of the SURDNA and the RNR Foundations, Rollins College launched OCE in 2001 as a way of connecting and engaging students in service, civic engagement, and activism in both local and global communities. The three strategic priorities of OCE are Engaged Scholarship, the Engaged Campus, and Community Partnership Development. OCE's mission is that “through service-learning courses, community-based learning, leadership development, community service, and innovative programs and resources, OCE will foster a lifelong commitment to social justice, civic engagement, and social responsibility in every member of the Rollins Community.”  OCE is made up of three full-time staff members, a director, assistant director, and administrative assistant as well as a part-time graduate assistant, five part-time federally funded work-study students, and two summer interns.  OCE’s current direction is to continue to work closely with faculty and campus partners in providing opportunities to connect and engage with the community through the lens of leadership, service, and diversity.  OCE will continue to expand and focus the depth of service-learning work and partner with faculty in curriculum reform. Priority areas include: Scholarship of Engagement to include: Academic Service-Learning, Community-Based Research, Community-Engaged Research, and Participatory Action Research with and for the community; Engaged Campus/Campus-Community Engagement to include collaboration with community and nonprofit agencies to serve as Rollins point of entry ("clearinghouse") to connecting community engagement opportunities with faculty, staff, and students; and Community Partnership Development- Communiversity model that seamlessly integrates community as co-educators of the educational experiences at Rollins. In addition to these areas, next year OCE will focus on a sustainable faculty development plan that integrates teaching, learning, and research, helping faculty identify opportunities for multi-dimensional scholarship.To work toward the Engaged Scholarship goal, OCE works with a group of Faculty Fellows who serve as catalysts for inspiring engaged learning and scholarship within the academic milieu.  They represent each of the College’s four divisions (Natural Sciences and Mathematics, Humanities, Social Sciences, and Expressive Arts). The 2007-08 fellows were members of the departments of Anthropology, Art and Art History, Biology, Education, History, and Modern Languages.  Fellows serve on the grant selection committee for service-learning courses and mentor new and seasoned faculty through pedagogical journeys of community-based learning, research, and teaching.

		B2a_Text: In 2007-08, Rollins provided $232,402 for institutional engagement, about half is from permanent sources and the rest is from the College’s Quality Enhancement Plan funds.  These funds are used for staff salary in the Office of Community Engagement, Curricular and Co-Curricular Service-Learning Projects and Events, and student organization service projects.

		B2b_text: In addition to internal funding for institutional engagement, Rollins has secured an endowment, numerous grants, and other donor gifts for community engagement efforts.  During Academic Year 2007-08, a total of $227,300 in grant funding, $55,000 of interest from the endowment, and $30,000 in other gifts were provided to enhance institutional funding for community engagement activities.  Grants have been received from the SURDNA Foundation, the Rhoda Newberry Reed Foundation, the Chatlos Foundation, and Florida Campus Compact.  These grants fund faculty service-learning stipends and supplies, service-based events, Living-Learning Communities, a Community Engagement Staff position, a learning partnership with Eastern Michigan University, and SPARC Day of Community (Rollins' first-year community immersion experience). The endowment was graciously funded by the Rhoda Newberry Reed Foundation to fund a leadership team focused on campus involvement and activism.  This endowment also funds the Community Engagement graduate assistant and service-based events planned by a subset of the leadership team.The personal gift came from Mr. Warren Hume, who has made an annual gift to Community Engagement for many years to fund community-based events that benefit under-privileged children in the Winter Park Community. In addition, a donor supported community efforts by funding a new 15-passenger van. 

		B2c_text: Since 2000, fundraising for community engagement has been a top priority for Rollins and is communicated extensively to all senior administrators and Development personnel. Dean of Faculty, Dr. Laurie Joyner consistently advocates for community engagement as one of three top funding priorities for the College. Rollins has raised more than $2.5 million toward community engagement efforts since 2000.  All Development staff members (from Vice President, Major Gifts, Foundation Relations, Donor Relations, and Planned Giving) are intimately involved with community engagement, both as advocates for and volunteers themselves in the many programs which the College is involved in. One of the College’s top fundraising goals is to strengthen the endowment for community engagement that was established in 2005.  While that endowment currently is slightly more than $1 million, the College is working to raise it to at least $3 million. OCE staff, faculty, and students regularly meet with foundations and donors to share the story of Rollins as an engaged campus.  Relationships between OCE Staff and Development professionals have been mentioned as a “top practice” in Florida by Florida Campus Compact.  OCE staff and Rollins Development staff have been asked to present their best practices at the 2008 Florida Institute on Service-Learning and Engaged Scholarship this November.

		B3a_text: Rollins’ OCE has a number of campus-wide systems to track and document engagement. The number of service-learning courses offered are tracked through OCE in partnership with the Dean of Faculty's Office and Student Records each semester.  The number of community-based research projects and initiatives are tracked by the Summer Student/Faculty Collaborative Research faculty coordinator.  Summer Student/Faculty Collaborative Research Projects in the community are reported in a book given to faculty each year highlighting these efforts.Every faculty member tracks and reports community engagement work through yearly AFAR reports with the Dean of Faculty's Office.  This tracking is used to assess faculty involvement with engaged scholarship. The Office of Donor Relations sends surveys to all faculty and staff assessing personal engagement.In addition, Service-Learning grant recipients are asked to assess learning goals of every course. Data is used to assess impacts of service-learning with the community. OCE collects and publishes student reflections and journals every Monday through the Engage! Weekly electronic newsletter that goes to every member of the Rollins community as well as nonprofit partners.  Reflections are displayed visibly on OCE's website under the “Hear the Story” Campaign and published in the Transforming Learning Digest. Every community engagement project sponsored by OCE is assessed and tracked including the number of students participating and the number of hours and learning outcomes/impacts.  These programs include SPARC (Service, Philanthropy, Activism, Rollins College), Pathways to College, Dance Marathon, Holiday FunFest, and Halloween Howl. Engagement with the community is also tracked through the Service Opportunities and Community Partners search databases on the OCE website. OCE staff track every person that accesses the database and what projects students are getting involved in.Currently, individual students are able to document and track service hours with OCE.  In partnership with the Office of Student Involvement and Leadership, students that belong to clubs and organizations document their engagement and report this information to organization advisors. Student organizations are eligible for funding when they report this data. Registered Student Clubs/Organizations will track and document hours of service and community partnerships through OrgSync; Rollins new on-line student organization tracking system starting in Fall 2008. Through the curriculum review, Rollins is seriously looking into incorporating co-curricular transcripts and developmental portfolios for every student starting in 2009-10 that will track every student’s engagement on campus and in the community in order to provide students with a developmental plan of action. 

		B3b_text: Rollins uses data from campus-wide systems to assess the effectiveness of student involvement and engaged scholarship. Data is used to enhance courses and learning outcomes, identify community partnerships, and to create faculty/community learning contracts and forms.  Data is also used heavily in institutional strategic planning through the Quality Enhancement Plan (QEP) goals and assessment and SACS Accreditation.Data is also used in the Arts & Sciences Report, which was instituted in Summer 2008 and is distributed through campus-wide reports on the website, Community Impact Reports, grant reporting, and marketing. Engage! Weekly provides weekly data, outcomes, and impacts through an electronic newsletter sent to all faculty, staff, and students at the College and community partners. In 2008 Tripp Umbach Inc. in partnership with Rollins released the Economic & Community Impact Study that noted the economic development, cultural, and social impacts of Rollins on the community.  This report was used by the institution and through media outlets to share the story of Rollins’ investment in Central Florida. Currently, OCE is working on creating a book of student and faculty reflections in service-learning called: If Not Us Then Who? Reflections of Community Engagement. This book will be printed and distributed to all members of the campus community and 200 community agencies.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Rollins' systematic campus-wide assessment to measure the impact of institutional engagement on students consists of a matrix wherein faculty report goals for facilitating engagement among students, assessment measures, assessment results, and the use of assessment results to improve learning outcomes.  Faculty members indicate, through the assessment matrix completed annually, that institutional engagement enhances the learning outcomes of the students while contributing to both local and global communities.The College’s institutional engagement efforts have resulted in learning outcomes and practical insights that students label impactful.   One key finding, for example, is that students who work at the Genius Reserve in Winter Park, Florida gain exposure to a working laboratory in landscape restoration and a living model of sustainability.  Students developed a management plan for the reserve, drafted a conceptual restoration plan and field guide, and have worked at the reserve to preserve an important aesthetic and ecological treasure for the state of Florida and future generations.  In addition to providing active learning experiences for students, enabling them to observe the positive impact they are having upon their community, the project has also taken on an interdisciplinary perspective with collaborations between environmental science, biology, philosophy, and literature.

		B3d2_text: Rollins' systematic campus-wide assessment mechanism to measure the impact of institutional engagement on faculty consists of an Annual Faculty Activities Report (AFAR).  The AFAR requires faculty to describe their most effective pedagogical strategies and outcomes, to comment upon the support needed to help them achieve their goals as a teacher/educator, and to summarize their efforts related to course development and research/scholarship.  One key finding is that because of the College’s high level of institutional engagement, faculty members are developing service-learning courses and there is heightened collaboration across disciplines.  Such interdisciplinarity improves the learning outcomes of both students and faculty.  Another key finding is an increase in faculty belief that colleges have a responsibility to work with their surrounding communities to address local issues from 63.5% to 85.7% over the past three years.  This was determined through Rollins' HERI data.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Rollins' systematic campus-wide mechanism to measure the impact of institutional engagement on the community consists of an assessment matrix wherein faculty report goals for facilitating engagement within the community, assessment measures, assessment results, and the use of assessment results.  Faculty members indicate, through the assessment matrix completed annually, that institutional engagement enhances the quality of life for those who reside within the local community.One key finding is that Rollins makes significant social contributions to the Central Florida region by engaging faculty, staff, and students in a broad range of community service efforts.  An economic impact study, completed in 2008, estimates that $7.9 million was contributed through service hours and direct donations provided by the Rollins community in 2006.  In 2007-2008 Rollins faculty, staff, and students were involved in 200 community agencies across Central Florida through community engagement. In addition to service-learning, Rollins constituents serve the City of Winter Park and Orlando by sitting on the boards of many local service organizations and public charities including the Winter Park Chamber of Commerce, Mayflower Retirement Community, Habitat for Humanity, Winter Park Rotary Club, Winter Park Land Trust, Quest Inc., Second Harvest Food Bank of Central Florida, and Winter Park Health Foundation.

		B3d4_text: Rollins' systematic campus-wide mechanism to measure the impact of institutional engagement on the institution consists of an assessment matrix wherein the Provost’s office tracks institutional goals, assessment measures, assessment results, and the use of assessment results.  Survey results and national recognition clearly indicate the positive impact institutional engagement has had on the institution.One key finding from the assessment matrix relates to the perceptions of students about the extent to which Rollins is an engaged institution.  Results from the 2008 National Survey of Student Engagement indicate that Rollins students are more likely than their peers to: include diverse perspectives in class discussions and writing assignments; work with a faculty member on activities other than coursework; attend an art exhibit, play, dance, music, theatre, or other performance; engage in community service and volunteer work; enroll in foreign language coursework; participate in co-curricular activities; attend campus events and activities; and contribute to the welfare of their community. Rollins’ commitment to institutional engagement also resulted in the College’s selection as one of twenty-three leadership institutions that comprise the Association of American Colleges and Universities (AAC&S) Core Commitments initiative dedicated to personal and social responsibility.

		b3e_text: The assessment efforts at Rollins are incomplete unless there is evidence to suggest how assessment results will be put to use.  Across the entire College a commitment to continuous quality improvement must be demonstrated.  This commitment is especially clear when it comes to institutional engagement.One important way Rollins has made use of assessment findings is in the development of a campus-wide learning tool called a Quality Enhancement Plan (QEP).  As part of accreditation protocols, the College had to develop a five-year plan that would result in substantive improvements for Rollins.  The QEP addresses the following five topics: leadership and citizenship; student recruitment and retention; academic and social integrity; internationalization; and diversity.  At the center of these topics resides institutional engagement.Six years ago, results from the National Survey of Student Engagement (NSSE) suggested that students did not enjoy quality relationships with other students.  In fact, Rollins students were below the average of peer colleges when it came to this indicator.  It was also noticed that student retention and graduation rates were too low and that Rollins needed to incorporate more diversity into the College community.  Since 2002, Rollins has developed an extensive first-year program, focused more attention on student involvement and leadership, and developed a nationally recognized effort related to community engagement.  Rollins infused these efforts as part of the QEP that now enters its fourth year of implementation and results from the 2008 NSSE suggest that the quality of student relationships at Rollins are now on par with peer colleges.  As a result of the QEP and the use of assessment results, Rollins students have a greater knowledge of self, especially in relation to integration with others on campus and within local and global communities; students also have demonstrated an enhanced self-perception of socially responsible leadership and citizenship.

		B4_text: The Quality Enhancement Plan (QEP) was created to focus Rollins on its vision of becoming one of the nation’s leading liberal arts colleges.  As Rollins' guiding strategic document, the QEP emphasizes academic excellence, responsible citizenship, personal growth, and ethical leadership.  The mission of the QEP is to enhance student learning by developing an institutional culture that embraces local and global citizenship and leadership.  A collaborative document formed by faculty, staff, and students, and ultimately approved by the Board of Trustees and SACS– the QEP is a comprehensive plan of the College’s directives and maintains a strong focus on community engagement.Rollins is already fulfilling challenges set forth by the QEP early on in the five year time span.  A few of the community engagement assessment initiatives are: providing faculty development programs for curricular infusion, expanding service-learning course offerings, creating a faculty community engagement team, as well as coordinating, tracking, and expanding community efforts. Additionally, Rollins is in year three of curriculum reform and renewal. Curriculum Steering Committee faculty have committed to adopting AAC&U's LEAP (Liberal Education And America's Promise) Essential Learning Outcomes, which emphasize civic learning and  engagement as central to the academic experience. 

		B5_text: Multiple professional development seminars each month are held for faculty and staff interested in the scholarship of engagement from the Radical Education Dialogue series, Service-Learning Roundtable, Collaborative Research Program, and Young Scholars Collective. Annually, the College holds the Summit on Transforming Learning and Community Partners’ Breakfast that focus on professional development for faculty, staff, and community partners. The Dean of Faculty's Office sponsors the Student Enrichment and Achievement Program that awards 15 faculty members $5,000 to explore the scholarship of engagement and develop courses through a week-long workshop series. Faculty are also selected to serve as Faculty Fellows for Community Engagement, receiving professional development funding and honoraria. In addition, all faculty are provided with opportunities for course development funds and mentors in order to explore service-learning.Faculty and staff are sent each year to community engagement conferences throughout the country and across the world.  Faculty and staff attend and present at the International Research Conference on Service-Learning & Community Engagement, Campus-Community Partnerships for Health Institutes, Campus Compact Professional Development Institute, Gulf-South Summit for Community Engagement, Community Engagement Educators Conference, Florida Campus Compact Service-Learning Conferences, Learn and Serve Sessions, and the National Society for Experiential Education Conference. Faculty and staff often travel with students for opportunities including the IMPACT Conference, Leadershape Institute, and Florida Campus Compact Student Conferences.Through the Petters Fund, Rollins faculty have access to proceeds from a 12 million dollar endowment to travel internationally for professional development and seek out opportunities for academic community engagement. Most recently, faculty and staff have traveled to Liberia, the Bahamas, Costa Rica, the Galapagos Islands, Ecuador, the Dominican Republic, and Mexico to seek opportunities in community engagement.

		B6_text: Community voice is a top priority in the development of all planning and campus-community partnerships. Partners are instrumental in the vision of all engagement at Rollins in both curricular/co-curricular involvement and are seen as co-educators at the College. Every service-learning course is created between the faculty and partner. Each semester community agencies assess service-learning courses through surveys and structured feedback mechanisms. OCE staff spend 40% of the work week immersed in the community developing needs assessment, gaining support and feedback, and building academic partnerships for Rollins. Community partners serve through advisory boards in community engagement and within the academic disciplines. Every semester OCE offers  funding and books for community partners who serve as Community Scholars in the classroom alongside faculty teaching service-learning courses. Community partners plan the Community Partners Breakfast with faculty and staff each year. Through the Hume Foundation, College for Every Student, and Rhoda-Newberry Reed (RNR) Community-Based Exchange Grants provides funding for teachers and community partners at Fern Creek Elementary to travel throughout the year with Rollins faculty and staff to professional development conferences on service-learning, community-based exchanges with Eastern Michigan University, and the National Science Teachers Association conferences. Through Rollins' Philanthropy and Nonprofit Leadership Center over 1,500 community partners across Florida participate in professional development programs each year.  Participants help identify and create these workshops. Community partners are celebrated each year at the Leadership and Service Celebration by the Rollins Community Partners Awards.  In 2006 four service-learning partners were presented with honorary degrees at Rollins and asked to speak at Commencement because of their educational  work with Rollins students, faculty and Farmworkers' Rights in Apopka, FL.  Community agency voice also shapes collaborative research and scholarship. 

		SD1_text: The recruitment of such individuals and commitment to institutional goals such as community engagement happens during the candidate interview process both at the Dean and Provost level.  Many departments include community engagement in recruitment and hiring strategies. With that, departments intentionally select faculty candidates that bring interest and expertise in integrative learning, engaged scholarship, and experiential education. According to Dean of Faculty, Dr. Laurie Joyner, "Every single candidate is asked about their philosophy of a liberal arts education and commitment to engaged learning. Faculty are not considered for employment if they don't hold an interest in pursuing the pragmatic liberal arts and engaged learning." Because Rollins is consistently messaging mission in all documents and through recruitment strategies, faculty candidates come to Rollins with the self-selected interest in the areas of pragmatic liberal arts and engagement including service-learning. Community engagement is a celebrated component of scholarship, service, and teaching at Rollins College as highlighted in the promotion and tenure review process detailed next.

		SD2a_text: Rollins institutional policies of promotion and tenure are based off Boyer's Model of Scholarship.  Adding flexibility and personalization to the tenure process allows all forms of scholarship to be recognized and rewarded.  Boyer defines four types or elements of scholarship: discovery, integration, application, and teaching.  Service-Learning courses and faculty community engagement emphasize Boyer’s elements of integration (interpreting knowledge across disciplines) and application (aiding society and professions in addressing problems) enhancing the scholarship of engagement. Rollins has a three prong system encompassing teaching, scholarship, and service.  Community engagement is recognized and rewarded in all three areas.  The faculty bylaws challenge professors to live a life of service with a greater connection to the College mission, “We expect candidates for tenure and promotion to engage in service within the College and to demonstrate how service outside the College is connected to the mission of the College.”  The bylaws also encourage the development of programs which could include community engagement projects or service abroad trips, “Development of academic, curricular, and other programs that enrich the life of the College can weigh heavily in considering a candidate’s College service.”  Faculty are provided opportunities to enhance these developmental areas through faculty mentoring, conferences, and other resources.The further integration of community engagement in the tenure review process is anticipated as curriculum reform progresses.  As the curriculum directs its focus on civic knowledge, community engagement,  and integrative learning, the promotion and tenure review policies will also reflect change and renewal.

		SD2b1_text: Rollins defines community-engaged scholarship as scholarship with and for the community, which classifies community-engaged scholarship under all three areas for promotion and tenure.  Through teaching faculty challenge students to learn and apply material inside and outside the classroom, service-learning is a respected component of this.  Scholarship includes integration of information across disciplines and the application of knowledge to aid society; both are integral elements of a liberal arts education.  The final piece is service which is defined as an overall betterment of cultural and intellectual life; an area in which Rollins faculty and student’s engagement in the community matters most.

		SD2b2_text: Limit to 200 words

		SD3_text: Student voice and influence is at the heart of community engagement at Rollins. Students are actively involved in the planning, implementation, and assessment of all activities in the curriculum and co-curriculum. OCE's student employees guide policy, programs, and events. Students oversee community partnerships and are active in planning all large scale events on campus.  Students are the face of the OCE and attend community board meetings and partner meetings with (and without) key College staff.Peer Mentors are used in academic classrooms through the Rollins College Conference to help with service-learning projects and lead reflections. Other courses use students as Learning Guides to foster campus-community partnerships and learning in the classroom. Students receive academic credit for their role in the classroom. Students through the Student Government Association participate as members of the Curriculum Steering Committee  and Academic Affairs Committee and  provide insight and support for community engagement courses and the future curriculum.  Students involved with JUMP (Join Us in Making Progress) and LEAD Team plan at least 2 campus-wide community engagement projects each week.  These students are active in determining what projects the College is involved in, allocate a $35,000 budget to community engagement programs (Fox Funds), and assess these programs through surveys and reports.  Students are also provided opportunities to attend conferences and workshops across the country to assist in the implementing of community engagement on campus. Throughout the summer, student interns plan and implement the community engagement aspects of Summer and Fall Orientations.  These students meet with community partners, perform need and asset assessments for each partner, determine what projects will be completed during each orientation, and pair partners with first-year classes to create a Service-Learning experience for the students during Fall orientation.  (continued in Wrap-Up Question 1)

		SD5_text: Rollins has a streamlined governance system that focuses on broader policy based issues in a four committee structure: Finance and Services, Academic Affairs, Professional Standards, and Student Life.  This results in that all governance committees have responsibility for community engagement.  Because it is part of the core mission of the College, community engagement is at the forefront of institution-wide academic changes that are currently being undertaken, such as the curriculum review.  As part of the Quality Enhancement Plan, a group of Faculty Fellows have been identified to shepherd the community engagement program to its fullest utilization throughout the Rollins student experience.The Professional Standards Committee (PSC) is responsible for advertising and promoting service-learning grant and funding opportunities.  Service-Learning Grants are $1,000 grants available to faculty interested in implementing a significant Service-Learning component in one of their courses.  Grants are for faculty interested in teaching a service-learning course for the first time or for faculty who may have participated in service-learning in the past and are considering a new partnership or project for a new course. In Fall 2008 PSC will assume responsibility for Service-learning grants including advertising, advocacy, and selection. 

		SD4_text: Currently, community engagement is not noted on students transcripts; however, the College is looking seriously into this.  Faculty on the Curriculum Steering Committee along with faculty and staff involved with the college's AAC&U Core Commitments Project have spent two years researching possibilities and an action plan in this area.  

		IIA1a_txt: Service-Learning is defined as a teaching tool that combines engagement (community-based service and/or community-based research) with learning outcomes, course curriculum, and reflection. Courses meeting the standards listed below are considered for the designation of Service-Learning at Rollins. Rollins College Standards of Service-Learning Courses:-Identifies and addresses a need in the community (campus, local, regional, or global)-Meets course objectives and demonstrates a clear connection between the community activity and the course content-Involves assessment as a part of the students overall grade-Involves reciprocity between course and community that results in students increased civic awareness, leadership, diversity, and engagement-Involves structured student pre and reflection-Involves collaboration with a community organization/agency that is committed to a partnership between service and learning-Invites the community partner to share in classroom dialogue, discussion, and scholarship-Involves considerable time outside of the classroom with the community agency (at least 15 hours)-Involves a capstone assessment in which students share their experience, discuss connections of global citizenship and responsible leadership, and address a plan for continued engagement

		IIA1b_1: 69.00000000

		IIA1b_2: 5.74%

		IIA1c_1: 23.00000000

		IIA1c_2: 67.65%

		IIa2a_txt: The Service-Learning Handbook developed by OCE in partnership with faculty members states that the desired outcomes for Service-Learning courses include:Students:• Ignite a passion and commitment in curiosity, both intellectually and action-driven in engagement, purpose, place and responsibility as a citizen.  • Recognize the manifestations of prejudice, unequal power, and marginalization, and develop the skills to challenge and confront them.  • Connect education to action through theory to practice, engaged scholarship and community need.  • Engage in meaningful reflection and reflective dialogues and initiatives across difference through the lens of leadership, service and social justice.  • Create a life-long commitment to positive social change through a shared philosophy in support of the common good by service. Community:• Foster, promote, and enhance campus-community collaboration to create social change.  • Educate community partners in methods of utilizing the academy as a partner and resource in learning, leading and action.Faculty:• Identify ways to connect classroom knowledge to community engagement • Utilize Service-Learning as a vehicle in students’ synthesis of course material  • Merge knowledge and foster, promote, and enhance faculty and community partner relationships in solving local and world issues.

		IIA1d_1: 43.00000000

		IIA1e_1: 763.00000000

		IIA1d_2: 17.06%

		IIA1e_2: 42.91%

		IIA2b_txt: All academic disciplines offer at least one course with a community experience including community-based research, international field studies, academic nonprofit internships, lecture series, programs, and events. Every service-learning course has essential learning elements for cognitive, affective, and behavioral outcomes that provide opportunities for learning and growth in community engagement. All service-learning courses are grounded in critical thinking, action, and reflection. In addition to individual course and departmental learning outcomes service-learning courses have adopted the Rollins College Quality Enhancement Plan’s learning outcomes for Leadership and Citizenship:• Students will gain knowledge of self, especially in relation to integration with others oncampus and within local and global communities.• Students will develop, communicate, and consciously live by a personal code of values and ethics, recognizing the inherent interdependence between their actions and the environments in which they live• Students will recognize, critically evaluate, and reflect upon ethical decisions/dilemmas in both academic and social settings• Students will demonstrate a greater understanding of and appreciation for diversity.• Through diversity experiences students will demonstrate greater abilities for living together in a diverse, global community.

		IIA2c_txt: Departmental or disciplinary learning outcomes for students’ curricular engagement within the community are captured through a campus-wide assessment mechanism consisting of a matrix wherein faculty state learning outcome goals for students, assessment measures, assessment results, and the use of assessment results to improve those learning outcomes.  There are currently more than 300 examples of systematic assessment of student learning outcomes in the assessment matrix related to curricular engagement within the community.  Those assessment examples are tied to learning outcomes such as social responsibility. Here is a specific assessment example from Rollins Explorations (first-year seminar):• Goal: to encourage a sense of belonging to the Rollins community• Assessment measures: First-Year Initiative Survey• Assessment results: Rollins ranked 23 of 26 schools in the category of “sense of belonging”• Use of Assessment: (1) created an intentional and coherent first-year experience program; (2) hired a Coordinator of Freshman programs to introduce more programming for first year students, including leadership development; (3) created living-learning communities for first-year students; (4) improved peer mentor selection and training (note: since 2002, first-year retention rates have improved by 4% and six-year graduation rates have improved by nearly 8%).

		IIA2d_txt: Assessment data are used to improve learning outcomes and the extent to which students feel academically and socially integrated with Rollins College.  The data are also used, in part, to evaluate the effectiveness of new courses that have been developed that intentionally incorporate community engagement within the curriculum. OCE has used assessment results to increase student awareness of curricular engagement courses (e.g., developing a repository of service-learning courses).  These courses often help students to develop skills related to leadership, civic engagement, and socially responsible citizenship.  OCE has also worked with faculty to educate them about the importance of a community engaged curriculum that has resulted in an exponential increase in the development of these courses.  Faculty enthusiasm for these experiences has resulted in a clear consensus about the importance of community engagement and the central role it will play in the revised core curriculum.  Finally, OCE has used assessment results to increase the number of partnerships within the community that appear desirable to students and faculty.  While the College continues to monitor quantitative data such as participation rates, OCE is also relying upon qualitative data (e.g., journaling, reflection essays, focus groups) to measure learning outcomes.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Community engagement is deeply rooted in all curricular activities at Rollins. Student Research: Students in every major are encouraged to participate in community-based research.  Many Honors in the Major students choose participatory action research and thesis writing based in community engagement.  Faculty are provided with funds in order to provide students with opportunities to create new knowledge with and for the community.  Examples include the Young Scholars Collective, Community Mural Project, Economics Community Need Assessment, Apopka Farmworkers and Heath, and MyRegion.org Values Study.  Students involved in Summer Student-Faculty Collaborative Research are also provided stipends for their time and effort.  Student Leadership: In the philosophy that leadership is an outcome of service, and service is a vehicle for leadership, community engagement is at the core of student leadership at Rollins.  Past leadership courses at Rollins have a community engagement component including: INT 398 Winter Park Fellowship, INT 315 Pathways to College Course, and INT 260 Foundations of Leadership at the Winter Park Community Center. The Leadership Certificate Program through the Hamilton Holt School allows all participants the opportunity to participate in a community engagement project tied directly to leadership development.  The Rollins Immersion Program is composed of weekends and “alternative breaks” of leadership and service engagement. These programs include work in Poverty and Homelessness, Farmworker’s and Children’s Rights, and Environmental Justice. Internships---- Nonprofit organizations are able to post internships through Rollins' Career Services Office.  108 internships in the nonprofit industry are offered to Rollins students.Study Abroad--- more than 45% of students at Rollins participate in study abroad opportunities.  A number of short term field studies are service-learning based including Service in Rural Communities in the Dominican Republic, Activism 101 in Ecuador, and Sustainable Development and Children and Families in Costa Rica.  
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		IIA3b_txt: Institutionally, community engagement has been integrated with curriculum on all levels of the College.Core Courses: Programs including Critical Media and Cultural Studies, International Business, Modern Languages (Spanish), Anthropology, Philosophy and Religion, Art, Music, and Environmental Studies have integrated community engagement into core courses. First Year Sequence: All 250 students that attend Summer Orientation participate in a capstone community engagement project at Fern Creek Elementary School. Through the RCC all first-year students will participate in SPARC Day of Community during Fall Orientation. 26 of 34 First Year experience courses will continue with service-learning throughout the semester with community partners including Genius Reserve, Fern Creek Elementary, Grand Avenue Elementary, and Ten Thousands Villages.  First year students also live in Living-Learning Communities that are focused in themes around RCC Courses and engagement. In the Majors: Every major at Rollins offers at least one community engagement experience. Many majors also promote active involvement through the community through co-curricular experiences. Graduate Studies: Hamilton Holt’s Graduate Counseling Program requires that all majors participate in a 20 hour/week practicum for one year with a community nonprofit agency focusing on mental health. The Leadership Certificate Program through Holt offers students the opportunity to participate in a number of courses focused on community engagement.  MBA students are also required to participate in service through an ethics and responsibility course. Additionally, many MBA students are placed on nonprofit boards to utilize the skills from classes and provide benefit to the community.  Capstone: Sociology, Women’s Studies, and Honors in the Major offer students opportunities to explore social issues in the community and develop research and action plans.General Education: Through the V (Values) and C (Cultures) General Education curriculum many students will engage in community-based courses while at Rollins. 

		IIA4_txt: Scott Hewit (Education) has for years been a partner with numerous public schools in Central Florida. His experience was documented in several publications, including the FASCD journal Florida Leadership, Rollins Alumni magazine, and in Fiat Lux, a collection of essays from faculty at Rollins.  Rachel Simmons (Art and Art History) has worked with several communities in Central Florida since 2000 through Rollins' Student-Faculty Collaborative Research Program as well as through service-learning projects in her studio art courses. Students worked with The Jewish Community Center, Fern Creek Elementary School, The Oviedo Girls and Boys Town, and Winter Park Day Nursery to create collaborative murals to support and enrich their missions.  Rachel's students partnered with fifth graders from Fern Creek through the "Ocean Art Project," a collaborative learning experience which focused on the declining health of the world's oceans and in which students generated collaborative digital art about the key issues facing marine conservationists. Sharon Carnahan (Psychology) engages in applied developmental psychology research with students.  She has led 11 students in evaluation of the YMCA's county wide after school care programs, resulting in significant policy changes and has supervised the evaluation of 100 preschool classrooms and an elementary school science program.  Dr. Carnahan takes students to Costa Rica on service trips and received $450,000 in foundation funds to develop service-learning outreaches to childcare centers. Marvin Newman (Communitcations) started the Loneliness in America Life-Legacy Project connecting nine courses in intergenerational dialogue between senior citizens and students across the disciplines. Dr. Rhonda Ovist (Sociology) winner of 2007 Florida Campus Compact Service-Learning Faculty Award has been instrumental in teaching and research around service-learning in applied sociology.  (continued in Wrap-Up Question 1)
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		IIB1_txt: Tutoring: Rollins offers tutoring and mentoring in partnership with a number of schools across Orange County including Fern Creek Elementary, Winter Park Community Center, Audubon Park Elementary, and the Boys and Girls Club.Extension Programs: Talent Search assists individuals from disadvantaged backgrounds who have the potential to succeed in higher education. The program provides academic, career, and financial counseling to its participants and encourages them to graduate from high school and continue on to college. Upward Bound provides support to participants in their preparation for college entrance. The program provides opportunities for participants to succeed in their pre-college performance and ultimately in their higher education pursuits. Non-Credit Courses: The Philanthropy and Nonprofit Leadership Center offers hundreds of workshops each year for community nonprofit leaders. Courses include leadership, financial management, and dialogues with the donors. Non-Credit Certificate programs for community members include the Certificate in Philanthropic Fundraising, Certificate in Nonprofit Management, Certificate in Proposal Writing, and the Certificate in Human Resources Management. Training Programs: the Philanthropy and Nonprofit Leadership Center offers training opportunities for community partners in leadership, board development and nonprofit governance, fund raising and development, human resources management, marketing and public relations, and volunteer management.Professional Development Centers: The Crummer Leadership Development Center and Entrepreneurship Executive Center serve as the gateway between the business community and Rollins. The Centers offer opportunities for seminars, workshops, internships, student consultants, and speakers both in and out of the classroom for students and communityOther programs through the Cornell Fine Arts Museum, Annie Russell Theatre, and Winter with the Writers provide community members the opportunity to co-engage with Rollins students, faculty, and staff through continued learning and education. 
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		IIB2_txt: Rollins hosts 18 student organizations on campus dedicated to community service including JUMP, LEAD Team, Rollins Relief, Dance Marathon, ECO Rollins, and Rollins Without Borders. Since 2005, registered student organizations focused on service have been the fastest growth area of campus clubs. Last year Fox Funds provided $35,000 to student community service.  In 2007-08, Student organizations were involved with 68 community agencies and raised $150,000 for nonprofit organizations world-wide.Rollins continues to recruit students for work-study placements at organizations including Big Brother and Big Sisters of Central Florida. Countless cultural offerings are available for outreach to community including Unity Fest, Holiday FunFest, Halloween Howl, MLK Days of Service, and Hannibal Square Thanksgiving Feast.  Rollins also offers the  Bach Festival, theatre performances, and many other cultural experiences to the Winter Park Community.Rollins Athletics partners with community agencies throughout the year offering free tickets to all sports events. Groups include Boys and Girls Clubs and Children Home Society.  As members of the NCAA Division II Sunshine State Conference, all Rollins athletes are involved in community engagement activities though the year including Relay For Life, Collection for the Troops, Laps for Leukemia, and Dance Marathon.The Olin Library offers opportunities for the community to use resources. In addition, the OCE Library is open and free to community partners and has an extensive book and video collection on community engagement. Information Technology (IT) staff are encouraged to be active with the community. IT members have traveled internationally with students to participate in service-learning projects dealing with technology in low-income communities across Mexico, Quito-Ecuador, and Santa Cruz- Galapagos Islands.  These projects have included the donation of refurbished computers to schools in these areas.Faculty continue to provide free consultation to community agencies including libraries, museums, and schools.

		IIB4a_txt: As demonstrated in the OCE mission of, "One Rollins. One Community. One Purpose" every member of the Rollins community serves as an ambassador of Rollins in the community. In educating students for global citizenship and responsible leadership, OCE serves as the key point of entry at Rollins College in working to promote and establish community partnerships in community engagement.  OCE works closely with all campus administration, academic departments, faculty, staff, and students to ensure that relationships with the community are reciprocal, purposeful, and grounded in community need. OCE does this by coordinating campus-community meetings, a Community Partners' Breakfast, the Service Project Database, the Community Partner database, and shared learning outcomes and goals for the academy and community.  Faculty Fellows for Community Engagement assist by serving as points of contact between academic departments and community agencies.  Community Partners are brought to the campus weekly to serve as experts on panels, through board involvement, as well as in classes and lectures. Further, OCE works closely with the President, Vice Presidents, Provost, and Deans to ensure that community need and voice are linked to the academic and student life experiences at Rollins. Student organizations and groups have been instrumental in promoting the mutuality and reciprocity of community partnerships.  Programs including Unity in the Community encourage healthy and reciprocal relationships between the City of Winter Park and Rollins.

		IIB4b_txt: Since Rollins believes that community partners are co-educators in the experiences of students, Rollins believes deeply in providing community partners and organizations with feedback and assessment. Service-Learning: All community partners are provided feedback from faculty on effectiveness and student reflection on the agency. This feedback is used to determine future partnerships and effectiveness of programs. Examples include Art Studies and Community Mural Courses that give community partners surveys to assess the project, their involvement, and students’ participation. Community-Based Research: Faculty involved in research projects provide continuous data and feedback to the community partners involved in research. Examples include Audubon Birds of Prey Water Treatment course with Dr. Larry Eng-Wilmot (Chemistry), YMCA After School Program Effectiveness and Evaluation with Dr. Sharon Carnahan (Psychology), and Service in Dominican Republic Rural Communities with Dr. Pedro Bernal (Chemistry). Outreach: OCE Staff and Faculty members have continuous meetings at community organization offices with key partners and engage in 360 degree feedback and assessment of campus-community partnerships.

		IIB5_txt: Sue Easton (Communication) published an article for a magazine this past year on bullying. It was in the local Back to School edition.  Identifying and coping with bully behavior.  (2007)  National Health Review, 3, 20-25.Madeline Kovarik (Education) created a document entitled “Social Studies Grade Level Expectations Linked to Local Area Resources” to provide Orange County Public Schools with a document that linked state Social Studies grade level expectations with local resources and speakers.  No similar document existed; it was created by the students in EED 566.Marc Sardy (International Business) published numerous reports last year: “Global Peace Film Festival Survey Results,” City Manager Lyon France, (June 2008), “Global Peace Film Festival Survey Results, as a part of Global peace film festival report for Orange County Tourism Grant,” Nina Streich, (2008), “Using Film to Re-Shape Perception: The Global Peace Film Festival and Rollins College”, Summit on Transforming Learning, Liberal Arts Education at the Crossroads: Shaping the 21st Century Curriculum, Rollins College. Marc Sardy, Julian C. Chambliss, and Denise K. Cummings (April 2008), “Transforming Students Through Film, A Study of the Global Peace Film Festival” Summit on Transformative learning, Rollins College, Marc Sardy, Julian Chambliss, Denise Cummings & Shannon Marriotti, (April, 2008) for Visiting delegation from Beijing China.Sharon Carnahan (Psychology) presented the following paper with D. Terorde Doyle “Good neighbors:  A campus children's center reflects the College mission of social responsibility” at the National Coalition of Campus Children's Centers Conference, Washington, D.C., March 2008.Rhonda Ovist (Sociology) coedited the text “Women Envisioning Change” published in 2007 by Cambridge Scholars Press.  Numerous articles in the text focused on service-learning, women’s studies, and community engagement.  

		III1_txt: Supplemental Documentation- Question 3: Other students that serve as orientation leaders and mentors are trained on Service-Learning as well as pre and reflection activities.  These students then serve alongside faculty members in implementing the service projects and processing the experience with the freshman students.There are numerous student organizations and committees that work to plan and implement service-based events at Rollins as well including: Dance Marathon, a group of students that fundraises for CMN and plans an annual 12-hour event; Rollins Relief, which has run 7 relief trips to New Orleans and participates in local and international relief efforts; Halloween Howl and Holiday FunFest Committees, which plan holiday based community events; and Peace Week Committee, which plans a global awareness week around international issues.Curricular Engagement- Question 4: Eileen Gregory (Biology) created the Science Academy at Fern Creek Elementary, a partnership that was recognized by Orange County Public Schools as the Partnership of the Year in 2005. Through courses including Biology for Teachers and Pathways to College, Eileen has created opportunities for 18 service-learning courses across every discipline over the past three years with Fern Creek, receiving $40,000 in grant funds, and empowering 2,000 members of Rollins to be involved in academic programs at the school.  Her work with the teachers at Fern Creek also led to a poster presentation at the 2007 National Science Teacher’s Association Annual Meeting.  Gabriel Barreneche (Modern Languages) presented papers on service-learning at the 2007 American Association of Teachers of Spanish and Portuguese Conference, as well at the 7th International Research Conference on Service-Learning and Community Engagement (2007) work with Junior Achievement (JA). His article, Language Learners as Teachers: Advancing Linguistic and Cultural Competence through Service-Learning, is under review for publication in the Journal of Community Engagement and Higher Education. In the fall of 2008, he will lead a panel of Rollins faculty and administrators at the 8th International Research Conference on Service-learning and Community Engagement, discussing faculty development, student development, and curricular initiatives in service-learning in the liberal arts context. Denise K. Cummings (Critical Media and Cultural Studies) has fostered a partnership with Enzian Theater, producer of the Florida Film Festival and Central Florida's only full-time, not-for-profit alternative cinema.  Through her courses Hollywood and the American Novel and Introduction to Film, Denise has created five service-learning course experiences.  Following assessment of recent service-learning achievements, this year Denise and Enzian staff members will spearhead the development of new and exciting partnership opportunities between student, staff, and faculty members of Rollins College and the Florida Film Festival.

		III2_txt: Rollins Background:Founded in Winter Park, Florida in 1885, Rollins College is Florida’s oldest recognized college. Rollins ranks #1 among 121 Southern master's-level universities in the annual rankings of "America's Best Colleges," released by U.S. News & World Report. This is the fourth consecutive year that Rollins has garnered the top spot. Today more than 1,700 undergraduate students enjoy small classes, personal interaction with an outstanding faculty. While maintaining its links with the past, Rollins always looks to the future striving for continuous innovation in a caring campus community. The College of Arts & Sciences offers full-time undergraduate programs in the liberal arts. The Hamilton Holt School serves the Central Florida community by offering exceptional undergraduate and graduate degree programs during evenings and weekends. The Crummer Graduate School of Business is consistently ranked by Forbes magazine among the best business schools for return on investment, and Forbes recently ranked the MBA program No. 1 overall in Florida.Rollins upholds a rigorous standard for "service-learning" classes.  Although we report on 69 service-learning courses in Curricular Engagement, Question 1 b, in 2007-08 Rollins also offered more than 141 courses with a "community experiential component" involving two-thirds of the faculty. Recent Awards received by Rollins:The Corporation for National and Community Service named Rollins College to the President’s Higher Education Community Service Honor Roll With Distinction for exemplary service efforts and service to disadvantaged youth.  The Community Service Honor Roll is the highest federal recognition a school can achieve for its commitment to service-learning and civic engagement. In October 2007, Rollins received the top award in the state as the Florida institution most committed to being an engaged campus. Out of 51 colleges, universities, and community colleges in the state who are members of Florida Campus Compact, Rollins was honored with the engaged campus award for “Best in Class” in the independent category and also garnered the engaged campus “Overall Statewide Award.”In addition, two members of the Rollins community received prestigious awards. Director of Community Engagement, Micki Meyer received the “Community Engagement Educator Award” in the independent sector for “significant contributions to the institutionalization of community engagement, inspiring a vision for service on the campus, and supporting faculty, staff, and campus-community partnerships.” Associate Professor of Sociology, Rhonda Ovist received the “Service-Learning Faculty Award” in the independent sector for contributing to the integration of service-learning into the curriculum. Ovist’s work has helped students, community members and scholars examine hierarchies of knowledge between academic and community partnerships. 

		III3_txt: Participating in the documentation process and on-line data collection has been an exciting process for our campus and we identify and celebrate our many accomplishments in community engagement.  This process allowed us to research the depth and breadth of our work as an engaged campus. From this we have realized that community engagement isn’t the job of a few people at Rollins, but is truly a campus and community effort that makes the Rollins College experience unique and grounded in 21st Century Education.  We, Board of Trustees, administrators, faculty, students, staff, and community partners are all community engagement at Rollins College. Suggestions:It was difficult to get at the core of some of the questions in 200-400 words. We would encourage an opportunity for 500+ words on the following questions: page 17 number 6, page 28 number 3 part a, page 29 number 3 part b, page 30 number 4, and page 31 number 1. We would have like to have had the opportunity to submit letters of support from community partners from the College and we encourage Carnegie to include this as an option for the 2010 classification.  Not only would this allow the Carnegie Selection Committee to learn about the institution’s commitment, but this would have also allowed the institution to educate community partners on the Carnegie Classification.  In addition, we would have liked to have had the opportunity for President Lewis Duncan to submit a written statement on his professional and personal commitment to community engagement.  Comments:We believe that the questions on this report were solid, extensive, and uncover the core of community engagement. The opportunity to submit allowed our Carnegie Classification Application Committee to identify institutional strengths and create more opportunities for assessment and data collection for the future. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
 


 


 28







b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Julia Arno, Office of the Provost

		Title: Director, Research & Sponsored Programs

		email: julia.arno@dominican.edu

		City: San Rafael

		State: California 

		Institution: Dominican University of California

		president: Joseph R. Fink

		address: Dominican University of California-Office of the President50 Acacia AvenueSan Rafael, CA 94901-2298

		Phone: 415-257-0141
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		answer will have no bearing on the classification decision: 

		IA1_text: Limit to 100 words"Dominican transforms lives. We are an independent, international, learner-centered university of Catholic heritage which interweaves Dominican values (community, service, study, reflection), the liberal arts and sciences, and the skills and knowledge necessary to live and work in an interdependent world.""The Dominican vision of education seeks to reconcile seeming opposites: the religious and the secular, individuality and community, the body's potential and the aspirations of the mind and spirit.  It aims to develop an appreciation of creation in all of its forms." 

		IA2_text: Limit to 300 wordsCommunity engagement is an integral part of the academic experience at Dominican. Recognition events include:  1) Academic Showcase:  At the end of each semester, the Service-Learning Symposium celebrates the work and learning that students and community partners have accomplished through course driven projects and community placements. Student representatives from service-learning classes across the disciplines present their projects and reflect on what they have learned, academically and beyond, and the ways in which their perceptions have changed or expanded. The event is attended by the campus community and community partners/mentors are invited and introduced.  2) Provost's Grant for Community Engagement through Course and Service Work: The Office of the Provost awards a grant  to a faculty member for funding to pursue a community-engagement project.   3) Katy McGovern Award for Community Service: On an annual basis one Dominican staff member is honored with a monetary award for volunteer engagement within our local community.   4) Community Day of Service Celebration:  Every year Dominican staff, faculty and students volunteer in the community to help local non-profits with issues such as facilities renovation and clean-up, food service, weeding and coastal clean-up, etc.  5) Internship Presentations and Academic Showcase Poster Presentations:  On an annual basis students and faculty members are provided the opportunity to present their community engagement projects at Dominican during a formal "Academic Showcase" forum.  Members of the community are invited to attend.  Students who participate in this forum are recognized with a formal award.  6) Pathways Service Award:  Dominican's Pathways Program (primarily for adult learners who wish to return to school) provides an annual service award that recognizes service work at Dominican and in the local community.  7) Outstanding Student Award:  Each year one Dominican senior receives an outstanding student award at Dominican. A primary criteria for this award is community service.

		IA3a_text: Limit to 400 wordsSystematic assessment of community engagement activities takes place throughout the University on multiple levels.   Below are a few examples of assessment data that is collected on an annual basis: 1) The Dominican Service-Learning Program evaluation surveys are given to all community partners who work with faculty and students in service-learning classes. The survey asks community partners for feedback regarding their experience with students and faculty, the quality of the collaboration, the benefits to their organization, and the ways in which this experience has influenced or impacted their perception of Dominican.   2) The Dominican Professional and Continuing Education Department (PACE) has multi-phased feedback mechanisms for different community constituents to determine interests/needs/program perceptions during development of multiple ongoing community course offerings.  This includes surveys, interviews, and community advisory council meetings.   3) The Financial Aid Office collects feedback from students at local high schools regarding perceptions of Dominican and the financial counseling services provided by Dominican counselors to students and parents in the local community.   4) The Dominican Women in Philanthropy Group:  This group was recently established to provide an opportunity for women of  our community to provide mentoring and philanthropic support for Dominican students.  As part of this group, focus groups are routinely conducted to receive feedback regarding community perceptions/needs.  5) The Departments of Nursing and Occupational Therapy obtain survey feedback from the community regarding numerous community health events staged by these Departments.  6) The Dominican Institute for Leadership Studies sponsors community events and engages in community based projects to support the nonprofit organizations in the local community.  As part of this work, feedback surveys are routinely collected to gage community perception of program services.  7) The Dominican President's Council is composed of outstanding business and community leaders committed to enhancing higher education in California.  This group meets regularly with academic leaders at Dominican and provides feedback via surveys and focus groups to help define community perceptions regarding Dominican, and higher education in Marin County and the San Francisco Bay Area.  8) Numerous academic departments, including but not limited to Nursing, Occupational Therapy, Psychology, the School of Business and Leadership (includes Green MBA Program), and the School of Education all request community members to fill out evaluation surveys and participate in focus groups to evaluate perceptions regarding the many Dominican students who have completed internships within local and regional community service organizations.     

		IA3b_text: Limit to 300 wordsAggregated data from community-based organizations and individuals is used by Dominican on multiple levels across the institution. A few examples include:  1) The Dominican Service-Learning Program uses this data to assess community effectiveness of program services, to determine the interest in future service-learning workshops for community partners (focusing on their role as co-educators), to assess how to best utilize specific faculty/student skills and expertise, and to assess the overall quality of the community service work that Dominican performs in the community.  For example, some of the questions listed on the assessment form include: "To what extent did student activities meet your agency goals," and, "Have your perceptions of Dominican University of California changed as a result of having a student in your agency?" 2) The individual departments/schools such as Nursing, Occupational Therapy, Counseling Psychology, and the School of Business and Leadership also use assessment data from the community to improve the overall quality of community service placements and to enhance their student curriculum in order to best meet the needs of their community partners.     

		IA4_text: Limit to 300 wordsDominican regularly emphasizes the importance of community engagement throughout our marketing publications.  Some of these publications include: 1) The Torch:  This is a University news magazine that is published on a bi-annual basis and distributed to members of the community, alumni, and friends of the University.  In the most recent addition (Spring/Summer 2008) the following community engagement programs were highlighted: The Service-Learning Program that provides outreach to at-risk students at the Marin County Community School, and the Teach With Africa Project that sends student teachers to South Africa to teach at-risk youth.  2)  The Dominican University of California View Book:   The View Book is provided to students and members of the community as a primary marketing piece designed to provide a brief overview of the program offerings and activities at Dominican.  Local community based internships are listed in this publication.  3)  The Dominican web site:  The Dominican web site provides an overview of the Dominican Service-Learning Program, it's staff contacts, and recent achievements (http://www.dominican.edu/academics/service.html).  4)  During the Spring 2008 semester Dominican placed an announcement in our local newspaper, the Marin Independent Journal, to highlight a recent success of the Dominican Service-Learning Program regarding their work in at-risk elementary schools in our community.  

		IA5_text: Limit to 300 wordsService-learning is identified as a key component of the Dominican Institutional Strategic Plan and is therefore promoted by leadership on multiple levels throughout the University, including:1) Speeches and Addresses: Dominican President, Dr. Joseph Fink, routinely promotes the importance of service-learning and engagement within our community.  The President spoke  about the success and importance of our service-learning programs at a Spring President's Council Meeting, the June Board of Trustees Meeting, and at the 2008 Graduate Student Graduation Ceremony.  Selected community members and leaders are also given an honorary degree at the Dominican graduation ceremonies.  During the most recent graduation ceremony the President presented an honorary degree to Ethel Seiderman, founder of the Fairfax-San Anselmo Children’s Center, for her work on behalf of children in our community.  The Dominican Provost, Dr. Kenneth Porada, also stressed the importance of service-learning at a recent Faculty Forum event. 2) Publications:  Every week the Office of the Provost publishes an online Bulletin which is distributed to the campus community and can be accessed via the public Dominican web site.  Information about service-learning and other community-based programs and activities are routinely announced in the Provost Bulletin.  In addition, the President publishes a "good news" letter once per quarter.   This letter is sent to Dominican alumni, faculty and staff, members of the local community, and other university and college presidents.  The President promotes the importance of community service in this newsletter.   In the most recent good news letter (sent in July 2008) the President reported on the increased number of community service-learning opportunities at Dominican, and announced that Dominican has recently been named, with distinction, to the President of the United States' Honor Roll for Community Service. 

		B1_text: Limit to 400 wordsThe Service-Learning Program, formally established in 2004, provides resources, support, and education to all stakeholders––students, faculty, community partners, and administration––to insure that curricular service-learning is implemented responsibly, respectfully, and beneficially for all involved while working towards full institutionalization and integration of the values and best practices into the campus culture and self-understanding.The Service-Learning (SL) Program conducts in-depth faculty development workshops in SL pedagogy, works one-on-one with faculty, develops and maintains relationships with community partners, implements assessment and dissemination of findings to all stakeholders, highlights and centralizes collaborative initiatives and emerging partnerships and projects. With recommendations from the Service-Learning Advisory Council, the program director continues to take steps forward towards institutionalization, such as the SL designation that was approved a year ago by the Curriculum and Policy Committee and passed by faculty forum.In addition, the program director works with the Office of Research and Sponsored Programs and has successfully received funding from federal and private grantors. Through the institutional budget and grant funds the Service-Learning Program has provided multiple opportunities for faculty, student, and community partner development, including intensive workshops, one day events on special topics, conference attendance, and support for special collaborative projects and training in specific skill areas. Presently, the staff consists of the Director of Service-Learning, who reports to the VP of Academic Affairs, and a part-time program assistant. 

		B2a_Text: Limit to 50 wordsFor 2007-08, at least $250,000 was paid for the salary/expenses of faculty and staff committed to community engagement, including: the Service-Learning Director, the Service-Learning Program Assistant, a percentage FTE for the Sponsored Programs staff,  and for community internship coordinators that work in many academic departments.   

		B2b_text: Limit to 200 wordsA few recent examples include: 1) Service-Learning:  The Service-Learning Program received over $100,000 from the Marin Community Foundation to initiate and implement a formal structure for promoting academic service-learning using best practices based on strong reciprocal and collaborative partnerships with the community.  This program also received a $95,000 grant from State Farm Youth Advisory Council to develop it's Educational Equity and Youth Empowerment program, and $8,000 in sub-grants from California Campus Compact for Service-Learning faculty development. 2) Nursing:  The Nursing Department received $84,000 for an outreach program to local community clinics to provide health services in under-served communities. 3) Education: The Education Department received $14,000 for Dominican students to teach in Africa.  4)  Dominican received $100,000 from the Bernard Osher Foundation to support programs for retired/mature adults in our community.5) Corporations from the community routinely donate to support community health forums at Dominican.  The most recent forum on Breast Cancer Research received primary support from Chevron Corporation and Kaiser Permanente.  

		B2c_text: The Office of Research and Sponsored Programs works closely with the Director of the Service-Learning Program and the Chairs of the academic departments at Dominican in order solicit funds from government and foundation sources to support collaborative community engaged programs.   Several examples of these programs are set forth in response 2b above.   In addition, the Dominican Offices of Advancement and Marketing, and the School of Business and Leadership also raise funds to support local collaborative community projects including but not limited to:1) the Dominican Leadership Lecture Series, (prominent speakers are invited to Dominican to speak on world events, these events are open to the public and are subsidized by Dominican), 2) Community Health and Education Forums, 3) the Dominican Center for Sustainability(promotes environmentally sustainable business practices in our community) , 4) the Dominican Fringe Festival ( a local art and drama festival held at Dominican each year), 5) the Dominican Winifred Baker Chorale and Orchestra ( a Dominican sponsored community chorus which has a public performance each semester), and 6) the LINES Ballet community events (Dominican has a collaborative program with LINES Ballet to provide academic coursework so that LINES ballet students can pursue a BA while also pursuing a career in dance).  

		B3a_text: Limit to 400 wordsDominican is engaged with the community in numerous ways on multiple levels.  Therefore, community engagement is tracked in many of our programs , using multiple mechanisms. Examples of existing mechanisms include:1) Using data from the Registrar's Office related to the SL designation, Dominican tracks all courses and students engaged in service-learning. This includes data regarding student ethnicity, major, year, and grade.  In addition, we track all student internships, field work, student teaching, preceptorships, community practice labs and other community-based student activities.2) The Dominican Service-Learning Program tracks and documents all courses using service-learning, which community partners we have worked with each academic year, the number of hours students have worked in the community, and the number of faculty who have participated in professional development opportunities offered through our program.3) Each year Dominican participates in a community-wide "Day of Service" in which Dominican faculty, staff, and students work at non-profits in the community.  The number of volunteers, placement of volunteers, activities completed, and perceptions of these activities are all tracked on a regular basis by the Dominican Events Management staff.  4) Every year the faculty department chairs are required to submit an Annual Report which compiles data regarding community service and community based collaborative programs. Data is collected from a cross-section of academic schools/departments at Dominican.5) The Dominican Career and Internship Services Department tracks and documents student internships, including those that involve community partners.6) The Dominican Office of Institutional Research is also currently working to identify, centralize and synthesize all other data tracking mechanisms used to track community engagement activities involving Dominican. 

		B3b_text: Limit to 300 wordsThe institution uses campus-wide tracking data in a variety of ways, including to:1) Publicize the ongoing importance of community engagement activities2) Reward and attain recognition for community engagement activities 3) Secure and enhance accreditation for professional and academic programs at Dominican4) Help Dominican maintain funding for current service-learning projects, and secure future funding for community engagement activities5) Further define and identify individual and organizational community partner interests6) Recognize faculty, staff and students for their community engagement activities7) Better allocate institutional resources to support community engagement8) Develop new partnerships and/or specific projects that benefit specific community issues and interests, while providing students and faculty the opportunity to employ academic skills and research expertise in vital community settings9) Develop new curricular programs10) Strengthen the Dominican Service-Learning Program through the development of thematic foci based on research conducted with the community (Youth Focus Groups).

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Limit to 200 wordsKey Finding:   Students in service-learning courses were able to make a strong connection between the academic/intellectual study and the real-life application of different disciplinary content in work with community partners.  This year, Dominican implemented a formal assessment process of the Service-Learning Student Learning Outcome that was embedded, with a related assignment/assessment tool, in all SL designated classes across the disciplines.  The Service-Learning Program assessed written assignments using four criteria: 1) Awareness of the Purpose of Service-Learning in the Course ,  2) Application of Theory/Intellectual to Experiential/Service, 3) Critical/Reflective Thinking, and  4) Overall Writing Structure and Organization.  When the scores were aggregated and averaged they revealed that the students as a group were 87.75% successful in meeting the over-arching goal of “demonstrating the ability to apply theory to practice and practice to theory” (calculated by averaging the overall averages of each of the four criteria).                                                                                                                       

		B3d2_text: Limit to 200 wordsKey Finding:  There has been a significant increase in faculty involvement in service-learning programs.Faculty who participated in the service-learning workshops found that, along with providing important foundational information and tools for developing and teaching service-learning courses, the workshops provided a forum for cross-disciplinary discussion about teaching.Quotes from faculty assessment of these workshops included:  1) "It was very helpful to me that the workshops were broken down into different issues so that during each session we could focus on one aspect of service-learning.  It was very valuable that we were able to hear from both partners and students directly, and listen to their experiences. I also felt I gained a great deal of insight from the readings selected for each session. The fact that some of the readings address over-arching learning and development issues in higher education, gave me a broader perspective from which to view service learning."  2) "I enjoyed the topical presentations that followed the readings, and the chance to discuss what we read in light of our own work and how we might change our work to include service-learning as an ongoing thread throughout our courses.  I began rethinking what I am already doing, and began recasting it [the coursework] to include the community at large."

		Impact on community: On

		Impact on institution: On

		b3d3_text: Limit to 200 wordsKey Finding:  The community sees that Dominican is taking on an increasingly participatory role in the community, and community partners are welcoming this type of engagement with the institution, as co-educators and as recipients of students and faculty energy and expertise. This finding was established through ongoing assessment exchange with community partners via  evaluation of individual student participation within the community organization, and the community partner relationships with faculty supervising these programs. Feedback regarding partner interest in further education about their role as co-educators in the service-learning process lead Dominican to sponsor a two-part, four hour workshop, attended by 13 community partners. Not only did this provide the context from which new partnerships and projects with partners emerged, but partners themselves were able to network and brainstorm. The increased understanding of their role as co-educators was evidenced by the huge increase in community partner presence on campus.  Partners also came into the classroom to address specific content, lead reflection, and debrief.  Over the most recent fiscal period, community partner relationships have become increasingly more reciprocal and highly collaborative.

		B3d4_text: Limit to 200 wordsKey Finding:   Service-learning opportunities for students have significantly increased during the 2007-08 fiscal period (this includes several general education courses that use service-learning, e.g. ethics, religion, and biology courses). A few examples of these new service-learning community engagement activities include:1) A new MS in Science that offers a student research internship at the Buck Institute on Aging 2) A new collaborative between the Dominican Center for Sustainability and the Dominican Green MBA program that allows Green MBA students to work within local government and businesses to help develop and integrate financially viable green business practices    3) The Greener Dominican Task Force, an organization that is focused on students collaborating with faculty to engage in local environmental clean-up and sustainability projects   4) The Teach With Africa project which provides an opportunity for Dominican student teachers to earn academic credit while teaching disadvantaged youth in South Africa (many of them aids orphans).5) The Umbrella Project:  Nursing students work at low-income senior facilities in Marin County6) The Point Reyes National Seashore Project:  Students worked on a Healthier Parks Initiative, traveling to the local parks to conduct assessment surveys regarding use of the local park areas.   

		b3e_text: Limit to 300 wordsYes, please refer to the response on page 11 in section 3b for more detailed information.

		B4_text: Limit to 200 wordsThe importance of community engagement is clearly articulated at several places within the current Dominican Institutional Strategic Plan as follows: 1) In the area of Student Life goals, the plan states "Student Life should be expanded in the areas of . . .  career and internship services, community service, spiritual activities, and training programs. "  This section also sets a goal to "Increase student internships, community-based research and service-learning assignments by 50% over the next five years (Section 2.2)." 2) Under academic goals the plan states, "Develop a faculty-student community-based research program that will serve the research and/or information needs of community organizations while raising the University’s profile locally and nationally (Section 4.12)."  It also states, "Continue to expand service-based learning and leadership opportunities (Section 4.13)." 

		B5_text: Limit to 300 words Dominican University of California provides professional development support for faculty community engagement as follows: 1) The Service-Learning Program offers intensive workshops in service-learning pedagogy that are open to all faculty and  provides mini-grants for participation and syllabi construction. In addition, several individual workshops are offered each year around specific foci such as community-engaged research. The SL Program also provides financial support for faculty to attend conferences related to service-learning, civic  and community engagement.2) The Office of the Provost provides grant based funding for faculty that wish to pursue community-based projects.3) The Office of the Provost also provides funding for Conference/travel related to community engagement activities (this funding is available on a competitive basis). 4) The Department of Nursing provides grant funded support for development and enhancement of curriculum used regarding community clinical placements.5) Other departments throughout Dominican also provide faculty release time (on a case-by case-basis) and incremental funding to faculty who participate in community engagement activities.

		B6_text: Limit to 300 wordsSome examples of community representatives that have input into institutional/departmental planning regarding community engagement activities at Dominican include:1)  From its inception in 2005, the Service-Learning Advisory Council has had at least three representatives from diverse community organizations. Their participation has been crucial to the development of the understanding of service-learning as a reciprocal and fully collaborative endeavor between the institution and the community, manifested in the ways in which faculty and students work with community organizations and agencies as vital co-educators and full partners. In addition, the Service-Learning Program is in constant communication with it's community partners through regular personal contacts that include email, phone calls, site visits, and classroom orientations.  Each spring the Dominican Service-Learning team also surveys all community partners who have worked with service-learning courses throughout the academic year to obtain their feedback on the overall experience working with faculty and students, suggestions and interests regarding future partnerships, and how their experience has impacted their view of the University.2) The Dominican President's Council has a community-based advisory board. 3) Dominican Women in Philanthropy has a community-based advisory group.4) The Dominican Center for Sustainability advisory board currently has three representatives from the community who attend regular Center meetings and participate in planning for future collaborative community projects. 5) The Dominican Departments of Nursing, Counseling Psychology, Occupational Therapy, and many other areas also have an advisory board/group of community advisors who are actively engaged in the planning process for community engagement activities.  

		SD1_text: Limit to 300 wordsPresently there is no official institution-wide hiring policy in place that mandates preferential hiring for faculty interested in/experienced with community engaged teaching and scholarship practices.  However, community engagement is considered as part of the whole candidate portfolio and is a positive factor in hiring decisions.  In addition, within several of the academic departments and speciality areas, experience working in the community is a key consideration in faculty hiring.  Some of these areas include: 1) Humanities, the Business Leadership Programs, Nursing, Occupational Therapy, and the Green MBA Program.  

		SD2a_text: Limit to 300 wordsFaculty members who participate in community-engaged research or projects are encouraged to submit evidence of these activities for consideration as part of their portfolio for promotion and tenure. In the past, the tenure review committee has commented favorably on community-engaged faculty scholarship, and has cited it as a strength for individuals applying for promotion. 

		SD2b1_text: Limit to 100 wordsFaculty members may choose how to present their community-engaged scholarship. If there has been published research, it is viewed as scholarship. If not, it will be classified as service to the community. Recently, one faculty member presented her portfolio for promotion using Boyer's model of scholarship, and categorized her community-engaged scholarship as the scholarship of integration and application.

		SD2b2_text: Limit to 200 wordsN/A

		SD3_text: Limit to 300 wordsBelow are a few examples of student leadership roles in community engagement activities: 1) The Service-Learning Program sponsors 4-5 Service-Learning Student Leader Fellows per year. Students who have exhibited interest in, and dedication to, working with specific community partners are appointed to these leadership positions. The Student Leader Fellow roles and responsibilities vary based on the community partner(s) that they are working with, and the specific project with which they are involved.  In addition, the Service-Learning Curriculum Review Committee has a slot for one student representative, and Dominican students also sit on the Service-Learning Advisory Board.2) The Dominican Institute for Leadership Studies operates a Leadership Practicum that provides Dominican students with an opportunity to take on leadership roles in service-learning projects based at businesses in the community. 3) The Institute for Leadership Studies also collaborates with Global Education Marin Dominican to implement a Global Ambassadors Program.  This program trains Dominican international student leaders to go out into the local community to make presentations at local elementary schools regarding their country/culture.  This program is specifically designed to develop leadership skills. 4) MSN Nursing students and MS Occupational Therapy students have been assigned a leadership role in assessing at-risk communities and special needs populations for the purpose of developing health education and health promotion programs for communities in need.  As part of this leadership program, the students are responsible for gaining entry into the communities of interest, collecting and analyzing the data for the needs assessment, and developing relevant programs to address the health education needs of that community.5) The Associated Students of Dominican University (ASDU) vote on the ASDU student leaders. These leaders are responsible for leading collaborative community projects.   

		SD5_text: Limit to 200 wordsThe Service-Learning Curricular Review Committee (SLCRC) is a sub-committee of the Curriculum and Education Policy Committee (which is a governance body at Dominican). The SLCRC reviews courses for SL designation to insure that all criteria are met and that the service-learning experience is of a high quality and meets best practices for all stakeholders.

		SD4_text: Limit to 100 wordsAll service-learning courses are noted with an SL designation on the student transcripts to  indicate the students' participation in service-learning courses.  In addition, student transcripts also reflect the community internship coursework completed in many academic areas, including: Nursing,  Occupational Therapy, Psychology and Counseling Psychology, Business and Leadership (including the new Green MBA Program), and selected Humanities coursework.  

		IIA1a_txt: Limit to 200 wordsFaculty must apply for the SL designation using a formal proposal process that is submitted to the SL Curricular Review Committee comprised of faculty, staff, students and the Directors of Service-Learning and Assessment.  Approval for SL designation requires syllabi that meet the following criteria:1) Academic Connection:  Service must be related to the curriculum and fully integrated into course goals and student learning outcomes.  Community participation is required.2) Community Voice and Quality Service: The service project/placement must engage and fulfill community identified needs as well as meeting course objectives.3) Reciprocity/Collaboration: The coursework must reflect the underlying understanding that every individual, organization, and entity involved in service-learning functions as a both teacher and a learner.4) Reflection:  The course must have a mechanism that encourages students to link their service experience to course content and to process their personal experience/perceptions.5) Assessment: The course must have a method/tool embedded in the course for understanding effectiveness of service-learning for all participants: faculty, students, and community partners.

		IIA1b_1: 21.00000000

		IIA1b_2: 10%

		IIA1c_1: 12.00000000

		IIA1c_2: 71%

		IIa2a_txt: Limit to 200 wordsDominican's vision of education encompasses the mission to promote community service and ethical responsibility.   The Dominican Service-Learning Program is designed to help integrate this commitment within the student coursework.  As a result, the underlying goal of the Dominican Service-Learning Program is to help students cultivate and express core values that will guide and ground them as they develop their careers after graduation.  In order to ensure that this goal is achieved the Dominican Service-Learning Program has set the Student Learning Outcome (SLO) for the SL Program Assessment as follows: the student will demonstrate the ability to:  "apply theory to practice and practice to theory."  Each academic department and instructor will use their own course specific language to clarify this outcome in the context of their curriculum and service-learning activity.   This commitment is also embedded in all academic programs at Dominican.  In this way, every undergraduate student at Dominican will complete a course that has a community engagement component as part of their core course requirements. 

		IIA1d_1: 17.00000000

		IIA1e_1: 395.00000000

		IIA1d_2: 5%

		IIA1e_2: 20%

		IIA2b_txt: Limit to 200 wordsAll courses that are designated as Service- Learning courses across the disciplines must embed the SL Student Learning Outcome described in the previous answer.  In addition, each academic program/academic department has  learning outcomes per department/discipline related to their community engagement internships and other outreach activities.A few examples include:1) The Nursing Program:  Community Engagement is integrated as a requirement within the MSN Nursing Program at Dominican.  One of the key learning outcomes established for this work is the ability to address the needs of a diverse community in preparing health analysis and curriculum for health clinic outreach.   2) The Dominican School of Education collaborates with a nonprofit community organization, Teach With Africa, to send teaching students to Africa.  Key learning outcomes for this program include:  "to graduate future K-12 teachers who think globally and are able to integrate a global dimension into their teaching."  3) The Global Ambassadors Program: Dominican international students travel to local elementary schools to make presentations regarding their countries of origin.  Key learning outcomes for this program are public speaking, leadership skills, and appreciation of their national heritage.    

		IIA2c_txt: Limit to 200 wordsThe Service-Learning Program assesses the Single Program Student Learning Outcome on an annual basis.  The rubric for assessment of attainment of the Service Learning SLO was developed by the service-learning director in collaboration with Dominican faculty.  During the last academic period, an Assessment Director presented a norming session for faculty to work with the rubric and discuss scoring of two model essays.  This session was significant in refining the rubric and making sure that all assessors were using the same definitions of rubric terminology.  The norming exercise and ensuing discussion proved to be an important activity for the assessment team and allowed for important questions and dialogue to emerge that greatly informed the assessment process that followed. The faculty that participated in this process expressed that this process was helpful to further clarify and deepen their understanding of the Service-Learning SLO, and their own pedagogical approach to this goal. Participating in the assessment process provides an important opportunity for faculty to learn from each other and the process itself.  The relationship between the criteria for SL designation, the use of a clear Service-Learning SLO, and a well-framed embedded assessment assignment, was also highlighted as an important part of this assessment process. 

		IIA2d_txt: Limit to 200 wordsAs a result of the Assessment Process referenced above, clear next steps toward program improvement were established as follows:1) The lowest scoring categories are in the areas of application of theory to practice and critical/reflecting thinking.  The Service-Learning Program Staff will disseminate this information to participating faculty and discuss strategies for heightening awareness in these areas.2) Design and implement a two-hour workshop for all students in service-learning courses. This workshop will cover essential service-learning philosophy such as how work in the community illuminates theory and academic work, service-learning best practices, democratic ethics (rights and responsibilities of citizenship), accountability to community partner, etc.3) Disseminate this year’s findings to all service-learning faculty in fall 2008 and engage in a discussion of best practices to improve student learning in “application of theory to practice” and “critical/reflective thinking.”4) Implement “formal” process for piloting a service-learning class without full designation and using assessment to refine and adapt as needed to meet SL designation criteria.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Limit to 300 wordsA few examples include:Student Research: 1) Students in Prof. Matt Davis’s Natural Disaster Class worked with the Marin County Office of Emergency Services to conduct a survey of residents of Bolinas, Stinson, & Bodega Bay on tsunami risk perceptions and hazard awareness. 2)  Psychology students worked with Prof. Gail Matthews and Assoc. Prof.  Bill Phillips to evaluate the effectiveness of girls support groups in promoting positive psychological health. The following publication was a result of the study: Steese, S.; Dollette, M.; Phillips, W.; Hossfeld, E.; Matthews, G. and Taormina, G. (2006).  Understanding girls’ circle as an intervention on perceived social support, body image, self-efficacy, locus of control, and self esteem. Adolescence, 41(161), 55-71.Student Leadership: The Leadership Practicum is a series of courses offered to graduate and undergraduate students within the Business School.  This Practicum provides teams of business students the opportunity to learn about visioning, conflict resolution, business planning, change management, and presentation skills in a real world environment through a project that is based at a community service organization.     Student Internships: 1) The nursing program has a program in place that allows graduate and undergraduate nursing students to work and learn in community clinics that primarily provide services to the under-served, economically disadvantaged. 2) The Occupational Therapy program has developed community-practice laboratory courses that are based at community sites such as Senior Access.  These placements allow students to work in the community with faculty supervision to develop/implement occupational wellness programs for children, adults, and seniors with disabilities. Study Abroad:  The Department of Education partners with Teach With Africa to send teaching students to South Africa to work with at-risk youth K-12.

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Limit to 300 wordsExamples include:General  Education/Core Coursework/First Year Sequence:  1) The Environmental Issues course at Dominican which fulfills the General Education requirement for Natural Science (a 1st year course) includes a lab component in which students participate in habitat restoration projects in Marin County and Northern California in collaboration with Golden Gate National Parks Conservancy and the National Park Service.  2) Another course entitled "Self, Community, and Service" fulfills the required General Education requirement in ethics, and is a core class required for the Dominican Honors program.  In this class students are required to complete 28 hours per semester in the community and this service is integrated with the course curriculum. Majors: All health science majors have a required community service component. For example, nursing undergraduate students are required to complete at least 90 clinical hours working in Bay Area community areas of unmet need as part of their course requirement for their Community Health Course (N3100).  OT majors complete 40 hours of volunteer work as a prerequisite to admission to the program.Graduate/Capstone Projects:  All Dominican graduate programs require either a research or capstone project that is primarily external to Dominican (community-based). Examples include: 1) OT and Nursing graduate students must complete research or a project-based master's thesis.  Most of the sites for these projects are at community service organizations in the Bay Area.  2) The Green MBA Program has a Capstone requirement that takes place during the course entitled, "Thriving Regenerative Enterprise."  In this course students must work with a business in the community to help co-create a strategic business plan focused on how the business can become sustainable and enhance its green business practices over time.  3) Counseling Psychology students must complete over 300 hours of counseling fieldwork at local community service agencies in order to attain their Master in Counseling Psychology.     

		IIA4_txt: Limit to 300 wordsGive citation and say which course it was related to:Service-Learning Related: 1) van der Ryn, J. "Thinking and Action: Preparing Students to Engage Complexity within Themselves and in the World."  Journal of College & Character, Volume IX, No. 2,  November, 2007.  2) Ghosh, J. , van der Ryn, J.  "The Dominican University Honors Program and Service-Learning:  Case Studies Focusing on Engaged Learning and Social Responsibility in Diverse Communities."  Monograph published by the National Collegiate Honors Council. 3) van der Ryn, J. , Stelmach, H. (with students from Radical Response Colloquium).  Focus groups were conducted with youth in four different segments of our county. Data was incorporated into the final report, "Youth Perception Regarding Access and Barriers to Equitable Education and Careers." Nursing:  4) Catolico, O. , 2007 Study and Conference Presentation regarding , "Community Assessment of the Health Care Needs of Residents in the Marin City and East San Rafael Communities."  A goal of the study was to identify continuum of care needs which could be addressed through student provided services as learning opportunities.Humanities/Native America Studies: 5) A presentation was made by C. Wash entitled, "We are still here" A Tape on the Native California Culture.  This presentation was made at the Native American Spiritually Conference in Washington which took place in October 2007.   Science: 6) Fussell, J. and Louie, M.C. The Impact of the Golden Gate Bridge on Marin County Suicide Statistics. BIOS September 2008. This project was a faculty/student collaborative project developed as part of core statistics coursework. Business: 7) Barbaria, L. and Roberts, R., A California Green Plan:  Making the Case for Business,  2008.  This is a report that was prepared at the request of the Fred Gellert Family Foundation in collaboration with Green MBA students (as part of the internship coursework for the Dominican Green MBA program).

		learning centers: Off

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: Off

		training programs: On

		professional development centers: Off

		other (specify: On

		IIB1_txt: Limit to 300 wordsSome examples of outreach programs developed for the community include:Tutoring Services: In collaboration with the Dominican Service-Leaning Program Dominican students volunteer to provide tutoring services to at-risk youth in Marin County.  These services are primarily provided at schools and community service areas where the student population is primarily low-income and under-served. Extension and Training Programs: 2) The Dominican Department of Professional and Continuing Education (PACE) offers training certificate programs and continuing education classes for professionals and members of the local community.  Examples of the Certificate offerings  include a Certificate in Sustainable Business Practices, and a Certificate in Integrative Nursing Practices.  PACE also offers a series of continuing education seminars for health science professionals in the areas of nursing and occupational therapy.      Non-Credit Courses: The Dominican Osher Life Long Learning Institute provides a variety of non-credit courses in topics such as film, art history, psychology and literature.   Funded in part by a generous grant from the Osher Foundation, this membership-driven program is designed to provide intellectually stimulating opportunities for adults in our community who are 50 years or older.Other Community Outreach Programs:  Dominican collaborates with members of the community to provide several summer outreach program for youth and college ready students.  One example: The Summer Odyssey Program which is an innovative summer camp program designed for academically gifted and creatively talented youth in our community.  Many of the youth who attend this summer camp at Dominican come from disadvantaged backgrounds and are only able to attend due to a Dominican scholarship fund generated from community donations.  

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: Off

		faculty consultation: On

		IIB2_txt: Limit to 300 wordsA few examples include:1) Co-curricular Student Service: The Nursing Department created the “Umbrella Project” which pairs undergraduate nursing students with graduate nursing students to deliver health services to under-served seniors who live in low-income care facilities in Marin County.  Nursing students attain patient care skills with the oversight of a graduate nursing student supervisor, and under-served seniors in Marin County receive a higher level of care. 2) Work Study Placements:  The Dominican Office of Financial Aid has a mandate to place a percentage of all work study eligible students within community service jobs.   Current student placements include: San Rafael School District, the Marin Aids Project, Wildcare (an animal rescue organization), and other school in San Rafael, CA. 3) Cultural Offerings: The Dominican Leadership Lecture Series is an annual roster of prominent individuals invited to Dominican to speak.  These events are open to the public (most are free of charge).  4) Athletic Offerings: All community members are invited and encouraged to attend the Dominican sports events.  In addition, the Dominican Athletic Department provides many summer sports camp programs for youth in the community and the Dominican pool and athletic complex is available for use by members of the local community.5) Library Services:  Access to the library and all library loan/reference materials is available free of charge for any resident of Marin County who has a Marin County Library card.  In addition, the library routinely stages art exhibits which are open to the public.  6) Faculty Consultation:  Psychology Professor Matt Davis has significant experience in evaluating disaster preparedness. Dr. Davis provided his expertise in this area to the Marin County Office of Emergency Preparedness, helping them create and implement an assessment survey to determine the level of preparedness for the Marin County Community.

		IIB4a_txt: Limit to 300 wordsA few examples include:1) The Service-Learning Program is a constant advocate for collaborative and reciprocal partnerships as this is one of the criteria that all courses must meet. We invite community partners to attend any relevant trainings or events,  provide space for special events such as the showing of the AIDS quilt, and offer workshops to community partners about their role in service-learning courses to empower them to get the most out of these relationships. Community partners are asked to contribute to students' final grades in regard to their learning at their organization. They are always invited to the end of the semester Service-Learning Symposium where students present what they have learned through SL courses, and community mentors are included with the professor on the program.2)  The Dominican Science Department has a close working relationship with the National Park Service Regional Office for Northern California. Over the past several years the Science Department has engaged in several collaborative projects with the National Park Service.  These partnerships have allowed Dominican students to learn how to conduct research, and have provided the Park Service with valuable data that they can use to better serve park patrons. For example, last year Science department faculty and students conducted a research survey of park visitors to help the NPS formulate a model strategy to enhance use of the recreational activities available within our National Parks.    3) The Dominican Department of Mathematics and Natural Sciences has entered into a formal partnership with the Buck Institute for Age Research to develop a new MS in Biology which will allow Dominican students to engage in formal research internships in age research at the Buck Institute while studying for a Master's Degree at Dominican.  Several of the Buck scientists will participate as adjunct faculty for this collaborative project. 

		IIB4b_txt: Limit to 300 wordsAcross the departments and schools at Dominican, the consistent feedback we collect from our collaborative community partners is one the most telling components of our success in maintaining and enhancing strong collaborative relationships.     A few examples of the feedback mechanisms currently in place include:1) Nursing:  In addition to collecting quarterly feedback results regarding the Dominican nursing students who are placed at local hospitals and community health services sites, the Chair of the Department of Nursing (in collaboration with senior nursing faculty) holds an annual meeting of all community partner stakeholders to obtain feedback about what's working, what isn't, and how the Dominican Nursing Department can improve our clinical nurses training program and placements process.   2) Occupational Therapy:  Each year graduate Occupational Therapy students participate in a class entitled "Occupational Therapy Program Development in the Community."  This course is designated as a service-learning course at Dominican.  As part of this course students work in groups of 2/3 to design, develop, and implement a community-based program using the principals and practices of occupational therapy intervention.  As part of this requirement, community partners are asked to fill out a comprehensive evaluation of the students work.  Examples of the questions include; " How would you characterize your interactions with the students?"  "What was the impact of the work provided by the Students to your agency?" and,   "How have your perceptions of Dominican University changed as a result of this collaboration?"3) Psychology: The department of psychology contacts all community partners to follow-up on psychology student community placements and community-based outreach events sponsored by the department.  Feedback mechanisms consist of both oral and written survey material.   

		IIB5_txt: Limit to 300 wordsA few examples include:Humanities: 1) Golemon, L., Hammerle, E., Scott, A., Wilson, M., and Hicks, C.  “Sacred Visions and the Social Good: an Interfaith Approach to Religion in Public Life,” 2007.  See http://sacredvisionsproject.org/articles/Sacred_Visions_Report.pdf for the published article.   This study was a partnership with the Graduate Theological Union in Berkeley, CA. This study examined how faith communities contribute to a "just, sustainable, and pluralistic" democracy.Business: 2) Winn, K., Barbaria, L., Emlen, S., Rivas, R., Blachman, S., "Green Technology Feasibility Study for the Torres Martinez Reservation," 2008.  Report submitted to the U.S. EPA.  This study was a collaboration between the Torres Martinez Tribe, Green MBA students, and faculty within the Dominican School of Business and Leadership.   Psychology:  3) Davis, M.; Johnston, D.; Becker, J.; Leanord G.; Coomer, M. and Gregg, C. (2006). "Risk perceptions and preparedness: Mt. Rainier community assessment tabulated results," GNS Science Report 2006/17, p42. Matt Davis, Professor of Psychology, was first author on the following publication resulting from his collaborative study of disaster preparedness within communities in the Mt. Rainier, Washington area.   Science: 4) Ramirez, D., Flores, S., Sullivan, C., Sharif, R., Spain, D., Kolipinski, M., Dell’Osso, J., Ghosh, S., "Take a Walk on the Wild Side-Healthy Recreational Opportunities at Point Reyes National Seashore," Abstract published: 22nd National Conference on Undergraduate Research, April 2008, Salisbury University, Maryland.  This was a partnership with the National Park Service.Occupational Therapy and Nursing:  5) Rodriguez, E., Louro,R., Degan,S., Ramsey, R. "Creating an Interdisciplinary Community Health Service Learning Program: The Umbrella Project," 2007    Report.  This was a collaboration between nursing and occupational therapy students/faculty.

		III1_txt: Limit to 400 words

		III2_txt: Limit to 400 wordsOver the 2007-08 academic period Dominican experienced significant academic growth and community outreach in the area of environmental sustainability.  Last year Dominican brought a new Green MBA program to campus and started a new Center for Sustainability.  The Dominican Center for Sustainability is a first-of-its-kind research, education, and training center dedicated to environmental sustainability.  The Center partners with business, government, members of the community, and academics to design, implement, coordinate, and evaluate multiple environmental research initiatives that are focused on practical solutions and innovative responses to the extraordinary challenges of climate change, energy constraints, pollution and waste. The Center provides a forum to bring together all of the Dominican green academic programs and staff initiatives with members of the local community on a regular basis in order to share best practices, and strategize on research and action plans designed to promote environmental sustainability. In January 2008, Dominican was honored by the San Rafael Chamber of Commerce with an Environmental Leadership Award for our work on campus and in the community in the area of environmental sustainability.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 


 
  


 
 
 
 
 
 


 37







3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Vincent Ilustre

		Title: Executive Director

		email: vilustr@tulane.edu

		City: New Orleans

		State: LA

		Institution: Tulane University

		president: Dr. Scott Cowen

		address: Tulane University, 218 Gibson Hall, 6823 St. Charles Ave., New Orleans, LA 70118

		Phone: (504)862-3358

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Tulane's purpose is to create, communicate and conserve knowledge in order to enrich the capacity of individuals, organizations and communities to think, learn, act and lead with integrity and wisdom . . . by cultivating an environment that focuses on learning . . . ; expecting and rewarding teaching and research of extraordinarily high quality and impact; and fostering community-building initiatives [and] scientific, cultural and social understanding that integrate with and strengthen learning and research. This mission is pursued in the context of the unique qualities of our location in New Orleans and our continual aspiration to be a truly distinctive international university.

		IA2_text: Tulane University recognizes and celebrates community engagement by rewarding individuals and groups who support the university’s efforts to help New Orleans in exceptional ways through both campus-wide outreach/celebration events and individual awards for faculty members and students. Tulane’s Center for Public Service (CPS) outreach events include the Center for Public Service Showcase, a biannual celebration that provides community partners, faculty and students an opportunity to share knowledge, recognize one another, conduct outreach, recruit future volunteers and network among themselves. The location of this event rotates every semester between the campus and in locales around the community to foster a deeper connection between Tulane and its partnering agencies; Outreach Tulane - the University’s largest single-day annual community service event with over 1000 students, faculty and staff participating- is coordinated in conjunction with the Community Action Council of Tulane University Students (CACTUS) and the Office of Student Programs to encourage students to serve New Orleans while developing bonds with their peers; and the Martin Luther King, Jr. Week-for-Peace Day of Service, a CPS-sponsored day of service that kicks off the annual MLK Week for Peace series of events to commemorate, celebrate and reflect on the life and teachings of Dr. Martin Luther King, Jr. and his vision of collective work and social justice. CPS also sponsors the Runsdorf Award for Excellence in Public Service to identify and recognize students who demonstrate social responsibility and awareness of community needs through significant community and public service contributions at Tulane, as well as the Excellence in Service Learning Award for Faculty, administered by the Provost’s office  and awarded to faculty members for their outstanding dedication to both public service and promoting student involvement within the New Orleans community.

		IA3a_text: The Office of Service Learning (the predecessor of the current Center for Public Service (CPS)), from 2000 to 2004, distributed yearly surveys to its community partners -- the findings of which (excluding the final year) McFarland and Moely summarized in a report and presented to the Gulf-South Summit on Service Learning and Community Engagement in 2003. The researchers found that the 100-plus surveyed agencies reported very positive views of the service learning students, the University staff and program coordinators, and Tulane as a whole.  These agencies reported benefits directly linked to their participation in the University’s service programs. Over the three-year period during which the University program expanded and improved its procedures for working with the community, these respondents also provided increasingly positive evaluations of both students and staff.Devi Miron, a graduate student in Psychology, also assessed community partners’ views for her Master’s thesis in 2002, which she later reported in the Michigan Journal of Community Service Learning (Volume 12 (2), 2006). She surveyed 40 agency representatives, interviewing them about their roles in the service learning program, the usefulness of their participation to their agency, and their views of the students and the University.  She found that agency members who reported having more input in the planning and implementation of collaborative programs saw more benefits to their agency through their participation in the service learning program. Furthermore, she found that perceived benefits (in addition to the number of students placed at the agency) influenced partners’ perceptions of the University as a whole.Likewise, from 2007 to 2008, CPS conducted a survey of community agencies, requesting feedback regarding the development process of the partnership, the extent to which agency representatives were involved in planning and monitoring service activities, communication between the agency and University offices, student preparation for working in the community, the benefits agencies and their clients derive from involvement with the University, and recommendations for improving the program. CPS is currently analyzing this data. Additionally, CPS conducts assessments with community partners throughout each semester, including initial needs assessments, mid-semester assessments and exit interviews. These are conducted via individual meetings with CPS staff coordinators, faculty members and community partners; service learning course working groups; theme-based pre- and mid-semester roundtable workshops; biannual showcase events; and written assessments via email and the CPS Information System.In addition to these formal mechanisms, the President and members of his staff are in regular contact with community leaders and citizens to ensure that the university is addressing needs and issues affecting the larger community.

		IA3b_text: As Miron has shown, strong community voice in these partnerships is important; the Center for Public Service (CPS) has created opportunities for agency representatives to collaborate with faculty in planning service activities and to serve on committees that influence program development.  This community input has affected student orientation and placement, the training and preparation students receive for their work, and how their service activities are monitored.  Based on previous assessment data, under the leadership from the Provost's Office, CPS established various academic and administrative boards such as the Executive Committee, Partnership Committee and a Community Advisory Board to guide the Center’s work as well as Tulane’s overall efforts in the area of public service and community engagement. Additionally, CPS believes the forthcoming information from its most recent survey of community representatives on partnership development will further suggest methods for improving collaboration between the university and its community partners.  Tulane plans to use this information to continue improving its programs to be more responsive to the community’s needs and concerns.At mid-semester, assessment data is used to troubleshoot and redirect programming if necessary in order to reach the most beneficial results for our partners by the end of each semester. At the end of the semester, collected data is used to interpret the overall semester-long partnership experience, identify areas for improvement in these relationships, and review and plan for future opportunities.In addition to assessments, current agencies engaged in semester-long service learning partnerships and all CPS partners (current and past) are invited to workshops and seminars throughout the year to strengthen their skills and enhance their relationships with the university. CPS polls partners on their interests and needs for supplementary training, and asks for feedback on these sessions to gauge the need for future in-services.

		IA4_text: Tulane University became the first Carnegie-ranked institution with high research activity to introduce a public service graduation requirement for all students and as a result of this distinction, the university proudly emphasizes its work in the community.The Tulane website hosts a wide range of information regarding community engagement.  The website contains Tulane's mission statement, which articulates Tulane's emphasis on fostering community-building initiatives, and cultural and social understanding to integrate and strengthen learning and research; and the Tulane Renewal Plan, which explains Tulane’s decision to develop a public service graduation requirement and goals for greater engagement in the post-Katrina New Orleans community. The main website also emphasizes community engagement in the Academic, Student Affairs, Social Work and About Tulane sections. The Admissions website, like the prospectus and brochures sent to prospective students, clearly outlines Tulane’s dedication to community engagement. Tulane received over 34,000 applications this year for 1500 first-year student slots in large part to our engagement mission. The Center for Public Service also maintains its own website with information for students, faculty and community partners. The site focuses on the Center's mission, work and opportunities for all constituencies participating in public service opportunities. Since Katrina, the Hullabaloo, Tulane' s student-run newspaper, has published more than 30 articles covering the Center for Public Service, student engagement and faculty engagement. The Hullabaloo is available online as well as in print. Likewise, Tulane’s daily digital newsletter, New Wave, has featured over 40 articles on community engagement; it is available online and also is distributed via email to the entire Tulane community, including the University's alumni.  The Tulanian, the university’s alumni magazine, has also featured community engagement in several issues including two cover stories in the past two years.

		IA5_text: Executive leadership at Tulane explicitly prioritizes and promotes its mission of engaged academics within the broader academic community through official presentations, newsletters and campus events. Most importantly, the decision to implement the public service graduation requirement, crystallized in the Renewal Plan, embodies explicitly the President's and Tulane Board's determination to support the community and engage in the efforts to strengthen New Orleans.  In March 2008, Tulane hosted the Clinton Global Initiative University (CGI U) during which President Scott Cowen committed to develop a model for American universities that seek to implement a public service requirement, with Tulane’s Center for Public Service acting as a clearinghouse for information for other universities; Tulane pledged to provide cost-effective, accessible health care for New Orleanians by establishing community based health centers; and finally, Dr. Cowen signed the American College and University Presidents Climate Commitment, pledging to assess the impact of Tulane’s activities on global warming, to develop a plan to achieve carbon neutrality and to integrate the concept of sustainability into its core curriculum.Both the President, the Provost and other members of the Cabinet have spoken about engagement at numerous international, national, regional and local events.  In October 2008, both will participate and hold speeches during the 8th International Research Conference on Service Learning and Civic Engagement, hosted by CPS.  The Parent’s Council, an advisory group of parents to the President, has taken community engagement as its fundraising project and has established an endowment for CPS.  Likewise, the Provost has made numerous statements encouraging faculty to participate in broadening Tulane’s community engagement.  Both have been quoted in publications listed in the previous section, IA4 as well as other periodicals such as the Times Picayune (New Orleans' daily paper) and the Boston Globe.

		B1_text: Tulane established the Center for Public Service (CPS) to coalesce campus resources related to community engagement including, but not limited to, faculty, students and volunteers. The Center’s inauguration reflects Tulane University's renewed sense of purpose within a city and region rising from devastation and also emphasizes the long tradition of the university's work with the community (the Office of Service Learning steadily expanded since its inception in 1997, and community engagement has been a part of Tulane life since the 1960s). Recognizing that active civic engagement builds strong, healthy communities and responsible citizens, CPS merges academic inquiry with sustained civic engagement.  The Center is a forum for students, faculty, and community partners to work together to address urgent and long-term social challenges and opportunities, and provides resources for all constituencies supporting the public service graduation requirement. Most importantly, the Center’s approach to learning prepares Tulane University students to participate more fully in today's complex society in intellectually rigorous ways.  CPS supports a university curriculum, best practices of service learning and community engagement, and research agenda by uniting academics and action, classroom and communities, through which students, faculty and community partners commit to the transformation of civic life. The Executive Director and the Faculty Executive Committee, comprised of faculty members across campus, guide CPS in its efforts. The various constituencies are supported through three divisions: Faculty Training and Support , Campus-Community Partnerships, and Students Training and Leadership Development.  Each unit provides a myriad of services including seminars, workshops, consultations, project development and monitoring, transportation and access to resources.  The Center currently employs 22 people and oversees various programmatic initiatives such as the Public Service Fellows Program and AmeriCorps VISTA (currently comprised of 25 active members). In addition to founding CPS and the groundwork accomplished therein, Tulane also has established separate research and support centers and institutes such as the Scott Cowen Institute for Educational Initiatives, Southern Institute for Education and Research, the Levy-Rosenblum Institute for Entrepreneurship (LRI) , the Partnership for the Transformation of Urban Communities (PTUC), the Payson Center for International Development, and the Center for Applied Environmental Public Health.  Each of these units are separately staffed (varying from four to ten personnel) and have varying purposes but with a unifying engagement theme.

		B2a_Text: CPS' 2009 fiscal year operating budget is $2,002,500; 82 percent of this ($1,642,500) supports  service learning activities, public service internships, etc. Tulane commits $1,392,500 -- a permanent component and 72% of its annual budget; 70% of this covers staff salaries and benefits; the remainder supports additional workshops, training and activities. 

		B2b_text: Since its inception in 2006, the Center for Public Service has received numerous types of external funding to support its programs and initiatives from sponsors including the Carnegie Foundation of New York to support the Center's endowment and a departmental planning grant; the Corporation for National Community Service Learn and Serve America to support the dissemination of our model to six other universities and increase the Center's programming; the Corporation for National Community Service VISTA Program to increase the viability of our community partnerships; and the Capital One Foundation to support student-oriented programming. The Center also is the recipient of the Department of Education's TRIO Program:  Upward Bound Program, and has garnered additional funding from various local foundations and the Louisiana Governor's Safe and Drug Free School Program to support our school-based reading program, For the Children.Aside from the Center for Public Service, additional programs have been set up to engage the community, including but not limited to the following initiatives: Cowen Institute for Public Education Initiatives, Community Health Centers, and the Federal Work Study Community Service Requirement. These various enterprises are partially funded by external budget allocations, the amount of which is in the millions.

		B2c_text: Community engagement is a key element of the University's fundraising efforts. Aside from the Center's website, which directs potential donors to give to the Center, the University has explicitly conveyed its expectation for members of the Parents' Council to contribute to the endowment of the Center. The Parents' Council Civic Engagement Fund began with a $1 million pledge and now includes over $2 million in donations; it continues to grow today with new members contributing to the Center's endowment.  A separate fund has also been established for a permanent endowment dedicated to a university-wide student award for public service.Additionally, the University’s Office of Development continues to approach individuals and various foundations and corporations and encourages them to give to the Center. Most recently, the Carnegie Foundation of New York donated $1.75 million to the Center for Public Service, with $1 million dedicated to an endowment for the Center while the remainder supports a departmental planning grant that allows for academic departments to make a permanent curricular commitment to public service. The Center's total pledged endowment, after two years of active fundraising, is $3.26 million. The president of the University also is actively seeking potential funders to name the Center.

		B3a_text: The Center for Public Service maintains a database of all partner agencies, public service activity needs and public service hours contributed. CPS records notable accomplishments, references to publications about community engagement and photographs of engagement activities. The CPS Information System collects agency profiles including partners’ quotations regarding engagement experiences, partnership status, public service activity needs, partnership related requirements (background checks, immunizations, etc.) and partnership assessments. Additionally, CPS administers the Community Partner Exit Survey, which asks partnering agencies to evaluate their experience collaborating with Tulane, and to indicate their future needs. Students and faculty members engaged in service learning or public service internships also provide feedback on their levels of engagement and satisfaction with their program through mid-semester and final evaluations and surveys.  In order to sustain successful relationships with the community, the Center's staff reviews the programming by systematically conducting face-to-face meetings with community partners both on and off campus. Representatives from the Office of the Provost participate frequently in such gatherings to better address community needs and to assess how the collaboration works in a larger context. Furthermore, service learning courses receive a special status from the Registrar's office at Tulane, with a separate course number that enables an easy tracking mechanism and as such, courses marked as "service learning" appear on student's official records and transcripts. Various administrative units such as the Advising or Admissions offices utilize this feature, including service learning as part of their internal reports as well as on the Tulane Student Information System. In addition to the efforts and procedures established by CPS and the Registrar's office, Tulane's Office of Governmental Affairs produces a document detailing engagement efforts across the university, including those of various Schools, departments, campus entrepreneurial offices and students' organizations.  (http://tulane.edu/government_affairs/community_service.cfm)

		B3b_text: The Center for Public Service records and uses the information obtained to enhance engagement with the community.  Most importantly, the immediate effect is reflected in the Center's adjusted programming and offerings. Based on received responses, CPS plans various events designed specifically for community partners, faculty members and students. These events range from workshops on specific topics such as grant writing for non-profits to lectures and trainings in specific skills such as translating and interpreting, or tutoring. CPS collects notable accomplishments, references to publications regarding community engagement and photographs of engagement activities to promote Tulane's public service initiatives; collected data also is used for updating and maintaining partnership status and student requirements (background checks, immunizations, etc.) as well as public service activity needs. These methods enable the Center to recommend an appropriate internship placement or partnership with a service learning course.   In addition to using data to better understand community needs, the Center for Public Service also uses information obtained from tracking to forecast needed service learning courses and suggested service projects. The use of evaluation and survey feedback as a tool to improve and sustain the existing partnerships is clearly reflected in the service learning program.The Registrar’s Office and the Academic Advising use student information to track student completion of the public service graduation requirement.  Data is also used by the President’s Office to track how the university is engaging with the community and distribute resources as needed.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Two studies conducted between 2000 and 2003 showed positive outcomes for students:Through service learning courses, students became more committed to community involvement, gained new perspectives on social issues (social justice), and reported greater competence for public service. Students reported that as a result of their participation in service learning, they were more engaged in their academic studies and more challenged by their coursework.  They also indicated they were more likely to continue their studies (retention) at Tulane as a result of participation in service learning. Subsequent research showed that a close match between student expectations and the nature of service opportunities available to them provides the basis for positive learning outcomes and personal growth.Recent research indicates that Tulane students are very positive about the new public service graduation requirement.  Those entering the University after Katrina have particularly strong interests in community service; these students will be followed as they proceed with their studies.  Since the implementation of the public service graduation requirement, the Center for Public Service has conducted research with each new class.  This research is aimed at understanding students’ attitudes about civic engagements, commitment to public service and their reactions to the service requirement.

		B3d2_text: Tulane  actively researched the impact of public service on all constituencies, often reaching beyond the University itself. Dr. Barbara Moely, whose engagement in the community and work for Tulane's Office of Service Learning (the predecessor of CPS) has resulted in numerous research publications and findings, conducted various studies focusing on different groups, one of them being the faculty body.Faculty members who participated in service-learning development seminars from 2003 onward were part of a larger sample of faculty involved in a Learn and Serve America Consortium grant. This seminar focused entirely on service learning, reflective activities, and building relevant syllabi to support faculty members not familiar with service learning pedagogy and to educate them on general best practises. Dr. Andy Furco (University of Minnesota) and Moely collected data from all participants of the seminar. Data from that grant summarized by Furco and Moely in a recent (unpublished) paper shows that faculty participants found the seminar to be very helpful in increasing their knowledge of service learning, their understanding of its value for student development, and their ability to work with community partners.  Faculty members also reported that service-learning participation was helpful to their professional development.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: Please note that past and current research on community – University collaborations was reported in Section A, Item 3a, above.  In addition to these formal studies, CPS staff members obtain assessments from community partners each semester.  At the completion of a service learning course, a CPS staff member meets with a representative of the community agency to review and reflect on the activities of the semester, with the aim of making any necessary changes to improve future efforts.  

		B3d4_text: Since the installment of the public service requirement there has been a substantial increase in interest in Tulane. Tulane has received deposits reflecting intent to enroll from 1,601 prospective freshmen, surpassing its goal of 1,400 and achieving a major rebuilding milestone years before its most optimistic forecasts had predicted. This year's figure is well above the 882 first-year students Tulane enrolled in the fall of 2006 (the first new class since Katrina) as well as its 2007 first-year class, which numbered 1,324.Officials and the Executive Leadership of Tulane credit the increased interest in the University to several factors including a university-wide Renewal Plan enacted after Katrina, which made public service a requirement for graduation. In light of this requirement, all students participate in a sequential public service experience during their time at Tulane. Tulane also was named one the "Hottest Schools in America" by Newsweek in 2007. In recognition of its recovery from Katrina, a growing reputation, and its popularity among top students, Tulane was named "Hottest on the Rebound."  The Boston Globe also recently published an article on Tulane's renaissance and attributed this increased interest to public service and the new graduation requirement. 

		b3e_text: Information obtained from student surveys has been useful in building the case for service learning with administrators and faculty members on campus.  Retention is particularly important and Center for Public Service studies have shown that service-learning experiences are positively evaluated by students and increase their commitment to continue their studies.   Through the use of these formal and informal observations, CPS has improved orientations and training to prepare students to enter the community. For example, early in the development of the service-learning program, it became apparent through student feedback that they needed a general orientation to the community, including discussions of race and class and the history of Tulane–community relations. Such sessions, along with skill development training and on-site orientations, have made it easier for students to begin their work and to interact appropriately at their site.     Information gained from community partners has played an important role in creating and modifying procedures for building successful collaborations, as evidenced by Miron's study, where community partners' voice in collaboration was shown to be a top priority. Community partners are involved and respected members of CPS committees that make and review policies for the program, they occasionally are asked to lead workshops for agency members new to service learning, they also participate in the faculty development seminars, and are given opportunities to become as involved as they would like to be with the program. Based on the various findings gathered from the assessment mechanism, the CPS Executive Committee (including the Sub-Committees) makes specific recommendations regarding the Center's programming and work and presents them directly to The Provost who, in response, may allocate funds to establish faculty trainings or sponsor community engaged initiatives. 

		B4_text: The Renewal Plan (full text available at: http://renewal.tulane.edu/renewalplan.pdf) defines Tulane by four characteristics-- one being the University’s historical strengths and ability to strategically redefine itself in light of an unprecedented natural disaster to better serve the Tulane community, New Orleans and other communities around the globe. Tulane wishes to be a university in service to the public, truly committed to building and renewing the communities in which its people live and work, from those in New Orleans and Louisiana to those in the far reaches of the world where Tulane has a presence. Tulane engages in innovative community activities of the highest quality and impact, integrated with its missions of learning and research. The Strategic Plan lists Community Initiatives as one of its core issues: to further develop current partnerships and create new partnerships with educational, business or community organizations that will strengthen connections in areas that contribute to educational and research initiatives, as well as respond to local urban problems of national concern. Tulane will conduct a series of focus groups with members of our communities to determine Tulane's reputation and position in the neighborhood, New Orleans and throughout Louisiana. It will establish goals for improvement with a time line and actions for achieving those goals.

		B5_text: CPS assists in the development of innovative approaches to instruction, provides support for service learning courses (orientations, site monitoring, reflection activities and mini-grants for new courses), and sponsors programs, speakers and symposia on service learning. CPS supports faculty members’ efforts to disseminate information through conference presentations or publications and provides opportunities for collaborative community research and project development. Opportunities include:--Faculty Seminars: A stipend-bearing faculty seminar, providing faculty members who are new to service-learning pedagogy with an introduction to both theory and practice.  Faculty members leave the seminar with a completed service-learning syllabus and will have made initial contact with community partner agencies of interest. --Workshops: CPS conducts various workshops on topics related to service learning. Invited speakers from across disciplines and institutions create a great resource for Tulane’s faculty.--Consultations: CPS staff members provide important information and support for faculty regarding their public service courses, community partnerships, publishing and grant opportunities, and syllabi help.--Grants: CPS administers various grants for faculty members engaged in service learning and community related research. Faculty members can apply for the Public Service Community Based Research Grant, Large Course Development Grant, Service Learning Course Activity Grant, and Upper Division Course Development Grant. Additionally, faculty members are able to apply for travel funds to cover their conference costs.In 2007, 16 academic units applied for the Public Service Planning Grant designed to support permanent curricular service learning opportunities for majors. Staff members are also provided ample opportunities for professional development through conference attendance, mentorship by university leaders, CPS-guided training sessions and local workshops.

		B6_text: Community partners have a voice in institutional and departmental planning in a number of ways. Partners report their needs through the CPS Information System (CPSIS) or via e-mail.  Shared interests and needs are compiled and presented by CPS staff to the Provost and other administrative offices in order to make resources available. Examples of common partner needs that have been met by Tulane through CPS include: access to CPSIS database; availability of service learning activity grants in order to relieve partners of activity related costs (tools, printed materials, etc.); the need for additional transportation services; and access to classroom and meeting spaces-- and in some cases technologically enhanced classrooms.  CPS staff present community partners’ needs to faculty members in departmental meetings, and in interdisciplinary faculty member service learning seminars, workshops and mini-conferences in order to encourage working partnerships. Once faculty show interest, CPS facilitates initial meetings with community partners so that partners talk about their agencies and their needs, and faculty members and service learning interns respond regarding their interest in working to meet those needs. Together they develop and negotiate memoranda of understanding as well as other agreements.  To implement, monitor and revise procedures for community partnership development, CPS formed the Partnership Committee. The committee is made up of Tulane faculty members with relevant expertise, a Tulane public safety staff member, a representative of the General Counsel’s office, and CPS campus-community partnership staff. A second board, the Community Advisory Committee, was organized in order to include community voice in partnership planning and ongoing programming. This committee is charged with monitoring the Center's activities and offering suggestions as to how CPS can better serve Tulane students, faculty, and the city of New Orleans, especially emphasizing the needs of local community partners. 

		SD1_text: While there are no university-wide recruitment policies in regard to community engagement, Tulane strongly recommends hiring faculty members with expertise in service learning and community-based research. In the recent academic year, such departments as Communication, English and Political Science hired new professors based both on their academic merits as well as their previous experience in service learning and community engagement. Job posting for these positions indicated the required experience in the field of experiential pedagogy or community involvement.   This trend will continue on the basis of the university's need to provide ample opportunities for undergraduates to complete the public service graduation requirement.Community Engagement and Community Based Research experience is looked favorably upon by the following departments: Classics, Psychology, and Communication. Furthermore, the Biomedical Engineering and Communication departments consider experience in Community Engagement during their hiring and Promotion and Tenure (P&T) processes.      In the case of Tulane's School of Architecture, although there are no explicit policies, such work is very common and faculty with this expertise have been interviewed and often hired. Most recently, the School hired a new Dean with extensive community experience and will add a new senior faculty member with such extensive experience as well. There will be four new Architecture School faculty with extensive experience in community engagement and related research joining this academic year, in addition to a similar number hired over the previous year.  The same can be said of the School of Social Work. 

		SD2a_text: During the promotion and tenure process, community engagement scholarship is considered as important as other scholarly involvement, i.e., faculty offering service learning courses can list  courses taught or other materials supporting their teaching portfolio. Published articles, book chapters, and books undergo the same review process -- the Committee considers the value of the publication, peer review, accessibility, scholastic importance and level of accomplishment. In the fall of 2007, CPS developed a Promotion and Tenure sub-committee composed of several members of the CPS Faculty Executive Committee. This committee was designed to study the role of public service in the promotion and tenure guidelines at Tulane University and to determine if public service could or should play a larger role in faculty promotion and tenure (P&T). The first committee meetings focused on determining if Tulane faculty wants public service included in the P&T guidelines.  The subcommittee decided to conduct a survey concerning P&T. The survey revealed that those who responded to the survey believe that community engagement should be considered during the promotion and tenure process. The subcommittee is designing recommendations for a broader method of evaluating and reviewing candidates for tenure to present to the provost and then to Promotion and Tenure Board. In the case of Tulane's School of Architecture, community engagement has been an important component of many tenure packages, in both the recent and distant past. The most recent tenures have evidenced extensive community engagement and related scholarship and service. What is frequently referred to as "community based practice" or simply "pro-bono practice"  is addressed in the "creative practice" sections of Architecture's tenure documents.  By nature of the discipline, the School of Social Work also considers community engaged work as part of its promotion and tenure considerations.

		SD2b1_text: Community engaged scholarship is included in all three categories of the Promotion and Tenure process: service learning constitutes part of the Teaching Portfolio; published research related to community engagement is included in the Scholarship application; and finally, community work and participation in various community organizations is considered as faculty service, particularly if this community work supports Tulane's efforts in New Orleans. In Architecture, design work and research work that addresses the design needs of under-served groups, non profits in need of consultation, and cities and towns in need of urban design guidance are all considered "community engaged scholarship." 

		SD2b2_text: The CPS Promotion and Tenure subcommittee is designing recommendations for a broader method of evaluating and reviewing candidates for tenure to present to the provost and then to the Promotion and Tenure Board. Tulane's Provost has convened a special panel of university provosts for the AAU Chief Academic Officers meeting on September 8th to discuss strategies to reward the scholarship of engagement.

		SD3_text: The Center for Public Service encourages student leadership in community engagement through several established programs: Public Service Fellows, Community Service Scholars, community service student organizations, and the Student Advisory Board.  These programs support and encourage students to take an active role in community engaged leadership.The Public Service Fellows program recruits, trains and supervises student leaders assisting faculty members with the coordination of service-learning projects. Student-focused and learning-centered, the program promotes a campus culture of engagement, invigorates scholarship, and renews Tulane's commitment to campus-community partnership. The Community Service Scholars Program offers scholarships to incoming students who have demonstrated exceptional community service and leadership in their community.  The Scholars program encourages and supports these students while they are actively engaged in community service and leadership development activities.Tulane University boasts over 50 service-oriented student organizations and the oldest student-run community service organization in the country, Community Action Council of Tulane University Students (CACTUS).  Students involved in these organizations plan large-scale service events that attract students, staff, community partners, and faculty. Finally, the Center for Public Service Student Advisory Board brings members of these groups together with other Tulane students who have participated in public service activities and have indicated a commitment to assisting in the development and implementation of improved CPS programs. The board assists with producing campus-wide panels and programs and plays an essential role in determining how the Center can best support students as they participate in public service. 

		SD5_text: The Center for Public Service's Executive Committee oversees the academic component of the Center's activities, such as the service learning course designation process.  The Executive Committee, members of which also convene in smaller, topic-specific subcommittees, is formed by elected Tulane faculty members from across the schools who sit on the committee on a rotating basis.  The committee is currently comprised of 13 faculty members from 10 different academic disciplines, as well as the Senior Associate Provost and the Executive Director of the Center for Public Service.The Executive Committee was created under Tulane’s Renewal Plan in 2005 in the wake of Hurricane Katrina to ensure a high-quality service learning experience for undergraduates, as well as to further faculty engagement in community based initiatives.Aside from the CPS Executive Committee, the Faculty Advisory Committee was established to provide advice and guidelines for specific programming designed by CPS staff, targeting faculty members engaged in service learning and community engaged research. 

		SD4_text: Students enrolled in a service learning course register for the academic course and the service-learning component.  The University Registrar has created a unique course designation for the service component.  Courses ending in -89 are recognized as a service component and fulfill the public service graduation requirement.  All service learning opportunities: courses, public service internships and the public service fellows program are recorded on a student’s transcript.  Students who have successfully completed an -89 course have engaged with the community for 20-80 hours in that semester.  

		IIA1a_txt: Tulane defines service learning, a graduation requirement beginning with the class of 2010, as an educational experience based upon a collaborative partnership between the University and the community.  “Learning by doing” enables students to apply academic knowledge and critical thinking skills to meet genuine community needs.  Through reflection and assessment, students gain deeper understanding of course content and and the importance of civic engagement.In order to provide quality service learning experiences for our students and community partners, the CPS Executive Committee requires that all CPS courses undergo a peer-review process. The Committee established the following criteria for course approval:  Faculty will identify one or more course learning objectives that students will address through their service learning experience; Service learning activities will be integrated into coursework; Faculty will structure critical reflection throughout the service learning experience; the reflection will create connection between service learning, course objectives and student learning outcomes; and Criteria and evaluative/graded measures of service learning reflection will be included in the syllabus, including the percentage that reflection will represent in the final grade. Approved courses are designated as public service on the Schedule of Classes.

		IIA1b_1: 149.00000000

		IIA1b_2: 32%

		IIA1c_1: 22.00000000

		IIA1c_2: 64%

		IIa2a_txt: Tulane synchronizes its values and mission with the needs of the city of New Orleans, the state and the nation. Community involvement is now more important than ever as the University participates in the rebirth of New Orleans. Faculty and staff lend their expertise to rebuilding efforts and students gain real-world experience while putting their skills to use in the community.Tulane University has campus-wide learning outcomes for student’s curricular engagement with the community that are part of the two-tiered public service graduation requirement.  Public service at Tulane promotes leadership development and civic engagement.  While fulfilling the graduation requirement, students • apply academic knowledge, critical thinking skills and reflection skills to meet genuine community needs in mutually beneficial ways• learn about different modes of leadership and civic engagement (contemporary and historical)

		IIA1d_1: 80.00000000

		IIA1e_1: 1988.00000000

		IIA1d_2: 15%

		IIA1e_2: 31% 

		IIA2b_txt: Tulane University offers a variety of service leaning courses across different disciplines, ranging from education to physics and environmental biology. Among other objectives, civic engagement, development of critical thinking skills, problem solving and team work take a predominant role in all of the classes but specific learning outcomes are course and discipline specific.  For example:*In Communication, these objectives are realized in the following manner:  Students will: understand New Orleans as demonstrated by their ability to analyze and respond to essays, articles and films;  analyze issues related to civic engagement in New Orleans as demonstrated by their critical reflections; and practice small group work as demonstrated by their successful coordination and completion of the media project.*In a freshman seminar about public education, the outcomes are:  to explain the New Orleans public school system pre/post Katrina and discuss its most salient characteristics and problems(assessed via class discussion, and final assignment); to apply their  knowledge of the New Orleans public school system, their critical thinking skills and reflection skills to meet a genuine need of the Langston Hughes Academy and New Orleans Outreach in mutually beneficial ways(assessed via class discussion, reflection papers, service project and class wiki/blogs).

		IIA2c_txt: Course level assessment is the primary responsibility of the faculty and program/department.  However, each service learning course culminates with an end-of semester survey and questionnaire that is administered by the professor and a CPS course coordinator. These tools are invaluable instruments that guarantee that student voices and input are disseminated and considered during future public service project planning.  In addition, community partners fill out an exit survey that is used to gauge Tulane students' work as well as their impact upon the agencies. All recommendations from students and community partners are reviewed and discussed during the pre-semester CPS Executive Committee meetings. Changes to courses are voted upon by the committee and recommendations are presented to the respective departments in which the course was taught.

		IIA2d_txt: The assessment data is used in a variety of ways ranging from changes to course coordination and general course improvement to reevaluation of service learning activities.These tools prove to be of an immeasurable value especially for faculty engaged in service learning. The result of the assessment can often lead to a complete reevaluation of a course, including a separate course vetting process. Successes in service learning (i.e., learning improvement) encourages faculty to expand their offerings, to personally engage in community based research or to apply for grants to improve existing courses (e.g., grant received by Professor Sadredin Moosavi for his and his students' work on Grand Isle , collecting data documenting environmental pollution, changes and beach erosion). Surveys also provide a forum for students to demonstrate and elaborate on their personal growth through public service or, on the contrary, to express their dissatisfaction with the course (which then may lead to a direct intervention by the Curriculum Committee). 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Students are encouraged to participate in community based research projects with faculty.  To support this, grants have been made available to faculty to encourage student involvement.  Additionally, students can apply for funds to set up their own community based research activity as part of their Honor's thesis or independent study options.  The Public Service Fellows Program, a leadership initiative for students engaged in the community in a broader sense, aims to recruit, train and supervise a cadre of active students to work with faculty to coordinate community projects in service learning classes. This program offers Tulane's students an opportunity to  enhance their leadership skills , to develop relationships with faculty mentors, and to learn about the New Orleans community. Internships promote practical application of knowledge and academic inquiry within a student’s chosen area of study. The internship program also encourages civic engagement and fosters professional development. Interns are required to complete 60 to 70 hours at their site, as opposed to the 20 to 40 hour requirement in service learning courses.  Also, the internship program is offered in conjunction with an internship seminar, and interns are responsible for creating a contractual agreement with their site regarding the type of internship experience they will have for that semester.Currently, 5 summer programs, orchestrated by CPS, offer service learning options in India, Mexico, Brazil, Australia and Malaysia.  Furthermore, the Office of Global Education also offers students semester/year long programs that include community-engagement in a variety of countries including Italy and Chile.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Tulane's two-tiered public service graduation requirement offers courses at all levels that integrate community engagement across the curriculum. All freshmen are required to participate in TIDES (Tulane Interdisciplinary Experience) course, several of which incorporate service learning. Additionally, most departments on campus offer courses for their majors to fulfill the graduation requirement, e.g., Communication, English, Spanish, Biomedical Engineering, Psychology, or Education. These course are designed to satisfy the two tiers of the graduation requirement, i.e., must be completed either during the freshmen/sophomore years and in junior/senior standing. As for core courses, community engagement is present in such majors as Latin American Studies, English and Biomedical Engineering. Courses such as Introduction to Latin American Studies, Expository Writing or Communicating Science are integral to the departments' curricula. Likewise, several courses serve as capstones, such as Biomedical Engineering: Team Design 402 and 403 or Culture and Community in English. The Graduate School offers CELL 800 (Research) as service learning for students in the Master's Program. Another very active unit in community engagement at Tulane is the Teacher Preparation and Certification Program, offering courses in education on the undergraduate and postbaccalaureate levels. Students participating in pedagogy theoretical courses expand their knowledge by practical  teaching and tutoring sessions in local public schools. These efforts are supported by the local organizations supporting educational initiatives such as For the Children or New Orleans Outreach. 

		IIA4_txt: Tulane faculty frequently include community engaged research as part of their field of study, presenting and publishing their findings on local, national, and international forums.  Examples include: Psychology :  Miron, D., & Moely, B. E., "Community agency voice and benefit in service-learning."  Michigan Journal of Community Service Learning, 12(2), 27-37. 2006. English: T.R. Johnson “Rhetoric and Service Learning: A Response to Mark Bracher’s ‘Teaching for Social Justice: Reeducating the Emotions through Literary Study.” JAC 27.1-2. 2007.Sociology: Kevin Gotham “Selling New Orleans To New Orleans: Tourism Authenticity and the Construction of Community Identity.” Tourist Studies. 8(1). 2008. Biomedical Engineering: David Rice,  "Custom Technology for ADL/Rehabilitation." Special Education In Service Conference, New Orleans Public Schools, August 1996.Additionally, Tulane professors lend their expertise for action research studies and general scholarly activities in the community. For instance, Dr. Pham Phuong(Political Science) worked with the Brookings Institute to evaluate  the situation of migrant workers in New Orleans.  Also, most recently, Dr. Charles Reith (Business School)worked with the Alliance for Affordable  Energy and the Bring New Orleans Back Commission to incorporate sustainable environment and green building practices in the redevelopment process. Tulane was present at  the Louisiana Association for Nonprofit organizations annual conference where Lina Alfieri Stern, Director, Levy-Rosenblum Institute for Entrepreneurship form the A.B. Freeman School of Business presented "Developing University/Nonprofit Partnerships for Successful Ventures" on 18 October 2007. There are also extensive examples from faculty in the School of Architecture - none more prolific, perhaps, that those associated with the URBANbuild program which has been extensively published in both the scholarly and popular media.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Several Tulane initiatives were established as learning centers or educational support (Upward Bound and For the Children) for the benefit of the community.  Tutoring services are provided by Tulane community service students.Semester in NOLA is a five-week summer program that incorporates an internship experience with academic coursework. Participants complete intensive service assignments, providing 24 hours of service weekly to local organizations, and participate in an interdisciplinary academic course taught by Tulane faculty.The Cowen Institute takes Tulane beyond the typical framework in which higher education institutions traditionally interact with preK-12 public education systems.  Programs include a focus on teacher preparation, leadership development, policy research and legislative advocacy.  CPS AmeriCorps VISTA members aid Tulane students, faculty and staff as they assist community partners with capacity building while the city recovers.  Each VISTA member works with one partner agency in the New Orleans area. During their year of service, VISTA members work at their assigned agency and meet weekly at Tulane for training, reporting and other duties.  VISTA members work on tasks for the agencies as identified by their site supervisors.  They receive training and support from Tulane which allows them to better serve the partner agencies and to further their personal and professional development. Additionally, VISTA members organize the activities of Tulane service learning students and public service interns placed at their partner sites.  The infrastructure and capacity created by Tulane's VISTA program allows organizations and communities to maximize the services provided by public service students and the University more effectively and creatively.  VISTA members serve as liaisons between Tulane and the partner agencies.Various faculty members have also offered their expertise to the local community through workshops, evaluation projects or joint grant writing.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Tulane offers a multitude of its institutional resources for the benefit of the community.   Student services such as the Public Service Fellows Program and the Community Service Scholars place Tulane students in roles supporting direct community service. PS Fellows coordinate service projects and develop further Tulane’s commitment to campus-community partnerships. Incoming students with a commitment to public service may take advantage of scholarships available through the Community Service Scholars Program. This program supports students while they engage in community service and leadership development activities.  In addition, Tulane University has over 50 service oriented student organizations. Among these organizations is Community Action Council of Tulane University Students (CACTUS) is the oldest student run community service organization in the country.  Students involved in these organizations plan small and large scale  community service events.  Additionally, 14% of our Federal Work Study students are placed in community settings, mostly in schools.CPS houses technology resources that are available to community partners. These resources include digital cameras, digital video cameras, editing equipment, laptops, in-house desktop computers, projectors and LCD screens. Community partners are encouraged to take advantage of these resources as needed.  Additionally, Tulane’s Newcomb Art Gallery, lecture halls and conference rooms are free and open to the public. Throughout the year, Tulane presents a variety of free cultural events such as opera, symphonic and jazz performances and theater as well as athletic events (free tickets to baseball or football games).  Finally, community partners are encouraged to consult with Tulane faculty through various research and support Centers and Institutes: Cowen Institute, Southern Institute for Education and Research, the Levy-Rosenblum Institute for Entrepreneurship (LRI) , Partnership for the Transformation of Urban Communities (PTUC), the Payson Center or CPS). 

		IIB4a_txt: Both the institution and individual departments work to promote the mutuality and reciprocity of the partnerships.  Community partnerships guarantee that Tulane students provide vital public service to agencies that are in most need. By partnering with CPS, community members act as co-educators and provide some of the most powerful learning experiences for Tulane students. One example is the relationship between the Spanish and Portuguese Department and the Hispanic Apostolate. The Hispanic Apostolate provides  New Orleans and its Latino communities with information regarding educational opportunities and social services in the area. Students who perform public service at the Hispanic Apostolate  can improve their Spanish-speaking skills while participating in the English education of the Latino community and interacting with people from other cultures. Without the influx of Tulane students to teach English as a Second Language the Hispanic Apostolate could not support New Orleans’ growing Latino community. In the case of the Department of Spanish and Portuguese, the relationship is deepened by office space and classroom donation for the ESL classes offered by the Hispanic Apostate. CPS hosts pre-semester and mid-semester gatherings to encourage planning and collaboration among faculty members, student leaders and community partners. At the end of each semester,  CPS facilitates a showcase where partners are encouraged to conduct outreach and share products of the partnership. Throughout the semester CPS hosts workshops designed to assist with strengthening and improving public service activities.  Partners are encouraged to discuss their training and support needs as related to their work with faculty members and students through CPS.   The CPS Community Advisory Committee also ensures that community voices are included in the planning and implementation of activities.The President and his cabinet also hold meetings with local leaders to obtain feedback on various university programs.

		IIB4b_txt: The Center for Public Service meets with departmental representatives to make relevant partner needs and feedback heard. Based on the implemented assessment mechanisms and systematic feedback from community partners, CPS can recommend improvements or suggest the creation of initiatives to improve overall University-Community collaboration. When support is needed, CPS and its Executive Committee can take the lead to request support and/or institutional intervention from the Provost and President’s offices to initiate and work toward institutional change. Examples may include assessments with community partners on a regular (semester) basis, such as the initial needs appraisal, mid-semester evaluations and exit interviews. These measures can be conducted in various following ways: individual meetings with CPS staff coordinators, faculty members, community partners; service learning course working groups; theme-based pre- and mid-semester roundtable workshops;  biannual showcase events; written assessments via email;  and the Center for Public Service Information System (CPSIS). 

		IIB5_txt: Psychology:  Barbara Moely published extensively on issues related to service learning, institutional impact of public service, civic engagement, and service learning students' attitudes.(several published research reports in the Michigan Journal of Community Service Learning) Architecture:  Carol Reese is working on a collaborative project that focuses on the Pontchartrain Park and Gentilly Woods areas of New Orleans, affectionately known as Pontilly. Working with Reese are Longue Vue House and Gardens and the Pontilly Neighborhood Association. Students, professors and architects from Tulane and other higher education institutions are producing proposals for the redesign of Pontilly. The proposals express an ecologically responsible restoration of Pontilly’s private gardens and public rights-of-ways and recreational spaces for Pontchartrain Park.  Reese secured funding for the initial phase of this project through the annually held Chase Bank competition.Sociology:  Krista M. Brumley, Patricia Kissinger, April Brayfield, and DeAnn Gruber. 2001. "Kinship Relations Among Impoverished Families: Caring for Children in Project Lagniappe." Journal of Applied Sociology Vol. 18, No. 1: 50-78.Public Health: Nancy Mock has worked with PACE to improve urban food security and nutrition.  She is currently collaborating with Touro Hospital providing assessment support and expertise. Social Work: Rebecca Chaisson, interim director of the Institute for the Study of Race and Poverty and assistant professor, on "Recommitting and Re-Energizing Community Engagement in Post-Disaster New Orleans." Fall 2007.  Diversity and Democracy Vol.10, No. 3: 17-18.

		III1_txt: (II A4, p. 30 and B5, p.35)In order to provide a better assessment of and research on Tulane’s community engagement, Dr. Barbara Moely, Professor Emerita of Psychology, became the Research Affiliate of the Center for Public Service.  However, Dr. Moely’s expertise reaches far beyond Tulane’s campus. Aside from the long list of her accomplishments (e.g., member of the Editorial Board of the Michigan Journal of Community Service Learning; finalist for the 2002 Ehrlich Faculty Award for Service-Learning; recipient of the Gulf-South Summit Award for Outstanding Contributions to Service-Learning Research), Dr. Moely’s work is nationally and internationally recognized. Most importantly, her collaboration with Dr. Andy Furco proved to be a very prolific one, resulting in numerous conducted studies (also funded by the Learn and Serve America Grant), conference presentations, and publications.In addition to numerous newspaper and web publications about Tulane’s contribution to the field of public service and community engagement, the University was selected for a feature in the Guide to Service-Learning Colleges and Universities. Institutions chosen for the Guide excel at providing students genuine service-learning experiences and programs. (II B. 1, p. 31)The Learn and Serve America Consortium recognized Tulane’s efforts and needs to support the community of New Orleans by awarding funds to create a CPS led AmeriCorps*VISTA program. The Program is recognized as one of the best 'Corporation for National and Community Service' funded programs in Louisiana. AmeriCorps*VISTA members aid Tulane students, faculty, and staff as they assist community partners with capacity building and city recovery efforts;  each VISTA member works with one partner agency in the New Orleans area.CPS has also hosted many conferences to support wider acceptance of service learning and civic engagement across the world including:  the Gulf-South Summit on Service Learning and Civic Engagement (over 350 participants in each 2004 and 2007) and the 8th International Research Conference on Service Learning and Civic Engagement (2008).  University partners are invited to the conferences with fees paid for by the university.

		III2_txt: Tulane University significantly shifted its focus on community engagement in light of the University’s 2006 Renewal Plan instituted post-Katrina. The Tulane University undergraduate education creates engaged, ethical and thoughtful citizens whose actions and endeavors make a positive difference in society. Tulane encourages its students to develop a commitment to community outreach and public service through the Center for Public Service that centralizes and expands public service opportunities for Tulane students.  CPS strengthens the connections between academic study and public service (Service Learning), creates innovative programming, facilitates better integration and collaboration among existing programs; and seeks service opportunities that contribute directly to the reconstruction of New Orleans.  Additionally, Tulane is the only high-research activity institution with a public service graduation requirement, mandating students to complete a two-tiered academic public service experience through participation in activities which include service-learning courses, academic service-learning internships, service-based international study abroad programs, and faculty-sponsored service research projects.Tulane's Executive Leadership led by Dr. Scott Cowen, has also made specific commitments during the Clinton Global Initiative University gathering hosted by Tulane, such as the pledge to open several community health centers in New Orleans neighborhoods and to encourage universities throughout North America to implement public service graduation requirements in their curriculum.  Please refer to http://tulane.edu/administration/president/speeches_letters/upload/presletterapril2008.pdf for the entire text of the President's commitment.Although the bulk of this report focuses on the work done by the Center for Public Service, and its predecessor the Office of Service Learning, many other units  contribute to the the university's effort to effectively engage all members of the university community to the larger New Orleans community.  For a complete listing of units involved in the community, please visit:  http://tulane.edu/government_affairs/community_service.cfm.  The site describes all of Tulane's efforts in the community.  Additionally, the university's economic significance to the local and regional economy (in 2004, calculated at $1.12 billion) can be found at:  http://tulane.edu/government_affairs/upload/econ_impact_br.pdf.The University has made a significant commitment to public service, dedicating financial, staff, and operations resources to rebuild and strengthen the communities of New Orleans, placing them in a larger national and global context.  A complex and monumental task, Tulane is prepared to succeed in this endeavor through its deep and real commitment to community engagement.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 


 


 


 5







5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
 


 


 27







        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: .Norman R. Smith

		Title: .Associate Dean and Director, The Center for the Applied Liberal Arts                    l Arts

		email: .smithnr@eckerd.edu

		City: .St. Petersburg

		State: .Florida

		Institution: .Eckerd College

		president: .Donald R Eastman III

		address: .4200 54th Avenue SouthSt. Petersburg, Florida 33711

		Phone: .727-864-8897

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: The Vision Statement of the Office of Service Learning is: "To Advance civic responsibility and social accountability through effective integration of academic instruction, co-curricular service, and community engagement".  The Mission of The Center for the Applied Liberal Arts (CALA) states: "The aim is to show the student that he/she can make a positive difference in the world today, and still be better prepared for an active and rewarding life".   One of the co-curricular learning goals within the "Guiding Principles of Student Affairs" relates to community responsibility:  "Students working to improve conditions in off-campus communities and fostering a lifelong attitude of service".         

		IA2_text: *The College, with support from Progress Energy and the Mayor's office of St. Petersburg, has been engaged in providing Eckerd student interns as resource persons and consultants for small businesses in the economically depressed Midtown area of the community.  The college sponsors a celebration evening to recognize these collaborative efforts, with attendance from students, Eckerd College staff/faculty, community leaders, business owners, Pinellas County School teachers/administrators, etc.  *A required senior capstone course ("Quest for Meaning" ) combines self exploration with service at a local non profit organization.  The various projects are highlighted and displayed at the Festival of Hope, an informative display on campus to which college and local community members are invited.*Seniors are recognized for outstanding community involvement at the Senior Awards Ceremony.  Representative community- related awards are:  Eckerd Giver Award given to one or more seniors committed to the greater community, Social Justice Award, Global Service Award, The Raymond James Award for Outstanding Leadership and Community Service in International Business,  Environmental Award, etc.*Students who have worked with the Academy of Senior Professionals at Eckerd College, together with a faculty member, give presentations on their community engagement  projects and are honored at an event with students, faculty, ASPEC and community present .*Students in Free Enterprise (SIFE) has been involved with the community for years, and the team's achievements are honored on the college web site, and college press releases.*The college has received public commendations from the Pinellas County and St. Petersburg school systems.  These are publicized in the school and local newspapers.*Arriving freshmen take part in the "Into the Streets" community service program and are recognized by a celebratory dinner on campus.  *Articles by our community partners have been published in the school paper (as well as local community media).

		IA3a_text: The Center for the Applied Liberal Arts (CALA) is responsible for community involvement programs for the College through the Office of Career Resources and the Office of Service Learning.  As first steps in quantitative assessment, we track number of students, organizations, hours, evaluations by students of experiences, faculty and courses, customer satisfaction, etc.*We are taking part in the 2008 National Internship Study conducted by Internbridge, partially funded by NACE.  This will allow us to obtain data from our students, and compare with national internship data. We expect to obtain both quantitative and qualitative information on our internship programs.*In partnership with Student Voice, we have developed  surveys to obtain additional information about our students' internship experiences ( including experiences at the sites), as well as service provided students by the College.  This will allow us to evaluate and/or modify our program.*Also with Student Voice, we have developed a community survey  to help determine the value of Eckerd College interns, as well as possible changes to make the program of more value to the community and students.*Additionally, small surveys have been done to survey the outcomes of service learning programs among both students and community organizations.*Among qualitative assessment of community perceptions are:      1)  Eckerd has been recognized by the public school system for its elementary and middle school mentoring programs by the receipt of the "Top Apple Award" for the  four years the program has been in existence.     2)  The City of St. Petersburg has recommended Eckerd College as a recipient of the Graham-Frey Award.  "Our collaboration with Eckerd College serves as an exemplar of the achievement of unique civic learning opportunities and engagement for future business and community leaders through partnerships between educational entities and the local communities in which they reside."  (Deputy Mayor Goliath J. Davis, III, Ph.D. )     3) At a celebration of students' efforts in the depressed Midtown area of St. Petersburg,  business owners gave voluntary comments on the positive benefits of the students' efforts on their business.       4)  Bay Point Middle School has named Eckerd College  "Outstanding Business Partner".     5)  The Downtown Alliance utilized Eckerd College students to develop and administer a survey on how to make one of our downtown parks more available and usable to the entire community.     6)   Our support of a summer journalism camp for elementary/middle school students has been recognized by the schools and the city, who have decided to expand the program to high schools.     7)  We now receive "cold call" requests for student support, as a result of success in the community.  ( e.g. Students were requested by an energy company to pilot a survey to reduce energy costs for small Midtown businesses.)      

		IA3b_text: With the data, CALA has been able to develop and improve community engagement programs, to the point where the community increasingly requests student help.  On the basis of these data, we even receive requests for assistance from outside the United States. CALA is able to use these data to work with the Advancement Office to develop new donors interested in funding community engagement programs.  The Alumni Office can use these data to inform alumni about community engagement programs involving current/former students.  The growth in demand, as well as awards from the community has allowed CALA to expand, modify and improve programs.  The value has also been seen by other academic institutions, which have invited speakers from Eckerd College  to speak on the development, maintenance and value of the programs.. Some data are aggregated into a formal report widely distributed by the Office of Service Learning. These data also help to "sell" faculty on the value of incorporating community involvement into courses.  Last academic year, the students performed almost 57,000 hours of community service (College enrollment ca.1800).  The College has used these data to:     1)  increase the number of courses with a community engagement content,     2)  develop spring break service trips either domestic or international,     3) develop programs dedicated to engagement and service for the January/Autumn terms,     4) offer additional courses in engagement/service,     3)  designate a residence hall for students dedicated to service.The  "outcomes" or "assessment" data, have been useful to justify and expand  programs.  The surveys currently under development will allow us to "fine tune" our efforts for the  benefit of  students, the college and the local community.  It will also point out in a strong way, the value of community engagement to the college and greater communities ( local, national and international).   Our philosophy is the use of these data for "continuous improvement".

		IA4_text: *  The Admissions Office brochure emphasizes community engagement in several places.  For example:  "Eckerd students donate almost 57,000 hours of community service each year, with options ranging from literacy training and aid to the homeless,  to environmental restoration and advocacy for migrant farm workers."*  The College's 50th Anniversary brochure highlights an "International Day of Service".* The CALA brochure mission statement stresses: " ... to provide both international and domestic experiential and off campus learning opportunities that strengthen the links between liberal arts education, responsible global citizenship and careers."  The brochure also refers to the CALA Offices of Career Resources and  Service Learning.  Career Resources maintains relationships with current or prospective employers, while the Office of Service Learning  " ... coordinates service opportunities, implements the community service work-study program and coordinates alternative spring breaks".* The web sites for the Admissions Office, CALA, Career Resources and Service Learning also emphasize community engagement.* Eckerd College has had a number of dedication ceremonies over the past three years.  In the Wireman Chapel dedication brochure, Eckerd President Donald R. Eastman III wrote:  "...most, perhaps all (Eckerd students) , have engaged in community service, which in its breadth and intensity is a hallmark of the Eckerd experience."

		IA5_text: * Eckerd College President Donald R. Eastman III promotes community engagement as a priority, for example:     # At the 2007 Ceremony of Lights, which is held each year to formally welcome incoming first year students,  President  Eastman stated:  "you will pursue an Eckerd College education that will provide you with the tools and the opportunity to improve the world in which we live - a world, you may well have noticed, that is in desperate need of improvement."      # In a 2007 Baccalaureate address, President Eastman emphasized :   "As Eckerd College graduates, you have work to do - in a world that desperately needs your intelligence, your moral compass, and your sense of service." He then went on to say, "you know there is work to do, in the world, in the courts, in the prisons, in the fields..., at home and abroad."  In a final statement, President Eastman challenged students to continue to serve their communities, "resolve now to remember that you were educated, and you are called, to serve those less fortunate than you."  The excerpts from the 2007 Baccalaureate address also appeared in the editorial section of the "St. Petersburg Times".       # In a 2007 Commencement address, President Eastman told graduates:  "You leave here today to make the world a better place... and you will take leadership positions in your jobs and in your communities.  At the end of this ceremony, you will march off to show the world that Eckerd College changes lives, and Eckerd graduates change the world."  * A quarterly report from the Dean of Students to the Board of Trustees gives an overview of the CALA vision in conjunction with community engagement.  Many projects were mentioned,  such as tutoring programs, the Midtown Project, the Service Learning Internship Fair, and many service projects organized by Service Learning;  such as the St. Petersburg AIDS Walk and Habitat for Humanity.  * A 2004 mission and vision statement approved by the Board of Trustees states:  "The Center for the Applied Liberal Arts (CALA)  is a vital strength of the College." 

		B1_text:  * The campus-wide coordinating infrastructure to support and advance community engagement is the Center for the Applied Liberal Arts (CALA).  In addition to the CALA staff, CALA includes The Office of Career Resources and The Office of Service Learning.  The core mission of CALA is to provide stimulating experiential learning opportunities for Eckerd students.  A goal of CALA is that all students will incorporate internship experiences, service learning projects, and study abroad experiences as early and as often in their academic experience as possible.  In addition to the work on the Midtown Project, CALA organizes other community projects; eg. administering a survey to residents of downtown St. Petersburg to assist in maximizing the value of Williams Park to the community, a summer photojournalism camp for elementary and middle school students, various tutoring, environmental and mentoring programs etc.  The Dean of CALA reports jointly to the Vice President & Dean of Faculty and the Vice President for Student Life, Dean of Students.    *  The mission of The Office of Service Learning is:  "to challenge students to embark on a journey of development through the coordination of service to the college and to the community.  This office is the principal coordinating office working with students in support of volunteer and service-related activities, and to foster and enhance the commitment to service by Eckerd students.  They work with faculty in support of service, illustrating the powerful connection between theory and practice by integrating community service and academic coursework.  They work with community agencies in order to deliver  volunteer service to them and to coordinate the match between student volunteers and agencies.  They support campus groups by planning ways for service activities to relate to their work and mission".  A vision of Service Learning is to advance civic responsibility and social accountability through effective integration of academic instruction, co-curricular service, and community engagement.  Through this office, the students are involved in community engagement in many ways.  These include individual courses, Winter Term, a month long course focusing on community engagement, independent study projects, individual service programs, week-long spring break service trips, educational events, service clubs and the Knox House Service Dorm. * Career Resources supports community engagement by helping organize the Service Learning Internship Fair, as well as encouraging and helping students find internships.                                                                                 *The CALA structure, with the dual reporting relationship allows easy access into student life, and              encourages faculty involvement.                                           

		B2a_Text: CALA overall has a $44,000 expense budget from the College, allocated between Career Resources, Service Learning and "core" CALA.  Salary and benefits costs for faculty/staff are additional.   Faculty may apply for faculty development funds  ($400,000/year), and faculty may choose to apply for funds to support their community engagement courses.

		B2b_text: *Over its three year existence, the Midtown/Child's Park Program has been supported by Progress Energy to the total of $130,000.  The Photojournalism camp for Elementary and Middle School students has received roughly $25,000 for the last two years from an anonymous donor in the community.  CALA, with anonymous donor support, sponsored a mission (together with the Chair of the St. Petersburg City Council) for the support of road construction and a school in Haiti.  An Art Gallery owner in West Palm Beach, donated $5,000 for this summer to support internships at the Blueberry Patch, a local artists' collective.  This support will continue  for the current  academic year with a further grant.  * The Office of Service Learning has received funding from AmeriCorps to sponsor intern positions.  They have also received various grants such as:  "Bringing Theory to Practice",  "Project on Civic Engagement, "Kellog" and "Florida Campus Compact".  Over the past seven years, the Office of Service Learning has obtained over $230,000 in grant funding.  Eckerd has applied for a grant to implement a course in Philanthropy to have students engage in reading and reflection about philanthropy, civic responsibility and community service.                   

		B2c_text:  * Personnel from CALA and the Eckerd College Advancement Office make joint calls and presentations to potential funding sources for community engagement programs by interacting with local companies, organizations, alumni and others who are committed to community engagement.  We recently made a presentation to the St. Petersburg Chamber of Commerce to explore avenues of joint interests, and there have been several presentations to Kiwanis/Rotary Clubs to look for funding support.  We are supported, not only by the Advancement Office, but also the Director, Sponsored Programs & Grants in our efforts.  CALA personnel are on Advisory Boards of many local organizations.   * Service clubs on campus raise funds to supplement their programs.  Additionally, students who take part in service trips such as Winter Term and Spring Break also raise funds, through sales of T-shirts, artwork, foods, etc.* Simply being out in the local community and explaining the programs is a source of funds, as is the yearly celebration banquet for the Midtown/Childs Park project.  Word of mouth, has led to The Blueberry Patch grant, new this summer.  Success breeds success.

		B3a_text: * The Office of Service Learning tracks Community Engagement, and publishes the results in a yearly report given wide distribution on campus.  This tracks hours of community engagement by term, and by individual courses taught by various instructors.  There are also independent study projects which are tracked by instructor.  * Additionally, there are co-curricular opportunities that deal with a variety of social issues, organized and supported by the office of Service Learning.  These are tracked by event, school term, and number of hours.* Spring Break Service trips are an opportunity for Eckerd students to participate in either domestic or international service.  These are tracked by number of students, hours and destination.*Educational events which are opportunities for learning that take place on campus, such as "Explore St. Pete",are tracked by event and number of students/hours.* There are roughly 30 service clubs on campus, which accumulated over 2,000 service hours in the last school year.* The Knox Service Dorm was initiated in 2005 to provide a residence hall for students dedicated to service.  The dorm provides a unique atmosphere that draws together students interested in community engagement.* In 2007-2008, Eckerd students engaged in meaningful community service for a total of almost 57,000 hours or over 30 hours per student.* We are developing surveys through "Student Voice",  an assessment mechanism used by colleges and universities nationally, to obtain further data on outcomes from both students and the community in which the students serve.  Pilot studies have been done, and full scale studies will begin later this fall.  We expect to receive data from the National internship Study, in which we are taking part, later this fall.  This will give us a much broader and deeper understanding of the outcomes of our community engagement programs, compared to other institutions* A quarterly report is submitted by the Vice-President for Student Life, Dean of Students to the Board of Trustees, giving an overview of student community engagement.* CALA maintains an e-mail alias for both the college and the community to update them on the various engagement programs.* The Midtown Celebration Banquet is a way of tracking community engagement.  This has grown from  fifty participants two years ago to roughly one hundred this year.  This year, we had the attendance of six of the eight St. Petersburg City Council members (first time attendance), and the Deputy Mayor.  The support of attendees was very positive for our programs of community engagement.

		B3b_text: * The Annual Report from the Office of Service Learning gives a comprehensive report of the status of Community Engagement.  Data from such a report are used, for example, to support the establishment of the Knox Service Dorm, which allows bringing together many students who have a desire to be engaged in the community.  The broad interests in our students have supported the proposal for a grant for a new course in Philanthropy.  This fall, there will be new courses in Social Entrepreneurship, and perhaps Micro-financing.  The large number of students in multiple community projects makes it easier to obtain community and college support for such new programs.  From the student point of view, these data encourage students to be involved in community engagement, beyond any graduation requirements.  The data also promote Eckerd College to the community as a school committed to community engagement.  This leads to continuing requests from the community for further partnerships.  The more we engage, the more opportunities there are for engagement.  The community wins, and the students realize that they "can make a difference".* While we have collected and used such data, we are committed to do more.  We will take part in the National Internship Survey this fall through Intern Bridge.  We have piloted a survey to help us understand better our engagement from the standpoint of our "partners" in the community.*CALA as well as Career Resources and The Office of Service Learning will assessing outcomes this fall via surveys conducted by Student Voice.  These data will be used to evaluate our programs, fine tune current programs and may lead to new areas of emphasis in Community Engagement.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: * One key finding has been the importance of communication of the nature and range of community related programs  This gives students and the Institution the opportunity to understand the nature of community and student needs and how well we are meeting them .  These data have led to the establishment of the Knox Service Learning Dorm to give students who have a strong interest in community engagement an opportunity to participate in such programs with their peers.  Communication leads to the increased likelihood that students will stay involved in such programs.  Communication  gives students  knowledge about community engagement opportunities, promotes access to other students who have done specific programs in the past and obtain honest feedback.  This also institutionalizes community engagement, a positive benefit for all parties.* As we obtain data from our "outcomes" surveys with Student Voice, it is expected that the impact on students will be greater, with reinforcement/adaptation  of current programs and adoption of new programs.  These surveys will give the opportunity to maximize student satisfaction with community engagement programs.* These data have led to the establishment of additional courses related to community engagement.* These mechanisms allow continued feedback from from the  community  to offer programs of maximized value and impact on the students.  

		B3d2_text: A number of faculty members have taught service learning courses, either as semester,  Winter Term, or independent study projects.  The names of the professors and the courses they taught are listed in the Service Learning Year End Report.  This information is useful for faculty members not involved in academic service learning, as a way to convince them to become involved.  Hopefully, by speaking with other faculty members about their experiences, they will encourage other faculty to become involved in the future.  Being involved in community service gives faculty members a broad perspective on education..  It gives faculty members new teaching techniques as well.   Through service learning related courses, new student leaders can  be identified.   The listing of courses and instructors often leads to suggestions on new or modified courses to meet changing demands of the community and students.   We also find that two or more faculty members may collaborate on community engagement concepts.  For example, we have found that a faculty member may choose a time to have the entire class work together in the community.  This, not only makes for effective community engagement, but also leads to stronger bonding of students, in a positive manner.As a result, more faculty are adding community engagement modules to their courses.

		Impact on community: On

		Impact on institution: On

		b3d3_text: The City of St. Petersburg in its nomination of Eckerd College for the Graham-Frey Civic Award, written by Goliath J. Davis, III, PhD,  Deputy Mayor, stated:* "As our City continues its efforts in the revitalization of Midtown St. Petersburg, it is the Eckerd College/Progress Energy Midtown Project which has been a significant component in realizing the community's vision of economic development.  According to this initiative, economic development is achieved through opportunities for entrepreneurship, the expansion/enhancement of existing businesses as well as living wage job opportunities with benefits."* "The quantitative impact of the interns' efforts are easily measured and documented; however, the qualitative significance of their work, as a result of their true respect for the business owners and commitment to the relationship-building component of the project, serves as a key example of democratic citizenship learning and is immeasurable."* "It is indeed an honor and pleasure to recommend Eckerd College, ...as the Midtown Project continues to be a valued component of the vision of the (St. Petersburg) Midtown Strategic Plan to support entrepreneurship and business expansion and retention."

		B3d4_text: * In the 2008 Midtown Banquet, given to honor the successes of the Midtown/Child's Park Project, the focus was on the impact on the local community and Eckerd students.  The fact that six of eight St. Petersburg City Council Members were present (and the Chair said that next year all would attend), speaks for itself as to the positive impact on College/City relationships.* Significant publicity about our community engagement projects, is useful in attracting new students and donors (eg.. the Blueberry Patch Scholarships referred to earlier).* An increasing number of faculty are adding community engagement modules to existing courses, and recommending additional courses to accommodate the increasing number of students interested in community engagement.*An increasing number of faculty ask for suggested opportunities in Community Engagement for their students.  In Athletics, certain teams are working together in the schools to mentor Middle School students.  This benefits the community, and helps the teams "bond".* The development of "community" by groups of students involved in joint community engagement projects is of significant value in student learning.

		b3e_text:  * In discussions with prospective students and parents by President  Eastman and others,  data from the Eckerd College Office of Service Learning Annual Report are often used to show the extent of engagement of our students in their community.  Given the almost 57,000 hours for the relatively small size of the student body, this has great impact.  * The feedback from community partners (including the city) strengthens the positive aspects for both community and students.  This leads to easier recruitment of students, community organizations and prospective donors.  Such data help build  strong, proud and long-lasting relationships with alumni.* The institution can and does use feedback as per the following from a Middle School student:"In the past few months, I personally have been working on stories on Midtown for the 'J-Hop Times'.  Through the whole experience I've seen that Eckerd has been contributing a lot in the area.  Although the projects did not directly help me, its really nice to see the area improving, because I attend school here.  I would also like to thank you for helping me become published in the 'Triton'.  I never thought that at such a young age I would be published in a college newspaper.  It really made me feel accomplished."  Such comments are very useful to the institution , especially in terms of recruitment for the longer term.* Often, students write reflective papers on their community engagement experiences, and such feedback helps instructors design or modify courses.  For example, from one student:  "Doing community service for this class was a really great and rewarding experience.  But it takes much more to actually become involved and help those in need.  The work was at times tedious, but what kept me going was the thought that I was helping other people.  Not only did I help people, but I also learned how to better manage my time.  By just spending a few hours a week you can really help to make a difference in other people's lives."  This  the institution in developing and refining pedagogy.                         

		B4_text: * At the beginning of the Strategic Plan, "The Eckerd Experience: Liberal Arts Education for the 21st Century", one of the five year goals was to "enroll students who are hungry to learn and to change the world."  Another goal was to:   "establish theme residence halls...possible themes include...community service".  The Strategic Plan goes on to mention CALA:  "The Center for the Applied Liberal Arts is a vital strength of the College.  The academic internship program, study abroad opportunities and service learning experiences sponsored through CALA, complement and enrich our students' classroom work."  * Community engagement is referred to in the Faculty Handbook in a section "College and   Community Service".  According to the Faculty Handbook, "The faculty member is expected to engage in service to the college and community.  This service may be accomplished by...representing the college in service to the broader community."  * The Vision of the Center for the Applied Liberal Arts is to give the opportunity to all students to enhance academic and personal development.  Such students may work towards addressing social problems where governments have not been successful.  The aim is to show the student that one person can make a positive difference in the world today.  For our purposes, students must be engaged in purposeful actions to meet community-defined, understood  needs.  

		B5_text: *According to the Faculty Handbook, "the faculty member is expected to engage in service to the college and community.  This service may be accomplished by participating in the college's governance structures, in activities with students beyond the classroom, and/or representing the college in service to the broader community.  Such forms of faculty service extend and strengthen the impact of the educational program, facilitate the governance of the college, and provide models of leadership to our students."*The institution supplies resources for professional development by, e.g..  support from the Director, Sponsored Programs & Grants who aids in obtaining grants to carry out community engagement programs.* The institution supports the effort by promoting faculty/staff participation in educational meetings, where our programs are presented, and we have the ability to interact with other institutions to obtain ideas for continuous improvement of our programs.  There is support for Eckerd College staff/faculty in the form of grants to allow them to attend regional and national conferences.*The institution supports faculty staff in organizational meetings for programs of potential interest for the future.  (For example we are involved in the Public School Advisory Committee for Journalism in the Public schools.)* The institution supports innovative efforts; for example, the recruitment of the entire baseball team to mentor middle school students.  The average college student has only 2-3 years to mentor before graduation. This institutionalism allows the adoption of  middle school students by "the baseball team", which (although not perfect) seems to work well. * Through the Academy of Senior Professionals, small grants are made available to faculty to support community engagement projects, not otherwise funded.* Students in Free Enterprise, often develops community engagement projects.  This is supported by the institution as either a "club" or as a "for credit" course. 

		B6_text: * From Bay Point Middle School:  "Eckerd College is Bay Point Middle School's 2008 Outstanding Business Partner of the Year, and we would like to nominate Eckerd for Pinellas County Business Partner of the Year.  We are proud of our collaborative partnership with Eckerd , which benefits our entire school population."   * Deputy Mayor, City of St. Petersburg, Goliath J. Davis, III, Ph.D. : "The City of St. Petersburg's Business Assistance Center has partnered with Eckerd College and Progress Energy as a key component of our Midtown Business Corridor Program." "Our Collaboration with Eckerd College serves as an exemplar of the achievement of unique civic learning opportunities and engagement of future business and community leaders through partnerships between educational entities and the local communities in which they reside."* From Bay Point Elementary School:  "Eckerd College facilitated a school beautification day at Bay Point Elementary.  Eckerd students work individual classrooms, provide support to teachers, volunteer at the Fall Festival, student picture day, courtyard activities, physical education class, work in the Media Center and various capacities throughout the school.  The Science Department at Eckerd College welcomed the Bay Point Elementary faculty on an afternoon field trip.  The entire faculty took part in a presentation and tour of the Marine Science and Chemical Science departments at Eckerd.  This allowed our teachers to see the many resources available to our students and community right in our own neighborhood.  Eckerd College's commitment to partner with us in education is priceless in the difference that their involvement has in the lives or our students."* The CALA mission requires community input into all collaborative community engagement projects by joint planning..  An example is the work with a Florida native plant nursery, where the students assisted with the marketing and planning of the opening ceremony, planned and implemented a school field trip, implemented QuickBooks, rotated plants, updated the web site, etc.

		SD1_text: From The Faculty Handbook, "The faculty member is expected to engage in service to the college and community.  This service may be in activities with students beyond the classroom and/or representing the college's service to the broader community.  Faculty members should be given wide latitude in the focus of their service activities as long as these activities serve the interests of the college in a significant way.  Service activities that satisfy the college's expectations include but are not limited to being involved in co-curricular programs; serving as faculty advisor to student organizations; representing the college beyond the campus and community service activities".

		SD2a_text: The Faculty Handbook, "In evaluating service, the Dean of Faculty and the Academic Standards Committee will look at the overall pattern.  The faculty member, in writing his/her Activity Statement to the Dean of Faculty and the Academic Standards Committee, is encouraged to present arguments and evidence of college and community service."  Community engagement is a requirement for a professor to become tenured.  Faculty members must prove that they have incorporated community engagement in their classes.  They must present this to the Academic Standards Committee and the Dean of Faculty.

		SD2b1_text: Eckerd classifies community-engaged scholarship in a number of ways.  These include Alternative Spring Break service trips, Winter Term service trips, independent studies, the Midtown/Child's Park and other CALA Projects, etc.  Additionally, the senior capstone course "Quest for Meaning" , required for graduation, has a significant Community Engagement content, and this must be completed with a passing grade in order to pass the course.  A number of courses include a graded community engagement component.  There are a number of awards specifically related to community engagement.  A portion of our federal funding requires students to work off campus in  non-profit organizations as work scholars.  

		SD2b2_text: 

		SD3_text: *The Midtown/Child's Park project is our model of student-led community engagement.  Once a potential client is identified by the city, joint visits are made to the client by a lead intern together with a city representative.  The students work with the business owner to define their needs.  The student lead interns are charged with recruiting teams of students to perform the agreed tasks, implement the work, communicate the progress of the work to both the institution and the city, and  assess/evaluate the project.  *  The Downtown Partnership wanted to determine how a local park (William's Park) could better serve the needs of the community.  A student lead intern formulated surveys for both local residents, and local businesses and determined that "Survey Monkey" could be used to create the  survey and report results.  After receipt of the completed surveys, the results were discussed and a formal report made to the Partnership for implementation.*Many Spring Break Service Trips are student led, together with training and input from the Office of Service Learning.  This includes arranging sites, travel accommodations and project assessment.* In sponsorship of the Melrose Elementary/John Hopkins Middle Schools summer photojournalism camp, the lead student intern is part of the planning committee which begins its work in January.  The lead intern takes part in the implementation, including recruiting additional interns to work with students in the camp. The lead intern is then involved in follow-up activities, such as assessment, display of the photographs at  venues, including the College. .  The intern is involved in planning a celebration for the entire community in an evening event:  "A Taste of Midtown", held at a community center.  * Eckerd College has an Autumn Term for freshmen to assist them to adapt to college life.   A key project in the term is when the new students are introduced to community engagement by spending a day performing service at various community organizations. This is completely organized and led by upper-class students.

		SD5_text: *New courses including those which may have a community engagement component, must be approved by a faculty committee, and then voted on by the full faculty.*There is no official governance committee specifically for community engagement.  However, CALA is a center for community engagement, and the Associate Dean reports jointly to the Vice President, Dean of Faculty and the Vice President for Student life, Dean of Students.  This structure functions as an "ad hoc" committee. * All transfer students are required to complete a CALA class which has a community engagement component.  These classes must be approved by faculty. * All credit bearing internships which include community engagement projects must be approved by the CALA Associate Dean, a sponsoring professor, a mentor and the Registrar, which constitutes a governance committee.* All seniors are required to complete 40 hours of community service in the "Quest for Meaning" class in the fall of their senior year.  The requirement includes a campus wide poster presentation as well as an academic paper.  This course is under continuing examination by a faculty governance committee.

		SD4_text: Eckerd College currently has a co-curricular transcript, the responsibility of the Student Activities Office. Students report their co-curricular activities which can fall under one or a combination of five participation areas; Career Exploration, Honor/Award, Leadership, Personal/Physical Development and Community Engagement/Service.  Eckerd College is one of the few institutions that offer the co-curricular transcript.  This is a way for students to document a cumulative record of community engagement during their stay at Eckerd College.

		IIA1a_txt: The Office of Service Learning has the prime responsibility for identifying Service Learning Courses.  The definition of "Academic Service Learning" is a teaching method that enriches the learning process by engaging students in meaningful service to their schools and communities.  Students learn theories and principles in class, while addressing community needs.  The goal is to connect learning objectives with service.  In 2007-2008, more that 32,000 hours were recorded as Academic Hours.  The Annual Report lists courses/titles.  These courses include:     *Quest for Meaning, which requires 40 hours of community service, a poster presentation to the campus and local community, and an academic paper.     *Options for the Future, which requires 40 hours of community service in Midtown/Child's Park, a class presentation, and an academic paper.     *Classes required for all transfer students (fall,  "From Learning to Leading", January, "Self Knowledge, Learning and Leadership") require 40 hours of community service in Midtown/Child's Park, a class presentation and an academic paper.     *Environmental Studies students are required to complete 70 hours of service to a non-profit or environmental organization.     * Human Development majors are required to complete 210 hours the summer before their senior year, plus readings, journals, and program evaluations.

		IIA1b_1: 47.00000000

		IIA1b_2: 5 % 

		IIA1c_1: 6.00000000

		IIA1c_2: 100%

		IIa2a_txt: * All seniors are required to take the "Quest for Meaning" course.   A campus wide poster presentation (Festival of Hope) takes place at the end of the fall semester.  All students must provide the results of their community engagement projects for display to the campus and local community.   Last year, 350 students were engaged with 80 area agencies.  Many students decide to continue working at their organization after the course is over.  * Most courses require reflective papers relating to their community engagement experiences.  This will usually carry a weight of at least 25% of their grade for the course.* A significant learning outcome is the number of students who decide that community service was a positive experience, or continue to be involved in the community in the future.* Excerpts from student reflective papers:         + "Participating in service-learning has definitely enhanced my sense of civic responsibility and my desire to serve my community and fellow citizens."     + "I would have never imagined that this project would have affected me so much.   ...it opened my eyes to the wonderful feelings you get when you do community service and help others from the goodness of your heart."     + "I know the skills and techniques I learned can be applied to many aspects of my life."     + "I look forward to doing more in the future."

		IIA1d_1: 24.00000000

		IIA1e_1: 880.00000000

		IIA1d_2: 20%

		IIA1e_2: 48%

		IIA2b_txt: * Professors who sponsor students engaged in community service, and professors who teach service learning courses require one or a combination of the following: detailed journals of students' experiences, class presentations, poster presentations, research projects,  reflective paper, etc.  * In  "for credit" internships, the academic work will be approved by the faculty sponsor, the Associate Dean for CALA, the mentor  and the Registrar before the internship begins.* Independent study projects require the approval of the Associate Dean of Faculty.* By requiring this level of work, professors aim to encourage a sense of civic duty in their students.  * "Student Voice"surveys to be completed this year should  give  further assessment of learning  outcomes.  It may lead to modifications of current courses or, perhaps, the establishment of new courses.* In certain cases, such as Students in Free Enterprise,  the Eckerd College chapter competes locally and nationally, and our high ranking serves as an independent check on learning outcomes.

		IIA2c_txt: * For example, there may be as many as 18 professors involved with the "Quest for Meaning" course, and the outcomes requirements are assessed, not only by the individual faculty members, but also by the entire group.  The course,with the required learning outcomes, is completely reviewed by a faculty committee at regular intervals, and changes have been and will continue to be made to meet academic needs and standards, and the needs of students, faculty and community.  * Additionally, the courses and the instructors are graded at the completion of the course, to help determine whether the desired outcomes are being met.  These student evaluations are done anonymously and without the presence of the instructor in order to obtain the best input.  These ratings can lead to revisions in the course to better meet the desired learning outcomes.The ratings are an important part of the instructors portfolio, and are considered when consideration is given for tenure.

		IIA2d_txt: * Changes have been made to courses to better achieve the desired learning outcomes.  * Input from the student assessments is used to determine whether an instructor should be on the tenure track.* In some cases the assessment data may lead to the conclusion that a new course should be developed to meet the needs.*Assessment data can be used to evaluate pedagogy in terms of team bonding influences on the quality of the learning experience, choice of textbooks, learning modules, etc.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Community engagement is integrated into all of these:* Student Research is often done in the natural sciences with projects where students work with community non-profit organizations in areas such as protection of sea grass, rescue of sea birds which have had problems such as entanglement with fishing line, work with conservation groups involved in protection of sea turtle eggs, etc.* In the human sciences, many students have been involved with e.g... the mentally impaired and ways to help.  This can involve the use of clay art or use of animals for therapy.* In working with the Hospice, students can develop fund-raising events, sing at a patient's bedside, care for a patient's pet or help administrative departments.  Such assistance allows the Hospice to respond to community needs for expanding programs.*The Midtown/Child's Park Project is led by students, as is the summer Photojournalism camp. * Recently, a student approached us with a request to work with another student to offer tutoring service at a local non profit dance studio for K-12 students.  The basis for the proposed project was that in this way, the dance students would be kept busy between classes and also improve their academic work.  Approval was given on the spot.  * Community Engagement is a major part of many Academic Internships, where 150 hours minimum per semester is required.* Community Engagement is the basis for many of the Winter Term and Spring Break service trips.  *  Eckerd College has a London, England facility.  Often,  a Community Engagement Internship is either part of the course, or an optional "add-on".* Often, in disciplinary cases, community engagement commitment is used as a learning experience  for students, instead of a "punishment".  This has been well received as a rehabilitation tool.  It often leads to the student continuing work within the community after the required hours have been completed.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: * There are core courses such as "Figures of Service and Justice", and  "Corporate Social Responsibility", where community engagement is an integral part of the curriculum. Many of the Winter and Spring Break courses are rooted in community engagement, as is the proposed "Philanthropy" course.* A requirement for first year students is Autumn Term.  One goal for this term is to learn about community engagement in this new location.  Last year, 335 students participated in the volunteer program "Into the Streets"  at 23 local agencies.  At a dinner to celebrate, the Associate Dean of CALA and the Director of Service Learning spoke to the students about the value of community engagement.  Additionally, both the Associate Dean and the Director speak to many autumn classes about community engagement. * Many majors require community service as part of the academic program.  For example, Anthropology majors are required to take two applied (outside the classroom) courses.  Human Development majors are required to have a 210 hour internship.  International Business majors will have some study abroad experience.* The senior capstone course is 'Quest for Meaning" where students are required to have a minimum of 40 hours service at a non-profit organization.  They then present to the college and entire community (at the Festival of Hope), what they did for their project and what it meant to them and the community. They also complete a reflective paper about their community engagement experiences.* In general education, "Options for the Future" requires a 40 hour community engagement experience in the Midtown/Child's Park neighborhoods.  The students are required to present to the class the results of their experiences, and also write a reflective paper on what they learned from the experience.  "From Learning to Leading" a year long course required for all transfer students has similar requirements.  "Self-Knowledge, Learning and Leadership" which meets daily in January is required for students who transfer in mid year.  Requirements are similar to the above.

		IIA4_txt: * Two professors are coauthoring a paper to be presented at a service learning conference at Messiah College in Pennsylvania.  This paper is based on the Mustard Seed Project in the spring semester 2008.  This Project was a collaboration of the  Corporate Social Responsibility class, students involved in service learning independent study projects, members of the Academy of Senior Professionals at Eckerd College (ASPEC), CALA. Eckerd College Organization of Students and several community partners.  Students formed groups and worked with a specific community partner.  * A presentation was held at "The "International Association for Research on Service Learning and Community Engagement" Conference.* A paper was presented on the Midtown/Child's Park Project at  Belmont University's "Gulf South Summit on Service Learning and Civic Engagement Through Higher Education".* A  a poster session on the Midtown Project was made at a Service Learning Conference in the Tampa Bay area.* A faculty member made several presentations on the Midtown/Child's Park Project to service organizations in the local area.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: All of the above are outreach programs developed for community. *  Learning centers include classes for Midtown business owners offered by the St. Petersburg Business Assistance Center, where CALA has an office to facilitate communications. *  Tutoring includes programs with Bay Point Elementary and Middle Schools, Academy Prep, St. Petersburg College, the St. Petersburg Islamic Center, Soulful Arts Dance Academy after school program, etc.  Eckerd students tutor elementary through high school students.  *Extension programs and non-credit courses include the Program for Experienced Learners which is a program for working professionals looking to advance in or change their current careers.  * Evaluation support includes feedback from surveys such as developed with Survey Monkey for the Downtown Alliance, relating to more effective use of William's Park.*  Training programs include programs with the Business Assistance Center, which trains Midtown owners on how to own and operate a business.  We have also sponsored programs on mentor training, open to the public.  We have worked with small business owners to give them suggestions to reduce their energy costs (this might be expanded to residential owners in the future),*Professional development centers include CALA and Office of Career Resources which help students prepare for their careers and give them information on possible careers after college.*In combination with the Center for Creative Leadership, the College has a strong Leadership Development Program, which brings in senior business leaders for intensive week-long courseson development/ improvement of leadership skills.*The College has developed a strong knowledge base in conflict and use of conflict to build stronger teams.  This has led to book publications such as "Becoming a Conflict Competent Leader:  How you and Your Organization Can Manage Conflict Effectively".*The College has developed the "Conflict Dynamics Profile" assessment instrument, which is  being used internationally to examine the areas of individual and organizational conflict.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: * While Eckerd students spend many hours on academic community engagement projects, there may be as many students who do community service as a co-curricular   internship.  We have only partial documentation  on the level of service in this category , since there is an informal process for documenting co-curricular community engagement.  We expect the Student Voice Assessments  this fall, as well as the participation in the National Internship Study  through Intern Bridge to give us better information in this area.* We normally have 50-100 students a semester in work/study placements in the community.* Eckerd College sponsors many speakers and events, to which the community is invited.  Past lecturers have included, Elie Wiesel, Stephen King, Dennis Lehane, Peter Singer, etc.  Eckerd hosts a Writer"s Workshop, which has presentations (open to the public) each night of the workshop..  The President hosts a Presidential Series of well-known speakers.  Additionally, there are public music, art and theater events.* The public is invited to Eckerd College athletic events.  Additionally, we have invited organizations such as the John Hopkins Middle School Step Dance Team to perform at the half time of basketball games. * Community organizations such as Creative Clay, a non-profit ceramic studio serving people with disabilities are welcome to use the College Library.* Our science faculty has been involved in partnerships  with Academy Prep.  Additionally the science faculty hosted the entire Bay Point Elementary School faculty on an afternoon field trip to the Eckerd campus.  The Eckerd Environmental Studies department and students has helped to beautify the campus of Bay Point Middle School.* The Associate Dean for CALA is on the Advisory Board for the high tech StarTEc Business incubator.  Several staff and faculty are on local boards or advisory boards. *At the request of the County, The Academy of Senior Professionals developed a technical plan to maintain drinking water quality when the County was required to use multiple sources/new chlorinating agent.

		IIB4a_txt: * Both Eckerd College and departments within Eckerd work to promote the mutuality and reciprocity of the partnerships.  It is understood that the community benefits from student participation in community engagement projects.  The student gains real world perspective, and the institution gains by providing the academic and real world experience that leads to a truly liberal arts education.  Additionally, the students gain by realizing that they "can make a difference", and that they should look for the small steps forward  that can be achieved, rather than a step so huge, that achievement may be nearly impossible.* The advantage of a central focus within the institution (CALA) is that it is understandable to the community, and it builds strong relationships.  CALA and community personnel meet together periodically to determine improved ways to promote community engagement.*It is clear that the Eckerd College partnerships are developed, organized and implemented with involvement and commitment from all of the involved constituencies.  The partnerships must benefit all the partners in an agreed manner.*Students learn that whereas many people have ideas for success, many of them need assistance in order to bring their dreams to fruition.  This assistance requires mutual trust and reciprocity in order to be most effective.

		IIB4b_txt: * In the future, the Student Voice surveys will provide feedback and assessments to both the institution and its community partners.* CALA has also received written feedback from community partners, who give us high marks for service and partnership.  Some of the feedback has been from the staff of the"J. Hop Times" (students from John Hopkins Middle School), the principals of Melrose Elementary School, John Hopkins Middle School, Bay Point Elementary School, Bay Point Middle School, and the St. Petersburg Deputy Mayor.  Students have provided feedback about their experiences in the form of journals as part of their class assignments.  Overall, feedback is very positive.   Such assessments are vital to achievement of a vital and long-lasting community engagement program.   We maintain close contact with our partners to provide continuous feedback on the community engagement programs.   Surveys from partners in the community relate comments such as:       "We are incredibly grateful for Eckerd's support.  I don't know how we survived before this, and I hope we never have to survive without it."     "Eckerd College is acknowledged in our community as a springboard for talented young people, and we are more than appreciative to be one of the pools they dive into.  Thanks!!"     "I would like for the Eckerd students to continue working with me in the future.  Thanks for sending me such a wonderful group to work with."     "The students come in prepared to work, with great attitudes.  They roll up their sleeves and pitch in wherever needed.  They have a strong work ethic and a strong sense of community."     "They did not mind doing physical work.  They were very helpful.  I wish we could use them in our day to day operations."     "Keep up the great work."     "They were instrumental in projecting as very professional and organized business image."                                                              etc.

		IIB5_txt: Professors Lora Reed and Donna Trent are coauthoring a paper which will be presented at a service learning conference at Messiah College in Pennsylvania. It will probably be submitted for publication to "Exchange Quarterly".  The topic of these papers is the Mustard Seed Project, an outreach and community partnership that Professor Reed spearheaded.  Anne Cavazuti, CALA Community Relations Specialist.  Papers, poster sessions, and round-tables at a number of service learning and community engagement conferences.Frank Hamilton, Assistant Professor Management.  Articles on servant leadership in  "Business Ethics", "Academy of Management Review", "Public Affairs".Patrick Henry, Professor of Sociology.  Research reports for the American Correctional Association and Correctional Industries Association on prison violence and work settings for inmates.Nancy Janus, Associate Professor of Human Development.  Book review on human trafficking in Southeast Asia (where she has led student groups on service learning projects) in "STAIR".April Schwarzmueller, Associate Professor of Human Development.  Article on teaching students how to interview and develop a better understanding of primary-care giving fathers in "Teaching of Psychology".

		III1_txt: Outreach and Partnerships, 4B  P.31*The Academy of Senior Professionals at Eckerd College (ASPEC) is very active in the community. For example, when the Pinellas County water supply was required to change to an alternative chlorine donor for health and environmental reasons, ASPEC was asked to act as a technical consultant.  The problem was even greater, since the water supply can come from several sites with varying taste and color.  The ASPEC members developed a solution, that is currently being employed for Pinellas County.  *ASPEC members have also been involved in community engagement as tutors and mentors for programs such as St. Pete Reads, an after school remedial reading program for elementary school children.*Currently, ASPEC members are involved in small building projects at a local nature preserve.*Eckerd College has a strong  ElderHostel program which brings many members of the national communities onto campus as part of our interest in Intergenerational Education.  These programs often reach out into the local community for speakers and site visits.Curricular Engagement  II A. 1&2, p.23/24CALA was formed in 1999, and became fully pro-active in 2005.  All new courses must be approved through the curriculum review process. In very few short years, we have successfully added Community Engagement/Service Learning to a significant number of both old and new courses and now have this as a key module in 47 courses.  We are pleased with how faculty have embraced this as core to our academic experience, with 20% voluntarily choosing to include Service Learning as a vital part of the college experience.Foundational Indicators, 3 a.  p.3Faculty review their evaluation forms completed by students within the context of having designed service learning courses.  Students who engage in Alternative Spring Break service experiences complete evaluation forms that are tabulated.  These data often lead to changes in courses or curriculum.

		III2_txt: I believe that the following student comments are a good summary of why Eckerd College so believes in the value of community engagement:"But little did I know that the community service I was planning on doing would be forever life changing.""Every time I left Bay Point Middle School, I was always in a great mood.  I felt so good about myself for just being there for someone else.  It is so hard to describe the experience, but it was overwhelming.  I never knew how rewarding being a mentor could really be.  Now I know.""I got to meet local business owners and see their dilemmas and struggles of owning their own business.  I believe it is my calling in life to help people.""Community service is extremely inspirational.  I recommend that everyone do some type of community service at one point during their college experience."Community comments:"Interns from Eckerd College collaborated with the Business Assistance Center and 16th Street businesses to run Soulful Saturday.  Soulful Saturday is a promotional festival for the businesses along 16th Street between 1st and 22nd Avenue South."  ("Triton")"  The Eckerd College students worked with Mrs. Green (Green's Bakery) assisting her with interior design, space arrangement and marketing.  the Eckerd students are currently working with Green's Bakery on a plan to have her pies sold in the college's cafeteria.  Looking to the future, Mrs. Green is expecting new opportunities to market and sell her wares as she works with students from Eckerd College on financial management and researching new ventures."  ("Midtown Matters")"...Gillespie spent several months assisting business owners determine strategies to help their firms succeed....  ("Maddux Business Report")"The students worked on the celebration of the grand openings of the "Nubian Hair Braiding Salon", "Against the Grain Barber Shop", "All-N-One Bill Payment Services" and the "Negro Baseball League Museum".  ("Midtown Matters")"The partnership between Eckerd College and the Hospice ...is a win-win-win situation."  (Cover story "Hospice Today")"Daily sales at the ("Consumer Dollars") store went from $15 to about $85.  More people spend more time and more money in the store.  'Business is steady now,' Cuthbertson (owner "Consumer Dollars") said.  He is physically disabled and unable to easily move goods in his store.  The interns inventoried his merchandise and reorganized the store's layout and presentation to better sell products.  Students helped him file documentation with the IRS, and  developed an inventory tracking system"  ("Tampa Bay Business Journal")

		III3_txt: I think the system works well, and the word limit focusses on what is important.Perhaps, you may wish to allow optional submission of photographs,video clips of student comments, community statements, local government comments, etc.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
 
 


 7


 







2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
 


 13


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 


 


 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
 


 


 20







3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Patrick M. Green

		Title: Director, Center for Experiential Learning

		email: pgreen@luc.edu

		City: Chicago

		State: Illinois

		Institution: Loyola University Chicago

		president: Rev. Michael J. Garanzini, S.J.

		address: 820 North Michigan Ave. Loyola University ChicagoOffice of the President, Lewis Towers, Room 1505Chicago, IL 60611

		Phone: 773-508-3945

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Mission: We are Chicago's Jesuit Catholic University-- a diverse community seeking God in all things and working to expand knowledge in the service of humanity through learning, justice and faith. Vision: Loyola University Chicago is the school of choice for those who wish to seek new knowledge in the service of humanity in a world-renowned urban center as members of a diverse learning community that values freedom of inquiry, the pursuit of truth and care for others.  Characteristics of Jesuit education:Commitment to excellence; Faith in God; Service that promotes justice; Values-based leaders;Global awareness

		IA2_text: The Founders Dinner recognizes alumni, faculty, staff, and/or community members for their leadership and service in the community each year with multiple awards, including the "Dux Mirabilis" (Extraordinary Leader) Award and the Damen Awards (named for Loyola University's founder) for leadership in the community and service for others.The student Damen Awards feature student involvement and leadership in the community. These undergraduate student awards focus on students and student organizations that have displayed exemplary leadership in the Loyola undergraduate community and live their lives in the spirit of Loyola.Each year, there is a Loyola Service Day, followed by a campus celebration. This past year, over 175 Loyola faculty and staff joined together to paint a community school on Loyola’s Service Day, followed by a mass, picnic, and games on the Feast Day of St. Ignatius Loyola.Departments sponsor community celebrations and awards. The Department of Public Affairs sponsors an annual holiday party for the local community, including neighborhood members and community partner non-profit organizations.The Center for Experiential Learning holds a Community Partner Resource Fair annually in celebration of our community partnerships. Community partners join together on campus to learn about resources at Loyola University Chicago, including various departmental resources, technology and buildings open to the community. The Family Business Center celebrates family business through organizing the Illinois Family Business of the Year awards, a statewide program that annually recognizes the top family businesses in Illinois.  The program reaches over 100,000 people and culminates in a gala awards dinner.The course-based philanthropy program allows students and faculty to select community-based organizations to receive philanthropic grants to assist their work in the community. Each semester, the various classes, community partners, and faculty gather in an award ceremony to honor the work of community and university partners. 

		IA3a_text: The Department of Community Relations is responsible for representing the university in the local community. Staff attends about 10 organized community meetings monthly and represents Loyola on the boards of 12 Chicago-area nonprofits. Additionally, the Lakeshore Campus Advisory Council is made up of 30 individuals representing community nonprofits, business owners, block clubs, and elected officials. For University-wide initiatives, special task forces are formed which include university and community members, for example, the Cook County Jail Initiative, the TIF Task Force, and the Safety Net Coalition. There are several community groups, such as the Safety Net Coalition, who contribute to the building of a safer and healthier campus-community environment conducive to students’ academic achievement. The purpose of the Safety Net Coalition is to envision, communicate, and execute a campus-community environmental management strategy for the prevention of alcohol and other drug (AOD) misuse among Loyola students.Regarding academic community engagement, the Center for Experiential Learning (CEL) provides web-based surveys for experiential learning courses, including internships, service-learning, community-based Federal Work Study, and undergraduate research. Each semester, the community partner organizations provide feedback on student performance, and feedback on Loyola University partnership. The staff of the Center for Experiential Learning conducts multiple site visits to community organizations to follow-up on the community partnership, and gather feedback on the relationship through formal evaluations. The Center for Urban Research and Learning (CURL) utilizes exit interviews at the close of its research partnerships as well as feedback from its Advisory Board (comprised of an equal number of university and community members) to guide future partnerships and assess community perception of CURL work.University Ministry staff who oversees the Alternative Break Immersion (ABI) Program routinely communicates with national and international host organizations when planning upcoming immersions.  With the host community/organization, they assess our engagement by qualitatively measuring how we are arriving at mutually beneficial experiences and by asking if there are any changes we can make to support a more meaningful engagement in their communities.  Additionally, many of our students seek post-graduate volunteer placements and work in these communities.  This facilitates the establishment of strong mutual partnerships and supports relationship building through additional forms of community engagement beyond the context of a single immersion experience.Most departments, such as the School of Social Work and CURL, have Advisory Boards that include community partner representatives to assess perceptions.

		IA3b_text: The Center for Experiential Learning is currently conducting a research study, funded by the National Association of Colleges and Employers (NACE) Research Foundation, entitled, “The Impact of Experiential Education Programs on Workplace Skills, Values-based Competencies and Career Readiness.” Utilizing web-based pre- and post- surveys, focus groups, feedback forms, and qualitative responses, we are collecting data from students, community partners, and employers regarding service-learning, academic internships, and community-based federal work study. The focus is on community perceptions of experiential learning, and included is their perception of working with Loyola University Chicago. Although such data is primarily utilized for research purposes on the impact of experiential learning (internships, service-learning, community-based Federal Work Study, and undergraduate research) on values-based competencies, work-related skills, and career readiness, it serves to aid in program evaluation and to identify community partnership relationships. It will be utilized to measure learning outcomes and effectiveness of the civic engagement component of the core curriculum as well. Such data will also be used, based on community partner response and feedback, to shape and improve experiential learning initiatives and programming. Although the study continues through 2009, preliminary data and information is used in an Annual Report for the Center for Experiential Learning and will be shared with academic departments, Deans, Centers of Excellence, the Offices of the Provost and President, as well as community partners.

		IA4_text: The University features community engagement via marketing materials and the website in numerous ways. The Marketing department creates program sheets for all departments, schools, and centers which highlight community engagement opportunities, courses, and programs.The Center for Experiential Learning has 60 webpages dedicated to community-engaged learning (service-learning, internships, community-based federal work study, and undergraduate research). These may be viewed at www.luc.edu/experiential.University Ministry's web pages and brochures note community engagement opportunities through Loyola4Chicago, a weekly community volunteer service program, and the domestic and international immersion programs (Alternative Break Immersions).In the past year, collaborative efforts between the Career Development Center, University Ministry, and the Center for Experiential Learning created the Take Action! Guide to Service Organizations in the Chicago, featuring hundreds of community partner organizations. This guidebook took the form of a 14-page booklet, as well as an extensive website (www.luc.edu/takeaction), directing students to our on-line posting site, a one-stop shop on which volunteer opportunities, service-learning and community-based projects, internships, Federal Work Study positions, and employment opportunities are posted.

		IA5_text: The President and Provost have explicitly supported community engagement in both words and actions:In the Faculty Convocation of Fall 2007, Provost Christine Wiseman stated:“We empower students to examine the world, engage the world, and reflect on and change the world.  It is the strength of our Core Curriculum - joined with co-curricular activities -- to produce women and men who are for and with others in the world.”The Office of the Provost sponsored the creation of the Center for Experiential Learning in the summer of 2007, funded institutionally to coordinate, promote, and implement mechanisms for community engagement across the university.In the Faculty Convocation of Fall 2007, Fr. Garanzini stated “Loyola University hopes to demonstrate an institutional commitment to social justice and to scholarly pursuit of new knowledge in the service of the wider community, especially those whom we recognize as the least and the less fortunate.” His presentation discussed the necessity to link academic programs “with social justice concerns of the day. . . . We need to become more intentional:  about the way we serve the Chicagoland area . . . and about how we will tackle the problems faced by society. . . .  . That is done best and done well only when the faculty are themselves engaged scholars.”With a grant from IL Campus Compact, the President and the Office of the Provost have generously funded the President’s Engaged Scholars Program for Faculty, which provides incentive grants to faculty and community organizations (equally) to foster service-learning and community-based research opportunities, and convened the President’s Civic Engagement Leadership Council, made up of faculty, staff, students, and community partners. The President has also established an endowment for the support of immersion trip programming increasing the number of immersion trips and financially supporting students to participate.

		B1_text: The Center for Experiential Learning coordinates all experiential learning efforts, specifically service-learning, internships, undergraduate research, and community-based Federal Work Study. This center includes dedicated 4 full-time professional staff members for its programs, e.g. Service-Learning Coordinator, Academic Internship Coordinator, FWS Community Partner Coordinator (Americorps Vista), Director, and a graduate assistant. A significant portion of CEL’s work is capacity development for community organizations through service-learning, FWS, and internship partnerships. Eight (8) student leaders will serve as Community Site Coordinators this coming year to provide consistent support for capacity development of our community partners.Community engagement work is integrated into the research activity and programming of the university through other significant centers and departments on campus:CURL is dedicated to community-based research and community partnerships, and includes eight (8) professional staff, six (6) Faculty Fellows, 12 Funded Graduate Fellowships, 30 Funded Undergraduate Fellowships, and 37 Undergraduate Research Team members. The Center for Urban Environmental Research and Policy (CUERP) conducts several interdisciplinary courses and programs to address environmental and sustainability issues, and includes eight (8) professional staff, including a director (FT Faculty), Sustainability Director, Coordinator, GIS Specialist, STEP Course Coordinator, Biodiesel Lab Manager, Research Post-Doctorate, and Graduate Assistant. In effect, community engagement cuts across multiple units and shapes faculty research agendas through collaboration and interdisciplinary programming.University Ministry is responsible for significant Alternative Break Immersions (16 this past year) and the structured community service program, Loyola4Chicago, each of which has a full time dedicated staff chaplain.  Each program also has funds from the Department's operational budget to cover non-salary expenses.  As noted earlier the President has established an endowment fund to support and grow the immersion programs.Division of Public Affairs is made up of 5 full-time employees charged with coordinating government internships, developing special community programs, and serving as the voice of the university through public presentations and campus-community planning charettes.At the Loyola University Medical Center, the Center for Service and Justice is a new office to facilitate the multiple community engagement opportunities, including international service immersions, community programs, and urban plunges with the Stritch School of Medicine.

		B2a_Text: Loyola has $5,506,059.00 in permanent, direct budget support for community engagement from the CEL, CURL, CUERP, Center for Science and Math Education, Public Affairs, Mission & Ministry, the Schools of Education, Social Work, and Nursing for immersion programs, Nursing Center home health services, Chicago Public School programs, and community initiatives. 

		B2b_text: Grants from ISBE, IBHE, DOED, NSF, EPA, HUD, McCormick Foundation, Donnelley Foundation, Catholic Charities, Chicago Public Schools (CPS) total over $11.8 million.In addition to CURL’s endowment fund (half of which is comprised of $5 million externally-generated endowment), CURL received over $300,000 in external funding to support its collaborative research work. The CUERP faculty created educational outreach programs teaching area high school students and teachers how to recycle waste vegetable oil into biodiesel fuel and how to implement a course in the curriculum and public forums (learning about biofuels with the local community).  CUERP received the EPA grant of $75,000 to continue working with high school students on biodiesel education for sustainability.The CEL received over $90,000 in grant funding for a variety of capacity building programs for community partners, including $18,000 from IL Campus Compact, $40,000 (Americorps VISTA), and $40,000 (IL Board of Higher Education).Through the work of a Loyola student, the Division of Public Affairs received a grant of $30,322 from the U.S Election Assistance Commission, Help America Vote College Program to expand a civic engagement project to recruit and train 300 Loyola students to assist in the general election in November 2008.

		B2c_text: Various departments work with the Corporate and Foundation Relations department to fundraise for community engagement initiatives. For example, CURL staff work with their community partners and university partners in Corporate and Foundation Relations to jointly write grants for private and public funding sources. Sources include governmental (e.g. NIMH) and private philanthropic groups (e.g. McCormick Foundation, Chicago Community Trust, Retirement Research Foundation, etc.).  

		B3a_text: The Department of Institutional Research tracks community engagement with three national surveys, the results of which constitute benchmarks that allow comparison with peer institutions:Boston College Questionnaire - This survey is intended to measure seniors’ intellectual, ethical, and faith development during college, focusing on their academic, extracurricular, religious, and spiritual activities and experiences at Loyola.Results: Of the 53% who had participated in volunteer/community service programs, 63% said it was significant or very significant to their Loyola experience, and 47% said it was important or essential to their religious/spiritual growth.National Survey of Student Engagement - The NSSE is based on the rationale that student engagement can serve as a proxy for student learning and personal development.Results: 55% of freshmen and 56% of seniors said Loyola had contributed quite a bit or very much to their knowledge/skills/personal development in improving the welfare of their community, compared to half or less (50% and 48%, respectively) of students at Carnegie peer institutions.Profile of the American College Student - The PACS is administered each year by the NASPA Student Affairs Administrators in Higher Education to survey students about their college experiences.Documentation mechanisms exist on the departmental level, and all departments utilize some form of evaluation, assessment, and feedback. In the School of Social Work, the field placement coordinator maintains a list of all field sites at which students are completing required field placements. Each semester students complete an assessment form on their perception of the field site as a learning experience. In the College of Arts and Sciences, faculty internship coordinators regularly utilize community partner feedback forms from the site supervisor.The CEL began an assessment initiative in the past year to formalize the tracking process of curricular community engagement. In working with the Office of the Provost and the Office of the Registrar, departments are beginning to report community engagement through experiential learning (service-learning, internships, field work) to the Center for Experiential Learning. The CEL is in the process of collecting, recording, and maintaining this information for better tracking of curricular experiential learning and community engagement. The research and data collection via web-based surveys (mentioned in I.A.3.b.) conducted by the CEL allows us to further track student engagement in the community via service-learning, internship, community-based FWS, and undergraduate research. Through student self-report, triangulated with community partner feedback forms and departmental documentation, our tracking mechanisms are improving.

		B3b_text: The Department of Institutional Research uses the data with senior administration, deans, and department heads to facilitate strategic planning decisions.The CEL Assessment information is and will continue to be utilized in several ways:Highlighted in the CEL Annual Report; Disseminated to academic department heads, deans, faculty members, Office of the Provost, Division of Student Affairs, and provided on-line for availability to the general community;Will be discussed in key councils, such as the President’s Civic Engagement Leadership Council;Will help shape experiential learning programming and influence curricular development in internship courses, service-learning courses, and undergraduate research programs;Will influence community partnership development and ensure mutual beneficial relationships are at the center of our work, along with student learning outcomes.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: As discussed previously, the assessment initiative of the CEL to evaluate the impact of experiential learning on students’ work-related skills, values-based competencies, and career readiness of students via pre- and post surveys will provide systematic assessment across all academic programs and schools. Data from these surveys, along with community partner and employer feedback, student focus groups, and qualitative responses, contribute to the campus-wide assessment mechanisms created by the CEL. The focus is multi-faceted, including student perceptions and impact, community partner perceptions and impact, and faculty and institutional curricular impact.Preliminary data from this assessment initiative reveals the majority of students who participate in academic service-learning and academic internships achieve the learning outcomes for the civic engagement/leadership curriculum, which is part of the core curriculum of Loyola University Chicago. Over 90% of students reported achieving the learning outcomes in those courses.Boston College Questionnaire finding on impact of service immersions:Of the 19% of seniors who had participated in a domestic service/immersion program, half said it was significant or very significant to their Loyola experience.

		B3d2_text: The CEL shares the data from these assessment mechanisms with faculty instructors of academic internship courses and academic service-learning. Feedback and responses from faculty have included using the assessment data to inform curriculum additions and course modifications. For example, the faculty internship coordinator in the Department of Psychology utilized the data to review his internship course and modify it to engage students more consistently.Boston College Questionnaire finding on faculty development of service-learning courses:More than a third of Loyola seniors had participated in service learning courses during their time at Loyola; of those, 45% said those courses were significant or very significant to their experience here.

		Impact on community: On

		Impact on institution: On

		b3d3_text: The CEL preliminary data set reveals community partners not only appreciate students serving as service-learners, interns, and FWS positions, but also that students serve in significant roles contributing to the overall capacity of the organization. In other words, the capacity development of the organization is a direct result of students engaged in experiential learning programs. For example, in a recent site visit and interview, the Edgewater Chamber of Commerce described how a Loyola student intern (in Spanish) helped establish new initiatives, marketing materials, and programs outreaching to the growing Latino population, that otherwise would not have happened without the intern’s work.Profile of the American College Student finding on community involvement:22% of Loyola students actively participate in events/activities related to community service and service learning projects, compared to the national PACS average of 19%.60% of Loyola students strongly agreed that it is important to give back to the community, compared to the national PACS average of 52%.

		B3d4_text: The CEL assessment mechanism directly evaluates the learning outcomes for the civic engagement/leadership curriculum, which is part of the core curriculum of Loyola University Chicago. The ongoing assessment data will provide curricular data to the University Core Curriculum Committee regarding the civic engagement/leadership outcomes.National Survey of Student Engagement finding influencing programming and curricular development:87% of Loyola freshmen had already done or planned to do volunteer/community service, compared to 80% of freshmen at Carnegie peer institutions. 67% of Loyola seniors had already done volunteer/community service.56% of seniors had already done experiential learning (internship, field experience, etc.), compared with 51% at Loyola’s Carnegie peers. 91% of Loyola freshmen had done or planned to do experiential learning, compared to 83% of students at Carnegie peer institutions.

		b3e_text: In addition to the information previously stated, the CEL assessment mechanisms provide valuable information that is reported and disseminated in a variety of ways:Featured and disseminated in the CEL Annual Report Disseminated directly to faculty internship coordinators and service-learning instructorsDisseminated to academic department heads, deans, faculty members, and staff across the universityShared with community organizations to help create and foster new community engagement opportunities, as well as properly maintain current community relationships in the context of reciprocity and mutually beneficial partnership.For example, the CEL assessment has helped create new community partnerships with Lifeline Theatre, Misericordia Home, Children's Home + Aid, and Hamdard Center for Health and Human Services through assessment of the experiential learning programs. Institutional Research disseminates data from the three national surveys to senior administration, as well as deans and department heads to facilitate strategic planning decisions, program development, and curricular enhancement. 

		B4_text: The Strategic Plan 2004 - 2009 clearly states the priority of community engagement:"In order to prepare students to lead extraordinary lives, Loyola will: Enrich its rigorous academic programs to better integrate the unique strengths and characteristics of a Jesuit and Catholic education by: Highlighting academic rigor, service and leadership; Providing opportunities for spiritual development and exploration, ethical decision-making and the promotion of social justice; Emphasizing awareness and sensitivity to diversity and the global dimension of issues and problems in all Loyola programsStrengthen its relationships with the City of Chicago and the neighborhoods of the Water Tower, Lake Shore and Medical Center Campuses by: Strengthening its connection to key cultural, educational, social, economic, religious and civic institutions; Supporting student internships, service opportunities, research and other collaborations through specific outreach initiatives and joint projects involving faculty and studentsLoyola derives its distinctive identity from the Jesuit, Catholic tradition of linking the courageous pursuit of truth for the purposes of advancing knowledge and serving humanity. Research, service and scholarship are valued because of their powerful potential to enrich human lives and respond to the most pressing problems in our society and in the world."

		B5_text: The CURL endowment and project-related funds are utilized to support CURL Faculty Fellowships for those faculty members who are interested in combining their research interests with community-based research initiatives. The Center for Experiential Learning provides faculty workshops, luncheons, and trainings on service-learning, internships, and undergraduate research. The President’s Engaged Scholars Program for Faculty provides professional development opportunities and grant funding for the faculty to support their service-learning and community-engaged research endeavors.  Loyola University co-sponsored two state-wide faculty symposia related to community engagement: 1) Faculty Symposium on Service-Learning with Illinois Campus Compact (April 2008), and 2) Symposium on Service-Learning in Teacher Education with the State of Illinois Lt. Governor’s Office (June 2007). The Centers of Excellence also provide professional development opportunities. The Center for Science and Math Education provides professional development opportunities for faculty that work in Chicago Public Schools. Faculty, staff, and students affiliated with CUERP are encouraged to attend local, regional, and national conference where expertise, resources, and strategies relevant to interdisciplinary environmental research and education, renewable energy and other sustainability topics are presented. In the past year, the Office of the President and the Division of Mission and Ministry sponsored global immersions for faculty, staff, and administrators for professional development, in which 45 individuals traveled to Peru, Vietnam, Kenya, and South Africa. The Division of Mission and Ministry provides faculty/staff development ranging from mission-related orientations for over 100 new employees to domestic immersions (New Orleans) that foster community engagement related to the mission. In the past two years the President has provided professional development for staff through hosting a yearly retreat for all senior and middle manager administrators on Catholic Social Teaching and Common Good

		B6_text: The Lake Shore Campus Advisory Council is a group of 60 community leaders who meet quarterly with the University Faculty and Administration to discuss areas of mutual interest. Membership includes the University President who gathers community input regarding campus environment issues, such as the development of the campus perimeter, transportation and parking alternatives.There are community partner organization represented on the President's Civic Engagement Leadership Council. The community representatives voice concerns, express feedback, and articulate needs to this body, which also consists of faculty, staff, students, and the President and advises the CEL. The community partner voice is actively sought after via the CEL assessment initiative through feedback forms, web-based surveys, and focus groups. Community partner organizations are invited to campus in August each year to participate in a resource fair to learn about the campus resources available to them. During this resource fair, community partner organizations' representatives are invited to provide feedback and evaluate Loyola's partnership with them.At CURL, in addition to the general guidance of the Advisory Board, community organizations are equal partners in every step of the research process – from delineating a research topic to dissemination of research findings.    There are also advisory boards on the departmental level. For example, the School of Social Work Advisory Board has members who are alumni as well as those from community agencies who host social work student field placements. The Center for Ethics facilitates a community advisory group consisting of community partner organizations entitled Lakeside Partners.

		SD1_text: Recruitment policies encourage the hiring of faculty with expertise in and commitment to community engagement at the departmental level and by discipline. Many Arts and Sciences departments as well as professional schools have included community engagement and social justice emphases in their formal job announcements as well as in hiring interviews.   In recent years, CURL and CUERP have become particularly proactive in assisting departments and programs in recruiting new faculty with such a commitment, with specific examples in the College or Arts and Sciences departments.  In the School of Education, a posting for a tenure-track position at the assistant professor level with primary teaching, research and service responsibilities in school psychology indicates the following: “The NCATE accredited School of Education’s conceptual framework of professionalism in service of social justice drives the training of educational professionals at the baccalaureate, masters and doctoral levels (Ed.D. and Ph.D.). The NASP accredited Ed.E. and Ph.D. programs prepare school psychologists in diverse settings throughout the Chicago metropolitan area, one of the nation’s liveliest educational scenes.” In which the qualifications include: “a doctoral degree from a NASP or APA accredited program, experience in K-12 schools, experience teaching school psychology, an active research program that advances the use of school psychology to address urban-based educational and social issues, eligibility for licensure and certification in Illinois, and a commitment to the School’s conceptual framework, preparing professionals in service of social justice.” One of the determining factors for this position is “Evidence of Commitment to Diversity and Social Justice.”At the medical center, sample questions have been developed for the hiring process to help explore a candidate's commitment to the mission. In the interview process, it is standard to include questions regarding the Loyola mission of social justice and developing “persons for others.”

		SD2a_text: According to the Faculty Handbook, community engagement is generally defined under service as "Community and Professional Activities: As an indication of its commitment to the community and to the nation, the University encourages the faculty to perform their civic duties and to do their part in the formation of an alert and informed public." In the College of Arts and Sciences, community engagement is defined under service: "Candidates have service responsibilities to their profession, the University, the CAS, their department, and the campus and local communities. Each candidate is expected to provide professional service as defined by his/her particular departmental criteria.” This is reinforced in annual faculty evaluations that include a review of service to the department, university, and community. Specific department's and school's criteria for promotion and tenure, however, may define community engagement in more detail. Recently with the approval of the Provost, the Sociology Department adopted tenure and promotion standards recommended by the American Sociological Association Task Force on Encouraging Public Sociology. These standards include specific procedures for including community input in evaluating a faculty member's community engaged experience. These standards are consistent with recommendations made by higher education policy making initiatives such as Imaging America and Carnegie. In the School of Nursing, community engagement is explicitly articulated: Teaching: Maintains satisfactory agency-University relationship; Research: Is sought for clinical consultation at local level; Service: Participates in community and volunteer organizations concerned with health; Promotes the nursing profession and the School of Nursing to the community; Participates as a health professional consultant to community organizations. Nursing faculty frequently provide continuing education to community organizations, serve on boards, and provide consultation. The university's emphasis on Jesuit values/social justice filters into most promotion and tenure reviews.

		SD2b1_text: According to the Office of the Provost, community engaged scholarship is classified as teaching when it produces scholarship on teaching and learning, or research when it produces scholarship that addresses community issues while contributing to the development of knowledge in the field. In Sociology, community engaged scholarship is classified as research contributing to knowledge in the field and knowledge for community partners. In Nursing, community engagement is classified as teaching, research, and/or service. Currently there is a university committee working on updating the Faculty Handbook and guidelines for Tenure and Promotion. 

		SD2b2_text: Limit to 200 words

		SD3_text: Student associations work with university professionals to develop policies and procedures that directly address our mission of social and economic justice for the global community. For example, Students Against Sweatshops jointly chair a committee of the CFO and Trustees called "Students for Responsible Investing" to monitor the business practices for all university investments. The movement for the university to adopt an all-fair-trade purchasing policy for coffee was also jointly led by student groups and the CFO. The Unified Student Government Association (USGA) has a Justice Committee that is involved in community engagement. Its Allocations Committee processes numerous requests from student clubs for funding community engagement-related activities.  USGA was also instrumental in establishing a Shareholder Advocacy Committee to promote socially responsible investing for the university's endowment. Students serve on the President's Civic Engagement Leadership Council providing voice to the direction of the university as it works to become more civically engaged and community-centered. In CURL, students take the central role in developing and implementing CURL research projects, which are team-based, allowing students to actively guide and shape the research relationship with community partners. Student organization leaders plan and implement multiple community events all year from fundraisers for non-profit organizations/issues to educational workshops for community members. For example, Hillel, Latin American Student Organization, Turkish Intercultural Club, Middle Eastern Student Association, and Hindu Student Association collaborated on a Minority Women Abuse program with several community partners and shelters. Over 25 Greek Life members lead an alternative break, Greeks for a Good Cause, in Mobile, Alabama to rebuild homes affected by Hurricane Katrina. The American Medical Student Association and Stritch Medical students implemented a health fair in a Latino neighborhood (Pilsen), volunteered for Special Olympics, and hosted a toy drive for hospital. 

		SD5_text: The University Core Curriculum Committee (UCCC) is a faculty governance committee that monitors the core curriculum learning outcomes and reviews university courses seeking the values designation (civic engagement/leadership, diversity, social justice, and faith traditions/spiritual formation). Most of the values courses include community engagement, and the UCCC monitors this to support the “Values Across the Curriculum” initiative.There are also faculty representatives from each school and college on the President's Civic Engagement Leadership Council, along with students, staff, and community partners. The responsibility of this body is to facilitate increasing civic engagement and service-learning initiatives across the university. Prominently on this committee is the University Core Curriculum Committee Chair, who advocates for increased civic engagement courses across the curriculum.

		SD4_text: In collaboration with the Office of the Registrar, the CEL worked with deans and department heads to identify courses across the university, and courses are marked according to their experiential learning designation. For example, for courses that have a community-based service component of 20 hours or a community-based project, course designations of "service-learning" are placed on the transcript. For courses that require students to serve in an internship position, course designations of "internship" are assigned. For courses that have a field-based requirement (observation hours, clinical hours), course designations of "field work" are assigned.  

		IIA1a_txt: The Center for Experiential Learning worked closely with the Office of the Registrar and academic deans to clarify service-learning and other forms of community-based learning. The official definitions are listed below:Service-learning: A course requiring students to engage in community-based service work or a community-based project, while reflecting on their experience through academic assignments connected to course content. For a one-credit course, a minimum of 10 hours/semester, and for a 3-credit course, a minimum of 20 hours/semester of community engagement. Field Work: A course requiring students to complete supervised clinical hours, observation hours, or practicum hours in order to gain experience in a professional field of study (e.g. student teaching, nursing clinical hours, etc.). Internship: A course requiring students to obtain a position with specific responsibilities at an organization to enhance experience in an academic field of study (minimum of 100 hours).

		IIA1b_1: 45.00000000

		IIA1b_2: 2.9% 

		IIA1c_1: 22.00000000

		IIA1c_2: 67%

		IIa2a_txt: The “Values Across the Curriculum” area requires 12 credit hours completed through the Core, major or electives: Learning Outcome: Promote leadership development and civic engagement.A significant element of Loyola's Jesuit Catholic heritage is a focus on developing within each student the capacity for leadership expressed in service to others. Learning Outcome: Promote economic, environmental, political and social justice. The understanding and pursuit of justice includes many areas: economic, environmental, political, and social. Learning Outcome: Demonstrate an understanding of diversity in the United States and the world. The topic of diversity takes on many forms in curricular development because of its broad scope (i.e. race, ethnicity, gender, sexuality, etc.). Students ought to become knowledgeable, responsible citizens with a critical and informed familiarity with contemporary Western, non-Western, and non-dominant cultures. Learning Outcome: Evaluate the significance of faith traditions and spiritual formation in life-long actions and decisions. The Jesuit Catholic tradition emphasizes the role of spirituality and faith in shaping the person. It is part of the Jesuit Catholic educational experience to assist students in their spiritual growth and faith journey by fostering appreciation and application of faith traditions and actively pursuing the ideal of living for others.

		IIA1d_1: 47.00000000

		IIA1e_1: 1179.00000000

		IIA1d_2: 6.8%

		IIA1e_2: 12.1 %

		IIA2b_txt: The School of Education Conceptual Framework of “professionalism in service of social justice” consists of service, skills, knowledge, and ethics. Learning outcomes include: Understanding Issues of Social Justice and Inequity: Candidates demonstrate an understanding of issues of social justice and inequity; Advancing Social Justice and Service: Candidates demonstrate professional decision-making skills and behaviors in advancing social justice and service; Understanding Moral and Ethical Decision-making: Candidates demonstrate how moral and ethical decisions shape actions directed toward service to others. In the School of Social Work, learning outcomes include: Understanding the Community Served by the Agency; The student is seen struggling to relate to the needs and demands of the community with what is available within the agency; The student can question appropriately the agency's involvement in changing or revising social policy, and its attempts to keep current with community (local and broader) changes. In the Urban Studies Minor: Understand problems, opportunities, and resources endemic to urban environments; Comprehend the relationship between civic, government, business, and non-profits in a city; Learn to critically assess social policy and progress; Develop a belief in working towards social and economic justice.

		IIA2c_txt: Assessment of student learning outcomes has been stressed at Loyola for over ten years. Within the past three years, an office dedicated to collecting that information has been established, the Office of Learning Technologies and Assessment (LTA), and charged with assisting academic units with creating and assessing their curricular objectives. We are making substantial progress in getting units to comply and to not only assess their stated outcomes but also to use the collected data to revisit and enhance instructional strategies. 

		IIA2d_txt: Data are used differently by each department and school. For a growing number of academic units, the information collected is being shared with the Office of Learning Technologies and Assessment (LTA). This office works with departments to analyze the data and use it for evaluating and improving the curriculum, student learning, and assessment strategies. It is the goal of LTA to help units move past the idea that assessment is simply required for accreditation; rather, LTA hopes to impress faculty with the idea that assessment is an invaluable window to how our students perform and what we can do to improve their performance. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: The Loyola Undergraduate Research Opportunities Program (LUROP) houses 8 undergraduate research programs which had over 185 participants this past year. Many students apply for undergraduate research fellowships as part of their senior capstone course community-based research project. In the Urban Study minor, students are required to participate in the CURL collaborative, community-based research projects. Students at CURL are able to apply research methods by participating in CURL’s research projects and partnership with community organizations and leaders. In the past year, there were 567 students who participated in an academic internship in over 30 academic disciplines. Field placements (internships) in community organizations and agencies are required in Social Work. In Education, all student teachers involved are required to serve the school community for 15 hours outside of their classroom hours. Every first year school psychology student must complete 100 service learning hours in schools in the greater Chicago area (benchmarking, working with children with special needs, tutoring and reading programs, and mentoring). Students are co-leaders for all national and international immersion trips, some of which are connected to service-learning courses. In the Stritch School of Medicine, during 2007 and 2008, there were 128 Students, 46 Doctors and Nurses and 22 Chaplains that conducted international immersion trips to the Dominican Republic, Guatemala, Haiti, Bolivia, Jamaica, Honduras, South Africa, Kenya, Zambia, and Uganda. The International Programs Office offers multiple community-based experiences through study abroad programs, including Loyola’s own John Felice Rome Center and the Beijing Center for Chinese Studies. Service Learning opportunities are provided through Affiliate Programs, such as Casa de la Solidaridad (San Salvador, El Salvador) and Chile- La Universidad Alberto Hurtado (Santiago, Chile). Optional service-learning experiences in programs with Quito, Ecuador; Cape Town, South Africa; and Barcelona, Spain are common.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: The core curriculum requires students to take Values courses: Promoting civic engagement or leadership; Understanding and Promoting economic, environmental, political and social justice; Understanding diversity in the United States and the world. The revised First Year Seminar program has 13 service-learning sections, about 25% of the total number of sections offered. Each of the sections for this 1-credit course will require first year students to engage in the community for at least 10 hours and/or work on a community-based project with community organizations. This past year, the CEL has offered two general education courses, Seminar in Community-based Service and Leadership (UNIV 290) and Seminar in Organizational Change and Community Leadership (UNIV 390) both of which meet the civic engagement core requirement. These courses, which are service-learning and internship-based respectively, require students to spend 40 hours (UNIV 290) and 100 hours (UNIV 390) in community-based experiences. Other general education courses such as UCWR 110, the Core Writing Seminar, have service-learning sections. Many majors have a community-based requirement built into the curriculum, such as Sociology, Psychology, Social Work, Education, Human Services, Nursing, Communications, and Health Systems Management. Capstone projects in majors such as Black World Studies, Sociology, and Psychology require community-based work. In the School of Business Administration, the Microenterprise Consulting course teams undergraduate and graduate students with emerging community entrepreneurs from economically disadvantaged neighborhoods to write a complete business plan. Graduate programs commonly require a practicum or field-based experience, and Loyola’s graduate programs feature community-based experiences in most graduate programs, including Social Work, Education, Psychology, Pastoral Studies, and History. A Masters degree in Social Justice, housed in the Institute for Pastoral Studies, is demonstrative of how community engagement has been formalized through Loyola’s graduate program. 

		IIA4_txt: Through a service-learning course in Fine and Performing Arts, working with the Black Women Playwrights’ Group, theatre students served as dramaturgs for the plays selected for a national historic conference. The Black Women Playwrights’ Group and Loyola will present the first national meeting of women playwrights of color, “Shades of Change: An Evening of Staged Readings.” Professor Jonathan Wilson, a highly respected director at theaters across the nation, will direct the staged reading.Varty, A. and S. Lishawa. (CUERP faculty) Biodiesel education in high schools. Teaching green: The high school years. Eds. Tim Grant and Gail Littlejohn. New Society Publishers. Gloria Island, Canada. (Anticipated August 2008)“Sauganash National Register Historic District” by Sella Ress and Katie Macica, submitted to the Chicago Department of Planning and the Illinois Historic Preservation Agency. (Public History) “Manitou Passage National Historic Landmark District,” by Katherine Lapham, Emma Bourma, Sandra Campos, and Theodore J. Karamanski, submitted to Preserve Sleeping Bear Association and the National Park Service. (Public History)Community Partnership for Fostering Self-Determination of Low-Income Residents in Bronzeville Community (2005 –  present); Dr. Katherine Tyson (Social Work) is the Principal Investigator directing six youth development programs for severely impoverished youth in Chicago’s Bronzeville neighborhood and facilitating research provision of Loyola students.School Psychology faculty David Shriberg, PhD (Education) and his student action research team are working with two Catholic schools to identify, implement, and measure effective collaborative practices.Working Conference to Establish a National Network of Community-Engaged Research Centers in the U.S., July 2008.   Interdisciplinary conference co-sponsored by the Center for Urban Research and Learning (CURL) and the Higher Education Network for Community Engagement (HENCE) to develop mechanisms to connect community-engaged research activities by centers and faculty networks in the U.S.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Loyola University Nursing Center is a nurse managed center, sponsored by the Niehoff School of Nursing. This center provides over 1000 home visits annually to individuals and families, including visits to elderly clients for the supervision of chronic health problems and to mothers with newborn infants, through senior-level nursing students enrolled in their community-health nursing practicum. Loyola Community Literacy Center is a tutoring center providing one-on-one tutoring for community members, especially the immigrant and refugee population in the neighborhood. Tutors are Loyola students enrolled in service-learning courses in English and the Honors Program. The Center for School Evaluation, Intervention and Training (CSEIT) housed in the School of Education provides professional development, on-site data collection and evaluation through several federal and state grants.The Family Business Center is a professional development center with innovative educational programs for family business owners in the community. This center provides leadership development programs for family business owners in the community including the Next Generation Leadership Institute (25-45 year olds), and Family Business & the Next Generation (18-25 yr olds).The Center for Catholic School Effectiveness (CCSE) was created to respond to the need that elementary and secondary Catholic schools have for high quality, research-based professional development in the context of Catholic identity and mission. The Center works with schools and dioceses to design and deliver professional development in the areas of curriculum, instruction, assessment, and instructional leadership.The Center for Science and Math Education (CSME) has established courses for teachers to take to receive state endorsement in science and math and has worked with Chicago Public Schools (CPS) to help evaluate some of their science/math educational initiatives. CSME serves as the professional development center for the Chicago Public Schools to assist in training for their 6th, 7th, and 8th grade science curricula 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Loyola4Chicago, the co-curricular service program, engages students volunteering weekly at community organizations. In 2007-08, students served 13 community organizations.Loyola commits 20% of its Federal Work Study (FWS) budget (over $400,000) to Community-based Federal Work Study, almost tripling the required 7%. Community-based FWS provides valuable capacity-building services in which 270 Loyola students served at 28 community-based agencies last year.The Women’s and Men's Basketball Team has "Community Day" which offers discounted or complementary tickets and provides coaching for various community organizations. The Department of Fine and Performing Arts offers multiple performances and exhibits, and the Loyola University Museum of Art provides numerous exhibits for the community. The Information Commons, our newest building, is a joint project of University Libraries and Information Technology Systems. This LEED certified green building, which is open to the community, offers spaces and technology, research assistance, high-speed Internet, and wireless access.Dr. Jeanne Sokolec (Social Work) is a consultant to the Office of the Inspector General; Department of Children and Family Services. Center for the Human Rights of Children Director Dr. James Garbarino is involved in various community outreach efforts as a consultant and lecturer. In addition, the Center sponsored its first Biennial Symposium on the Human Rights of Children April 16-18, 2008, that was open to the community. Center for Science and Math Education (CSME) faculty work with Chicago Public Schools in all phases of the high school transformation project, including developing curriculum for 11 high schools, providing ongoing and intensive coaching, and developing an assessment system for teachers.

		IIB4a_txt: CURL’s entire philosophy is defined by a mutual partnership with community throughout the research process, including community organizations in the initial steps of formulating research questions and needs based on community voice to the authoring and public dissemination of research.The CEL structures a mutually beneficial relationship with over 100 community partner organizations with the following strategies with community partners:1) Site visit to discuss community needs2) Documenting partnership through service-learning agreements, internship learning agreements, and FWS partnership contracts.3) Invitation to campus for Community Partner Resource Fair, career fairs, and other university programs4) Mid-semester and end-of-semester feedback forms5) Web-based evaluation survey6) Focus groups and qualitative interviewsAcross the university, departments utilize feedback forms from community partner organizations. For example, in the Microenterprise Consulting course in the School of Business Administration, local organizations provide feedback to students as to the level of support provided to their clients. In addition, the clients themselves complete formal surveys in which they evaluate the performance of the students during the class. Community partners are treated as co-educators throughout the process. In University Ministry, staff members communicate regularly with host sites for national and international immersions.

		IIB4b_txt: CEL conducts the web-based surveys of community partners and employers to gather feedback and assess the experiential learning programs. This assessment initiative provides valuable data to the institution regarding their partnerships with community organizations. The CEL also conducts focus groups with community partners to gather feedback on their relationship with Loyola and provide ample opportunity for community partners to provide feedback on Loyola University Chicago.In each department with an internship or field-based work in the community, there are formal written evaluations of the student/intern’s work, which are obtained from the on-site field supervisor at the end of the semester and are factored into the student’s course grade. For example, in the undergraduate History internship, there are midsemester and final evaluations.  For the History graduate students, there is an extensive mentoring program. In the Psychology department, the community agency provides feedback to the department on the performance of the student and students complete evaluations of their experience for all internship and externship partnerships. Student evaluations and final reflection assignments provide valuable feedback to community partner organizations as well as assessment of the partnership with community partner organizations.

		IIB5_txt: Drs. Susan F. Grossman and Marta Lundy (School of Social Work), Loyola University Chicago. Double Jeopardy: A Comparison of Persons With and Without Disabilities Who Were  Victims of Sexual Abuse and/or Sexual Assault . Submitted to the Journal of Social Work in Disability and Rehabilitation. This analysis was supported by Grant # 01-DB-BX-0017 awarded by the Bureau of Justice Assistance, Office of Justice Programs, U.S. Department of Justice, through the Illinois Criminal Justice Information Authority.Evaluation of City of Chicago's Domestic Violence Prevention Help Line  (Social Work and Sociology faculty). Report published in 2007 represents first large-city evaluation of dedicated Help Line; used by domestic violence prevention advocates and city officials.Bohanon, H., Eber, L., Flannery, B., & Fenning, B. (Education) (2007). Identifying a roadmap of support for secondary students in: School-wide positive behavior support applications, International Journal of Special Education, 22, 39-60.David Ingram (Philosophy). "Anti-Discrimination, Welfare, and Democracy: Toward a Discourse-Ethnical Understanding of Disability Law," Social theory and Practice, 32/2 (2006).  This is the outcome of a collaborative project with Access Living, a disability rights group serving the Chicago metropolitan area.Astrachan, Keyt, Lane & McMillan. (Business) (2007)  “Family Business Boards.” Journal of Corporate  Governance.The Center for Urban Research and Learning (CURL) partnered with the Chicago Alliance to End Homelessness to conduct community-based research and published the report: "Homeless over 50: The Graying of Chicago's Homeless Population." This research is currently being utilized to strategize the Chicago Plan to End Homelessness.A new international e-journal, Gateways: International Journal of Community Research and Engagement, an international interdisciplinary journal has been established in cooperation between the Center for Urban Research and Learning (CURL) and the University of Technology Sydney Shopfront in Australia.

		III1_txt: (II. A.1. b-e) There are 34 service-learning courses with multiple sections in Fall 2008 which doubles the number of service-learning courses in Spring 2008. This significant increase is based on significant work of the CEL and Loyola faculty, along with the President’s Engaged Scholars Program for Faculty. In Fall 2008, there will be an additional 1500 students engaged in community-based service-learning.( II.A. 4. and II. B. 5.):Art Lurigio (Criminal Justice) and B. Epstein, (2004) "Chicago: Practice Improvement Collaborative." In Center for Substance Abuse Treatment, ed., Building Practice Improvement Collaboratives: Eleven case studies.  Washington DC: U.S. Department of Health and Human Services.Perry, D., C. Harries and D. Goldblatt. "The Need for More Supermarkets in Chicago: Food for Every Child." The Food Trust. Philadelphia, PA. July 03, 2008. http://www.thefoodtrust.org/catalog/download.php?product_id=147School of Education faculty (Anne Marie Ryan and R. McCullogh) work with community organizations to engage prospective teachers in urban school systems in the local community. This is being integrated into a new educational program targeting urban-school system bound teachers with faculty in Social Work and Education.Faculty David Shriberg, Pamela Fenning, Lynne Golomb, and Martie Wynne along with interested graduate students in School Psychology participate in national Social Justice Interest Group, seeking to promote social justice in school psychology, leading to several students' research projects investigating attitudes and suggestions towards social justice among school psychologists.David Merriman (Business School), n cooperation with CURL, a project examining the impact of the new WalMart store on businesses in Chicago's Westside (primarily a low-income African American Community).   A Woods Fund supported study examining policy implications of big box stores in low-income urban communities.  School Psychology Faculty Pamela Fenning and school psychology students conduct research and consultation by examining discipline policies in the schools and aiding schools in examining these policies to develop plans which are more affective. They provide interventions and focus on both groups and individuals.(II. B. 2.) Dr. Edward Gumz (Social Work) Member, Board of Directors and ProgramCommittee, Counseling Center of Lake View. (On-going)Dr. James Marley (Social Work); Loyola University, Interdepartmental Collaboration with Sheriff Tom Dart on mental health services in Cook County jail system.The Center for Ethics faculty, such as Dr. David Ozar and Business instructor, Mr. James Burke, actively consult on medical ethics and business ethics issues. Dr. William French regularly consults on religion, ecology, war and peace issues around Chicago.  

		III2_txt: Many institutions could list similar community activities, so what makes community engagement unique at Loyola?  The answer is our mission and motivation.  Loyola’s community engagement is rooted in a worldview that regards all of creation as a gift from God and that understands the appropriate response of gratitude for that gift to be generous service to those in need.  As an institution of higher education, we are challenged to work in, with, and for the community to identify those needs and to explore the unique ways that we are poised to address them.  This approach serves those in need both in the here and now - through the direct service, support and resources offered - and in the future - by preparing our community to lead extraordinary lives in service to God’s creation long beyond their time on campus.The Jesuit, Catholic tradition of Loyola University Chicago is both the motivation and the measure of our community engagement.  It is our religious conviction that the universe and our very life is the gift of a loving Creator and that our response is one of gratitude expressed in generous service.  We make this response not only as individuals but as an institution of higher learning.  It is precisely as a university committed to "expanding knowledge in the service of humanity" that we reach out to engage our community and our planet "through learning, justice and faith".  The process of gathering information for this application has challenged us to take stock not only of the specific ways that we serve the community but of the manner in which we organize our efforts and manage our resources.  Our mission statement-- like all others-- is both descriptive and prescriptive.  We have welcomed the opportunity to tell our story and we are inspired by the incompleteness of that narrative to redouble our efforts and to address areas that need work.

		III3_txt: The framework for the Community Engagement Carnegie Classification has challenged faculty, staff, and students to authentically reflect on how we as the Loyola University community engage in, with, and for the community. As an exercise in institutional reflection and inquiry, it has forced us to reflect on our structures, systems, and programs. In effect, it has caused us to pose challenging questions, such as “Are we an institution that authentically focuses on community engagement in all aspects of our work? What is the evidence structurally, systemically, and programmatically to support this?” Over the past five months and through multiple meetings, consisting of data collection, dialogue, and descriptive analysis of our community efforts, there have been over 50 voices from various schools, disciplines, centers and departments who have convened to discuss this topic of community engagement at Loyola University Chicago. The framework, though some questions were limited in scope and responses limited by word count, provided a valuable guideline for our dialogue. Overall, it challenged us to question ourselves from the inside out, and recognize areas of strength, weakness, and opportunities for growth. Through this application and institutional reflection process, we have gathered significant data to request community engagement status. In part, we have responded to the tough questions posed that “Yes, we do focus on community engagement.” Yet, the value of this process is not the completed application, but rather the organizational learning that emerged from this documentation process. From this documentation framework, a report sharing the voices that contributed and reflected, as well as the information collected, will be disseminated, along with suggestions for improvement. In essence, our application is submitted only with the understanding that we are seeking to enhance our community engagement efforts in several areas. This speaks to the value of the documentation framework and the documentation process.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
 


 


 28







b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
 


 


 34







 
5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The mission of UMass Lowell is to enhance the intellectual, personal and cultural development of its students through excellent, affordable educational programs. The University seeks to meet the needs of the Commonwealth today and into the future and supports the development of sustainable technologies and communities through its teaching, research, scholarship and engagement. The Chancellor’s vision statement, “Shaping UMass Lowell's Future,” reads: “It is essential that we contribute to the sustainability of the physical, economic, and social well-being of communities near and far. As many faculty, staff, and students as possible should be engaged in community partnerships.”

		IA2_text: The University of Massachusetts honors faculty members who have provided exemplary public service to the Commonwealth. Every year, the UML Chancellor nominates faculty to be considered for the President’s Public Service Award. Service to the Commonwealth is a key element of the University's mission. Faculty members who apply their academic or professional expertise in addressing priority needs of the Commonwealth, such as K-12 education, economic development, workforce development, health and environment innovation, or international linkages for Massachusetts, are recognized for their contributions. Since being established in 1998, the President's Public Service Award has been presented to a total of 59 University of Massachusetts faculty (15 for UML) members. Each year UMass Lowell has a ceremony to recognize the honored faculty. Portraits of recipients are displayed prominently around campus, including in the Chancellor’s office building.  The UML Provost’s Office each year provides Public Service Endowment Grants to faculty and staff ($16,500 awarded in 2008). The grants enhance the public service mission of the University by bringing the skills and knowledge of faculty and staff to bear on problems or projects identified with community groups, schools, and non-profit business, health, and human service organizations. In recent years, UMass Lowell has sponsored a “Partners in Progress” community luncheon to highlight outreach and engagement activities. The 2008 Inauguration Week celebration included as a signature program a panel talk about engagement strategies.  At Commencement, the Chancellor awards up to six Chancellor’s Medals for Distinguished Public Service to students who have made significant contributions to the public good, thus bringing credit to themselves, the University, and the larger community. 

		IA3a_text: The Community-University Advisory Board, composed of 20 external and campus representatives, helps create better connections between communities and UML, emphasizing the need for mutual access to information, talent, and resources. The board, which advises the administration through the UML Office of Outreach, identifies challenges and opportunities affecting municipalities, schools, organizations, businesses, and individuals; addresses issues collaboratively; and helps forge partnerships.  The University Council on Outreach and Engagement in 2008 began organizing two community-oriented groups aimed at strengthening dialogue between UML and the region: the Lowell Partnership Team and  Lawrence Partnership Team. Both will be composed of faculty and staff engaged in community projects, along with representatives from myriad active partnerships.  The Colleges of Engineering and Management; School of Health and Environment; Divisions of Sciences and Fine Arts, Humanities & Social Sciences of the College of Arts and Sciences; and Graduate School of Education all have advisory boards that include alumni and community representatives who contribute to an understanding of external constituencies. These groups meet regularly to provide valuable feedback on how UML is responding to community needs and opportunities.The Graduate School of Education (GSE) hosts the Superintendents Forum, bi-monthly meetings sponsored by the GSE’s Center for Field Services and Studies. The Forum brings together school leaders from Middlesex and Essex counties to share ideas and concerns on educational topics and to receive briefings from state, regional and UML faculty experts on emerging issues.  Through its participation with the Merrimack Valley Venture Forum and Lowell Small Business Assistance Center, the College of Management hears first-hand from business and industry leaders and analysts who help facilitate business growth in the region’s technology and scientific sectors. These groups offer regular input about UML’s engagement with entrepreneurs, emerging and established companies, professional service providers, academia and the investment community.  In the past year, the administration organized community listening sessions as part of the searches for a new chancellor and new provost. The provost search was co-chaired by a local industry leader and philanthropist.  The University radio station, WUML, 91.5 FM, offers a broadcast schedule that features 47 hours of community-produced weekly programming. The radio station is a portal for community dialogue with and about the university. The UML Office of Broadcast Media coordinates meetings of community producers to obtain feedback about UML.

		IA3b_text: The combined methods of assessing community perceptions of UML’s engagement with the community provide data that are transmitted to the administration in a continuous loop of gathering, sharing, and then integrating into policy and budget decisions. For example, as a result of an ongoing discussion at the Community-University Advisory Board that one of the major cities in our region, Lawrence, was not represented sufficiently at the monthly discussions in Lowell, the new University Council on Outreach and Engagement resolved to establish a distinct Lawrence Partnership Team to ensure a full discussion of needs and opportunities among the people in that area.  The Chancellor, through his Senior Executive Team and larger Cabinet, receives regular briefings on engagement activities from the Provost, deans, and heads of major administrative units. The information flows upward from students, staff, faculty, and department chairs to deans and directors and vice chancellors, who brief the Chancellor.  Each June, the deans and unit directors brief the Chancellor and upper administration in three days of meetings on the state of the campus. Engagement is one of the areas reported on. These briefings are key components of the budget process, where priorities are expressed in the form of funding allocations.  With a new Council on Outreach and Engagement, UML has strengthened its system of collecting and employing engagement data. The Council will annually review engagement activities and report findings and outcomes to the Provost and Chancellor.  Specific programs such as Service-Learning Integrated throughout a College of Engineering (SLICE) and the Bartlett School Partnership of the Graduate School of Education use data to make continuous improvements in the programs, from pedagogical methods to program offerings.

		IA4_text: The Community Outreach website (uml.edu/community), maintained by the Office of Outreach, is one of 12 signature items featured on the main UMass Lowell home page. The Outreach website highlights campus outreach & engagement programs, faculty & staff participation with community groups, and relevant resources & reports, including the “Report on the Chancellor’s Task Force on Outreach and Partnerships (2006),” “UML Activities in Support of Sustainable Development (2006),” and the “Lawrence Partnerships Report (2008 updated)."  The 32-page booklet “Partnerships: UMass Lowell in the Region” catalogs nearly 200 outreach and engagement activities: children & youth programs; environmental programs; public health & safety; and research & industry partnerships.  “The Undergraduate Viewbook and Admissions Application” on its inside cover says, “…we’re focused on the future…a future in which you are a successful contributor to your career, your community, and your world.” The UMass Lowell educational experience is described as “real-world” and “hands-on,” emphasizing that “whatever you study will be tied to the real needs of people."  In the multi-purpose brochure “UMass Lowell: Education and Innovation for the Real World," “Engagement” is highlighted as an area of emphasis on par with “Teaching and Learning” and “Research.” K-12 school outreach, STEM pipeline initiatives, service learning in engineering and nursing, master’s practica in Community Social Psychology, and the Center for Family, Work, and Community are cited as examples. In the overview, “community engagement” is stressed as a means of contributing to the vitality of the Commonwealth and world.  The Research brochure “Advancing the UMass Lowell Mission through Sustainable Development” describes Outreach as “a long-standing and vital commitment."  The website of radio station WUML lists the many community producers of programs such as Voice of Cambodian Children, Armenian Heritage, Café Latino, Gujan Indian Music, Thinking Out Loud-Lao, and Your French Connection.

		IA5_text: The UMass system mission is to provide an affordable and accessible education of high quality and to conduct programs of research and public service that advance knowledge and improve the lives of people of the Commonwealth, the nation, and the world. The UMass President presents public service awards to faculty on UMass campuses. The UMass system website highlights partnerships with business, government and international institutions.  The UML Chancellor’s vision statement, “Shaping UMass Lowell’s Future,” says in point three of a five-point vision outline: “It is essential that we contribute to the sustainability of the physical, economic and social well-being of communities near and far. As many faculty, staff, and students as possible should be engaged in community partnerships.”  The Chancellor’s inaugural address, reprinted in the Summer 2008 “UMass Lowell Magazine,” includes these passages: “….Our new vision involves taking a strong research university to the next level, toward wider opportunities for our students, increased engagement with our community….I want us to infuse the word ‘scholarship’ with a broader meaning—one that embraces concepts of discovery, teaching, engagement, and integration….We are proud of our world-renowned, innovative community partnerships….”  Regarding international partnerships, the Provost plans “to form partnerships in other countries that reflect the heritage of the communities UML serves in the Merrimack Valley, such as Ireland, Greece, Canada, Latin America, and Southeast Asia.”  The recent UML Transformation Project included ten planning teams, among them a Community Outreach team. The four key goals of the plan included: “Promote the sustainability of the physical, economic and social lives of the community in all areas of university activity” and “Extend and deepen commitment to local communities and cultures.” The project was completed in spring 2007 and included a recommendation to create a UML Council on Outreach and Engagement. 

		B1_text: The University Council on Outreach and Engagement, which reports to the Provost, is an interdisciplinary collaboration designed to complement, energize, and further engage the efforts of traditional academic units in (1) a continual review of the campus vision and mission and (2) the effective execution of the strategic objectives through excellence and innovation. The Council empowers faculty and staff in building a vision of the future together by: 1) Targeting strategic innovations that will advance the campus mission across the pillars of scholarship; 2) Cultivating external funding to support innovative initiatives; 3) Assessing the effectiveness of the innovations and targeting initiatives to mainstream; 4) Imbedding a commitment to a diverse campus culture as reflected in personnel, curricula, research, scholarship, programs, and partnerships; and 5) Fostering interdisciplinary collaboration to advance the university’s mission. The Council is now co-chaired by the College of Management Dean and two faculty members, with more than 20 faculty and staff representatives. The annual budget is approximately $100,000. Council initiatives for 2008-09 include inventorying K-12 and STEM outreach activities; developing partnership teams in Lowell and Lawrence; developing a roadmap for expanding service-learning campus-wide; expanding internship and scholar intern programs with corporate partners; and creating a structure for coordinating international programs. UMass Lowell serves the public through a large array of activities that link its resources to people, organizations, institutions, and agencies beyond the campus while bringing the benefits of engagement to students, faculty and staff. The Office of Outreach is managed by the Executive Director of Outreach, who reports to the Chief of Public Affairs in the Office of the Chancellor. The executive director helps establish and maintain partnerships in the public and private sectors that advance and fulfill the campus mission; provides support to create and sustain strategic partnerships, especially institutional partnerships; represents UML on committees and boards of organizations; oversees the Community Outreach website (www.uml.edu/community); and links campus resources and services to the community. The Office has a part-time staff assistant, shares a second position part-time in Public Affairs, and has a budget of approximately $100,000. The Community-University Advisory Board, with more than 20 campus and external members, improves connections between communities and UML, emphasizing the need for mutual access to information, talent, and resources. The Board identifies external challenges and opportunities; addresses issues collaboratively; and helps forge partnerships.  

		B2a_Text: The FY08 internal budget included $1,154,000 for full and part-time engagement and outreach staff and ongoing programs operated on campus or offered off-site. Funded activities support the mission, especially meeting the needs of the Commonwealth today and into the future and supporting the development of sustainable technologies and communities.

		B2b_text: The FY 08 external funding for outreach and engagement through eight key faculty research centers was $5,417,000.  Grants and contracts fund faculty outreach, for example, $2.7M from National Institute of Occupational Safety and Health for the School of Health and Environment to provide health training to prevent injuries among Latino construction workers; $756,000 from the National Science Foundation (NSF) for the Center for Family, Work and Community to teach Lowell public school students about nanotechnology; $450,000 from NSF for the Artbotics program in which Computer Science and Art faculty with Lowell’s Revolving Museum introduce high school students to computing through robots; $894,000 from the Department of Health and Human Services, Health Resources and Services Administration (HRSA) and $183,000 from the Massachusetts Department of Public Health for Nursing faculty to reduce ethnic disparities in the nursing workforce by encouraging diversity among students choosing careers in nursing; $500,000 from the Massachusetts Department of Higher Education (DHE) to support STEM in  K-12 schools in the region; and $1.1M for service-learning courses in the College of Engineering. Donor funded endowments support programs such as Leahy Summer High School Band Camp ($1M+), and Greeley Scholar for Peace Studies ($511,000), supporting residency by a noted peace advocate.

		B2c_text: The Office of Advancement staff works with faculty and staff to raise funds for both engagement program operations and endowments. The UML Center for the Arts raises funds for its annual performing arts Discovery Series and Student and Teacher Arts program which together draw more than 50,000 students and families to events on campus; a major donor has contributed more than $200,000 to the program. The Tsongas Industrial History Center last year received an endowment gift of $37,500 from a long-time staff member from the National Park Service and his wife. In 2006, the $1M F. Bradford Morse Endowment for the Study of International Relations was launched to provide support to an annual public lecture series and a regional high school model United Nations program. An alumnus recently contributed $26,000 to the College Prep Program, which brings underserved youth from Lawrence to campus for computer, science and literature courses that enhance basic skills, critical thinking, and social competencies. The Assistive Technology Program receives $10-15,000 per year in proceeds from endowments, and $10-15,000 from corporate sponsors.  

		B3a_text: The Office of Outreach website includes a page on Reports and Resources that makes available recent documents about engagement activities, including “A Report of the Chancellor’s Task Force on Outreach and Partnerships (2005)”, “UML Activities in Support of Sustainable Development (2006)”, and “Lawrence Partnerships Report (2008 updated)” www.uml.edu/community.Reports_and_Resources.html. Major outreach and engagement activities are highlighted on the Outreach website. The Office of Outreach produces an annual report for the Chief of Public Affairs. News articles in the monthly campus newsletter, “The Shuttle,” and tri-annual “UMass Lowell Magazine” are archived on the Public Affairs website. The booklet “Partnerships: UMass Lowell in the Region” documents some 200 engagement programs and projects across the spectrum of disciplines. At the close of each academic year, the deans of the colleges and schools brief the Chancellor and upper administration on the past year, including engagement activities in the respective colleges and schools. Broadcast reports on engagement in the community are archived on the Sunrise program website and available as pod-casts at www.uml.edu/wuml/sunrise. Research centers such as the Center for Field Services and Studies and Center for Family, Work and Community inventory data on their projects and programs. Service-Learning Integrated throughout a College of Engineering (SLICE) compiles annual reports on its engagement activities (www.uml.edu/college/Engineering/community. In 2007, the School of Health and Environment (SHE) issued a report on its partnership work in Lawrence; each department documents its community engagement activities on the SHE website, www.uml.edu/college/SHE/community.  Courses with a service learning component are tracked by individual faculty members.  Faculty contribute to college/department tracking and documentation by recording grants which engage local school districts and other community organizations, as well as by updating engagement activity on vitae.  Faculty service is assessed, among other criteria, during the tenure and promotion process.

		B3b_text: Online, departmental, and research center reports are consulted by students, staff, faculty, administration, community partners, university officials, and others.  Reports are referred to for policy ideas, reference materials, marketing, institutional memory, networking, relationship building, funding, improving and expanding community engagement and partnerships, attracting and retaining students, and strategic planning.   Reports are also used for continuous improvement of the learning and service, including infrastructure improvements as needed.  At the end of each semester, the SLICE program asks faculty members to submit a detailed report on their service-learning course(s) including the partner and project description, deliverables, percentage of the course grade, learning objectives, service objectives, positive & negative results, barriers and opportunities for improvement, etc.  Certain granting sources require faculty to keep data for the agencies and project reports.  Departments use tracking information in accreditation and re-accreditation reports (e.g. recent examples include Physical Therapy and Nursing).  Also, the Department of Psychology uses information from student learning for ongoing curriculum evaluation and development.  Community organizations are included in this evaluation process.  

		Impact on students: On

		Impact on faculty: On

		B3d1_text: In a survey of UML students in 2005, 84% said they believe it is important for the university to offer opportunities to engage in off-campus learning experiences.  The Information Clearinghouse website (http://clearinghouse.uml.edu/) serves as a portal for sharing engagement and service learning opportunities.  The College of Engineering’s SLICE program surveys show significant increases in three measures that illustrate the program’s impact on students: that more students are seeking careers oriented toward helping people,  that more students believe engineers should use their skills to solve social problems, and that through SLICE students are developing closer personal working relationships with faculty.  The latter measure has been shown to effect retention of students (Astin et al., 2000).  Two thirds of students report staying in engineering in part due to service-learning.  A majority report spending more time on service-learning projects; an indirect measure of learning.  Alumni have credited community engagement experiences in helping them obtain professional positions.  

		B3d2_text: All faculty and staff promote the public-minded mission. Expertise in and commitment to community engagement has become increasingly important in faculty work, especially since it is a requirement for receiving tenure.  A 2006 Transformation Project Survey indicated that 74% of faculty members were involved in public service/outreach activities at UML.  Some faculty have indicated that such involvement has increased their knowledge of issues and resources in the community, their emphasis on community issues in the classroom, and their sense of pride in and satisfaction with UML’s support and commitment to service learning and community engagement.  Also, because of strategic planning initiatives on campus and the hiring of new faculty,  new and untenured faculty have benefited from various mentoring and training opportunities related to community engagement and service learning. (Silka, 2007).  ‘Institutional Approaches to Strengthening Community-University Engagement’, The Australian Journal of Community Engagement, volume 2, no. 1, Spring 2007, pp. 129-146.

		Impact on community: On

		Impact on institution: On

		b3d3_text: The Community-University Advisory Board (CUAB), whose membership leans toward city of Lowell interests, identified the need for a more effective means of interacting with the nearby city of Lawrence, which is a major feeder community for the campus with a high poverty rate and majority minority population. While UML is highly active in its host community of Lowell and maintains a robust dialogue with city partners, UML’s relationship with Lawrence, the region’s next largest city, was less structured. The UML Graduate School of Education has a broad and deep relationship with the public schools and education officials, but community contacts beyond the school system were less coherent. Lawrence representatives on CUAB advocated for a parallel entity focused on their community. The administration responded by charging the Council on Outreach and Engagement with establishing the Lawrence Partnership Team, which will meet for the first time in fall 2008. The team will be composed of faculty and staff as well as people who live and work in Lawrence and are currently collaborating with UML.  

		B3d4_text: The Chancellor’s Task Force on Community-University Partnerships (2005) and Transformation Project Team on Community Engagement (2007) both assessed the status of engagement activity and recommended establishment of a University Council on Outreach and Engagement on a par with existing faculty-staff councils on research & scholarship and teaching & learning. Both of these planning initiatives involved faculty, staff, and administration and were part of ongoing strategic planning for the institution. In 2008, the new Chancellor reorganized the council system and created a new Council on Outreach and Engagement at the same level as those on research and teaching. The new Council on Outreach and Engagement is one of several recent developments that have taken engagement and partnership activities to a new level, including the placement of a Community Outreach button on the university home page (www.uml.edu), sponsoring the international conference “Community-University Partnerships: How Do We Achieve the Promise?” (2006), opening a UMass Lowell Office in the new Lawrence High School, and moving the main Community Outreach Office into the heart of downtown Lowell (Sept. 2008). 

		b3e_text: Data from assessment mechanisms is used in various ways across campus. Ultimately, the data is integrated into policy and budget decisions of the administration, whose institutional priorities are reflected in program and financial decisions and allocation of resources and personnel.  SLICE assessment data are reported out at college-wide faculty retreats every December and May.  Course feedback is shared with faculty and community partners as they plan the next set of projects, and to the next group of students when appropriate.  The School of Health and Environment uses assessment data to modify programs and experiences to improve student learning.  The Department of Psychology shares information on community partnerships on their departmental website and university recruitment sessions.  In recent years, the Task Force on Community-University Partnerships (2005 – 2006), the Community Outreach Transformation Team (2006 – 2007), CITA Conferences (1999 & 2007), The Community-University Advisory Board, Council on Outreach and Engagement, Office of Outreach, and many Centers and Departments receive feedback directly from community partners.  This information is used to develop annual work plans, allocate resources, and continually improve engagement programs and projects.

		B4_text: The UML Transformation Project (2005-2007) had among its five goals: (1) Promote the sustainability of the physical, economic, and social lives of the community in all areas of university activity; and (4) Extend and deepen our commitment to local communities and cultures. In developing the Transformation action plan, the Community Outreach and Engagement Team recommended: Create a council on community engagement (appointed in 2008); continue development of community-university advisory board (new Lowell- and Lawrence-based Partnership Teams to be created by Council on Outreach and Engagement); track indicators of engagement with new Carnegie Classification on Engagement (classification being sought); and include a portal button for engagement on UML home page (completed in 2007). At an international conference on community-university partnerships at UML in 2007, the UMass system vice president for Outreach defined Community Engagement for the system and spelled out the mission “to serve the Commonwealth of Massachusetts through academic excellence, applied research, and public service…”. The approach “offers a model for engagement that strengthens civic engagement in the service of communities and the state; meets the needs of local communities; and elevates the UMass system as a model of civic engagement for the country.”

		B5_text: UML provides support to faculty engaged in all facets of the university mission.  UML supports faculty professional development in respect to community engagement through such avenues as externally funded course releases and hosting, through the Center for Teaching and Learning seminars on community engagement, service learning and grantwriting. The Centers for Field Services and Studies and Family Work and Community provide faculty guidance and mentoring on how to undertake and implement collaborative work with community and school groups.  With UML matching funds, US HUD funded a Community Outreach Partnership Center from 1999-2005 and provided course releases for faculty to engage in community related projects, partnerships and course development. The University in the City Scholars Initiative, sparked the following engagement opportunities: Matching UMass Mentors to Youth, which paired at risk youth with undergraduate majors as mentors; Fish Aquaculture, which raised Tilapia fish, considered a staple by Southeast Asians but not available locally; Managing Workforce Diversity, a survey of local businesses focusing on employers’ actions, policies, and experiences with respect to workforce diversity; Minority Owned Business, strategic marketing plans completed by management students; Community Social Psychology concepts applied to strengthen neighborhood groups; Community Health Education Senior Seminars involving students in community health projects; MV2050, Coming Together to Build a Better Region, focused on long–term proactive approaches to sustainability; an English course redesign to identify community organizations that would benefit from having a student writer “on-staff”.  SLICE hosts bi-weekly gatherings for faculty and non-SLICE faculty engaged in outreach and service-learning activities.  Content has included workshops by national service-learning experts, departments sharing their experiences integrating service-learning into a course, interdisciplinary discussions, feedback from a student panel, and resource review.   

		B6_text: The community voice is heard through various means, including the Community-University Advisory Board (monthly or bimonthly meetings with campus faculty, staff, and administrators), the advisory boards for the colleges and schools (one or two meetings each year), special advisory committees for outreach activities such as the Greeley Scholar for Peace Studies (committee helps select the scholar who travels in the region), Morse Lecture on International Relations (committee helps shape the annual program), the Bacigalupo Education Forum (committee plans annual town meeting on education issues in Lowell), and the Superintendents’ Forum, which brings area school leaders to UML to discuss concerns and needs with UML faculty. The Lowell and Lawrence Partnership Teams to be organized in September 2008 will take the long-standing Community-Advisory Board to the next level, involving faculty and staff with community partners who are collaborating on current community-based engagement projects. The Partnership teams will provide a sounding board for the University Council on Outreach and Engagement and the Office of Outreach. The Teams will also help keep current and dynamic the online Community Clearinghouse that matches community and campus needs and opportunities. During recent searches to fill the Chancellor and Provost positions, community input was sought through meetings open to the public and other meetings with invited community partners. The Lowell City Council has a standing subcommittee on Community-University Partnerships which meets as needed when issues of mutual concern arise. The Chancellor, Executive Vice Chancellor, and Executive Director of Outreach meet regularly with the City Manager of Lowell and planning staff, Superintendent of Lowell National Historical Park; and President of Middlesex Community College and staff to work collaboratively on community matters. The Chancellor attends meetings of the Merrimack Valley Economic Development Council, Lowell Plan Inc., and other public and private sector organizations, where he engages with area leaders.

		SD1_text: Institutional search and recruitment policies complement the UML mission “to meet the needs of the Commonwealth today and into the future” and assist the development of “sustainable…communities through…teaching, research, scholarship, and engagement.” All faculty and staff are expected to promote the public-minded mission. A recent assistant/associate professor job posting for the College of Management states that ”ample opportunities are available to become involved in mission-related instructional activities and develop outreach partnerships with other units of the University”.  Expertise in and commitment to community engagement has become increasingly important in faculty work. The Office of Academic Affairs has sponsored orientation events for new faculty, including a bus- and walking-tour of Lowell led by senior faculty and staff. New faculty were met at various sites by community partners (e.g., Lowell Community Health Center, The Revolving Museum, Middlesex Community College) who briefly described their UML-linked programs. The recent Task Force on Community-University Partnerships and Transformation Team on Community Outreach in their recommendations both stressed the importance of encouraging faculty to engage the community and the need to mentor junior faculty looking for entry points for community engagement. Search committees for the positions of chancellor and provost (2007) included community representatives, sought advice on the selection from the community, and invited the community to meet finalists. A current job posting for a Vice Provost for Undergraduate Education calls for a candidate that will be ”overseeing initiatives in Learning Communities and strengthening experiential learning, including cooperative education, service learning, knowledge discovery, and international experiences”.  The Office of Equal Opportunity and Outreach works with the administration and Human Resources Office to ensure that search and recruitment processes attract a broad and diverse group of applicants who understand the campus’s commitment to engagement.

		SD2a_text: The current faculty union contract available online (http://faculty.uml.edu/msp/contract.html) indicates that tenure shall be based on “convincing evidence of excellence in at least two, and strength in the third, of the areas of teaching, research, creative or professional activity, and service.” Professional leadership and achievement, service to the community, and service to the university are areas in which faculty members are evaluated for promotion and tenure. 

		SD2b1_text: The faculty union contract classifies community-engaged scholarship by using the term “service.” Service is one criterion used in rank and tenure decisions. The UMass President’s Office, acting on behalf of the system, defines “public service” as faculty “applying their academic or professional expertise in addressing priority needs of the Commonwealth, such as K-12 education, economic development, workforce development, health and environment innovation, or international linkages for Massachusetts.” 

		SD2b2_text: Limit to 200 words

		SD3_text: Community engagement is a vital aspect of campus life and the student experience at UML. There are more than 100 clubs, many with a service component. Student leaders shape club policies, manage budgets, and coordinate fundraising and outreach activities. For example, the Alternative Spring Break (ASB) program (in which students spend their week off volunteering in a high need area of the country) is a completely student-run club-level activity.  ASB students also work with local organizations, such as the City of Lowell Hunger/Homeless Commission to plan and promote campus-wide activities for their peers.  For the past ten years, a summer research team of graduate students and high school students was hired to work on participatory research projects important to the community, including analyzing summer programs and jobs for youth, understanding the impact of artists on city life, and studying best practices in programs linking campus and community. The School of Health and Environment Scholars program is an honors/service learning program in which students plan, implement, and evaluate an outreach project. Student members of the Community-University Advisory Board serve, give input, and vote alongside faculty, staff, and community members. The award-winning Model United Nations program of the International Relations Club each spring organizes a high school model UN for schools in the region. The nationally recognized Assistive Technology capstone program in the College of Engineering matches up student engineers with people who have various disabilities; students solicit requests for assistance and select clients with whom they collaborate on health, home, and personal assistance inventions and devices. The WUML Student Radio Association has a 50-year history of programming a vibrant college radio station with non-commercial content. Students manage and produce programming daily, with more than 40 hours of community-produced programs each week, the station provides a major outreach interface in the region.  

		SD5_text: In 2008, the Chancellor appointed members of the first University Council on Outreach and Engagement. The Council is now co-chaired by the Dean of the College of Management and two faculty members (Colleges of Engineering and Health & Environment). The Council has a budget of $100,000 and staffing provided by the College of Management. Current subcommittees of the Council have the following assignments: Coordinate K-12 Outreach Activities & Advance/Coordinate STEM Initiatives; Expand Corporate Relationships; Enhance Service- Learning; Develop Lowell and Lawrence Partnership Teams and Strengthen Campus-Community Connections; and Expand Student-Faculty International Exchange Programs. From 2004 to 2007, a period of intense planning symbolized by the Transformation Project, the Provost’s Office included a Special Assistant for Community Outreach who “facilitated collaborations between groups outside the University and faculty, staff, and students.” The Special Assistant promoted communication on and off campus about research activities oriented toward social development, and worked toward integrating teaching, research, and outreach activities in pursuit of mission objectives (Administrative Announcement No. 17, 12/30/03).

		SD4_text: While not currently included on student transcripts, the 2007 report by the First Year Experience Transformation Team recommended that “students who engage in a variety of activities, including community service as well as on-campus participation, [should be able to] earn points toward a special certificate to be awarded at graduation. Earning this certificate should also be noted on the student’s transcript.” The Service Learning Integrated throughout the College of Engineering (SLICE) program meshes service-learning into the engineering curriculum (primarily in core courses) so every student is exposed to service-learning in every semester of his/ her experience in every engineering department.

		IIA1a_txt: Massachusetts Campus Compact defines service learning as: "Service-learning incorporates work into the curriculum, giving students real-world learning experiences that enhance their academic learning while providing a tangible benefit for the community" (http://www.compact.org/initiatives/service-learning). Using this definition as a guiding principle,  UML has been actively incorporating service-learning into courses in various colleges and departments, there is variation across colleges in the number of service-learning courses and the process used to identify them. For example, in the Department of Physical Therapy, faculty members write specific service-learning course objectives and grading systems are identified in syllabi.  The College of Engineering has integrated service-learning across all of its Departments, including core courses.  This information is included in all recruitment and orientation materials.  The College of Engineering defines service-learning as, “as a hands-on learning approach in which students achieve academic objectives in a credit-bearing course by meeting real community needs”.   The UML Council on Outreach and Engagement’s subcommittee on the enhancement of service-learning will develop recommendations to enhance and integrate service-learning across  campus.   

		IIA1b_1: 78.00000000

		IIA1b_2: 6%

		IIA1c_1: 22.00000000

		IIA1c_2: 55%

		IIa2a_txt: UML is ‘committed to educating students for lifelong success in a diverse world and conducting research and outreach activities that sustain the economic, environmental and social health of the region’ (http://www.uml.edu/about/aboutinterimpage.html).  The general education program (http://www.uml.edu/gened/index.html) calls for seven learning outcomes to be addressed.  They are: Breadth of knowledge; Critical thinking; Clear communication; Diversity; Ethics; Self-direction and collaboration;  and Information literacy.  UML’s mission and culture support campus-wide learning outcomes via enhancing the intellectual, personal and cultural development of students through excellent, affordable and educational programs.  UML is working towards an institutional approach to expressing and tracking outcomes for curricular engagement.  The College of Engineering is one of two public engineering schools in the country to fully integrate service-learning into the curriculum and serves as a model.  The Council on Outreach and Engagement has begun to develop guidelines and outcomes to further the approach across the institution.  This Council, as well as a Teaching and Learning Council, has as priority goals: to establish awareness of service-learning; to incorporate service-learning into courses; and to develop service-learning outcomes for students' curricular engagement across all departments.  

		IIA1d_1: 71.00000000

		IIA1e_1: 2219.00000000

		IIA1d_2: 9%

		IIA1e_2: 25%

		IIA2b_txt: The university has a long history of engaging with the community and more than 110 years of serving and partnering with industry.  Across disciplines, there is a consistent standard that students are graded on their learning, not on their service.  One of the explicit goals of service-learning pedagogy is that students will learn more deeply when curricular learning outcomes are highly specific.  For example, Nursing students in “Community Health Project” learn to collaborate with intra- and interdisciplinary groups and community partners to identify and intervene in selected community health nursing problems, facilitate target population participation in identification, prioritization, implementation, and evaluation of community health programs, utilize standards of practice with the community as a client to complete a community health project, and promote effective group process by applying principles of communication.  Many other departments incorporate community engagement into their courses, giving students the opportunity to analyze and deliver comprehensive projects that are beneficial to both community partner and student.  Examples include, but not are limited to, learning and demonstrating proficiency in community grant writing by submitting a real grant proposal, writing media materials for nonprofits, and designing technology to assist people with physical limitations, etc. 

		IIA2c_txt: At the course level, faculty evaluate student performance every semester and analyze the fit of the service-learning component with the mastery of course material.  Regular course evaluations are used throughout the university, and in the College of Engineering annual surveys are given to all students to assess the impact of new SLICE curriculum changes.  Formal and informal feedback from community partners is also collected and used to modify course and student expectations.  At the disciplinary level, accreditation measures evaluate student learning results and how well the service-learning pedagogy is working.  For example, the Accreditation Board for Engineering and Technology (ABET) Criterion 3 (c) requires that student have “an ability to design a system, component, or process to meet desired needs within realistic constraints such as economic, environmental, social, political, ethical, health and safety, manufacturability, and sustainability."  Departmental advisory boards also allow faculty and partners a means to provide feedback, observations, and identify opportunities regarding learning outcomes.  At the administrative level, reports filter up in annual briefings about student performance institution-wide.  The UML Career Services Office receives feedback on graduates’ industrial preparedness.

		IIA2d_txt: Assessment data are used in a variety of ways.  Course, student and community data are used to improve the next generation of courses, influence resource allocation, further develop service-learning and community engagement initiatives, and form new and strengthen current partnerships. Assessment data allow the University to evaluate programs, services, opportunities, and training for students, staff, faculty, and the community.  As mentioned above, data are used for NEASC accreditation purposes as well. The Committee of Federated Centers and Institutes collects annual reports that include innovative research and outreach conducted by 33 centers and institutes.  Annual reports are used toward peer review, accreditation and for the Provost to determine funding and other strategic priorities.  

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student ResearchStudents engage in a wide range of community-based or related research in areas such as: affordable housing, pollution prevention, ergonomics and health care providers, worker safety, sustainable development, compost policy, public planning, autism, adopted and foster children, university and school partnerships, toxics use reduction policy, domestic violence.   Student LeadershipThe School of Health and Environment Scholars students participate in a three-year exploration of “real world” health problems in Greater Lowell. The result is increased capacity to incorporate a social justice perspective, civic commitment, sustainability, and community health into their professions.  Model United Nations students analyze current international issues, learn to compose diplomatic papers and practice negotiation skills. They also work with high school UN groups.Internships/Co-ops The College of Management students are placed at large and small businesses focusing on the business needs, i.e., human resources, leadership or funding. Also, student teams work on business and technology projects for real companies and devices. Community Social Psychology students are required to complete a practicum working at a community agency. Community Health Education undergrads are required to complete an internship in health education, healthcare facilities, community health centers, etc. They also participate in courses with service-learning components where they work with health educators in the community learning about the practice of health education through well defined projects. In the classroom, students reflect on these experiences and connect them to academic theories, philosophies, and practice critical to the field.Study AbroadIn the Village Empowerment Peru Project hundreds of engineering students have teamed up to design over 85 sustainable communication and lighting systems in medical clinics in 44 villages in the Peruvian Andes, with 119 students and volunteers in total traveling to Peru to help install systems along with local Quechua residents.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Many departments incorporate community engagement into the curriculum and faculty councils are working toward that goal as well.Graduate StudiesEngineering (Materials Science and Engineering, Civil Eng Lab, Sustainable Infrastructure, Advanced Computer Architecture, Plastics Design) Community Social Psychology and Regional Economic and Social Development (Program Evaluation, Grant writing, Advance Community Dynamics, Practicum), Graduate School of Education (practicum), Nursing (Adult Psychiatric/Mental Health Nursing, Family Health, Gerontology.  Physical Therapy students use experiential learning to complement classroom and traditional pedagogies. Work Environment courses assist schools, hospitals and industries to develop healthier forms of work organization and to use more environmentally-sound and healthy materials.Core, Majors and Gen EdAlmost every college has at least one core or major course that incorporates community engagement. Many can be used to fill Gen Ed requirements. Examples: Arts and Sciences- Research Methods in Sociology, Workplace Diversity, Art Internship, Writing in the Community, Environmental Studies Practicum, Music Ed Practicum, Internship/Service in Politics/Law, Integrated Fieldwork in Developmental Disabilities.  Engineering- More than 35 core required courses, including heat transfer, fluids, dynamics, materials.  Health and Environment- Community Health and Environment, Introduction to Health Education, Clinical Laboratory Science/Medical Technology Service Learning, Health Policy, and Community Projects.  Management- Internships.CapstoneEnglish, Art, all Engineering disciplines, Nursing, Community Health, and Management have capstone courses that are community-based projects or internships. First YearThe English Department introduces a Common Text into every first-year writing class, sponsors students attendance at local performances linked to the Text, and allows students to talk with the playwright and director. All first year engineering students have at least one S-L project. 

		IIA4_txt: Archibald, Diana. (2003). “Writing Lives, Writing Community.” The Bridge Review: Merrimack Valley Culture Vol. 4, <http://ecommunity.uml.edu/bridge/review4cita/archibald.htm> Archibald, Diana. (2003). Presenter: “Service Learning: Citizenship Training”; Democracy, Communication, and Literature, University of Massachusetts (System-Wide) Conference; Lowell, Massachusetts.Barrington, L. & Duffy, J. (2007). “Attracting Underrepresented Groups to Engineering with Service-Learning,” American Society of Engineering Education Annual Conference.Bhattacharjee, U.; Lin, C.; Williams, R.; & Duffy, J. (2008). "Solar Energy Education with Service-Learning: Case Study of a Freshman Engineering Course", Proceedings Annual Meeting American Solar Energy Society. Champagne, N. (2006). Service Learning: Its origin, evolution, and connection to health education. American Journal of Health Education, 37(2), 97-102.Champagne, N. (2006). Using the NCHEC areas of responsibility to assess service learning outcomes in undergraduate health education students American Journal of Health Education, 37(3), 137-145.Duffy, J.; Barry, C.; Barrington, L; Kazmer, D.; Moeller, W.; & West, C. (2008). "Service-Learning Projects in 35 Core Undergraduate Engineering Courses", Proceedings of the American Society of Engineering Education Annual Meeting, p. 1525, vol. AC2008-1525. Duffy, J. (2008). "Village Empowerment: International Service-Learning", Proceedings of the American Society of Engineering Education Annual Meeting, vol. AC2008-1163.Kazmer, D., & Johnston, S. (2008). “Lions and Tigers and Freshmen,” Society of Plastics Engineers Annual Technical Conference.Murphy, DA. (2008) “International Service-Learning Case Study: Lessons for a teacher in Peru.” Unite For Sight Conference. Zhang, X.; Gartner, N.; Gunes, O.; & Ting, J. (2007). "Integrating Service-Learning Projects into Civil Engineering Courses", International Journal for Service Learning in Engineering, p. 44, vol. 2.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Learning Centers.  DesignLab is a K-12 science and engineering training program for students and teachers offered by UML’s Future Engineers Center.Tutoring.  The GEAR UP partnership provides professional and college student tutors in-class and afterschool at Lowell High School.  The Bartlett Community Partnership School, partnered with the Graduate School of Education, is a model of school university collaboration in teacher preparation, curriculum enhancement, and student enrichment.Extension Programs.  The Labor Extension Program provides educational and technical assistance to unions in the region.  The Toxics Use Reduction Institute helps organizations raise awareness of the hazards of toxic chemical use and introduces safer alternatives within neighborhoods.  Mary Baciagalupo Educational Forum annually features an educator who speaks to parents, political leaders, business community, and educators on topics of local concern.  Non-credit courses.  The Learning in Retirement Association, an educational program for the retired, provides college level learning experiences for its members.Evaluation Support.  The Center for Family, Work and Community facilitates evaluations for non-profits in greater Lowell. The Director engages graduate students in projects through courses on evaluation.Training Programs.  The New England Consortium provides health and safety training on work site hazards and responding in emergency situations.  Strengthening the Capacity of Health Professionals, UML provides trainings for health professionals to prevent environmental health risks facing children.  Environmental Management System Consortium provides training on compliance with environmental, health and safety requirementsProfessional Development Centers.  At the Tsongas Industrial History Center, students learn about the American Industrial Revolution through hands-on activities.  Division of Continuing Studies, Corporate and Distance Education provides programs in areas such as Information Technology, Graphic Design, Multimedia, and Website Development.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular Student Service.  Student service clubs: 1) Alternative Spring Break Club, 2) Students Taking Action Now - focuses on state sponsored violence and 3) Wise Guys Club - community service locally.Work/study Student Placements.  25 to 30 work study students are placed each semester in local non-profits/schools.Cultural Offerings.  Center for the Arts offers professional performing arts, the Students and Teacher Arts Series, and The Discovery Series to 50,000 students and families annually.  University Gallery, a professional art gallery, exhibits the work of regionally and nationally recognized artists.  Mary Jo Leahey Symphonic Band Camp is a residential honors band camp for high school instrumentalists. New England Youth and Junior Youth Wind Ensembles bring students (grades 6 to 12) together with college students to perform college-level music.Athletic Offerings.  Youth summer camps include basketball, hockey, baseball, softball and volleyball clinics. Athletes volunteer for Make A Wish Foundation, Special Olympics and local nonprofits.Library Services.  All Massachusetts adults are welcome at libraries.  Visitors may use book and journal collections and the Center for Lowell History.Technology.  WUML, a public radio station, is a vehicle for education and outreach to the community. Programming includes the workplace, community, environment and ethnic specific shows providing community news, events, and information from other countries. The morning show includes conversations with local, state and national newsmakers.  Two-Way TV allows for  250 high school students per year to take UML courses.  The Center for Family, Work and Community hosts a 10 seat open access community computer lab.Faculty Consultation.  Faculty are provided one day a week for outreach consulting on such areas as: green building, environmental concerns, manufacturing, program evaluation, economic development and sustainability, medical device development, local and global outreach, school administration, strategic planning, small business development, etc.  

		IIB4a_txt: Our partnerships involve joint funding, co-planning, and co-oversight where each partner has a stake in the outcomes. Partnerships meet needs that are identified by community partners. Goals are mutually agreed upon and work is conducted in collaboration. We often meet partners where they are at and also invite them on campus (meeting at different locations throughout the region). Example: a practicum course in criminal justice is taught by a staff member of Rape Crisis Services. They will be paid for the time teaching, and our students will be certified as rape crisis counselors and work for their agency for a specified amount of hours. This assists their agency gaining additional volunteers, and saving costs for training, while our students have the opportunity to gain valuable experience. Another example is the Merrimack Valley Venture Forum where UML faculty and students network with local entrepreneurs to share resources and ideas that lead to new business ventures. UML applies research and expertise to economic development projects. 

		IIB4b_txt: Each partnership has its own mechanisms for evaluation and for providing feedback on a regular basis to all collaborators. In addition, The Colleges of Engineering, Management; School of Health and Environment; Divisions of Sciences and Fine Arts, Humanities & Social Sciences of the College of Arts and Sciences; and Graduate School of Education all have advisory boards that that contribute to an understanding of external constituencies. These groups meet regularly to provide valuable feedback on how UML is responding to community needs and opportunities. Through its participation with the Merrimack Valley Venture Forum and Lowell Small Business Assistance Center, the College of Management hears first-hand from business and industry leaders and analysts who help facilitate business growth in the region’s technology and scientific sectors. These groups offer regular input about UML’s engagement with entrepreneurs, emerging and established companies, professional service providers, academia and the investment community. In 2002, UML created a community-university advisory board that has provided advice on UML’s efforts to strengthen its engagement. The Board, comprised of community and university members has had a broad mandate to advise the university on all elements of engagement.  In order to further institutionalize outreach and engagement, the Council on Outreach and Engagement was founded and has been working with this Board to create two community-oriented groups aimed at strengthening dialogue between UML and the region: The Lowell Partnership Team and Lawrence Partnership Team. Both will be composed of faculty and staff engaged in community projects along with representatives from the myriad active partnerships in those areas.  It is anticipated that this Council will provide important resources to faculty and staff on the principles of community engagement and mutually reciprocal partnerships as well as ways to better assess partnerships. 

		IIB5_txt: Arcus, D. & Milewski, T.M  (2003).  Promoting healthy development in children of adoptive families.  In T. Gullotta & M. Bloom (Eds.). Encyclopedia of Primary Prevention and Health Promotion. New York: Springer Publishing.Azaroff, L. (2004, November). School of Health and Environment UML: Review of health-related work in the community. Department report.Best, M. (2006). Massachusetts Medical Devices: Leveraging the Region’s Capabilities, MassBenchmarks, 8, 1, 14-25.Hamin, E., Geigis, P. & Silka, L. (Eds.). (2007). Preserving and enhancing communities:  A guide for citizens, planners and policymakers.  Amherst, MA: University of Massachusetts Press.Hillier, A., Campbell, H., Mastriani, K., Izzo, M. V., et al. (2007). A two-year evaluation of a vocational support program for adults on the autism spectrum. Career Development for Exceptional Individuals, 30, 35-47.Martin, F.; Kim, H.J.; Silka, L.; Coluntino, D.; & Yanko, H. (2007). Artbotics: Challenges and Opportunities for Multi-Disciplinary, Community-Based Learning in Computer Science, Robotics, and Art.” Presented at 2007 Workshop on Research in Robots for Education at the Robotics Science and Systems Conference, June 30, 2007.Murphy DA, Ferrara CM. (2008). A Model for Campus Partnerships for Better Health. 136th APHA Annual Meeting & Exposition.  San Diego, CA. October 25-29, 2008. Nehring, J., Lohmeier, J., & Colombo, M. (2008). Converting a large, urban high school to small schools:  Leadership challenges and opportunities. American Educational Research Association. New York.Silka, L. & Renault-Caragianes, P. (2006). Community-university research partnerships: Devising a model for ethical engagement. Journal of Higher Education Outreach and Engagement, 11(2), 171-183.   Silka, L., Toof, R., Turcotte, D., Villareal, J., Buxbaum, L., & Renault-Caragianes, P. (in press).  Community University Partnerships: Achieving the Promise in the Face of Changing Goals, Changing Funding Patterns, and Competing Priorities.  New Solutions: A Journal of Environmental and Occupational Health Policy. 

		III1_txt: Regarding application questions about Service Learning courses  (Part II., 1. b, c d, & e), the following explains how the information was compiled. Service-Learning course statistics represent undergraduate courses of all types: day school, on-line, continuing education and corporate locations, and all faculty who taught any section therein.  A “course” was defined as a single course number with enrollment of one or more students as long as it was for-credit.  This ranges from dozens of Directed Study courses with one student as well as College Writing I with several hundred students.  “Faculty” was the unduplicated count of anyone listed by the registrar as teaching in 2007-08 regardless of rank. Not included were a number of courses normally containing S-L which were not offer this past year because, for example, faculty were on sabbatical.  Practica, fieldwork, clinical and other community-based courses were deemed student training and not primarily to “address a community identified need,” so were not included. The depth of S-L varied tremendously across colleges.  Because of the SLICE initiative, the College of Engineering has had over 37 full-time engineering faculty members (plus 5 part-time) incorporate S-L into at least one course over the last four years (out of 75 full-time faculty members in 07-08) in over 50 courses, averaging 800 students per semester last year engaged in S-L projects out of approximately 1000 students total.   Dedicated faculty in departments in other colleges have been employing the S-L pedagogy in their courses for years.  UMass Lowell is actively working to bring breadth and depth of our S-L together. A self-assessment rubric was filled out for the assessment of the institutionalization of S-L in the college of engineering (Furco, A., “Self-Assessment Rubric for the Institutionalization of Service-Learning in Higher Education,” National Campus Compact report, 2002).  In the five dimensions (mission of S-L, faculty support for and involvement in S-L, student support, community participation, and institutional support), six level two (middle, quality building) and 16 level three (highest, sustained institutionalization) scores were obtained (out of 22 component scores total).  

		III2_txt: An urban campus in the land grant tradition, UMass Lowell has been engaged from the start. With roots in two schools (Lowell Textile School and Lowell Normal School) founded in the 1890s, UMass Lowell has always applied its institutional resources to creating knowledge and educating students who will contribute to the social well-being and economic productivity of their communities. From its link to the textile industry in a city famous for sparking the Industrial Revolution to its origin preparing teachers for schools across the Commonwealth (including the earliest music education program), engagement is in the Lowell campus DNA. Industry partnerships evolved from textiles to plastics to today’s nano-manufacturing while the K-12 outreach matured into sustained connections with schools in Lowell and Lawrence that have brought millions of dollars to the school systems. Campus engagement broadened to embrace a signature service learning program in the College of Engineering that mobilizes every student; the Village Empowerment Project that brings student engineers to Peru to work on energy and water projects and which was honored nationally as a Jimmy and Rosalyn Carter Partnership Award Finalist; a Center for Family, Work and Community that since 1994 has received $15.6 million in grants and contracts for its activities and which received a US Housing and Urban Development Dept. award for “Best Practices”; an award-winning, experiential, history-museum education program and teacher development center run in partnership with the National Park Service that serves 50,000 students and teachers annually; a Sloan Foundation Award-winning Continuing Studies and Corporate Education unit that last year partnered with 62 companies and organizations to help them meet workforce needs; a 2008 award from the American Assoc. of State and Local History for a collaborative, community museum exhibit on author Jack Kerouac that drew 25,000 people to Lowell; a 2008 award from the Lawrence Mayor’s Health Task Force; a Community Outreach Office that hosts VISTA volunteers in partnership with Campus Compact; a research center in the Graduate School of Education that in 2008 received one of Gov. Deval Patrick’s first Commonwealth Corps grants ($53,600) to provide tutors in the Lowell schools; an Athletics Dept. that served 11,500 people last year with student athletes working with Kids in Disability Sports, the Breast Cancer Mobile Education Unit, and more; and an executive vice chancellor who in 2008 was recognized as Woman of the Year by Girls Inc. in Lowell for her lifetime of community service.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 


 17







Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The mission of Quaker-founded Swarthmore College is “to make its students more valuable human beings and more useful members of society…. to help its students realize their fullest intellectual and personal potential combined with a deep sense of ethical and social concern.” The College's home base for CE work is the Lang Center for Civic and Social Responsibility, established in 2001. With the mission “to prepare students for leadership in civic engagement, public service, advocacy, and social action within a context of academic excellence,” the Lang Center is the umbrella organization for a variety of community service and outreach activities that have been practiced at Swarthmore for decades. 

		IA2_text: The Naomi Kies Award is given annually “to a student who has worked long and hard in community service outside the academic setting, alleviating discrimination or suffering, promoting a democratic and egalitarian society, or resolving social and political conflict.” To give the significance of this award some context:  Swarthmore as an institution gives just six campus-wide awards to graduating students each year (faculty receive no awards). On behalf of the institution, The Lang Center hosts celebrations, dinners, and luncheons annually and otherwise to recognize students and faculty who engage community as well as community partners with whom students work.  For example, the Lang Center hosts at the beginning of each Fall semester a celebration for all students who have served communities during the summer with the financial support of our Summer of Social Action Awards (S2A2) as well as the local community partners with whom the students have worked.  Similar celebrations are organized for students returning from global community internships or social action projects.  At year’s end, the Lang Center invites to a celebration students who have been engaged in service and social action to honor their work.  Community members and faculty have gathered together to meet, discuss, and celebrate their work together.  Local partners – nonprofit, community-based organizations that connect the campus to communities in and around Swarthmore, City of Chester, and Philadelphia – are further recognized on the Center’s web site.  

		IA3a_text: As a small college (1,491 students; 165 faculty) with personal ties to local communities, Swarthmore is able to utilize on-going, personal conversation with community members and community partners to make assessment a daily practice.  The Lang Center for Civic and Social Responsibility created a full-time position devoted to community relationships, whose job is to be in the community in ways that make certain that the college is in consistent contact and dialogue with community members across a range of contexts.  This includes monthly meetings with the multi-constituent Chester Swarthmore Leadership Initiative, so that on-going feedback can lead immediately to the purpose of assessment:  the improvement of our practices to better meet the needs and goals of all concerned.To sharpen our focus, The Lang Center is working with an 11-point set of “Criteria for Assessing Successful Community Partnerships,” which are used to evaluate and improve our relationships in the communities with which we work.To broaden our focus, The Lang Center also partnered with its tri-college colleagues (Bryn Mawr and Haverford Colleges) via a grant from the Teagle Foundation (“College/Community Partnerships Consortium: A Planning Grant to Explore Systematic Assessment of the Impact of Community Partnerships on Student Civic Engagement and Learning”) specifically for the purpose of crafting targeted assessment mechanisms, including ways of evaluating community perceptions and relationships. In development and pre-testing phase is a “scorecard” which will generate quantifiable indicators that we can use for comparative purposes across institutions and over time.  

		IA3b_text: The Lang Center for Civic and Social Responsibility primarily takes responsibility for tracking community relationships in relation to service learning and social action projects.  Feedback is used to help determine the overall shape of our program, the viability of specific efforts, and trouble-shooting with regard to day-to-day experiences.  For example, in response to feedback from the community, multiple after-school tutoring programs were consolidated into one larger consortium in order to provide more consistent staffing, training, and transportation to multiple after-school sites. In another kind of example, a student organization was asked to discontinue its services in response to community assessment of ineffectiveness.  With regard to problem-solving, for example, on-going feedback from community members indicates when Lang Center staff and involved faculty should engage in mediating differences or utilizing “teachable moments” more often or more intensively.

		IA4_text: Marketing is increasingly accomplished by colleges' websites.  On the Swarthmore College news-oriented website, community engagement is everywhere.  The largest, central column of the 3-column front page is a continuously changing series of “Feature Stories” and “headlines” about activities of college students, staff, faculty, and alumni.  Community engagement activities are a staple on this front page.  On the day of 8/18/08, for example, it included stories and photographs on two “Chester Fellows,” students who spent the summer working for a non-profit arts organization in the nearby city of Chester, funded by a grant from the college through its Swarthmore Foundation; the first “green roof” on a college residence hall; an annual on-campus summer program for elementary-age students from an exceptionally disadvantaged neighboring school district; a Good Food Project growing in an on-campus, student-managed garden; and a Trash-to-Treasure sale of donated items from students at years’ end that raised $13,500 for the United Way of Southeast Delaware County.  War News Radio has a permanent spot on the front page; WNR is a student-organized, student-reported, student-produced 29 minutes radio program of fresh and personal news stories on Iraq and Afghanistan, carried by over 50 radio stations and listened to by thousands via podcast.  Global community engagement!  The Admissions marketing materials include frequent references to students’ engagement in social action and community activities, integrated throughout descriptions and blogs and video and podcasts and student accounts of their Swarthmore experience.  Admissions staff report that a substantial portion of applicants refer to the emphasis on social responsibility as a factor in their interest in coming to Swarthmore, and community engagement is more normative than a specialized activity.  One of the top links on the “About Swarthmore” web page is one for the Lang Center (http://www.swarthmore.edu/langcenter.xml), which has its own 15-page web site describing its goals, programs, partnerships, and activities.

		IA5_text: At the highest levels, Swarthmore’s administrators set a tone of expectation for engagement and service. President Alfred H. Bloom is our biggest cheerleader for the importance of social responsibility as one of two defining characteristics of the college, the other being academic rigor.  In his June 2008 commencement address, President Bloom articulated this view with conviction: “…Given the critical need for citizens and leaders with societal and global vision and the potential of higher education to produce them, shouldn’t a B.A. or B.S. degree come to promise […] that the bearer is prepared, as a citizen and leader, to engage responsibility for a better society and world? Higher education has begun in preliminary ways to act on this more demanding expectation. Community-based learning, for example, has arisen as a means to expose students to social conditions and perspectives they would otherwise be unlikely to encounter, while prompting them to envision a world in which everyone is a stakeholder. And Project Pericles, launched by Eugene Lang – cherished mentor and benefactor of this institution – has galvanized 22 colleges and universities to place developing civic and social responsibility among the central components of their educational missions. These initiatives represent important first steps.... Now I believe it is time... to call on the full range of American institutions to produce graduates who are consistently prepared not only for careers, but for addressing, with analytic caution and optimistic resolve, the concerns of a larger world.” Swarthmore College’s President is on the Council of Project Pericles; Project Pericles Chairman Eugene M. Lang is Chairman of the Board Emeritus of Swarthmore College. Maurice Eldridge, Vice President for College and Community Relations, is a past co-chair of Philadelphia Higher Education Network for Neighborhood Development. The College’s governing Board of Managers has an advisory committee on Socially Responsible Investing (SRI), which investigates corporate policies and advises on proxy voting, etc.

		B1_text: The Lang Center for Civic and Social Responsibility was established in 2001 with an endowment created by Eugene Lang ’38. Members of the Lang Center’s staff, interested faculty and college staff, engaged community partners, and many, many students have continued to create, sustain, and learn from activities, events, and organizations in ways that fulfill the mission of the College and the Lang Center to provide an environment that supports academic excellence in the context of social responsibility. Its goal is to prepare students for leadership in civic engagement, public service, advocacy, and social action. Among its other activities, the Lang Center houses and now directs signature programs that have been part of Swarthmore college life for decades, including the Lang Opportunity Scholars Program and the Swarthmore Foundation.  A new Pericles Fund program recognizes from experience the need to support students’ social action projects for a longer term, and a new College Advancement Program replaces our long-standing Upward Bound program.  The Center also hosts a Lang Visiting Professor of Issues of Social Change, a senior scholar or activist in residence for a year to teach and contribute to campus-wide activities and dialogue. The Center currently has five full-time staff positions: an Executive Director, currently a senior faculty member, with overall responsibility for the center’s operation and external relationships; a Director of Community Partnerships, responsible for creating and coordinating partnerships with community groups, working with leaders of community groups as well as with faculty, staff, and students who seek internships, service opportunities, and community-based learning experiences; Associate Director for Student Programs, responsible for directing the Lang Opportunity Scholars program, supporting the Swarthmore Foundation programs, supporting students groups oriented to service or social action, supporting service learning efforts, and developing assessments instruments; Assistant Director for Student Programs, who coordinates the Summer of Service Program and provides administrative support to the Swarthmore Foundation, Scholars in Service to Pennsylvania, Lang Center Interns, and student groups oriented to service and social action;  an Administrative Assistant, who manages the Center’s central office, with special responsibility for budgets and the scheduling of space and staff appointments. The Center occupies two newly renovated houses on central campus grounds.  It has public meeting spaces and on weeknights remains open until midnight.  Another locus of CE is the Center for Social and Policy Studies, an interdisciplinary applied research and policy initiative, established in 1972. CSPS undertakes and supports research addressing the complex, dynamic, and compelling needs of inner-city communities and works to tie academic learning to real-world problem-solving.

		B2a_Text: The Lang Center’s 07-08 budget was $450,933, distributed from its $11 million endowment. The College pays for two Lang Center staff positions and its building utilities and maintenance. Separate endowment distributions fund the Lang Opportunity Scholars program ($116,929 in 07-08); the Swarthmore Foundation ($97,710); and the Pericles Fund ($21,604). 

		B2b_text: Because the Lang Center is already generously funded through its endowment, the College concentrates on leveraging its resources to secure funding that directly support community groups and specific outreach projects. Recent external institutional grants that resulted from faculty/students identifying a community need include: $745,049 three-year grant from U.S. Dept. of Health and Human Services for a mentoring and enrichment program for school-age children from Chester (partners: Crozer-Keystone Health System, Chester Upland School District, Chester Youth Collaborative, and the College’s Black Cultural Center); $109,839 four-year grant to support Science For Kids, a summer program to provide science instruction to Chester school-age children; $58,040 three-year grant from Howard Hughes Medical Institute for “Opportunities in Environmental Science” high school outreach program; $40,000 two-year grant from the Coastal Zone Nonpoint Pollution Program (Pa. DEP) to establish “Riparian Corridor Best Practices” (partner: Keystone Conservation Trust); and $69,902 two-year PA Dept of Environmental Protection grant for “Watershed Assessment of Crum Creek: Decision Support for a Community-Based Partnership” (partners: 14 local municipalities). Furthermore, most National Science Foundation research grants awarded to our faculty include an outreach and/or community engagement component.

		B2c_text: With on-campus and local needs addressed in large part through internal monies and local external grant support, the College regularly calls on its board, alumni, and students to meet needs of others far from Swarthmore:  In the recent successful capital campaign, Swarthmore’s board pledged $560,000 to endow the Pericles Fund to provide seed money and internship stipends for innovative, socially conscious student initiatives, such as War News Radio (a weekly half-hour show broadcast on the Swarthmore campus station and podcast over the Web that aims to “rediscover the voices of real people” in Iraq) and Genocide Intervention Network (a group of current and former students raising awareness and money to help stop the killing in the Darfur region of the Sudan). Students continue to raise money for and travel to New Orleans to participate in Hurricane Katrina relief efforts, and raised $750,000 in support of the Genocide Intervention Network, which enabled the group to spin off an independent 501C3 organization (GI-Net) and establish a fully staffed office in Washington, D.C. and one on campus. Various sports teams and on-campus groups (such as Varsity Soccer, Dare to Soar, and CoMotion) for projects ranging from local mentorship programs for disadvantaged teens to international Ethiopian famine relief. Fraternities collect books and participate in the America Reads program in schools.

		B3a_text: The college tracks engagement with the community through different offices of the college.  The Lang Center tracks projects that are funded or organized through its programs. Its Assistant Director for Student Programs follows projects and internships and collects mid-project and final reports submitted, while the Director of Community Partnerships tracks projects and courses affiliated with those organizational partners with which we consistently work.  The Lang Center and the Student Activities staff of the Dean’s Office track student organizations that are dedicated to community service and activism.  The Provost’s office tracks the research and teaching of our faculty, as it relates to community engagement and otherwise.  Our Corporate and Foundations Relations Office tracks projects of community engagement that are externally funded.  

		B3b_text: The college uses this information to ensure that our programs and projects are running well, that its various constituent groups including community partners are well served, and that the college is working consistently toward its goals.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: On the Senior Survey of the Class of ’06, volunteers versus non-volunteers reported more change in their abilities to:  Formulate/ create original ideas and solutions; Evaluate and choose between alternative courses of action; Lead and supervise tasks and groups of people; Use quantitative tools; Place current problems in historical/ cultural/ philosophical perspective; Develop an awareness of social problems; Resolve interpersonal conflicts positively. Furthermore, they rated the following as having more importance in their lives as skills and abilities: Communicate well orally; Acquire new skills and knowledge on own; Think analytically and logically; Lead and supervise tasks and groups of people; Relate well to people of different races, nations, and religions; Function effectively as a member of a team; Identify moral and ethical issues; Understand own abilities, interests, limitations, and personality; Read or speak a foreign language; Appreciate art, literature, music, drama; Develop an awareness of social problems; Develop self-esteem/confidence.

		B3d2_text: The Provost and the Lang Center work with faculty who are institutionally engaged and who change their pedagogy as well as the content of their courses.

		Impact on community: On

		Impact on institution: On

		b3d3_text: The President’s Office tracks institutional engagement. One visible impact is the creation of the College Access Center in its own building, in the city of Chester and available to all its citizens. This Center was the initiative of Swarthmore College’s President in conjunction with the President of six other local colleges and universities.

		B3d4_text: From the annual Senior Survey of the Class of ’06, we learned that volunteers’ ratings of satisfaction with the institution were higher than those of non-volunteers on 40 of the 49 items presented.

		b3e_text: Data from the annual Senior Surveys are reported to all members of the President’s Staff for their analysis and use in planning and organizational change.

		B4_text: The College is currently in a strategic planning phase to prepare for its next accreditation review.  Excerpts from the “Leadership in Scholarship, Higher Education, and Society” Planning Committee’s report on what makes Swarthmore distinctive follow: “The committee recognized the College’s historical commitment to education within the context of social responsibility, including a commitment to global awareness. The College has provided leadership in academic arenas and in the world as it has promoted efforts of its students, faculty, and staff to develop ethical intelligence and bring together the power of the intellect and analytical tools to increase understanding of complex social issues and contributions to the greater good. The College has [also] provided leadership by the ways it has actively and financially enabled its students and faculty to develop modes of effective action and learning outside the classroom, particularly by providing support (financial and otherwise) to ambitious student-generated projects and internships promoting positive social change.… Many projects and internships developed across the curriculum and sustained by our students, staff, and faculty, with critical support from senior staff contribute to the culture of active engagement we find to be at the core of the College’s distinctiveness and a model of a liberal arts education to be shared and advocated.

		B5_text: Faculty may apply to receive “Lang Center Curriculum Grants” to support community-based learning through creation of new courses or enhancement of existing courses; the Center typically awards four per year.  The Center brings speakers and workshops to campus to further support faculty development, and faculty are reimbursed for attendance at conferences on relevant topics.  All Lang Center staff attend conferences and workshops for professional development throughout the year. Staff members college-wide are allowed to take personal leaves in order to take on community service opportunities, and staff and faculty members college-wide are invited to events at the Lang Center to support their community work.  For example, last semester 26 members of the faculty and staff gathered to exchange information about their volunteer work in the city of Chester. (Please see pertinent information about the Chester in the answer to III.1.) 

		B6_text: Substantial attention is paid to voices of the communities in which we engage via the role of our Director of Community Partnerships.  The activities of that position revolve centrally around meeting with members of the community and leaders of non-profits to facilitate communication about needs, expectations, and intentions.  Our current director has helped organize, for example, a monthly meeting of a group called the Chester-Swarthmore Leadership Initiative, which includes her, a member of our faculty, and six members of the Chester community who pastor churches and manage non-profits aiming to improve conditions in the city.  Community partners meet regularly with faculty conducting community-based learning courses to assist with developing opportunities for student placements in the community.  Community partners identify appropriate events, meetings, and activities for student participation.Other examples: the local mayor was included on a strategic planning committee this year as the college prepares for re-accreditation; the local police chief attended a national conference with members of the Dean’s staff; the school superintendent of the Chester-Upland School District meets with members of our Educational Studies department and the Lang Center to talk about ways our students may contribute to their schools; the Chester Children’s Chorus staff played a role in planning our current Howard Hughes Medical Institute grant, from which the Chester Children’s Chorus is a beneficiary; leaders of community organizations in Northern Ireland were involved in conversations about the development of study abroad program there and now serve as sites for placement. 

		SD1_text: Community engagement experience is a prerequisite or a desired qualification for particular faculty positions at the college.  For example, the faculty member in the Department of Political Science who is hired to direct the Democracy Project is required to include community engagement components in his or her teaching.  Faculty members who participate in the College’s Public Policy program (including faculty and instructional staff from the Departments of Political Science, Economics, and Educational Studies) require that each of their students participates in at least one summer internship; the faculty provide supervision.  The faculty director of the Center for Social Policy Studies typically engages the community, and faculty in the Sociology and Anthropology Department search for new faculty with field experience who can support and supervise the work of their students engaged in community activities and research for theses and papers.  The Department of Educational Studies’ curriculum is so aligned with community-based components that faculty look for applicants who have both the interest and expertise in community-based learning and engagement.  Faculty members’ scholarship and research related to their community engagement is included in the promotion and tenure process.  

		SD2a_text: All the scholarship a faculty member provides, including that related to community engagement (CE), is considered a part of the promotion and tenure processes and rewarded. Furthermore, as an indicator of how thoroughly the CE element of the College’s mission permeates the college culture, we commonly have faculty who were not hired specifically for their CE expertise but who, in the course of their career, whether through collaborative work with Lang Center staff, with members of the Educational Studies Department, or in the course of developing new areas of expertise, add CE coursework and/or scholarship to their purview, and we acknowledge this as significant professional work. 

		SD2b1_text: The College classifies CE scholarship as service and/or scholarship.

		SD2b2_text: Limit to 200 words

		SD3_text: Students participate directly by being “Lang Center Interns,” responsible for specific aspects of the Center’s work, such as organizing transportation or volunteer opportunities.  They serve on the Swarthmore Foundation selection committee to choose which projects to fund.  More fundamentally, the heart of Swarthmore’s program is an entrepreneurial spirit, providing the support -- financial and otherwise -- for students as individuals or in groups to create, plan, implement, and assess their own community engagement projects.  Lang Opportunity Scholars may receive up to $10,000 to develop and implement social action projects of their own choosing.  Swarthmore Foundation awards grants competitively to students (and faculty and staff) who implement efforts that involve them in community service and social action.  The Project Pericles Fund allows “any team of two or more students to apply for grants of up to $25,000 disbursed over a three-year period for visionary projects designed to effect civic or social change through advocacy, activism, and direct service.”  Examples:  *A group of students deeply concerned about the genocide in Darfur, and first funded modestly by the Swarthmore Foundation, raised thousands of dollars specifically for civilian Peacekeepers, which led to the creation of a highly successful national 501c3 organization called the Genocide Intervention Network (GI-Net), which continues to grow and has spun off two related organizations and has expanded to additional atrocity zones.  *A student interested in medicine proposed a summer project to shadow a M.D. in a small village in Pemon, Venezuela.  Deeply inspired by the experience, he organized 25 students and faculty/staff advisors to design, plan, and implement a multi-faceted, 3- year public health improvement project in the village.  *Students from our award-winning Peaselee Debate Society created a club devoted to to coaching the Chester High School Debate Team.  *Hispanic students developed an on-going bilingual tutoring program in a migrant Mexican-American community of mushroom workers.

		SD5_text: The Lang Center for Civic and Social Responsibility, charged with being an umbrella organization for community engagement at the college, has a Lang Center Advisory Board consisting of faculty and staff members. 

		SD4_text: Student transcripts record only course names and grades by semester taken.

		IIA1a_txt: The Lang Center for Civic and Social Responsibility tracks and posts on its website the courses offered in any given semester with a significant community-based element.  Courses are self-identified by faculty.

		IIA1b_1: 22.00000000

		IIA1b_2: approx 3%

		IIA1c_1: 11.00000000

		IIA1c_2: 43%

		IIa2a_txt: While the college leaves the specification of learning outcomes to the professional judgment of each faculty member, the College has high expectations for the learning of its students in general.  Our Provost states them this way, with the ultimate goal that our students become “agents for positive change”:“While we are concerned to teach certain basic fields of knowledge, we are even more interested in pushing boundaries: Swarthmore is a place for innovation and interdisciplinary work. Our aim is to empower students to teach themselves new things and take on challenges throughout their lives, so we work to cultivate a range of skills that will equip them to do that. We want to foster students' ability to read critically and analytically, to be numerate and scientifically literate, to be probing thinkers capable of keen analysis and nuanced understanding.“The result is a vibrant community of individuals eager and able to express themselves lucidly, both orally and in writing; to interact confidently and respectfully with others despite difference of opinion; and, ultimately, to become agents for positive change in whatever sector of society they find best fits their talents, goals, and passions.” 

		IIA1d_1: 0.00000000

		IIA1e_1: 313.00000000

		IIA1d_2: 10%

		IIA1e_2: 21%

		IIA2b_txt: Example: Educational Studies Dept., in the course Teaching the Young Learner:  “Course Questions:  How do schools’ foci on what children can do/can’t do and what they know/don’t know shape approaches to learning and teaching relationships in the classroom? What aspects of learning are notably present or absent from elementary teaching methodologies? How can we shape optimal learning opportunities for all young learners, including special needs learners, English language learners, economically disadvantaged learners, and marginalized learners?” These are the course goals that link to the field placement:  “[1] Students will develop skills in observation, analysis, interpretation, and resourceful use of children’s learning behaviors and dispositions in teaching. [2] will observe and work with two diverse children in an elementary or pre-school setting and participate in a Carini-style descriptive review with informed others, and write a Learner narrative for each child. [3] will examine a range of teaching strategies in language arts, mathematics, sciences, music and arts. [4] will develop tasks and lessons that accommodate a range of young learners and scaffold inquiry by developing content-rich, learner-centered feedback techniques through creating math problems and science inquiry projects. [5] will analyze a curricular approach... and  explore the implications."

		IIA2c_txt: Assessment of these course questions and goals are pursued through: (1) Curriculum Analysis Paper; (2) Learner Narratives (two); (3) Science/nature Inquiry project; (4) Math Feedback Project; (5) Field placement field notes and vignettes; (6) Classroom teacher feedback at end of term; (7) Course evaluation.

		IIA2d_txt: The data is used to assess individual student learning and the improvement of the curriculum.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student research: Example: Example: Katie Camillus ’08, an Honors major in Economics, created a microfinance program in Uganda and designed a model which allowed her to compare two different methods of distributing funds, the research results of which constituted the core of her senior thesis.Student Leadership: Example: Anna Baeth ’09 is writing a senior thesis in Sociology/Anthropology on the topic of effective social change, based on data gathered while designing and implementing a new nonprofit in the city of Chester called “Neighborhood Bike Works.”Internships/Co-ops: Example:  Ellen Donnelly ’10 interned this summer with Public/Private Ventures, learning the techniques of evaluation research in relation to demonstration projects and nonprofit organizations, such as the Bush-Clinton Katrina Fund and the TANF Faith and Community-Based Organization Workforce Collaborations Initiative.  The internship experience is part of her minor in Public Policy.Study Abroad: The college favors study abroad programs with community-based learning components. Example:  We recently joined HECUA (The Higher Education Consortium on Urban Affairs), a premier organization offering academically rigorous programs that incorporate a social justice orientation and community-based learning format.Example:  Last year we kicked off our own study abroad program in Northern Ireland, combining academic courses with placements of serious time and commitment in community organizations dedicated to peace and reconciliation.  Other Swarthmore study abroad programs include a similar emphasis in Ghana, Italy, Poland, and Costa Rica.  

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: As a small undergraduate college, we do not have graduate studies or a general education curriculum, nor do we have core courses. Community engagement has been a preferred pedagogy for capstone courses in our interdisciplinary program, most notably in Women’s Studies, Black Studies, Peace and Conflict Studies, and Environmental Studies.

		IIA4_txt: Political Science professor Benjamin Berger’s book manuscript “Attention Deficit Democracy and the Death of Civic Engagement” was solicited for review by Princeton, Yale and Stanford University Presses. It incorporates insights gained from his community-based learning courses, in which his students engage with leaders and activists, and assist with grass-roots political organizing, in two starkly different local communities (Swarthmore and Chester, PA).  One chapter of the manuscript discusses community-based learning (or “service learning”) as well as other pedagogical means of promoting students' engagement with their communities and the larger polity. An article of his, “Political Science, Political Theory, and the End of Civic Engagement,” was recently accepted for publication at the APSA journal “Perspectives on Politics” and he delivered a paper on service learning at a conference based at Franklin and Marshall in 2003.    Religion professor Mark Wallace published “The Cry of Faith in Urban America Today: Educational Genocide, Eco-Violence, and Poverty Pimping,” Tikkun (September/October 2007): 49-53. Two other articles, “The Spirit of Environmental Justice: Resurrection Hope in Urban America” and “Salvation Capitalism: Management as Sacred Mission in a Time of Crisis” are forthcoming.   Educational Studies professor Diane Anderson and her students do research on the Learning for Life Program (community-based learning field placement for course Literacies and Social Identities), in which students and staff participants in L4L also participated in the analysis of the focus-group data. This was reported in The Michigan Journal of Community Service Learning. It addressed the meanings of student-staff partnerships to participants and the campus community, including access to technologies and spaces for learning. She also conducted action research in her Literacies and Numeracies Research Seminar on persuasive writing in an urban and a suburban elementary classroom, which she presented at the Writing Across Borders Conference in Santa Barbara, CA, in Feb. 2008.

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: Off

		evaluation support: Off

		training programs: On

		professional development centers: Off

		other (specify: Off

		IIB1_txt: Learning centers:  The college has pooled resources with the six other colleges and universities in the county to create a College Access Center in the city of Chester for both adults and youth.  The Swarthmore contribution is a portion of the funding; a fourth of a Lang Center staff position to oversee the center’s hiring, personnel, and accounting; the consultation of our Human Resources and Business offices to manage personnel; students, faculty, and staff to provide tutoring, mentoring, application assistance and advice.  Tutoring:  The college houses on campus the College Advancement Program (CAP), a comprehensive academic enrichment program providing support for high school students from underserved communities; “Dare to Soar” is an after-school tutoring program through which college students are transported by vans to provide tutoring for elementary school-age at multiple sites in underserved communities; “Project Blueprint” is a tutoring program for elementary school-age children offered in a more intensive academic support and mentoring mode; “Chinatown Tutorial” provides academic guidance and personal interaction with youth from Philadelphia’s Chinatown; “Expanding Your Horizons” is a student-run, faculty-supported program for encouraging young girls to persist in math and science studies. Training Programs: The Lang Center provides a series of capacity-building workshops for leaders and members of local non-profit organizations, some workshops meeting over many weeks.  Training program topics have included:  grant writing; web site design; volunteer management; board training; fundraising; leadership development.  This fall, we will offer a CE workshop to community members, focusing on practical skills such as letter writing and advocacy at meetings, with participants taking home the book The One-Hour Activist.  The Center’s 32-hour grant writing course was developed by a professional and pairs students with a nonprofit agency that has requested assistance. Over the past two years students helped raise over $1 million for nonprofits.  

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular student service: Working within student-organized student groups is a primary extra-curricular activity here. There are 11 student-organized and recognized student groups which provide community service, and 26 recognized students groups which are politically activist in their activities.   Work/study student placements: Approximately $16,000 of the college Federal Off-Campus Work Study budget during the last fiscal year was used to support students offering tutoring programs at multiple locations in the city of Chester and in an Mexican-American immigrant community of mushroom workers. Cultural Offerings: All cultural events at the college – music, dance, theater, speakers – are free and open to members of the community. Athletic offerings: In the past year, members of our women’s lacrosse, men’s baseball, men’s soccer team, as well as the Swarthmore College Student Athlete Advisory Committee have raised funds for various community causes including food drives in Chester, Alex’s Lemonade Stand Foundation, and the Genocide Intervention Network (a national organization founded by Swarthmore students against the violence in Darfur). Library Services: Students from local communities who participate in our high school academic enrichment program have full access to our library during the academic school year. Technology: Our Information Technology Services provides the network through which our academic enrichment programs work and our training programs run.  The Lang Center has public computers and the internet network available to community members. Faculty consultation:  Faculty in departments and programs who have provided help include those in Economics, Educational Studies, Engineering, and Sociology/Anthropology departments and the Public Policy and Environmental Studies programs. Additional:  space, utilities, infrastructureIn addition to the Lang Center, the college makes available other spaces.  For example, the college makes space available to the Chester Children’s Chorus year-round.

		IIB4a_txt: The college demonstrates its commitment to this work by supporting a dedicated, full-time Director of Community Partnerships, who is on the staff of the Lang Center. The person holding this position develops contacts, relationships, and common understandings with members of the community and our partners in particular to do precisely this.  We have found that nothing substitutes for the nurturing of personal relationships and on-going conversation to promote the mutuality and reciprocity of partnerships.  This college representative attends meetings in the community; brings community partners to campus; and initiates and facilitates conversation between partners and our faculty, staff, and students. Community partners know that she is the “go-to” person when they have ideas, requests, or concerns. Once a partnership is established, faculty, staff, and students take responsibility for their parts in maintaining positive and balanced relationships and programs.  In addition, we have a group of community partners who meet regularly with our Lang Center staff, and we create opportunities for other bridging meetings as becomes appropriate. 

		IIB4b_txt: We use on-going dialogue in multiple settings with multiple participants to keep on-going feedback looping in both directions as we work together.  Our Director of Community Partners is the hub for this.  For student perspectives, students working with community partners through classes write end-of-the semester evaluations, and our students working through internships write mid- and final reports on their experiences, in addition to being in regular conversation with staff and with community members directly.  Our faculty members also work directly with community partners, particularly as they plan next phases or courses and are in dialogue about the nature of current experiences.  The Lang Center staff use a variety of indicators to reflect back to partners, to assess the strength of on-going success (including repeat requests, partner referrals, partner participation on campus), and to be attentive and responsive to any issues that arise. 

		IIB5_txt: History professor Sonia Lee taught “Race and Poverty in the U.S., 1945-Present,” where students were required to conduct oral history interviews in order to get a face-to-face encounter with someone who had dealt with/ thought about issues of racial and class inequality in the U.S. during the last 60 years. Thirty students interviewed activists who dealt with drug rehabilitation programs, public housing, public education, women's health, and college activism, among many others. Interviewees came from Philadelphia, Chester, Swarthmore, and surrounding areas. She is presenting “Democratizing History: Beyond the Celebration of 'Agency',” an overview of this class (accomplishments and limitations), at the Oral History Association Conference (http://alpha.dickinson.edu/oha/org_am_pittsburgh.html) this October, along with a colleague (Heather Lewis) and one of her students from the class.Most of psychology professor Jane Gillham’s research focuses on school-based interventions designed to promote resilience and well being in middle and high school students. She recently submitted the final progress report on her grant-funded research to the Department of Education; recent co-authored publications include: (1) Preventing depression in early adolescent girls: The Penn Resiliency and Girls in Transition Programs. In C. LeCroy & J. Mann (Eds.) Handbook of Prevention and Intervention Programs for Adolescent Girls. (pp. 123-161). (2) School-based prevention of depressive symptoms: A randomized controlled study of the effectiveness and specificity of the Penn Resiliency Program. Journal of Consulting and Clinical Psychology, 75, 9-19. (3) Depression prevention for early adolescent girls: A pilot study of all-girls versus co-ed groups.  Journal of Early Adolescence, 26, 110-126. (4) From helplessness to optimism: The role of resilience in treating and preventing depression in youth.  In S. Goldstein & R.B. Brooks (Eds.) Handbook of Resilience in Children. (pp. 223-237). New York: Kluwer Academic/Plenum Publishers. 

		III1_txt: [Continuation of answer to question I.B.5:]  Founded in 1864 by Quakers with a history of social conscience, Swarthmore College has for decades focused its partnership and outreach efforts on the City of Chester, 3 miles to the south of the College campus. Originally, outreach work in Chester was undertaken principally by individual concerned faculty members, but in 2001 the College’s efforts were consolidated and ensured permanent financial and administrative support through the creation of the Lang Center for Civic and Social responsibility.Prior to the 1960s, Chester was a flourishing ship-building and automobile-manufacturing industrial city on the banks of the Delaware River, but with de-industrialization and globalization Chester’s economy collapsed, and with it, its infrastructure, including a quality educational system for its residents. The population went from 65,000 in 1950 to under 37,000 in 2000. The city’s schools rank last among the state’s 501 districts, and the school district has had 9 superintendents and 11 principals in the past 10 years. As of last year, Chester High School had 534 9th graders and just 282 12th graders. It has a daily attendance rate of 70% and a special education rate of 22%. Among the 25% of students who take the SAT, the average total score is 720. As of the 2000 census, the racial makeup of the city was approximately 19% white, 76% African American, and 5% from other races. The median income for a family was $29,436 and about 22.8% of families were below the poverty line. 

		III2_txt: Engineering and Environmental Studies professor Arthur McGarity initiated the Crum Creek Watershed Partnership (CCWP; http://watershed.swarthmore.edu/), a coalition of government and private organizations that is working to develop a management plan for the Crum Creek Watershed (CCW). It is supported by a project currently underway at Swarthmore College and funded by the Pennsylvania Department of Environmental Protection under Section 319 of the federal Clean Water Act. The Crum Creek Watershed Partnership sponsored five CCW conferences in 2000-2004. The first was organized by the students in his Environmental Studies Capstone Seminar, and that conference led to the formation of the CCWP, which included Swarthmore College and all the municipalities (14) over the length of the watershed. Those five years’ work culminated in a watershed assessment and plan for the PA Dept. of Environmental Resources. The partnership was then absorbed into the Chester Ridley Crum Watersheds Assn. (http://crcwatersheds.org/). The result has been the establishment of guidelines (for government agencies, municipalities, and local volunteer groups) for projects to improve water quality within the watershed. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
 
  


 16







 
6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
 


 


 21







4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 26







d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		PrintButton1: 

		Name: Melissa Quan

		Title: Associate Director, Center for Faith and Public Life/ Director, Service Learning

		email: mquan@mail.fairfield.edu

		City: Fairfield

		State: Connecticut

		Institution: Fairfield University

		president: Rev. Jeffrey von Arx, S.J.

		address: 1073 North Benson RoadFairfield, CT  06824

		Phone: 203-254-4000 ext. 3455

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: From the Fairfield University Mission Statement as it appears on the university website: “Jesuit Education, which began in 1547, is committed today to the service of faith, of which the promotion of justice is an absolute requirement... Fairfield has a further obligation to the wider community of which it is a part, to share with its neighbors its resources and its special expertise for the betterment of the community as a whole. Faculty and students are encouraged to participate in the larger community through service and academic activities. But most of all, Fairfield serves the wider community by educating its students to be socially aware and morally responsible persons.” 

		IA2_text: Faculty/Student/Community Awards:• Instituted in 1952, the St. Ignatius Loyola Medal Award recognizes one senior committed to the Jesuit ideals with high academic standards and substantial involvement in community service. • The William J. Kramer '60 Humanitarian Award recognizes one senior based on the senior's commitment to volunteerism and service to an external community activity that exemplifies the Ignatian tradition of "men and women for others." Information on the Loyola Medal and Humanitarian award recipients can be found at http://www.fairfield.edu/ar_stawards.html.• Alpha Sigma Nu – The Jesuit Honor Society honors undergraduate and graduate students who distinguish themselves in scholarship, loyalty and service.Student Diversity Awards: as part of the Martin Luther King Jr. celebration, recognizes students committed to promoting diversity and social justice on and off  campus.• Annual Service Learning appreciation event recognizing and honoring service-learning faculty, students, and community partners.  • Service Learning Summer Course Development Stipends awarded to five faculty annually.  • The Office of Service Learning coordinates nominations for faculty and students for the CT Department of Higher Education Community Service Awards.Honorary degrees  are offered to individuals who exemplify commitment to service, justice and diversity. Special awards such as the LaFarge Award and Visions Awards for individuals who show leadership and commitment to justice and diversity in the spirit of John LaFarge, SJ and Martin Luther King Jr.  are presented each year at the Martin Luther King Jr. convocation celebration.  Convocations speakers are chosen based on their proven leadership in social justice and service.

		IA3a_text: • Public Relations hosts at least one event each semester during which neighbors are invited to campus.  These events serve as a social/networking event as well as an opportunity to share information about university projects that may impact the community, to gather feedback from the community, and to address any concerns.• The Office of Service Learning Advisory Committee includes several representatives from community organizations including the United Way and School Volunteer Association that provide feedback and advice related to institutional engagement with community. An evaluation was administered to collect feedback from community members that attended the 2007 Community Forum on university-community partnership development.• University College conducts formal surveys, in collaboration with graduate and continuing studies admission, for the development of new degree programs.  Staff meet regularly with community leaders for environmental scanning of educational needs and interest.• The School of Nursing (SON) has several pathways for assessing community perceptions of the School’s engagement with the community. At the grassroots level, the Health Promotion Center (HPC) gets feedback through: 1) students in the Health Communications service-learning course observe student-patient interactions and talk with patients about those interactions to gather feedback; 2) random telephone calls to patients served by the HPC, who have given permission to be contacted, and asking about follow-through on recommendations and satisfaction with services; and 3) feedback from community partner agencies staff about satisfaction with the services provided at their sites. At the service level, the SON has a Partnership Council made up of community agency leaders who provide feedback on community engagement. At the administrative level, the Dean and faculty representative to the SON Advisory Board report regularly to the board on community engagement activities, field questions and receive input. Information from these three levels is used to allocate resources, plan curricular changes, and align course activities to community needs.-All department in the Graduate School of Education and Allied Professions have Advisory Committees that include representatives from local and regional communities that help in program planning.-A Dolan School of Business faculty member serves on a community coalition that organizes Volunteer Income Tax Assistance services to citizens. Based on information gathered through her involvement, she designed a service-learning course to meet community needs.-The Coordinator for Community Service maintains regular contact with representatives from community-based organizations that host university student volunteers to gather feedback on volunteer performance as well as to identify any new volunteer needs and opportunities.

		IA3b_text: Feedback from the community is taken into account when considering and implementing new initiatives or offering new services at the university.  Based on community interest information, gathered through surveys, University College develops programs and relationships with community organizations based.  For example, University College is expanding the Lifetime Learning Institute, a program for retired professionals, based on community interest and demand.  Feedback from the  2007 Service Learning Community Forum evaluation survey indicated an interest in issue and topic-focused workshops for the community.  For example, feedback led to the development of a workshop on how to become an approved Federal Work Study community-based employer for Fairfield University students.  Results from this survey will continue to be used in developing future workshops for community.All of the professional schools use feedback from the community and understanding of community needs to plan curricular changes and align course activities.  Specifically related to the response in part 3a., the School of Nursing allocates resources, plans curricular changes and aligns course activities to meet community needs as determined by the information they gather at the grassroots level, the service level, and the administrative level.  Another example: In recent years, Connecticut has experienced job growth in manufacturing, but many companies are seeking qualified workers to fill positions.  A $40,000 grant from the Connecticut Center for Advanced Technology (CCAT) will be used by the School of Engineering to create a Center for Simulation, Modeling, and Analysis in Automation.  The grant will cover the cost of Delmia V Automation software, a 3-D simulation code that will become an invaluable tool for students studying manufacturing engineering, with uses at both the undergraduate and graduate levels.              

		IA4_text: This year the university launched a new web section, Service@Fairfield.  This page is linked from the university’s home page.  The purpose is to provide a central point of information and resources on community service and service-learning opportunities available to students, faculty, staff and the community.  Service@Fairfield also has information directed toward community organizations seeking volunteers or service-learning opportunities and survey forms to collect information.Over the past five years, community engagement issues have been covered in nearly every issue of "Currents", the official news publication of Fairfield University which is published monthly and circulated in print and online to university faculty, staff and alumni and parents.  All of the university's flagship marketing materials address community engagement.The arts and cultural events brochures showcase events that invite community members to become subscribers or attend events on campus.The Community Service programs of Campus Ministry and the Office of Service Learning each have their own brochures and web pages describing the variety of community engagement opportunities for students, as well as resources for faculty, staff and community partners.  Both web pages can be accessed through the Service@Fairfield site as well as through the Student Life and Academics links.One of the conversations that has developed through the process of collecting information for this application is the need and desire for an annual university publication dedicated to economic and community engagement, highlighting special projects and partnerships, service learning, faculty scholarship, student engagement and so on.  The Marketing division will explore this in 2008-09.

		IA5_text: From President’s inaugural address: “ If you, our students, are not thinking about the ethical implications of what you are studying, then we have failed you. If you do not consider how the careers you are choosing will serve those who have no one else to be their defenders, then we have failed you. Human moral agency over time is both responsible for the conditions in which the vast majority of the human family lives, and it is able to change them… Professional education is always practical and, in the case of Fairfield's professional schools, local, in terms of those it educates and those it serves. Therefore, professional schools need to be focused and concrete in understanding the needs of the local community - in our case, Fairfield County and Greater Bridgeport - and responsive in answering those needs." From Dean of the College of Arts & Sciences message to students on University webpage: “Rising from our Jesuit mission… the core provides the foundations for broad professional success and satisfying personal relationships, community engagement and global citizenship, and lifelong learning based on rigorous inquiry and critical reflection…Engage with opportunities outside of the classroom. Internships, collaborative research with faculty, community service opportunities, and study abroad are all occasions to cultivate awareness of the world beyond the classroom, to encounter diverse life experiences, to develop leadership skills, and to connect your formal academic study to other contexts. Your college education is not bound by the walls of the campus... Take an integrative approach to your education..."From the Dean of the Graduate School of Education and Allied Professions message to students on University webpage: "Our enduring mission is to provide graduate programs that support academic growth, foster professional commitment, and model civic engagement...Graduates of our programs are exceptionally well qualified to make significant contributions in fields serving children, youth, families, and communities."

		B1_text: The university established the Center for Faith and Public Life in Fall 2005.   The Center's primary purposes are to promote civic engagement and service learning opportunities for students; to develop strategic ways for the university to partner with faith-based and community-based organizations; and to act as a central point of information for university-wide civic engagement locally and internationally.  The Center houses the Office of Service Learning (OSL).  Faculty, staff and students have been engaging in service learning for over 15 years and the establishment of the OSL exemplifies the university's commitment to institutionalization of service learning.  In just over two years, the number of service-learning courses offered has doubled and expanded to each of the five schools and across the disciplines. The OSL is guided by an advisory committee consisting of faculty, staff, and students and community partners.Campus Ministry has served as the primary coordinator of volunteer community service and domestic and international service immersion programs for over twenty years.   Campus Ministry and Service Learning staff work closely to expand opportunities for students, faculty and staff.In 2008, the Committee for the Arts, Culture and Community Engagement was formed and the Dean of the University College responsibilities were restructured to coordinate the university's cultural engagement with the community and to better integrate it with academics. To this end,the dean's position was elevated to Associate VP for Global Relations and Community Engagement. A subcommittee for community engagement is being formed to coordinate community activities across campus and continue to gather and share information for more integrated efforts.In 2007 when the new Marketing and Communications Division was created, the Assistant Vice President for Brand Management and Public Relations was assigned to collaborate with the Vice Presidents of Marketing and Communications and Advancement to recommend appropriate community events that the President should attend; recommend external partnerships/sponsorships in which the University should become involved; and represent the University at various external activities (i.e. Chamber of Commerce, Bridgeport Regional Business Council, Fairfield County Business Council, etc.)In November 2007, the School of Nursing created a new position -- the associate dean for Public Health and Entrepreneurial Initiatives to guide the numerous initiatives relating to the School's grants, partnerships, and corporate collaborations and to continue to cultivate opportunities that involve linking the School to area health organizations to address state and federal priorities and initiatives.

		B2a_Text: Ctr. Faith & Public Life/Service Learning operating & salary: $368,000; Family Literacy Project, $45,000: Family Counseling Ctr.: $50,000; Campus Ministry salary & operating: $250,000; Assoc. Dean Public Health & Entrepreneurial Initiatives: $140,000; Assoc. VP Global Relationships & Community Engagement salary. Community Relations.: $15,000. All permanent. 

		B2b_text: • Upward Bound Program, 4-year, $1,406,600: works with students ages 13-19 to strengthen their skills needed for college success. • CT Writing Project (CWP), State Award of $60,000: CWP works to improve student writing and learning in classrooms K-13 and offer teacher professional development.• School of Nursing partnership with the VA of West Haven, CT, funded by U.S. Department of Veterans Administration (5-year, $665,000):  part of a pilot program called the “Nursing Academy” that addresses the nation’s nursing shortage.• City of Bridgeport award, $150,000: to support university management and oversight of the afterschool recreational program at Blackham Middle School. • SETTELL, 5-year, $1 million: will assist the Program in Special Education with preparing teachers.  25 teaching candidates will have tuition and registration fully funded.• DANA Foundation ($29,000); Educational Foundation of America ($30,000); • Herman Goldman Foundation ($10,000); George and Jessica Harris Foundation ($5,000): all to support the Music Education Outreach Program.• F.M. Kirby Foundation, $27,500 to support the Adrienne Kirby Family Literacy Project-Maximilian E. and Marion O. Hoffman Foundation 2-year, $10,000 grant to support development and operation of a "BASE Camp" science program for urban high school students. 

		B2c_text: The Advancement Office has prioritized fundraising for the Center for Faith and Public Life and Office of Service Learning over the past three years.  An endowment for the Center in the amount of 4 million has been raised.  An additional endowment of 2.5 million has been secured for the support of outreach service learning and community-based research projects for faculty and students.  Efforts to grow the endowments have been strengthened in part with the establishment of an advisory board for the Center.  In addition, the university has assigned an advancement liaison to the Center for Faith and Public Life to help identify grants and other fundraising opportunities.Campus Ministry staff and students fundraise over $30,000 each year, with significant support from the institution, to support domestic and international service-immersion trips for students.

		B3a_text: In 2004, efforts were begun to collect and consolidate information on the breadth and depth of university engagement with the community.  Several mechanisms have been and continue to be piloted. As of Fall 2007, service-learning courses are designated in the course listing.  This designation allows the tracking of students who have participated in service-learning courses.  Campus Ministry maintains an online log to track students who participate in community service.  The Service@Fairfield web page on the university web site includes document reporting forms on which faculty and staff can share information about their community engagement efforts.  In addition, community organizations can post volunteer, internship, and service-learning partnership requests.The professional schools have established systems as part of their national accreditation process to document the performance of their candidates, including their involvement in community-based initiatives.  Information on students engaged in community-based internships is maintained at the departmental level and reported in the annual reporting process.The university participates in national research programs such as the series from the Higher Education Research Institute at UCLA and the National Survey of Student Engagement (NSSE) to collect assessment data and monitor student participation in community service and civic engagement activities.Assessment is a major priority for the university at this time and a major component of the recent strategic plan. In Fall 2007, the University established an Office of Institutional Research (OIR) with a director and 3 full-time staff, in part to coordinate the assessment of institutional effectiveness.  For example, the OIR has initiated an ongoing study of the alignment of the curriculum and other programs with the University’s Jesuit mission.  Going forward, the Director of Institutional Research is charged with monitoring and supporting the assessment of the strategic initiatives, among which community engagement has high priority.  For example, the university is moving toward greater use of portfolios in teaching and assessment of student learning and student development.  It is expected that portfolios will help to capture the richness of student engagement and the impact that it has on their academic learning and personal development.The university asked all employees to reflect on their community engagement efforts in their 2007-2008 annual reports.  The process of collecting information for this application has raised the university's awareness to formalize a systematic mechanism for collecting information from employees regarding their community engagement.  The Vice Presidents will work together to design a formal, university-wide process for employees to report on their community engagement efforts through the annual reporting process.  The VPs will work to agree on guidelines for the reporting.

		B3b_text: Service learning course designation is used for a variety of reports and to guide the focus of professional development and outreach efforts.  Faculty complete an application in order to designate their course as service learning.  The process of designating courses allows the Office of Service Learning to identify faculty needs of in terms of developing their courses and community partnerships.  Designation helps track which disciplines are offering service-learning courses so that greater outreach can be focused on departments that are less engaged.The tracking of student involvement in service learning and community service is used when nominating students for awards and scholarships such as the Connecticut Higher Education Community Service Awards and the Fairfield University Alumni Awards.  Annual report information, as well as information collected over the years through the various mechanisms piloted to capture the breadth and depth of university engagement with the community were used to respond to this application and have been used to respond to other applications such as the President's Community Service Honor Roll (which Fairfield has been recognized on fori the past 2 years.)Information collected from students involved in community-based internships as well as host organizations is used to make changes to enhance the internship program.Information collected through the Service@Fairfield web page document reporting forms will help to centralize information on faculty and staff community engagement efforts. The maintenance and publication of this information will help to foster enhanced communication and collaboration within the university.  In addition, information collected from community organizations will help to increase the number of university-community partnerships and opportunities for students to engage in volunteer community service and service learning.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Over the last five years, Fairfield’s Classes of 2004 through 2008 students have reported increasing levels of participation in enriching educational experiences such as internships and field experience, study abroad, and culminating senior experiences.  The results in these areas have been consistently and significantly higher than the participation rates of their peers in all comparison groups, including other Jesuit institutions, all Catholic colleges, Master’s universities, and all private institutions.  Fairfield seniors report being more satisfied with the opportunities for community service during college than students in the comparison groups (College Senior Survey - CSS) and more engaged in community service and volunteer work than their Jesuit peers and significantly above Master's and all participants (National Survey of Student Engagement -- NSSE). The objectives that Fairfield’s seniors report are essential or very important to them are consistent with the University’s values.  In comparison to their peers at all Catholic and all private four-year colleges (CSS), they place greater emphasis on influencing social values, helping others who are in difficulty, participating in community action programs, keeping up to date with political affairs, and improving their understanding of other countries and cultures. 

		B3d2_text: 107 full-time Fairfield faculty members participated in the 2008 faculty survey administered by the Higher Education Research Institute (HERI).  Responses were compared with those of faculty at peer Catholic institutions, faculty at all 4-year private institutions and with Fairfield results from the 2005 HERI Faculty Survey.  Generally, results show that Fairfield faculty support community engagement and service learning, and agree that it is an institutional priority, even if they do not include community service in their courses.  Specific findings from the 2008 survey include: most faculty believe it is very important or essential to instill in undergraduates a commitment to community service (59% up from 47% in 2005, slightly less than peers, comparable to faculty at 4-year private); 51% agree the resources for community-based teaching or research are a high priority for the institution (up from 33% in 2005, significantly higher than peers and faculty at 4-year private); 9% regularly use community service as part of their coursework (up from 3% in 2005, comparable to peers and 4-year private).

		Impact on community: On

		Impact on institution: On

		b3d3_text: • In April 2006 Fairfield University contracted with the national marketing firm Lipman Hearne Inc., to conduct significant qualitative and quantitative research to understand Fairfield’s strength as well as the challenges and opportunities it faces.  Among the constituents surveyed were community and business leaders. This will serve as a benchmark as additional research in this area is completed.  • Fairfield is currently participating in a Community Benefits and Economic Impact Study Survey that is being facilitated by the Connecticut Council of Independent Colleges that will result in an economic/community benefits report. Data should be available in early fall 2008 and will inform the institution on certain aspects of its impact on the community. Impact on the community is more commonly assessed at the program and department level, currently.  For example, the Graduate School of Education and Allied Professions work in partnership with the Diocese of Bridgeport schools has resulted in raising the educational and certification qualifications of inner-city schools.  The Visual and Performing Arts department work with the Bridgeport Public Schools has had an impact on advancing music education in the schools and providing professional development to teachers. 

		B3d4_text: With the implementation of the new strategic plan, Fairfield has made a concerted effort to better articulate its values and goals.  Thus, results from the NSSE, CSS and HERI Faculty Surveys show improvement over the years since 2004/05 in student awareness and understanding of Jesuit mission and values and faculty support of community engagement.  The 2008 HERI results show a significant increase in faculty perception of the institutional resources committed to community-based teaching and research -- 51% report in 2008 that resources for community-engagement are a high priority versus 33% in 2005.  Survey results in future years will show how these increases in resources impact curriculum and subsequently student engagement.

		b3e_text: With the development of the Office of Institutional Research and hiring of a full-time director with supporting staff, the university is increasingly intentional and proactive about using assessment data for understanding and improving the effectiveness of its programs to fulfill its mission of student learning and development. Currently, the university is also analyzing data from faculty and alumni to look at trends.  To better facilitate our use of the national survey data Fairfield has begun a practice of creating a mapping of survey questions with learning objectives unique to specific programs on campus such as the Ignatian Residential College and School of Nursing using the Eidos Online Course Management & Assessment System, developed at Fairfield University.  In combination with data from individual students, this mapping is expected to provide a much richer use of survey results and better allows us to make comparisons to cohorts of student not directly involved in a given project.

		B4_text: The implementation of Fairfield's strategic plan outlines goals, initiatives and assessment measures for eight stages of student educational development.  This plan encompasses the student experience from college preparation through graduation.  The plan includes benchmarks for 1. college preparation; 2. college selection; 3. community involvement; 4. vocational exploration; 5. civic engagement; 6. discernment; 7. graduate studies and lifelong learning; 8. careers and community citizenship.   Specific goals related to civic engagement include, a Fairfield student: "exhibits leadership on campus and/or in service to the community; experiences, understands, and values difference/diversity in the world." Goals for Discernment include: "A Fairfield student is prepared for a life of leadership, civic engagement, service, and learning beyond Fairfield." Goals for Careers and Community Citizenship include, "a Fairfield graduate applies knowledge to the greater good, an engagement with community, and a lifetime of service."The Office of Service Learning strategic plan specifically defines service-learning as, "an academically-rigorous pedagogical approach that links course- or academic program-based study and community-based service so that each is strengthened and both are transformed," and also indicates specific values for approach to partnering with the community.

		B5_text: The Office of Service Learning (OSL) facilitates a major professional develop event on service learning annually.  In December 2006, the OSL collaborated with the Faculty Development Committee to host Jeffrey Howard, editor of the Michigan Journal for Community Service Learning to facilitate a workshop on service learning pedagogy.  In October 2007, the OSL hosted a seminar on Assets-based Approach to University-Community Partnership Development for university and community professionals.  The OSL hosts monthly discussions on service-learning related topics and offers an annual Course Development Stipend for faculty to transform an existing course, develop a new course, significantly enhance a university-community partnership, or to develop departmental plans for integrating service learning into the curriculum.  Recipients participate in a year-long, co-mentoring group to explore course development, reflection, partnership development, assessment, and community-engaged scholarship. The OSL works one-on-one with faculty to support their service-learning development and funds attendance at related conferences.  Various departments support faculty & staff attendance at conferences on community engagement.  As the Core Integration Initiative emphasizes the need for engaged pedagogies to address Goal I of the university strategic plan, the OSL will work with the Center for Academic Excellence on professional development around the scholarship of teaching and learning and the scholarship of engagement.For the past eight years the president's office has sponsored annual mission and identity days professional development days. At the beginning of each year there is an orientation day for new faculty on identity and mission and for the past four years, twenty five faculty, professional staff and administrators have joined colleagues from Boston College and Holy Cross to explore Jesuit mission and identity.Fairfield will host the biennial conference on Justice in Jesuit Higher Education and is a venue for conferences and workshops for faculty on community engagement.

		B6_text: The Service Learning Advisory Committee has community representatives who assist with the development of new partnerships, report on priority community issues, and assist with program development.  The Center for Faith and Public Life collaborates with community partners regularly on programming.  For example, the Center co-sponsored a conference on Human Trafficking with the International Institute of CT for law enforcement, social workers, and religious leaders in CT.  The Community Service  Coordinator maintains regular contact with community partners that host student volunteers to gather feedback on volunteer performance and to identify new opportunities and needs. The School of Nursing has a Partnership Council made up of community agency leaders who provide feedback on community engagement.  All departments in the Graduate School of Education and Allied Professions have Advisory Committees that included representatives from local and regional communities that help in their program planning.The Peace & Justice Studies Program Advisory Committee has community representation and voice in the development of courses and co-curricular programs and projects.  Community Relations hosts at least one event each semester during which neighbors are invited to campus.  These events serve as an opportunity to share information about university projects and gather community feedback.Fairfield University is engaged in a comprehensive partnership with the Universidad Centroamericana in Nicaragua for the purpose of encouraging mutual collaboration and support on a variety of educational and community engagement initiatives.  Teams from each university meet regularly to plan and implement courses, research project, service activities and so on.  For example, experts at UCA meeting with Fairfield faculty to assist with the development of a migration curriculum that will be a continual resource for both institutions and surrounding communities.The School of Engineering has an advisory group for its academic alliance with community colleges.

		SD1_text: From the Academic Vice President’s recruitment guidelines: “The hiring of the people who work at Fairfield University is the most important activity that we, as academics, perform… As we seek faculty members who will enhance our educational mission, we also must treat each candidate with respect and consideration.  It is expected that potential candidates be asked to submit material that would give the search committee some sense of whether and how the applicant would make a contribution to the Jesuit mission of the institution as expressed in the Faculty Handbook, and in University strategic planning documents.Candidates for faculty positions should be asked to give a presentation of their research to a meeting of faculty and students, and to conduct a scheduled class during their visit.  Because of the centrality of effective teaching to our mission, some vehicle for observing and evaluating the candidates in this area must be part of each campus visit…When all the interviews have been conducted, the Search Committee or department should obtain and share opinions from all people who met formally with the candidate…Following appropriate discussion, the search committee or department should recommend, in writing, the preferred candidate, other acceptable candidates, and any unacceptable candidates, with a brief statement … These statements should include a judgment as to the role the candidates might make to the Jesuit mission of the University, as expressed in the Faculty Handbook, and in the University’s strategic planning documents.”  In addition to the above documentation, the university is in the process of developing a campus-wide conversation on hiring for mission, coordinated by the Office of Mission and Identity.   Similar search/recruitment guidelines emphasizing Jesuit mission and Fairfield's strategic plan also exist for the hiring of staff and administrators.

		SD2a_text: Although the scholarship of community engagement is not given priority or special consideration, the Rank and Tenure faculty committee recognizes peer-reviewed publications in this area as legitimate scholarship.Public scholarship is recognized and leadership and service related to discipline and/or expertise is noted and valued.  Service to the community is also considered as part of the tenure process.

		SD2b1_text: The institutions classifies community-engaged scholarship, if peer reviewed, as scholarship.  If not, as service.  Grants in this area are not viewed per se as scholarship, although written peer-reviewed materials flowing from grants are considered scholarship.

		SD2b2_text: The Academic Vice President (AVP) is committed to engaging this conversation with the academic deans, as well as the Rank & Tenure committee on which the AVP serves. The Dean of the College of Arts & Sciences (former director of Service Learning) will bring this conversation forward with the department chairs and will ask all departments to revise their merit plans to reflect the university mission, including a value for community engagement in any/all of the three areas of evaluation (teaching, research, service). The College's vision statement includes, "Continue and enhance the proud tradition in the College of professionalism, collegiality, shared governance, and community service. Benchmarks and activities toward achieving this goal include: developing and approving specific language for rank & tenure and annual performance evaluations related to service and university mission & identity; increasing community service involvement of faculty and faculty representation on agency boards in Bridgeport and beyond."The Center for Academic Excellence is invested in helping faculty better document and assess their teaching, including and especially the use of innovative and engaged pedagogies.  A project on teaching portfolios (in conjunction with a proposed grant) will be a place to experiment and develop positive examples of how to document engaged teaching. 

		SD3_text: The Campus Ministry Community Service Council consists of students with leadership roles as liaisons to community-based organizations that host student volunteers.  Leaders communicate regularly with organizations' supervisors, recruit student volunteers, arrange orientations, and organize logistics. Student leaders also develop special programming, events, and fundraisers to support the organizations.Since 1998, Fairfield students have led the annual Hunger Clean Up, an annual day of service that engages, on average, 350 students, faculty, staff, and alumni.  Fairfield students have received numerous awards for leadership and success with this national event.  Students solicit corporate sponsorship, recruit participants, decide on service projects and distribution of raised funds to local organizations.Students serve on the Service Learning Advisory Council and its subcommittees. Students on the Curricular Issues sub-committee make recommendations on service-learning course designation and faculty stipend award decisions; students on the Community Partnership Development sub-committee make recommendations on partnership development; students on the Assessment and Evaluation Committee ensure that the strategic plan benchmarks are being met.Students serve as leaders for service clubs such as Circle K, the Red Cross Club, and Students Against Cancer.  Any student can start a service club on campus if they can demonstrate a level of interest and commitment of a core group of students.The Center for Faith and Public Life (CFPL) facilitates a Student Leadership Team for the Jesuit Universities Humanitarian Action Network.  The purpose of the team is to influence the development of institutional structures to support university response to humanitarian crises.  Leadership team participants decide on the focus of the group, programming, and approaches to networking across campus.Through Study Abroad, students serve as leaders in projects and NGOs as part of service work and academic internships.

		SD5_text: The Public Lectures Committee is responsible for organizing and publicizing public lecture, open to the community.The Service Learning Advisory Committee has majority faculty representation and leadership.  This committee reviews and makes decisions on service learning course designation as well as Service-Learning Summer Course Development Stipend awards.  Overall, this committee guides the direction and decision-making of the Office of Service Learning, participated in the development of the OSL strategic plan, and ensures that the goals of the strategic plan are being met in accordance with the specified time-line.The Center for Faith and Public Life plans to develop a faculty advisory committee in 2008-2009 that will be responsible for advising the Center on community-engaged scholarship projects and university-community partnership development.

		SD4_text: Designation of service-learning courses makes it possible to track student participation in service learning and can be noted on transcripts.The Office of Service Learning (OSL) plans to develop a comprehensive four-year undergraduate program model for student community engagement. Successful completion of such a program will be officially noted on student transcripts.  This goal is outlined in the OSL’s five-year strategic plan (now entering year two) and will be a collaborative project with academics and student affairs and in accordance with the university’s strategic plan. The university is working on developing student e-portfolios to reflect community engagement.

		IIA1a_txt: Fairfield uses a definition derived from the work of Barbara Jacoby and Thomas Ehrlich (2006): Service-learning is an academically-rigorous pedagogical approach that links course- or academic program-based study and community-based service so that each is strengthened and both are transformed.  Rigorous course designation guidelines include benchmarks for meaningful and appropriate integration of service throughout the course, mutually-beneficial community partnership development, reflection,  civic learning objectives, and assessment are sent to the faculty each semester and posted on the Service-Learning website. Faculty submit their syllabus and application to the Service Learning Advisory Committee.  A sub-set of the committee reviews applications and makes referrals for designation to the Director of Service Learning and University Registrar.  Statistics below reflect only courses designated as service learning.  The designation process was instituted in Fall 2007, thus not all faculty teaching service-learning courses have gone through the process.  Many courses include a community engagement component but may not meet the criteria for service learning.  Students do internships with non-profits, community-based research as independent studies, and practicums in the community.  Statistics on those courses are not reflected below but would significantly impact the numbers. 

		IIA1b_1: 16.00000000

		IIA1b_2: 1%

		IIA1c_1: 11.00000000

		IIA1c_2: 39%

		IIa2a_txt: The implementation of Fairfield's strategic plan outlines goals, initiatives and assessment measures for eight stages of student educational development.  This plan encompasses the student experience from college preparation through graduation.  The plan includes benchmarks for 1. college preparation; 2. college selection; 3. community involvement; 4. vocational exploration; 5. civic engagement; 6. discernment; 7. graduate studies and lifelong learning; 8. careers and community citizenship.   Specific goals related to civic engagement include, a Fairfield student: exhibits leadership on campus and/or in service to the community; experiences, understands, and values difference/diversity in the world. Goals for Discernment include: A Fairfield student is prepared for a life of leadership, civic engagement, service, and learning beyond Fairfield. Goals for Careers and Community Citizenship include, a Fairfield graduate applies knowledge to the greater good, an engagement with community, and a lifetime of service.According to its 5-year Strategic Plan, during the 2008-2009 academic year the Office of Service Learning will work with the Office of Institutional Research to develop a set of assessment rubrics for service learning that will be common to all service-learning courses and entered into the Eidos Online Course Management and Assessment system for use by service-learning faculty.

		IIA1d_1: 12.00000000

		IIA1e_1: 331.00000000

		IIA1d_2: 5 % 

		IIA1e_2: 9.25%

		IIA2b_txt: GSEAP proficiencies include: candidates possess foundational knowledge regarding social justice and methods of advocacy as they relate to the populations with whom they work; demonstration of competence in selecting & implementing processes of change that meet the needs of those they serve; demonstration of commitment to meaningful collaboration to promote individual and systemic change.International Studies students are required to complete one of the following (min 3 credit hours): study abroad; service learning; internship; independent study. Related learning outcomes include, students should demonstrate: capacity to apply knowledge gained to practical application areas in their personal and professional lives; ability to discern conditions and causes of global inequality, injustice, and violence; understanding of other cultures's values and wisdom.The School of Nursing requires community clinical placements that included service-learning.  Related learning objectives include: develop a collaborative relationship with the patient or population to identify concerns and plan programs & services; conduct a community assessment and asset map based on population-focused data.The Program in Applied Ethics is in the process of developing program-wide learning outcomes for service learning that will impact core courses in the Schools of Business, Nursing, and Engineering.

		IIA2c_txt: The GSEAP candidate proficiencies are outlined in the school's conceptual framework.  GSEAP faculty are required to indicate the proficiencies being met by their courses in their course syllabi.  Course assignments and assessment are designed to measure candidates' ability to demonstrate the proficiencies.  The GSEAP Department of Curriculum and Instruction's service-learning Capstone Seminar is a graduation requirement and candidates must demonstrate the proficiencies outlined.International Studies has developed two tools for assessing its curriculum as a means for developing global citizens.  One tool identifies 7 dimensions to test students's knowledge and awareness.  The second is a rubric for assessing knowledge, understanding, skills, values and attitudes.The School of Nursing uses a clinical evaluation tool to evaluate the extent to which students have accomplished the objectives for Public Health Nursing.  Sub-objectives are used by the faculty and student as a guide in evaluating performance in public health nursing clinical settings.  Summary clinical performance must average as "Usually" or better to qualify for passing the clinical requirement.

		IIA2d_txt: Assessment data is used to make decisions about students' successful completion of necessary requirements for degree awards.  Assessment data is also used by the professional schools to meet state and national standards expected for professional certification and licensure.Assessment data is used for program improvement, identification of faculty development needs, the development of marketing materials, and to improve institutional research methods.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: The Fairfield County Research Center, established at the University in 1987 to provide statistical information and data analysis for local governments and non-profit organizations, engages students in research projects through academic courses, independent studies, internships, and work study. Example projects: analysis of funding sources for the United Way; analysis of records of 12,000 loans made to Bridgeport residents during a period of 4 years to identify patterns of predatory lending.  Alpha Sigma Nu, Jesuit Honor Society recognizes and promotes student leadership.  Student government positions on academic committees; example: Service Learning Advisory Committee, Peace & Justice Advisory Committee.Many departments, including Communication, English, International Studies, Politics, Modern Languages and School of Business facilitate student internships at non-profits.  80% of International Studies student internships are with non-profits; 10-15% of English and Communication internships are with non-profits; and the Dolan School of Business is increasing non-profit internship opportunities for students.  The Office of Service Learning helps to identify and facilitate student Internships with community-based organizations in collaboration with academic departments.  Study Abroad:  In support of the strategic goals for integration of the liberal arts, and the integration of living and learning, the university's international education unit provides opportunities for students to engage in community projects and activities while studying abroad.  A sample of activities include, the Fairfield Florence, Italy Program provides outreach to the public schools by providing reading days and supporting student internships in community theatre programs designed to provide access to children from lower socio-economic classes.  In Managua, Nicaragua Fairfield University students work in NGOs, micro finance centers and participate in research projects that promote social justices. In Ireland, Fairfield nursing students are engaged in community health activities.

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: Service-learning courses are officially designated in the College of Arts and Sciences, the School of Nursing (SON), the Dolan School of Business (DSB), and as of Fall 2008, the Graduate School of Education and Allied Professions (GSEAP) and within 11 majors.  In addition, all of the schools have community engagement projects that are integrated with the curriculum.  For example, the SON has the Health Promotion Center, GSEAP has the Mighty Kids Math Club and the Family Counseling Center, the School of Engineering has a student-led club -- Engineers without Borders, and the College of Arts and Sciences has the Adrienne Kirby Family Literacy project among other projects.International Studies majors are required to complete one of the following (for at least 3 credit hours) with an international dimension: (1) study abroad; (2) service learning; (3) internship; or (4) independent study.In Spring 2008 a Service-Learning Summer Course Development Stipend was awarded to a GSEAP faculty member for the transformation of ED 329, Philosophical Foundations of Education, a required undergraduate course for students seeking secondary education certificates, into a service-learning course.   Another stipend was awarded to the Director of the Applied Ethics (AE) Program for the development of a plan to integrate service-learning throughout the AE curriculum.  The plan will focus on three required courses, one in Nursing, one in Business, and one in Engineering.  This course meets a core requirement of students in each of those areas.The GSEAP Department of Curriculum and Instruction piloted a Master's Capstone in Spring 2008 that integrated community engagement.  This Capstone will be instituted in the 2008-2009 academic year.Women's Studies students completed a Capstone project in 2008 that resulted in the development of a micro financing NGO to assist women around the world to start businesses.

		IIA4_txt: Communication:  Crabtree, R. (1999) Communication and Social Change: Applied Communication Theory in Service-Learning,” in Voices of Strong Democracy: Concepts and Models for Service-Learning in Communication Studies. AAHEEnglish: Simon, J., & Sapp, D. (2006). Learning Inside and Outside the Classroom: Civic Journalism and the Freedom of Information Act. Journalism and Mass Communication Educator, 61(3), 130-148.Sapp, D., & Crabtree, R. (2002). A Laboratory in Citizenship: Service Learning in the Technical Communication Classroom. Technical Communication Quarterly, 11(4), 411-431.Bowen, B., Sanford, S., Bernard, C., & Dickens, T. “Building a community/university partnership.”  WE LEARN, Fordham University, NY, March 3, 2008.Economics: Leclair, M. Open-Space Preservation: The Role of Agri-tourism in Suburban Connecticut (This paper was constructed as part of a service-learning project at Fairfield University.  Contributors include T. Collins, A. Duran, O. Flynn, R. Giatonio, S. Kelly, R. Miller, R. Morton, L. Ort, J. Servino, A. Zapf)Psychology: Primavera, J. (1999) “The Unintended Consequences of Volunteerism: Positive Outcomes for Those Who Serve” The Haworth Press, Inc.Information Technology: “IT Education: Service Learning as an Experiential Component”, Issues in Information Systems, v5, 2, 2004.“National and International Service Learning: Design and Operational Challenges”, Technology, Pedagogy, and Course redesign VIII, Fairfield University, June 2008. 

		learning centers: Off

		tutoring: On

		extension programs: On

		non-credit courses: Off

		evaluation support: On

		training programs: Off

		professional development centers: On

		other (specify: On

		IIB1_txt: Tutoring: Mighty Kids Math Club – an afterschool tutoring program for elementary students at Bryant Elementary School in Bridgeport, Connecticut, facilitated by graduate students and faculty of the Graduate School of Education and Allied Professions. Upward Bound and Talent Search -  Fairfield University has a grant to operate the Federal TRIO Programs, educational outreach programs designed to motivate and support students from disadvantaged backgrounds."Base Camp" Science Program provides Bridgeport students with a hands-on science/math experience during a one-week set of intensive, research-based activities in summer 2007 and 2008.Extension Programs: University College offers a variety of courses, degree, certificate, and personal enrichment programs.  Evaluation Support: Fairfield County Research Center - has involved Fairfield University faculty and students in research projects for local governments and non-profit organizations in Fairfield County and beyond. Professional Development Centers: The Diocese of Bridgeport Teacher Certification Program addresses the professional development need of the Diocese of Bridgeport K-12 teaching staffThe Connecticut Writing Project-Fairfield is dedicated to improving students' writing abilities by strengthening the teaching and learning of writing, providing professional development programs for classroom teachers, and expanding the professional roles of teachers. Music Education Professional Development Outreach - The program aims to develop professionalism and leadership skills in Bridgeport Public School music teachers. Other: Health Promotion Center - The Health Promotion Center (HPC) is a free standing community nursing center based in Bridgeport, CT.  Through the HPC students, faculty, and staff provide health education, screening, referral, and follow-up services to underserved populations.  The Bridgeport Tuition Plan offers free tuition to students from Bridgeport, CT, who are accepted through standard admissions procedures, and whose family income is less that $50,000/year. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular service opportunities include weekly community service with over 15 community-based organizations as well as domestic and international service immersion trips. Several student service clubs have been established the Red Cross Club and Colleges Again Cancer. The Financial Aid Office coordinates work/study placements in community-based organizations (CBOs) and recently facilitated a workshop on how to become a federal work-study student employment site.  As a result, the number of community work-study employment opportunities is expected to double in 2008-2009.Fairfield University offers a variety of cultural engagements to the community at the Quick Center for the Arts and other venues including concerts, dance, presentations, Metropolitan Opera broadcasts, art shows, student music and theatre performances and radio broadcasts.  Campus organizations, including the Open Visions lecture series, the Bennett Center for Judaic Studies, the Center for Catholic Studies and the Center for Faith and Public Life sponsor lectures and symposia on public affairs attended by both University and external community.  Over 30,000 people benefited from university sponsored cultural events in 2007-2008.University basketball teams play at the Bridgeport Arena, open to the community.  In addition, the university helps attract post season tournaments to the arena that bring NCAA Division I basketball and hockey to the region, contributing to the economy and bringing  family entertainment to thousands in the region.  The Athletic Department operates a number of athletic camps in the summer for local youth.The university library is open to the community.Technology: The university and donates recycled, unused computers to several non-profits.Many faculty offer their services as consultants to local non-profits.  For example, two business school faculty recently assisted Habitat for Humanity with the development of a financial plan for the opening of their resale store.

		IIB4a_txt: The Office of Service Learning (OSL) emphasizes the importance of using an assets-based approach to developing mutually beneficial university-community partnerships.  The OSL facilitates at least one professional development workshop on this topic each year, communicates the importance of mutually beneficial partnership building in all of its professional development, and has several resources for community partnership development available in its library and on its website.  In October 2007, the OSL hosted a “Community Forum” on the assets-based approach to university-community partnership development.  The forum featured an expert on the ABCD approach to community organizing from the local community and brought together university students, faculty, staff and administrators with professionals from community-based organizations.  This was a major effort to promote university-community partnership development as well as a model for development that ensures mutuality and reciprocity. In addition, when applying for service-learning course designation, faculty must communicate how the service benefits the community as well as student learning and must discuss their approach to the partnership development.  Faculty awarded Service-Learning Course Development stipends spend a significant amount of time on community-partnership development and are also expected to strive for mutuality and reciprocity.The guiding document for the partnership between Fairfield University and the Universidad Centroamericana (UCA) in Nicaragua indicates among its purposes: "To maintain a collaborative relationship manifesting reciprocity in accordance with the principles of transparency and right relation between the UCA and Fairfield....To promote between the two universities the exchange of knowledge and research in diverse disciplines and ares of common interest and specialization."

		IIB4b_txt: Mechanisms for the sharing of feedback and assessment exist at both the departmental, course and service level.   A great example for a multi-layered approach to feedback and assessment comes from the School of Nursing.   The School of Nursing has several pathways for assessing community perceptions of the School’s engagement with the community. At the grassroots level, the Health Promotion Center (HPC) gets feedback through: 1) students in the Health Communications service-learning course observe student-patient interactions and talk with patients about those interactions to gather feedback; 2) random telephone calls to patients served by the HPC, who have given permission to be contacted at point of service, and asking about follow-through on recommendations and satisfaction with services; and 3) feedback from community partner agencies staff about satisfaction with the services provided at their sites. At the service level, the School of Nursing has a Partnership Council made up of community agency leaders who provide feedback on community engagement. And at the administrative level, the Dean and faculty representative to the Advisory Board report regularly to the Advisory Board on community engagement activities, field questions about these activities, and receive input regarding future community engagement activities. Information from these three levels is used to allocate resources, plan curricular changes, and align course activities to community needs.

		IIB5_txt: Communication: Crabtree, R. (1998) “Mutual Empowerment in Cross-Cultural Participatory Development and Service Learning: Lessons in Communication and Social Justice from Projects in El Salvador and Nicaragua. Journal of Applied Communication Research, 182-209rabtree, R., & Sapp, D. (2005). Technical Communication, Participatory Action Research, and Global Civic Engagement. Reflections: A Journal of Writing, Service-Learning, and Community Literacy, 4(2), 9-33Crabtree, R. D., & Sapp, D. A. (with A. Malespín & G. Norori). (forthcoming, Spring 2008). Realizing the University Mission in Partnership with Nicaragua: Internationalization, Diversity, and Social Justice. In Doreen Starke-Meyerring and Ann Hill Duin (Eds.). Designing Global Learning Environments: Visionary Partnerships, Policies, and Pedagogies. Rotterdam: Sense Publications.English: Bowen, B. (2007).  Putting women at the center: Sustaining a woman-centered literacy program.  Community Literacy Journal, 1 (2): 57-70.Economics: LeClair, M. Economic Decline and Redevelopment in Bridgeport, Connecticut: A Model of Economic Transformation in Urban AmericaPsychology: Primavera, J. (2000) “Enhancing Family Competence Through Literacy Activities” The Haworth Press, Inc.Information Technology: The Story of Immigration told through the Arts, Media, and through Community-Based Experiences, Callings – Fostering Education Through Community Based Learning, March, 2007, with M. Mcgregor, S.J.Finance: "Lead Users and Technology Transfer to Lesser-Developed Countries: Analysis with an Application to Haiti," Technology in Society 22 (2000), 415-425 (with Carl Scheraga and Winston Tellis).

		III1_txt: I. Section B: Question 3d. Impact on Students: Fairfield University administers either the National Survey of Student Engagement (NSSE) or the College Senior Survey (CSS) to each cohort of graduating seniors.  In addition to the standard NSSE questions, Fairfield uses the Jesuit consortium questions related to the University’s impact on students’ social and ethical development in areas of Jesuit mission and identity.   On the CSS, the university includes a set of questions unique to Fairfield and related to the University’s strategic direction and mission.  Fairfield questions added to the CSS survey showed that from 2006 to 2007 significant gains were made in 5 areas: the leadership skill of modeling the way for other students, incorporating "being men and women for others" into everyday living, the ability to use ethical values in decision-making, the development of critical thinking skills, and exposure to diverse opinions, cultures, and values. While this alone would not be conclusive, it is consistent with a statistically significant trend that appears in the NSSE data from 2004 and 2005 to 2008.  In increasing numbers, Fairfield seniors credit their Fairfield experience with having contributed “quite a bit” or “very much” to their development in all 13 areas explored by the Jesuit consortium, such as actively working to further social justice, actively working for a more inclusive community, and understanding the Jesuit principle of “being men and women for others.”I. Section B. Question 4: The College of Arts & Sciences “Vision Statement” for the College highlights a strategic emphasis on internationalism, diversity, community engagement, and service. Primary goals excerpted: A. Re-envision a core curriculum for the 21st Century with an emphasis on preparing students as Global Citizens. Benchmarks include a greater emphasis on internationalism, multiculturalism, and citizenship in the core curriculum.  B. Strengthen use of innovative pedagogies for interdisciplinary inquiry and problem-solving. Benchmarks include doubling the number of service-learning courses in the College and developing more international and intercultural experiences for undergraduates.  E. Develop an organizational culture and capacity where diversity is not a goal to achieve but a way of being and a “way of proceeding.” Benchmarks include: creating opportunities and expectations for all CAS department chairs to have in-depth diversity training experiences, encouraging, supporting, and recognizing CAS faculty who participate in international experiences with students through courses and/or Campus Ministry.  F. Continue and enhance the proud tradition in the College of professionalism, collegiality, shared governance, and community service. Benchmarks include: developing and approving specific language for rank & tenure and annual performance evaluations related to service and university mission & identity; increasing community service involvement of faculty.

		III2_txt: During the Fall of 2007, President Jeffrey von Arx was approached by the President of the University of Hartford and Chair of the Connecticut Campus Compact with a proposal that Fairfield University host the Connecticut Campus Compact (CTCC), effective July 1, 2008.  Fairfield has been a member of Campus Compact, a national network of colleges and universities dedicated to the promotion of service-learning and civic engagement in higher education, for 4 years. The CTCC board leadership has recognized Fairfield's strong, institutional commitment to service learning and community engagement.  They indicated their confidence in Fairfield's capacity to sustain and support the continued growth of CTCC.  As of July 1, 2008, President Jeffrey von Arx of Fairfield University is serving as Board Chair for the the CTCC and the organization is housed within the Center for Faith and Public Life and Office of Service Learning.  Fairfield has committed 25% of a full-time Fairfield employee to serve as director of CTCC until the organization can support and sustain a full-time executive director.  In addition, a grants director in the Advancement office has committed a significant amount of time to helping CTCC secure new funding resources.  In just a few short months, she has helped secure a 3-year State grant to support CTCC, as well as a VISTA award.  This new partnership between Fairfield and CTCC is further evidence of Fairfield's commitment, not only to Fairfield's engagement with the community, but also to furthering efforts statewide and nationwide.As Fairfield moves forward with implementation of its strategic plan, new programs such as Living and Learning residence hall communities are being developed to integrate curricular and co-curricular learning.  Civic engagement is an integral component of these living & learning communities.  For example, all students in the sophomore Diversity & Social Justice (DSJ) Living and Learning Community will develop "Passion Projects" which are service projects to be implemented in collaboration with community partners and with a particular emphasis on social justice.  Also, DSJ students will have the opportunity to enroll in a service-learning course as a component of their program. 

		III3_txt: This application opportunity has provided Fairfield with an excellent guidepost for centralizing our data and sharing results to improve our approaches to civic engagement.  Across the institution, interest in and responsibility for providing meaningful opportunities for civic engagement has been raised to the level of an important benchmark for achieving the goals of our strategic plan.In Question 1b. under Curricular Engagement, the percentage of total service learning courses offered is based on the total number of courses and sections including internships and independent studies.Question 5 under heading Supplemental Documentation -- each time the document is saved, the "check" mark in the "yes" box seems to erase.  So, the answer should be "yes."
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 


 12


 


 







 Impact on community 
 
             Describe one key finding: 
 


 13


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 


 


 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
 


 23







d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  


 32







4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4
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			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		email: lgould@fhsu.edu; ccrawfor@fhsu.edu

		City: Hays
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		Institution: Fort Hays State University
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		address: 306 Sheridan Hall, 600 Park St., Hays, KS 67601
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		answer will have no bearing on the classification decision: 

		IA1_text: Fort Hays State University (FHSU) indicates its commitment to community service in two separate instances in our mission statement.  Specifically, we recognize the need for civically responsible graduates, "Graduates are provided a foundation for entry into graduate school, for employment requiring well-developed analytical and communication skills, and for lives of ethical and civic responsibility to better understand global complexities and an American society of increasing diversity."  In addition, public service is central to our unique mission, "The university is responsible for providing public service to the community, the region, and the state of Kansas."

		IA2_text: FHSU recognizes outstanding teaching, research, and service three times each year.  At the end of each regular term, outstanding teachers, scholars, and most important for this consideration, faculty excelling in service to the institution and surrounding community are recognized.  At the beginning of the fall term, a Faculty Member of the Year is selected based on the prior year award recipients.  At Fort Hays, the selection criteria includes (and encourages, in the case of the service award) community engagement.FHSU has an active Service Learning Committee that also recognizes faculty effort through feedback on service learning activities as well as mini-grants for curricular enhancement.  These activities are shared with the larger campus community and more focused conversation occurs during the Service Learning Committee meetings.  Additionally, when there is an outstanding effort that has led to a notable campus or community improvement there is a formal recognition through receptions and press conferences.  FHSU has been noted several times at Kansas Board of Regents meetings for the outstanding effort in the area of community engagement.  Most recently, our Provost was named the recipient of the William Plater Award through AASCU.  A formal presentation of this award was made at a campus-wide faculty and staff convocation.

		IA3a_text: One method used at FHSU to access community perceptions is through the completion of regularly administered alumni surveys.  Every department has been asked to gather and use information from alumni as a central tool in their strategic planning.  Many departments use a structured survey method and a standard survey is utilized in three of the colleges.  This information is reported to the larger university community in the Department Annual Report of Continuous Improvement completed every summer by the department chair.FHSU takes its commitment to the community seriously and actively seeks commentary to improve our efforts and relationship with the Hays and western Kansas community.  All surveys protect standards of anonymity to encourage frank response.  The Campus-Community Service Fair features an end-of-session survey given to all participants.  Participants are queried on satisfaction with the event and FHSU’s community efforts.   This survey requests feedback from community partners regarding the strength of the partnership and suggestions to improve both the service fair, and service-learning partnerships in general.  The Service Learning Committee also has an assessment form available for faculty members to use with their respective community partner upon completion of the service project during a semester.   The community partners are given the opportunity to critique the university’s efforts in all ways.  The American Democracy Project programs campus and community gatherings such as Campus-Community forums on topics such as wind power and Kansas politics.  Again, the surveys probe for both affect on the event and FHSU’s general approach to connecting community with campus.  Furthermore, community and campus participants are surveyed at the end of all on- and off-campus outreach events such as Times Talk.  Another formal method of gathering feedback from external stakeholders has emerged from the work of the Service Learning Committee and in a variety of classes specifically tasked with service/experiential learning.  Classes like LDRS 310 require students to complete a project in a community of choice.  Part of the assessment of the project is direct feedback from the community point of contact.  This information is used not just to inform student learning, but is often part of the recognition process and many times is shared with the larger university and local community.   This department-based method of processing feedback from external stakeholders has served the University well because feedback tends to directly reach the participants. 

		IA3b_text: FHSU has multiple methods for gathering and processing assessment data related to community engagement.  At the institutional level, the Council for Institutional Effectiveness tracks goals related to community engagement.  The Council considers data from a variety of department and external sources.  In addition, the Department Annual Report provides a mechanism for faculty that are active in community engagement projects to report milestones and achievements.  University committees (like the Service Learning Committee, American Democracy Project Vision Team, Academic Assessment and Program Review Committee, and General Education Committee) play an integral role in the collection and analysis of institutional and department assessment data, with community engagement being a significant component of their review.  Assessment data, as one might expect, is processed at multiple layers and for many different purposes.  Improvement strategies have been implemented based on this assessment data across the institution.  Assessment data related to community engagement has impacted the practice of service learning and civic education in numerous ways.  Even more significantly, the data can be used as a informational tool to showcase best practice for those departments that have not experienced success with community engagement based projects. 

		IA4_text: Fort Hays State University emphasizes community engagement in its marketing materials in various ways.  The University web site is the primary vehicle for marketing civic engagement to a variety of constituencies.  Notably, FHSU home page (www.fhsu.edu) displays a prominent link to the American Democracy Project, which is highly coveted space.  Further, the Center for Civic Leadership web site (http://www.fhsu.edu/ccl/) serves as an organizing center for the six campus programs related to community engagement and leadership development.  The service-learning web site (www.fhsu.edu/ccl/service-learning/) is oriented toward faculty, students and the community. Finally, the College of Education and Technology emphasizes student and faculty involvement in civic engagement opportunities (http://www.fhsu.edu/coe/dean/adp/).  The MLS concentration in Political Engagement and Leadership is described online (http://www.fhsu.edu/mls/conc/polciv.shtml)Community involvement/volunteerism is mentioned in Admission’s viewbook, which goes to all prospective seniors.  Several departments promote civic engagement in their own recruitment materials. For example, the Department of Music promotes the Strings Academy and the Hays Symphony Orchestra, both community outreach initiatives, in all recruitment materials and campus visits. Other common examples include Leadership Studies, Teacher Education and Technology Studies, which communicate the service-learning component of their curriculum.  In addition to recruitment-related publications, several other approaches are used on campus to promote community engagement to a variety of constituencies. One example is the publication of other campus-wide engagement-related brochures, such as for ADP and the CCL. Also, a large ADP banner hangs prominently on the quad to remind students, faculty, staff, the community (and prospective students) of FHSU’s active participation in that program. Another example is a poster series launched last fall that depicts FHSU students and promotes the benefits and rewards of volunteering.  

		IA5_text: The executive leadership of the institution actively and enthusiastically promotes community engagement as a priority to the campus constituents, to peer institutions, and to the community as a broader whole.   Most prominently, the President routinely addresses community engagement as a talking point in his annual addresses to the institutional body, both in the beginning of the year and the end.  Additionally, the President also routinely makes reference to elements of community engagement in his press conferences and various public relations appearances.  Lastly, the President, in a series of annual gatherings called SRP’s (Scholarship Recognition Programs) in which the President hosts incoming freshman, transfer students and their parents in a series of locations in and around Kansas, Colorado and Nebraska, the President similarly makes a point of referencing and describing tangible evidence of the importance of community engagement to the institutional body. The Provost is also a constant and continuing public champion and driving engine behind the integration and promotion of community engagement at the institution.From this consistent rhetorical branding by the President, Provost and others in executive leadership, tangible examples of this promotion emerge, including the Center for Civic Engagement and FHSU’s active participation in the American Democracy Project, in conjunction with AASCU.  These entities and initiatives, in and of themselves, also actively promote the concept and importance of community engagement at the institution.  There are two top level management examples that communicate the importance of community engagement to the campus and beyond.  Community engagement as a concept has its importance to executive leadership as the various initiatives are given priority treatment in the strategic planning process which addresses resource allocation.  Finally, community engagement is specifically and repeatedly highlighted in institutional marketing and external relations efforts.

		B1_text: In 2001, FHSU took a bold step in the creation of our unique Center for Civic Leadership (CCL) with the explicit mandate to coordinate activities that relate to civic leadership and community engagement.  The mission of the Center for Civic Leadership "is to foster and promote the development of citizens and “citizen leaders” who will address and solve community problems."  It continues, "While civic participation and public service provide a vital and critical role in our democratic and free society, it is the link with leadership that helps shape the decision making process and its outcomes."  As is obvious from the mission, CCL seeks to promote civic engagement through participatory means.  CCL achieves their mission through the coordination of several programs, they include:  *  Tigers in Service (coordination agency for community service volunteers),*  American Democracy Project (multi-campus AASCU initiative encouraging undergraduates to become involved in civic engagement),*  KYLA (statewide youth leadership development program),*  LEAD (regional leadership education and development provider),*  Service Learning Committee (integrating community service projects into academic curriculum).The CCL has been charged with the coordination of thousands of student internship projects related to community engagement over the last fifteen years.CCL is authorized as an agent of the Provost and coordinates community engagement activities under the larger institutional umbrella.  Institutional strategy is controlled and funded through the Strategic Planning Committee and the Council for Institutional Effectiveness assists in operationalizing and tracking the various institutional initiatives.  

		B2a_Text: Budgetary allocations, both permanent and temporary, are numerous and widespread throughout varied institutional mechanisms (primarily action planning).   FHSU reports 15.50 FTE "public services" positions for FY2008, all permanent.  Based on operating budget and FTE, about 5% of the institution is specifically dedicated to community engagement.

		B2b_text: FHSU pursues and uses external money in all four colleges and other administrative units at the university.  More than $5 Million came in to Fort Hays State University for engagement activities in FY2006 to FY2008.   The Kansas Youth Leadership Academy takes in $20,000 to administer the academy which builds leadership skills among K-12 students.  FHSU has used a $250,000 federal grant to create and administer a foster grandparent program.  The Kansas Small Business Development Center is housed at FHSU, with a $750,000 grant supporting the effort to help incubate and improve the western Kansas business climate.  The History and Teacher Education departments secured $126,000 to establish a network of highly skilled, highly trained Master teachers who will share their knowledge of traditional US history with their fellow Kansas educators.  History also received $2,500 to research the business and site history of individual downtown businesses and to provide the businesses with a historical narrative and a two-dimensional on-site history display.  The Agriculture Department has secured funding from multiple sources for projects to host workshops on soil conservation and water quality for area producers, install sustainable plants at area facilities such as the Humane Society and Hays Area Childen’s Center, and conduct water quality analysis for the city of Hays. 

		B2c_text: Two primary revenue streams have been tapped for support for community engagement.  First, a sizable percentage (estimated at about 5%) has been allocated for "public service" activities.  Personnel and operating funds for the CCL have been allocated from the state general fund allocation given to the university.  In addition, other resources were allocated through the strategic planning process.  The Docking Institute of Public Affairs also receives significant funding from state general funds.  Second, the FHSU Foundation has become much more involved in promoting community engagement activity as a "value added" to donor participation.  The Foundation was pivotal in channeling funds to make the most recent distinguished professorship central to our community engagement outcomes.  In addition, the Foundation has allocated scholarship and program enhancement monies to departments with significant activities in community involvement.

		B3a_text: On a number of levels, the institution maintains not only an evolving longitudinal inventory of community engagement initiatives and activities, but also has mechanisms in place to track these activities annually in a focused way.  These processes are systematic and well-defined in their scope, purpose, and implementation.  Included are:* An evolving inventory of community engagement initiatives and activities is maintained by the American Democracy Project process, headed by the Coordinator.  ADP tracks these activities through the use of an annual survey mechanism.* The Service Learning Committee (SLC) tracks, on an annual basis, the integration of community engagement/ service learning activities into individual academic courses taught in the year in question.  This tracking involves the completion of a two (2) page questionnaire regarding each aforementioned academic course.  The survey is completed annually, in an on-line format.* Annually, each academic department highlights their community engagement/service learning activities in the Department Annual Report (DAR).* Annually, each academic college highlights the most significant of these activities and initiatives as part of the College Annual Report (CAR).   

		B3b_text: The university annually collects service-learning assessment data used for course quality improvement.  The Service-Learning Committee reviews course-level assessment data and provides feedback to individual faculty members via evaluation rubric.  The feedback is intended to enhance the quality of learning and in nearly every case the feedback prompts faculty to make improvements in their service learning assignments. The university participates in the National Survey of Student Engagement (NSSE) program whereby students offer their perceptions on the level of engagement.  Data is collected from a random sample of first-year students and graduating seniors.  University and departmental results are disseminated throughout the university and to individual departments.  Individual departments identify and implement initiatives to enhance their students’ level of engagement generally, and engagement with community specifically.  The NSSE data also allows institutional decision-makers to modify action and resources to move the university in a strategic and informed manner.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: There are numerous tangible measures and examples of anecdotal activities which highlight the specific impact of the institutional focus on community engagement upon the student body.  Integration of community engagement into the broader institutional psyche is more a function of a widespread implementation process, rather than being a singular set of activities governed by a single office.  This being the case, community engagement touches students, and all other aspects of the campus in a number of diverse ways—some more immediately noticeable than others.With respect to systematized assessment and its impact on students, institutional, college and department-level goal setting related to quantifying the amount of student engagement in community engagement initiatives and activities  is an active and on-going process, as evidenced below:* Stated goals related to departmental level activities involving students and community engagement in the Department Annual Report (DAR),* Stated goals related to the level of student engagement and the varied types of student engagement possibilities in the annual unit reports.With respect to tangible examples of community engagement activities with a direct impact on students include:* Democracy Matters and Times Talk* Service Learning 

		B3d2_text: There are numerous tangible measures and examples of anecdotal activities which highlight the specific impact of the institutional focus on community engagement upon the faculty.  Integration of community engagement into the broader institutional psyche is more a function of a widespread implementation process, rather than being a singular set of activities governed by a single office.  This being the case, community engagement touches faculty, and all other aspects of the campus in a number of diverse ways—some more immediately noticeable than others.With respect to systematized assessment and its impact on faculty, institutional, college and department-level goal setting related to quantifying the amount of student engagement in community engagement initiatives and activities  is an active and on-going process, as evidenced below:* Stated goals related to departmental level activities involving faculty and community engagement in the Department Annual Report (DAR),* Stated goals related to the level of faculty engagement and the varied types of faculty engagement possibilities in the annual unit reports.

		Impact on community: On

		Impact on institution: On

		b3d3_text: The most obvious examples of institutional efforts to integrate community engagement into the campus culture and how that relates to the community itself is the myriad of service learning projects conducted by students, faculty and staff alike.  Conversely, one must also consider the examples of the community itself engaging the institution in mutually beneficial initiatives, activities and partnerships.  Students, in classes and majors related to leadership studies, sociology, justice studies, social work, psychology, education, speech pathology, health and human performance, and the like have conducted community engagement initiatives aiding churches, homes for the elderly, elementary schools, municipal government, cancer awareness efforts, and so on.  This activity is recurring and heavily integrated into the courses and curricula of a number of majors.Conversely, many of these same community entities, also including business entities, partner and participate in campus and city improvement activities with the University as an entity and/or sponsor.  Included in these activities are Wild West Fest, the Ellis County Fair, the Commerce Bank Scholarship program and so on.

		B3d4_text: The most important mechanism utilized to measure the impact of institutional engagement on the institution itself is the annual National Survey of Student Engagement.  Institutional participation in NSSE has been a consistently ongoing part of the broader institutional efforts to gauge ourselves against like institutions, and to compare our own progress in areas based upon the ability to do annual comparisons.  One critical and tangible impact upon the institution as derived by NSSE analysis is the fact that community engagement and departmental level partnerships with the community and community organizations was viewed as a desirable piece of an education at Fort Hays State University, but this focus was fragmentary and not generally portrayed as integral to a liberal arts based education.Given this feedback, and considering evolving institutional priorities, the executive management team made a concerted effort to place language which makes clear community engagements importance to all aspects of the institution (evolving mission statement, strategic planning priorities, etc.) into printed and spoken rhetoric of the institution.  Further, individual departments were incentivized to integrate community engagement activities into their own priorities through the aforementioned strategic planning and action planning processes.

		b3e_text: A tangible example of a departmental level integration of assessment data is the Department of Modern Languages’ development of the “learning table” initiative.  The learning table focuses regularly on a group of students, faculty, staff and community members meeting to engage in discussion, movie watching and the like in a different foreign language at each session.  The development of this highly popular initiative, which sees average participation levels of 12 to 25 participants per session, was as a result of departmental response to altered institutional priorities, student demand and community interest.Other departments have made extensive use of assessment data to modify program outcomes.  Leadership Studies, Political Science, Teacher Education, Nursing, Geosciences, Agriculture and others all have extensive reliance on service learning activities at one or more points in their curriculum.  Program (direct student learning outcomes) assessment and institutional assessment also served as the basis for departments participating in the academic audit process recently undertaken at the university.   Every department was asked to extensively study one of their degree programs with a focus on institutional goals (like community engagement).  The faculty were then asked to closely review and modify teaching methods, curriculum, and assessment methods to provide tighter integration.  Most departments registered extensive curriculum changes as they conducted their audit.  A substantial number of curriculum changes were related to embedding community engagement within program outcomes.  

		B4_text: Strategic planning at FHSU is predicated on approximately twelve strategic planning themes.  Each theme is reaffirmed annually through the strategic planning (action planning) process.  Most themes have one or more strategic objectives that serve as points of actuation.  Related to community engagement, there are several strategic themes and objectives that FHSU annually reaffirm.  Specifically, FHSU has made strategic commitment to the American Democracy Project and service learning as objectives of the strategic plan.  One of the on-going themes of the strategic plan is to "provide public service to the community, the region, and the state of Kansas."  Annually, several thousand dollars of funding through action planning are assigned to these objectives and the theme.  Funding of community engagement related activities through the strategic planning process has been stable for many years.  Estimates of additional financial commitment, on an annual basis, ranges from $50,000 to $100,000 above amounts already budgeted for community engagement (personnel and operating expenses).

		B5_text: Monies and support provided for those who engage with the community comes in many and varied forms, from a multitude of budget entities.  Since these activities and initiatives are a university priority, their funding cuts a much more wide path than a simple budget line—monies are allocated from all corners of the institution, from the President’s budget, to departmental budgets, to specifically budgeted projects.  Specific budget sources that are commonly tapped include:* Faculty and Staff Development Funds are available to persons engaged in all manner of research and engagement activities by application and committee review. * The strategic plan action planning process annually allows for the pursuit of more “large scale” resource allocations.  Projects aimed at stated institutional priorities, which engagement is one, generally receive preferential treatment in the selection and funding processes.* American Democracy Project.* Center for Civic Engagement.* Department and unit operating budgets.

		B6_text: Over half of the departments on campus have some variety of service learning or community-based project designed to benefit the community and expand student engagement.  Students in these classes choose their projects, but have guidance and input from the community at every step of the process.   In most cases, the "voice" of the community occurs at every stage of the process of working with the student group, but perhaps the input is greatest during the planning and initiation stages of these projects.  For example, Leadership Studies students work in tandem with community groups to develop projects that will both benefit the community and expand student engagement.  Leadership 310 classes choose their projects, but have guidance and input from the community at every step of the process.  Community members representing the many partnerships are actively involved on both the University Service Learning Committee and American Democracy Project Vision Team.  These members attend meetings and assist with planning and carrying out the visions of these two respective civic engagement planning teams.   

		SD1_text: Service is a formally required component for tenure, promotion and merit purposes for FHSU faculty.  As a result, hiring for these positions always contemplates contributions in this area.  The Faculty Handbook states:“Service:  There are three general categories of service: service to your profession, service to Fort Hays State University, and service to the community. Service to the profession includes but is not limited to state, regional, or national offices held in professional organizations, organizing a professional workshop or meeting, and other related activities. Service to Fort Hays State University includes but is not limited to committee assignments (chair or member), offices held (elective or appointed), involvement in campus activities (Parent's Day, high school workshops, etc.), part-time administrative assignments, sponsoring or advising a student organization, contributions to recruitment, or retention of students. This service includes activities in support of the department, the college, and the University. Community service is expected of every good citizen of the community. Community service as a part of the evaluation process should be related to one's professional expertise.”As a result of campus-wide interest in service learning and civic engagement, when hiring new faculty many departments look for expertise and demonstrated commitment to community engagement.  This may appear formally in a position announcement or position description, or it may occur less formally  in the interview process.

		SD2a_text: In an effort to provide more formal support for community engagement in the tenure and promotion process a new definition of scholarship was crafted over the last two years.  The new definition, effective FY2009, is as follows:"Scholarly activities at Fort Hays State University are defined as original, innovative intellectual contributions in the form of research, practice, creative activity, or performance. FHSU recognizes and values the diversity of types of scholarship, including discovery, pedagogy, integration, engagement, and application (Boyer, 1997). Scholarly activities must be intended and reasonably expected to lead to the production of scholarly works. Scholarly works must be communicated with and validated by peers beyond the FHSU campus community. The means of communication as well as the comparative value of types of scholarly activity and work are to be determined by each department. These determinations will reflect what is commonly accepted in the discipline."Department, college and university tenure and promotion committees will begin to incorporate the language into their unit-level policies for merit, tenure and promotion and will apply the new language beginning with the 2009 review cycle.  Even prior to the new definition, many individual departments were already recognizing the scholarship of engagement. On a more institutional level, similar specific learning outcomes are articulated in the statement of goals and objectives for the General Education program.  Further, the annual Senior Survey, conducted out of the College of Arts and Sciences’ office, attempts to ascertain perceived and real student value assigned to community engagement and service learning activities and initiatives.  In sum, the intended effect of community engagement on the part of the student is consistent with specifically stated goals and objectives in the mission and vision statements of the institution (engaged, aware, productive citizens). 

		SD2b1_text: In 2007, the Research Environment Committee and Faculty Senate jointly sponsored a revision to the Faculty Handbook related to adding the "Scholarship of Engagement" to existing interpretations of scholarly activity.  During the 2008-2009 academic year departments will be operationalizing the meaning of "Scholarship of Engagement" in department criteria.  Even before this bold move many departments had contributions in this area.  This official move, generated at the "grassroots" level, assured a common ground for evaluating scholarship.

		SD2b2_text: The Provost's Office and the Research Environment Committee are now working with individual departments and colleges to realign their standards of scholarly activity to fit the new definition of scholarship.  The definition of scholarship is indexed to Boyer's (1997) classification, which means that most departments will classify community-engaged scholarship under the heading of Scholarship of Engagement.  However, this process is ongoing and it is possible that a few departments, for example some of those in the College of Education and Technology, may classify part of such scholarship under the heading of Scholarship of Teaching, the Scholarship of Integration, or the Scholarship of Application. 

		SD3_text: FHSU holds as a core value that student leadership is an action, not merely a theory.  Students have a significant role in leading community engagement at FHSU.  Some of the following examples clearly highlight the role of students in leading community engagement projects:* The Tigers In Service (TIS) organization is a student-run group that supports the activity of nearly 1000 students annually.  TIS students decide on projects to pursue and administer the day-to-day operations of the group.  * Leadership 310 students decide on a community project and then take leadership throughout the planning and implementation process.  * Undergraduate students not only run TIS, but have leadership roles in the Center for Civic Leadership and American Democracy Project.  * A student is the assistant director of the American Democracy Project, and another undergraduate student leads the Be Heard Voter Registration, Education, and Mobilization campaign annually on campus.  * Every two years on election night, students organize the Vote Slam election watch party as well.  

		SD5_text: The University Service Learning Committee was created under the direction of the Provost in 2002 and is led by a FHSU faculty member.  This committee, made up of students and faculty members representing each College, and community members, promotes civic engagement through service-learning activities across the Fort Hays State University campus, in alignment with the Kansas Board of Regents goal to improve community/civic engagement.  Key objectives of the committee include the following:* Identify current academic service-learning efforts at FHSU * Educate the faculty, staff, and community about academic service-learning * Coordinate the implementation of academic service-learning * Identify community needs and form community partnerships * Develop an FHSU service-learning network The American Democracy Project Vision Team was also created to facilitate and promote civic engagement activities in addition to service-learning.  The team, which meets once per month, is made up of faculty members, students, administration, and community members.  The primary goal of the team is to provide students with civic engagement opportunities throughout their collegiate career.

		SD4_text: There has been some discussion about including community engagement activities on transcripts, but no decision has been made regarding how that might be done.  Students can pursue the Master of Liberal Studies or Bachelor of General Studies in Political Leadership and Public Service.  Students may also consider one of the various certificate programs with an emphasis in community engagement.  Tigers in Service, the student volunteer clearinghouse, tracks service hours for students which they can report on their resume.  Our career services office also assists students in documenting their community projects in a manner that is appropriate for employment within their discipline.

		IIA1a_txt: FHSU defines service-learning as a method of teaching and learning that integrates community service activities into academic curricula and expands the learning of students from the classroom to the community (University Service Learning Committee, 2002).  This definition guides the identification of service-learning courses at FHSU.  Courses are identified through the assessment process implemented three years ago by the University Service Learning Committee.  Faculty members self report their service-learning courses to the committee and receive feedback regarding their respective course.  FHSU does not currently denote service-learning courses in the academic course catalog.

		IIA1b_1: 34.00000000

		IIA1b_2: NA

		IIA1c_1: 18.00000000

		IIA1c_2: 60%

		IIa2a_txt: FHSU’s General Education program specifically notes that a liberally education person is “civic”.  The university catalog further explains that: “A civic person … is responsive; is responsible; has the desire and the courage to act; and is intellectually prepared to take an effective role in community life.”  Thus, via FHSU’s general education requirements all students are expected to grow in their engagement with community.  Additionally, many departments include being “civic minded” or “community minded” in their departmental affinity diagrams, and many have created expected learning outcomes and assessment tools for community engagement activities within their department.  The departments of Political Science, Leadership Studies and Justice Studies, as three examples, all have designed expected learning outcomes and evaluation tools designed for this purpose. Each year the University Service Learning Committee sends a survey to every faculty member on campus, and those offering a service learning course respond with information about their community engagement activities.  The data collected from the survey is then used institutionally to assess student learning in curricular activities with community.

		IIA1d_1: 28.00000000

		IIA1e_1: 802.00000000

		IIA1d_2: 10%

		IIA1e_2: 9%

		IIA2b_txt: Departmental integration of learning outcomes for students’ curricular engagement with community has been a fast growing process at FHSU since the executive management team formalized the importance of said engagement in institution mission and strategic planning statements and documents.  A tangible explanation from FHSU is best provided by focusing upon two area:  the first being the affinity diagramming process, and the second being an explanation of the form, focus and intent of a specific course, namely LDRS (Leadership Studies) 310. The affinity diagram, completed and regularly updated by all departments, articulate the who, what, why, when, where and how’s of program existence and operational focus.  Ten years ago, perhaps only a hand-full of departments would have had specific rhetoric regarding community engagement with a linkage to learning outcomes.  Today, most, if not all of the thirty departments on campus contain said focus and specific language.  Most common among outcomes is the recognition that these types of activities are central to a liberal arts- based education, and facilitate the social and spiritual growth of the student.LDRS 310 requires teams of students to develop, plan and implement a specific community engagement/ service learning project.  The projects must fill an area of need in the community which will tangibly benefit the community.

		IIA2c_txt: The assessment of these learning outcomes, as described in the previous section, are clearly articulated in departmental affinity diagrams, and subsequently define rationales for inclusion as unit priorities.  LDRS is a great example of a department heavily involved in individual course assessment and program effectiveness..  The Department of Geosciences clearly draws a linkage between student engagement in local and regional groups related to their academic field with the students’ understanding of the importance of an area’s local issues of concern rather than broader concepts taught in a classroom setting.  Student understanding of local (and not necessarily global) concerns are assessed in both classroom testing and otherwise.  Also, the Department of Chemistry draws a linkage between faculty visibility on local, regional and state board and task forces with the more successful pursuit of state, regional and state grants and funding outlets.  Participation levels and annual external funding procurement are shown to be directly related. 

		IIA2d_txt: As is alluded to in previous sections, assessment data is robust at the departmental level and growing in robustness at the institutional level.  Individual departments utilize assessment data to better serve student needs through initiative revision, upgrading and otherwise.  Assessment data tangibly is reflected in the departmental annual report and the departments’ affinity diagrams.  Institutional data is similarly integrated into departmental priorities through the affinity diagramming process.  Department assessment data is used to validate student learning and to improve learning experiences.  FHSU requires every department to document student learning and to inform the campus community through the Department Annual Report process.  These reports are used as benchmarks and best practices for other departments.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: Off

		IIA3a_txt: Students in the Geography major at FHSU pursue an internship during which they work at least 117 hours with an agency while working to improve their geospatial technology skills.  The students are required to reflect throughout their experience through journal writing. Students in the Psychology graduate program work with the Kelly Center, the FHSU campus counseling center.  Students practice their skills by conducting supervised psychological assessment and psychotherapy with Kelly Center clients. Education majors participate in service based internships throughout the State of Kansas and beyond.  The projects vary, depending on the location of the student(s).  Some examples include organizing book fairs, school fun nights, and school carnivals.  Reflections are conducted face-to-face and virtually throughout the semester. The student-run Tigers in Service program, housed in the Center for Civic Leadership, is designed to match volunteers with service opportunities in the Hays area and beyond. Sponsored by the Student Government Association, the Center for Civic Leadership, and the Office of Student Affairs, Tigers In Service is a clearinghouse for students with a desire to participate in community service activities.  Tigers in Service also coordinates alternative breaks which have included service trips in Chicago, IL; Greensburg, KS; Gulfport, MS; Port Arthur, TX; San Diego, CA; and New Orleans, LA over the last three years.  The Center for Civic Leadership (CCL) is rapidly becoming a nationally recognized institute for citizen leadership development.  CCL provides high quality educational programs and initiatives designed to enhance civic leadership capabilities among participants.  The LEAD (Leadership Education and Development) and Tigers in Service are coordinated solely by FHSU students.  The remaining programs, KYLA (Kansas Youth Leadership Academy) and KansasCorps rely heavily on student interns and assistants for programming leadership.  

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: In the Major, Core Classes, and Capstone – YesDepartments that require that majors take a service learning course are as follows: Art, Communication Studies, English, Information Networking and Telecommunications, Political Science, Leadership Studies, Teacher Education, Technology Studies, Agriculture, Allied Health, Communication Disorders, Health and Human Performance, and Nursing.  For example, the Department of Leadership Studies offers a core course entitled Fieldwork in Leadership Studies (LDRS 310).  This interdisciplinary course is designed to provide the student with an awareness and understanding of current issues relating to the collaborative leadership process. The student is asked to identify an issue or problem and practice leadership by developing and implementing a community project through service-learning.Graduate Studies – Yes Community engagement is integrated into the Master of Liberal Studies programs in Political Leadership and Civic Engagement, Psychology, and Sociology, as well as most graduate programs that the College of Education and Technology offers.General Education  - YesFort Hays State University requires that students complete a 55 hour general education program.  Two courses in that program, World Literature and Current Political Issues, have had service-learning incorporated regularly.  On an ad hoc basis other general education classes may have service learning included.  The institution is moving toward a full-scale redeployment of general education programming and it is anticipated that service learning will be a core teaching method used.

		IIA4_txt: Partial bibliography.* Arensdorf, J.  (2007).  Institutionalizing Service-Learning: How Does Assessment Fit?  Presented at the IUPUI National Assessment Institute, Indianapolis, IN.* Brungardt, C., Brungardt, C.J. & Arensdorf, J.  (2006).  Creating Social Change Agents through a Youth Leadership Service-Learning Initiative.  Presented at the 17th Annual National Service-Learning Conference: Philadelphia, PA.  * Brungardt, C., Brungardt, C.J., & Miller, J.  (2005).  Virtual Service-Learning: Addressing Real Problems through Civic Engagement and Distance Education.  Presented at the International Symposium- Service-Learning Models for the 21st Century: Stellenbosch, South Africa.  * Gleichsner, J.  (2004). Service-Learning and National Youth Service Day.  Presented at the North American Associations of Colleges and Teachers of Agriculture (NACTA) 2004 Annual Conference.* Howell, B.  (2008).  Road to success:  Service-learning enhances tech ed experience.  Tech Directions.  * Mercer, D.  (2008).  Service- learning as an effective strategy for meeting NCATE standards in professional education programs.  Paper presented at the American Association for Colleges of Teacher Education:  New Orleans, LA.*Rackaway, C.  and Goertzen, B.  (2008) “Debating the Future: A Social Security and Political Leadership Simulation.”   Journal of Political Science Education .   Volume 23, Number 3.  pp. 118-134.*Rackaway, C., et. al. "In the Robes of the Supreme Court Justices: A Supreme Court Decision-Making Simulation."  PS: Political Science and Politics.   Volume 38, Number 3. pp. 411-415. *Rackaway, C. “Times Talk and the First Year Experience”   Civic Engagement in the First Year of College .   Edited by Martha LaBare.   Published by The New York Times and AASCU.*Rackaway, C.  "The Do-It-Yourself Interest Group” in Quick Hits for Educating Citizens . (2006) Indiana University Press.

		learning centers: On

		tutoring: Off

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: As one might expect there are numerous outreach programs impacting the larger community.  Examples include:* Credit and non-credit offerings to renew a professional license, obtain personal & professional enrichment, or learn about a specific topic. * The Docking Institute provides evaluation support in data analysis, survey research, and strategic planning for the community.  Many entities have utilized the Docking Institute for services scans.  Clients from Kansas and neighboring states have had the Institute conduct labor studies as well.  The local school district and a not-for-profit utilize Docking's program evaluation mechanisms.  A wide variety of entities across Kansas have had the Institute perform strategic planning, and Docking's in-house grants facilitator helps communities and non-governmental entities with fund raising.   Docking works with faculty to run training sessions for community members. * The Kansas Small Business Development Center is a regional resource and support center for the small business person. Any individual interested in starting a small business or existing small business firm may receive assistance from the KSBDC. There are no charges associated with one-on-one counseling.  The KSBDC also offers advice to startup businesses, marketing, human resources advice, strategic planning, and grant development to current and potential business owners.  * The Center for Civic Leadership (CCL)  provides high quality educational programs and initiatives designed to enhance civic leadership capabilities among participants. Community members have the opportunity to participate in programs such as the Kansas Women’s Leadership Conference and other leadership seminars and workshops throughout the year. * The FHSU College of Business sponsors the VITA (Volunteer Income Tax Assistance) program annually during tax season.   This free program, facilitated by accounting majors, offers tax assistance to both campus and surrounding community. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-Curricular and Student PlacementsLiterally, thousands of interships, service learning opportunities, and other co-curricular events are conducted annually.  In many majors internships or service learning is a required component.  These placements are generally local, but it is becoming commonplace for remote internships to occur.Cultural and Athletic Offerings FHSU is host to the Sternberg Musuem and Moss-Thorns Art Gallery.  Our Special Events series brings national and international talent to the only mainstage between Salina and Denver.  FHSU fields teams in all the major men's and women's sports, with basketball as the most popular sport in terms of season attendance.  It is estimated that over 180,000 people are touched annually through cultural and athletic offerings.Library Services and Technology Forsyth Library offers use of its digital content production facility to local historical societies at no cost.  The service includes individual and group training about digitization standards and the use of a planetary scanner, a large flat-bed scanner, camera equipment, and printing equipment.  The Library has established partnerships with small and large museums for the purpose of digitizing rare and historical materials.  As an example, the Library is working with the Kansas Cosmosphere and Space Center for the preservation of one-of-a-kind space exploration archives and artifacts.  Faculty Consultation  FHSU boasts a full offering of faculty expertise through our annual "Speaker's Bureau" series.  

		IIB4a_txt: In many cases, both department and the University contribute to assuring equitable outcomes from the partners.  While partnerships related to service learning types of projects tend to be more ad hoc in nature, there are expectations built from the beginning about appropriate activities arising from the partnership relationship.  Though these relationships are never codified in contract form, students, faculty, and opportunity provider negotiate a typical set of learning outcomes expected from the partnership.  All parties have clear expectations of the scope of assistance so no member of the partnership is disadvantaged and the learning outcome produces something richer...the student learns through serving and they learn about the process of negotiating reasonable expectations among all parties (necessary skills for many of the "serving professions" like teaching, nursing, etc).In certain cases, when larger University interests are at stake or HIPPA and FERPA concerns are a possibility, partnerships are codified through agreement or contract.  FHSU has a variety of clinical sites where student interests must be assured through contractual language before any service is offered.  Contracts are reviewed by University Counsel and by appropriate academic officers.  Once liabilities are limited, the impacted parties work in a manner consistent with the above process to effectively leverage the relationship.

		IIB4b_txt: In instances where students work on service learning or community based projects, it is a standard practice to assess student performance through a sort debriefing sent to the partner.  In this debriefing, it has also become standard practice to provide opportunity for reflection about the process or results of the internship/project.  Language like "Are there changes you would recommend about the service-based project or internship process?" typify the feedback sought from community partners.  These debriefing assessments are systematically performed at least at the end of the project, and in many cases they occur more often.Not all partnerships utilize this type of debriefing system.  In the case of larger partnerships (like the American Democracy Project/New York Times Readership Program) feedback occurs often  through less formal channels.  In many instances feedback is generated when the partners meet to resolve any perceived issue or renegotiate/expand contracts.  Given the long-term nature of these contracts, it is reasonable to assume that the partner regularly assesses the value of the relationship.  In each of these types of partnerships, a FHSU person is named a liaison and would be the primary and first point of contact to solve problems, thus meeting the need for systematic feedback.

		IIB5_txt: Partial bibliography* Neuhauser, K., and T. Schafer, “Fifth Report on I-70 Sinkhole Subsidence Features” – Filed withKansas Department of Transportation, Fall 2007* Neuhauser, K., and T. Schafer, “Sixth Report on I-70 Sinkhole Subsidence Features”- Filed withKansas Department of Transportation, Spring 2008* Neuhauser, K., The depositional environment of the Love Ranch volcanic ash deposit in NW Ellis Co., KS; 139th annual meeting of KAS, 2008.* Nondorf, L. M. and Schott, R. C., 2008, Preliminary GIS-Based Geologic Map of Rooks County,Kansas: Kansas Academy of Science Abstracts, p. 3* Parker, C. and Johansen, T. (2006). Estimating the Economic Impact of FHSU. * Walker, M. (August, 2007) “Proposed Medicaid Photo-Identification Requirements andPerceptions of Hardship Among Kansas Medicaid Beneficiaries”. Presented at the RuralSociological Society Annual Conference, Santa Clara, CA.* Walker, M. S. and Zollinger, B. (2007). Columbia Missouri Labor Basin Labor Availability Analysis - 2007. Docking Institute for Public Policy: Hays, KS.* Zollinger, B. (2008). Community change in the rural Great Plains: How did we get here and where are we going? Keynote address to Northwestern Oklahoma State University Centennial Symposium.* Zollinger, B. (2007) “Deer Hunting Permissiveness Among Kansas Land Operators” (with Benjamin D. Wheeler). Presented at the Rural Sociological Society Annual Conference. Santa Clara, CA.

		III1_txt: NA

		III2_txt: A recent example perhaps clarifies the relationship that FHSU has with communities in our service area.  On May 4, 2007 a EF5 tornado hit the city of Greensburg, KS, located about 75 miles from campus.  Every home in the city was damaged, and most were completely obliterated from the destructive force.  A city of 1,500 citizens was wiped off the map in mere minutes.  The following Monday morning FHSU invoked a three-layered response.  First, institutional executives visited the city and took on the extensive task of helping the school district provide classrooms for the next school year.  Second, students involved in all aspects of service learning were dispatched to the location to support in any way possible.  Finally, the institution adjusted and waived appropriate policies (like final exam schedules and tuition payment) for students impacted by the tragedy.  This level of community service is representative of the campus.Annually, FHSU documents thousands of students involved in learning related to their community.  Service learning, civic engagement, community service are names that are embedded in the culture.  The institution does not just authorize or promote civic engagement, but as was the case with Greensburg, the institution lives its rhetoric.  
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 9







3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Owens Community College Mission: "We believe in serving our students and our communities. Your success is our mission."Owens Community College Vision: "Owens faculty and staff are committed to strengthening the community by providing a superior educational experience through excellence, innovation, and collaboration."Owens Community College Core Values include Service, Learning, Innovation, Collaboration, and Excellence. The core values of Service and Learning have been formally integrated into the curriculum through the Core Learning Competency of Social Responsibility which requires students to engage in purposeful activities outside the classroom.

		IA2_text: The College annually recognizes community engagement efforts of internal and external campus partners on several occasions throughout each academic year. Examples of such celebrations include:Community Appreciation Breakfast/Community Partner Award – Each fall, President Dr. Christa Adams hosts two breakfasts (Toledo-area and Findlay-area) for the communities served by the College to recognize and express appreciation to outstanding community partners. At these celebrations – attended by nearly 400 community partners and public officials, and Owens faculty, staff and administrators – the Outstanding Community Partner Award is bestowed on an organization whose efforts have strengthened and facilitated Owens Community College’s ability to serve the community. The Advisory Committee Appreciation Award is bestowed on a committee or individual who has demonstrated outstanding service to the College through service on an advisory committee. In 2007, an actively involved member of the Early Childhood/Teacher Education Advisory Board was recognized for her contributions in “assessing the needs of the community, evaluating the academic program, and for strengthening the College’s community relations.”  Outstanding Service Awards- Each spring, the Owens Alumni Association and Office of Alumni Relations annually host a breakfast in celebration of the strong community partnerships between the college and local public safety entities. For more than three decades, the City of Toledo Police and Fire Academies have had their home at Owens Community College. Outreach through the provision of training to the Ohio Peace Officer Training Academy, Ohio Fire Academy, and The University of Toledo Medical Center is also a source of pride. Owens values these relationships and thus makes it a priority to annually recognize the contributions that area police, fire and emergency professionals make to Northwest Ohio’s surrounding communities through the Outstanding Service Awards.

		IA3a_text: Owens Community College, through the Office of Institutional Research, has consistently sought out ways to assess community perceptions of community engagement. Recent examples are outlined below. In addition, the Office of Institutional Research has developed a proposal for a long term research plan which includes mechanisms for systematic assessment of community perceptions of Owens Community College’s engagement with the community:2008 Institutional Survey Research Plan (Proposed Spring 2008)This comprehensive plan was developed to systematically utilize the results of quantitative and qualitative research methodologies in institutional and departmental planning. In assessing the needs of and identifying opportunities within the community, information from external community members and stakeholders through focus groups, interviews, and workshops will be gathered. The survey populations include program advisory groups, government officials, business leaders, union leaders, superintendants, and college and university leaders.  Market assessment studies, employer needs and employer satisfaction surveys are also included in the plan.  2007 Survey of Businesses in Northwest Ohio Regarding Owens Community CollegeOwens Community College (Owens) contracted with Triad Research Group to assess the institution’s current community presence by surveying 177 community businesses in the three-county region. The research also assessed interest in areas of future training needs for and/or partnerships with community businesses. In-depth phone interviews were conducted with the sample population.2006 Qualitative Community ResearchOwens contracted with Burges & Burges Strategists to determine how the community and each constituent group view the quality, accessibility and impact of Owens on education, workforce development, and the community at large. Forty civic, business, clergy, and community leaders were interviewed regarding their perceptions of Owens. In addition, faculty, staff, students and senior leadership were interviewed to capture broad-based perceptions of constituents. 2006 Owens Community College Community SurveyGlobal Strategy Group conducted a telephone survey of 502 registered voters of three counties in Northwestern Ohio in an effort to assess voters’ general opinions, attitudes, and perceptions of Owens across a variety of metrics. The survey also gauged relative support for a list of action items for Owens to focus on in the future.

		IA3b_text: The surveys described above have served to shape institutional planning by informing executive leadership in regards to how well the College is meeting its mission of serving the community. Specifically, the issue of access to education for all members of the community is of foremost concern. Several of the surveys conducted indicated that citizens in some locations within the service districts (especially those in outlying areas) may not perceive the campus locations as accessible. Thus, in response to these finding, Owens Community College has (within the last two years) expanded access to downtown Toledo, plans to expand to Western Lucas County, and has established learning centers in many area high schools and public libraries.Training opportunities have been expanded in response to survey data collected from area businesses, especially in the areas of safety training, heating and plumbing, and green technology (solar power production, solar panel installation, and wind energy).

		IA4_text: Owens published the Community Connection, a community newsletter “for the people who live and work in Northwest Ohio to strengthen the connection between higher education and the community.” Distributed to 300,000 readers from 2003 to 2006, the publication highlighted community partnerships and opportunities centered on learning, partnerships, resources, and events (cultural, athletic, and social).In 2007, the philosophy underlying the Community Connection evolved into a broader campaign focused on community outreach with a wider distribution of mailings, community outreach print ads, and increased sponsorships. Community mailings now include the Career Focus (a magazine focused on career advancement and community awareness of current business/industry needs), the Foundation Success Report, the Alumni Encounters Magazine, and school newsletters. The offerings of non-credit, professional development, and personal enrichment courses are also widely distributed. Outreach mailings occur 4-5 times annually to alumni, community partners, advisory committee members, college donors, and current and prospective students. Through approximately 700,000 mailings per year, consistent communication with constituencies is maintained.In 2008, community outreach print ads appear in newspapers, sponsorship programs (non-profit and charity events) and other community-based publications. The text reads “HIGHER EDUCATION. Your Community. Owens Community College is committed to building a stronger Northwest Ohio community through student success and supporting activities with business organizations, not-for-profits and fellow educational institutions.”The most significant, formal communication with the community is the Annual Report, which recognizes the importance of outreach by highlighting specific partnerships and community initiatives. Distributed to business and industry leaders, government officials, college partners, alumni, college donors, parents of potential students and advisory committee members, the annual report reveals strong indicators of community engagement.

		IA5_text: Presidential AddressesDr. Christa Adams, President of Owens Community College frequently reiterates her commitment to community engagement as she addresses the campus community at the All-Campus Meetings.  At the 2008 All-Campus Meeting, Dr. Adams stated “Connecting our students with our communities exemplifies our mission. When students contribute their knowledge and skills in community service projects, they gain self-esteem and experiences they won’t forget. This connection with their communities enhances this civic awareness that they can make a difference.”   Presidential GoalsIn 2007, one of President Adams’ six formal goals included “Government and Community Outreach” which specifically aims to 1) “expand community relationships that build on past successes and create new partnerships and collaborations” and 2) “explore a concerted community outreach campaign to raise consciousness about Owens’ role in educating more Ohioans.” Involvement on Community Boards and Advisory CommitteesPresident Adams currently serves as a director and/or executive committee member on 13 community boards, while other executive leaders serve on 35 community boards or advisory committees.Annual ReportThe executive leadership at Owens Community College consistently recognizes the importance of outreach and partnerships in its Annual Report to the community in which the primary purpose of the report is highlight partnerships and community impact. 

		B1_text: Throughout President Adams’ seven year tenure, she has implemented a transformational vision of a multi-faceted mechanism to fully engage the College in the community. This mechanism now includes four collaborative arms. These include the Workforce and Community Services Division, Marketing and Communications, the Owens Foundation, and the Government & Community Outreach.Office of Government and Community Outreach – President Adams, as an action step toward her stated goal of growing and integrating the college’s outreach efforts, unified the three functional areas of government relations, community outreach and special events. Substantial resources were allocated for additional personnel and leadership. President Adams also designated a Presidential Fellow to work solely on outreach projects. Workforce and Community Services Division (Toledo)/Community and Corporate Education (Findlay) (WCS/CCE) - On both campuses the WCS/CCE divisions provide training and education for business and industry partners, as well as the community at-large in the form of workshops focused on career skills, personal enrichment classes such as computer training, recreation and fitness, arts and crafts, and kids' programs. Each year, the WCS Division delivers instruction and services to over 15,000 people, while providing training to nearly 4,000 apprentices across the state each semester. In addition in 2007, WCS afforded assessment services to 29 organizations and 2,108 individuals. In the near future, in order to meet community need and ensure full access to the community, including outlying regions of the service district, the WCS Division in Toledo will be relocating its facilities to Western Lucas County. Owens Community College Foundation - Activated in 2002, the Foundation’s primary goal is to provide access to education for all students in the community. In fact, student impact through the awarding of scholarships is the primary indicator of the success of the Foundation. Marketing and Communication - Toward the aim of a concerted community outreach effort, the Marketing and Communications Office has recently embarked upon a broader campaign. Communications with community constituencies have been enhanced through wider distribution of mailings, community outreach print ads, increased sponsorships and various other messaging vehicles.

		B2a_Text: Office of Government and Community Outreach annual budget is $500,000, Workforce and Community Services/Corporate and Community Education Division budget is nearly $1.1 million, and the Public Service budget was $2.4 million in FY2007, which includes career advancement, professional certification, pre-employment training, and non-credit instruction.

		B2b_text: Owens Community College Foundation- Success Program – An endowment of $110,000 from the Owens Foundation funds a partnership with Findlay and Toledo Public Schools to afford graduating seniors the opportunity to pursue a free college education through the Success Program. President Adams stated, “Owens Community College is proud to partner with Toledo Public Schools in opening new doors for students to succeed in their educational pursuits. This new initiative is an investment in Northwest Ohio’s future workforce and economy.”Grant Funding with Community Outreach Purpose – Public and private grant dollars designated for outreach purposes for FY2007 totaled $1.6 million dollars. Grant-funded, outreach initiatives administered by Owens include: Jobs Challenge, Higher Skills Incentive Grants, and Targeted Industry Training Grants – Owens receives approximately $300,000 State of Ohio funding through these programs to increase the scope, volume, and accessibility of non-credit employee training and related services to Ohio employers. With these program funds, Owens provides employees training critical to their competitive success at a reduced rate. Bridges to Healthy Communities Project - American Association of Community Colleges provided grant funding to assist Owens in educating students, youth and the community about important health problems related to HIV infection.

		B2c_text: Annual Community Giving Campaign – Each fall, Owens embarks on a Community Giving Campaign to benefit local community organizations. In 2007, the campus community raised over $22,000 to benefit the United Way of Greater Toledo, Community Shares, Community Health Charities, and Earth Share. The funds are ultimately distributed to over 200 organizations. Reflecting on the 2007 Campaign, the event organizer, Marna Cousino, noted in a campus-wide newsletter, “The employees of Owens Community College exude the willingness to do whatever we can for our students and the communities we serve...”Other fundraising efforts directed at community engagement include the Diamante Awards celebration. In partnership with three area institutions (Lourdes College, Bowling Green State University and University of Toledo) $40,000-$50,000 is raised annually for scholarships for underrepresented Latino students in Northwest Ohio. Another annual drive, Backpack to the Future, is spearheaded by the Owens Alumni Association and Books-a-Million. In 2007, more than 300 backpacks, 4,320 supplies and $1,200 were raised and donated to kindergarten students in need at 11 area schools. The College also supports the American Cancer Society - Relay for Life. In 2006, college students, employees and community members raised more than $18,600 at the Relay hosted on campus.

		B3a_text: The Office of Student Activities tracks the community engagement activities of student organizations. These activities are documented and made available each academic year by the Director of Student Activities. In 2007-2008, 32 student organizations engaged with over 50 community organizations. All student outreach activities and partnerships have been documented and shared by the Office of Student Activities.Another method by which Owens tracks engagement with the community is through the Auxiliary Services Activity List. This system tracks all instances in which the community utilizes campus facilities. The community presence on campus is substantial as an average of 100-150 community organizations utilize the campus facilitates each year.Finally, the Office of Government and Community Outreach is currently working to establish a campus-wide, integrated community engagement tracking mechanism. In supporting the office’s vision, a cross-disciplinary team of faculty, administrators and staff, through their participation in the Owens Leadership Academy participated in a grass-roots effort to begin tracking community engagement. The team spent the 2007-2008 academic year designing and implementing a survey tool to collect information regarding the community engagement activities of Owens students and employees. Through the initial survey in March 2008, information was collected from 904 employees and students revealing that the Owens’ community supports, participates or partners with over 100 different community organizations.The team promulgated three recommendations after conducting the survey: 1) Host a database (compiled from the March 2008 survey) listing the professional involvement of students and employees in community organizations to be made available to the campus-community via the web with the purpose of facilitating, encouraging and expanding partnerships and outreach activities, 2) Create an Owens Ambassador Program whose mission would be to cultivate leaders within the campus community who can positively impact the communities served, and  3) Apply for the Elective Classification for Community Engagement through the Carnegie Foundation in furtherance of enhanced efforts to implement systematic documentation mechanisms to track engagement with the community. All three recommendations have been adopted by the College and are currently being implemented.

		B3b_text: Yes, once the community engagement database is fully operational, the information will serve as a feedback loop by which the College can celebrate successes, identify future opportunities and gaps, and build a foundation for increased coordination of service learning initiatives.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The Owens Community College Foundation’s primary measure of success is based on the impact of fundraising on students through the award of scholarships.  In 2008 the Foundation reported the impact on students in terms of a dollar amount:  “Our success is determined not just in terms of the funds we raise, but in terms of how we impact students. Since 2002, more than $500,000 in scholarships have been awarded, including more than $108,000 this fiscal year.”

		B3d2_text: We do not currently provide a formal measure of success to learn about the impact community engagement has on our faculty.

		Impact on community: On

		Impact on institution: On

		b3d3_text: In 2006-2007, more than 1,400 Owens students were engaged directly with businesses and community organizations through co-ops, internships and field experiences. This is the 3rd largest number of students engaged through co-ops and internships for all community colleges in Ohio.

		B3d4_text: In the near future, findings in regards to the institutional impact of the curricular requirement of social responsibility will be available. The Student Learning Assessment Committee, in January of 2008, designated and selected a faculty member to serve as the Assessment Facilitator for Social Responsibility. The facilitator is currently developing an institutional assessment plan to measure the institutional impact (as indicated by the student learning outcomes) of the requirements related to the core competency of social responsibility.

		b3e_text: The data in regards to student engagement in co-ops and internships is currently being utilized as a benchmark toward growing the opportunities within the region for additional reciprocal relationships. Currently, substantial state funding has been set aside to increase co-op and internship opportunities across the state. Owens Community College intends to use this data in leveraging future funding requests to expand these initiatives.  The student learning assessment plan for social responsibility will provide empirical evidence of the impact of community engagement on student learning, which in turn, is an indicator of institutional impact. This measurement tool will be utilized as an annual benchmark by which to engage continuous improvement in the area of community engagement as it relates to student learning.

		B4_text: Leading to the establishment of its Strategic Plan in 2004, Owens conducted an in-depth gap analysis. Numerous community focus groups comprised of business, civic, religious and educational leaders were convened over the course of several months. One of the central strategies which emerged was the goal to “Improve Responsiveness and Increase Collaboration.” In furtherance of this strategy, the plan states, “We will develop and enhance collaborations and partnerships…to embrace all of the dimensions of our community and serve a wide array of educational customers…and develop an ever-growing number of partnerships with schools, employers or social service agencies.”Owens’ strategic plan is also aligned with its accreditation process, which includes nine criteria under the Academic Quality Improvement Program (AQIP) Action Plan. Several of these criteria relate directly to community outreach including: Understanding Students’ and Other Stakeholders’ Needs; Leading and Communicating; and Building Collaborative Relationships. The stated strategic goals and AQIP criteria are clearly reflected through President Adams’ stated goal in 2007 to “expand community relationships that build on past successes and create new partnerships and collaborations.” This has been operationalized through the creation of the Office of Government and Community Outreach in spring 2007.

		B5_text: Center for Teaching and Learning Faculty professional development focused on community engagement is facilitated through the new Center for Teaching and Learning established in 2006.  Institutional resources were specifically designated for an Assistant Director for Faculty Development whose duties include assisting faculty in the incorporation of the core learning competency of social responsibility (i.e. service learning) into the curriculum. Toward this aim, the Center in close collaboration with Faculty Development Committee designed a professional development program focusing on the integration of social responsibility, one of the college's core competencies, within the curriculum. This program will be offered to all full and adjunct faculty in August, 2008 on both the Toledo-area and Findlay campuses. Owens Leadership Academy Ambassador Program (beginning in August 2008)Because Owens Community College believes that “community outreach is essential in a learning community and ambassadors of the college should be developed to assist in meeting community needs,” (Program Proposal, 2008) the Owens Ambassador Program aims to cultivate leaders within the campus community by providing them with the skills and tools to positively impact the communities served. The Ambassador Program is an extension of the Owens Leadership Academy, which has successfully developed leaders within the campus community for the last four years. Three program objectives for the Owens Ambassador Program have been established:• Assist Owens Leaders in developing and expanding their voice of influence within the communities that the College serves.• Empower individuals to identify and pursue service learning projects which connect community service with specific learning objectives, thereby linking education to social responsibility. • Develop collaborative networks and relationships that assist the college in community outreach and engagement.

		B6_text: Departmental planning – The College recruits employees from over 500 business organizations to serve on advisory committees. These committees advise faculty on department curricula and ensuring programmatic responsiveness to community and business needs. In order to ensure community input as to how the College engages to meet the needs of its community, The Office of Institutional Research, at the request of individual departments, conducts frequent needs assessments to specifically assess the need for additional programming. In 2007-2008, needs assessment were conducted to gain community input on the need for new programming in several areas including American Sign Language, English as a Second Language, and Photography.The Workforce and Community Services Division consistently responds to expressed community needs by relying heavily on suggestions elicited from the website, non-credit course evaluations, and feedback from community partners and advisory board members. Examples of programs directly driven by emerging needs expressed by community partners include the Home Schooler enrichment program, Drug Free Workplace Program supervisor and employee training, and residential HVAC continuing education credits for family-owned heating and plumbing companies.Institutional Planning – Toward the aim of forming and convening a Diversity Advisory Council for the College, the Office of Government and Community Outreach has identified and initiated dialogue with over 50 community members to gauge interest, seek feedback and advice regarding the formation of the advisory group. The College Planning Council, along with several other college-wide committees, has undergone a transformational process toward an integrated leadership model. Through this process, the Guiding Coalition, a group made up of a diverse cross-section of the college community has emerged. To ensure that the community has a strong voice in institutional planning, input is being solicited from key stakeholders in fall 2008.

		SD1_text: Limit to 300 words

		SD2a_text: Limit to 300 words

		SD2b1_text: Limit to 100 words

		SD2b2_text: Interest has been expressed by faculty union leaders and members in reviewing the criteria for promotion to consistently reward community engagement over the course of a faculty member’s entire career with the College. Owens Faculty Association President, Dave Matheny stated, “We need to properly reward the people who are effectively carrying out Owens’ mission of service.”  The faculty contract will be renegotiated beginning in August 2008, which will initiate discussions regarding the most appropriate system of rewarding faculty community engagement.

		SD3_text: Student leaders and student organizations enjoy a great deal of autonomy in driving institutional involvement in the community. Through the Student Activities Fund Committee, students (and faculty in collaboration with a student organization) can access student activity funds for community engagement activities. Students Involved is one group (made up of leaders from several student organizations) which actively drives choices regarding institutional engagement. The mission of Students Involved is to engage students in service learning in order to benefit our community. “By doing so we ensure strong community values and enable growth,” states Jenna Padron, Students Involved President. In 2007, Students Involved chose to focus outreach efforts toward organizations such as the American Heart Association (Heart Walk), American Cancer Society (Relay for Life), Findlay flood victims, United Way of Greater Toledo, and the Children’s Mentoring Connection.Similarly, the student autonomy for decision making regarding community engagement has enabled Owens Student Government to conceive of, plan and implement substantial outreach activities. For example, OSG launched the first annual Dancethon to benefit Make-A-Wish Foundation in 2007, which raised $4,100. The OSG also decided to host an Alternative Halloween event to provide a safe and fun alternative to trick-or-treating. The student-driven implementation of the Alternative Halloween benefited over 400 children in the community.

		SD5_text: There is a group in which faculty participate in connecting the classroom directly to the community. Through the Owens Speakers Bureau which includes faculty, staff and administrators, expertise and experience are shared with the community, as members speak about a variety of engaging and insightful topics. The College's Speakers Bureau provides speakers for many organizations, including professional and educational associations, private businesses, service clubs, non-profit groups, schools, and churches. Currently, there are 107 individuals representing Owens administrators, full-time and adjunct faculty, staff, Board of Trustees, Foundation Board of Directors, and Alumni Association Board of Directors participating in the Speakers Bureau Program providing their services to the community free of charge.

		SD4_text: The Office of the Registrar and Office of Student Activities are collaboratively working to create an “Activities Transcript,” which would be available for Fall 2008. Student involvement and community engagement activities participated in during the student’s career at Owens Community College would be listed on the Activities Transcript.

		IIA1a_txt: N/A -- we are not applying for the Curricular Engagement Category.

		IIA1b_1: 

		IIA1b_2: 

		IIA1c_1: 

		IIA1c_2: 

		IIa2a_txt: N/A -- we are not applying for the Curricular Engagement Category.

		IIA1d_1: 

		IIA1e_1: 

		IIA1d_2: 

		IIA1e_2: 

		IIA2b_txt: N/A -- we are not applying for the Curricular Engagement Category.

		IIA2c_txt: N/A -- we are not applying for the Curricular Engagement Category.

		IIA2d_txt: N/A -- we are not applying for the Curricular Engagement Category.

		Student Research: Off

		Student Leadership: Off

		Internships/Co-ops: Off

		Study Abroad: Off

		IIA3a_txt: N/A -- we are not applying for the Curricular Engagement Category.

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: N/A -- we are not applying for the Curricular Engagement Category.

		IIA4_txt: N/A -- we are not applying for the Curricular Engagement Category.

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: To truly serve the community, Owens Community College is committed to providing access to education for all. Toward this aim, Owens began offering classes at The Source, Lucas County’s One-Stop Employment Center in downtown Toledo to serve the educational and training needs of the urban, underserved population in downtown Toledo. Five academic classrooms, two computer laboratories, and a nursing laboratory served 433 students in spring 2008. Other learning centers include: 14 area high schools, Toledo Correctional Institute (state prison), Putnam County Educational Service Center, and Toledo Public Libraries.Owens is equally committed to providing optimal opportunities for professional development. On the Findlay-area Campus, the new Community Education and Wellness Center (opened in March 2007) expands training opportunities for business organizations. Housing two shop bays, two computer laboratories, two traditional classrooms, a tiered classroom, a Multipurpose Room and a Wellness Center, approximately 30 training events were held in 2007 serving nearly 1,000 community members. In addition, the Owens Center for Emergency Preparedness provides police, fire and emergency medical personnel a state-of-the-art facility to practice rescue and recovery maneuvers on full-size training props in a controlled environment. Nearly 1,000 people representing 20 agencies, including the U.S. Department of Health and Human Services, the National Guard Military Police Unit, and the City of Findlay Fire Department trained at the facility in the first six months.Professional development is also provided to 350 educators working for 30 different programs throughout 31counties as the host of the Northwest Ohio Adult Basic and Literacy Education (ABLE) Resource Center. Through funding totaling approximately $270,000 annually from the U.S. and Ohio Departments of Education, Owens has dedicated one part-time and three full-time staff members to the resource center offering support through in professional development opportunities, resources, and technical assistance.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Public clinics – Substantial resources are allocated for co-curricular student service opportunities. Students serve in many capacities in various labs and clinics, which provide services to the public at-large, specifically targeted at low-income citizens. This includes: Child-care Lab (FY08 budget - $1,158,600), Culinary Arts Lab (FY08 budget - $253,800), and Dental Clinic (FY08 budget - $378,400). Occupational Therapy Assistant students also engage in service opportunities through the Transition to Independent Living Skills (TILS) program, where Owens provides basic academic, vocational training and independent living skills to high school students with developmental disabilities in partnership with the Ohio Department of Mental Retardation and Developmental Disabilities.Owens Community College as a Cultural Destination – Community members come to campus seeking performing and visual arts experiences that challenge, educate, and entertain. Thirteen national touring acts appeared on the Center for Fine and Performing Arts (CFPA) stage in 2007 and nearly 6,000 visitors attended exhibitions in the Terhune Gallery. The Center, with an annual budget of $228,000, also hosted productions by the Toledo School for the Arts, the Perrysburg Symphony, and The Toledo Repertoire Theatre in 2007. In addition, the Findlay-area Campus Library promotes visual arts on campus by offering a medium for students and local artists from the community to display their work.Providing Access to Technology – In 2004, Owens donated 45 computers to Altazer Rahman College, in Bangladesh. Owens partnered with United Way in 2005 and donated 185 computers to non-profit organizations such as the Make-A-Wish Foundation and YWCA. Bill Kitson, United Way of Greater Toledo President, stated, “The key to building a strong community is to mobilize resources. Through the generosity of Owens……we’ve demonstrated the joint capability of improving community conditions and truly improving lives.”

		IIB4a_txt: As a framework for community outreach and engagement activities, the Office for Government and Community Relations has identified five target areas with the purpose of establishing new relationships and reaching underserved populations as well as promoting the mutuality and reciprocity of partnerships. These five areas include: 1) Educational institutions, 2) Local elected officials, 3) Minority and underrepresented groups, 4) Business, industry, and labor organizations, and 5) Community service organizations.  For each target area, at least one employee is responsible for leading and facilitating continuing outreach efforts as well as building partnerships with the appropriate internal offices to grow existing collaborations, solicit feedback from partners, and avoid duplication.

		IIB4b_txt: The College recruits employees from over 500 business organizations to serve on advisory committees, who are responsible for sharing their expertise with college personnel on department curricula and ensuring programmatic responsiveness to community and business needs. In regards to partnerships with area high schools, the Office of Enrollment Management conducts focus groups with area guidance counselors to assess current effectiveness of relationships and identify areas for improvement. These focus groups are conducted in follow-up to College Preview Night in which 23 area high schools are invited to a college fair hosted by Owens in which representatives from 120 college and universities are present.  In regards to relationships with business partners, the Jobs Placement Office systematically solicits employer feedback through a formal employer evaluation form. Through this system, the College is made aware of its strengths and weaknesses with respect to partnerships and can address the changing needs of the community.

		IIB5_txt: General:  Lang, J. (2006) – Community College Journal “Advocacy: A Call to Action” highlighting the community-based clinical educational experiences at Owens that connect community service to specific learning objectives.    Andres, F. & Lang, J. (2004) – Presentation at the Consortium for Community College Development, “Learning Through Service.”    Lang, J. (2005) - Community College Times, “In Service Learning, We All Learn from Each Other.”Interdisciplinary:    Lang, J. (2001) – Presentation at Nat’l Network of Two-Year College Health Programs, “An Interdisciplinary Approach to Service Learning for the Health Professions.”Local:    Andres, F. & Lang, J. (2004) – Community College Journal, “Service Learning; Education through Action.”    Kneisley, B., Maderas, T. & Lang, J. (2007) – Presentation at Community College National Center for Civic Engagement National Conference, “The Transition to Independent Living Skills (TILS) Project.”Occupational Therapy:     Kneisley, B. & Lang, J. (2005) – Community College Journal, “Why Community Colleges Work: The Answer is Community.” Dietetics:    Beck, M. - Center for Healthy Communities grant for service learning in the clinical arena of dietetics in partnership with Texas Migrant Council and Ohio Region Migrant Head Start.Nursing:    Manion, P. & Lang, J. (2005) – Presentation at Community College National Center for Community Engagement Annual Conference “Bridging the Silence: Three Ways to Engage the College in HIV/AIDS Awareness, Education and Prevention.”      Lang, J. (2005) – Presentation at American College Health Association Annual Conference, “Ask Me Now…Peer Education at Three Bridges Community Colleges.”Dental Hygiene:    Community Dental Health (course curriculum) - students are engaged in a variety of service learning projects connecting course objectives with community service.Teacher Education: Introduction to Early Childhood Education (course curriculum)– Service learning project with local agency or child-care center.

		III1_txt: Consistently focusing on the success of students and the community, Owens is committed to enhancing the basic skills and literacy levels of the region. Toward that aim Owens hosts an ABLE Instructional Program directly providing tutoring and instruction to approximately 800 students annually at 6 locations throughout Hancock, Lucas, and Wood counties. The programs serve adults in the areas of GED preparation, basic literacy skills (including computers), family literacy, workplace education, and English for Speakers of Other Languages (ESOL)--helping make the transition to full engagement in their communities.In conjunction with ABLE, through the TANF Strive program, Owens Community College works with disadvantaged youth at the United Way Family Resource Centers throughout the Toledo area to provide tutoring, mentoring and college readiness activities.On the Findlay campus, Owens has become the Official GED Testing Site for Hancock County. Since 2007, 144 community members have been tested. Successful completers went through a GED "Graduation" ceremony in June 2008. The community is also offered the Official Practice Test and GED preparation classes through ABLE.Similarly, to assist students testing below the state-mandated minimum threshold for entrance to developmental courses, Owens accommodated the needs of these students through three different pathways including three-hour intense Prep Workshops, Extended Preparation Classes, and a pre-developmental educational math course.In regards to business and industry training, the College annually serves the training needs of over 15,000 community members and 400-plus companies. One company describes the beneficial partnership with Owens in stating, “The appeal of Owens Community College is the reliability of its instructors, its training programs and the opportunity to work together to receive grants.” said Sherry Unverferth, HR Administrator, Whirlpool Corporation.Especially in recent economically challenging times, the College has responded by providing transition teams to assist employees with career planning in the event of business and plant closings or acquisitions. For example, when the Ford Motor Company’s Stamping Plant in Maumee announced its 2008 closing, the College immediately reached out to the plant’s employees, teaching on-site classes about job search skills and skill transference and educating these employees about their buyout option and retraining possibilities.

		III2_txt: Other Community Service Initiatives include: • College Preview Night – As a service to Northwest Ohio families Owens hosts 120 colleges and universities to provide information and resources to area college-bound students from 23 local high schools. • Alternative Spring Breaks – Seventeen Owens students, faculty and staff spent their 2007 Spring Break rebuilding hurricane- and tornado-damaged homes in the Gulf Coast area. Dry walling, painting and working on plumbing were some of their tasks. Moreover, seven nursing students, three faculty members and a dentist from the local community spent their 2007 Spring Break providing care to some of the poorest citizens in several small cities in the Dominican Republic.• “Car Sense” – For eight years the Department of Transportation Technology has hosted several full-day workshops to teach young women, representing the Girl Scouts of Western Ohio, about preventative car maintenance, emergency car kits, car safety and potential career opportunities for women in automotive technology.• Artistic Welding - For seven years, the Department of Manufacturing and Industrial Operation Technology has provided young women, representing the Girl Scouts of Western Ohio, with the opportunity to learn about welding and careers in welding through a hands-on workshop focused on the artistry of welding.• Employee Volunteerism - Owens faculty and staff serve as tutors at local elementary schools through the Partners in Education program and the H.O.S.T.S. program.• The Findlay campus (in partnership with McDonald’s and Flag City Classics) annually hosts and sponsors the Hancock County Classic Car Show, which in 2008 raised $16,000 for five Findlay-based community charities. Owens also embraces opportunities to contribute to community service organizations, educational institutions, and other non-profit entities. The substantial financial commitment is a key indicator of community engagement and includes: $20,020 in 2005-06 benefiting 31 organizations; $35,371 in 2006-07 benefiting 74 organizations; and, $41,535 in 2007-08 benefiting 61 organizations as of June 30, 2008.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 


 


 


 5







5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
 
 


 7


 







2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 25







c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Georgetown is a Catholic and Jesuit, student-centered research university, founded on the principle that serious and sustained discourse among people of different faiths, cultures, and beliefs promotes intellectual, ethical, and spiritual understanding.  We embody this principle in our commitment to justice and the common good. An academic community dedicated to creating and communicating knowledge, Georgetown provides excellent education in the Jesuit tradition, for the glory of God and the well-being of humankind. Georgetown educates women and men to be reflective lifelong learners, to be responsible and active participants in civic life, and to live generously in service to others. 

		IA2_text: Georgetown typically celebrates community engagement through the decentralized organization of three principal campuses:  Main Campus, Law Center and Medical Center. On Main Campus, the Center for Social Justice annually honors faculty, students and community members for their excellence in community-based research, teaching and service. In addition, each year 20 undergraduate students who make distinguished contributions to community service receive the Lena Landegger Community Service Awards. Since 1998 the Medical Center has formally recognized community engagement through the annual Family Medicine Community Service Award for outstanding student leadership in advancing community health partnerships and in 2006-2007 it initiated the Service-Learning Excellence Awards to honor a faculty member, community partner and student for reciprocal, sustainable learning and impact through service learning. The Law Center admits eight students each year as “Public Interest Law Scholars” on the basis of their demonstrated community engagement. The Law Center’s Office of Public Interest and Community Service (OPICS) hosts an annual reception to recognize the public interest and pro bono accomplishments of students and student groups.  Students completing the Pro Bono Pledge (75 hours of law-related volunteer work) receive a certificate signed by the Dean and special recognition at graduation.  The Law Center also recognizes at commencement those students awarded $1,000 in each of 13 clinics for their excellence in public service and client representation. Two awards honor community engagement across the broader Georgetown community:  annually, Georgetown presents the “Legacy of a Dream Award” to an individual or organization whose contributions to community service or social justice reflect the values and ideals upheld by Dr. Martin Luther King Jr.; and each year, the Alumni Association honors alumni who have distinguished themselves through a lifetime of outstanding achievement and service to Georgetown, the community and his/her profession (the Patrick Healy Award).

		IA3a_text: Georgetown has developed basic assessment mechanisms, tools, and routines to generate insights about community perception; in the coming decade it will enhance this foundation, making both data collection and the integration of findings into institutional planning more robust. On Main Campus, beginning in 2008-2009, faculty teaching community-based learning courses will be required to use assessment instruments to collect input and feedback from community partners (it has been voluntary up to now). In addition, the Center for Social Justice Research, Teaching & Service (CSJ),  whose mission is to promote and integrate community-based research, teaching and service by collaborating with diverse partners and communities, meets one-on-one with university and community partners, convenes focus groups and sponsors a semi-annual community partners’ luncheon in order to recognize the work of the community partners and to collect evaluations of the work being done and the impact made in collaboration with Georgetown students and faculty.  The three CSJ tutoring/mentoring program directors collect data from their community program partners, survey parents to collect their opinions and perceptions, and interview school administrators to collect insights and feedback first-hand. Georgetown’s annual New Student Orientation program includes Community Service Day, an opportunity to introduce 400+ incoming students to the Georgetown and Jesuit tradition of “men and women for others.”  After undergraduates engage in service projects at more than 40 sites in one day, site directors are invited to evaluate how it went and what might be improved. The President’s Office of External Relations convenes several committees regularly to share information and to understand issues that are important to our neighbors. For example, the BZA, a group of Georgetown and community members, has quarterly meetings to provide opportunities to exchange information and promote dialogue. The Medical Center primarily uses two mechanisms: an annual online survey of community partners and community partners' feedback in assessing student professional behavior and teamwork at the community site.  The online survey includes items about satisfaction with the program and seeks input that the Service Learning Program Office can take to make the experience better for community partners. The Office of Advancement has launched a “DC Initiative” to communicate Georgetown’s commitment toward community engagement and to invite recommendations about how residents of and leaders in the District might join with University members to address issues of common concern and shared purpose.

		IA3b_text: Georgetown uses the data to improve outreach efforts, to strengthen program planning, and to deepen the impact in collaboration with its partners. CSJ compiles and analyzes the data from the various sources (see page 3) to guide planning and program improvements, and to stimulate innovation. CSJ uses the data from community partners specifically for refining and strengthening the partnerships.  CSJ’s tutoring/mentoring program directors use data from written forms as well as from interviews to make changes for orientations and trainings, and for strengthening the relationships (or if need be, bringing partnerships to closure). The data are shared with the Offices of the President and the Provost for their planning and publicity efforts as well as for information requested by local, national and international organizations, including accreditation agencies. Departments and individual faculty use course assessment data for various purposes, e.g., improving the integration of the community-based work with the classroom material and departmental goals, altering course assignments as needed, and better preparing students for community work. At the Medical Center, data from online surveys of community partners and faculty, along with electronic posters created by the service learning student teams, are aggregated and used for reporting annual statistics, grading, marketing to medical school applicants, informing new students about the activities and lessons learned by previous teams at the community sites as well as improving various community partnerships. The Office of External Relations was created in response to community input, to facilitate collaborative relationships between citizens associations, neighborhood groups, local government and businesses, and the University.

		IA4_text: All staff in Georgetown University’s Office of Communications are committed to promoting research, expertise and stories that highlight the University’s commitment to service, social justice and community engagement.  As part of this effort, the Director of Media Relations is responsible for coordinating all media outreach in the area of “faith, ethics and service.”The University highlights its community engagement in a variety of ways. On the homepage (http://www.georgetown.edu/), one of the main sections is entitled “Campus and Community,” where “Service and social justice” is a key segment. There are also two online fact sheets for the press—“Volunteerism and Service at Georgetown” and “Georgetown University: Good Citizen.”  For AY 2007-2008, fifty-eight of the 208 (28%) news stories and 10 of the 21 (48%) profiles that appeared on the homepage featured students, faculty, staff and/or alumni and their work promoting, leading or actively participating in service activities at the local, national and international level. Many of these stories were also published in Georgetown’s newspaper for faculty and staff, the Blue and Gray. Thirty-seven of the 111 (33%) press releases and 31 of the 118 (26%) media advisories distributed by the Media Relations team likewise featured individuals, university programs and events that promote or participate in active service at the local, national and international level. Georgetown Magazine (circulation: 155,000+) regularly features stories about university programs, students, faculty and alumni that are involved in community engagement. The Spring/Summer 2008 issue featured stories including: “Possible Dreams” about Georgetown awarding an honorary degree to the Rev. John Foley, S.J., founder of the Cristo Rey schools; “Fighting for Justice” about a Georgetown alumna’s work as Illinois Attorney General and her experience volunteering in South African schools; and “Financial Commitments” about Georgetown’s commitment to financial aid and how that aid has helped students follow interests in service-oriented careers.

		IA5_text: One indicator of the importance the President places on community engagement is found in the positions he holds; for example, he participated in the Talloires Conference on “Strengthening the civic roles and social responsibilities of higher education” and currently serves on the Network’s Steering Committee. He was reappointed Chairman of the Board of Directors of Campus Compact (and will serve in that capacity until July 2011) and he serves as the Education Committee Chair for the U.S. National Commission of UNESCO. Another indicator is his annual address to the faculty, in which last year he highlighted the work being done “to ensure the vitality of our community here in Washington,” naming and celebrating the various individuals and units that are primarily responsible for this work. The Law Center Dean recently distributed a memorandum to key alumni describing the school’s Justice Agenda:  “As a Catholic and Jesuit law school at the foot of Capitol Hill, we feel deeply the call to civic engagement and service to others….Georgetown Law’s commitment to public interest law lies at the heart of the institution – a commitment that is pervasively reflected in our classrooms, in our scholarship, and in the activities of our students, staff, and faculty.” At the 2008 Law Center Board of Directors meeting, the Dean described the themes that form the basis for the school’s draft 2010-15 strategic plan; two of the six themes are experiential learning and public interest engagement. The new Executive Vice President  for Health Sciences and Executive Dean of the School of Medicine said in his faculty address, “Georgetown’s Jesuit identity calls for us to engage with many communities – be they local, national, or global.  And in particular, our Jesuit mission guides us to turn attention to those who are marginalized. We believe that the benefits of a Systems Medicine approach – personalized preventive measures, better management of diseases, and in turn less expensive care – must reach all Americans, including our most vulnerable populations.”

		B1_text: At Georgetown, there is infrastructure for decision-making, coordination, and implementation at the level of the President, as well as on the three campuses.  The President’s Executive Committee has three officers for whom community engagement is a key component of their work; these are the Vice Presidents for Mission & Ministry, Institutional Diversity & Equity, and Public Affairs & Strategic Development. On Main Campus, CSJ, which reports directly to the Office of the Provost, is the primary unit for supporting, coordinating and advancing community engagement (http://socialjustice.georgetown.edu).  With a full-time staff of 11, the Center has tutoring/mentoring programs; a student leadership and special programs staff; a variety of community-based research initiatives; support staff to assist faculty in the development and improvement of “community-based learning” courses; a staff who coordinates the 20-year old “4th Credit Option for Social Action” program; and some 40 student social justice/service groups which are overseen by CSJ’s Advisory Board for Student Organizations. The Law Center’s coordinating infrastructure includes two offices, one for Clinical Programs and one for Public Interest and Community Service, as well as three standing faculty-led committees.  The Clinical Programs office (which has three full-time staff and a faculty director) provides comprehensive academic administration for the clinics and other experiential learning curricular options for J.D. students and graduate clinical teaching fellows (http://www.law.georgetown.edu/clinics/). The Public Interest Committee advises on programs and policies of OPICS and the Public Interest Law Scholars Program.  The Committee on Clinics, Externships and Experiential Learning advises on the teaching and related activities of the clinical, externship and experiential learning curricula.  The Financial Aid Committee sets policies for and oversees the administration of the Loan Repayment Assistance Program.  OPICS, with six full-time staff, coordinates all non-curricular public interest and community service activities (http://www.law.georgetown.edu/opics/).  Both offices report to the Associate Dean of Clinical Programs, Public Interest & Community Service.  At the Medical Center, the Service-Learning Program Office (http://familymedicine.georgetown.edu/divisions/predoctoraleducation/courses/ihc/44511.html) in the Department of Family Medicine, with a staff of two, provides support, curriculum resources and technical assistance to ensure that medical students, faculty, and community partners have a beneficial experience. The SL Program office is responsible for coordinating the community relationships for the required Medical School first-year, year-long service-learning course, “Introduction to Health Care.” Representatives of the three campus coordinating structures are in regular communication to coordinate, support and advise each other.

		B2a_Text: In FY2008, Georgetown’s three campuses dedicated $1,392,332 (including $495,273 on Main; $403,157 at Law; and $494,502 at Med) to community service work, primarily non-instructional services (e.g., community service programs, general advisory services). Most of this is permanent monies, including income distributions from endowment and from gifts.

		B2b_text: In FY 2008, the University received $16,845,272 from external sources; examples:Department of Education $4,500,000 for the Early Childhood Excellence in Teaching Partnership (local universities, city government, public schools and private philanthropy) to increase children’s school readiness. National Institute of Nursing Research $422,125 project to prevent HIV infection focusing on African American adolescent girls with special attention to girls who may have a history of childhood abuse/trauma. HRSA $1,500,000 to support HIV/AIDS nursing workforce capacity in Africa. DC Public Schools $75,000 Street Law Classes. DC Superior Court $41,000 contract, tutorial and self-esteem services for youth on probation.  Howard Hughes Medical Institute $193,120 and Morris & Gwendolyn Cafritz Foundation $110,000, both in support of the AY and summer pre-college academic enrichment program for cohorts of DC public middle and high school students. Prevent Cancer Foundation (formerly Cancer Research and Prevention Foundation of America) $94,700 to  ¡Celebremos la Vida!, a free screening clinic that provides Latin-American women ages 40 and older access to free breast and cervical cancer screening services in Northern Virginia. NSF $149,876 for development of undergraduates’ scientific understanding through a teaching experience in local schools.

		B2c_text: Historically, Georgetown has received gifts that support its community engagement work. Examples include student scholarships, a faculty chair, and gifts to help fund CSJ and its programs. Last year, the President’s leadership led to a $10,000,000 gift to name the Meyers Institute for College Preparation, Georgetown’s comprehensive pre-college program for underserved public school students. Georgetown is currently in the quiet phase of a fundraising campaign that is anticipated to launch publicly in FY2010. Recognizing that meaningful engagement is often a precursor to philanthropic giving, the Advancement Office has undertaken an ambitious ‘discovery’ initiative with the intent to listen to 10,000 constituents to better understand their interests, expertise, and perceptions of the University. Findings from the first 3,000 visits suggest that alumni care deeply about and want to engage further with Georgetown’s service/justice mission. A primary focus of the Law Center’s current fund-raising campaign is the Justice Agenda, which includes public interest opportunities as well as loan repayment assistance and scholarships for students engaged in public interest work. The Medical Center fundraising includes opportunities for medical education international programs and community service training; for disease-based research targeting vulnerable populations; and to improve outreach. 

		B3a_text: The Office of Planning and Institutional Research (OPIR) conducts biennial surveys of incoming undergraduates that address their degree of involvement in community service prior to coming to Georgetown.  In addition, OPIR conducts regular enrolled student surveys and a senior survey which ask about involvement in community service and community-based learning. Starting in AY 2008-2009, community-based learning courses will be identified on undergraduate transcripts. This decision has both symbolic and practical implications. For the first time, students’ community engagement will be honored on their transcripts. Meanwhile, Georgetown’s information systems will adapt, creating a capability to track undergraduate academic service/social justice work routinely and longitudinally. CSJ, in collaboration with the departments and the Office of the Registrar, is primarily responsible for this important decision. Programmatically, each of CSJ’s three tutoring/mentoring programs and other community service programs on the Law and Medical campuses, track core data such as the number of students (including Federal Work/Study students) engaged in service, the number of service hours, and pre- and post-activity data. The Law Center conducts an annual campus-wide survey of pro bono activity by members of the campus, including students, faculty, and staff.   It also tracks the public interest and government summer and post-graduate employment of all students, and tracks the number of pro bono hours completed by each student who signs up for the Pro Bono Pledge.  The Medical Center’s Assessment and Evaluation Unit helps in the design, implementation, analysis and interpretation of tools and methods for systematically e-tracking community engagement activities of students and faculty.  The Office of External Relations issues a biweekly newsletter for internal use at the University that tracks its engagement with the community. During the summer of 2007, the Vice President of the Office of Advancement hired a recent graduate to help establish a comprehensive inventory of the service/social justice programs at Georgetown. Collaborating with CSJ, she interviewed more than 60 faculty, staff, and administrators and conducted extensive web research. She unified this research into a central inventory that includes comprehensive listings of program types, missions, issues addressed, leadership, and target audiences/beneficiaries. During 2008, this inventory will support next-generation University-wide products including a web-based directory and marketing materials.

		B3b_text: The University uses the data for reports, publications, press releases, and increasingly, to inform potential donors of Georgetown’s commitment to service and justice. CSJ provides summary data to the President’s Office, the Provost’s Office and the Office of Communication with the intent to inform their planning, communication, and where applicable, resource allocation.  At the request of the President’s and Provost’s offices, CSJ incorporates key findings into Georgetown’s reports to regional and national professional and public organizations.  The data tracked by the Office of Planning and Institutional Research are shared with various campus units for their planning and development, as well as used for accreditation. Programmatically, CSJ uses the various assessment data to improve: outreach to community partners; training for student leaders and participants; support for faculty as they design/redesign CBL courses; and for grant applications. The Law Center uses data from the summer internship evaluations, pro bono evaluations, and student exit surveys in order to promote successful and valuable public interest and pro bono experiences for the students as well as for strengthening the quality of service provided to the clients. The Medical Center uses its data to evaluate process elements and shares its findings in presentations at national conferences and in scholarly publications.  

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Across the University, findings range from personal development to civic skill building and greater cultural awareness. Some of our Main Campus CBL students evaluated the community-based work done for the course this way: “learning about legislation as well as personal stories allows one to relate more to clients” and “I learned to be self-reliant and persistent.” For many medical students the service learning experience is an opportunity to interface with cultures and ethnic communities they have had little previous interaction with; e.g., “Maya Angelou’s words acted as a bridge between our two cultures.... Over time, we became less of an ‘us versus them’; we became a group of individuals --- phenomenal women!” For first-year law students, the 1L Pro Bono Service project has a strong impact; e.g., “It gives you a sense of what you can expect when you graduate and what real lawyers do!  Plus, it is a great way for a 1L to be introduced to the world of pro bono and to top it off, the organizations are benefitting by getting eager first year law students who are willing to help” and “It provides 100’s of hours of absolutely critical, greatly needed help to organizations working for justice for the poor.”

		B3d2_text: Some faculty express appreciation for having students engaged with community organizations because it has provided new contexts for students to understand and implement lessons learned in the classroom. From one-on-one conversations and workshops with faculty, we have learned of renewed excitement about the teaching-learning nexus.  They have also expressed increased confidence in doing CBL because of having access to offices that provide a range of assistance from syllabus construction to van transportation. On the written evaluation using a 5-point scale, the Medical Center faculty reported this year that their overall impression of the service learning program was 4.4 or Excellent.  In the open ended question, many faculty commented on the importance of this program not just for students but for themselves as well; some examples: “very fulfilling activity”; “a rewarding experience but time consuming”; “fun working with community partner”; “there is a great deal of benefit to sharing experiences with other faculty”; and “I’ve been at this a long time and it is a continual learning opportunity for me.” In terms of improving the program, the faculty said that to be a better faculty team leader they wanted more interaction with their community partner, their students and each other. 

		Impact on community: On

		Impact on institution: On

		b3d3_text: An overall finding is that the community expresses a generally beneficial impact.  CSJ’s programs use surveys and evaluation forms at the end of the program to assess the impact of the programs on the community; questions that fall into three categories: (1) impact of the program on the target population; (2) perceptions of students; and (3) lessons learned.  One key finding: the community consistently expresses interest in increased involvement with Georgetown students. That finding is confirmed and elaborated upon by several DC university-collaborative focus groups to assess community partnerships.  The partners commented that students bring creative new ideas and energy into organizations. They also spoke of the on-going challenges: engaging students in organizations requires significant time commitments and significant communication with faculty and students and making sure there are common goals.  The Medical Center reports two additional impacts:  the value of educational opportunities for the community (e.g., “very informative and helpful to the community members who come for education and blood pressure screening.”), and the significance of having role models (e.g., “Medical students serve as mentors to students…and provide a look at college life at Georgetown”). 

		B3d4_text: The University initiates changes as a result of its community engagement; for e.g., its decision to create CSJ in 2001.  Main Campus has advanced the academic community-related work by formalizing it in approving a definition and a process for identifying “community-based learning” courses in the undergraduate curriculum (see p. 23). The Law Center made the decision to include clinical faculty as equal, tenure-track lines because of the importance of this work, and will add two new clinics in the next few years because the Law Center prizes these kinds of opportunities for students as well as for service to the community. The Pro Bono Pledge was instituted to foster in students a commitment to using their legal skills to serve those who are under-represented in the system; the Pledge further integrates a commitment to serving the community throughout members of the Law School. The Medical Center’s community engagement has led to the recently-expanded faculty roles in areas that support student community engagement.  Specifically, the School of Medicine recently created a new role, Director of Community Service and Advocacy, for one of its faculty who oversees and supports students' community service outreach projects.

		b3e_text: The various members of the University use the data for their particular needs. Faculty and departments use the assessment information to make changes at the course and departmental levels.  CSJ uses assessment information to strengthen its direct service programs (e.g., add new trainings; improve partner-campus relationships; re-focus a program; adopt new sites; design new opportunities; etc.); to better assist faculty in the design/re-design of CBL courses; to connect faculty and community partners in research projects;  to help in strategic planning and fund-raising; and to report to the Provost.  The information is provided to the Office of Communications and the President’s Office, both of which use the information in publicity, articles, speeches, fundraising, etc. The Medical Center uses the data to refine and improve the SL program. Faculty, community partner and student input helps influence the number and types of community sites; for e.g., when students requested service experiences in health policy and advocacy, the staff began partnering with a national advocacy group, Association of Clinicians for the Underserved. Seeing the need for early exposure to policy and advocacy, one faculty team leader also initiated a partnership with the Mayor’s Advisory Committee on Early Childhood Development, Subcommittee on Early Childhood Health Promotion.  The Law Center uses data from the summer internship evaluations, pro bono evaluations, and student exit surveys in order to promote successful and valuable public interest and pro bono experiences.

		B4_text: Georgetown’s mission defines and shapes its planning. As part of its own strategic planning, the Board of Directors recently examined how it might better advance the Jesuit and Catholic mission and values of the University, including in relationship to the various University partners here and abroad. The Provost identified “Renew and strengthen our institutional commitment to and embodiment of the Catholic and Jesuit traditions” as Strategic Goal One in 2007. The Intellectual Life Committee that he appointed recommended that “efforts to encourage engagement with Washington DC and to participate in community service, especially in the Center for Social Justice, be integrated into the Undergraduate Learning Initiative component of the capital campaign.” The Main Campus Executive Faculty passed a resolution in support of that recommendation. The Law Center’s draft strategic plan for 2010-2015 focuses on experiential learning and public interest engagement as two of six fundamental themes. The School of Medicine leadership holds an annual strategic planning retreat to bring the faculty together to partner in refining the strategic plan for the Medical Center. A central theme in this planning session is how to best exemplify the commitment to cura personalis, and in specific, how best to reach out to the community.

		B5_text: Georgetown supports a variety of professional development and experiential learning opportunities for faculty and staff. To help faculty deepen their knowledge of community-based learning and incorporate that pedagogy into their teaching, CSJ annually offers course development workshops and/or course development grants. In May 2008, CSJ offered honoraria to 11 faculty to attend a three-day workshop on “(Re)Designing a course to make campus-community connections: students and leadership for social change,” held during Georgetown’s annual  Teaching, Learning & Innovation Summer Institute, a collaborative effort of the university’s cutting-edge Center for New Designs in Learning and Scholarship, CSJ and other partners. To provide international educational immersion for faculty and staff, CSJ and the Office of Mission and Ministry have co-sponsored for five years an annual two-week trip to Kenya. Selected cross-departmental groups of faculty/staff participate to learn about the challenges that Kenya faces – in the domains of education, health care, environment, governance, and others – and the resources, including those offered by the Society of Jesus, to address them. Employees’ home departments provide half the funding. After Hurricane Katrina, CSJ collaborated with the Department of Human Resources in the coordination of a trip for students and staff to the affected region and the University has financially supported staff participation in that trip two years in a row.  Human Resources has created a Committee to explore the possibility of a policy to allow staff to take a certain number of work days for community service of some kind; the policy is in draft form and it is expected that this will be shared with various offices this year. Law Faculty may receive summer grants for pro bono work and senior level professionals may apply for a 10-week leave for research and writing-related projects, including those involving community engagement. Medical Center faculty may receive funding to attend meetings related to community engagement.

		B6_text: One example of community voice from the President’s Office is his “Ward 7 Initiative,” designed in response to a request from the previous Superintendent of D.C. Public Schools that Georgetown support the students, families, and schools in that specific ward.  Members of the Ward 7 Committee regularly attend community meetings and events to hear from community members. In addition, Ward 7 community members are regularly invited to committee meetings to discuss needs and priorities. On Main Campus, CSJ is in regular contact with the various partners to make sure they have input in planning and in improving relationships. Student Affairs staff in Off Campus Student Life regularly attend the city’s Advisory Neighborhood Commission meetings, Zoning Board meetings and neighborhood watch meetings to gain the community’s input.  The University established the Alliance for Local Living, an advisory council-community action group, to deal with issues and challenges arising within the neighborhoods surrounding the University where the majority of Georgetown students that live off campus reside. Its goal is to raise the consciousness of students, agencies, and groups dealing directly with neighborhood problems; in short, to foster good neighbor-to-neighbor relations. The Law Center’s Board of Visitors’ Public Interest Committee meets semi-annually to provide advice regarding involvement in the community, and public interest alumni serve as informal advisors to OPICS on issues relating to student volunteerism, summer internships, and post-graduate employment. Through membership on D.C. Part, Washington Council of Lawyers, and the Innocence Project, the Pro Bono Director actively solicits for student volunteer opportunities. At the Medical Center, faculty and students meet with community members in the community to gather input on needs and to work out ways to mutually address those needs. One Medical Center example of community voice is the Community Advisory Board of the Georgetown Center for Trauma and the Community.

		SD1_text: As a decentralized university, search/recruitment activities are handled primarily within each of the principal units in the context of the University’s mission. The Law Center regularly recruits and hires clinical faculty members, all of whom have expertise in and commitment to providing free legal services to the community.  The Law Center also often attracts classroom faculty who have strong interests in community engagement, although many candidates’ interests are focused on more traditional academic pursuits. The Senior Associate Dean for Faculty Development in the Medical School has emphasized that expertise in and commitment to community engagement is highly desirable in candidates for faculty positions. An example of Main Campus search and recruitment work is this excerpt from a position announcement for the Department of Sociology: “Georgetown educates women and men to be reflective lifelong learners, to be responsible and active participants in civic life, and to live generously in service to others.  To this end, the department teaches students the scientific, interpretative and critical skills needed to conduct theoretically sound, methodologically rigorous and multifaceted analyses of human social phenomena at both the local and global levels.  We offer students direct opportunities to develop and apply those skills through research and experiential learning activities in the Washington, D.C. community.” 

		SD2a_text: Tenure and promotion recommendations are submitted for decision by the President, who makes decisions within the context of the University’s mission. Requirements for tenure ordinarily include teaching, research and service, the last of which specifically includes community service. Community engagement would also be examined under scholarly work. The scholarship of a candidate must be substantial and outstanding, where quality is judged "by the contribution that the work makes to a specific body of knowledge."  The tenure policy notes that "criteria and expectations vary among schools and disciplines." The Law Center’s tenure and promotion criteria include the consideration of scholarship resulting from professional service; see page 20. At the Medical Center, faculty who work in the scholarship of community engagement are rewarded with credit based on such activities in a recommendation toward promotion and tenure. On Main Campus, the Department of Sociology in its scholarship category, for example, counts ‘public sociology’ documents created for non-academic audiences. The guidelines state under ‘scholarship’: “Our goal is to promote significant contributions to knowledge in our field through the scholarships of discovery, of pedagogy, of integration, and of engagement…. As an engaged department committed to advancing social justice, we explicitly consider and reward all of these forms of scholarship.”  Furthermore, in the ‘teaching’ category, the guidelines state: “We look to students' evaluations of their courses and faculty peer review of teaching materials to assess the quality of faculty teaching. Our review criteria recognize the additional burdens undertaken when faculty collaborate with community partners to engage students in community-based learning.” 

		SD2b1_text: The Law Center’s tenure and promotion policy includes engaged scholarship in this category: “A. publications resulting from professional service, including the briefing of threshold cases as might result through participation with legal aid or similar welfare services, the conduct of arbitrations, court appointments, or acting as master.” Sociology considers ‘scholarship’ broadly: discovery, pedagogy, integration, and engagement, with each type of scholarship “to be considered as equally valuable and that multiple indicators of quality contributions should be considered in the review process.” The Medical Center allows the faculty member to classify the individual activity as service or scholarship.

		SD2b2_text: While there are not Main Campus-wide promotion and tenure guidelines, there have been many discussions about the importance of community engagement for the University’s mission.  In addition, various faculty are participating in national discussions about promotion and tenure; for example, Georgetown is part of the “Research Universities and Civic Engagement” process, begun in 2005 and now in the process of starting The Research University Civic Engagement Network (TRUCEN), where attention is given to the challenge of having engaged research valued in the promotion and tenure processes. With the support of the Provost and the Medical Center’s Senior Associate Dean for Faculty Development, moreover, there will be more structured opportunities for addressing promotion and tenure guidelines to reward the scholarship of community engagement in AY 2008-2009.

		SD3_text: Each campus offers multiple opportunities. Law Center students serve on faculty-student committees that influence community engagement programs: the Public Interest Committee that provides advice on all extra-curricular public interest and community service student activities and the Financial Aid Committee that oversees the loan repayment assistance program for alumni in public interest and government legal positions.  In addition, three student groups (Students for Public Interest Community Enhancement, Georgetown Outreach, and the Equal Justice Foundation) assist and advise OPICS on public interest career and community service programming. Medical Center students on several SL teams have significant leadership roles in community engagement; e.g., one team completed research and policy statements that address federal and state health priorities; their work was presented at the annual meeting of the Association of Clinicians for the Underserved. Another team designed, tested and shared health education materials for parents of preschoolers; they also presented a policy brief for inclusion in the annual listing of recommendations to the D.C. Mayor. On Main Campus, CSJ’s staffed-directed programs have student coordinator positions, a role that includes planning and implementing training workshops, leading information sessions, interviewing volunteers for leadership positions, coordinating assessment surveys and evaluation forms, keeping track of volunteers' hours, planning special events, conducting home and school visits, and acting as liaisons with community partners. CSJ’s Advisory Board for Student Organizations, on which students sit as equal members with staff and faculty, makes budgetary decisions as well as advising student groups. While not routine, it was the initiative of an undergraduate student in 2006 that led to the creation of a 3-credit course (housed in Philosophy) called “Civic Engagement and Education,” a CBL course still being taught.

		SD5_text: The Law Center has two relevant faculty governance committees:  the Committee on Clinics, Externships and Experiential Learning, and the Public Interest Committee. The Committee on Clinics, Externships and Experiential Learning reviews proposals for courses that meet the basic parameters of clinics, externships or experiential learning courses.  The Committee makes recommendation regarding which proposed courses should be offered to Georgetown Law’s Curriculum Committee, which adopts or rejects the recommendation. If adopted, the course proposal is forwarded to the full faculty for approval by negative option. The Committee and the Clinical Programs office are currently also working on improving the identification of courses that have a service learning component but may not completely fit within these definitions or are not proposed and approved through the system described above.  The Public Interest Committee advises on programs and policies of OPICS and the Public Interest Law Scholars Program. On Main Campus, the “Community-Based Learning Course Advisory Committee” is a faculty committee that was established to support the identification and development of CBL courses within the context of  the Provost and Council of Deans’ approved document; see p 23. 

		SD4_text:  In the Law Center, academic community engagement through clinics, externships and experiential learning courses is on the transcript. In the Medical Center, the required service-learning course, “Introduction to Health Care,” is on the transcript. Students are required to complete 20 hours of community service for graduation and the satisfactory completion of this requirement is noted on the transcript. On Main Campus, starting in AY 2008-2009, community-based learning courses will be on students’ transcripts. In addition, the University is in the development stage of the next student information system, and one group is building the framework for a ‘co-curricular transcript.’ 

		IIA1a_txt: The Law Center has established definitions for clinics, externships and experiential learning courses. The Committee on Clinics, Externships and Experiential Learning reviews proposals for courses that meet the basic parameters of those courses and makes recommendations regarding which proposed courses should be offered to Georgetown Law’s Curriculum Committee, which sends adopted proposals on to the full faculty for approval by negative option. The Medical Campus uses the term service learning, adopting Seifer’s definition: “a structured learning experience that combines community service with explicit leaning objectives, preparation, and reflection.” On Main Campus, community-based learning is “an academic course-based pedagogy that involves student work with disadvantaged and underserved individuals or groups…that is structured to meet community-defined needs.  The basic aim… first, that students’ experiences in community-based work will heighten their engagement with central academic themes and material in the course; second, that the academic course content will facilitate students’ ability to reflect in deep and constructive ways on their experiences working in the community.” The CBL Course Advisory Committee, housed in CSJ, works to support the development and identification of CBL courses; those courses have “CBL” in their title, are included in registration materials.

		IIA1b_1: 77.00000000

		IIA1b_2: 2%

		IIA1c_1: 18.00000000

		IIA1c_2: 13%

		IIa2a_txt: The University mission provides the basic contours for learning outcomes; see p.1. More particularly, in the Medical School, campus-wide specific learning outcomes include: “To demonstrate awareness and understanding of the personal, professional and teamwork skills necessary to work collaboratively with peers and people from different cultures in a group setting by engaging in community service, especially with medically underserved communities, and to demonstrate understanding of health care needs of disadvantaged communities.” On the Main Campus “CBL courses” must meet set criteria (e.g., the community-based must be with disadvantaged and underserved populations, either direct or indirect service work) which are woven into the faculty’s disciplinary learning outcomes; for example, in the “Linguistics and Reading” course, an objective for the CBL students is to “develop an understanding of the importance of literacy in academic achievement for those from disadvantaged and underserved backgrounds.” Georgetown Law’s curricular options related to community engagement all have learning outcomes that vary by type of course; for instance, ‘clinics’ seek to promote students’ interest in doing pro bono work or working in the public interest legal sector full-time even while they learn legal skills that will be applicable in a variety of settings.

		IIA1d_1: 70.00000000

		IIA1e_1: 1193.00000000

		IIA1d_2: 2%

		IIA1e_2: 13%

		IIA2b_txt: In the Department of Family Medicine, there are specific learning outcomes for the service learning course:  acquire an understanding of the interrelationship between community investment and quality clinical care; gain an understanding of the social determinants of health and health outcomes; gain an appreciation for population health and prevention/wellness and the supports provided by community organizations and agencies and develop skills that encourage community/practice partnerships for patient education concerning environmental health. In the Department of Biology, among the learning outcomes is “to better understand the responsibility of citizens to their community.” As part of its mission statement, the Department of Sociology says, “We are committed - through our scholarship, teaching and service - to fostering imaginations that envision a more just society and which recognize the individual's contribution to the social production and reproduction of unjust practices and institutions.” The learning outcomes include: to grow in the ability to examine social issues of importance; to understand how structure and culture influence life changes; to develop a sense of justice informed by sociological imagination; and to acquire a sense of agency, through which the student can affect larger groups, organizations or community.

		IIA2c_txt: At the Medical Center, the Professionalism and Teamwork Scale, a scoring rubric, is used to assess students' scholarship; integrity and altruism; respect and acceptance of differences; responsibility, accountability and leadership; problem-solving and conflict resolution; communication; and caring and compassion.  On Main Campus, the assessment occurs primarily at the departmental/disciplinary level; specific assignments provide one measure; grades are another. In Sociology at the conclusion of the required Senior Seminar or Project D.C. course, students are asked to fill out a survey (including open ended items) to assess how well they think the Department has done in achieving its mission by the preparation in various areas cited on p.25. At the Law Center, students’ learning is assessed through letter grades or a pass/fail determination; students in clinics receive letter grades; experiential learning courses are entirely graded or part graded and part pass-fail; and externships are entirely pass-fail. Furthermore, as noted above, OPIR conducts annual or biennial surveys on student involvement in a variety of arenas, including community engagement; those data are shared with various campus units.

		IIA2d_txt: At the Law Center, clinics, experiential learning courses and externships, evaluated and assessed in the standard manner, are used to evaluate and improve the curriculum, and student evaluations factor into an overall faculty/administrative assessment of courses conducted by curricular committees and the academic deans’ offices. At the Medical Center, faculty and community partners, as one example, observe students' behaviors and interactions throughout eight community service visits each year.  At the end of the year the faculty and community partner collaborate to decide on the student's score in each domain of the Professionalism and Teamwork Scale.  The data are used to make modifications in the course and the community-based learning experience, and to give students feedback on their performance in the community. Main Campus units use the data for departmental discussions and subsequent curricular improvement; to expand student opportunities for community work; and to improve relationships with community partners. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Community engagement is integrated into student research at the Law Center through the clinical and experiential learning courses.  These courses allow students to do legal work, including research, for non-profit or government organizations and/or in service of indigent or public-interest clients.  On Main Campus there are both year-round and summer Undergraduate Research Opportunity grants for which community-based research is an option. CSJ offers a research internship program (academic year length) in which students gain local community knowledge while engaging in community-based research. The Law School’s Externship course allows students to earn two credits by working in an outside non-profit or governmental organization for 10 hours per week for a semester.  The students must take a related course either concurrently or previous to the internship; they are also required to write a 5-10 page reflection piece at the conclusion of the internship. In the McDonough School of Business, a faculty who teaches “Management and Organizational Behavior” focuses the course on two objectives: learning the fundamentals of high performance organizations, defined as leadership and teamwork, and helping students understand their moral purpose as a global business leader “and how such a purpose can make a difference in the lives of others.” One-third of the course grade stems from a “making a difference project,” a team project rooted in volunteer work and community service, designed by students in collaboration with community partners. One example of integration in study abroad is the partnership since 2003 of CSJ, the Department of Sociology, and the Office of International Programs with Universidad Alberto Hurtado (the Jesuit University in Santiago, Chile) in a CBL summer program that integrates Spanish language instruction, Chilean culture, sociology and community-based work in a two-month, nine-credit program for undergraduates. 

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: In graduate studies, community engagement is a central part of the Law Center in its numerous clinics and experiential learning courses and of the School of Medicine which requires all first-year students to take “Introduction to Health Care,” a service-learning year-long course. In addition, starting AY2008-2009, the School of Medicine has a Health Justice Scholars Track, a 4-year longitudinal curriculum, open to all medical students; it includes seminars on social justice in health care; practical tools for advocacy for underserved populations; and a one-month advocacy elective whereby students choose the issue and work to impact policy. Those completing the track will have a special distinction at graduation. On Main Campus, two departments include community engagement in the majors. The capstone experience for Biology majors is a Senior Thesis project, for which one option is Teaching Biology, a two-semester series in which the students develop and teach biology curriculum models for a DC public high school, critically analyze their teaching experience, and research the evidence of learning in their students as a consequence of their curriculum design. The Department of Sociology has a “Social Justice Analysis” (SJA) concentration, an optional track through the major that focuses on the theories and analysis of structural inequalities and social change. Of the eight required courses for SJA, four are CBL courses. In addition, the Department of Sociology as a whole has two capstone courses, one of which is “Project D.C.” It is rooted in community-based research in partnerships with DC organizations or local DC government agencies with the focus on social justice issues such as health care, housing, education, economic development, education and violence prevention.  The projects are developed collaboratively with a community partner, and deal with the organization or agency’s social change, policy, or program goals. While it is open to all students with the necessary pre-requisites, it is required for majors who are concentrating in SJA.

		IIA4_txt: “Successful Integration of Community Service Requirement,” Society of Teachers of Family Medicine, Predoctoral Education Conference, Portland, OR, presenters:  Donna Cameron, Ph.D., Steven Schwartz, M.D. and Eileen Moore, M.D., January 27, 2008.  This past summer, the Law Center put on an intensive pedagogy workshop, the Georgetown Summer Institute on Clinical Teaching, designed to train 20 law teachers with 5-10 years’ experience to improve their community engagement pedagogy. Joint presentation by Georgetown Medical Center faculty and community partners at the 11th international conference on Social Stress Research on "Impact of Early Childhood Distress on Youth Violence Outcomes:  Psychological and Medical Perspectives" in Santa Fe, NM, April 30, 2008. “Undergraduate Community-Based Research,” invited presentation by Deanna Cooke at the Center for Public Service, Tulane University, April 2007. Sarah Oates, Diana Owen, and Rachel Gibson, eds., The Internet and Politics: Citizens, Voters and Activists, NY and London: Routledge, 2006. “Vulnerability, Agency, and Human Flourishing,” Alisa Carse in Carol Taylor and Roberto Dell’Oro, eds., Health and Human Flourishing: Theology, Medicine, and Moral Anthropology, Washington, DC: Georgetown University Press, 2006. “Students as teachers and as scholars of teaching and learning,” Heidi Elmendorf and 8 undergraduates, 3rd Annual Meeting of the International Society of the Scholarship of Teaching and Learning, Washington, DC, November 2006. “Fostering engagement for social justice:  the social justice analysis concentration in sociology at Georgetown University," Sam Marullo, Kathleen Maas Weigert and Joseph Palacios, pp. 172-191 in Kevin Kecskes, ed., Engaging Departments, Boston, MA:  Anker Publishing, 2006. "Public deliberation, communication across difference, and issues-centered service learning,” Heather Voke, Philosophy of Education 2001, Urbana, IL:  Philosophy of Education Society. “Speaking of Crime: Narratives of Prisoners,” Patricia O’Connor, Lincoln, NE: University of Nebraska Press, 2000.

		learning centers: Off

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: The President’s Office launched an initiative in 2007 that involves capacity building for The Parents Circle-Family Forum, an Israeli-Palestinian Bereaved Families Organization; a Georgetown faculty workshop on conflict resolution will be offered this fall as a first step. CSJ ‘s DC Reads (since 1997), DC Schools Project (DCSP) (since 1984) and After School Kids (ASK) (since 1987) programs provide tutoring and mentoring to the community; they were developed and continue to respond to the needs of the community.  For example, DCSP developed a series of parent literacy workshops in response to a request from parents of children in the program; the workshops train parents to support their children’s literacy development.  A student group realized that some of Georgetown’s employees have limited English skills, so they created an ESL program for them, now part of DCSP. The Law Center's OPICS conducts several outreach programs including the 1L Pro Bono Service Project, which places 50-100 students each year in direct legal service organizations to assist with the provision of free legal representation to individuals in need and the Innocence Project investigates claims of actual innocence by indigent incarcerated individuals. The Center for Public and Nonprofit Leadership offers scholarships for outstanding local nonprofit leaders to attend its “Nonprofit Management Executive Certificate” program. Psychologist Jennifer Woolard, and CSJ’s Research Director Deanna Cooke collaborated on a grant with City Lights Public Charter School to conduct an empowerment evaluation with their school. In 2002, the School of Nursing and Health Studies designed Pathways to Success (with founding sponsor The Goldman Sachs Foundation), a science education model for rural, underserved communities in America, to enhance interest in and academic preparation for high school students to apply to and attend college. The School of Continuing Studies offers working adults a wide range of educational options, credit and no-credit courses, and dozens of programs, degrees and certificate tracks.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: Off

		faculty consultation: Off

		IIB2_txt: The Law School provides resources through both co-curricular student service and work-study student placements.  Many law students undertake unpaid law-related and non-law-related volunteer work during the academic year.  In addition, more than 200 students each summer accept unpaid legal internships with non-profit or governmental organizations; all of those students receive stipends through the federal work-study program or from the law school. CSJ has three staff-directed tutoring/mentoring programs that employed 263 federal-work study (FWS) students (plus volunteers) this past academic year. Overall, 15.7% of the University’s total federal dollars that support FWS is related to community service work. The Capital Breast Care Center (CBCC), developed in 2003 with grants from the Avon Foundation, is a community initiative of the Lombardi Comprehensive Cancer Center at Georgetown University Medical Center; a comprehensive breast cancer clinic for low-income residents in Southeast, D.C., it provides screening, diagnostic evaluation and treatment for minority women. Hoya Dreams pairs up Georgetown student-athletes with children from the Lombardi Comprehensive Cancer Center; one project brought children to a men’s basketball game; another to a Hoya football game. When the near-by public library was damaged in an electrical fire two years ago, Georgetown’s library offered its space to house the public library’s book collection until renovations could be made.  The University library is home to the “Washington, D.C. Community-Based Research Portal,” a collaborative project between CSJ and the library’s Government Documents and Microforms Department. The portal, which is free, online and available to anyone in the community, includes information and data from government agencies, non-profit organizations, corporate bodies and neighborhood groups. The University Archivist and Office of Campus Programs organized history walking tours of the campus for the local history day.

		IIB4a_txt: Georgetown strives to build relationships that are founded upon trust, are mutually beneficial, and are reciprocal with community partners, and with the individuals who benefit from our partners’ program and services. Georgetown established CSJ in 2001 to integrate Georgetown’s previous community work and to become the focal point on Main Campus for creating, developing, promoting and sustaining community partnerships, primarily in the greater Washington, DC area but including national and global efforts. Through one-on-one consultations and group gatherings, CSJ works to make sure partnerships among campus partners and between campus partners and community partners are marked by mutuality and reciprocity.  Often partners speak with student groups and in classes, helping students better understand the challenges the community faces as well as the range of community expertise to meet them. Many Georgetown faculty and staff serve on boards of community-based organizations and create avenues to enlist other staff and faculty involvement in community-based work. For almost 30 years, Georgetown and the Perry School Community Services Center (PSCSC) have worked together in meeting some of the health (Medical Center), education and employment (Main and Law Center) needs of the local community while offering students opportunities to serve and learn about issues – such as gentrification, lack of health insurance, under-investments in education, etc. – and offering avenues for faculty to conduct research. Members of Georgetown have served on the PSCSC Board;  PSCSC’s staff have spoken in classes and to student groups and hosted tours of their services. The Center for Child and Human Development was established over four decades ago to improve the quality of life for all children and youth, especially those with, or at risk for, special needs and their families. Located in the nation's capital, this exceptional center both directly serves vulnerable children and their families, as well as influences local, state, national and global programs in collaboration with partners.

		IIB4b_txt: Georgetown Law provides systematic feedback and assessment to its partners in the clinics, experiential learning courses and externships through the course evaluation methods described above, which are systematically shared with partners. Both the Clinical Programs office and OPICS report directly to the Associate Dean of Clinical Programs, Public Interest & Community Service, who keeps the Dean and the faculty apprised of the community engagement work. In the Medical Center, at the macro level there are informal and formal feedback loops that allow for improvements between the community partners and the institution.  For service learning there are formal evaluations and questionnaires offered on a regular basis throughout the year.  There are multiple opportunities for faculty/community forums which allow for a critique of student engagement, community-campus partnerships and assessment. At the micro level, each community site has the opportunity to discuss issues relevant to the operations of the course and particulars involving the students with the Service Learning Director and the Chair of the Department, if appropriate. On Main Campus, the Executive Director of CSJ reports directly to the Office of the Provost and regularly provides feedback on partnerships.  A number of faculty already voluntarily provide feedback to the community partners regarding students’ work with them and starting in AY08-09, faculty who offer CBL courses will be required to include assessments to and from the community partners. At the departmental level, faculty involved in community engagement discuss that work with colleagues at departmental meetings as well as in one-on-one conversations.

		IIB5_txt: Philip Schrag and his former client, David Ngaruri Kenney, Asylum Denied:  A Refugee’s Struggle for Safety in America, University of California Press, 2008.  Harry Holzer and Robert Lerman, “America’s forgotten middle-skill jobs:  education and training requirements in the next decade and beyond,” Research Report written for the Workforce Alliance in Washington, DC, March 18, 2008.  Roxana Moayedi, Sam Marullo, and Deanna Cooke, “Asset mapping: finding abundance in your community,” workshop presented at Metropolitan Area Hunger Conference, Washington, DC, April 2008.  William Gormley, Jr., Deborah Phillips, and Ted Gayer, “Preschool programs can boost school readiness,” Science 320 (2008): 1723-1724.  Abbe Smith, “I Ain’t Taking’ No Plea: The Challenges in Counseling Young People Facing Serious Time," 60 Rutgers Law Review 11-31 (2007). The Department of Pediatrics curricular development includes the recent creation of an on-line resource tool for pediatric developmental disabilities assessment available for the community as well as for other medical professionals.  Jennifer Woolard, Testimony on Adolescent Brain Development presented before the House Committee on Education and Labor, Subcommittee on Healthy Families and Communities Joint hearing with the Judiciary Committee’s Crime, Terrorism and Homeland Security Subcommittee entitled “Juvenile Justice and Delinquency Prevention Act: Overview and Perspectives,” July 12, 2007.  Deborah Epstein and Lisa A. Goodman, Listening to Battered Women:  A Survivor-Centered Approach to Advocacy, Mental Health and Justice, American Psychological Association, 2007.  Peter Edelman, Harry J. Holzer, Paul Offner, Reconnecting Disadvantaged Young Men, Washington DC: Urban Institute Press, 2006.  Domestic Violence in Poland, a publication of Minnesota Advocates for Human Rights, Women’s Rights Center (Poland) and the International Women’s Human Rights Clinic, Georgetown University Law Center, 2002. 

		III1_txt: Pages 23-24The total numbers and percentages provided on service learning are based on aggregate data from the three campuses, which are very different. Here are the SL figures separately:Main Campus 51 courses (1%); 14 departments (19%); 36 faculty (2%); 569 students (9%)Medical Center1 course (5%); 4 departments (6%); 16 faculty (1%); 192 students (25%)Law Center25 courses (4%); there are no ‘departments’ in Law; 18 faculty (16%); 432 students (22%).

		III2_txt: Georgetown University has been recognized for its outstanding community engagements by the media, funding community, higher education service community, and Jesuit networks. In 2006 and 2007 the President’s Higher Education Community Service Honor Roll recognized Georgetown in the “Honor Roll with Distinction” and awarded the University just one of nine “Katrina Compassion Awards” (2006). U.S. News & World Report has ranked the Law Center’s clinical programs #1 for the past 10 years and the University is regularly listed in the Report’s Academic Programs: Service Learning category. Campus Compact recognized three of the University’s faculty as finalists for the Thomas Ehrlich Faculty Award for Service-Learning; two of its undergraduates as Swearer Award winners along with four others as finalists; and two of its undergraduates as recipients of the Frank Newman Leadership Award. Georgetown undergraduates founded STAND (Students Taking Action Now: Darfur) and in 2004, Reebok International Ltd. recognized STAND with a $40,000 grant to support their work in starting a national organization of young people to raise awareness of the genocide in Sudan. STAND’s co-founder, Nate Wright (GU’06) was recognized along with human rights activists from four continents. He received Reebok’s first “Human Rights Young Activist Award.” Now the student-led division of the Genocide Prevention Network, STAND has more than 850 chapters in middle schools, high schools, and colleges in more than 25 countries worldwide. In 2007, the Carnegie Foundation for the Advancement of Teaching invited the Law Center to participate in a 10-school, 3-year working group project focused on improving law schools’ opportunities for experiential learning. Georgetown University is participating in the new (2007-2008) Jesuit University Humanitarian Action Network (JUHAN), a collaborative initiative to improve responses to humanitarian emergencies in the United States and internationally. JUHAN sponsored a three-day workshop this past June at Fordham University (New York City) to train student leaders on ways that Jesuit universities can make the optimum contribution towards more effective disaster management, including ways to promote prevention and mitigation of natural and human-made disasters, assistance to and protection of victims when prevention is impossible, and reconstruction initiatives to help people rebuild their lives; work continues this fall. Georgetown University was included among the 81 undergraduate institutions that encourage civic engagement and offer unique service-learning opportunities for students in Princeton Review’s 2005 Colleges with a Conscience.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
 


  
 
 
 
 
 
 
 
 
 


 1







 
2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 


 8







c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
 


 


 28







b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  



Yes

Yes_2

Yes_3

Yes_4

Yes_5

Yes_6

Yes_7

Yes_8

Yes_9

Yes_10

Yes_11

Yes_12

Yes_13

Yes_14

Yes_15

Yes_16

Yes_17

No_18

Yes_19

Yes_20

Yes_21

No_22

Yes_24

Yes_25

Yes_26

Yes_27

Yes_28

Yes_29

Yes_30

Yes_31

Yes_32

No_33

		PrintButton1: 

		Name: Jocelyn Milner

		Title: Director of Academic Planning and Analysis

		email: jlmilner@wisc.edu

		City: Madison

		State: Wisconsin

		Institution: University of Wisconsin-Madison

		president: Carolyn “Biddy” Martin (John D. Wiley until Sept 1, 2008)

		address: University of Wisconsin-Madison, 160 Bascom Hall, 500 Lincoln Drive, Madison WI 53706

		Phone: 608-263-5658

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Community engagement is embedded in the mission of the University of Wisconsin-Madison (UW-Madison) “to create, integrate, transfer and apply knowledge” and within the traditional missions of research, education, and service that define our role as a major public research university. The Wisconsin Idea – that the boundaries of the University are the boundaries of the state – has been a cornerstone of the University’s identity for more than a century and embraces the responsibility for serving the public good that came with the designation as Wisconsin’s state university under the Morrill Act of 1862.  MORE: apa.wisc.edu/communityengagement 

		IA2_text: Community engagement and the Wisconsin Idea, often reflected in the traditional language of public service and outreach, are recognized through numerous annual awards and celebrations. Three awards for staff include the Robert Heideman Award for Excellence in Public Service and Outreach, which is one of the seven major university-level awards for academic staff.  Among five major awards and celebrations for students are the Meyerhoff Undergraduate Excellence Awards for Leadership, Service and Scholarship that recognize 26 students annually who have made outstanding leadership and service contributions to the University and/or the surrounding communities while maintaining a record of academic excellence. The Undergraduate Symposium is an annual showcase of student creativity, achievement, research, service-learning and community-based research from all disciplines. More than 400 students participated in this public celebration. One award for a community partner highlights the University and the community’s mutual commitment: the Outstanding Community Partner Award is given to a nonprofit agency that excels in providing opportunities for students to engage in and learn from the community through projects related to volunteerism, service learning, or civic engagement ($1,000 award and certificate). Among several awards for faculty is the William T. Evjue Distinguished Chair for the Wisconsin Idea, created in 2000 to recognize outstanding contributions to outreach and public service. Awards for alumni include the Distinguished Alumni Award, which celebrates outstanding alumni whose achievements exemplify the Wisconsin Idea, and Forward Under 40, an award to honor and recognize outstanding grads under age 40 who are making an impact on the world. The Wisconsin Idea Seminar, to which participants are nominated, is a five-day bus tour that immerses 40 faculty and staff in the educational, industrial, social, and political realities of Wisconsin.  MORE: apa.wisc.edu/communityengagement 

		IA3a_text: The Wisconsin Idea Project (WIP), initiated in 2006, is a systemic effort to evaluate, demonstrate and enhance the University’s relevance to the citizens of Wisconsin and to strengthen the University’s service to the citizens of the state. Evaluative elements of WIP include listening sessions that are incorporated into statewide outreach visits by the provost and chancellor through Alumni Founders Days, UW For You, and Badger Day programs, all of which are designed to gather citizen input on the current and future direction of the university. www.wisconsinidea.wisc.eduCredit and noncredit continuing education programs are a direct form of community engagement. The University’s array of offerings is systematically assessed as part of an annual UW System-wide review. Lead responsibility for program planning and for program impact assessment rests with the UW-Madison’s Division of Continuing Studies (DCS) in collaboration with University of Wisconsin-Extension (UW-Extension). Serving 160,000 learners annually, DCS is the largest and most comprehensive continuing studies program in the state. Its activities are coordinated and assessed  through an annual Critical Analysis Report and a Five-Year Strategic Plan. UW-Extension partners with UW-Madison and the other UW System universities to “help the university establish mutually beneficial connections with all its stakeholders.” The UW-Madison/UW-Extension partnership is documented in an annual program- and resource-negotiation plan called the Inter-Institutional Agreement. The Program Impact Initiative, conducted jointly by UW-Madison and UW-Extension, assesses programming impacts at both the individual and aggregate levels and utilizes program-needs information collected throughout the state by the Extension faculty and staff at the county, regional and state levels as a guide for future programming, service and resource allocations.  In keeping with the decentralized nature of UW-Madison, individual schools and colleges have mechanisms for systematic evaluation of their community interactions. For example, the School of Medicine and Public Health meets high standards of service at the 97 locations statewide that comprise the Wisconsin Clinical Campus, including family care, primary care, and doctor-training facilities. The quality of the University’s relationships with neighbors is monitored through the Office of Community Relations and through formalized joint efforts in civic governance: the Chancellor’s Office has representatives on city committees, including the Downtown Coordinating Committee, the Alcohol License Review Board, the Joint Southeast Campus Area Committee, and the Joint West Campus Area Committee (see I.B.6.). More about UW-Extension: apa.wisc.edu/communityengagement 

		IA3b_text: The Wisconsin Idea Project is intended to better prepare the University to realign resources to manage and create more systematic and sustainable ways for faculty, staff and students to work on significant state issues (see I.A.3.a.). The evaluative and descriptive information so gathered is used to communicate the tangible benefits of our extensive public interest work in education, research, clinical and outreach engagement activities; to better manage these activities to create more systemic and sustainable ways for all faculty, staff and students to have a broader impact on issues of great significance to the state; to task faculty, staff and students with strengthening and reinvigorating the core value and culture of the Wisconsin Idea;  to develop shared consistent messaging across campus that reiterates our commitment to engage actively with the citizens of the state.Coordination between UW-Madison and UW-Extension is a key use of information collected and used at different levels depending upon the nature of the partnership with the community in question. The annual Critical Analysis Report, Five-Year Strategic Plan, and the Inter-Institutional Agreement process that guide the partnership between UW-Madison and UW-Extension continuously draw upon assessment data as a guide to future program planning, service improvement and resource allocation. For example, recent recommendations from these evidence-based reports relate to implementation of enhanced registration and marketing systems, expansion of distance-delivery programming, and funding restructuring to improve incentives for those delivering continuing education. The Office of Community Relations builds relationships in the community and uses feedback and information to advance initiatives in mutually beneficial ways. For example, the needs of the South Madison community are central to the configuration of services coordinated through the Campus Community Partnerships program (see Partnership Grid).

		IA4_text: The emphasis on community engagement as part of the land-grant mission of UW-Madison coupled with the powerful concept of The Wisconsin Idea is referenced extensively in marketing and public information. It epitomizes the mutually beneficial relationship between the people of the state and their university. “Outreach” is a top-level section on the University’s homepage and provides links to community outreach centers, summer youth programs, scholarships, seminars, continuing education, international education, business and industry resources.The Wisconsin Idea Project (WIP) is a featured link on the University’s homepage. Every two weeks, University Communications publishes a story on a project that exemplifies the Wisconsin Idea. Projects are classified into four thematic areas: building Wisconsin’s economy, advancing health and medicine, educating young and old, and enhancing quality of life. In July 2008, University Communications featured “Covering Kids and Families,” a coalition of more than 65 organizations dedicated to informing qualifying Wisconsin residents about BadgerCare, the State’s affordable health care program. www.news.wisc.edu/The%20Wisconsin%20Idea Numerous units such as the UW Foundation, the Wisconsin Alumni Association, and the College of Agricultural and Life Sciences (CALS) have their own publications that highlight faculty, staff, student, and alumni activities conducted in the public interest. One of them, "Grow", published by CALS, features topics central to Wisconsin’s life sciences community. It goes out to CALS alumni, faculty and staff, senior-level students and leaders in the community.The Wisconsin Experience, which articulates the unique learning opportunities at UW-Madison, is grounded in the tradition of the Wisconsin Idea and sets the expectation for faculty, staff, and students to have significant positive impacts on the world. www.learning.wisc.edu/ MORE: apa.wisc.edu/communityengagement 

		IA5_text: UW-Madison’s leadership promotes community engagement as a priority. Keeping the University engaged with and relevant to the people of Wisconsin and beyond is a core value of the University’s mission. Public service has been central to the University’s self-identity for most of its 160-year history (see I.A.1.).  Institutional leadership consistently communicates the focus on the Wisconsin Idea. For example, in April 2008, then-Chancellor John Wiley stopped in the Wisconsin Dells to offer the University’s help to the Dells Business Improvement District: “The UW still follows the Wisconsin Idea. The . . . principle is that the boundaries and influence of the university should extend to the boundaries of the state and beyond. One way it does that is to provide help to groups, organizations and businesses around the state.” www.wiscnews.com/wde/archives/index.php?archAction=arch_read&a_from=browse&a_file=/wde/2008/04/05/280320.php In his Spring 2008 commencement speech, then-Chancellor Wiley emphasized the role that students play in the Wisconsin Idea: “You have been emissaries of the Wisconsin Idea—that the campus boundaries extend to the boundaries of the state and beyond. During your years on campus, most of you participated in multiple service-learning projects, which have imbued in you a spirit of civic engagement and responsibility for the welfare of others . . . And our world will be a far better place for the many ways in which you’ve prepared yourselves to go out and contribute.”  www.news.wisc.edu/commencement/wileySpring2008.html UW-Madison Chancellor Carolyn “Biddy” Martin (effective September 2008) has expressed her commitment to the Wisconsin Idea: “It is an essential component of the university’s mission and the possibilities are exciting, especially in an economy where lifelong learning, continuing education and even retraining are so vital.”

		B1_text: UW-Madison has both centralized and decentralized infrastructures for community engagement. In addition to the cross-campus activities listed below, colleges, schools, centers and other units engage community members in their advisory groups and boards, including linkages with various business, industry, interest and local community groups. The Council on Outreach includes representatives from across the institution at the school/college level who have responsibility for outreach and for credit and noncredit programming directed at meeting community or learner-community needs. The Council meets regularly under the leadership of the dean of Continuing Studies, serves as a forum for the promotion of community engagement, and as a linkage to the UW-Extension partnership, which focuses on county, regional and statewide engagement. The Wisconsin Idea Project, housed in the Office of the Chancellor and the Office of the Provost, is supervised by an assistant vice chancellor, has two full-time staff, and is advised by a committee of deans and administrators from across campus. www.wisconsinidea.wisc.edu/The Morgridge Center for Public Service works with faculty, staff and students to promote civic engagement, strengthen teaching and learning, and build collaborative partnerships through public service, service-learning, and community-based research. The Morgridge Center has a staff of six, including a faculty director and an associate director. www.morgridge.wisc.eduThe Office of Corporate Relations (OCR) is a “front door” to the University for business and economic development and for the development of entrepreneurship. OCR has a staff of eight, including the director and three business-university liaisons. www.ocr.wisc.eduThe Office of Visitor and Information Programs serves as the central access point for visitors, for locating information, and for navigating UW-Madison and the surrounding community. Staffing includes six full-time staff and numerous student tour guides. www.vip.wisc.eduThe Office of Community Relations, within the Office of the Chancellor, coordinates town-gown interactions and aims to build high-quality relationships with the University’s community neighbors. With a staff of three, the office focuses on K-12 partnerships, relationships with proximal civic government, and the business community (see I.B.6.). The Wisconsin Alumni Association is closely allied with the University and maintains contact with the 370,000 living alumni who comprise a key community for the University.  www.uwalumni.com

		B2a_Text: Based on the 2006-07 annual expenditure report, 6.3% of the total budget was expended on Public Service ($135 million of $2153 million). When restricted to state funds and tuition/fees, Pubic Service was 6.6% of total expenditures ($46 million of $693 million). MORE: apa.wisc.edu/communityengagement  

		B2b_text: Based on the 2006-07 annual expenditure report, when restricted to federal funds and gifts and endowments, Public Service was 4.3% of total expenditures ($40 million of $937 million). This is likely to be an underestimate because much community engagement activity is associated with administrative categories, instruction, or research. The 2007-08 Inter-Institutional Agreement transferred to UW-Madison $50,665,511 (a combination of federal, state and program revenue, known as Fund 104) and supported 387.5 FTE positions (approximately 440 faculty and staff) for the support of activities in the areas determined by community needs.Major research grants from the National Science Foundation (approximately $100 million in 2006-07) must account for the broader impact of the research;  many projects explicitly include outreach and community engagement activities in their budgets. Other examples: the Wisconsin Partnership Program, in the School of Medicine and Public Health, has awarded 129 grants for a total of $50 million to faculty- and community-initiated public health projects since 2004 (wphf.med.wisc.edu); the School of Human Ecology brings in external grants for community collaborations or outreach totaling an average of $50,000 per faculty member per year.For gifts, see II.B.2.c. 

		B2c_text: The Wisconsin Idea is alive in the work of the UW Foundation, the official fundraising and gift-receiving organization for UW-Madison. Some of the largest gifts ever made to the University support community engagement. A $21.7 million gift from the estate of Ira and Ineva Reilly Baldwin created the Wisconsin Idea Endowment, which funds innovative projects that share the University’s knowledge and resources around the globe and that return knowledge gained to the University. A $50 million contribution from alumni John and Tashia Morgridge supports a public-private partnership. "We hope to extend the Wisconsin Idea, spurring new discovery, new treatments, new knowledge and new jobs," says John Morgridge, chair of the board of Cisco Systems. Tashia Morgridge: "This will be a center for innovative teaching and learning, where university students will work . . . with K-12 students in special outreach programs that will help grow tomorrow's scientists."  The Morgridge Center for Public Service, launched in 1996 with multimillion dollar support from the Morgridges, supports the infusion of service-learning and community-based research throughout the curriculum. Fundraising for community engagement also takes the form of grant-getting through federal and state agencies and foundations (see II.B.2.b.). 

		B3a_text: The Wisconsin Idea Project (WIP) is an organized, systematic effort at the university level to strengthen our service to and engagement with the citizens of Wisconsin. WIP has several components, a core component being the systematic collection and tracking of community-engagement projects and activities. This information is accessible through an online database that users can search by keyword, subject area, Wisconsin county, or UW-Madison school or college. New projects are added to the database through an online interface. As of May 2008, the database described 687 separate projects or activities. www.wisconsinidea.wisc.edu Other activities tracked and documented centrally: The Division of Continuing Studies monitors credit and noncredit continuing education instruction and enumerates that through its participation in the Accountability Report for UW-Extension and through the annual Critical Analysis Report. In Fiscal Year 2007, there were 154,929 enrollments in continuing education programs.In its role as the University’s front door for business and industry, the Office of Corporate Relations maintains a database of activities; in the past year, the Office fielded contacts from nearly 1,000 companies.  Clinical placements, preceptorships, practica, and internships – all activities in which students test and extend their learning by engaging with the community in a real-world setting – are part of the student academic record. More than 80% of approximately 6,000 bachelor’s degree recipients annually have at least one of these activities. The Leadership and Involvement Record sponsored by the Student Organization Office is a way for students to record their leadership roles and community service. UW-Madison is highly decentralized and most schools and colleges and major divisions track, assess, and evaluate community engagement and the strength of the Wisconsin Idea within their units. Some academic units (example: School of Business, School of Human Ecology) require faculty to report professional activities in a searchable database. Part of the rationale for this change is to more readily identify and summarize the faculty work of public engagement. Because of the size and scope of the University, impact is often best evaluated at the unit level. 

		B3b_text: The Wisconsin Idea Project generates reports for each of the 13 schools and colleges or for other major divisions that give a perspective on the quality and extent of engagement. Deans use this information to encourage and reward such activity. Reports for each county in Wisconsin illustrate the geographic distribution of activity and may highlight areas of rich engagement and gaps. When University leaders visit communities throughout the state this information is useful for discussing the University's involvement within the community and ways to improve the exchange. The Division of Continuing Studies uses the data compiled in the Annual Report, the Accountability Report, and the Critical Analysis Report (see I.A.3.a.) to evaluate if programs are meeting the clientele's needs, whether certain areas of programming should be phased out or terminated, and whether some services need to be improved. For example, recent recommendations from the Critical Analysis Report related to the implementation of an enhanced registration and marketing system, the need for expanded distance-delivered programming, improved incentives for campus providers of continuing education, and the removal of various policy barriers to expansion of programming and services to enhance engagement.The Office of Corporate Relations makes use of the information it collects in annual reports to help plan and evaluate what services and connections need to be strengthened. Student-record data is used to evaluate the extent of student participation, recognize success, and devise strategies for improving the student experience and for signaling when information-collection strategies need to be improved. The Leadership and Involvement Record can be used to verify out-of-classroom activities to employers, can assist with completing graduate school applications, may be provided to individuals writing letters of reference, and may assist with the development of résumés.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Our goal, through the Wisconsin Experience, is "to produce graduates who: think beyond conventional wisdom; are creative problem-solvers who can integrate passion with empirical analysis;  know how to seek out, evaluate and create new knowledge and technologies;  can adapt to new situations; and are engaged citizens of the world." The impact on students is best observed in how our students exhibit engagement after graduation. Systematic assessment by UW-Madison and the Wisconsin Alumni Association includes surveys and information gathering through the Alumni Directory. Studies show that UW-Madison is second in the number of alumni who enter the Peace Corps, top five for those who enter Teach for America, one of the top producers of leaders of major corporations, and an educator of civic leaders. According to a recent survey, 69% of seniors had done community-service work, compared with an average of 61% at other research universities. Currently in Wisconsin, the governor, the lieutenant governor, the attorney general, the superintendent of the Department of Public Instruction, six of seven Wisconsin Supreme Court justices, 24% of Wisconsin legislators, and six of the 10 members of Wisconsin’s congressional delegation are UW-Madison alumni. 

		B3d2_text: UW-Extension conducts a comprehensive Strategic Planning Exercise about every five years, with focus groups in each of Wisconsin's 72 counties. The process leads to revamped priorities for Extension programs, and those priorities guide the work of more than 400 faculty and staff at UW-Madison who have Extension appointments. In this way, citizens throughout the state have some say on what topics merit research and what knowledge needs most to be shared with the state's communities. The Wisconsin Idea Project and the implementation in some units of an online database for faculty activity (see I.A.3.a.) reporting are both mechanisms that allow for better evaluation of community-engagement scholarship. These mechanisms have brought renewed attention to the Wisconsin Idea and they validate faculty scholarship in this area. The University Committee, the executive committee of the Faculty Senate, has appointed a subcommittee to evaluate how the scholarship of extension work, outreach, and community engagement mesh with existing standards.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: The Wisconsin Idea Project is a collection point for assessing impact on the community. With nearly 700 projects, there are numerous examples of impact. One example is the Odyssey Project, which offers members of the Madison community an opportunity to begin a college education through an intensive two-semester course. The program's goal is to provide wider access to college for nontraditional and low-income students by offering a challenging classroom experience, individual support in writing, and assistance in applying for admission to college and for financial aid. More than 100 Madison adults over five years have graduated from the Odyssey Project.  www.odyssey.wisc.edu  Another example is the Schools of Hope project, which began in 1995 under the leadership of the United Way of Dane County and Madison Metropolitan School District, and with several partners including UW-Madison. This community-wide effort to improve minority achievement resulted in measurable change: from 1995 to 2005, the racial achievement-gap for third-grade reading collapsed from 21 percentage points to 2 percentage points.  UW-Madison students (volunteer tutors), faculty and staff participated in the project.  www.morgridge.wisc.edu/students/tutors.html 

		B3d4_text: One impact of self-assessment has been recognition of the need to better document outreach, service, and community engagement, and find ways to more effectively leverage those activities. A renewal of the Wisconsin Idea and a reinvigorated engagement of the University with the public has emerged as a central theme in the University’s reaccreditation project. In preparing for the 2009 site visit by the University’s regional accrediting agency (Higher Learning Commission of the North Central Association), the reaccreditation team posed two questions as the basis for the self-study: "What will it mean to be a great public university in a changing world?" and "How will UW–Madison uniquely embody this greatness?"  Six theme team reports, delivered in May 2008, emphasized the need to more intentionally couple the intellectual capacity of the University with the goals and needs of the state and the world through aligned and sustained public work, partnerships with the public, expanded public access to the University’s resources, and engaged students serving the public. This vision of a new Wisconsin Idea will feed the reaccreditation self-study and the current strategic planning process. www.greatu.wisc.edu

		b3e_text: The Cooperative Extension Division conducts a comprehensive Strategic Planning Exercise about every five years, with focus groups in each of Wisconsin's 72 counties. The information collected in this manner is used to establish priorities for Extension programs, and those priorities guide the work of approximately 440 individual faculty and academic staff (387.5 FTE) at UW-Madison who have appointments related to programming within Cooperative Extension. The Wisconsin Idea Project (WIP) is an assessment mechanism that serves as a collection site for outreach, public service, and community engagement, and a vehicle to evaluate the impact. It is also intended to highlight opportunities for improvement and thereby complete the assessment spiral. Faculty and staff learn from WIP what is already happening and ways to tie into existing projects and leverage those for other purposes. This information feeds into strategic planning both at the University level and within the schools and colleges. It provides a vehicle for communicating with the public throughout the state and beyond about what we already do and about new possibilities.  www.wisconsinidea.wisc.eduA third example comes from the School of Medicine and Public Health (SMPH). A shortage of physicians affects rural Wisconsin: 28% of Wisconsin citizens live in rural areas but only 11% of physicians have rural practices. Of Wisconsin’s 72 counties, 60 are underserved and 77% of these underserved counties are rural. Research also shows that rural citizens are generally sicker, poorer, older and more likely to be uninsured. In response, the SMPH established the Wisconsin Academy for Rural Medicine, which aims to increase the number of physicians practicing in rural Wisconsin and to improve the health of rural Wisconsin communities. www.med.wisc.edu/education/md/warm/

		B4_text: The Wisconsin Idea – that the boundaries of the University are the boundaries of the state – is a core component of the University’s strategic plans. www.chancellor.wisc.edu/strategicplan The 2001-2009 strategic plan cites as one of five strategic priorities “Amplify the Wisconsin Idea.” The strategic focus goals for 2007-09 are:  foster the core value of the Wisconsin Idea and service to the state; promote the development of outreach efforts and partnership programs in the sciences, arts and humanities; address the growing health-care crisis in the state; expand entrepreneurship; and increase funding for research commercialization efforts. A strategic plan for the next decade, currently being developed, will highlight the role that public engagement plays in keeping the University strong into the future. Many academic and administrative units also highlight outreach, public service and community engagement in their strategic plans. For example, the College of Engineering’s strategic plan lists as one of the main goals to “enhance and develop approaches for technology transfer to industry, business, and government . . . form strategic alliances with other universities and with the private sector.”MORE: apa.wisc.edu/communityengagement/

		B5_text: University support includes courses and learning communities, annual engagement opportunities, consulting services, and online resources supplemented by individual support. The Office of Human Resource Development has collected and developed resources dedicated to helping individuals become “Fully Prepared to Engage.” www.ohrd.wisc.edu.  “Public Participation Processes & Tools” is a six-session study group focused on public participation in decision-making, large- and small-scale participatory processes, and building collaborative communities.  “Public Participation Processes & Tools: Engaging Others for Understanding and Decision Making” is a training workshop that includes an introduction to public engagement, the World Café experience, and the America Speaks process. “Engaging Our Community in Meaningful Public Deliberation: Facilitating Large-Scale Dialogue” is a workshop for faculty and staff.  The Wisconsin Idea Seminar is an annual, week-long bus trip to help new faculty and administrators deepen engagement with state constituencies. 40 participants are immersed in Wisconsin’s cultural, political and economic heritage and contemporary challenges.  info.gradsch.wisc.edu/wis/  The Morgridge Center for Public Service provides individualized support through faculty consultations and the Service-Learning Fellows program, where undergraduates are assigned to a specific faculty member for at least one semester to help plan and implement a service-learning course. Fellows are trained to establish community placements, lead reflection exercises and maintain ongoing communication between the community organizations and the course. www.morgridge.wisc.edu/faculty/resources.html  “Wednesday Nite at the Lab” runs 50 times a year, and covers the full range of science, engineering and technology research. Sponsored by the Division of Continuing Studies, the Wisconsin Alumni Association, and the UW Science Alliance, this program provides researchers with experience in the art of engaging community members in the work of the university. science.wisc.edu/

		B6_text: The community—locally, statewide, and beyond—is a partner in the Wisconsin Idea and involved in the University’s decision-making process at many different levels. The University is governed by the Board of Regents: 16 of 18 members are community members who influence the policies and priorities of the University. www.uwsa.edu/bor/Cooperative Extension periodically hosts focus groups in each of Wisconsin's 72 counties as part of a planning process to develop priorities that guide the work of some 440 faculty and staff at UW-Madison who have appointments related to Extension programming, and to give the citizens a say on what topics merit research and what knowledge needs most to be shared with communities.The Wisconsin Idea Project includes listening sessions around the state, which are designed to gather citizen input on the current and future direction of the university. The major points of emphasis are enhancing Wisconsin’s economy, strengthening K–12 education, and expanding access to health care. The Office of Corporate Relations was established for the purpose of mutual exchange with the business community to advance the local and statewide economy.The Wisconsin Alumni Association keeps the University’s 370,000 living alumni connected to their alma mater through publications, lifelong learning events, alumni receptions and tours. The Office of Community Relations fosters strong “town/gown” relationships by working directly in the community though K-12 connections, community development, business and economic development agencies, and civic government.  The Dean of Students, the Chief of University Police, and other leaders meet regularly with community and civic groups that are focused on the health and well-being of students and community neighbors.Every school and college and most major units have a board of visitors that include a wide range of academic and community membership. MORE: apa.wisc.edu/communityengagement 

		SD1_text: There is no institution-wide policy that either encourages or hinders the hiring of faculty with expertise in and commitment to community engagement. However, faculty activity in the community is endorsed by the strategic plan. Advancing the Wisconsin Idea is a focus area in the 2007-09 strategic priorities (see I.B.4.). Those priorities include fostering the core value of the Wisconsin Idea and service to the state, the need to promote the development of outreach efforts and partnership programs in all disciplines, and the need to address the growing health-care crisis in the state. The 2009 reaccreditation self-study recommendations endorse and expand on these priorities (see I.B.4.). Tenure guidelines are under review (see Supp 2.a.).UW-Madison faculty and staff who are hired into outreach or extension positions are explicitly required to support and exhibit commitment to engagement with communities (currently 387.5 FTE or approximately 440 individuals). They contribute the foundational expertise for research and community engagement across the state. Outreach and extension faculty and staff work hand-in-hand with the 72 Cooperative Extension offices located in each Wisconsin county and provide instruction in Continuing Education programming and engagement.In total, about 7% of tenured/tenure-track faculty have appointments that include explicit extension/outreach components. The Extension faculty commit to engaging with individuals and communities and with state problems. Each position-vacancy listing describes the terms of employment for faculty and may include teaching, research or service commitments in community engagement. Extension faculty and staff are concentrated in the College of Agricultural and Life Sciences, the School of Human Ecology, the School of Business, and the College of Engineering. Each school/college has an individual at the assistant dean or associate dean level who is responsible for oversight of extension functions, including hiring decisions.

		SD2a_text: UW-Madison faculty are considered for tenure within four disciplinary divisions, each with its own tenure guidelines: arts and humanities, biological sciences, physical sciences, social studies. For example, in the Biological Sciences division, the granting of tenure is based on evidence of (1) teaching excellence; (2) a record of professional creativity, such as research or other accomplishments appropriate to the discipline; and (3) service to the University, to the faculty member's profession, or professional service to the public. Typically, excellence in outreach/extension may serve as a basis for tenure for those with a formal appointment of at least 50 percent in an outreach/extension program. Extension activities result in the dissemination of information and the application of the results of scholarly inquiry in basic and applied disciplines for the benefit of society. Evidence of outreach activities should include a synopsis of outreach responsibilities, documentation of such activities (e.g., outreach presentations such as lectures, workshops, or individualized advising; publication of bulletins or research related to outreach activities), and evaluation of outreach performance by peers.  In 1997, the Council on Outreach produced “Commitment to the Wisconsin Idea: A Guide to Documenting and Evaluating Outreach Scholarship” to provide a “clear and enduring method for describing and evaluating the quality of outreach scholarship within departmental and divisional committee guidelines.” (Supp 2.b.)  www.secfac.wisc.edu/divcomm/index.htm  The Nelson Institute for Environmental Studies is an academic unit that has prepared additional guidelines for faculty. The “Guidelines for Merit Evaluation and Criteria for Excellence in Interdisciplinary Scholarship” include an invitation to provide evidence of outreach through application, and evidence of integration into a broader body of knowledge and practice (in a research, educational and community context). www.nelson.wisc.edu/facstaff/policies/criteria.pdf  MORE: apa.wisc.edu/communityengagement/

		SD2b1_text: The document “Commitment to the Wisconsin Idea: A Guide to Documenting and Evaluating Outreach Scholarship” (Supp 2. a.) uses the three traditional areas—research, teaching, and service—as the basis for defining three types of community outreach: outreach research, outreach teaching, and outreach service. The document makes clear that outreach is not a tangential or add-on activity but is expected to be integrated with the core activities of our faculty. Outreach is not only lumped into the Service category, but outreach activity can contribute to one's tenure record in the key areas of Research and Teaching.

		SD2b2_text: Even though we do have policies in place and respond Yes to Supp 2.a., we also want to point out in this section that we are reviewing and revising those policies described in Supp 2.b. (above). Generally, tenure based on outreach and community engagement is only considered for faculty who hold at least a 50% extension/outreach appointment. The 2009 reaccreditation self-study reports include recommendations to review tenure guidelines and assure that scholarship that engages with the wider community or is outreach-based is an option for faculty with all appointment types. In the early years of this decade, two faculty committees studied  tenure needs. One focus was on clinical faculty and the standards for scholarship and tenure related to those in clinical appointments whose scholarship is related to practice and thereby engages individuals and communities. The issues related to clinical faculty are relevant across the range of disciplines in which clinical faculty operate, including health sciences, law and business. The University Committee (see Supp 5.) is actively engaged in reevaluating the role of clinical scholarship in tenure. (Faculty reports are posted at www.secfac.wisc.edu/divcomm/index.htm.)

		SD3_text: UW-Madison has a strong history of student engagement and leadership within the community through shared governance and student leadership. The Associated Students of Madison (ASM), UW-Madison’s official student government, is a grass-roots and campaign-driven organization that advocates for student issues and concerns locally and at the state and national level. All students enrolled at UW-Madison are automatic members of ASM, allowing them to take part in and voice their opinion about the many programs, events, and activities funded by ASM. www.asm.wisc.edu/cms/  The Student Organization Office (SOO) promotes student involvement as an integral part of a University education. Working with university and community partners, including student-organization advisors, alumni, and national organizations, SOO provides leadership development, organizational management, and skill-development opportunities in an effort to empower students, to support quality learning experiences outside of the classroom, and to encourage active, thoughtful, involved community citizens. Over 250 of the more than 800 registered student organizations have a service-learning and community-involvement focus.  Additionally, the Wisconsin Union Directorate (a student activity planning board) includes 12 student volunteer committees, including the Alternative Breaks Program and the Community Service Committee, which involves students in planning the 10,000 Hours Show, an annual celebration of a collective 10,000 hours of student volunteer work in the community. soo.studentorg.wisc.edu/, www.union.wisc.edu/wud/  The Morgridge Center for Public Service collaborates with a student advisory board, staff, faculty and community partners to offer a broad range of service opportunities to UW students, both in and out of the classroom. The Morgridge Center fosters student involvement with the community by promoting civic engagement, strengthening teaching and learning, and building collaborative partnerships through public service, service learning and community-based research. www.morgridge.wisc.edu/ 

		SD5_text: There is no specific faculty governance committee on community engagement among the 37 faculty committees described in Faculty Policies and Procedures. The University Committee, the executive committee of the Faculty Senate, has broad functions that include issues related to community engagement. Recently the University Committee established a Wisconsin Idea task force, which evolved from one of the six theme teams of the 2009 reaccreditation project: “Rethinking the Public Research University” (see Supp 2.b.).  www.secfac.wisc.edu/governance/FPP/Chapter_6.htm#654  The Council on Outreach, which operates under the leadership of the Dean of Continuing Studies, serves as a forum for the promotion of community engagement, and as a linkage to the Extension partnership, which focuses on county, regional and statewide engagement (see I.B.1.).  Many of the schools and colleges have established councils or committees to foster outreach and community engagement within the research, teaching, and public-service missions of their faculty, staff and students. For example, the School of Human Ecology has an Outreach Planning Council, which focuses entirely on community engagement, and which operates parallel to the more traditional Undergraduate Planning Council and Graduate Planning Council that guide the on-campus curricula of the school.

		SD4_text: There is no label for community engagement, service learning, or community-based research per se on the transcript. Internships, practica, preceptorships or other clinical placements in the community that are part of a student’s academic program are recorded on the transcript. The Leadership and Involvement Record (see I.B.3.a.) is a way for students to record their community engagement activities. The Leadership Record can be used to verify co-curricular or out-of-classroom activities to employers and assist with completing graduate school applications. Planning is underway for an e-portfolio that will provide another mechanism to track community-engagement experiences.

		IIA1a_txt: The Morgridge Center for Public Service serves as an institutional resource for service-learning activity. Staff apply the following definition when working with instructors: Service learning is a "course-based, credit-bearing educational experience that allows students to (1) participate in an organized service activity that meets identified community needs and (2) reflect on the service activity in such a way as to gain further understanding of course content, a broader appreciation of the discipline, and an enhanced sense of civic responsibility" (based on Bringle & Hatcher, 1995). Also supported and advanced by the Morgridge Center is community-based research (CBR):  “CBR is a partnership of students, faculty and community members who collaboratively engage in research with the purpose of solving a pressing community problem or effecting social change” (Strand et al, 2003). Curricular systems allow service-learning courses to carry a standard footnote to signal to students the nature of the course and to subsequently allow for identification and tracking. Although these footnotes are the basis for identifying such courses, we know that many courses with community-engagement components do not carry this footnote; therefore analyses on the basis of the footnote significantly underestimate service learning. In 2007, 12% of graduating seniors took a service-learning course.

		IIA1b_1: 102.00000000

		IIA1b_2: 1.8%

		IIA1c_1: 32.00000000

		IIA1c_2: 18%

		IIa2a_txt: The Wisconsin Experience framework sets the institution’s learning outcomes (www.learning.wisc.edu): “Grounded in the 100-year old Wisconsin Idea and our progressive history, our historical mission has evolved to create an expectation for all of us—faculty, staff, and students—to apply in- and out-of-classroom learning in ways that have significant and positive impacts on the world. What we do matters, and together we can solve any problem. It is this Wisconsin Experience that produces graduates who think beyond the conventional wisdom, who are creative problem-solvers who know how to integrate passion with empirical analysis, who know how to seek out, evaluate, and create new knowledge and technologies, who can adapt to new situations, and who are engaged citizens of the world.” UW-Madison has adopted the five “Essential Learning Outcomes” described in the Association of American Colleges and Universities’ LEAP project (Liberal Education and America’s Promise). One of the essential learning outcomes specifies expectations related to community engagement: “Personal and Social Responsibility: (1) Civic knowledge and engagement—local and global; (2) Intercultural knowledge and competence; (3) Ethical reasoning and action; (4) Foundations and skills for lifelong learning. These are anchored through active involvement with diverse communities and real-world challenges.”

		IIA1d_1: 22.00000000

		IIA1e_1: 1912.00000000

		IIA1d_2: 1%

		IIA1e_2: 6.6%

		IIA2b_txt: Within the Essential Learning Outcomes framework (II.A.2.a.), three examples answer II.A.2.b., c.., and d. The MS in Biotechnology aims to educate working professionals in the technical, communication, and management skills needed for them to enter management and leadership positions in the growing biotechnology industry. The program seeks to strengthen partnerships between the University and the biotechnology industry of Wisconsin and serve as a vital economic development tool. www.ms-biotech.wisc.edu/ The School of Social Work aims to develop “social work skills and knowledge to work effectively with a broad range of individual, family, community, organizational and societal concerns.” Learning goals for curricular elements include: “Use and develop community resources for the benefit of clients and their communities,” and “Apply knowledge of social problems and issues to . . . practice situations.” socwork.wisc.edu/index.php, socwork.wisc.edu/field/Field_Handbook_08-09.pdf.  The College of Engineering states numerous learning goals and objectives. For example, students are expected to exhibit strong skills in problem-solving, leadership, teamwork, and communication and to use these skills to contribute to their communities. Each engineering program has adopted discipline-specific outcomes that are compatible with those of their accreditor (ABET).

		IIA2c_txt: Continued from II.A.2.b.: The MS in Biotechnology program has robust assessment focused on student learning and the impact of the program and its partnerships. Evaluation includes: student reflections on the value of courses to their professional growth; faculty evaluation of cross-cutting, team-based student projects; employer feedback; evaluation of alumni leadership impact; and an annual program review by an advisory board comprised of faculty and industry representatives. In the School of Social Work, field education connects classroom learning with community practice. Student attainment of outcomes is assessed annually by faculty and placement coordinators. Students participate in a long-term outcome study that invites them to rate their level of knowledge and skills in light of program objectives at entry and exit from the program. The College of Engineering conducts assessments using concept inventories, course evaluations, exit interviews, exit and alumni surveys, licensing exam results and advisory board visits. Also assessed is student performance in the senior-level design courses that require the application of theoretically and academically acquired knowledge to a real-world engineering problem. Civil and Environmental Engineering provides one example.  www.engr.wisc.edu/cee/mission.html, www.engr.wisc.edu/news/headlines/2008/Jun04.html 

		IIA2d_txt: Continued from II.A.2.c.: The MS in Biotechnology assessment evidence from students, alumni, and employers is critical to the development and continued improvement of the program. Evidence of success includes findings that 92% of program graduates are working in Wisconsin and have advanced professionally as a result of the program. Five new companies have emerged from the program. The program is endorsed by the biotechnology community and has received public praise for its impact on the state economy.  School of Social Work faculty use the data obtained from the outcome studies to adjust course and program content and delivery, to shape the field course experience, and to inform community partners and other constituents about student progress and achievement. Assessment helps assure a quality experience for the 200 students, the numerous community agencies, and the families, groups, communities and organizations who all participate in the field placements. The College of Engineering uses the considerable amount of assessment information collected to evaluate progress to objectives and goals. Viewed through the lens of faculty and staff experience and judgment, the evidence is used to make curricular changes that assure graduates will use their engineering skills to contribute productively to their communities through career and professional accomplishments. 
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		IIA3a_txt: STUDENT RESEARCH. Wisconsin Idea Undergraduate Fellowships provide opportunities for UW-Madison students to share their expertise, serve the community and learn outside the classroom. These fellowships support innovative projects where undergraduate students, faculty/instructional staff and community organizations collaborate in service activities and/or research designed to meet a community need while enhancing student learning. Students earn three academic credits. www.morgridge.wisc.edu/students/wif.html   The campus-wide Undergraduate Symposium, an annual event initiated in 1998 to showcase undergraduate research, has been expanded in recent years to highlight service learning and community-based research projects conducted by undergraduates. www.learning.wisc.edu/ugsymposium/   STUDENT LEADERSHIP. The CALS Leadership Seminar is a one-credit course that supports students seeking the CALS Leadership Certificate. One course goal is for students to identify and apply the behaviors and skills for effectively managing and leading organizations and communities. www.cals.wisc.edu/students/leadership/CALS_Leadership_Seminar.php   INTERNSHIPS/CO-OPS. Students in most schools and colleges can participate in for-credit internships, which provide an opportunity for students to make connections between academic work and its application to the field, industry, practice or community. The School of Human Ecology states that “through partnerships with local businesses and agencies, students gain marketable work experience while contributing to their community and the mission of the School of Human Ecology.” Internships involve varying amounts of community engagement. STUDY ABROAD. In the School of Medicine and Public Health, the Certificate for Global Health is one venue through which students may access international educational experiences in global health, with a community-service focus, through a range of courses and field opportunities. www.pophealth.wisc.edu/gh/ 
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		IIA3b_txt: Note: UW-Madison has no core course requirements.  The Morgridge Center for Public Service acts as a catalyst to integrate community engagement into the curriculum. The Office of Service Learning and Community-Based Research increases the momentum for creating or revising such courses in the College of Letters and Science. www.ls.wisc.edu/handbook/ChapterFive/chV-10.htm   One Freshmen Interest Group, “Intercultural Dialogues: Foundations in Multicultural Coalition Building,” includes service-learning projects that provide direct services, focus on awareness campaigns, or focus on environmental problems. www.lssaa.wisc.edu/figs/   The Humanities Exposed (HEX) program aims to change the culture of graduate education by providing support to humanists and humanities departments in their efforts to become citizens of the wider community. HEX connects graduate students with teachers, schools, after-school programs, museums and neighborhood centers. HEX projects identify community needs and form sustainable, ongoing relationships to address those needs. www.humanities.wisc.edu/HEX/Home.html   At least one service-learning course is required of all students in the BS-Human Development and Family Studies major.  Senior design courses in all undergraduate Engineering programs immerse students in a situation where they work in multidisciplinary teams to integrate prior course work and skills to address real-world problems. www.news.wisc.edu/newsphotos/rubblePile.html   Many programs require students to practice their classroom learning in a professional setting that engages them with people and communities. Examples include Education, Audiology, Nursing, Medicine, Occupational Therapy, Physical Therapy, Pharmacy, Veterinary Medicine, Social Work, Library Studies, Law. Some courses that satisfy Undergraduate General Education Requirements—communications, quantitative reasoning, ethnic studies, and breadth—include community-engagement pedagogy.

		IIA4_txt: For the following five examples, the web links provide more detail about the scholarly framework and products: Randy Stoecker, professor of Rural Sociology, works with Madison-area community organizations to assess their reactions to service learning and how the University and area colleges deliver service learning. The team has developed a document specifying community standards for service learning. comm-org.wisc.edu/sl   Lori Bakken, professor of Medicine, studies clinical career development and clinical preparation of physicians for research. She has helped develop a certificate program and a graduate program in clinical investigations to train clinicians to translate basic research into clinical practice. www.ictr.wisc.edu/   Susan Zahner, professor of Nursing, leads the Linking Education and Practice for Excellence in Public Health Nursing Project, a statewide academic-practice collaborative project designed to improve competency in public-health nursing practice by educating public-health nurses, student nurses, and nursing faculty in the knowledge and skills required for providing population-based, culturally competent public-health nursing services. Findings of this US Dept of Health & Human Services-funded project are shared through a series of workshops and publications.  www.son.wisc.edu/leap/   Kathy Cramer Walsh, professor of Political Science, works on deliberative democracy, political communication, and civic engagement. Her research on Wisconsinites’ policy concerns and opinions, based on listening investigations in 23 communities, is connected to her teaching through Poli Sci 401, “Citizenship, Democracy, and Difference,” a service-learning course. www.polisci.wisc.edu/users/Kwalsh/   Meredith Ross, clinical professor of Law, and her colleagues in the Remington Center, exemplify the Law School’s “Law in Action” tradition that emphasizes scholarship arising out of engagement with the community and work with students. A searchable bibliography of the Law Faculty's scholarship is available at www.law.wisc.edu/research/. See also law.wisc.edu/about/.
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		IIB1_txt: LEARNING CTRS.  The Adult and Student Services Center provides advice for nondegree students, career counseling, and outreach to employers.  www.dcs.wisc.edu/info/about-us.htm  UW Space Place is a public education center that provides hands-on activities and presentations.  www.spaceplace.wisc.edu  TUTORING.  The Schools of Hope project involves dozens of UW-Madison students annually who tutor middle and high school students (III.B.3.). www.morgridge.wisc.edu/students/tutors.html  The PEOPLE program provides college-prep support to 1,000 3rd to 12th graders.  www.peopleprogram.wisc.edu/  EXTENSION PROG.  Extension programs are a $50 million enterprise primarily in the College of Agricultural and Life Sciences and the School of Human Ecology.  NONCREDIT COURSES.  In 2007, more than 2,000 noncredit continuing education programs and activities were provided to 139,000 learners.  www.dcs.wisc.edu/lsa/  EVALUATION SUPPORT.  The Survey Center serves the University of Wisconsin, other universities, federal, state, and local government, and nonprofits. www.uwsc.wisc.edu/index.php  The UW Center for Placement Testing provides placement test processing, and test administration services to the UW System. testing.wisc.edu/  TRAINING PROG.  The Farm and Industry Short Course is a specialized 17-week program. www.cals.wisc.edu/students/shortCourse/  PROF. DEV. CTRS.  Professional Development and Applied Studies offers educational programs in communications, public management, health and human issues, and a state HIV/AIDS Program.  www.dcs.wisc.edu/pda/  School/college programs: Engineering Professional Development; Executive Education (Business); Office of Education Outreach; School of Library and Information Studies Continuing Education; Continuing Legal Education; Continuing Professional Development in Medicine and Public Health; Continuing Education in Nursing; Extension Services in Pharmacy; Continuing Education in Veterinary Medicine.  OTHER.  Youth Programs serve over 11,000 young people annually. www.dcs.wisc.edu/outreach/youth.htm  MORE: apa.wisc.edu/communityengagement
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		IIB2_txt: CO-CURRICULAR SERVICE.  The Morgridge Center for Public Service maintains a volunteer opportunity database. www.morgridge.wisc.edu/students/volunteer.html  Approximately 250 of over 800 Student organizations have a service mission.  WORK/STUDY.  In 2007-08, there were 369 work/study placements off-campus.  CULTURE.  UW-Madison provides many cultural resources. Art exhibits are featured at the Chazen Museum of Art, the School of Human Ecology Design Gallery, the Union galleries, the Tandem Press Gallery. The Cinematheque showcases independent films year-round, as does the Wisconsin Film Festival every Spring. The Union Theater, the University Theater, and the Dance department regularly feature theater and dance performances. Concerts take place all over campus through the Music department. The UW marching band is very popular in the community. Specialized museums include the Geology Museum, the Physics Museum and the Zoology Museum. www.arts.wisc.edu/  ATHLETICS.  Sailing, horse-back riding and scuba diving are available at Wisconsin Hoofers. hoofers.org/  Badger Sports Camps and Clinics offers sports camps in the summer. Several state-wide high-school athletic championships are held on the UW campus. www.uwbadgers.com/camps/index_25.html  LIBRARY SERVICES.  University Libraries are open to the public. www.library.wisc.edu/visitors/  TECHNOLOGY.  The Online Access Consortium, initiated in May 2008, enhances public access to expertise of faculty and staff through video and audio recordings available online. The Information Technology Academy is a pre-college program for talented students of color and economically disadvantaged students in Madison. ita.wisc.edu/  FACULTY CONSULTATION.  440 Extension faculty and staff work with Extension agents in all 72 state counties.  An Experts Database is available online. experts.news.wisc.edu/  La Follette School of Public Policy consults on public policy issues and the Center on Wisconsin Strategy on economic development. www.lafollette.wisc.edu/, www.cows.org/  MORE: apa.wisc.edu/communityengagement

		IIB4a_txt: For partnerships to become and remain vibrant, both partners must promote the relationship; the long-term success of programs and partnerships is predicated on the value that each partner gives and receives. The institution, the departments and programs described in the partnership grid employ a range of strategies to promote mutuality and assure the success of partnerships. Many of the programs in the partnership grid are designed around engagement and require an exchange of information. The University partner brings one set of skills, expertise and resources, the partner brings another. The two partners are informed and enriched by the other. For example, Campus Community Partnerships helps to infuse the university into the community by providing resources and programs in a local setting; and by engaging with our neighbors directly it brings community needs back into the university, providing an opportunity to focus on issues of most importance to the local population. Another example is the Office of Corporate Relations. Initiated as a “front door” for the business community to access the resources of the University, the business community has in turn helped the University understand what resources are most useful and contributed to the learning experiences of students by highlighting an interest in developing their entrepreneurship skills. The University works to enhance partnerships by several mechanisms: funding faculty and staff projects through the Baldwin Wisconsin Idea Grants (I.B.2.c.), providing awards and celebrations that recognize the value of these partnerships (I.A.2.), supporting the development of service learning and community-based research (II.A.2.; II.A.3.) and by advancing the Wisconsin Idea as a vision for the University community (I.B.4.). The Office of Community Relations and other units within the Office of the Chancellor exist to ensure strong University and community partnerships (I.B.6.).

		IIB4b_txt: Many of the partnerships listed in the partnership grid have planned for feedback and assessment within their program to assure progress towards program goals, support improvement of the program, and build a program that has continuing mutual value. For example, the Parenting Education Project is designed to include structured interventions and field experiments that are evaluated; these studies expand the understanding of strategies for good parenting. The University Research Park monitors the connection between the business community and the University researchers and evaluates the Research Park’s effectiveness at contributing to economic development through a range of economic-impact metrics. The Park is home to more than 115 companies that employ more than 3,500 people and houses a broad range of startup companies, many of them focused on biotechnology. The Wisconsin Partnership Program has established a rigorous evaluation system; progress to the Program’s goals, which are focused on advancing a healthy, Wisconsin are detailed in a mandated annual report. The oversight board includes community members alongside health professionals. The Program, which has funded 167 grants totaling $61.7 million since inception, evaluates the progress and outcomes of funded grants using financial-status reports, progress reports, oral presentations, final reports and site visits. Information from surveys, roundtable and workgroup recommendations, and strategic planning sessions also contribute to program assessment. Institutionally, there are systems in place that provide feedback and assessment. One is the widespread use of advisory boards that include members of the community (I.B.6.). The Wisconsin Idea Project and the evaluation of continuing education and extension programming are key feedback and improvement mechanisms (I.A.3.a.). The Office of Community Relations and other units within the Office of the Chancellor act as a conduit for information exchange between the University and community partners (I.B.6.).

		IIB5_txt: Hundreds of faculty and staff are involved in scholarship that serves or engages the community. www.wisconsinidea.wisc.edu/   Dave Riley, professor of Human Development and Family Studies, worked with the Wisconsin Dept. of Workforce Development and child-care agencies to raise the quality of child care available to children of low-income, working adults.  His teams designed and evaluated an intervention that significantly raised the quality of early childhood education in programs serving primarily low-income families.  Findings were shared through eight articles in research and practitioner journals and two textbooks.  Center for Dairy Profitability faculty have developed the Agriculture Financial Advisor as part of their research, a computerized financial-management system which now serves dairy producers and others within the farm industry to summarize and analyze their business’s annual performance. cdp.wisc.edu/  Anne Miner, professor of Business, has launched with others the Initiative for Studies in Technology Entrepreneurship, which examines worldwide efforts to create value through technology entrepreneurship. Outcomes to date include visiting speaker series, workshops, conferences, publications and curricular advances, contacts with more than 500 business and governmental leaders, and a new PhD minor in entrepreneurship. www.bus.wisc.edu/insite   Sue Thering, a professor of Landscape Architecture, is coordinating a partnership with several Native American communities to create affordable, energy-efficient housing on tribal lands. The project led to a for-credit outreach program in summer 2007 that trained 20 participants in green community-design techniques and will culminate in the construction of two model homes in the St. Croix Ojibwa community. news.cals.wisc.edu/newsDisplay.asp?id=1639  Faculty in the Wisconsin Initiative on Climate Change Impacts collaborate with state agencies to assess and anticipate climate-change impacts on Wisconsin natural resources and human activities, and develop and recommend adaptation strategies. www.wicci.wisc.edu/

		III1_txt: For a number of questions, a more complete answer has been provided online at apa.wisc.edu/communityengagement/MoreDetail.html:I.A.1. Mission and vision I.A.2. Awards and celebrations I.A.3.a. UW-Madison/UW-Extension relationshipI.A.4. Marketing materials and publications I.B.2.a. Budget allocations I.B.4. Strategic planning I.B.6. Community “voice” and boards of visitors Supp 2.a. Tenure guidelinesII.B.1. Outreach programs for the community II.B.2. Institutional resources provided as outreach to the community In addition, a full document with the expanded answers and an acknowledgements section has been posted and made publicly available at apa.wisc.edu/communityengagement.

		III2_txt: Outreach, extension and continuing education efforts provide many examples of community engagement and establish a core of engagement activity. Additional illustrations of community engagement are found in research and teaching activities conducted across the University and from ways the University builds “town/gown” relationships. However, there is no attempt in this application to be comprehensive and some important aspects of engagement are not included because they do not conform to the application format. For example, the University’s strong engagement with the local, national and international community through economic development and public policy is under-represented in this document. Likewise technology transfer is not highlighted here: the Wisconsin Alumni Research Foundation, created as a separate organization in 1925 to make the discoveries of the University’s scientists available to the public, is a national leader in technology transfer and returns millions of dollars to the University every year for reinvestment in all disciplines. Every disciplinary area is alive with activity that engages the public and this application provides only a sampling. Community engagement activities are reported to the public in press releases on a regular—at least weekly—basis.  For example, on August 15, 2008, a news release described a partnership between engineering students and the Red Cliff Indian Reservation to develop three long-term projects to address flooding and storm water-handling infrastructure.  http://www.news.wisc.edu/15486The Wisconsin Idea as represented in this application is focused in the present, although the use of the term dates back to at least 1912 when Charles McCarthy described the philosophy in his 1912 book of the same title. Examples of public engagement date back to the earliest days of the University. Some of the most well known include: the development in 1890 of a quick and accurate test to measure the butterfat in milk; methods to fortify food with components of Vitamin D in the 1920s, thereby eradicating rickets; the central role of UW faculty in establishing the Social Security system as a key feature of the New Deal in the 1930s. These and other acts of public service demonstrate the long history of the Wisconsin Idea, the principle that the boundaries of the university are the boundaries of the state and beyond. www.wisconsinidea.wisc.edu/history.html

		III3_txt: At this time we are choosing not to permit the use of our documentation for research purposes. We have made this documentation and some expanded answers publicly available on a UW-Madison website. We would be pleased to reconsider and make our information available for research if we had a better understanding of the nature of the research and the intended use of this information.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
 


  
 
 
 
 
 
 
 
 
 


 1







 
2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
 
  


 14







 
 


4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 26







d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 


 


 


 36







2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38





		The Carnegie Elective Classification 

		for Community Engagement

		Introduction

		I.  Foundational Indicators 

		A. Institutional Identity and Culture

		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)

		II.  Categories of Community Engagement



		A. Curricular Engagement

		b. Has community engagement been integrated with curriculum on an 

		institution-wide level?

		B. Outreach and Partnerships

		III.  Wrap-Up









2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Brenda Marsteller Kowalewski

		Title: Community Involvement Center, co-director

		email: bkowalewski@weber.edu

		City: Ogden

		State: Utah

		Institution: Weber State University

		president: F. Ann Millner

		address: President's Office1001 University CircleOgden, UT 84408-1001

		Phone: 801-626-7737
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		answer will have no bearing on the classification decision: 

		IA1_text: The growth of WSU as an educational institution has been closely linked to its relationship with the greater Ogden community since the university’s founding in 1889.  This is evident in the mission and vision of the institution today. “The university provides excellent educational experiences for its students through extensive personal contact among faculty, staff and students in and out of the classroom. To accomplish its mission, the university, in partnership with the broader community, engages in research, artistic expression, public service, economic development, and community-based learning experiences in an environment that encourages freedom of expression while valuing diversity."

		IA2_text: Weber State University gives numerous annual awards to faculty, staff members, students and community partners who distinguish themselves by their community engagement.  The following awards are presented at an annual university-wide community involvement recognition event:• Service-Learning Engaged Scholar – given to a faculty member who has demonstrated outstanding community-based learning teaching and scholarship; • Civically Engaged Student – given to a student who has made significant contributions to the community via service and has actively engaged other students in service to the community; • Committed Community Partner – given to a community partner who has actively mentored WSU students who serve in their organization; • John A. Lindquist Award – $7,000 cash award given to a faculty or staff member who successfully mentors students in civic engagement via sustainable partnerships;• AmeriCorps Member Recognition – given to AmeriCorps members who successfully exit the program; • Volunteer Involvement Program Recognition – certificates of appreciation are given to 14 students who have successfully led volunteer programs for community organizations;• Excellence in Service Recognition – honor cords given to graduating seniors who achieve a 3.5 GPA and complete at least 300 hours of service to the community.  This event is also where WSU celebrated being named to the President’s Higher Education Community Service Honor Roll for the second year in a row.Additionally, the Volunteer Service Award is given annually to a student at the Crystal Crest Award Ceremony, a highly celebrated recognition event.  This award, created in 2003, recognizes a junior or senior who has demonstrated a high level of commitment to community service.WSU also awards honorary doctorates to individuals who have made extraordinary contributions to the local, national, or international communities.  Four of the six awards presented by the Alumni Association also recognize outstanding achievements in service to the community.

		IA3a_text: There are six mechanisms WSU uses to systematically assess perceptions of the institution’s engagement with community.1 – For decades, academic departments at WSU have assessed the perceptions of community partners regarding the work of students in field placements via internships, clinical and practicum experiences.  Each department is responsible for obtaining community feedback about the performance of students as well as the community’s perception of the program.  In the social work department, for example community partners are regularly consulted for feedback during faculty site visits and via surveys at trainings hosted by the department.   This feedback has been used to develop new trainings for community partners to better prepare them to mentor WSU students placed in their organization.2 – Programs, departments and colleges have also utilized advisory boards to assess the community’s perception of WSU’s engagement (more in section I.B.6.b.) 3 – Recently, with the formal establishment of the Community Involvement Center (CIC), WSU has developed a centralized system for gathering feedback from community partners as it relates to community-based learning and/or volunteerism specifically.  Community partners are asked to complete an online survey (http://icarus.cs.weber.edu/dha/CIC_ServerSide/volunteer/partner_feedback.html) regarding their partnership with the university.4 –The University Communication Department conducts a public opinion survey every three to four years to measure the community’s attitudes about WSU as an institution of higher education serving the needs of their community (i.e. preparation of students for careers; as the hometown school; overall positive or negative image of WSU; and general reputation of the institution).  This survey was last administered in 2004 and will be administered again fall 2008.5 – President Millner actively participates in multiple community boards and committees.  Some of these include the Ogden-Weber Chamber of Commerce, Weber Economic Development Corps, and Utah Defense Alliance.  In these venues, President Millner is actively seeking the community’s perception of WSU’s role in the community and developing ways to maintain WSU’s contributions to the community.  6 - WSU has established a strong partnership with the Ogden City Council and the Hispanic Chamber of Commerce.  Joint quarterly meetings are held between WSU and these two entities to foster open dialogue and action regarding issues facing Ogden City and the Ogden/Weber Hispanic community.  The university president, provost and assistant to the president for diversity attend each of these meetings along side WSU staff members.

		IA3b_text: The use of each assessment mechanism discussed above is discussed here.1 – Community partner feedback received at the departmental level is used to evaluate how well the needs of the community partner and the student are being met; therefore, the information is used to strengthen partnerships.2 – Feedback from advisory boards is used to shape student engagement with the community (more in section I.B.6.b.)3 – The CIC uses the information and comments gathered from its community partners to improve placement processes when appropriate; modify or change student orientation or preparation for service; and improve mechanisms for volunteer recruitment at agencies.  Community partner evaluations have resulted in improved orientation and training of students to service and workshops to better prepare faculty for working in the community.4 – The public opinion data from 2004 showed consistency between community perception and WSU’s core value of being an institution that provides excellent education and outstanding career preparation for members of our community who remain in our community even after they graduate.  These data inform our marketing and public relations strategies to manage a positive image in the community.5 – Feedback learned from membership on various boards gets utilized in various ways.  One recent use of the feedback relates to President Millner’s creation of a coalition called SEED (Stimulating the Expansion of Entrepreneurial Development) to develop a plan to support economic growth in the local three-county area (cross references on grid, partnership #6).6 – The information from the joint meetings with the Ogden City Council and the Hispanic Chamber of Commerce is used to re-structure existing or to develop new community outreach programs such as the Learning Assistance Program (LAP) designed to transition at-risk high school students from Ogden School District (OSD) to WSU at no cost to the student.

		IA4_text: WSU produces numerous catalogs, brochures, view books, and other marketing materials each year, many of which highlight the community engagement opportunities and projects that are being offered to WSU.  For example, the most current “Get Into Weber” marketing campaign materials highlight 10 reasons to attend WSU; community engagement opportunities are highlighted in 3 of the 10 reasons: 1) Adventure – “…take humanitarian trips, bringing medical and educational supplies to Ghana or assisting doctors in Peru…;” 2) Involvement – “…volunteer with Special Olympics or Habitat for Humanity….”; and 3) Experience – “Weber students are learning what it takes to start a business by working with Grow Utah Ventures, an organization that helps people turn their ideas into successful companies.  Through internships, field research or service learning projects, you’ll connect what you learn in the classroom with the world around you.”  Likewise, the university view book features 5 full color pages and text representing community engagement opportunities.  Community engagement is also highlighted in the student planner that is distributed to incoming freshman at orientation and high school students during recruitment visits.  The WSU website (www.weber.edu) features a link to the Community Involvement Center (CIC) from its “Student Life and Services” link and the CIC has been periodically highlighted on the rotating graphics featured on the WSU homepage.  Furthermore, all seven colleges feature community engagement activities, community outreach centers, links to the CIC or links to community-based learning on their homepages.  The Weber State University Magazine, sent to 80,000 alumni, staff, and faculty members twice a year, has featured at least one community engagement story in 10 of the 11 editions published in the last 5 years.  In addition to university marketing materials, the CIC maintains a website (weber.edu/CommunityInvolvement) and produces several brochures and newsletters that are distributed to different programs on campus and community organizations.

		IA5_text: The President of Weber State University, F. Ann Millner, often publicly addresses the importance of community engagement for the institution.  Highlighting community engagement has been a part of every opening school meeting for faculty and staff as well as every commencement address given by President Millner, (inaugurated 2002).  For example, most commencement addresses include a passage similar to the following, taken from the December 2007 commencement address wherein the theme was to dream - “Some of you began fulfilling your dreams during your studies at Weber State University.  You dream of helping others, and you have lived the dream through service learning projects with Habitat for Humanity or Youth Impact.  You dream of helping to preserve our natural environment, and you have developed a new production process for biodiesel fuel while completing a senior project…”President Millner proudly touts WSU’s strong roots in the community during each legislative session and in other public arenas with remarks like "our students are from our community, we educate them to work in areas that are needed in our community, and they stay in our community."Additionally, President Millner appears in videos made for a variety of audiences including potential students, current students, donors, and the legislature.  Community engagement is often highlighted.  For example, in a video on undergraduate research, she talks about the importance of community-based research (CBR) as “providing a service to our community” while at the same time benefitting students - “To apply theory to practice and to emerge from our university well positioned to go out into their further pursuits in life, there is no greater partnership than that."President Millner also chaired the Utah Campus Compact executive board (2005-2007) wherein she led a statewide initiative on assessing the impact of service.  WSU continues to play a statewide leadership role.

		B1_text: Weber State University's Community Involvement Center (CIC) provides campus-wide coordination and support for community engagement.   Its mission is "to engage students and faculty members in a process which combines community service and academic learning in order to promote civic participation, build community capacity, and enhance the education process."  The CIC is a strategic partnership between Academic Affairs and Student Affairs with two co-directors, one from each of these two entities on campus.   Therefore, the center is in a unique position to provide support for both curricular and co-curricular service activities across campus.To pursue its mission, the center supports a range of academic disciplines engaging in service-learning and community-based research, as well as co-curricular activities related to community service and volunteerism.  The center’s programs and services include:  • one-on-one as well as group training to faculty who are engaging students in community-based learning experiences; • the Volunteer Involvement Program wherein student leaders are trained to actively recruit and organize volunteers for 14 different community agencies; • recruitment, enrollment and mentorship of approximately 80 UCAN Serve AmeriCorps Education Award members each year; • administration of Hall Endowment for Community Outreach grants to faculty, staff, and students to support their community engagement efforts; • community calendar on which community partners post volunteer needs; • service opportunity directory which includes the needs of over 100 community organizations; • service hours tracking system which can be accessed by students and faculty 24/7 from any location; • support to students in the Bachelor of Integrated Studies Program who pursue the service-learning capstone experience.  See the CIC website at:  http://www.weber.edu/CommunityInvolvement.The center’s staff includes two co-directors, one primarily responsible for curricular community engagement and one primarily responsible for co-curricular engagement and an office specialist to maintain the hours tracking system, service opportunity directory, and provide secretarial support to the nine working committees housed in the center as well as the two co-directors.  One student intern and two student workers provide support and coordination for several programs housed in the center such as the AmeriCorps Education Award program, the Volunteer Involvement Program, and the Mentors for Utah Scholars Program.An advisory board and nine working committees, consisting of community partners, students, staff, faculty members and other campus collaborators, are utilized by the center co-directors to determine and carryout the goals of the CIC.  These committees organize events, trainings, volunteer fairs, set policy, review community-based learning curriculum, and review grant proposals.

		B2a_Text: Permanent ongoing funds of $183,377 were internally budgeted from Academic and Student Affairs to support the Community Involvement Center during the 2007-08 fiscal year.  These funds were used to support staff and programming.  One time funds, in the amount of $140,400 were also spent to construct a new facility for the center.

		B2b_text: The Hall Endowment for Community Outreach is a $1 million endowment providing approximately $40,000 in grant monies to be awarded annually to faculty, staff, and/or students to support their community engagement efforts.  The Office of Sponsored Projects (OSP) has secured and currently administers over $6 million in external funding to support community engagement projects, programs and centers:• $1 million congressional appropriation to the Ott Planetarium develops and offers science education outreach programs, Spanish-language shows and a website for the community; • $226,000 federal Education Talent Search grant provides 600 low-income students from Ogden information to access higher education; • $84,000 annual grant from the Small Business Association and the Utah Governor’s Office of Economic Development supports WSU’s Small Business Development Center;• $275,000 grant from University of Utah School of Medicine supports the Northern Utah Area Health Education Center (WSU is funding this program internally as of September 2008); • $483,711 annually from Utah Department of Workforce Services supports the Child Care Resource and Referral Center, Northern Utah;• $31,312 annually from USOE supports WSU’s Dental Hygiene Clinic which provides dental services at minimal or no cost to the community; • $820,549 from various federal and state programs supports community-based research.

		B2c_text: The Development Office and the Office of Sponsored Projects (OSP) are the two offices most directly responsible for fundraising.  Both offices actively seek funds to support community engagement at WSU.Development directors actively solicit gift funds and grants, and work with donors who wish to initiate gifts in support of community engagement.  Recently, they have secured funds from a donor to provide a $7,000 award to a faculty or staff member who mentors students in civic engagement.  Other donor gifts include an annual gift to the Environmental Initiatives Committee to fund outreach efforts to raise awareness of environmental issues; funds from multiple corporate donors to support the Science Olympiad outreach program; a $10,000 donation to support a community-based learning faculty fellows program; thousands of dollars to support arts outreach in the schools and community; and a scholarship for social justice for a civically engaged student.OSP actively works with various campus constituencies to research funding sources for community engagement initiatives and help prepare and submit proposals as needed.  Approximately 60% of all funds secured by the OSP are related to community engagement projects.  Examples of these are listed in the response to the previous question.

		B3a_text: WSU utilizes the National Survey of Student Engagement (NSSE) and Higher Education Research Institute (HERI) instruments to track student and faculty attitudes and self-reported behavior regarding community engagement at WSU.  Items on the NSSE measuring students’ participation in a) community-based projects, b) community service, c) internship or practicum experiences and d) voting behavior are paid particular attention.  Items on the HERI measuring faculty’s a) use of service-learning, b) advisement of students involved in service/volunteer work, c) collaboration with community in research or teaching, d) participation in public or community service, and e) attitudes about community engagement issues as high priorities for the university, are tracked in particular.  These mechanisms provide the institution with some insight on how engaged WSU students and faculty are with the surrounding community.The Community Involvement Center (CIC) is the primary entity on campus responsible for tracking and documenting community-based learning and community service hours for the campus.  An electronic service hour tracking system is utilized to record service sites, type of service performed and number of hours served by WSU students.  Students enrolled in community-based learning courses register online with the CIC’s service tracking system.  Students submit service hours to the center, which are reported to faculty members three times per semester.  Co-curricular service hours are recorded the same way; however, they are voluntarily submitted rather than submitted as a course requirement.  The CIC also tracks all the service hours of UCAN Serve AmeriCorps Education Award members in a government electronic database.Other campus areas which engage students in the community track their engagement in some fashion.  Academic departments are still primarily responsible for tracking internship, clinical and practicum hours in community organizations; however, the CIC is beginning to collaborate with some departments to capture these hours of community engagement more centrally across campus.  Likewise, some co-curricular programs like the Student-to-Student program tracks the service of the WSU students engaged in mentoring/tutoring experiences in the Ogden School District through their program; however, these students’ hours will be tracked through the CIC for the first time in fall 2008.  Some clubs and organizations on campus that engage in community service activities track service hours of their member students with the CIC, while others maintain these data on their own.In the last academic year, 82,327 hours of service were tracked in the CIC.

		B3b_text: NSSE and HERI data (referenced above in 3.a.) have been utilized by the institution to assess the level of community engagement of students and faculty at WSU and therefore to evaluate the need for new, additional or re-structured mechanisms to support community engagement efforts at WSU.  The most significant changes informed by these data involved the creation of new positions and a center.  For example, a position was created in academic affairs to assist faculty who engage their students in service-learning and community-based research.  This position has since been further institutionalized as co-director for the Community Involvement Center (CIC), which is moving into newly renovated space in the most central part of campus.  NSSE and HERI data continue to inform the creation of new positions at WSU; a new community engagement assessment position was created and filled in July 2008.  The NSSE and HERI data has helped WSU recognize the need for other community engagement tracking mechanisms and positions, all of which has required additional resources, showing a major financial commitment to community engagement on the part of the institution.The data tracked through the CIC are used for the students’ benefit.  CIC staff members write letters to future employers and graduate programs verifying students’ engagement with the community and track service hours for students who pursue the Excellence in Service recognition (referenced in section I.Supplemental Documentation, 4.), scholarships and other awards.  Additionally, the CIC uses the data to target areas of campus needing the most support and to secure funding for programs by demonstrating WSU’s level of engagement with the community.Similarly, data collected from individual programs, departments or centers on campus are utilized in a variety of ways to inform the services they provide, as well as to justify future funding from external entities on which these programs often depend.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The Community Involvement Center (CIC) administers a survey to students at the end of each semester to measure the impact of engaging in service (http://icarus.cs.weber.edu/dha/CIC_ServerSide/volunteer/student_feedback.html).   Students who are enrolled in a community-based learning course and students who engaged in community service and recorded service hours with the CIC receive a survey.The survey administered to students enrolled in a community-based learning course asks students for feedback in four general areas:  a) perception of service-learning; b) evaluation of the service-learning course; c) attitude toward community involvement; d) influence of service on major or profession; and e) personal reflections on service.One of the key findings regarding the community-based learning experience was that although the majority of student respondents to the survey saw the application of their course material to everyday life via the service-learning experience (78.9%), only half suggested that the service experience helped them to better understand course material (52.1%).  This suggests students may need more assistance making direct connections between their service experience and their coursework.  Implications of these findings are discussed in section I.B.3.e. below.

		B3d2_text: The Community Involvement Center (CIC) also administers a survey to faculty at the end of the spring semester measuring the impact of engaging in service (https://chitester.weber.edu/test.cfm?testID=19026).  The primary goal is to get feedback about the community-based learning experience and identify faculty needs for utilizing community-based learning as pedagogy.One of the key findings regarding faculty needs, is the need for specific training and workshops.  In 2006-07, for example, faculty suggested they needed more introductory level instruction on community-based learning techniques – service-learning and community-based research.  This prompted the CIC to take two action steps, a) in the short-term, the CIC offered workshops on Service-Learning 101 and Community-Based Research 101; and b) in the long-term, the CIC pursued funding to create a faculty fellows program that would run for two years, one year with a service-learning focus and one year with a community-based research focus.  The funds to support this program were secured and the first cohort of 10 faculty members will attend a series of 5 workshops over the course of the fall semester to create or enhance a service-learning course which they will teach the following spring semester.

		Impact on community: On

		Impact on institution: On

		b3d3_text: The CIC also administers a survey to community partners at the end of the spring semester (http://icarus.cs.weber.edu/dha/CIC_ServerSide/volunteer/partner_feedback.html).  The primary goal is to get feedback about the impact of their partnership with WSU.Overall, community partners are satisfied in their partnership with WSU and plan to continue it.  When asked how their interactions with WSU influenced their capacity to fulfill the mission of their organization, the two most common responses were a)it enhanced existing services at their organization (86%) and b)it provided new connections/networks with other community groups (71%).  This is confirmation WSU students are making an important impact on the community and WSU needs to continue fostering networking opportunities among community organizations.However, one consistent finding over the last several years is the lack of consistency in student commitment to organizations as evidenced by these community partner comments on the survey: “I wish students would have been more aware of the structure and need for consistency when serving in our organization;” and it would have helped if students knew “how important they are to the program; that their regular attendance and punctuality is important; and how much they are needed.”  Implications of these findings are discussed in section I.B.3.e. below.

		B3d4_text: Two key findings from the NSSE and HERI data (referenced in I.B.3.a.) have provided the catalyst for WSU to build more infra-structure to support community engagement.  First, findings suggested some inconsistencies between actual community engagement opportunities on campus and the students’ perception of those opportunities in their educational experience.  For example, NSSE data (2005) showed low reports of community engagement by students.  Although seniors respond more favorably than freshman to the statement “participated in a community-based project (e.g. service-learning) as part of a regular course,” the difference between the two groups is slight.  And yet, HERI data (2005) indicate approximately half the faculty members are engaging students in the community via curricular activities (18.2% taught a service-learning course; 48.6% collaborated with local community in research/teaching) or co-curricular activities (50.7% advised student groups involved in service/volunteer work).  Secondly, HERI data also suggest incongruence for faculty.  Almost 62% of faculty members believed WSU makes building community partnerships a high priority, but only 43.4% believed WSU makes “providing resources for faculty to engage in community-based teaching or research” a high priority.  Implications of these findings are discussed in the response to the next question.

		b3e_text: WSU utilizes the multiple data sources mentioned in this section (I.B.3.a.-e.) to inform appropriate program, departmental and institutional changes, some of which have already been discussed in responses to 3.b. and the multiple parts of 3.d.  The use of data for the impact on students, community and the institution is discussed here.Impact on StudentsFindings suggest students may need more assistance making direct connections between their service experience and their coursework.  This has prompted the creation of a community-based learning supplemental instructor (CBLSI) program for community-based learning classes.  Courses with a CBLSI will offer students additional instruction on community-based learning assignments and reflection exercises for the first time fall 2008.  Additionally, these data are a reminder of the need to continue to offer reflection workshops for faculty annually.Impact on CommunityThe community partner feedback collected centrally via the CIC informs necessary changes in programs and partnerships.  For example, the data highlighted the need for students to be more consistent in providing service to organizations.  This feedback prompted the creation of an orientation for students who are serving as mentors/tutors in an after school program.  The orientation is designed and delivered collaboratively by both WSU and the after school program staff (pilot fall 2008).  The goal of the orientation is to formally establish students’ commitment upfront, clearly articulate expectations and get students to the program at the beginning of the semester.Impact on InstitutionUsing the feedback from the NSSE and HERI data, WSU built more infra-structure (e.g. created the Community Involvement Center) to better support student learning and faculty teaching and research via community engagement and make community engagement more visible as a priority on campus (cross referenced in Section I.B.3.b.).  The center’s new facility and location help showcase community engagement in the heart of campus.

		B4_text: Community engagement is an important element of the university’s strategic plan (http://weber.edu/AcademicAffairs/provost.html).  In fact, the Planning Council recommends community engagement related action steps in three sections - teaching excellence, research, and campus and student culture. • “WSU will continue to develop programs for undergraduate research and service learning as well as other activities that foster meaningful student engagement;” • “WSU faculty and students will continue to play a leadership role in traditional, applied and community based research;”• “WSU will be the leader of cultural and artistic endeavors in northern Utah.”• “WSU’s importance as an economic engine for the regional economy will increase.”• “WSU will enhance out-of-class student learning experiences through the development of leadership skills, ethical decision-making, and civic responsibility.”WSU’s vision references community engagement in two of the seven statements – “In 2030 WSU graduates are broadly educated, capable and prepared for meaningful careers, graduate and professional schools, and civic engagement.”  And, “In 2030, substantial external funds support a vibrant level of scholarly pursuits that engage faculty, staff, students and community partners, including traditional research, applied and community-based research, and artistic endeavors.”

		B5_text: The institution provides several avenues for professional development support for faculty and staff who engage with the community.The Community Involvement Center provides several avenues of support.  The CIC collaborates with WSU’s Teaching and Learning Forum to host a series of workshops and trainings for faculty.  These workshops are designed to better equip faculty and staff to mentor students in civic engagement and make their partnerships with the community more intentional and sustainable.  Workshop attendance gets noted in both faculty rank and tenure files and staff Performance Review, Ethics and Professionalism (PREP) files.  Additionally, the CIC sponsors ten faculty and staff members each year to attend a statewide conference hosted by the Utah Campus Compact for professional development and networking opportunities.  The CIC also contributes funds toward travel costs for faculty members who present their scholarship of engagement at professional conferences.  And lastly, the CIC administers $40,000 a year in grants to support community engagement of faculty, students, and staff via the Hall Endowment for Community Outreach.Additionally, WSU provides “Research, Scholarship and Professional Growth” funds through “Hemingway Vitality Awards” to faculty.  Since 1990, 10.8% of the funded projects have been community engagement projects.  In the 2004-05 academic year, another faculty development award was created called the Hemingway Faculty Excellence Award providing funding for faculty projects that “have the potential to positively and significantly impact a broader community.”  On average, three to four projects are funded each year.  Examples of funded projects include a “Constitution Day” project that engaged the larger community in two surrounding counties in a discussion about the Constitution; a community-based research project for a local youth development program for at-risk youth in downtown Ogden; and an Information Literacy Pilot Tutorial for Ogden City School District high school students to better prepare them for library research.

		B6_text: The community has a “voice” for providing input into institutional, college and departmental planning for community engagement through four primary vehicles: a) the President’s National Advisory Council (NAC); b) college advisory boards; c) regularly scheduled joint meetings between Ogden City Council, the Hispanic Chamber of Commerce and WSU; and d) representation on the advisory board and working committees of the Community Involvement Center.a) The President of WSU established the NAC to help chart a strategy and organize resources for serving future generations of students and the community.  The council is composed of over 70 community members and alumni who meet twice a year for a full day.  The community has a very strong voice at the highest levels of administration through the NAC.b) Four of the seven colleges at WSU utilize advisory boards to guide their planning for community engagement: Arts & Humanities; School of Business and Economics; Health Professions; and Applied Science and Technology.  The membership of these boards is mainly community representatives who meet on average, two times a year.  They are very instrumental in determining how WSU students engage with the community via internship, clinical or practicum experiences, as well as community-based research or service-learning projects.c) WSU hosts joint meetings with both the Ogden City Council and the Hispanic Chamber of Commerce (cross referenced in Section I.A.3.a.).d) The Community Involvement Center, as a key coordinator for community engagement at WSU, utilizes an advisory board as well as 9 working committees to provide guidance and direction to the work of the center.  Community partners are very well represented on each of the working committees as well as the advisory board.  In fact, there are an equal number of community partners as faculty representatives on the advisory board.

		SD1_text: All job announcements for new faculty positions include several key passages based on the University’s mission and strategic plan, which underscores the importance of community engagement for the institution and its employees.  For example, when describing WSU in a job announcement, the following passage or a slight variation of the passage is used:“Weber State University is a four-year public institution providing outstanding educational opportunities in Ogden, Utah.  In addition to offering undergraduate degrees in seven colleges and selected master's degrees, WSU also serves as a cultural center for a diverse metropolitan area which is rich in cultural and recreational opportunities. The university's ambitious vision includes providing exceptional personal and professional development opportunities for students, faculty and staff; emphasizing interactive student/faculty learning experiences in partnership with the community; continued development of technology enhanced learning methodologies; enhanced facilities and programs on the university's main campus in Weber County; and creation of a vibrant campus in nearby Davis County.” WSU is committed to hiring faculty who can and will uphold the mission and vision of the institution.  In fact, each year the Community Involvement Center is invited to speak at the new faculty orientation.  Here new faculty are introduced to the importance of community engagement for WSU students and learn about the resources the CIC offers to assist them in developing or becoming more proficient in teaching a community-based learning course. 

		SD2a_text: Public scholarship and community engagement are a priority for WSU and are rewarded on an ad hoc basis in individual colleges.  Bryan Dorsey (Geography), Lauren Fowler (Psychology), Brenda Kowalewski (Sociology), Shannon Butler (English) and Alicia Giralt (Foreign Language), have successfully been promoted to full professor within the last 5 years based, at least in part, on their scholarship of community engagement.  These individuals, and others, have actively utilized community-based learning techniques, published and/or presented papers and workshops on community-based learning, received grants to fund community engagement, achieved recognition for this work with awards or award nominations, and served on community engagement related committees on campus as well as in organizations off campus and for the Utah Campus Compact.  These activities were demonstrated in all three areas of the promotion and tenure process - teaching, scholarship and service – and were recognized, rewarded and noted by the review committees.  For example, committees have applauded publications specific to community-engagement by naming them in letters and recognizing the importance and impact of community engagement grants with statements such as the following: “The grants you have received over the past several years, especially Hemingway Faculty Vitality and Hall Endowment monies, are also indicators of your scholarly involvement, and these funds have helped others become involved in service-learning.”Some programs and departments expect all faculty members to engage with the community in at least one of the three areas for rank and tenure.  The nursing department, for example, like many of the programs in the College of Health Professions, expects and rewards faculty for serving on boards of community organizations, engaging students in experiential learning in the community, and conducting research on health issues of public concern.These few examples illustrate that community engagement is instrumental in successfully obtaining promotions and tenure at WSU.

		SD2b1_text: WSU has a broad definition of scholarship captured in a list of nine scholarly activities (e.g. peer reviewed publications, presentations at professional conferences, etc.).  Community engaged scholarship can be the focus of any of these nine activities.  Under this definition, any community-engaged scholarship published in a peer reviewed journal, presented at a regional or national conference, funded at the regional or national level, or developed into regional and/or national workshops for one’s peers is considered scholarship.  Such an approach to community-engaged scholarship allows WSU to weave community engagement into faculty culture rather than treating it as an “add on” to what faculty do.

		SD2b2_text: 

		SD3_text: Students act as leaders for the community in their community-based learning projects, as AmeriCorps members and as volunteers.  For example, students in a sociology course assessed the social skills of adolescents in a youth development program for “at-risk” youth.  Based on their findings, WSU students recommended adding a social skills curriculum to the program and helped the program implement the changes.Students provide leadership in numerous civic engagement activities.  Through the campus Amnesty International, students organize speakers and events for the annual Human Rights Week.  In Model United Nations, students evaluate the policy statements submitted and judge the "delegates" at the annual Northern Utah Model United Nations for 150 high school students.  Members of the student organization Pi Sigma Alpha, lead post-debate discussion groups at events such as the "Debate Watch."Volunteer Involvement Program (VIP) student leaders play leadership roles in community engagement for the community and the campus.  Each student leader of the 14 programs is responsible for working with one community organization throughout the year to meet their needs as well as recruit WSU volunteers to the organization.Students on the Community Involvement Center’s advisory board and working committees are in leadership roles responsible for planning and implementing community engagement opportunities for students, faculty, staff and community partners.  They are on working committees that make policy changes, review award nominations, and make decisions about course designations. Students are playing leadership roles with some high level administrators in the creation of new community engagement programs.  For example, the Provost funded a student to attend an AAC&U institute with nine other team members consisting of faculty, administrators, and a trustee.  This group is responsible for building the service scholar program for WSU.  The student member is taking the lead on planning how to introduce the program to students at freshman orientations and other venues.

		SD5_text: The Community Involvement Center (CIC) is unique in its partnership between Academic Affairs and Student Affairs.  It functions in collaboration with faculty governance rather than acts as an entity of the faculty senate.  The structure of the CIC includes several committees that are responsible for various aspects of community engagement – some curricular and some co-curricular.  The faculty senate provides input to the CIC on curricular issues especially through the committee structure of the center.  The curricular committees include the Community-Based Learning Curriculum Committee, Community-Based Learning Faculty Development Committee, and the Community-Based Learning Supplemental Instructors Committee.  All of these committees have representation from, and collaborate with, faculty governed entities on campus.  For example, the CBL Curriculum Committee is responsible for reviewing courses requesting the CBL designation.  This committee collaborated with the university-wide curriculum committee, which is a faculty governance entity, to create the process for application review.  The established process requires that all new courses seeking the CBL designation go through the already existing faculty governed channels for curriculum review before the course can be reviewed by the CBL curriculum committee established in the CIC.  Other CIC curricular-based committees operate similarly

		SD4_text: The Excellence in Service distinction recognizes graduates who promote service to the community while maintaining academic excellence.  These students have completed bachelor's degrees with grade-point averages of 3.5 or higher and have contributed a minimum of 300 hours of service to a non-profit community organization(s) during their college career.  This recognition, like similar graduation honors, is noted in the commencement program as well as on the students’ transcripts. 

		IIA1a_txt: WSU defines community-based learning (CBL) courses in terms of using service-learning and/or community-based research in a course.  The Community Involvement Center (CIC) uses the National Commission’s definition of service-learning and the Strand, et al 2003 definition of community-based research.  These definitions are shared with faculty who either self-identify as teaching a CBL course or apply for a CBL designation on their course.  In either case, the faculty members formally work with the CIC to support the CBL course they are teaching.  This approach allows the institution to be inclusive and meet faculty where they are in their use of community-based learning pedagogy.  Self-identified CBL faculty members are offered the same services as faculty teaching CBL designated courses.For a course to receive the Community-Based Learning (CBL) designation it must be approved by college and university curriculum committees through regular procedures and it must be approved through the CIC CBL Curriculum Committee to determine if the ten CBL criteria are met.  These criteria are listed in Section III.1.Wrap-up.The numbers reported in Section II.A.1.b. – e. reflect the number of courses taught during the 2007-08 academic year with which the CIC worked formally, as defined above. 

		IIA1b_1: 45.00000000

		IIA1b_2: 2.7%

		IIA1c_1: 28.00000000

		IIA1c_2: 43.1%

		IIa2a_txt: Campus-wide learning outcomes are associated with key components of the mission statement.  For example, based on “the university, in partnership with the broader community, engages in research, artistic expression, public service, economic development, and community-based learning experiences in an environment that encourages freedom of expression while valuing diversity,” the WSU assessment committee developed the following learning outcomes for the institution.  Graduates of WSU will develop: 1) a broad knowledge base, both within and across disciplines; 2) life-long learning skills;  3) personal connections with faculty, staff, other students and the broader community;  4) problem solving, independent and critical thinking skills; and 5) respect for differing views.  WSU views students’ curricular engagement with the community as a method for achieving all of these learning outcomes, however, the two outcomes most directly related to community engagement are #3, connections to the broader community and #5, respect for differing views.  Connections to the broader community is overtly stated and easily recognized as a community engagement learning outcome.  The outcome pertaining to respect for differing views is also related to community engagement because students in community-based learning experiences more often than not interact with individuals who are different from themselves.

		IIA1d_1: 57.00000000

		IIA1e_1: 1714.00000000

		IIA1d_2: 6.1%

		IIA1e_2: 9.5%

		IIA2b_txt: In addition to institutional learning outcomes, there are departmental learning outcomes for student’s curricular engagement with community.  For example, the communication department requires of all majors and minors in the program a course entitled, Small Group and Interpersonal Communication.  One of the learning outcomes for the program then is:  “Through service-learning and other experiential leaning exercises and application of principles to real-life situations, students will become more effective in communication with others and improve their own interpersonal relationships and group experiences.”  Other programs require field experiences in the community and expect “successful completion of field experience” before graduation.  The Family Studies program requires a community-based practicum experience with the following objective: “To gain out-of-classroom experiences allowing for the application and practice of knowledge and skill gained in the Family Studies program, each student will volunteer at an approved community agency and document required hours.”   A sociology course expects students to be able to “analyze social issues related to poverty, education and the youth of Ogden in local community organizations.”  A research methods course expects students to “understand and employ various modes of observation by conducting evaluation research for a community agency.”

		IIA2c_txt: At the institutional level, campus-wide learning outcomes are assessed via three mechanisms.  First, the National Survey of Student Engagement (NSSE) provides feedback on five benchmarks that correlate with WSU mission-related student learning outcomes. The two broad areas measured by the NSSE most important for assessing community engagement are “active and collaborative learning” and “enriching educational experiences.”  Second, the Noel-Levitz Student Satisfaction Inventory (SSI) data can be aggregated to measure 12 factors, many of which correlate with WSU mission-related learning outcomes.  The most relevant areas of the SSI for community engagement pertain to students’ perception of WSU practicing good citizenship behaviors, such as “concern for the individual,” “responsiveness to diverse populations” and “service excellence.”  Third, the Graduating Student Outcomes Survey (GSOS), a locally developed instrument specifically designed to assess WSU mission-related student learning outcomes, is administered to students who are completing degrees at WSU.  The GSOS has multiple indicators that are aggregated to measure each outcome area, two of which are most relevant to community engagement: “connections” and “respect” (referred to above in Section II.A.2.a.).  At the department level, program outcomes, including community engagement outcomes are required to be assessed annually.

		IIA2d_txt: At the institutional level, NSSE, SSI, and GSOS data show how well WSU is meeting institutional learning outcomes.  These data are used to identify which outcomes are being met at the expected level and what mechanisms could be put in place to better assist students in achieving these outcomes such as new positions to help promote the experiences necessary to produce the desired learning outcomes.  For example, the GSOS data show the “connections” outcome has been rated the lowest of the five outcomes each year the survey has been administered (no lower than a 3.7 on a 5 point scale).  SSI data show that students believe WSU exhibits good citizen type behaviors (concern for individual, service excellence, and responsiveness to diverse populations) but NSSE data show that students are not reporting collaborative and active learning or enriching educational experiences as much as WSU would expect.  This information helped inform the decision to create the Community Involvement Center which provides students with more opportunities to connect with the broader community, as well as each other and faculty via community-based learning experiences.At the departmental level, assessment data are used to inform decisions regarding student preparation for career, civic responsibility and life in general.

		Student Research: On

		Student Leadership: Off

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Many student research experiences at WSU are community-based research experiences.  For example, Michelle Snow’s health administration students evaluated health issues and needs of three community agencies.  Based on this research, they developed, implemented and assessed intervention plans at Boys and Girls Club, Youth Impact and Ogden Weber Community Action Partnership.  Additionally, funding from WSU’s Office of Undergraduate Research supported a student’s community-based research project that resulted in the production of a documentary on the city of Ogden which has been aired multiple times on public television.Internships, practicum, clinical and field experiences are a hallmark of a WSU education.  Almost all programs at WSU provide students with an option to participate in engaged learning experiences via internship or practicum opportunities.  For example, every program in the College of Health Professions offers students a practicum experience in a community-based organization.  Dental Hygiene students serve at Midtown Community Health Clinic and participate in community health fairs providing sealants to low income elementary aged school children.  Geoscience students serve internships in the US Forest Service and GIS offices in surrounding counties and cities utilizing geospatial technologies.  Political science students serve public administration internships in local cities assisting city managers.  Teacher Education students complete their student teaching requirements in local Title I schools meeting the educational needs of some of the most impoverished children in Ogden.Recent examples of study abroad programs include trips to Ecuador and China.  Nursing students provided service at clinics and hospitals to people in economically disadvantaged communities in Ecuador, while Spanish students translated for them.  In Hong Kong, students from Radiological Sciences, Dental Hygiene, Nursing, and Clinical Laboratory Sciences visited clinics, hospitals and other health facilities providing volunteer screening work, such as taking blood pressure.
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		IIA3b_txt: The Bachelor of Integrated Studies program allows students to design their own degree by fulfilling minor requirements in three disciplines.  Each student is required to complete one of three kinds of capstone projects, one of which is a service-learning experience.  Other programs require capstone experiences wherein students determine the project and therefore may choose a community-based project.  For example, in the Manufacturing and Mechanical Engineering Technology program, capstone projects are required.  Recently a group of students created a crash simulator for the Utah Highway Patrol to help them better demonstrate the need for seatbelts.The First Year Experience (FYE) program requires all of its students to participate in a service-learning project in the introduction to the university course.  The 500 students enrolled in FYE each year utilize the service opportunity to explore career possibilities or teach the time management skills they’re learning to at-risk youth in local schools and afterschool programs.As mentioned earlier, many majors require a community-based field experience.  Some majors have built community-based learning into core courses in their curriculum so that all students majoring in their program will have a community-based learning experience.  For example, the athletic training program requires students to participate in service-learning opportunities in each year of the program through a series of required courses.  Students assist in providing medical services to underserved populations at the free medical clinic and Special Olympics.Community-based learning is not a formal requirement of the general education program; however, some of the most frequently taken general education courses on campus have a community-based learning component in them.  For example, the Small Group and Interpersonal Communication course requires service-learning in every section and approximately 59% of WSU students taking core general education classes in a given year satisfy their humanities breadth area requirement by taking this course.

		IIA4_txt: Community engagement is integral in the scholarship of WSU faculty:• Bryan Dorsey (Geography) requires students to produce professional quality city planning documents for local cities.  Dorsey has made numerous presentations at professional meetings and published articles regarding service-learning and land use planning in leading journals in the field of geography and transportation planning.• Colleen Garside (Communication) has presented numerous papers, workshops and panel discussions regarding the use of service-learning in communication courses.  Garside has published a book chapter and article on teaching tolerance and diversity via service-learning and research regarding students’ perceptions of service-learning.• Lauren Fowler (Psychology) has made numerous presentations at professional meetings and secured funding from the National Science Foundation to support community-based research with undergraduate students on shift-work, worker fatigue, and circadian disruption due to work demands of local military, law enforcement and medical personnel.• Brenda Kowalewski (Sociology) engages students in community-based research for an organization serving at-risk youth.  Kowalewski has published refereed papers related to this work and non-refereed technical reports for community organizations, has given presentations, workshops and papers at professional conferences, and edited and contributed to service-learning curriculum guides.• Sam Zeveloff (Zoology) engages students in community-based research projects for the Division of Wildlife Resources resulting in reports that are being used by the DWR as well as faculty and student presentations at international and regional conferences.Many faculty are presenting their research and models of service-learning at professional conferences: • Valerie Herzog (Athletic Training) - research on service-learning; • Victoria Ramirez (English) - alternative forms of reflective writing;• London Draper (Nursing) - model for integrating service-learning into education of nurses on preparedness for mass casualties.
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		IIB1_txt: WSU sponsors and supports many outreach programs:• Learning Centers:  Continuing Education operates 5 centers including a Teaching and Learning Center in Davis County.  Additionally, WSU has operated a community writing center located downtown at the Ogden Weber Community Action Partnership since 2002.• Extension programs:  Continuing Education offered 735 sections of 133 courses and enrolled over 9,500 students in the 2007-08 academic year.  Since 1972 rural nursing programs, located across the state of Utah, have provided training to nursing students who lack access to such opportunities.• Training programs:  WSU has created numerous centers and programs to provide training for community members.  The Center for Science and Mathematics Education and the Social Science Center provide secondary school teacher trainings in the four neighboring counties.  Workforce education training programs include a workshop designed for licensed dental hygienists interested in obtaining an endorsement to administer local anesthesia; a Certified Nursing Assistant (CAN) course; and Practical Skills Police Academy, an 8 week course offered to police officers to assist in the improvement of professionalism in the Law Enforcement and Corrections industry.• Non-credit courses:  Continuing Education offers both free community workshops and a Community Education series of classes which are non-credit-baring.  The Alumni Association also offers free non-credit courses in the “Classes without Quizzes” series.• Professional Development Centers:  WSU’s Small Business Development Center has coached small business owners in the local four-county area about start-up, financing, planning, marketing, management and other needs for over 25 years.  The Center for Chemical Technology provides small business owners, inventors and even large manufactures with free assistance solving product development, manufacturing or chemical testing problems.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: Off

		IIB2_txt: Many institutional resources are provided as outreach to the community.  Only one of many examples from each area is shared here:• Co-curricular student service:  The Volunteer Involvement Program (VIP) which has existed for over 20 years consists of 14 student run programs (see grid, partnership #9). • Work/study student placements:  WSU places work/study students in 9 community organizations each year on average.  Some of the most consistent placements have been with the America Reads program, the United States Forest Service, and the Weber County Library.• Cultural offerings:  Every year, WSU offers a multitude of free or low-cost public events that enrich the cultural life of the surrounding community through WSU’s performing arts departments and the Office of Cultural Affairs.  For example, WSU String Project is one of 30 String Project sites across the country as part of the National String Project Consortium which develops string music education in the 3rd through 5th grades in the public schools.• Athletic Offerings:  WSU student-athletes are engaged in a wide-range of community service activities.  Over sixty student-athletes contributed 319 hours of service at the Opening Ceremony for Special Olympics, sports clinics in inner-city Ogden School District and Dr. Suess Literacy awareness projects.• Library Services:  WSU’s library provides free public access to computers, software, electronic databases, the internet, and reference services.  The library also offers research assistance in local and family history, hosts lectures and presentations and provides tours and instruction sessions to various community groups.• Technology:  The Technology Assistance Center, established in 1991, provides technical assistance and managerial support to regional business and industry to encourage manufacturing development and diversification. As part of their mission, the Center also works closely with economic development and other assistance organizations within the state.

		IIB4a_txt: Mutually beneficial partnerships are central in all of WSU’s community engagement activities at the departmental, program and institutional levels.  Responsibility for promoting the mutuality and reciprocity of partnerships with the community is shared.  Departments invite representatives from the most successful community partnerships to sit on their advisory boards in order to continue to cultivate mutually beneficial relationships between the community and WSU students.  Along with institutional assessment, departments are responsible for collecting data to assess the success of community engagement partnerships.At the larger institutional level, the Community Involvement Center (CIC) assists in matchmaking between students/faculty/departments and community partners where mutually beneficial partnerships are established.  The CIC mediates conversations between community organizations and campus parties to help negotiate a mutually beneficial experience.The institution as a whole employs a proactive partnership strategy to create programs (degree, certificate, research, etc.) that directly respond to the needs of the community and maximize educational and service opportunities for students.  For example, when WSU created three satellite nursing programs in Logan, Salt Lake City and St. George to address the critical concerns of the healthcare community, it also reinforced its partnership with Intermountain Health Care ensuring their participation in mentoring WSU students in community-based learning experiences.  Likewise, when WSU partnered with Hill Air Force Base (HAFB) to create programs, workshops and internships to enhance HAFB employees’ workforce preparation, the partnership was created in mutually beneficial ways.  WSU students are provided with research and internship experience and HAFB employees’ have access to an education tailored to their specific needs.

		IIB4b_txt: There are several mechanisms to provide feedback to community partners and the institution about existing partnerships.  The mechanism used most often and most effectively is regular meetings with partners.  This happens at every level of the institution, even at the highest levels of administration.  WSU’s President Millner, for example, engages in regular joint meetings with the Ogden City Council and Hispanic Chamber of Commerce (referenced in section I.A.3.a.). Additionally, she sits on multiple community organization boards that meet at a minimum, twice a year.  Additionally, President Millner holds meetings with the superintendents of the surrounding school districts.  The open lines of communication between campus and community are practiced and modeled at the highest levels of the administration, it is no surprise then, that this is replicated at every other level in the institution.  All partners on the grid are in regular conversation with their institutional partners.  One of the TRiO programs (referenced on grid, partner #8), Educational Talent Search (ETS), for example, hosts monthly meetings with school counselors and partnering teachers, as well as meetings with administrators twice a year, to discuss the services the ETS program is delivering to the schools and ensure the services are meeting the most important needs as effectively as possible.  Additionally, the ETS program administers surveys to 600 middle and high school program participants and their families to measure satisfaction with the program; findings are shared with the schools’ administration, counselors and teachers.  Feedback loops such as the one described in ETS are the heart and soul of good partnerships.  WSU values relationships – relationships between students and faculty and relationships between community and campus.  One-on-one interactions on a regular basis are the best strategy for building relationships upon which successful partnerships are built.

		IIB5_txt: There are many examples of faculty scholarship associated with outreach and partnership activities from across the campus.  In each of these five recent examples, faculty scholarship directly benefits the community.As principal investigator for the Colorado Plateau Ecosystems Study Unit, Dr. Jeffrey Eaton (Geosciences), is conducting a Paleontological Inventory of Bryce Canyon National Park which enables the park to properly manage the paleontological resource and to integrate that information into the interpretive material and educational opportunities provided for the public.  Dr. Eaton has published numerous articles on this research and the fossil materials recovered as a result of this project are studied by researchers all over the world.  In anthropology, Dr. Brooke Arkush’s archeological research over the past 15 years has benefited the Intermountain West by investigating prehistoric Native American sites on U.S. Forest Service (USFS) administered public lands.  The research has resulted in published technical reports and monographs as well as assistance to the USFS in managing these resources and interpreting their significance to the general public.  Dr. Erik Stern (Performing Arts) wrote, produced and performed “Demolition Derby-when a mind loses its license to drive.”  Performances ran for a year, exploring issues surrounding Alzheimer’s and was accompanied by a post show panel discussion consisting of physicians, researchers, caregivers, advocates and artists from partnering organizations.  Dr. John Cavitt (Zoology) has been conducting research for the Utah Division of Water Quality and the U.S. Environmental Protection Agency to examine the current concentrations of selenium (Se) contamination and its effects on reproduction in shorebirds at the Great Salt Lake.  The results are currently being used to establish limits and standards for Se concentrations within the Great Salt Lake and have been published in technical reports and presented at conferences by Dr. Cavitt.  (Fifth example in III. Wrap-up section below).

		III1_txt: Continued from Section II.A.1.a. - process for determining service-learning coursesCBL Criteria:1. Students in the class provide needed service/research to individuals, organizations, schools, or other entities in the community wherein the service, the findings of the research or the process itself might lead to social change.2. The service/research experience relates to the subject matter of the course.3. Activities in the class provide a method or methods for students to think about what they learned through the service/research experience and how this learning relates to the subject of the class.4. The course offers a method to assess the learning derived from the service/research.  Credit is given for the learning and its relation to the course, not for the service/research alone.5. Service/research interactions in the community recognize the needs of service/research recipients, and offer an opportunity for recipients, students and faculty members to be involved in the planning and evaluation of the service/research as equal partners.  6. Knowledge from the discipline and the community informs the service/research experiences in which the students are involved.7. The service/research opportunities are aimed at the development of the civic education of students even though they may also be focused on career preparation.8. The class offers a way to learn from other class members as well as from the instructor.9. Course options ensure that no student is required to participate in service/research which creates a religious, political and/or moral conflict for the student.10. Community-Based Research only – The course requires students to disseminate the findings of the research to community partners and/or other relevant audiences.Continued from Section II.B.5. – examples of faculty scholarshipDr. Edward Walker, chemistry professor and director of the Center for Chemical Technology at WSU, has participated in a plethora of research projects with and for community members who are inventors, small business owners and large corporations located in Ogden experiencing manufacturing, product, or production problems.  This outreach and service to the community has resulted in multiple professional opportunities for Dr. Walker: publications in discipline specific journals; presentations at professional conferences; and membership and reviewer responsibilities for the Association of Official Analytical Chemist.

		III2_txt: Weber State University has benefited from a close relationship with the surrounding community during its 120-year history. This bond may be best exemplified during a crisis that faced the then-junior college in the early 1950s.In December 1953, speaking before a special session of the state legislature, Utah Governor J. Bracken Lee, recommended that Weber and three other state junior colleges be returned to the Church of Jesus Christ of Latter-day Saints, in a cost-cutting move that would save the state taxpayers’ money. The measure was hastily pushed through the special session and approved.Spearheaded by the Ogden Chamber of Commerce, and embraced by many in Weber County, the “Save Weber” campaign was a grass roots effort to let the people decide the fate of Utah’s junior colleges by putting the issue to a vote in the 1954 general election. Needing 33,000 signatures of registered voters, Ogden citizens traveled the state and collected 57,000 signatures to get the referendum placed on the fall ballot. In an effort to further raise awareness, more than 2,500 citizens signed a petition that was sent to President Dwight D. Eisenhower, requesting his assistance in blocking Weber’s return to the LDS Church.  Community members further supported the effort by making voluntary financial contributions to cover the cost of the campaign.In the end, voters defeated the attempt to remove Weber from the state system by a margin of 120,683 to 79,955. As historian Dr. Richard Sadler observed in his centennial history of Weber State, “From its beginnings as a Stake Academy, Weber had been a community school, representing the ideals and educational values of the community, and on this election day in 1954, the community and the college gave continuing credence to the understanding that their futures, as their pasts had been, were inextricably intertwined.”This crisis no doubt influenced wording in the school catalogs of the 1950s, underscoring the important bond between the school and the community.  In a section of the 1959 catalog entitled “The College Serves the People of the Community,” it is noted that “the college strives to develop active and enlightened citizenship.  The graduates are expected to participate in community, state and national affairs as well as understand other peoples and cultures of the world.”The specific wording in the school catalog may have changed, but WSU’s mission is the same.  Weber State University will always be “in partnership with the broader community.”
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  



Yes

Yes_2

Yes_3

Yes_4

Yes_5

Yes_6

Yes_7

Yes_8

Yes_9

Yes_10

Yes_11

Yes_12

Yes_13

Yes_14

Yes_15

Yes_16

Yes_17

No_18

Yes_19

Yes_21

No_22

Yes_24

Yes_25

Yes_26

Yes_27

Yes_28

Yes_29

Yes_30

Yes_31

Yes_32

Yes_33

		PrintButton1: 

		Name: Faith Minnich (replacing Mary Ann Hollinger)

		Title: Program Coordinator for International and External Programs

		email: FMinnich@messiah.edu

		City: Grantham

		State: PA

		Institution: Messiah College

		president: Dr. Kim S. Phipps

		address: Messiah CollegeOne College Avenue, Box 3000Grantham, PA  17027

		Phone: 717.766.2511 x7373

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: “Messiah College is a Christian college of the liberal and applied arts and sciences. The College is committed to an embracing evangelical spirit rooted in the Anabaptist, Pietist and Wesleyan traditions of the Christian Church. Our mission is to educate men and women toward maturity of intellect, character, and Christian faith in preparation for lives of service, leadership, and reconciliation in church and society.”

		IA2_text: Messiah College formally recognizes community engagement numerous ways:• Since 2002, the Barnabas Servant Leadership Award has recognized students, faculty, and alumni demonstrating exemplary service to the community. During a special awards common chapel, Messiah celebrates the finalists, selected by a broadly representative committee that closely evaluates each applicant’s recommendations, servant leadership experiences, and integration of faith and learning. Recipients receive a handmade basin to accompany the towel of service that they receive at graduation, as well as $1,000 (half of which is given to a charity of their choice). Finalists, their guests, and community partners are invited to a private reception with the President and Provost.  • Since 1995, Messiah has partnered with the local United Way chapter, holding an annual pledge drive on campus to raise funds and awareness for this important organization. This annual event showcases the volunteer efforts of our students and employees in our internal communications, and recognizes departments that have made significant strides in increasing their percentage participation in the pledge drive. The President then hosts a reception to celebrate participating employees. • The Boyer Scholars Program recognizes approximately twenty members of the senior class for exemplary scholarship, leadership, and community service during their college years, and provides a mentoring community throughout the senior year that nurtures students’ ability to make a distinctive contribution to society beyond college. • This year marks the 40th anniversary of Messiah College’s unique partnership with Temple University through Messiah’s Philadelphia Campus, located adjacent to Temple’s main campus in North Philadelphia. A celebration luncheon in August will honor this innovative partnership and celebrate the impact it has had on each institution, and the surrounding community through numerous partnerships with organizations such as the Philadelphia Mural Arts Program and Urban Tree Connection.

		IA3a_text: As part of Messiah College’s (four-year) strategic planning cycle, launched by President Kim Phipps in 2006, Messiah College conducts qualitative and quantitative research via focus groups and online surveys with key internal and external constituents—including community leaders who partner with the College such as high school guidance counselors, church leaders, school district officials, and other civic, business, and non-profit organizational leaders. This research gathers community perceptions related to Messiah College’s strengths, weaknesses, opportunities, and threats. In research conducted in April 2007, the College’s community engagement and a willingness to partner with the community were reported as strengths for Messiah, and included among the College’s opportunities were external community partners that are receptive and willing to engage with Messiah College. In 2002, Messiah College received a $2 million dollar grant from the Lilly Endowment to explore our Christian vocation of service, leadership, and reconciliation. This initiative had three goals:1. Engaging the local community2. Exploration of ministry in the local church3. Integration of faith and vocationIn 2003 Messiah College initiated a “listening tour” with civic leaders of the Harrisburg area to gain a greater understanding of the region’s cultural atmosphere, institutions, and social issues. In 2006, the College conducted a follow-up on-line survey to gather information from key members of the Harrisburg community. The respondents—from a wide variety of organizations and agencies— were invited to a dinner to begin to discuss the findings. The dinner served as a way to say thank you to the participants, to show Messiah’s continued interest in connecting with the Harrisburg region, and to share the initial results of the survey. Through the Office of the Vice President for Advancement, Messiah also systematically assesses community perception through the College and Community Relations Task Force, which meets a minimum of twice a year and includes representatives of the College administration and local community associations with the purpose of sharing construction plans, discussing areas of concern, and focusing on generating ideas that will strengthen the relationship between the College and its neighbors. In addition, each year, the President or a vice president, will present to the local township board of directors, providing township officials an opportunity to hear the plans and vision of the institution and to ask questions of the President, as well as allowing township officials to share information with the President about community perceptions of the College.

		IA3b_text: Information gathered from the earlier listening tours was used to craft the original vision and working documents of the Harrisburg Institute, a collaborative program of Messiah College linking urban learning and service through a living-learning community, coursework, and research. While subsequent grants and projects have since worked to further define the Institute, these early conversations were instrumental in helping the School of Education and Social Sciences cast its charter vision for student and faculty engagement in urban Harrisburg.The actual grant projects that we have received and are working on used the results of the listening assessment as a basis for further exploration of areas of increasing community involvement. The grants are the first phase of results of the assessment data. The experiences gained through the work of the grant projects, and the data collected give us an ongoing opportunity to use what we are learning and to be involved in the community. As a result of this first round of successes, we have intentionally included community engagement directions as a integral part of the College’s future plans. This is explained further in the section on strategic planning and community engagement. We want even more undergraduate student involvement in various local communities. We are also planning and developing graduate programs for launching in the fall of 2009. These graduate programs are targeted to meet needs identified in a market assessment of the central Pennsylvania community.  

		IA4_text: Messiah College’s current marketing messages are internally directed by eight key attributes of a Messiah education, two of which direct focus on the College’s engagement with the external community (learning experiences that extend beyond the borders of our campus and an emphasis on service). Messiah College’s commitment to community service and engagement is emphasized to prospective students through various marketing communications including its search piece, viewbook, institutional fact sheet, print ads, college catalog, and its admissions website (www.messiah.edu/admissions). These communications use student testimonials, photography, video, examples of student service opportunities, and statistics illustrating Messiah’s commitment to engaging the world outside of our campus boundaries. Messiah’s admissions website additionally provides “focal point” features that explain why Messiah College is committed to service learning and giving back to the community, and provides links to online resources where students may learn more. In June 2008, the Office of Marketing and Public Relations launched a new feature for prospective students and other web visitors called “Story Link,” a collection of student, faculty, and alumni profiles that highlight the unique distinctives of a Messiah College academic experience, including a category for service and learning (http://storylink.messiah.edu). The College’s catalog also communicates to prospective students that service and reconciliation is one of Messiah’s explicit foundational values and that community service and engagement is a key aspect of Messiah’s campus life. Additionally, Messiah’s primary external marketing and public relations communication, The Bridge—its quarterly magazine— consistently communicates examples of student, alumni, and employee service and community engagement—both in its print and online editions (www.messiah.edu/thebridge). 

		IA5_text: Messiah College’s President Dr. Kim S. Phipps models the executive leadership’s commitment to community engagement at the highest level. Since being appointed president in 2004, Dr. Phipps begins each academic year with an all-employee gathering where she introduces the College’s “Annual Plan” (her senior administrative team’s specific priorities and goals for the coming year), and delivers her annual “State of the College” address. Each year, the Annual Plan has explicitly included “Engagement” as one of Messiah’s key distinctives and “Community Engagement” as a specific category for annual goals. The president’s annual address also supports community engagement and service as a priority of Messiah College as rooted in its mission and identity. Messiah’s executive leadership additionally promotes the importance of community engagement by:• Inviting colleagues who lead programs and divisions of the College that foster community engagement to present to and inform the Board of Trustees, and at faculty retreats and other educator professional development events; • Participating each year in Messiah College’s Service Day, volunteering alongside students and colleagues in serving community organizations throughout the region;• Including essays, stories, and features, and presidential columns in support of Messiah’s dedication to engaging and serving the community in each issue of Messiah College’s annual report, and in Messiah’s quarterly magazine, The Bridge.• Personally serving on community boards and volunteer organizations. President Phipps for example, currently serves on seven various local, state, and national boards, including boards that engage the surrounding community including The United Way, Keystone Human Services, and the YWCA.

		B1_text: Service has always been part of the fabric of Messiah College.  An official coordinating infrastructure for community engagement was established in 1992 in the Community Involvement Council, a standing committee of the Community of Educators College governance body, and has the following functions and membership:• Recommending Functions:o Advise the Provost on ways to enhance efficiencies, communication, and collaboration among educational programs interfacing with the community. • Action Functions: o Serve in an advisory capacity to any member of the council responsible for implementing a College program involving the external community. o Provide counsel to faculty and students needing assistance with community-based program initiatives. o Serve as a liaison between all campus units who offer educational programming to the local and regional community. o Develop and periodically review strategies for organizing and disseminating information about community involvement to the Messiah community. o Foster collaboration between and among community-oriented units on campus. • Membership:o Assistant Provost/Dean of Curriculum, Chair o Director, Agapé Center for Service and Learning:  The Agapé Center works with community-based partners in local, national, and international settings to address community needs, provide holistic learning opportunities for students, encourage an ethic of service and civic engagement, and also coordinates curricular service-learning and co-curricular learning-guided community service programs. Four full-time and two part-time professionals work with 32 students and one part-time intern. (Three staff members are partially funded through partnership with the Coalition for Christian Outreach.) o Director, Internship Center:  Messiah's Internship Center is nationally recognized for its quality, resources, and comprehensiveness, partnering with community organizations in providing internships and professional development experiences to hundreds of students each year.  It is staffed by a full-time director, a part-time assistant director, and two part-time coordinators.o Director, Collaboratory for Strategic Partnerships and Applied Research:  The Collaboratory brings students and educators together to apply disciplinary knowledge and express value commitments through creative, hands-on problem solving. Staffed by a part-time director, a full-time manager, and a quarter-time administrative assistant, the majority of work is done by volunteers from on and off-campus. Please see Final Section "III Wrap-Up, Question 1." for the remainder of this answer.

		B2a_Text: • The Agapé Center for Service and Learning— $320,401.51 permanent funding for program and staffing costs. • The Collaboratory for Strategic Partnerships and Applied Research — $200,000 permanent funding for program and staffing costs.• The Boyer Center — $26,600 one-time expenditure for four-day symposium on race.

		B2b_text: The following programs have collectively brought in external funding nearing $3.5 million in the past four years:  1.  The Agapé Center for Service and Learning (Sovereign Bank Corporate Sponsorship— $5,000 and Other— $233,874.44);  2.  The Collaboratory for Strategic Partnerships and Applied Research (W.M. Keck Foundation —  $300,000, Conrad Hilton Foundation — $110,000, Mulberry Foundation — $15,000, World Vision — $46,000, Ray Diener Memorial Fund — $76,750, Pennsylvania Sustainable Energy Fund — $15,000, Gannett Fleming, Inc. — $15,000, Innovation Transfer Network — $10,000, U.S. Department of Energy — $492,000, Other— $130,000);  3.  The Harrisburg Institute (Pennsylvania Commission on Crime and Delinquency, Weed and Seed Initiative — $110,000, U.S. Department of Education, Fund for the Improvement of Education — $300,000, U.S. Department of Justice, Office of Juvenile Justice and Delinquency Prevention — Two grants: $888,000 and $630,000);  4.  Department of Modern Languages (Convergencia, a collegiate Spanish language traveling theater ensemble, is funded by American Educational Services/The Pennsylvania Higher Education Assistance Agency — $10,000, Foundation for Enhancing Communities — $2,500);  5. The Boyer Center (PA Department of Education — $7,500);  6. The Center for Public Humanities (National Endowment for the Humanities Challenge Grant — $90,000 toward $600,000 by 2011).

		B2c_text: • The Agapé Center for Service and Learning. During the 2007-2008 academic year, over $95,000 was raised for summer missions. In addition, over $61,000 in student summer service grants were awarded to supplement lost summer income for students engaging in summer service. • The Center for Public Humanities. Fundraising for the National Endowment for the Humanities Challenge Grant is nearing $90,000 toward a goal of $600,000 by 2011. • The Collaboratory for Strategic Partnerships and Applied Research engages in fundraising via grant-writing, forming relationships with organizations and partners that offer grant funding, and direct mailings and support letters.• The Boyer Center will soon launch a major fundraising effort for the next Distinguished Lecture with Beverly Tatum (September 2008). Current community partners for this symposium include the Pennsylvania Department of Education, the Harrisburg School District, the Office of the Mayor of Harrisburg, and the Office of the Secretary of Education of Pennsylvania.• The annual United Way Employee Pledge Drive links fundraising efforts to the significant volunteer hours logged by students and employees at United Way-funded community service organizations. Over the last three years employee participation rates have increased by 20.4%, and total dollars donated has gone up by 40.1%. 

		B3a_text: Messiah College has a regular assessment calendar for the CIRP, NSSE, SSI, HERI’s Spirituality Survey, along with survey instruments of the CCC&U and AICUP. Collectively, these assessment instruments provide quantitative insights of student’s perceptions of community service upon arrival on the Messiah College campus and their participation rates through time, as well as comparisons to our peer institutions. The results from these surveys are shared with the Agapé Center, the Deans, College Ministries, and faculty committees working on issues that touch upon service learning through curriculum development, diversity, and maintaining a healthy campus climate. In addition, the Office of Institutional Research maintains a list of courses that include a service learning component as part of their instructional strategy. This list becomes the baseline for reporting student participation in service learning for publishing surveys, such as the US News & World Report. In addition, community engagement will become better documented in the Messiah College FactBook and through Community Impact Assessments, spurred by our strategic plan and upcoming AICUP surveys. Messiah College tracks funds expended in public service by faculty, staff, and students, which collectively totaled $1.3 million during the past year.The College regularly tracks students that participate in weekly Outreach Teams through the Office of Local Community Service using the One Card system. Before leaving the campus for their service experiences, students swipe their ID cards at a kiosk which reads the magnetic strip on the card and records their involvement. This same system is used to track attendance at large training sessions and involvement opportunities. An online form allows faculty from across the curriculum to submit service-learning courses to the Service-Learning Committee to be vetted. If the faculty committee approves the course, the syllabus is electronically imaged and archived and the Registrar gives the course a service-learning attribute. Students who enroll and successfully complete these courses are then automatically coded and can be easily tracked in the Banner (the College’s electronic information operating system.) Student involvement statistics are archived in an annual involvement roster dating back to 1945. In the future, Messiah College plans to map service-learning experiences through a geographic information system to geospatially represent communities impacted and track all outreach programs in time and space. 

		B3b_text: From the suite of survey instruments, we track students’ developing perceptions of community service and its role in their academic lives. Service learning as a theme is fused into chapel events and orientation, as noncredit requirements tracked through the students ID card swipes. Similarly, faculty and staff sign-up for community service day teams and their participation is tracked by location.Based upon the 2007 NSSE (Question 1k), 67% of seniors have participated in a community-based project as part of a regular course. Seventy-nine percent of our seniors have done community service or volunteer work (Question 7b), compared with 74% of the CCC&U institutions, and 62% of Carnegie Peers. The NSSE survey helps guide our goals in the strategic plan (2008-2012), sets target participation rates, and provides new directions to our curricula. From comparisons with other evangelical and baccalaureate institutions in these surveys, Messiah College consistently leads the national norms in community service and service learning experiences.Similarly, through HERI's CIRP and 2007 Spirituality Survey, we can track the intentions and changes in student perceptions of community service. Over their undergraduate career, MC students show a significantly greater willingness to participate in community action programs and time invested in volunteer work than other evangelical or baccalaureate institutions. These longitudinal surveys readily help document the transformations and constructive influence of service learning programs at Messiah College through their college experience.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: A variety of both quantitative and qualitative assessment mechanisms are employed to measure the impact of community engagement. From broadly encompassing web-based surveys, to small receptions organized to hear directly from a variety stakeholders, spaces are created both corporately and individually to gauge the scope of our impact and the meaning of our involvement.Service Day is the largest of three Service Plunge Days at Messiah. In 2007-2008, 1,347 Messiah students and staff were organized for service during this day, which included nearly 50% of the administration, staff and faculty. When asked if they would probably volunteer or contribute to the community after this experience, 93% of respondents answered positively. 

		B3d2_text: One of the most powerful aspects of community engagement for faculty is the impact it has on teaching and learning. By employing new pedagogues and research methods like service-learning and community-based research, faculty have witnessed students uniting theory with practice in new and meaningful ways. From collective anecdotal conversations to published journal articles, many faculty members from across the disciplines have shared examples of how community engagement has affected their teaching and student learning. 

		Impact on community: On

		Impact on institution: On

		b3d3_text: Our feedback loops from community partners reveal a recurring and sincere expression of gratitude for the quality and caliber of our student volunteers. While we are not entirely sure how to interpret this finding, we do know that community partners deeply value their social capital and value their partnerships with the Agapé Center for Service and Learning. Through a relationship with Messiah College, community partners have expanded social networks and support to increase their capacity for community engagement. Reciprocally, community partners refer Messiah College to other networks in the community. 

		B3d4_text: Through community engagement, Messiah College has experienced an expanded understanding of its own institutional vocation to educate men and women for lives of service in the Church and society. This has impacted the institution in a number of measurable ways, but perhaps this is most notably evidenced through its Core curriculum and Service Day. As part of the graduation requirement, all first year students are required to take the course “Created and Called for Community” where they critically reflect on civic engagement and participate in community engagement. During Service Day, which occurs every year during the vocation section of the Core, classes are cancelled and campus offices closed so that the entire college community can practice community engagement. 

		b3e_text: From the Agapé Center annual reports, the Office of Institutional Research uses the data to map communities impacted by service learning events and summarize participation rates. The survey assessments have been summarized and discussed with the deans of each school to identify “gaps” (i.e. gender) in community service participation, changes in student perceptions, or whether there are curricular impediments to student participation. Our student body has a 97% participation rate in service learning events across their academic careers. In many cases, our graduating seniors participate in multiple non-credit events such as “Into the Streets”, Martin Luther King remembrances, and through service days. The surveys and tallies of participation are also confirmed on our national surveys such as CIRP and NSSE. In some cases, we note that students may not readily differentiate volunteer work, community service, and service learning as an instructional strategy early in their first-year college experience, but come to recognize it by their senior year. Thus, the longitudinal surveys are important in guiding co-curricular instruction, the structure, timing, and composition of events, and creating an awareness of the differences between service learning and learning guided service.Community engagement is also integrated into the interdisciplinary core course “Created and Called for Community,” which is a common content course required for all Messiah College students. The themes of the course address questions of identity and community, with particular emphasis on the Christian’s responsibility to serve in the world. Course texts address service and engagement, including a personal narrative of service authored by Albert Schweitzer. Students participate in the college’s Service Day as a requirement of the course. 

		B4_text: The College’s strategic plan refers to community engagement as both an ongoing commitment and as a theme for future direction:  “To Partner with the Local and Regional Communities to Serve the Church and Society 1) by fostering positive relationships and dynamic partnerships locally within the capital city of Harrisburg, the regional community, nationally, and globally; and 2) to provide formative experiences that encourage students to become global Christians and to actively contribute to the ministry of the Church.”  One of the plan’s four themes is devoted to community engagement: “Strategic Theme 4:  Messiah College will prepare students to lead and serve a complex 21st century society by encouraging experiential learning, community engagement in diverse settings, and the development of cross-cultural competencies to enable the development of multicultural relationships and perspectives.”  The strategies to accomplish this portion of the theme are developed in two stated goals:  "#2:  To increase the level of student participation in experiential learning through international and off campus study programs, internships/practica, service-learning programs, study at Messiah’s Philadelphia Campus, and the Harrisburg Institute; and #3: To foster the College’s community engagement with diverse business, community, and denominational partnerships."

		B5_text: The College has a program of professional development related to community development that functions at two levels: group programs mandated for all educators and individual programs which require applications.  All new educators and key administrators, participate in a three-day orientation in August. A full day is dedicated to a trip to Philadelphia for an introduction to the community-based, urban-focused work that takes place in partnership with Temple University. Throughout the fall semester, the introduction to the College continues with weekly meetings of the “Provost’s Seminar.” New educators are made aware of the College’s institutional mission, with several sessions related to community engagement. One of these sessions is led by the Division of External Programs; another involves a field trip to the Harrisburg Institute.   The individual support program is administered by the Office of Faculty Development. Every faculty member has guaranteed annual funding to reach goals related to their own professional development which frequently include community engagement outcomes. Additional funds are made available for those faculty who make formal presentations at professional conferences.  In addition, the College has for many years offered substantial support for professional development during the summer months. There are several major grant categories including Course Development Grants, Teaching Enhancement Grants, and Scholarship Grants. Often these grants support community engagement. While community-based research and courses are eligible for all internal grants, there also awards of up to $2,500 targeted specifically for the development of cross-cultural courses and service learning courses, with additional funding available for students who become involved as service learning interns. The College also provides institutional support to individuals and teams as unexpected opportunities arise. For example, a team of four faculty members received full support to participate in the May 2008 Community-Engaged Scholarship Charrette held at UNC-Chapel Hill.

		B6_text: • Office of the Vice President for Advancement:  o College and Community Relations Task Force. This group includes three senior administrators and three members of the local community association and serves to share construction plans, discuss areas of concern, and generate ideas that will strengthen the relationship between the College and its neighbors.o Local Township Presentations. Each year, either the President or a vice president, will make a presentation to the local township board of directors. This allows for the mutual exchange and discussion of information and plans.o Campus Master Planning. Local officials and neighbors were recently invited to the College for an evening presentation regarding development of the Campus Master Plan.• The Agapé Center for Service and Learning:o External Advisory Board. An external advisory board of national and international practitioners meets annually with the Director to provide a sounding board for strategic planning and community engagement for the Center. o Community Partner Luncheons. Community partner representatives are invited to campus throughout the year to share engagement strategies that have worked well in the past and promising ideas for the future. o Mission Awareness Week. Partners from around the world are invited to campus during Mission Awareness Week each November to give direct feedback to students, faculty, and administration about what is working and what isn’t. o Annual Feedback Surveys. Annual feedback surveys are sent to on-going local, national, and international community partners and event-centered feedback surveys are issued after each service plunge day and fall, spring, and summer service experiences. • Listening Tours. As a means of engaging the local community, Messiah initiated a “listening tour” in 2003 and 2006 with civic leaders of the Harrisburg area to gain a greater understanding of the region’s cultural atmosphere, institutions, and social issues.

		SD1_text: Messiah College does not have any general or specific search or recruitment policies related to community engagement. 

		SD2a_text: For term-tenure, faculty must perform at a satisfactory level in teaching, scholarship and institutional service. For promotion to associate professor, they must be meritorious in teaching and satisfactory in scholarship and institutional service. For promotion to full professor, they must be meritorious in teaching and in either scholarship or institutional service. Messiah takes a very broad understanding of scholarship. Our official term-tenure and promotion documents adopt Ernest L Boyer's categories of scholarship: discovery, integration, application, and teaching. In particular, the Community of Educator’s Handbook (our faculty governance document) indicates the relevance of applied scholarship for term-tenure and promotion: Serving as a consultant, being a member of an evaluation team, participating in educational partnership activities, participating in collaborative research efforts with others within one’s profession, and engaging in community-based applied research can count as advanced scholarship. (6.16.6.2, emphasis added))Thus, at Messiah, a faculty member’s scholarship of community engagement can count toward and be the basis for meeting the scholarship requirement for term-tenure and for the meritorious scholarship required for promotion to associate or full professor.A faculty member’s engagement in the community can also count toward the requirement for Institutional Service. The Community of Educator’s Handbook states that:Community service can enhance the wider community’s understanding and appreciation of Messiah and its mission and serve to model the kind of leadership, volunteerism, and cultural engagement we hope to instill in our students. When community service serves the College in these ways, such activities can count as institutional service. (6.16.6.3, emphasis added).Thus, community engagement in the form of community service counts toward term-tenure and promotion at Messiah College.

		SD2b1_text: In general, Messiah categorizes community engagement scholarship under the category of Boyer’s scholarship of application. In particular, Messiah refers to community engagement scholarship as community-based research. When community-based research is a part of a faculty member’s research and scholarship agenda, it is recognized as such within the College’s reward system for faculty. When community based research involves students in the classroom (i.e., credit bearing educational experiences), it is categorized as service-learning and is recognized as the scholarship of teaching.

		SD2b2_text: N/A

		SD3_text: Community engagement efforts hinge on student leadership at Messiah College. Student directors, coordinators, and team leaders meet regularly under the advisement of College administrators to plan, implement, and assess the service and mission programs of the College. As it pertains to local service initiatives, a student organization of 11 Outreach coordinators are led by a student Outreach director and are advised by the local community service director. These coordinators oversee volunteer opportunities in the local region for an average of 500 students on a regular (often weekly) basis, working directly with community partners to identify specific needs where student volunteers serve. In addition, the student director trains student team leaders under the advisement of the local community service director to lead volunteers in reflection activities each week. This group is sponsored by the Student Government Association (SGA).Another SGA sponsored student organization in the Agape Center is Service Trips which coordinates national service opportunities for students when they are on break during the academic year. This team of four coordinators and one director select service sites, recruit participants, coordinate details and facilitate reflection/assessment over 100 students each year over fall, J-term and spring breaks. International efforts also involve student leadership in planning and leading trips through the Agape Center and the Collaboratory (housed in the School of Math, Engineering & Business). Student leaders facilitate team building, cultural education, team preparedness and assist with on-the-field decisions for the group along with a staff advisor. Student participants also take personal initiative in raising funds for all aspects of their trips. 

		SD5_text: • Service-Learning Committee. A standing College governance committee, the Community of Educators Service-Learning Committee works with the director of the Agapé Center to give leadership to campus-wide service-learning. Appointed members— faculty representatives from each of the five Schools and General Education—serve in three year staggered terms and are selected by the chair in consultation with the deans. Selected recommending and action functions include:o Selected Recommending Functions:  Develop a philosophy of Service-Learning, including foundational definitionso Selected Action Functions: Coordinate campus-wide Service-Learning scholarship, research, and assessment efforts, conduct periodic reviews of institutional Service-Learning policies and procedures, develop guidelines that satisfy Service-Learning requirements for departments.• Community Involvement Committee. Previously mentioned, the Community Involvement Council, also a standing committee of the Community of Educators, has the following functions:o Selected Recommending Functions: Advise the Provost on ways to enhance efficiencies, communication, and collaboration among educational programs interfacing with the community (Provost). o Selected Action Functions: Serve in an advisory capacity to any member of the council responsible for implementing a College program involving the local or regional community.

		SD4_text: At present courses with a service-learning component and on the approved list at Messiah College will contain the “SERV” in the Registrar’s database files. However, at present, Messiah College does not transfer the “SERV” notation to academic transcripts. A student can request a summary of SERV credits to include on a resume or vita, detailing the courses and credits that meet the criteria.

		IIA1a_txt: Service-learning at Messiah College is defined as a pedagogical model which intentionally integrates academic learning with community service in a credit-bearing academic course. Students participate in an authentic service activity which meets needs identified by the community (designed within the framework of a mutually beneficial relationship) and critically reflect on that activity. Thus, students gain a deep understanding of course content and a commitment to socially responsible citizenship, and develop skills and understanding needed to contribute to civic well-being. Courses taught from this perspective containing components of service, content, and reflection are encouraged to be submitted to the Community of Educators’ Service-Learning Committee for approval. Once approved, courses are given an “SL” attribute in the course catalogue. Course descriptions are required to identify service-learning courses as such.

		IIA1b_1: 8.00000000

		IIA1b_2: 1.8%

		IIA1c_1: 4.00000000

		IIA1c_2: 18%

		IIa2a_txt: Service-Learning pedagogy contributes to the following College-Wide Educational Objectives (CWEO’s):  CWEO 5. To develop an understanding of one’s identity and Christian vocation; CWEO 6. To develop the intellect and character necessary to express Christian commitments in responsible decisions and actions; CWEO 7. To become servants, leaders, and reconcilers in the world.  Toward these ends, three primary components contain the learning criteria for students engaged in service-learning:  1.  Content Component: Service readings and activities relate service to the course objectives: i. Introduces research problems and community partnerships that address a significant need in our community, region, country, or the world. ii. Prepares students for service by orienting them to the problem and the context in which they will work; 2.  Service Component: Service assignment addresses a significant need in context: i. Provides opportunities expression of value commitments and disciplinary knowledge in an authentic, real-life setting.  ii. Relates to programs with long-term commitments to the communities and issues they address.  3.  Reflection Component: Incorporates structured reflection activities that relate the student’s major and service experience to Christian discipleship and vocation:  i. Includes students, faculty and community partners. ii. Critically analyzes theories and structures.

		IIA1d_1: 16.00000000

		IIA1e_1: 266.00000000

		IIA1d_2: 5.6%

		IIA1e_2: 9.4%

		IIA2b_txt: Departmental or disciplinary learning outcomes for students’ curricular engagement with the community are most often developed in the context of fulfilling CWEO 4 “To attain specialized knowledge and abilities in at least one area of study.” Examples include:• School of the Artso ART 347: Publications Portfolio. Graphic art students are paired with a local non-profit organization to design print and web-based materials to benefit that organization.• School of Education and Social Scienceso PSY 319: Abnormal Psychology. Students partnered with Paxton Street Home throughout the fall semester to engage residents suffering from abnormal psychological disorders.. • School of Health and Natural Scienceso IDNW 200: The Inca World: Ecological Anthropology of the Andes. This honors course provided students with service-learning projects to enrich their studies that involved working closely with critically food-insecure communities surrounding Toro Toro National Park near Cochabamba, Bolivia. • School of the Humanitieso COMM 426: Senior Public Relations Campaign Project. Senior Communication majors have a “hands-on” capstone experience providing public relations consultation to a non-profit client.• School of Math, Business and Engineering:o COSC 332: Database Applications. Students to work with community organizations and develop database applications that meet their needs.

		IIA2c_txt: Each academic program as part of the program review (institutional effectiveness and assessment of student learning) process was required to create an assessment grid of the learning outcomes of that program. These grids tie the desired learning outcomes of the program to the College Wide Educational Objectives and include a statement about how each objective will be assessed. Those assessments run the gamut from the assignments of the class as measures of the learning outcomes, to standardized tests administered across the College, feedback from employers and community partners, portfolios, and graduation surveys. So when community engagement is a learning objective of a course/major program, it must be assessed as part of the assessment program at Messiah. 

		IIA2d_txt: The assessment data is used in a variety of ways. It is used to determine student performance for transcript purposes. The data is also used to see whether current pedagogy is effective at meeting the learning objective. If so, a department or faculty member may try to improve upon those results. If the current pedagogy is ineffective, then changes must be made to the course. We try to track some data longitudinally to see how one class compares to the next from year to year. Other times via the use of standardized instruments, we can see how our students compare to students at other institutions. Specific selected examples of assessments include the use of standardized instruments, the NSEE and CLA, mostly for general education purposes. Sometimes we gather feedback from community partners relative to the courses or students enrolled in the class. Other times, information about the success of working with an organization is used to determine whether or not an instructor will continue to work with that organization in the future or on similar projects. The Department of Theatre uses assessment results from students and patrons to help their faculty plan future theatre seasons.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: • Student Research. Student research spans all five schools. This past year, a senior psychology student did his honors project on a local community development project in Harrisburg, using community-based research. Focusing his study on senior perceptions of living and serving locally upon graduation, he conducted a series of qualitative focus student groups and interviewed several community leaders.• Internships. Community engagement is integrated into the internship program at Messiah College in several ways. The Clifford & Carole Jones Public Service Internship Fund provides financial assistance to students who choose a non-compensated internship with a community agency. Students also discuss issues of the community (e.g., non-profit management) in the internship class, which takes place concurrently during their internship. • Study Abroad. Messiah College currently ranks 11th** in the nation of bachelor’s institutions sending students abroad. Sixty percent of 2007 graduates participated in off-campus study programs, including semester-long and short-term (three week) international programs. Programs are designed to provide students with cultural immersion experiences through a variety of venues, including living with a host family and through service. Several programs (specifically the Uganda Studies Program and the Latin America Studies Program) require a service component, some programs have service-learning courses built into the curriculum, and other programs encourage students to engage the community through service. Students studying with Spring Semester in Thailand have served at Agape Home, in Chiang Mai, Thailand working with abandoned and orphaned babies and children with HIV/AIDS. A student in Quito, Ecuador, volunteered in El Inca Women’s Prison, working with children who were living in the prison because their mothers were incarcerated. (**Ranking based on results of Open Doors Survey released in November 2007 by the Institute for International Education.)

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: • General Education:  Community engagement is integrated into the interdisciplinary core course, Created and Called for Community. Required for all Messiah students, the course addresses questions of identity and community, with particular emphasis on the Christian’s responsibility to serve in the world. Texts address service and engagement, including a personal narrative of service authored by Albert Schweitzer as well as:  Martin Luther King, Letter from Birmingham Jail; Desmond Tutu, God Has a Dream: A Vision of Hope for Our World; John Paul II, “Elements for a Spirituality of Work,” Encyclical—On Human Work; and Mother Teresa, “I Have Come to Love the Darkness.”  Students are also required to participate in our annual Service Day.o Our interdisciplinary courses required of all students share these common objectives relevant to community engagement:  1.  Science, Technology and the World Course: By the completion of the course students will demonstrate the ability to contribute to societal discourses on scientific and technological issues and controversies emanating from advances in science and technology.  2. Engaging a Pluralistic World Course: By the completion of the course students will demonstrate the ability to:   a) describe the problems and opportunities associated with a pluralistic and global culture;  b) analyze at least one problem or issue posed by contemporary society from an interdisciplinary perspective; and c) reflect on the implications of Christian faith for contemporary problems and issues.• First Year Experience:  All first-year students participate in Messiah’s Into the Streets program during Welcome Week Coordinated through the Agape Center, Into the Streets introduces students to community service at Messiah and challenges them to volunteer on a regular basis. This experience includes follow-up reflection time within the First Year Seminar. Community interaction/service also occurs during the Martin Luther King Jr. focus week in January.

		IIA4_txt: • Arke, Edward T. October 2003. “Our Legacy of Leadership: Service Learning Roundtable.” Pennsylvania Communication Association Annual Conference. State College.PA.• Eby, J., Hollander, L., Brandenburger, J., Boyd, C., Vogelsang, L., Frey, C. October 2006. Faith integration and service-learning. Presented as a pre-conference workshop at the International Service-Learning Research Conference. Portland, OR• Erikson, Carl A., Jr., F. Duda, M. Green, S. VanderLeest, N. Van Gaalen, & K. Wood. June 2004. “Service-Learning Approaches to International Humanitarian Design Projects: A Model Based on Experiences of Faith-Based Institutions.” 2004 American Society for Engineering Education Annual Conference and Exposition. Salt Lake City, UT.• Frey, C. December 2006. Situated cognition and service-learning. Presented at Penn State Educational Research Forum, Harrisburg, PA• Frey, C. October 2006. Service-learning faculty development workshop. Presented at St. Vincent College. Latrobe, PA• Hamon, Raeann. 2006. “Using Cross-Cultural Travel Courses to Teach about International Families.” In Raeann R. Hamon (Ed.). International Family Studies: Developing Curricula and Teaching Tools (pp. 199-212). Binghamton, NY: Haworth Press, Inc.• Nejmeh, B. 2008. Faith integration through service-learning in the information sciences. Christian Business Academy Review 3(1): 12-22.• Norman, W. Ray. May 2004. “World Vision Relief and Development: Program Strategy and Structure, Roles and Opportunities for Technology.” Science and Appropriate Technology for Developing Countries Symposium. Waco, TX: Baylor University.• Stuckey, Jon C. January 2004. “From Vision to Justice: Using a ‘Civil Rights Journey’ to Promote Liberal Learning.” American Association of Colleges and Universities. Washington, D.C.• Walker, Helen L. June 2006. “Using Art in the Writing Classroom.” Writing for Reconciliation Conference 2006. Berea, KY.

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: Off

		professional development centers: Off

		other (specify: On

		IIB1_txt: • The Harrisburg Institute. Outreach and partnership initiatives of the Harrisburg Institute include student engagement facilitated by the College’s Office of Residential Life and Agapé Center. Each residential student at the Institute participates in some form of community service each semester. Community-based participatory research projects of the Institute seek to partner with Harrisburg organizations including the City of Harrisburg, Harrisburg School District, United Way of the Capital Region, Community Action Commission, Big Brothers Big Sisters, Salvation Army, Firm Foundation, Goodwill, Institute for Cultural Partnerships, Gamut Theatre, local churches, and many others. These research efforts address community priorities and capacity-building needs within education, youth development, family services, criminal justice, and community development. • The Early Learning Center. Messiah’s Early Learning Center provides full-day childcare for Messiah College employee and student families and half-day pre-school programs for both employee and student families and the community. Accredited by the National Association for the Education of Young Children, the Early Learning Center provides experienced and caring professionals who broaden their education through staff development and training, a literature rich environment including classroom and family resource libraries, opportunities for involvement with professors and students in Messiah College courses (early childhood, child development and nutrition courses), student teaching, volunteer, and work-study programs for Messiah College students, and access to campus facilities and grounds for special events. • Students as Resources (STAR) Service. Through the Career Center for Vocation and Development, Messiah maintains a “Students as Resources (STAR) Service” as a way of serving community members' needs and providing part-time work opportunities for students. The Career Center manages a list of students who are interested in performing work such as childcare, household chores, yard work, and tutoring to the sur

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: • Cultural Offerings. The Cultural Series is an annual concert series that brings to campus renowned performing artists from both classical and contemporary genres. Other events, including lectures, films, theatre performances, concerts, symposiums, and conferences are available to the public, A brochure of these events is mailed to 5,000 households in the region and made available on the college website. A community newsletter and a dedicated community resources website helps connect external community members with the numerous public resources Messiah offers.• Athletic Offerings. Messiah hosts several summer sports camps, the Learn to Swim program, sports team service projects, and SAAC events for area children. Guests are welcome to attend sporting events featuring Messiah’s 20 intercollegiate teams. • Library Services. Messiah’s Murray Library provides numerous services to the broader community. For a nominal fee local residents secure borrowing privileges and can participate in Friends of Murray Library, an organization that sponsors an annual book sale, supports the Ruth E. Engle Memorial Collection of Children's Book Illustration, and funds a juried library research scholarship competition, among other activities. Murray is open to area high school students and provides instruction in the use of the library, should the chaperoning teacher request it.• Cocurricular Student Service. One example of Messiah’s cocurricular student service is the Migrant Education Retreat held twice a year through a partnership between Messiah’s Latino Partnership and the Agapé Center for Service and Learning. In association with the Pennsylvania Department of Migrant Education for Dauphin, Adams, and Lebanon Counties, Messiah co-sponsors two annual overnight leadership programs for middle and high school migrant children on campus. • Use of Campus Facilities. Messiah offers its Grantham campus to numerous conferences and organizations during the summer months, hosting thousands of guests. Messiah is also home to the Pennsylvania headquarters of Campus Compact.

		IIB4a_txt: Through annual feedback surveys for on-going local partners, event-based surveys for plunge partners, and on-going communication with coordinators, the College works to promote mutual and reciprocal partnerships with the community. Hosting community partner dinners and luncheons provide important opportunities for networking and exchange of feedback. During these times, relationships are strengthened as conversations promote mutuality and reciprocity in current and future partnerships. Building off of these discussions, new partnerships and projects are clarified and documented in mutually agreed upon memos of understanding that are signed by both the College and her community partners. 

		IIB4b_txt: • Office of the Vice President for Advancement:o “Community Connections.” Messiah produces the "Community Connections" newsletter that is mailed twice a year to 7,000 residents who live within a two-mile radius of the College. This newsletter provides a calendar of college events (to which community residents are invited), highlights building and strategic planning issues of the College, highlights a College employee who lives in the local community, provides a contact name/number should local residents have questions, concerns, or feedback. o College and Community Relations Task Force. This group meets twice a year (or more often if issues arise) and includes three senior administrators and three members of the local community association. We share construction plans, discuss areas of concern, and focus on generating ideas that will strengthen the relationship between the College and its neighbors. o Local Township Presentations. Each year, either the president or a vice president, will make a presentation to the local township board of directors--i.e. Upper Allen and Monaghan townships. This provides township officials the opportunity to hear the plans and vision of the institution and to ask questions of the president. It also allows township officials to share information with the president.o Campus Master Planning. Local officials and neighbors were invited to the college for an evening presentation regarding development of the Campus Master Plan.• The Agapé Center for Service and Learning: Annual performance surveys are given to on-going community partners for feedback. They are asked to report on the effectiveness of the College student volunteers. Community partner luncheons are also hosted on campus at least twice a year where partnering agencies are given the opportunity to further engage with academic service-learning courses. Through these networking events informal feedback is often shared with staff members. 

		IIB5_txt: • Berke, Debra L., Robert Reyes, Diana Fetzer, and Molly Burke. November 2005. “Community Development and Family Life Education: An Ecosystem Model for Preventing Teen Pregnancy and Strengthening Parenting in Urban, High-risk Communities.” National Council on Family Relations Conference. Phoenix, AZ.• Cheesman, Wendy L., Kenneth J. Heck, H. Scott Kieffer, L. D’Aquino, K. Hess, & J. Oden. October 2003. “The Effects of a 13-Week Walking Program on Static and Dynamic Balance in Elderly Women.” 10th Annual Measurement and Evaluation Symposium, American Association for Active Lifestyles and Fitness and American College of Sports Medicine. Champaign, IL.• Huber, Kay L. 2003. “Middle-aged Women and Women with Physical Disabilities” and “Musculoskeletal Wellness and Illness.” In M. Condon (Ed.). Women’s Health. Upper Saddle River, NJ: Prentice Hall.• Seibert, Eric A. September 2005. “Preaching about Peace (without Starting a War): A Conversation for Pastors.” Seeking Peace: The Courage to Be Nonviolent Conference. Indianapolis, IN.• Tedford, Linda L. June 2007. “Advanced Repertoire for Community Choirs (Panel Member).” Chorus American National Convention. Los Angeles, CA.• Weaver-Zercher, David & William H. Willimon. 2005. Vital Christianity: Spirituality, Justice, and Christian Practice. (Eds.). New York: T & T Clark International.• Peterson, Timothy, “Community-based Research and Higher Education: Principles and Practices (Book Review)” in the Journal of Planning for Higher Education (23:3 2004).• Peterson, Timothy, Community-based Research, “Mapping Community Assets in an Urban Neighborhood: identifying, measuring, and assessing neighborhood resources and capacities”: Since fall 2001 faculty and students at the Philadelphia Campus have been involved in community-based neighborhood assessment exercises,collecting primary and secondary data about the local urban environment and used by community agencies and organizations.

		III1_txt: Overflow from Question I.B.1. “Does the institution have campus-wide coordinating infrastructure…?”o Director, Career Center for Vocation and Development:  The Career partners with local and national employers to expand career opportunities for students while providing employers access to exceptionally talented, well-prepared candidates, and also presents to local high school students on topics such as choosing a college major and the importance of early career planning. o Director, Teacher Education:  The Teacher Education Program prepares students in a number of areas of teacher certification, partnering with numerous area schools to provide student teaching experiences. o Director, Latino Partnership: The Latino Partnership seeks to further the dialogue with the Latino community and oversee the implementation of ideas. The Partnership aims to serve as an effective vehicle for addressing community needs while providing the College with a rich educational opportunity to learn and serve. o Director, Harrisburg Institute for Community Research and Collaborative Partnerships:  The Harrisburg Institute— staffed by a full-time director, a full-time grants projects coordinator, a full-time director of community life, and a part-time assistant— is an exemplary setting for both nurturing urban residential engagement for 25 undergraduate students and for its community-based participatory research initiatives. o Senior Boyer Fellow, The Boyer Center:  Founded in honor of Messiah alumnus and visionary educator Ernest L. Boyer (seventh president of The Carnegie Foundation for the Advancement of Teaching), the Boyer Center works with educators, administrators, and organizations to cultivate excellent, accessible, and innovative educational practice and scholarship from early childhood through higher education. The Boyer Center is staffed by: an office assistant, one Senior Boyer Fellow, and two Boyer Fellows. o Director, The Oakes Museum: With approximately 12,000 visitors each year, the Oakes Museum located on Messiah’s Grantham campus features more than 40,000 specimens in its 10,000-square foot museum and is home to a collection of Smithsonian artifacts. The Oakes Museum—with two full-time staff members, five teaching docents, three work study students, and 12 to 15 student volunteer docents— also provides customized educational programming to area schools, scout troops, and off-campus groups.o Representative, Department of Nursing Clinical Track:  The Department of Nursing provides excellent nursing education with clinical sites including Penn State Hershey Medical Center and the Carlisle Regional Medical Center.  o Two ranked faculty members for two-year staggered terms and one representative of the Student Government Association • The Center for Public Humanities brings academic, civic, and cultural communities together in collaborative advancement of culture and learning on- and off-campus, sponsoring a variety of public events.

		III2_txt: Messiah’s President, Dr. Kim S. Phipps, believes that one of the important privileges and responsibilities she has as president of Messiah College, is to represent the College’s commitment to civic engagement by serving on a variety of local, regional, and national boards. Below is a list of President Phipps’ current board memberships:• Member, Board of Directors, Association of Independent Colleges and Universities of Pennsylvania (AICUP), 2008 to present• Member, Board of Directors, Harrisburg Symphony Orchestra, 2008 to present• Member, Board of Directors, Keystone Human Services, 2008 - present• Chair, Middle Atlantic States Collegiate Athletic Corporation (MASCAC) Executive Committee, 2008 to present• Member, Middle Atlantic States Collegiate Athletic Corporation (MASCAC) Executive Committee, 2007 to present• Member, Board of Directors, Pennsylvania Campus Compact, 2006 - present.• Member, Board of Directors of the United Way of the Capital Region, 2006 - present• Member, Board of Directors of the YWCA of Greater Harrisburg, 2006 - present• Member, Board of Directors of the Council for Christian Colleges and Universities (CCCU), 2005 - presentMessiah College began formalizing service-learning in the past two years.  In 2007-2008, eight formal for-credit courses offered in the fall with 111 students, and 17 offered in spring with 155 students for a total of 25 courses out of 1408 total (1.8%). However, across all five schools, there were 1857 students exposed to service-learning as an informal instructional component of coursework, representing 17 departments, and generating more than 7500 credit hours. In 2007, nearly 10% of the total credit hours of coursework offered through Messiah College had service-learning as an instructional component of the syllabus and in the coursework.  Four departments (18%) were represented across 22 different departments in formal service-learning courses, and 17 departments (77%) for informal service-learning.  Sixteen faculty (5.6%) taught formal service-learning courses this past academic year and approximately 77 (27%) faculty taught informal courses where service-learning was an instructional component of the course. Also, in the past year, 9.4% of Messiah College students participated in credit-bearing, approved service-learning (SERV) courses and 94% participated in non-credit bearing service-learning.

		III3_txt: Due to the complexity of service-learning, it is difficult to identify all the different iterations across the curriculum. While Messiah College has adopted an institutional definition, criteria and mechanism used to approve proposed service-learning courses, there are many courses that use various components of service-learning pedagogy but have not yet been formally recognized within our service-learning program. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



returned







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
 
 


 


 6







B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  


 32







4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15





Page &P&R&A







RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Community engagement is a key priority for the University of New Hampshire (UNH) and is clearly articulated in the University’s vision statement: “UNH will be distinguished for combining the living and learning environment of a small New England liberal arts college with the breadth, spirit of discovery and civic commitment of a land-grant research institution.”  Further, “engagement and outreach” is one of five goals in the UNH strategic plan and one of three areas identified for "emphasis" in the most recent ten-year accreditation review. Thus at UNH the vision, goals, and accreditation all prioritize engagement. (Please go to: SECTION III, WRAP UP, QUESTION 1)

		IA2_text: Community engagement is recognized and celebrated at UNH in a number of ways. This includes formal ceremonies, annual faculty and staff awards, community programs and special celebrations with community partners.  Examples include: 1. The OUTREACH SCHOLARS ACADEMY, a professional development program, celebrates engagement through induction and graduation ceremonies that honor community-engaged faculty. Each year, senior administrators, chairs, faculty/staff, students and community partners attend these two celebratory events.2. The annual FACULTY EXCELLENCE awards ceremony honors and provides financial awards to three faculty members who are engaged locally, nationally and internationally. This represents one-third of the nine University-wide faculty excellence awards given each year.3. The staff excellence awards ceremony honors extension educators with the PRESIDENTIAL AWARD OF EXCELLENCE for exemplary engagement. 4. The GRANITE STATE AWARD is given at Commencement for extraordinary public service that significantly impacts New Hampshire (NH).5. The University’s highest honor—the PETTEE MEDAL—is given annually for extraordinary achievement and distinguished service to the state, nation, and world.6. DURHAM: IT’S WHERE U LIVE is a special celebration highlighting the partnership between UNH and our local town. 7. UNH COOPERATIVE EXTENSION recognizes exemplary outreach through annual awards, including a "Performance Beyond Expectations" and a "Program of Distinction" award to honor exemplary work that impacts the lives of NH citizens.  The Heckel Extension Educator Fellowship recognizes exemplary engagement achievements. Awards are presented annually at a state-wide conference attended by state, local and University leaders.9. OUTREACH SCHOLARSHIP AWARDS are granted to faculty and extension staff who develop collaborative projects with community partners.

		IA3a_text: UNH is highly decentralized and engagement programs are developed and funded through multiple mechanisms. Assessment of community perceptions occurs through key units that serve the particular needs of the partners involved. The responses that follow and in subsequent questions in the application highlight the strongest examples of community engagement performed by key units that are aligned with UNH strengths (Brief descriptions of these units are provided in SECTION III; WRAP UP; QUESTION 1).  Mechanisms to assess community perceptions include:UNH COOPERATIVE EXTENSION (CE): The UNH President, and CE staff and administrators meet with each of the ten NH counties to hold a “County Conversation” with community members and legislators which provides an ongoing forum for input at the highest level. In addition, 10 Extension County Advisory Councils, each with 14 members, meet six times a year to review community perceptions and assess educational programs.  COLLEGE OF HEALTH AND HUMAN SERVICES (CHHS): The Dean’s Advisory Board and each of the eight academic department advisory committees function as the feedback mechanisms for the community including assessing the quality of CHHS programs. The committees are comprised of community representatives, consumers, and CHHS faculty/staff.UNH MANCHESTER: The Dean’s Advisory Board (comprised of community leaders) meets regularly. An annual market analysis also assesses community perceptions, identifies ways to build effective partnerships with community organizations and measures progress.LEITZEL CENTER: Focus groups and periodic meetings with external partners provide key input for strategic planning, funding opportunities and ongoing projects. Staff also collect information about community perceptions from surveys and advisory meetings with partners.UNH OFFICE OF SUSTAINABILITY (UOS): An Advisory Council comprised of internal and community stakeholders meets regularly to discuss community perceptions and set program priorities. Specific programs in the UOS prioritize community engagement such as the Center for a Food Secure Future, the NH Farm to School Program and the Organic Dairy Research Farm. CARSEY INSTITUTE: Leading scholars, activists, and practitioners serve as Rural Advisors who collect information regarding research projects and engagement with the rural community. This group frequently provides feedback on community perceptions within the rural community.INSTITUTE ON DISABILITIES (IOD): There is a Consumer Advisory Board including 15 members with disabilities and their families, an Executive Committee comprised of key policy leaders, and a University Work Group of researchers and academics.  All meet regularly and provide input to IOD leadership and staff.  In addition, an annual Consumer Satisfaction Survey is conducted to assess community perceptions and other relevant issues to IOD. 

		IA3b_text: Descriptions of how each of the above units from (3a) use the data are provided below.  UNH staff leading these units report directly to the Provost or a Dean.  The data then informs decisions such as strategic planning, funding decisions, and enhancing engagement efforts.UNH COOPERATIVE EXTENSION: Assessment data are used to develop annual and five-year plans of work for all extension staff.  The data also guides work with legislators, decisions about  new programs and certain hiring decisions.COLLEGE OF HEALTH AND HUMAN SERVICES: Assessment data informs updates and implementation of the College's strategic plan and informs resource allocation decisions. UNH MANCHESTER: Assessment data provided critical input for the 2007-2012 strategic plan and helped frame new course development and plans for new facilities.LEITZEL CENTER: Data from focus groups was used to develop the Center's strategic plan. Information and input from the Advisory Board helps guide ongoing activities and new initiatives. Information gathered from surveys provide detailed input for use in externally funded proposals and activities.UNIVERSITY OFFICE OF SUSTAINABILITY: Assessment data has provided input for strategic planning, defining mission and goals, and creating communication initiatives.  In addition, stakeholder input informs programming priorities and strategies to more effectively engage partners.CARSEY INSTITUTE: The information from the Rural Advisors is used to direct community research projects and ensure that the Carsey Institute’s rural research agenda is responsive to the needs of the community.INSTITUTE ON DISABILITY: Data are analyzed and findings inform new project development, enhancing work with stakeholders and strategic plan implementation.

		IA4_text: Community engagement is emphasized in a wide variety of marketing materials, including websites, University publications, and brochures. WEB SITES: Outreach and Engagement (www.unh.edu/outreach) are prominently featured on the UNH homepage with direct links to Cooperative Extension (extension.unh.edu); Corporate Resources and the Community Resource Guide. Other websites featuring engagement include: Office of Community Service and Learning (www.unh.edu/serve); UNH Manchester (www.unhm.unh.edu/community); College of Health and Human Services (CHHS) Outreach (www.chhs.unh.edu); Leitzel Center (www.leitzelcenter.unh.edu); Office of Sustainability (www.sustainableunh.unh.edu); Carsey Institute (www.carseyinstitute.unh.edu); Institute on Disabilities (IOD) (http://www.iod.unh.edu); New Hampshire EPSCOR “The Power of Partnerships” (http://www.epscor.unh.edu/); Continuing Education (http://www.learn.unh.edu/); Discover UNH Learning by Doing virtual tour; and Speakers Bureau – Engaged Experts.UNH PUBLICATIONS that feature community engagement include: The UNH Magazine (for the community and alumni); The UNH View Book and College View Books for prospective students;  UNH Continuing Education catalogue; “Millworks” (UNH Manchester partners, faculty/staff); “The Extension Connection” (Cooperative Extension), Health and Human Services Report (CHHS); “Insights” (College of Life Sciences), “Focus” (College of Engineering and Physical Science), "Carsey Facts" (Carsey Institute); and “Vision and Voice” (IOD). PROGRAM BROCHURES that highlight community engagement include: A Guide to Campus-Community Partnerships; Durham:  It’s Where U Live!; Summer Youth Music School; Tech Camp for Youth; the Youth Writers Academy and multiple programs in the College of Health and Human & Human Services, UNH Manchester, Carsey Institute, Leitzel Center, University Office of Sustainability, and Institute on Disability.

		IA5_text: UNH senior leaders have long promoted engagement in public addresses, publications, and by engaging directly with community partners. UNH PRESIDENT MARK HUDDLESTON, in his first annual State of the University Address (2007) stated:  “We get right what so many other major American universities managed to get wrong in the post-World War II era—things having to do with scale, interdisciplinary work, community engagement, integration of undergraduate students with the research enterprise. UNH gets it right with partnerships with our friends in business, government and non-profit sectors as well—partnerships that are essential for our long-term prosperity. We eagerly look forward to developing new partnerships. And we can build for the future and strengthen our communities, with enhanced support for outreach and services that affect the well being of our region.” In 2008 HUDDLESTON remarked at an important business event: “Consider the issue of community engagement.  UNH has taken its land, sea and space grant missions very much to heart. We are proactively and happily engaged with all corners of our many communities – local, state, regional, national and global.” HUDDLESTON also published an editorial entitled “Embracing Sustainability” on the solutionsforourfuture.org website that links sustainability with engagement. PROVOST BRUCE MALLORY annually addresses the Outreach Scholars Academy about the importance of community engagement. In 2006 he stated “the value and importance of mutual collaboration for me is terribly important. I understand the importance of parity when two partners come together to try to improve the lives of people in a community. So I think an openness to joining into true partnerships with our community colleagues is absolutely critical and that has become a core value represented by the projects faculty here are participating in and for this University.” CHANCELLOR’S COMMUNITY AND BUSINESS WEBSITE: “We strive to be the partner of choice with our communities, businesses and organizations.”

		B1_text: Many areas within the University advance community engagement.  This includes key units within each of the six colleges highlighted in this application. Campus-wide leadership responsibility resides in TWO OFFICES responsible for advancing community engagement. The OFFICE OF OUTREACH SCHOLARSHIP (OS) (www.unh.edu/outreach) established in 2001, is led by an Associate Vice President (AVP) that reports directly to the Provost. This Office supports and advances the work of faculty and staff who seek to engage in mutually beneficial relationships with external partners. In addition to the AVP, there is a director of outreach scholarship, two to three faculty fellows, a program coordinator, and a Cooperative Extension associate. UNH COOPERATIVE EXTENSION (CE) also provides campus-wide leadership for engagement and outreach and is a direct link between UNH and the people of New Hampshire (NH). CE provides NH organizations and citizens with research-based education and information, enhancing their ability to make informed decisions. CE annually reaches approximately 25% of NH residents and recruits, trains and supports over 4000 volunteers. The CE Dean reports directly to the Provost and partners with the AVP.  There are more than 170 extension faculty and staff located in UNH academic departments and in all ten counties in NH.In addition to OS and CE, other offices play a key coordinating role to advance engagement. UNH-MANCHESTER (UNH-M), the University’s urban college has an OFFICE OF MARKETING AND COMMUNITY RELATIONS (4 staff) whose mission is to engage the UNH-M campus community with external stakeholders through mutually beneficial partnerships, communication and programs. The OFFICE OF COMMUNITY SERVICE & LEARNING (2 staff) develops service learning partnerships between UNH and community organizations. The OFFICE OF PRESIDENTIAL PROGRAMS AND EVENTS (4 staff) coordinates and develops high profile events that engage the external community with University faculty, staff and students. THE OFFICE OF PROFESSIONAL DEVELOPMENT AND TRAINING (9 staff) engages organizations, businesses, and individuals by offering a range of professional development programs to enhance job performance and productivity.   

		B2a_Text: Approximately $20.1 million is permanently allocated from state, endowment and federal sources to support engagement and outreach programs.  These resources are used to support operating and staff costs for programs highlighted in this application in the Colleges and Cooperative Extension.  This is a conservative number not accounting for faculty salaries.

		B2b_text: At UNH there is federal, foundation, and state funding from external sources that support engagement. Current examples include funding for programs in: 1. UNH COOPERATIVE EXTENSION: $2.4 million (various federal grants); $1.78 million (various state grants). 2. LEITZEL CENTER:  National Science Foundation (NSF) $1.9 million for “Promoting Research Opportunities to Benefit Education”; $3 million for “Transforming Earth Systems Science Education”; NSF, ($247,028) Ecosystem & Atmosphere in K-12 education; NSF Informal Science Education-Ice Planet Earth Program ($929,575); 3. UNIVERSITY OFFICE OF SUSTAINABILITY: ($1.1 million) for Organic Dairy Farm, ($40,000) for New Hampshire Center for a Food Secure Future, and ($119,000) for New Hampshire Farm to School Program. 4. CARSEY INSTITUTE, Re-visioning Rural America Programs from: Annie E. Casey Foundation ($213, 202); Kellogg Foundation ($250,000); Jane’s Trust ($200,000); NH Charitable Foundation ($158,760). 5. To support the NH SMALL BUSINESS DEVELOPMENT CENTER: US Small Business Administration ($539,000); 6. PROJECT 54 police officer safety and technology: US Depart. of Justice $4.5 million annually (various federal grants); 7. UPWARD BOUND and EDUCATIONAL TALENT SEARCH for low-income high school students: US Dept. of Education ($468,777; $532,541) 8. CARBON SOLUTIONS NEW ENGLAND ($150,000) NH Charitable Foundation. 

		B2c_text: The UNH Foundation, founded in 1989, is an independent 501(c)3 nonprofit organization with the goal of increasing private support for the University of New Hampshire. Through the generosity of alumni and friends, the University has enhanced learning opportunities for students, expanded its academic programs, provided new resources for research, and strengthened the University's engagement locally, regionally, and nationally.  The UNH Foundation directed the University’s last capital campaign which was completed in 2002 and raised $103 million. Over $19 million of this was directed to programs that emphasize community engagement (e.g., Carsey Institute, Leitzel Center, University Office of Sustainability).  Plans are currently underway for the next capital campaign and raising funds for programs focused on community engagement is expected to represent a significant component of the UNH Foundation’s fundraising activities.

		B3a_text: The University is currently laying the foundation for an institution-wide approach for tracking teaching, research, and community engagement through electronic submission of faculty annual reports that document information on faculty activities in a searchable database.  The system is currently being piloted in three Colleges. Other examples of tracking mechanisms currently utilized by key units are provided below.1. UNH COOPERATIVE EXTENSION maintains a web-based planning and reporting system that collects and aggregates data about outreach programs. This data is reviewed by program administrators and then made public to stakeholders and community members through a public web site (www.neprc.net).  2. In the COLLEGE OF HEALTH AND HUMAN SERVICES all faculty submit electronic annual reports that include a major section on community engagement.  In addition an administrative database tracks student placements at clinical internship sites.3. UNH MANCHESTER’s Constituent Management System was developed to track and manage stakeholder information. The system is currently being enhanced to better capture engagement with stakeholders, faculty outreach projects, student engagement, community service, and internships.4. All of the externally funded LEITZEL CENTER initiatives have an evaluation component that is conducted by an external evaluation team.  This team in consultation with Center faculty and staff develop a formative and summative evaluation plan that includes tracking community engagement.5. The UNIVERSITY OFFICE OF SUSTAINABILITY documents progress and tracks ongoing community engagement in minutes of advisory committee and stakeholder meetings.6. The CARSEY INSTITUTE’s website is the primary vehicle used to track the interest, usefulness and value of community research. This website is the primary vehicle for dissemination of information in the form of reports, briefs, and fact sheets.  Visits to the website are tracked weekly to identify information requested, and URLs that referred visitors to the site.7. INSTITUTE ON DISABILITY uses a web-based system, the National Information Reporting System (NIRS).  This system documents community engagement, such as training, contacts with schools, professionals, not-for-profit agencies, and direct contact with consumers and families. It also documents systemic reform activities including contact with policy makers.8. The OUTREACH SCHOLARS ACADEMY has enrolled approximately 60 faculty.  Most are involved in community engagement programs in communities across the region. The detailed application and program descriptions provide information on exceptional community engagement from across the University.

		B3b_text: Examples of how key units use this data are provided below. 1. UNH COOPERATIVE EXTENSION uses data from the state-wide reporting system to communicate impacts and successes to legislators, county officials, and community leaders; to respond to queries about local programs and local impacts; to develop marketing materials that describe engagement initiatives; and to enhance regional partnerships and opportunities to expand programs.  Also, data is used to identify success stories (extension.unh.edu/success/) and program highlights (extension.unh.edu/AboutUs/Highlits.pdf) that are shared with the broader community via the Internet. 2. Information collected via faculty annual reports in the COLLEGE OF HEALTH AND HUMAN SERVICES (CHHS) enables community partners to monitor cutting-edge research and engagement activities of faculty. This has led to increased interest and requests for in-service training, and continuing education and has led to new areas of collaboration between the College and external partners. 3. Information collected by UNH MANCHESTER is used as the basis for continuing communication, program development, and outreach. This data serves as a resource for departments, faculty, internships, and career service plans. 4. Data collected by external evaluators for the LEITZEL CENTER is used to assess program impact and guides the development of future projects.  5. At the UNIVERSITY OFFICE OF SUSTAINABILITY input obtained from meetings with community stakeholders is key to efforts to respond better to specific community needs. 6. The CARSEY INSTITUTE uses data to assess whether information and products are reaching intended audiences.  The data are also used to demonstrate to funders and sponsors how broadly community research findings are disseminated in order to help make the case for future funding.  6. At the INSTITUTE ON DISABILITY, the NIRS data are analyzed and summarized annually providing key input for modifying current and planning future programs and activities.  

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The LEITZEL CENTER was funded by a National Science Foundation education initiative to develop a program titled, “Promoting Research Opportunities to Benefit Education.” This program involves science, technology, engineering, and math (STEM) graduate students working directly in regional high schools (2 days per week) with teachers and students. Results of an external evaluation indicate that the program positively influenced the graduate students interest in working in public schools and also improved their ability to more clearly communicate science to non-scientists.  They also shared stories of their experiences in the high schools with other graduate students, positively influencing interest in high school settings. As a result of the graduate student experience, faculty have strengthened engagement with teachers and students in the partner high schools.  This has also increased the number of teachers working on projects with faculty and graduate students in the summer.

		B3d2_text: The OUTREACH SCHOLARS ACADEMY is a semester-long faculty professional development program. To date 60 faculty from every area of the University have participated in the Academy.  Evaluation, survey results, and formal follow-up with participants indicate several significant impacts. For example, faculty indicate: significant strengthening of community research agendas as a result of collaboration with community partners; a clearer understanding of how to develop mutually beneficial partnerships; a unique (at UNH) opportunity for ongoing cross-disciplinary dialogue with colleagues they would otherwise rarely encounter; new potential partnership opportunities; advantages in seeking and securing certain federal grants to engage partners. Quotes from participants provide additional examples of impacts: www.unh.edu/outreach/quotes.htm 

		Impact on community: On

		Impact on institution: On

		b3d3_text: Through a program called Community Profiles, UNH COOPERATIVE EXTENSION has worked with more than a quarter of the state’s cities and towns to develop a vision for their future and help mobilize citizens to act on that vision. A collaborative effort, the Community Profile process takes about six months to plan, organize and implement. Extension staff collect data through small group discussions to determine important issues and needs of each community which provides a method for citizens to affirm community strengths, find collaborative approaches to meet challenges, and manage change.  The process results in a detailed Community Profile Report that provides a roadmap for the future. Monthly follow-up by community action committees assures follow-through with plans. Communities all across the state have used the process to develop strategic plans, revise master plans, measure progress towards goals, encourage more citizen participation, identify new community leaders, build community capacity and improve communication. (http://extension.unh.edu/CommDev/CACPAP.htm)

		B3d4_text: In 2002, a major policy change occurred in the role of UNH COOPERATIVE EXTENSION staff, their relationship to academic departments, and their appointment process. This change has had a significant and positive impact on the University.  The designation, “extension faculty” was approved for extension positions formally affiliated with academic departments. An extension faculty member became (for the first time) a jointly appointed position.  Since 2002, extension faculty appointments have occurred in four of six Colleges and in the largest research institute. This change resulted from ongoing and systematic discussions with internal and external partners about how to enhance the impact and formalize the connections between UNH and partners across New Hampshire—where for decades Cooperative Extension has had the strongest connections.    This change has strengthened community engagement by enhancing and formalizing linkages directly among extension, community partners and faculty within academic departments. 

		b3e_text: There are a number of ways data from assessment mechanisms are used in units across the campus. For example, UNH COOPERATIVE EXTENSION uses program evaluation data to build staff dossiers which is required for successful promotion and to help support annual budget requests with local, state, and federal legislators. Programs are often expanded or modified based on assessment data. Data is also used to support collaborative funding proposals developed with community partners. Data collected in the COLLEGE OF HEALTH AND HUMAN SERVICES provides information to national accreditors, community partners and potential donors and also informs hiring decisions within the academic programs of the College. At UNH MANCHESTER data is used to allocate college resources, select new projects for funding, identify new initiatives, and to determine certain workload decisions.  The LEITZEL CENTER uses information from formative assessments and evaluations to improve specific project outcomes.  Summative results also help to inform future projects.  The UNIVERSITY OFFICE OF SUSTAINABILITY uses the data to improve current programs, guide specific day-to-day decision making and broader strategic planning and inform the development of new programs and interventions.The CARSEY INSTITUTE uses assessment data to demonstrate the impact of engagement programs to funders and sponsors.  The data also demonstrates how extensively community-based research findings are disseminated and communicated. The INSTITUTE ON DISABILITY uses the data to determine which programs and services to augment for the community and to attract greater faculty participation.   

		B4_text: The University’s Strategic Plan articulates priorities and serves as the University’s blueprint for the future. Engagement and outreach is one of five themes in the strategic plan and is articulated as follows: “The UNH will be actively engaged—consistent with its mission, strengths, and resources—in extending its ideas, expertise and services to meet the needs of New Hampshire, the New England region, and beyond.” Engagement is defined at UNH as: “a mutually beneficial collaboration between UNH and community partners for the purpose of generating and applying relevant knowledge to directly benefit the public.” Engagement is also articulated in the plans of Colleges, Cooperative Extension (CE), and other subunits within the University.  For example, in the College of Health and Human Services community engagement focuses on "identifying emerging trends that enhance understanding of community health service needs." In the College of Life Sciences engagement focuses on partnerships that have "societal benefits and support stewardship of natural resources," while in the College of Engineering, "partnerships with industry that foster innovation" are central.  At UNH-M engagement focuses on challenges in the "urban environment and enhancing workforce development." CE "engages citizen groups, agencies and key decision makers with educational programs that reflect UNH core values." 

		B5_text: The UNH OUTREACH SCHOLARS ACADEMY (www.unh.edu/outreach-scholars) is a semester-long faculty professional development program that began in 2004.  Each year 12 to15 faculty (tenure-track, research, extension) from a range of disciplines learn best practices in engaged scholarship as they participate in a series of workshops led by experts. They engage in interdisciplinary discourse, develop or enhance a project idea, receive feedback from peers and coaches, and discuss funding issues with federal and foundation officers. Face-to-face workshops are typically four to six hours once or twice each month over the semester. Participation in the Academy is an honor and faculty must be nominated by their dean or department chair. To date, 60 UNH faculty members have completed the Academy.  In 2007, alumni of the Academy began meeting once or twice a semester in a “lunch and learn” series.  There are formal induction and graduation ceremonies designed to highlight the critical role of community engagement at UNH.  The Provost and faculty leaders speak at each of these two annual events.  Deans, department chairs, colleagues, and external partners are invited to these events that celebrate community engagement. The goals of the Academy are to: enhance individual faculty members’ ability to move from a focus primarily on outreach and service to peer-reviewed engaged scholarship; enhance knowledge about how to effectively engage with external partners in mutually beneficial partnerships; contextualize the national conversations about engagement and outreach scholarship to the UNH context; implement the engagement and outreach goal in the UNH Strategic Plan; build a community of scholars that possess the knowledge and commitment to advance engagement.

		B6_text: The community has a voice in planning for community engagement and can access UNH through multiple pathways. What follows are a few examples of how the community voice impacts decision making and planning in key areas that promote engagement.  The UNH PRESIDENT regularly visits with NH counties to hold a “County Conversation” with community members and legislators. These conversations provide an ongoing forum for community input to high level administration. UNH COOPERATIVE EXTENSION staff meet six times per year with each of ten “county advisory councils” and community input is used to determine educational and program priorities. A University-wide Advisory Board for Outreach Scholarship” includes and seeks input from community partners. Community input via advisory boards and leadership team meetings at UNH MANCHESTER and the COLLEGE OF HEALTH AND HUMAN SERVICES impacts academic planning, public program development and certain budgetary and staffing decisions.  The LEITZEL CENTER staff meet periodically with community partners (K-12 teachers and administrators, informal science educators), and conduct focus groups to seek input for projects and activities. The UNIVERSITY OFFICE OF SUSTAINABILITY meets with community stakeholders to assist with decision making, and developing priorities and programs. CARSEY INSTITUTE staff meet frequently with a diverse set of civic, political, nonprofit, foundation, and government leaders to discuss critical issues and seek guidance on future directions and projects.  This input helps shape policy research, program development and certain hiring decisions. The INSTITUTE ON DISABILITY includes external partners in project planning, on advisory boards and program evaluation activities. An annual consumer survey also provides systematic community input that impacts planning and services. 

		SD1_text: UNH has recruitment and search practices and policies that encourage hiring faculty with expertise in community engagement.  This includes tenure track faculty in certain academic departments and programs (e.g. education, social work, community leadership, math education) and clinical and extension faculty who have special expertise required by a range of departments. For example, in the health care professional preparation programs in the COLLEGE OF HEALTH AND HUMAN SERVICES, departments require students to complete supervised practica and internships supervised by faculty.  More than 50 clinical faculty are appointed in this College because of their professional expertise and commitment to engagement in departments such as Nursing, Social Work, Occupational Therapy, Speech Pathology, and Family Studies.  They are typically licensed to practice and are responsible for engagement and teaching practicum students.  In UNH COOPERATIVE EXTENSION (CE), engagement is a key criteria for all faculty and staff positions. Extension faculty have disciplinary and community engagement expertise and are jointly appointed by CE and an academic department.  Extension faculty appointments are designed to encourage faculty-community engagement by strengthening ties with academic departments and encouraging reciprocity with external collaborators. Position descriptions for clinical and extension faculty appointments include language about expertise with external partners. At UNH MANCHESTER (UNH-M), community engagement is central to the college’s urban mission and faculty in many departments engage students with the community. UNH-M search committees seek evidence of a candidate’s community engagement experience.

		SD2a_text: Promotion and tenure policies do not currently reward the scholarship of community engagement.  However, the scholarship of engagement is integrated in certain colleges and departments (e.g., College of Health and Human Services (CHHS) and UNH Manchester) within the existing reward structure for promotion and tenure.  For example, in CHHS faculty who work closely with community partners also conduct applied research published in peer reviewed journals. Applied and basic research is measured by the same standard and equally valued. In UNH-Manchester engagement is linked to student learning and thus integrated into the teaching responsibilities of faculty and part of the existing reward structure. 

		SD2b1_text: Limit to 100 words

		SD2b2_text: In the upcoming year a review of the UNH strategic plan will be undertaken.  Following this review process, it is anticipated that the Faculty Senate will take up a review of the promotion and tenure guidelines including those related to scholarship of community engagement.

		SD3_text: Students hold a variety of leadership roles in community engagement both through academic programs and student organizations. For example, students in the Community Leadership Program plan and implement a number of engagement events and initiatives each year as part of requirements in their courses. These include major projects such as “warmth drives” to help disadvantaged people combat the cold and fundraising efforts to help local charities.  In 2007 the program was awarded NH’s Volunteer Champion Award by the governor.  As part of course requirements for the Computer Information Systems major at UNH Manchester, students work with non-profit organizations to help implement new technology. A number of student organizations also initiate community engagement projects which are entirely student-led.  For example, the Pre-Orientation Volunteer Experience in Service (PrOVES) program provides incoming freshman with opportunities to serve in the local community and is led by UNH students who are alumni of the program.  Students also coordinate and implement a variety of community services projects through the UNH chapter of Alpha Phi Omega, a national service fraternity. The most recent project involved fundraising for the American Cancer Society’s Relay for Life raising nearly $120,000.  UNH students lead the Alternative Break Challenge, for community service during spring break.  Students select service sites, train trip leaders, and recruit participants to work at sites across the country. The Organic Garden Club is a student led organization that hosts meals for the needy in the local community.  OXFAM-UNH students host "A Night Without a Home" in recognition of National Hunger and Homelessness Week.  Students plan all aspects of the event, and also conduct a food drive to benefit a local food pantry.  "Up Til Dawn" is a student organization that raises money annually through a letter writing campaign to benefit St. Judes Hospital.  These are a few examples of UNH student leadership roles in community engagement.

		SD5_text: One of the UNH Faculty Senate’s nine standing committees focuses on research and engagement. This is the Research and Public Service Committee. In addition, the Advisory Board for Outreach Scholarship is charged with advancing and supporting engagement and outreach University-wide.  Faculty make up over fifty percent of the 17 member board and represent each of the six Colleges.

		SD4_text: Practica and internships that involve community engagement are recorded on transcripts. 

		IIA1a_txt: UNH is not applying for Curricular Engagement.  Please go to Section B., Outreach and Partnerships.

		IIA1b_1: 

		IIA1b_2: 

		IIA1c_1: 

		IIA1c_2: 

		IIa2a_txt: Limit to 200 words

		IIA1d_1: 

		IIA1e_1: 

		IIA1d_2: 

		IIA1e_2: 

		IIA2b_txt: Limit to 200 words

		IIA2c_txt: Limit to 200 words

		IIA2d_txt: Limit to 200 words

		Student Research: Off

		Student Leadership: Off

		Internships/Co-ops: Off

		Study Abroad: Off

		IIA3a_txt: Limit to 300 words

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: Limit to 300 words

		IIA4_txt: Limit to 300 words

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: UNH provides a range of institutional resources and outreach programs developed for the community. Learning Centers include the BROWNE CENTER which provides experiential learning programs and accessible indoor/outdoor facilities, and the CENTER FOR NEW ENGLAND CULTURE which promotes an understanding of the region’s history through conferences, lectures, publications, and web resources. Tutoring programs include SEACOAST READS and PROJECT MENTOR which train, and supervise undergraduate students who volunteer to work with local school children, and ENGLISH FOR SPEAKERS OF OTHER LANGUAGES designed for students who wish to develop their English language skills, and/or prepare for study at an American university. THE PEER MENTORING PROGRAM, for high school students, provides tutoring, help with study skills and adjustment to college. UNH COOPERATIVE EXTENSION staff are located in all ten New Hampshire counties and provide citizens with a variety of extension and research-based education programs. They also offer an array of non-credit courses, evaluation services, and training. Numerous non-credit courses are offered through the DIVISION OF CONTINUING EDUCATION which also offers professional development training, seminars, conferences, and online courses. CAMPUS RECREATION offers non-credit courses on a range of topics from infant CPR to self-defense. Examples of evaluation support programs include the SURVEY CENTER which provides government, business leaders, and organizations information about public attitudes on important policy matters, and the CARSEY INSTITUTE’S EVALUATION PROGRAM which serves non-profits and trains students in evaluation methods. The BUSINESS SCHOOLS’ EXECUTIVE DEVELOPMENT PROGRAM offers intensive training programs for companies who want to strengthen management skills. The CENTER FOR GRADUATE AND PROFESSIONAL STUDIES, THOMPSON SCHOOL OF APPLIED SCIENCE, and OFFICE OF PROFESSIONAL DEVELOPMENT provide hundreds of professional development programs for the community. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: UNH provides multiple institutional resources (http://www.unh.edu/communityresources/) as outreach to the community. Examples of co-curricular student service include programs in the OFFICE OF COMMUNITY SERVICE & LEARNING which links students, staff, and faculty with community agencies and organizations to enhance service learning, and PrOVES which provides volunteer service experiences and leadership opportunities for entering Freshmen. THE COMMUMITY SERVICE WORK/STUDY PROGRAM is available to eligible students interested in community settings. Placements such as the SOCIAL WORK OUTREACH CENTER provide students opportunities to collaborate with community agencies, and the MARRIAGE AND FAMILY THERAPY CENTER engages students who provide direct services to the community. Cultural offerings include the ART GALLERY OUTREACH PROGRAM, FOREIGN FILM SERIES, and SUMMER YOUTH MUSIC SCHOOL which offers grades 6 -12 opportunities to study music with outstanding faculty, and the THEATER AND DANCE OUTREACH PROGRAM which provides training in creative arts  for grades 3-12. UNH has a range of ATHLETIC events and resources open to the public including intramural to top-ranked Division I teams, pools, sports fields, and hundreds of acres of recreational space. The LIBRARY houses more than a million volumes and is open to the public. The LIBRARY’S AUTHOR SERIES engages the community in conversations with authors. PROJECT54 works closely with law enforcement and has developed the most advanced mobile computing system in use in police cars; and the INTEROPERABILITY LAB is an independent lab that tests data networking technologies for industry partners. Faculty consultation is provided as outreach to the community through the UNH EXPERTS DATABASE which allows the public to search and contact faculty by expertise, the SPEAKERS BUREAU which organizes more than 100 faculty presentations per year to external groups and COOPERATIVE EXTENSION which places staff in every NH county to consult with the public. 

		IIB4a_txt: Mutuality and reciprocity is a defining characteristic of engagement at UNH. Engagement is defined as “a mutually beneficial collaboration between UNH and community partners for the purpose of generating and applying relevant knowledge to directly benefit the public.” Strategies to promote mutuality include offering administrative support, providing funding, and professional development support, seeking input though advisory councils and appointing faculty with this expertise. The OFFICE OF OUTREACH SCHOLARSHIP and UNH COOPERATIVE EXTENSION (CE) provide oversight for engagement and help promote mutuality and reciprocity. These offices annually dedicate OUTREACH SCHOLARSHIP GRANTS of $50,000-$100,000 to fund mutually beneficial engagement projects with community partners. They also support the OUTREACH SCHOLARS ACADEMY, a faculty development program, which focuses on strategies to develop mutually beneficial partnerships with external collaborators. The Academy actively promotes opportunities for faculty to develop research that address community concerns. Annually, awards honor FACULTY EXCELLENCE IN ENGAGEMENT and highlight success in developing mutually beneficial partnerships. UNH COOPERATIVE EXTENSION appoints extension faculty who work closely with departmental peers and external partners to foster mutually beneficial collaborations. CE also works directly with thousands of volunteers to conduct programs that meet societal needs. CE seeks systematic input via ADVISORY COUNCILS to enhance reciprocity. The COLLEGE OF HEALTH AND HUMAN SERVICES appoints faculty with experience in applied, community-based work with external partners. Students learn the value of mutuality through classroom and practical experiences that augment the services of community partners. There are institution-wide, College and programmatic ADVISORY COUNCILS that include and seek ongoing input from community partners.   These dialogues and interaction strategies between UNH and external partners positions the institution to help address real world problems of value to the community.

		IIB4b_txt: A number of mechanisms are in place to provide systematic feedback and assessment including advisory boards, needs assessments, special programs, and ongoing conversations among University members and external partners. The University-wide ADVISORY BOARD FOR OUTREACH SCHOLARSHIP, composed of University and external leaders, is charged with fostering genuine partnerships with external collaborators and provides feedback on engagement programs. There are ten UNH COOPERATIVE EXTENSION ADVISORY COUNCILS that each meet six times per year to assist with the identification of the educational needs of the community and how the University can meet those needs. Periodically, Cooperative Extension conducts STATE-WIDE NEEDS ASSESSMENTS to seek broad-based input from community partners.  ADVISORY GROUPS IN UNH MANCHESTER, THE COLLEGE OF HEALTH AND HUMAN SERVICES, THE CARSEY INSTITUTE and the INSTITUTE ON DISABILITY meet regularly to assure mutual exchange among University and community partners. All UNH Colleges and many academic departments have advisory committees that provide the mechanism for feedback between UNH and partners.  Input from ongoing discussions help guide the development of engagement planning, decision making and community needs. DURHAM: ITS WHERE U LIVE is a town-gown program to catalyze better connections between UNH and the local community. The goal of this collaborative effort is to enhance town-gown relations and create a more cohesive and welcoming community in Durham. The UNH PRESIDENT regularly visits with each of the ten NH counties to hold a “County Conversation” with community members and legislators which has become an ongoing mechanism for interchange with the highest institutional level.  

		IIB5_txt: 1. Abrams, E. et al. (2006) Engaged Faculty at UNH; Journal of Higher Education Outreach and Engagement 2 (4), 27 - 40.   2. Banyard V, et al. (2007) Violence Against Women in New Hampshire. NH Attorney General (presentation).  3. Colocosius, C. (2008) State of Coos County: Local Perspectives on Community and Change, Carsey Policy Brief.   4. Druskat, V. et al. (2004). How to lead a self-managing team. Sloan Management Review 45(4), 65-71.  5. Graham, K. (2005). Partnerships for Research to Benefit Education, Outreach Scholarship Conference. 6. Fraas, M. et al. (2007) Oral histories: Bridging misconceptions and reality in brain injury recovery. Disability & Rehabilitation 29(18): 1449-1455.  7. Frumhoff, P.C. et al. (2007) Confronting Climate Change in the Northeast: Science, Impacts, and Solutions. Cambridge, MA: Union of Concerned Scientists.  8. Hartley T. et al. (2006) Stakeholder Engagement, Cooperative Fisheries Research, and Democratic Science. Human Ecology Review 13(2): 161-171.  9. Hurtt G. et al. (2007). How to Change the World: Course to engage students, faculty, and community in collaborative projects.   10.  Meyer S, et al. (2007).  Assessing after-school program efficacy in engaging youth in NH.  NH Journal of Education. Volume X.   11. O'Connor A, et al. (2004).  Teacher/researcher collaboration in TESOL. TESOL Quarterly, 38 (2), 335-339.  12. Potter S., et al. (2006) Service-Learning Pedagogy. Journal of Teaching Assistant Development 10:7-16.   13. Sharkey J. (2004). ESOL teachers' knowledge of context as critical mediator in curriculum development.  TESOL Quarterly, 38 (2), 279-299.  14. Townson, L. (2006) County Conversations: Connecting Campus to Communities. Outreach Scholarship Conference.   15. Ward S, et al. (2005) The effect of cooperative ownership on appreciation of manufactured housing. Cooperative Housing Journal 16-24. 16. Williams, J. (2007). Integrating Engagement into the Academic and Research Missions. Outreach Scholarship Conference.  17. Morrison, R. Seasons of the Sea Exhibit at the Seacoast Science Center, Rye, NH.

		III1_txt: FOUNDATIONAL QUESTIONS 1and 3: UNH is highly decentralized.  Programs, funding and decision making occur at the College/unit level for teaching, research and engagement.  UNH has six Colleges and engagement is integrated so that many faculty/staff are involved. However, engagement is strongly emphasized in Cooperative Extension (CE) and two Colleges—the College of Health and Human Services (CHHS), and UNH-Manchester (UNH-M). Other key units that emphasize engagement are described in this application.  Engagement is also organized around key thematic areas that align with UNH strengths and is not “all things for all people”. These areas include: families and communities, allied health and disabilities services, K-12 education and sustainability.  Responses in this application highlight the strongest examples of community engagement as performed by larger units including the above named colleges, CE and other key units at UNH.  What follows are brief descriptions of each. 1. UNH COOPERATIVE EXTENSION partners with and provides services across the state to offer citizens research-based education and information. CE staff work in counties and on campus to provide programs that meet societal needs. (www.extension.unh.edu). 2. In the COLLEGE OF HEALTH AND HUMAN SERVICES (www.chhs.unh.edu) community partnerships are central to teaching, applied research and to student learning.  Eight allied health departments and programs connect to communities across the state.  3. UNH MANCHESTER, the urban college provides University resources to the region's center of government and industry. Innovative practical and applied degree programs reflect the college's urban mission and respond to the needs of the community. (www.unhm.unh.edu). 4. The JOAN AND JAMES LEITZEL CENTER for Mathematics, Science and Engineering Education works to transform STEM education. The Center partners with public schools, informal science settings and other universities to help transform teaching and learning. (www.leitzelcenter.unh.edu) 5. The UNH OFFICE OF SUSTAINABILITY works to transform UNH into a sustainable learning community by facilitating cross-disciplinary community partnerships; and collaborating on innovative teaching, research, and engagement initiatives that support sustainability (www.sustainableunh.unh.edu ).  6. The CARSEY INSTITUTE is a center for policy research on youth, families, and development in small cities and rural communities.  The Institute provides tools for policy makers and engages with community leaders who seek to improve community well being. (www.carseyinstitute.unh.edu). 7. The INSTITUTE ON DISABILITY is a Center for Excellence established to provide a University-based focus for the improvement of knowledge, policies, practices and engage in collaborative activities that improve the lives of people with disabilities (www.iod.unh.edu).
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



returned







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 24







b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Dr. Edward J. Keeley

		Title: Executive Director, Institutional Effectiveness & Research

		email: edward.keeley@eku.edu

		City: Richmond

		State: KY

		Institution: Eastern Kentucky University

		president: Dr. Charles D. Whitlock

		address: Eastern Kentucky University521 Lancaster Ave., Coates CPO 1ARichmond, KY 40475

		Phone: (859) 622-8664

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Our mission statement is "Eastern Kentucky University is a student-centered, comprehensive public university dedicated to high-quality instruction, scholarship, and service," while our vision is that "Eastern Kentucky University will hold national distinction as a leading, comprehensive university focused on students and learning."Flowing from this mission,  our goal is "to increase and enhance external and internal constituency engagement, while maintaining a connection with the southeastern region of Kentucky."  Core values include Civic Responsibility, which is how our University "can benefit the citizens of southeastern Kentucky, the Commonwealth of Kentucky, the nation, and the world."

		IA2_text: The Office of Student Life hosts the annual Student Life Leadership Banquet and Greek Week Awards where we honor outstanding student leaders and advisors for their contributions to their student organizations and the Eastern community.For the EKU Danville/Lincoln County High School Dual Credit Pilot Project, students are  recognized by name in newspaper articles within the Lincoln County community. They are also recognized at the regional campus by including them specifically in a Cinco de Mayo celebration (Diversity Dinner).The EKU College of Justice and Safety hosts an annual Night of Distinguished Professionals each Spring.  This event is designed to celebrate excellence in justice and safety by recognizing individuals who have reached the pinnacle of success in their chosen fields and stand out among their peers for dedication to their professions.Each year the College of Health Sciences honors outstanding alumni from each department who are successfully engaged in community service as health professionals.Campus Recreation hosts an annual Breast Cancer Brunch which formally recognizes an area Breast Cancer survivor with an opportunity to present on their life experience and educate the EKU students on the importance of living healthy lifestyles with adequate health examinations.The College of Education (COE) sponsors award luncheons for activities where awards are presented in recognition for service rendered. COE also holds a recognition dinner each year for faculty who generate grants within the College, most of which are designed around community engagement themes.

		IA3a_text: Academic and administrative units within Eastern Kentucky University assess community perceptions of engagement activities.  These activities are documented in EKU's strategic plan and updated annually.  This data is easily generated for official stakeholder reports, including the Kentucky Council on Postsecondary Education.Goal five in the University's 2006-10 strategic plan states the University will "increase and enhance external and internal constituency engagement, while maintaining a connection with the southeastern region of Kentucky."  This goal relates well to the University's mission and core value statements.The assessment of community perceptions in academic and administrative areas make strong use of advisory boards and committees.   Members provide feedback for assessments in many areas including work performance, relevance of curricula, and perception of the department's value to the community.  One example, the Bluegrass Business Consortium, is composed of area company representatives and community leaders who seek input from various constituencies including community members to determine workforce education needs and programs locally.  The data will address university program planning and community perception.Surveys are utilized in multiple departments to gather opinion data and perceptions of partner organizations.  Survey data can be accessed by advisory boards where members may recommend programmatic decisions.  Academic departments ask faculty who serve on community boards to complete surveys.   Surveys also track student participation.In the Continuing Education Conferencing department,  client evaluation forms are completed the day of the community event.   Questions asked will assess community engagement and service.  In Community Education, course surveys are completed for customer satisfaction, perception of value of the activity, and whether courses are continued or terminated.Dual credit programs have been implemented in local school systems, and are assessed by the Center for Research in Appalachia in collaboration with the EKU Office of Institutional Research.  Data from participants measure program effectiveness, student satisfaction, including logistical or academic concerns, among others.In the College of Justice and Safety each project includes assessment:  formal and informal feedback from clients, participants, and trainers as crucial to the successful outcomes of each project's goals.

		IA3b_text: First, EKU's strategic plan, goals, objectives, and strategic directions for engagement activities are reported and documented in TRACDAT, EKU's software tracking and reporting system.  The data is collected for all program activities, and generated in report form.  The Annual Institutional Effectiveness Progress Report provides data sets for engagement, stewardship, and all other activities of the University.  Such data is routinely provided to university stakeholders, funding agencies, and the Kentucky Council on Postsecondary Education.Data that is collected from many sources is used to determine effectiveness of programs and projects, and impact the means to enhance/broaden the constituency base.  Assessment data is used to determine if new activities should be introduced or other programming implemented.  As an example, in student life programs, initiatives ranging from breast cancer awareness to Wilderness First Responder activities, will require that surveys are sent to every participant to determine if those or other events are successful and how they can be improved in succeeding years.   This same approach has been used within the regional EKU campus and outreach programs in the EKU service region.  Assessment data from these campus and center programs can best inform projects suited uniquely to these areas.Some data within academic departments, collected by chairs and faculty, are more informal in nature.  Feedback from faculty members who serve on advisory committees is a valuable resource for assessment, improvements, and changes to policy, curricula, and clinical assignments, for example.Surveys can be used to assess progress toward strategic planning implementation, planning for outreach for next year.  Finally, each faculty member can be evaluated with respect to participation in community activities, using that data for faculty pay, promotion and tenure.  

		IA4_text: Eastern Kentucky University places utmost importance on featuring aspects of community engagement in its marketing materials, including its Web site. Examples of this may be found in the following:The Eastern Kentucky University Economic Impact Study (copy available upon request)Eastern Kentucky University admissions materials (e.g., Viewbook, Search Piece, Transfer Guide, Parents Brochure, etc.) (copies available upon request)Public relations support of the University’s  Office of Community Service and Student Engagement (http://www.studentlife.eku.edu/communityservice/Volunteer_Fair.php), including news releases and media advisories.Public relations support of the University’s Service Learning area (http://www.servicelearning.eku.edu/), including news releases and media advisories.Colleges and departments also promote their respective roles in community engagement.  For example, the Department of Foreign Languages & Humanities within the College of Arts & Sciences aggressively promotes its service-learning and internship courses, cultural celebrations, participation in community organizations such as Foothills, the Maxwell Street Clinic, the availability of and volunteer translating and interpreting, a proposed certificate in translating, as well as drawing attention to the need for language teachers in Kentucky.In the Division of Student Affairs, community engagement is featured prominently on its Web site and in the brochures for two areas in particular - Greek Affairs and the Office of Community Service and Student Engagement.  Due to the extensive community service provided in these two areas, almost of the ways listed for students to get involved in these areas are directly linked with community engagement.

		IA5_text: President Whitlock demonstrates his commitment to and support of the promotion of community engagement as an institutional priority through the following:· Quarterly leadership breakfasts with leaders from Berea, Richmond, and Madison County.· Member of the Richmond Chamber Board of Directors.· Civic club memberships.· Numerous speaking engagements, both locally and throughout our service region.· Creation of regional stewardship advisory council.· 14 presentations on University business plan throughout our service region.· Plan to make regional stewardship a focal point in our strategic plan.· Creation of Director of Regional Stewardship position.· Renewed emphasis on service learning.· Involvement with Commerce Lexington.· Serving on local school board.The Provost and Deans of the academic colleges express the importance of community outreach and service involvement at meetings of the deans, chairs, directors, and faculty.  Academic leaders emphasize how crucial community engagement is to the University as a whole and to the colleges and departments in open forums and community meetings.  Colleges have also set aside funds for faculty and staff to participate in professional development activities that get faculty involved in their learning communities.Academic leaders actively promote community engagement by serving on several committees and boards on various campus-wide/community related issues that help to enhance partnerships with local business and community entities.  One such area is CE&O participation on several Chamber of Commerce committees and boards in the 22-County service region (Madison, Somerset, Barbourville, Manchester, Corbin, London, Danville, Lancaster, etc.). The Vice President for Student Affairs created the Assistant Director of Community Service and Student Engagement position to explicitly promote community engagement.

		B1_text: Yes.  Eastern Kentucky University has created an Office of Regional Stewardship to support and advance community engagement on an institution-wide basis.  The goal of the Office of Regional Stewardship is to promote regional economic development, livable communities, social inclusion, improved P-12 schools, creative governance, and civic participation through public engagement activities initiated by comprehensive university faculty and staff, with student involvement.  The Office of Regional Stewardship has two full time staff members: a director and an administrative assistant.  The Office of Regional Stewardship works in conjunction with an Advisory Board whose membership is representative of each of the 22 counties that Eastern Kentucky University serves, as well as a campus advisory committee whose membership is representative of each of the University’s Colleges and administrative units (including Student Affairs).  In collaboration with communities within its 22-county service region, the Office of Regional Stewardship identifies community and regional needs in five areas (economic and workforce development, education, environment, government, and health), and coordinates the identification and utilization of community, regional and university resources to serve those needs.  Toward that end, the Office of Regional Stewardship is a depositary and clearinghouse of information on those five areas of need, as well as available resources and ongoing programs to meets those needs, for both the institution and the 22-county community which it serves.  The Office of Regional Stewardship “connects the dots” by assisting relationship building and reciprocal engagement between the institution and the community that Eastern Kentucky University serves and, in so doing, facilitates applied learning and applied scholarship.

		B2a_Text: Eastern Kentucky University provides over $1.28M per year of institutional funds that support public service engagement initiatives. Approximately $480K relates to community service, $70K for project research and $450K for institutes and research centers including Economic Development, Child Development,  Rural Health Outreach for Health Science and Nursing.

		B2b_text: Grants primarily constitute the source of external funding dedicated to supporting institutional engagement with community.  Sources of those grants include: the Kentucky Department of Commercialization and Innovation; Kentucky Department of Tourism; federal and Commonwealth of Kentucky funds for small business development; the City of Berea, KY; Kentucky Department of Agriculture; Perkins funds; the Kentucky Work Study Program; Commonwealth of Kentucky funds for the Public Child Welfare Certification Program; various research grants for biological science and National Science Foundation (NSF) projects; NSF for the “Enhancing Inquiry-Based Science and Math in Appalachian Middle Schools” project; the Ashland Foundation for the “Try Teaching Program;” the Kentucky Department of Juvenile Justice for the Kentucky Educational Collaborative for State Agency Children program; federal Work Study for Career Services’ “Part-time Job” program; Ms Foundation for rape awareness programs; Substance Abuse Project; Madison County, KY Adult Education Program; Commonwealth of Kentucky for Lancaster Higher Education Center; Bluegrass Business Consortium for workforce development;  Health Resources and Services Administration; and National Institute of Occupational Safety and Health. An additional source of external funding dedicated to supporting community engagement is donor scholarships.

		B2c_text: EKU actively seeks scholarship donors specifically to benefit students from the EKU service region and specific counties or schools within the region.   Endowed funds have also been established to enrich the educational experiences of students in the community who have had little opportunity or access in their chosen areas of interest; for example, funds have been raised and targeted for students interested in the visual and performing arts to have access to major exhibits and performances.In terms of fundraising for specific community causes or efforts, the EKU Foundation supports student and faculty drive efforts to improve our community and to assist those most in need.  An example is the Foundation's funding  of a project by EKU's Danville Campus students to help the Lakota Indian reservation.  EKU students and staff who participated in this project gained first-hand experience in fundraising in our service region to provide over 7.1 tons of donations of food, clothing, books, appliances, and first-aid and personal hygiene items for the Lakota people of Pine Ridge, South Dakota.Other areas of emphasis include numerous student-driven fundraising efforts for community project and area/regional philanthropies.  EKU's Greek-letter community alone contributed over $115,000 to charitable organizations and philanthropies in our community in 2007.

		B3a_text: EKU has implemented a fully functioning, comprehensive, and integrated process for planning and evaluating academic programs and departments and for administrative and educational support units, including how these entities engage with our larger community.  This process incorporates the setting of meaningful goals and objectives; the development and implementation of multiple direct and indirect measures to ensure that objectives are being met; the use of the results of those measures to inform improvements in academic programs and educational support services; and the assurance that the University is effectively accomplishing its mission, including its goals related to community engagement.The University and its colleges and departments track their engagement with the community through a variety of mechanisms, including the annual institutional effectiveness (IE) progress reporting process, in which units record their progress toward University-level and unit-level goals and objectives via the TracDat reporting system.  This mechanism allows for aggregating unit-level data to come up with a University-wide assessment of community engagement activity, as well as providing data at the college and department levels. Faculty also record their professional activities (e.g., publications, presentations, community service, memberships) in the Digital Measures reporting system, which enables academic leaders to determine how much and what kinds of professional activity is brought to bear on issues related to community engagement.  Having this information is key to understanding how and how often our faculty engage with their respective communities.The University administers a large number of surveys that relate directly to community engagement, including those developed "in-house" and others such as NSSE and CIRP that are administered nationally across a broad range of institutions, providing valuable comparative information.  In-house surveys of community engagement are administered by the Office of Institutional Research to current and former students, community members, alumni, faculty/staff, and other key stakeholders, and results are aggregated and shared on campus in order to facilitate improvement in community engagement practice.Service learning courses, as well as those courses administered by units that are focused directly on community engagement such as the Center for Appalachian Studies, undergo detailed review via the IDEA student evaluation of faculty teaching effectiveness.Lastly, Academic Program Review is an ongoing process for monitoring the status, effectiveness, and progress of academic programs and for refining EKU’s programmatic directions and priorities, which then shape resource allocations and other academic and administrative decisions.  Community engagement is a primary focus of this program review process.

		B3b_text: Data gathered from the mechanisms discussed above are used to inform improvements as part of the "Plan-Do-Check-Act" model for continuous improvement at EKU.  The assessment mechanisms serve as the "Check," and what we do with the results to improve community engagement serves as the "Act," where resources are targeted where most needed, for example.   In the IE process described above, units are required to "close the loop" by using assessment results to inform improvements in their programs and services.Program faculty and departmental staff use information gathered from the planning and assessment process to identify the specific strengths and weaknesses of their programs and to make necessary adjustments to the curriculum, to faculty development, to resource commitments, and to other factors that can strengthen the community engagement components of their academic programs.  Educational support service providers use the information gathered via the above mechanisms to improve both student learning and student services to support community engagement.  Evidence of ongoing improvement based on the analysis of these results is integral to this effort.  The University also studies areas where improvements have not occurred, despite targeted efforts, so that adjustments can be made to work toward improvement.An important characteristic of this process vis-a-vis community engagement is the use of multiple measures in order to "triangulate" findings, and to make sure that the multiple indicators are in consonance with one another and pointing to a clear direction for improvement.  For example, a department might use both a count of the number of interactions it has with members of a community-based organization (input) and the results of a satisfaction survey of the organization's members (output) to inform improvements in its work with that organization.  Wherever possible, multiple measures are required in order to document the need for improvement in community engagement by a unit or department.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Students report a greater awareness of shared responsibility and importance of engagement, and facilitating academic, career, and life choices, as a result. Students participating in special projects that offer on-site training and specialized knowledge acquisition have gained skills necessary for their chosen fields and make them more attractive to employers.

		B3d2_text: Faculty report encouragement to provide engagement opportunities for their students; enhanced training related to community collaboration and service learning as well as broadening the scope of faculty knowledge.  Faculty in the College of Arts and Sciences report broadened research horizons and greater focus on the need for non-traditional delivery of education in the community.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Each project or activity has provided a unique impact on the immediate community where it took place.  Projects have spurred continued improvement and attention in specific communities and enhanced positive relationships with both the EKU community and its students.  Decreased isolation from the county's largest employer (EKU) has been reported as a result.

		B3d4_text: Positive service region enrollment trends and better community participation from the county have resulted from a stronger and more positive relationship.  Community projects have built a strong and positive relationship between EKU and the business community.  These community projects have provided an extended classroom/laboratory providing students with enhanced skill sets and perpetuating an environment conducive to engagement which encourages further regional stewardship.

		b3e_text: For more than a decade, EKU has sought to evaluate the impact of its programs and services on areas such as student learning, student success, and community engagement, and therefore the degree to which it is accomplishing its mission.  EKU measures the impact of its community engagement efforts in several different ways -- focus groups, surveys, analysis of data regarding student performance and retention,  media contacts and news stories, research and financial-aid funds targeted to the region, etc.  The University uses data gathered from these sources to target unmet and under-met needs in its communities.As in the prior item on how EKU uses data gathered on its *provision* of community-focused programs and services, the same process holds true for how the University uses data gathered on the *impact* of its community engagement work.  Program faculty and departmental staff use information gathered from the planning and assessment process to identify the specific areas where their programs and services have the targeted levels of impact on their stakeholders and communities, and based on this, make necessary adjustments to the curriculum, to faculty development, to resource commitments, and to other factors that can strengthen their academic programs.  Educational support service providers use the information to maximize their impact on their communities and stakeholders.  Evidence of ongoing improvement based on the analysis of these results is integral to this effort.  The University also studies areas where improvements have not occurred, despite targeted efforts, so that adjustments can be made to work toward improvement in maximizing the impact of the University on its region, state, nation and global communities.

		B4_text: EKU's 2006-2010 Strategic Plan, entitled "Moving Forward Together," makes very explicit the importance of community engagement and stewardship of place.  One of the five goals of the University expressed in the plan is "To increase and enhance external and internal constituency engagement, while maintaining a connection with the southeastern region of Kentucky."  Under this goal are several strategic directions, including "Enhance partnerships with business, community and educational entities" and "Enhance EKU’s sense of stewardship of place by increasing its commitment to Southeastern Kentucky."Each strategic direction has several key performance indicators (KPI) used to measure progress toward achieving the direction and hence the goal.  The KPIs in the community engagement-related strategic directions relate to the following: increasing the number of collaborative partnerships with community, business, and educational organizations by 10% annually over the duration of the plan; increasing research funding specifically targeting issues in EKU’s service region; increasing retention, financial support and academic support to students from our region; increasing the number of courses offered that focus on the region; and creating and implementing a plan for increasing campus environmental stewardship.

		B5_text: EKU encourages professional development though funding opportunities, release time, and conference/workshop participation. The University’s Quality Enhancement Program funds service-learning professional development. The Department of Biological Sciences, with the help of the College of Education, offers development funds to assist teachers in various communities in Eastern Kentucky. The Department of Technology pays travel expenses for faculty who are engaged in community events or who serve on advisory committees for regional high school technology programs. Staff in areas such as Career Services and Cooperative Education are allocated funds for travel to conferences or for direct community involvement. The Departments of Communication and Anthropology, Sociology, and Social Work provide release time to faculty who are working on community-related projects. The Education Pays Program grants staff time away from the office for community engagement. Many colleges and departments also sponsor conference or workshop participation. For example, Continuing Education and Outreach staff participate in the National Outreach Scholarship Conference and in Leadership Madison County and Leadership Kentucky.  First Year Programs staff attend conferences that include sessions on community engagement trends/issues for freshman. The College of Education provides workshops to faculty members on topics relevant to community engagement; a yearlong renewable COE Professional Education Fellowship program provides faculty across the institution experience and training working in school districts. Professional Development workshops are offered to faculty members involved in the University’s Service Learning Project. In 2007, they participated in a consultation with Dr. Maggie Stevens, Director of Service-Learning at the Scripps Howard Center for Civic Engagement and Non-Profit Development at Northern Kentucky University; a workshop by Gayle Hilleke, which provided a general service-learning education workshop; and two Critical and Creative Thinking workshops with Dr. Gerald Nosic.

		B6_text: The community provides its “voice” and role for input in both institutional and departmental planning for community engagement through an amalgam of diverse means.  EKU is governed by a Board of Regents made up of community leaders who have a voice in all university policies and procedures.  EKU’s administrators and faculty serve on the boards of community organizations.  Sub-regional community forums are conducted by EKU’s Office of Regional Stewardship to determine community members’ perspective on regional needs.  The Office of Regional Stewardship receives input and guidance from its Advisory Board whose membership is representative of each of the 22 counties that Eastern Kentucky University serves.  Virtually all Colleges employ advisory boards to help shape curriculum and academic programs, and invite feedback from businesses and other community members through campus visits and evaluations.  The College of Business and Technology (CB&T) invites community input through the various partnership relationships, collaborations with community-based business organizations, and advisory boards that it has established.  Among these are the “Excellence in Entrepreneurship Awards” program for which it has partnered with The Center for Rural Development, and the “Distinguished Speaker Series” program, which actively engages community members.  CB&T also hosts the Eastern Kentucky Advisory Council, which provides feedback on industry demand for educated and trained employees.  Appalachian Studies has a community advisory committee that helps visualize, plan and assess service learning projects.  Programs providing education and resources on issues in gender and diversity work in close collaboration with a variety of community partners (Boys and Girls Clubs; Human Rights Commission).  The Division of Student Affairs develops student engagement programs through community partner input and evaluation.  The College of Justice and Safety directly engages the community to determine which classes and programs will provide the best service and training of public safety officers.

		SD1_text: Departments are encouraged to hire faculty who can meet or have the potential for meeting the criteria established in tenure and promotion policies (see C-2 for more details). Furthermore, the fifth goal of Eastern Kentucky University’s 2006-10 Strategic Plan is to “increase and enhance external and internal constituency engagement, while maintaining a connection with the southeastern region of Kentucky.”  This strategic goal guides many decisions at the University, including those involving the hiring of faculty. With the goal of increasing faculty involvement in community service projects as a major goal of the strategic plan, the hiring of new faculty that demonstrate a commitment to this goal in their previous endeavors is definitely an important criteria in the final selection process. For example, the Department of Communication has a long-standing policy of hiring faculty who have “real-world” experience in the field of journalism or broadcasting or public relations. Usually individuals with such experience have close community ties through professional organizations and other activities within the community. Prospective faculty for certain professional disciplines within the College of Health Sciences must be engaged in community activities in order to maintain their licenses. Though there are no specific departmental policies, the disciplines represented within the Department of Anthropology, Sociology, and Social Work are continually concerned with community engagement and the department expects the same from any successful job candidate. In the Department of Foreign Languages & Humanities, all position search documents and interviews make it clear that community involvement is expected of the prospective hiree.

		SD2a_text: The University’s Promotion and Tenure policy establishes a three-pronged criterion for faculty based on the University’s mission: teaching, scholarship, and service. Community engagement is reported most frequently in service and scholarship. Faculty seeking tenure or promotion are encouraged to describe their professionally-related service in the community in their dossier—either as service or as scholarship of application.  Some colleges, such as Health Sciences, describe in their promotion and tenure guidelines what  professional service might look like (i.e., representing the university on external committees/task forces; participating in regional, national, or international community activities related to the faculty member’s profession; being a professional leader in the community; providing clinical services, etc.).  Some departments acknowledge the importance of community engagement and outreach by integrating them into pre-tenure evaluations, tenure and promotion applications, and merit pay evaluations (Foreign Language & Humanities, for example). The Department of History considers community engagement as a major factor in a faculty member building qualifications for tenure. For instance, one faculty member serves on the State of Kentucky Historic Preservation Commission. In addition, for some colleges, like the College of Education, the evaluation for merit pay includes service to the community as one of its primary outcomes. Therefore, faculty can rewarded for community engagement through the granting of tenure, promotion, and/or merit pay.

		SD2b1_text: The most common classification for community-engaged scholarship is service. However, faculty are being encouraged to also consider this service as scholarship of application. Some departments currently classify community engagement as such. For instance, the Department of Anthropology, Sociology & Social Work views scholarship of application as useful as theory building and other kinds of scholarship. The Department of Communication is revising its P & T document to include research growing out of community-related projects in the scholarship category. Foreign Languages & Humanities also recognizes that community engagement activities may occasionally overlap with teaching as well as scholarship.

		SD2b2_text: Not applicable

		SD3_text: Students participating in course or major related community engagement work under the supervision of faculty members, professional staff and community agency personnel and are at the forefront of identifying community partners. They are involved in program planning and evaluation and often serve in a secondary role as educational trainers and group facilitators.  Academic student organizations, such as the EKU Student Chapter of The Wildlife Society, are involved in community work on a regular basis. These student leaders take a directional role in these activities, which include scheduling speakers from the community for seminars that are open to the community. Residential students and student staff participating in community engagement play a large role in the planning and implementation of community events.  The Community Outreach Opportunities League (COOL) floor regularly surveys student interest for project ideas and allows students and student staff to attend COOL investor meetings where projects are chosen and approved. Additionally, in any residence hall where community engagement takes place the vast majority of projects and activates are student chosen and driven.Students who participate in community engagement as part of one of our Registered Student Organizations (RSO) often choose their projects and events with little to no faculty or staff assistance.  These students seek, select and implement significant engagement opportunities on their own.A Service Council comprised of students who have high interest in community service and engagement advises the office of Community Service and Student Engagement on projects that are appealing to EKU students. Service council students collaborate with this office to plan and implement dynamic civic engagement activities.At our Regional Campuses students also have a leadership role in community engagement.  Each campus has designated student leaders who play a key role in the planning and implementation of the community-focused programming from the Office of Student Affairs at regional campuses.

		SD5_text: EKU uses multiple faculty governance committees to oversee curricular initiatives related to community engagement.  The University Regional Stewardship Committee is the primary campus oversight and advisory body for EKU's work in community engagement, and is comprised primarily of faculty with regional and community expertise.  Service-Learning Advisory Committee promotes University-wide integration of service-learning and civic engagement.  Among its goals are to identify funding resources to support activities related to service-learning; to develop policy and program recommendations for the University that support service-learning and civic engagement; to facilitate introduction of service-learning into the academic dialogue; and to facilitate and encourage service-learning and civic engagement activities in EKU’s service region. The Eastern Committee on Responsible Environmental Stewardship (ECRES) was created in the fall of 2005 to assist in the development of environmentally friendly campus practices. The University recognizes that EKU’s campus practices have profound effects on our service region of southeastern Kentucky, an area economically dependent on resource-extraction industries; the environmental health of EKU and that of our service region are firmly linked.  ECRES activities strengthen classroom strategies and community partnerships that encourage sustainability.

		SD4_text: There is a process approved by the EKU Council for Academic Affairs, effective November 2007, in which all instructors are encouraged to apply for the “S-Designation” if their courses utilize service-learning as an instructional strategy.  A single section of a course or the entire course can be eligible for this designation.  Once a course is approved by the Service-Learning Committee it may be designated as a service-learning course the following semester.  If the department wishes for the “S” to appear after the course number, the normal procedure for a curriculum change must be followed.

		IIA1a_txt: There is a process approved by the EKU Council for Academic Affairs, effective November 2007, in which all instructors are encouraged to apply for the “S-Designation” if their courses utilize service-learning as an instructional strategy.  A single section of a course or the entire course can be eligible for this designation. In order to be eligible for approval a course must meet all of the criteria:• Incorporate an experiential educational activity that is connected to academic content and is clearly described in the syllabus;• Involve a service activity that meets an identified community need that students participate in, with a clear description of how the community need is or will be determined;• Include reflective assignments that facilitates the connection between practice and theory and fosters critical thinking;• Require students to participate in 5 hours of community service per credit hour (e.g. 15 hours for a 3 hour course) over the semester.In order for a course to be designated as a service-learning course, the department chair must submit a completed Service-Learning Course Application form along with a sample syllabus to the Chair of the University Service-Learning Committee.  Once a course is approved by the Service-Learning Committee it may be designated as a service-learning course the following semester.

		IIA1b_1: 3.00000000

		IIA1b_2: 1

		IIA1c_1: 2.00000000

		IIA1c_2: 3

		IIa2a_txt: The University Service-Learning committee has developed student learning objectives for any courses funded through the QEP Service-Learning project.  These student learning outcomes are as follows:· Students will demonstrate an understanding of a subject matter and how it applies to real world problems· Students will demonstrate an appreciation of the complexity of a community problem through the synthesis and evaluation of various ideas· Students will demonstrate oral communication skills through reflective discussions and project presentations· Students will demonstrate written communication skills through reflective written assignments· Students will demonstrate the basic skills necessary for critical and creative thinkingThe University's Quality Enhancement Plan (QEP) also has student learning objectives that relate to community engagement, including "Students will analyze the effects of scientific and technological progress on society using multiple methods, and will demonstrate awareness of the underlying assumptions and iimplications of each method," as well as "Students will evaluate alternative policies or laws proposed by academics, political leaders, advocacy groups, and citizens, and will communicate those evaluations effectively orally and in writing."

		IIA1d_1: 3.00000000

		IIA1e_1: 63.00000000

		IIA1d_2: 1

		IIA1e_2:  1

		IIA2b_txt: In the Department of Foreign Languages & Humanities, the baccalaureate Spanish programs have a common set of core learning outcomes, which include statements such as "Students will demonstrate an awareness of the community of the learning site and be able to relate this to the experience gained" and "Students will have a better understanding of the relationship between the University and the communities which it serves."The baccalaureate program in Journalism option in Community Journalism includes the following learning outcome:  "Students will demonstrate ability to analyze data gathered, problem solve, and make decisions through written papers in lower division courses and a comprehensive booklet prepared for a local community newspaper in an upper division, capstone class."The masters programs in School and Mental Health Counseling include the following learning outcome:  "Students will possess and be able to demonstrate an understanding of the cultural context of relationships, issues and trends in a multicultural and diverse society related to such factors as culture, ethnicity, nationality, age, gender, sexual orientation, mental and physical characteristics, education, family values, religious and spiritual values, socioeconomic status and unique characteristics of individuals, couples, families, ethnic groups, and communities."

		IIA2c_txt: At the University level, these outcomes are assessed through a series of pre- and post-test essays developed by the EKU faculty involved in the service-learning courses mentioned above.  The EKU faculty also use items from student and community partner questionnaires based on similar surveys developed by Campus Compact.At the end of each academic semester all of these measures are collected by the University Service-Learning committee and analyzed.  The results are used not only to evaluate individual courses and partnerships but the overall service-learning program.  A report is prepared annually for the University QEP project assessing progress on the student learning outcomes.At the department level, assessment methods vary, but the required common elements include both direct measures such as portfolios, capstones, and summative exams, as well as indirect measures such as student self-evaluations and surveys.

		IIA2d_txt: As mentioned above, at the University level the results are used not only to evaluate individual courses and partnerships but the overall service-learning program.  A report is prepared annually for the University QEP project assessing progress on the student learning outcomes.At the department level, results are used to inform improvements in student learning, both in terms of the curricular (what we teach) and pedagogical (how we teach) aspects of the courses.  Improvements are made in the courses, and student learning is assessed in the subsequent terms to determine the efficacy of the changes made.  This continues in the "Plan-Do-Check-Act" cycle of continuous improvement.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Research:  Students participating in projects with the Center for Appalachian Studies learn a variety of skills ranging from GIS mapping, survey research, interviewing, and cultural appreciation.  While in the field, students consistently gain a better appreciation of the people they meet and work with which helps overcomes a lifetime of stereotypes and builds leadership skills. Leadership:  Many of EKU’s residential learning communities require members to participate in community engagement activities.  These students learn how community engagement related to their personal passions or academic pursuits can be personally and professionally beneficial while making a positive impact on the greater community.Internship/Co-Op:  The Department of History has offered over the past five years an opportunity for students to participate in co-op or practicum experiences for curricular credit at the following public service-related locales:  State Archives of Kentucky (Frankfort, KY), Whitehall State Historic Site, Fort Boonesboro State Park, Irvine McDowell House Museum (Danville, KY), EKU Archives and Special Collections, EKU Government Documents Collection.Study Abroad: The Department of Foreign Languages & Humanities requires study-abroad students to supplement language-in-context experience with international cultural awareness, and gain the insights necessary to facilitate fair comparisons with home culture.   Students in the Department of Biological Sciences have studied in third-world nations with community-based learning projects designed to help local communities manage their natural resources.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Each College at Eastern Kentucky University stresses integrating community engagement within its curricular offerings; this has led to emphasis of community engagement on an institution-wide level.  Several Colleges (the College of Business and Technology [CB&T], the College of Arts and Sciences [CA&S], the College of Justice and Safety, the College of Health Sciences, and the College of Education [COE]) include field study components within core courses.  CA&S students (majoring in Anthropology, Sociology, and Social Work; English and Theatre; Foreign Languages and Humanities; or Biological Sciences) are required to take courses with co-op elements. Two general education courses (Leadership Dynamics and Introduction to American Government) have required each student to participate in five hours of community service meeting an identified community need.  CB&T offers capstone courses that require students (individually or in teams) to work with local industries or other community partners.  CB&T students also complete projects (advertising campaigns, web page design, data base design, and marketing campaigns) to meet the needs of their real world, community-based clients. COE offers graduate courses at both the masters and doctorate degree levels that bring students out to community schools for the purpose of designing research with practical applicability in areas of improving school-community relations, facilitating place-based education, and improving education in poor, rural America.

		IIA4_txt: BANKS, ALAN.  “Service-Learning Opportunities in Eastern Kentucky,” invited presenter at Morehead State University’s Service Learning Conference, April 1-5, 2007.BIGGIN. R., Diamond, S., & ERICKSON, P. (2006). Socio Economic Status Determines not only School Academic Achievement but also the Relationship Between School Poverty and Performance.  Presentation at the Kentucky Researchers Roundtable.  Frankfort, Kentucky.BROWN, S. M., BLADES, C. D., CASE, F. M., ELBERT, N., REID, M. C., TABIBZADEH, K. Accessing quality management strategy: Process and methodology (1st ed., vol. 7, pp. 7-12) Journal of the Academy of Strategic Management. This paper presents a revised research methodology being used to improve on an earlier study of quality practices found among Kentucky manufactures. Donnermeyer, J. & K.D. TUNNELL (2007). “In our own backyard: The danger of methamphetamine to rural communities.” Rural Realities, Vol. 2, No. 2.JOHNSON, J. & THOMPSON, S. (2007).  National presentation on school size and educational equity in Kentucky's public schools: Conducted an investigation of race and gender-based achievement gaps. This study advanced the findings that small school size in Kentucky and other communities is better for academic achievement among minority student populations.JONES, R.  Plant Life of Kentucky: An Illustrated Guide to the Vascular Flora. (2005). UP of Kentucky.  This book is a resource for teachers, farmers, conservationists, gardeners, and other plant enthusiasts well beyond the state’s bordersLOY, S. L., BROWN, S., Butler, E. "Telecommuting at Kentucky American Water Company". Journal of the International Academy for Case Studies, 9(5), 53-60.MACE, J. Intercom (June 2005). “Students in the ‘Real World’:  Establishing a Practicum.”

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: - Learning Centers:  Lancaster Higher Education Center provides credit classes to rural areas and in partnership with the local community college for expanded service.   - Tutoring:   Education Living Learning Community tutors elementary school students at Model Elementary School.- Extension Programs:  Inquiry-based science and math program is offered in Appalachian Middle Schools as educational outreach.  Under Educational Talent Search, EKU delivers dropout prevention intervention by offering workshops and field trips to targeted middle and high schools .  RN and BSN programs are provided to communities of Corbin, Danville, Manchester, and Hazard to impact areas of critically-needed occupations.- Non-credit courses:  Community education outreach program offers 150 classes each fall, spring and summer to Madison and surrounding counties.- Evaluation support :  Offered to local and regional businesses and start-up companies through the  College of Business and Technology including evaluation of technology and other business planning.- Training programs:  Delivered to state human services employees - End-of-Life Care, Child abuse prevention, language and cultural competency.   Technical assistance and business training to individuals interested in starting a business.  EKU Interpreter Training Programs are provided through summer institutes across Kentucky.  EKU OSHA training institute is available in 8-state region and Kentucky to businesses, corporations and public organizations.- Professional Development Centers:  EKU Libraries provides professional development and advocacy training specific to librarians in Bell County.   Workforce Education department manages and offers executive leadership program, and First Line and Middle Management supervision.- Other:  Diversity and Multicultural  Committee provides diversity and cultural competencies training to educators.  Chautauqua lecture series provides multidisciplinary community outreach for broad discussions of topics and civil discourse, now in its seventh year of operation.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: - Co-curricular student services:  Voluntarism through "Make a Difference Day," and Service Projects community-wide.  Holiday giving programs.  Spanish students complete 25 hours in social agencies and, 80 hours in the advanced class.- Work study/student placements occur at Richmond and all regional campuses.  EKU Career Services Office provides resources to connect students with employers as do Colleges, like the College of Business and Technology with businesses in central Kentucky.  Kentucky River Project students survey Martin County residents after coal (slurry) spill  to assess attitudes of resident and provide data to stakeholders and public officials.    - Cultural Offerings:  EKU Libraries host notable authors and lectures that are also open to the community.  EKU partnering with Richmond Area Arts Council brings renowned artists to the community.  African-American Read-in Project, history lecture series and biology weekly seminars are open to the public.  - Athletics: Intramural sports are offered at regional campuses.  Tutoring is provided to AAU basketball players.- EKU Libraries has an open door policy - community members with a driver's license and address in the service region can borrow materials from the library.- Technology:  Video-conferencing units for classes are provided to the local high school for dual credit students.   EKU Business College faculty consult with businesses on web design, technology evaluations,  database development for non-profits, and financial consultation in local schools.- Consultation:  Volunteer language interpreting services offered by the Foreign Language department.  Consultation is provided to local teachers and faculty, and to state and federal agencies.  Faculty consultation is provided to local businesses through the Center for Economic Development, Entrepreneurship and Technology.  Anthropology/archeology services are provided gratis to the community.  EKU has a long history of support to chambers of commerce offering volunteers for board and committee membership, and consultation.

		IIB4a_txt: Yes, both.  For example, in the oversight of Cooperative Programs, as in Foreign Languages & Humanities, the coordinator oversees the program to insure open and transparent communication between the academic department and partners.  The coordinator and instructor in service learning courses conduct site visits to facilitate observations and partner feedback.    Mutuality and reciprocity also occurs in the grants and contracts arena institutionally and at the department level.The Center for Economic Development, Entrepreneurship and Technology utilizes a number of strategies or measures to promote mutuality and reciprocity.  The Center for example, measures the number and quality of projects and partnerships that contribute to community, economic and technological development including service learning.  The work of the Center within the College of Business and Technology measures the number and quality of assistance/contributions and new jobs created to develop and implement projects that contribute to economic growth in the 22 County service region.  Finally, the partnership activities are measured in number and quality of research collected, analyzed, and disseminated and with the involvement of students, faculty, and staff in community and economic development.  Mutuality and reciprocity are at work to leverage the time and talent of EKU volunteers and students who are serving community agencies and boards, helping such organizations meet their goals and objectives.  And, the long-term view is taken in support of collaboration, continuity, and sustainability of local projects and efforts.  Also, certain tools are used to promote partnerships:   newsletters to the community, web sites, presentations to clubs, chambers of commerce, and schools, award presentations.  A 2007 EKU business plan provides a road map for university efforts in stewardship and engagement.  The plan outlines key ways the University can "extend" its reach to benefit the entire region.

		IIB4b_txt: A number of mechanisms are used for feedback and assessment to community partners by  the University. One key mechanism is through advisory boards and committees, made up of professionals and citizens from the community and/or clinical agencies (as in the case of Health Sciences).  The College of Education utilizes multiple mechanisms including annual reports,  consultation meetings with clients, and frequent newsletters and announcements.  Other colleges and departments of the University provide periodic and annual performance reports  to document past years' activities, accomplishments, and plans for the following year, including performance reporting for grants.  The University convenes and facilitates a host of community meetings with diverse groups throughout the 22 County service region including utilizing the Perkins Conference Center of EKU.In the area of continuing education, implemented dual credit projects in area high schools  employ use of P-16 Councils, composed of community stakeholders in education including higher education to provide community feedback.  Progress reports are offered to school board meetings.  While the mechanisms described here are both formal and informal, more formal mechanisms are evidenced in community advisory boards with fully-executed Memorandums of Agreement.  The MOA's outline and define the composition of boards and other protocols for operating a partnership.  An example here is the Lancaster Higher Education Center.  A partnership board involving primarily higher education institutions in Appalachia provides assessment on the progress in offering courses, programs, and workforce education to the community through these institutions, as convened by a state and local funded partnership (e. g., University Center of the Mountains).  In addition, the University utilizes its public relations department for consistency of communications in providing information to public groups, as appropriate.    Site visits are employed in many academic areas involving community partners and institutions.

		IIB5_txt: CARNES, L. & J. Allen. (Spring 2007). “Integrating Math Skills in High School Business Classes,” Kentucky Business Education Association Journal, Spring 2007, 14-15.  (State publication designed as a result of collaborative project with Madison Southern High School.)ENGLING, E. (with students from the Spanish-English translation course). “False Cognates, False Friends.” 2008 Cultural Diversity and Medical Interpreters Conference: Working in Diverse Communities. May 22, 2008, Case Community Center, Mt. Sterling, KY. A translation workshop.OTIENO, T.  Enhancing inquiry-Based Science and Math in Appalachian Middle Schools.  A $1.5 Million, NSF funded project.  Duration, January. 2003-June 2006).  This is an educational/outreach project whose main goal is to improve inquiry-based instruction of science, technology, engineering and mathematics (STEM) in Appalachian middle schools through the creation of partnerships involving teachers, undergraduate and graduate Fellows, and university faculty members. The project resulted in publication of three journal articles and 41 presentations at the local, state, regional and national levels made by middle school teachers, EKU students and EKU faculty.THOMPSON, A. (2007). “Police Executive Role in the 21st Century.”  A one-day workshop given to police in conjunction with the Illinois Law Enforcement Training and Standards Board, Whittington, IL.THOMPSON, S. (2007). Presented a workshop on multicultural strategies and community coalition building for community service providers in Frankfort, KY.Wigginton, MCSPIRIT and Sims. 2007. Heavy Metal Accumulation in Hot Water Tanks in a Region Experiencing Coal Waste Pollution and Comparison Between Regional Water Systems.  Bulletin of Environmental Contamination and Toxicology. 79. 405-409

		III1_txt: 

		III2_txt: EKU is focusing on its service region as a 22-county campus.  As part of this plan EKU, is and will be providing education extension agents throughout the region to work with school systems, regional campuses and community and technical colleges.  The agents will promote the importance of education and develop educational opportunities suited to local needs.  The purpose of this program is to reach students at a younger age and promote the importance of education and develop educational opportunities suited to local needs.  EKU is now providing an education extension agent for Madison County to enhance instructional interventions and focus on student achievement.  The purpose of this program is to reach students sooner rather than focus on remediation in their first year of college.  EKU also seeks to enhance collaborations with business, industry, education and government as part of this program.EKU partners with school districts in its service region to enhance the quality of P-16 education:In Clay County, the fourth-poorest county in the nation, the elementary schools had a reading problem.  Many of the children coming into the Clay County schools hadn't been read to by their parents. They were behind before they even walked into a classroom.  AmeriCorps volunteers in Eastern Kentucky University’s College of Education program have been in the Clay County schools (as well as many other at-risk districts) for 14 years.  We provide training for reading tutors, but in return, Clay County schools provide even more.  Each of the volunteers is from Clay County. We are mentoring them to serve their own community.  To date, EKU AmeriCorps volunteers have devoted 51,000 hours to working with individual children on reading.For the past three years at Madison Middle School in Madison County, Dr. Dorie Combs provides materials and demonstrates instruction designed to integrate literacy across content areas.   The program works with 7th and 8th grade students and addresses specific Kentucky core content for assessment and literacy (reading, writing, and telecomputing).  Additionally, this program positively impacts EKU education students by providing an excellent professional development opportunity for both undergraduate and graduate education students.EKU has partnered for the last two years with the Madison County School District, the Pulaski County School District, and the Kentucky Department of Education to pilot the redesigned principal preparation program.  Nine members of the EKU faculty within the College of Education are working to provide the skills needed for quality P-16 education in EKU’s service region.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
 
 


 7


 







2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4
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			6
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			8


			9


			10


			11


			12


			13


			14
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: From Mission Statement:Appalachian is committed to . . . serve as a center of cultural and professional activity within its state and region.From Expanded Mission Statement:.... The university . . . continues to provide . . . service to the state and region. The university is committed to fostering an understanding of Appalachian regional culture and the protection of the natural environment.. . . Service is provided through . . . the extension into the community of the professional knowledge and skills of the faculty, staff and students, and the sharing of the university's cultural and recreational activities.

		IA2_text: Initiated in 1997 by the Sustainable Development Outreach program, the Horton/Bentley Sustainable Development Award is presented annually to an individual or group that demonstrates outstanding community engagement.The Graduate Studies program presents an annual “Transforming NC Faculty Research Award” to two faculty whose research contributes to the economic transformation of North Carolina.Each spring the Appalachian and Community Together program (ACT) hosts a celebration honoring the students, staff, faculty, and community partners who engage in collaborative service projects. The Annual Celebration of Student Research and Creative Endeavors features many presentations on research with a community focus.  This year’s event included 75 undergraduate and 47 graduate students, 122 abstracts representing 21 different departments and 67 Faculty Mentors.Appalachian’s annual Diversity Celebration is a multicultural festival of performing arts, crafts, workshops, ethnic foods, and educational and experiential exhibits by local and regional presenters and artisans.  The event is free and open to the public and fosters an atmosphere of inclusion and collaboration between the university and the community.Currently awaiting final approval is a new Citizen Scholar distinction. The criteria for achieving this special award are the completion of 4 service-learning courses, creation of a portfolio of engagement-related activities, and participation in a capstone project (typically involving some form of community-based research). Students who meet these criteria will be recognized with a special notation on their transcript, as well as a colored tassel to wear at graduation. 

		IA3a_text: Community organizations that partner with Appalachian students and faculty on academic service-learning projects are given the opportunity to formally evaluate their experience and offer constructive feedback both at mid-semester and at the close of fall and spring semesters.  The Community Partner Task Force of the Service-Learning Council comprises four Executive Directors at non-profit organizations.  This task force meets monthly with Appalachian staff to share information about how the university can better address the needs of non-profit agencies that partner with students, faculty, and staff, in an effort to advance service-learning in a mutually beneficial way on campus and in the community.Three to four Community-Partner Breakfast Workshops are offered each year to representatives from over 130 area community agencies.  A topical presentation related to engagement (e.g., Community-Based Research, Student Development, etc.) sets the stage for group discussion that informs the university on how better to serve the community.The Public Service Research Program and the Office of Student Research collaborate with ACT to develop one-time and ongoing community-based research opportunities.  Small meetings with staff from community agencies are scheduled in order for the university to learn more about their informational needs and to make connections with faculty and students who will engage in this collaborative style of research.Every three years a larger community partner assessment is conducted by ACT.  The 2007/2008 assessment focused on the unique challenges community agencies face (e.g., student readiness, faculty involvement, communication, time management, etc.) when engaging with service-learning projects.  Focus group sessions, as well as open community listening sessions on the assessment data, provided opportunities for the community to offer insights on and suggest solutions to these challenges.The newly formed Appalachian Engagement Council will coordinate what other departments and programs across campus are doing in terms of engagement with the community.  The Council includes representatives from campus outreach services and programs, in addition to a cross-section of community members (K-12 educators, health officials, government leaders, etc.) in an effort to foster collaboration and give the community greater voice.  The Chancellor regularly conducts regional listening tours on which he promotes Appalachian’s engagement with the community and seeks feedback on community needs.

		IA3b_text: Data collected from the service-learning surveys are analyzed and shared with faculty to help gauge the benefit community partner agencies receive from the service-learning projects, as well as to assess their interactions with the students and the students' ability to learn new skills, apply lessons to their formal studies, etc. Specific changes in the service-learning program have occurred based on this data (e.g., 85% of the service-learning courses now work on specifically identified projects developed in collaboration with community partners, as opposed to the hour-based approach that was employed more frequently in prior years).  Other notable changes include a new multi-media service-learning orientation for students, which better prepares them and acquaints them with the ethics and responsibilities of this unique form of collaboration. Capacity building and training meetings with faculty, staff and community partners often result from the data we collect.   The data show a steadily increasing student satisfaction with community service-learning projects.  One measure of student’s perceptions of how effectively the agencies have made use of their service-learning time has shown an increase of 23% over the past 3 years. The broader service-learning assessment project conducted in fall 2007 will result in a number of changes for 2008/2009.  We learned that community partners desire more communication with service learning faculty, and  a new form has been created to facilitate an initial planning meeting between faculty and community partners.  The Chancellor’s listening tours produced evidence of a need for more health related curricula and services; this, along with other data about health needs in this region, resulted in the formation of a Department of Nursing, an Institute for Health and Human Services, and future plans for a College of Health Sciences and a PhD program in Psychology emphasizing rural clinical practice.

		IA4_text: Appalachian’s community engagement is explicitly marketed through a “Directory of Community Service, Cultural and Educational Outreach and Economic Development,” available in print and on line, which lists 55 programs under the categories of “Community Service Outreach,” “Cultural Outreach,” “Economic Support and Development,” “Educational Outreach and Support,” and “Health and Human Services Programs.”  We are in the process of developing an interactive community engagement web portal, which will provide the community information about and access to university services. Opportunities for engagement are regularly featured in news released on the main web page. Recent announcements over a two-week period included a solar heating workshop, several performances, a study of the university’s economic impact, a lecture on the Biltmore Garden’s botanical history, and a leadership summit on the creative economy. The ACT  program, which includes service learning and student community service, is advertised through brochures and an extensive web site and is prominently featured, along with the University Forum Lecture Series, on the “About” section of the web site, one click from the main page. The importance of service learning and student outreach and involvement is emphasized in all of our undergraduate admissions print marketing materials and web portal.  The prospective student view book, "First Connections" (accepted student handbook), the admissions web portal, and the University College trifold brochure all express the strong presence of community engagement to prospective students.  Appalachian’s Service-Learning video is shown to hundreds of students (and community partners) each year. The alumni magazine, "Appalachian Today," regularly features community engagement efforts. For example, the spring, 2008 issue featured an article on the efforts of one of our outreach programs, Professional Parenting and Adoption Plus, to find stable foster homes for children. The same issue features faculty research on renewable energy, biodiversity, and disaster counseling.

		IA5_text: In fall, 2006, the provost issued a call to action for engagement with the needs of the state and region:  “Institutions of higher education have been challenged to be more responsive to the economic needs of the region, state, and nation, with the corresponding charge that we need to change in some fundamental ways to meet these needs.” In the Spring, 2008 alumni magazine, he writes about faculty efforts that show “broad and deep ways in which Appalachian responds to the needs of our state as well as our larger global community.”  The Board of Trustees meeting March 30, 2007, featured Appalachian’s Community Partner Coordinator, who with a highly engaged student presented the many community service, service-learning, and community-based research opportunities available at Appalachian and within the area.  On June 15, 2007 the Board approved a proposal for a “Town Gown” committee. The provost has traveled to India and will be traveling to South Africa to personally inaugurate international service learning partnerships in those countries. The Chancellor will serve as the chair for the North Carolina Campus Compact Executive Board for 2008/2009. NC Campus Compact, a coalition of colleges and universities collaborating to increase campus-wide participation in community and public service, is a member of National Campus Compact, which has over 1,100 presidential members, and 33 state offices. The Chancellor regularly conducts regional listening tours on which he promotes Appalachian’s engagement with the community, often featuring our Center for Entrepreneurship.  He has moved the Appalachian Regional Development Institute to his office, and hired a Special Assistant for Economic Development. The North Carolina Small Business and Technology Development Center was moved from the College of Business to the Chancellor’s office and is used as an engine for economic development. 

		B1_text: Over 50 campus programs, centers, and institutes provide outreach, service, economic development, and programming to the local and regional community.  A directory of these services can be found in the quick links section at www.web.appstate.edu/about.  ACT, in its twentieth year, is Appalachian’s clearinghouse for community service, service-learning, and community-based research opportunities within the NC High Country area, as well as across the state, nation, and world.  ACT offers diverse service opportunities for individuals and student groups and assists faculty members and community partners with integrating service projects into academic courses and local agencies. ACT employs three full-time staff:  a Director of Service-Learning, a Director of Community Partnerships, and an Assistant Director of Community Service.  A half-time faculty coordinator position is dedicated to faculty development initiatives focused on service-learning and community-based research. One-quarter time of another permanent university staff member is devoted to pursing new initiatives for the ACT program.  Four Graduate Assistantships, 7 paid student workers, and about 30 core student leaders offer additional programming support. Two other campus-wide engagement centers work with ACT to support community-based research (CBR): the Office of Student Research (OSR) and the Public Service Research Program (PSRP). OSR was established in 2005 to expand the opportunities for undergraduate and graduate students to engage in research and mentored scholarship. In 2006, the PSRP was created specifically to support students in CBR. These two programs are staffed by two half-time faculty members and one half-time assistant.  PSRP, OSR, and the service-learning/web portal portion of ACT are housed within the newly created (2007) University College (UC), which coordinates programs that meet a broad range of needs for 21st-century students as they prepare to live and work in a complex network of local, regional and global communities. UC works cross the boundaries that separate traditional colleges and departments, and is committed to the idea that a college education should connect what goes on inside and outside the classroom.The Chancellor’s Chief of Staff position is charged with responsibilities to regularly engage with the public and develop local, state, and regional community relations.Appalachian is developing a community engagement web portal that will connect the public to the resources, services, events, and outreach programs available to local, regional, national and international communities.  The portal will also serve to foster collaboration among Appalachian staff who are involved in various forms of outreach and engagement.  The newly formed "Engagement Council" exists to improve relations with the community.  This council will include members of the local and regional community.

		B2a_Text: In 2007-8, over $18.3 million went to direct engagement, including extension ($11,439,933) and Conferences and Institutes ($4,278,265).  Most was from state funds, except the ACT office ($175,000), supported by student fees.  Allocations that serve both the campus and the community (e.g., library, arts center, and cultural programs) totaled over $14 million.

		B2b_text: In 2007-2008 over $11.5 million in external funding went to community engagement.  This includes grants for regional development of alternative energy sources, including $275,000 for biofuels, an additional $750,000 for a biodiesel testing facility, and $47,571 for developing wind power. Other outreach in the environmental area included a $30,000 grant for promoting community autonomy through conservation in northwestern North Carolina.Social service outreach included $578,000 for foster care programs, $120,000 for speech and hearing screening at a regional correctional center, and $114,505 for the Appalachian Retired and Senior Volunteer Program.  Promoting access to higher education for the state’s youth, we participate in Gear UP ($1,133,551) and Upward Bound ($380,554), and we created the Western North Carolina Network for Access and Success ($223,479). Smaller grants have supported mountain viticulture ($9,985), which received almost $1.3 million in state and federal support in 2005-2006. $142,761 from the National Endowment for the Humanities helped school teachers study the Blue Ridge Parkway. NC Campus Compact annually provides up to $50,000 in educational awards to students who complete 300 hours of service to non-profits (over $130,000 for Appalachian students to date). Private funds of $305,000 support an annual conference on growth and change in western North Carolina.

		B2c_text: Appalachian’s fundraising priorities include:• Appalachian ACCESS (offers low-income students a four-year education debt-free).• Be Active-Appalachian Partnership (promotes physical activity and lifelong fitness) • Center for Judaic, Holocaust, and Peace Studies (develops educational opportunities for students, public school teachers, and the community).• College of Fine and Applied Arts (outreach and research).• Hayes School of Music (ASU-Community Music School, Cannon Music Camp, recording studio and performance outreach).• Martha Guy Summer Institute (developing leadership and business skills for high school students).• Appalachian Summer Festival (a month-long  presentation of music, dance, theatre and visual arts supported by ticket sales and funds raised from individuals and corporate sponsorships)• The annual Music Fest in Sugar Grove and Elk Knob Headwaters Community Day raise funds to further sustainable development outreach.  In 2007, a $1.3 million endowment was established to support sustainable community development. • The ACT Annual Student Scholarship & Program Fund for Service & Leadership:  In Memory of Leigh Lane Edwards, is a fund that will be used to support service-learning and community-based research.

		B3a_text: Each of the over 50 campus programs, centers, and institutes track their engagement via annual reports and other departmental assessments.  For example, the number of service-learning courses (i.e., academic classes incorporating direct service projects with the community) has grown from 6 courses in 1999 to over 120 courses in 2007/2008.A community service opportunities database exists that lists 133 community partner agencies and over 600 searchable projects that the community has requested help with.  This database is continually being updated and added to.  The Office of Student Research maintains an online database of over 30 community-based research projects that have been requested from community agencies.  An international service database is currently under construction and will feature many of the global service partnerships that Appalachian has deepened over the years. We also track the dollar equivalent of our volunteer community service contributions. Since 2004/2005, 7.1 million dollars of value (through volunteer service) was contributed to the surrounding community via the ACT program alone (368,247 hours of service).  Additional contributions of over $125,000 have been provided through ACT event community fundraisers over the past several years. In 07/08, ACT sponsored a grand total of 50 events and programs and 122 service-learning classes, which were attended by 8,070 students, faculty and staff this academic year.  A directory of Appalachian researchers in selected target areas of expertise is currently being developed.  The directory focuses on selected research strengths with implications for economic transformation and development, and will provide details on research applications, research partners, external funding, and contact information. Target areas are rural health, environment and energy, economic policy, regional heritage, and teacher effectiveness.A related database of faculty expertise and skills is also being developed in collaboration with the public school partnership program. This will be used to create connections among other campus scholars and the community (including the public school system) who are interested in accessing resources and research expertise.   An increase in faculty/staff presentations to area schools and community organizations is one expected result of this data gathering.Activity Insight, a faculty activity reporting software from Digital Measures, will be employed beginning fall 2008 to track faculty and staff activity, including community involvement, departmental service, professional development, publications, presentations, and other activities.

		B3b_text: Information contained within the community service opportunities database is used on a daily basis to help connect students and faculty to specific needs in the community.  In addition, area churches and other non-profits seeking more information about the community often use the database to foster collaborations among each other.The new international database will capitalize on both long standing and new international partnerships that have developed in an effort to encourage students, faculty, and staff to engage in collaborative community work and public service while visiting and studying abroad. Growing numbers of students involved in community service and service-learning has helped Appalachian secure additional human resources and funding to accommodate the growth of service and outreach related programming.The data from faculty activity reports are used for annual merit evaluations.The directory of Appalachian researchers will facilitate intra- and inter-institutional research collaborations toward significant funded projects with economic development potential. In addition, the directory will be targeted toward community use and accessibility so that local businesses, schools and private citizens can identify faculty members at Appalachian whose expertise and research areas may be of assistance.The database of faculty expertise and skills will be used to create connections among other campus scholars and the community (including the public school system) who are interested in accessing resources and research expertise. An increase in faculty/staff presentations to area schools and community organizations, as well as an increase in community-based research, are expected results of this data gathering. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Over the past 3 years student satisfaction with service-learning has increased an average of 7% over 16 different measures. One measure based on how effectively student’s time is used at community partners agencies, was up 23%. Students consistently report that engagement with the community via service-learning increases their responsibility to the community, helps them question their views about people different from themselves, broadens their understanding of social issues, helps them gain confidence with skills applicable to the real world, and increases their leadership, problem-solving, delegation, organization, and communication skills.One key finding in 2006/2007 indicated that 41.9 % of students reported that this engagement introduced them to new career opportunities, often ones that they had not previously considered. The latest results from the National Survey of Student Engagement (NSSE) collected in 2007, indicated that 68% of seniors and 59% of first year students said that they had participated in a community-based project (e.g., service learning) as part of a regular course during the current school year.  NSSE results also revealed that 69% of seniors and 42% of first year students said they had done community service/volunteer work, while an additional 12% of seniors and 41% of first year students planned to do so before they graduated.

		B3d2_text: The end-of-course assessments that students, faculty, and community partners complete every semester are used by faculty in all departments to improve their pedagogy. In addition, the results of these assessments are used for tenure and promotion decisions. In the Department of Communication, for example, faculty are rated as satisfactory when they offer an existing service-learning course, where the average score for questions on the student assessment survey is 3.8 or higher (out of 5). Faculty members are rated as outstanding when they develop a new service-learning component for course, again where the average score for survey questions is 3.8 or higher (out of 5). One finding from this is that we have learned that service-learning takes time to “get it right.” On average, faculty find that students do not rate the service-learning experience highly until the third iteration of the course. The impact of this data is that we are able to reassure faculty that their efforts at revising and adapting courses to include a service-learning component will be rewarded, even if the initial student evaluations are not as high as faculty expected.

		Impact on community: On

		Impact on institution: On

		b3d3_text: A major finding in the 2007/2008 community partner service-learning assessment indicated that the community highly values the program:  97% of community partners respondents indicated that service-learning has a “very beneficial” or “beneficial” effect on their organization80% of community partners respondents indicated that the frequency of service-learning students is “just right” or “at capacity.”87% of community partners respondents indicated a very strong or strong relationship with students.  71% of community partners respondents indicated a very strong or strong relationship with Appalachian faculty, and 74% of community partners respondents indicated a very strong or strong relationship with staff coordinating community service and service-learning engagement.  52% of community partners respondents indicated an interest in becoming more involved in the planning, curriculum, and other aspects of service-learning.  

		B3d4_text: ACT assessment and UNC-Tomorrow analyses resulted in institutional support for a community engagement web portal.  The need for greater community engagement by students, as well as preparation for future community engagement, was a key finding in alumni and other employer surveys, national data about student learning, and faculty surveys conducted in 2005-2006.  One result was that one of the four institution-wide goals of the new general education program is “Understanding the responsibilities of community membership.”   One of the learning outcomes under that goal is that students will “Apply principles of responsible community membership within and beyond the campus community.” One of the other goals, “Making Local to Global Connections,” also contains learning outcomes that require reflection on community engagement; students will “Evaluate community, natural, and global change through the lens of sustainability” and “Demonstrate the ability to think critically and creatively about the relationship between local regions and global issues, processes, trends, and systems.” 

		b3e_text: Data gathered from assessment mechanisms have led to many changes across the institution impacting students, faculty, the community, and the institution as a whole.  Feedback from students, faculty, alumni, and employers led to incorporating community engagement into the new general education curriculum.  Faculty feedback has started dialogues about the need to seriously examine ways to reward faculty for community engagement activities.  These conversations have led to the creation of the ACT Faculty Fellows program and additional support for international travel that focuses on community engagement.  Assessment efforts have also provided valuable information regarding needs for professional development for faculty teaching service-learning courses.From the student perspective, assessment efforts have improved promotion of the value of service-learning courses and other volunteer opportunities for students.  Assessment mechanisms have also provided information to help community partners better utilize student volunteers for the mutual benefit of both parties.  Feedback from community partners via assessment efforts have guided the practices of faculty teaching service-learning courses. University-wide data, such as the increasing number of students and faculty  members involved in service learning, are used by the institution to set funding and administrative priorities, including the decision to increase funding for ACT and create dual reporting lines to Academic Affairs and Student Development.

		B4_text: Our 2008 strategic plan calls for Appalachian to “Apply our intellectual, academic, cultural, and research resources to promote sustainable economic growth, prosperity, and quality of life throughout this region and state” and “apply our intellectual, academic, cultural, and research resources to promote sustainable economic growth, prosperity, and quality of life throughout this region and state.” We say, “As a public university, we are committed to using our resources to improve citizens’ lives in this region, state, and nation. We will leverage our academic, intellectual, cultural, and research assets to proactively assess needs and develop interventions.” We “will address the state’s workforce needs by recruiting and graduating students in projected areas of need,” because “it is well established that this region, state, and nation are facing a growing shortage of teachers and health professionals.” Therefore, “We will address those needs by creating new programs and improving existing ones in high-need areas.” A second initiative calls for us to “provide constructive public service to this region, state, and nation.  We recognize not only our obligation to provide public service but also the educational value of doing so. Accordingly, we are committed to connecting what is learned in the classroom and laboratory to activities that promote the public good.”

		B5_text: The ACT Faculty Fellows Program is a year-long program designed to improve the pedagogy of faculty with some experience with service-learning. Faculty members must apply to the program, and if selected they attend nine Service-Learning Workshops, create at least one new service-learning course and/or adapt an existing course to include service-learning within one year of completing the program, prepare a presentation to their department regarding what they gained from the program, and are encouraged to attend North Carolina Campus Compact's Annual Service-Learning Institute. Plans are currently in place to create a similar fellows program for faculty interested in improving their pedagogical use of community-based research.Faculty workshops related to service-learning and community-based research are offered year-round through the Hubbard Center for Faculty Development. Past topics have included successful reflection strategies, working with community partners, service-learning and tenure, and many more. Faculty members also have the opportunity to apply for Designated Service-Learning Faculty status. This elective designation recognizes and rewards faculty for their dedication to improving their teaching effectiveness, as well as engaging in scholarship/service within the service-learning field. To ensure that faculty members continue to develop professionally, they are required to submit materials for review to a committee, and they must reapply every three years. One other significant example of professional development support is the syllabus review process for faculty using service-learning. Faculty can submit their syllabus online, and at least two other experienced faculty members will review the document using a rubric created at Appalachian. The submitter and reviewers often meet together to discuss the reviewers’ comments and suggestions for improving the course and syllabus.The Office of Research and Sponsored Programs has offered workshops on community engagement related to faculty research.

		B6_text: The Public School Partnership works to promote collaboration among area public schools and between schools and Appalachian, with shared decisions on initiatives such as improved student-teacher training and faculty development. Community members serving on the Service-Learning Council participate in meetings and other correspondence, sharing the responsibility for advancing service-learning on campus and in the community.The Chancellor regularly solicits input from the community during regional listening tours. The International and Community Outreach Council, composed of campus and community members and community officials, provides guidance and assists with International Outreach.  The community engagement web portal, developed in collaboration with a 16 member community stakeholder committee, will be launched in fall 2008 and will incorporate a, "have a question/request assistance" feature for the community.The newly formed "Engagement Council" exists to improve relations with the community.  This council will include members of the local and regional community.Three full-time positions charged with working directly with the community and seeking their input for decision making are:  ACT’s Director of Community Partnerships, who coordinates and strengthens relationships with Appalachian’s community partners.  He meets with the community to hear their ideas, concerns, and questions, and to relay this feedback to campus in an effort to improve relations, and launch new initiatives that address unmet community needs.The Sustainable Development Assistant Director for Outreach directs sustainable community and regional development.  Much of his time is devoted to direct contact with the community, providing an important conduit for communicating community needs to the university.The Institute for Health & Human Service’s Associate Director for Community Outreach fosters collaborative efforts to match Appalachian’s resources with regional community needs in areas of public health, mental health and social services. 

		SD1_text: Recruiting policies are not established university-wide; however, several departments regularly include outreach and engagement in their recruiting strategies.81 of Appalachian's 976 full-time-equivalent (FTE) faculty lines are dedicated to distance education, which provides departments with incentives for hiring faculty committed to community engagement.Several of the full-time faculty position announcements from many different programs during the 2007–2008 academic year had wording that speaks to this type of expertise or commitment.  Examples include:  “…must be willing to do service for the department, college and the university,” “we are especially interested in candidates who are eager to work with local governments in North Carolina,” “duties include participation in ongoing program activities and in partnerships with area schools,” and “demonstrate record of or potential for conducting outreach and public service activities.”In 2007, the Sustainable Development (SD) Program added a Farm Manager position for the SD Teaching and Research Farm. A large portion of this position’s duties involve community outreach as it applies to Farm research and extension to area farmers,  sustainable agriculture educational workshops for the community, and professional expertise on building local food systems.

		SD2a_text: Institutional polices for promotion and tenure are purposely general, and therefore do not address specifics such as community engagement. However, some departmental policies do address such specifics: for example, Communications specifically endorses Boyer’s “Scholarship of Application”.The scholarship of application and engagement, as well as the scholarship of teaching and learning, is explicitly recognized as equivalent to traditional scholarship of discovery in the College of Arts and Sciences reassigned time policy for faculty, and is explicitly factored into promotion and tenure guidelines in departments in other colleges, including Communication in the College of Fine and Applied Arts.  A task force appointed by the Provost in 2006 to study faculty evaluation and development in light of recent changes in faculty work recommended that departments consider all areas of scholarship when designing their P&T guidelines.  A new Vice Provost for Faculty Affairs began on August 1, 2008, and part of his mandate is to include such goals in P&T guidelines and encourage departments to adopt them.

		SD2b1_text: If community based scholarship results in peer-reviewed publication or equivalent modes of dissemination, it is treated as scholarship.

		SD2b2_text: Limit to 200 words

		SD3_text: A fifteen member student leadership team (impACT) is solely responsible for eight annual campus events that engage students in volunteer service and/or educate about social issues.Students serve on the Service-Learning (SL) Council.  Additionally, some SL instructors involve their students in the development and implementation of SL components.Domestic and International alternative spring break trips are planned, organized led, and assessed by undergraduate students. In Spring 2004, Appalachian became one of the first universities whose students voted in support of a fee increase for the implementation of renewable energy projects on campus.  The Renewable Energy Initiative (REI) Committee is student run and determines which projects will be developed with the approximately $137,000 generated annually by this fee increase.  Since 2006, Appalachian students have been awarded more EPA-P3 (People, Prosperity, and the Planet) grants for student-led environmental activity than any other university in the nation. The winning grants have funded the Affordable Bioshelters Project, The Collaborative Biodiesel Project, The Boone Bike Initiative, and the Fair Trade Ethanol Project. Total funding exceeds $220,000.000.Since 1995, The Sustainable Energy Society has educated students and the community about renewable energy resources with free weekly workshops. Appalachian’s diesel-burning buses, service vehicles and garbage trucks are now powered by biodiesel, thanks to this project. Buses operated by AppalCart, Watauga County’s public transportation service, funded by the university and allocations from the Town of Boone, Watauga County, and state and federal funds, will now run on the 20 percent biodiesel and 80 percent diesel mixture known as B20.The Trailhead Leadership Academy introduces first year students to community engagement, and the students determine a community service project that they complete as a group prior to the end of the fall semester.Clubs and organizations sponsor charitable events that benefit the community, including Relay for Life.

		SD5_text: The Service-Learning Council (SLC) is composed of faculty, staff, students, and community partners who meet as a large group monthly to develop and enhance university-wide service-learning initiatives. Individual task forces work on specific projects.The SLC is responsible for increasing awareness of and encouraging the use of domestic/international service-learning pedagogy and community-based research. The council assists with assessing the effectiveness of this pedagogy/research; supports the initiatives of faculty, students, and community partners who engage in this type of pedagogy/research; develops and recommends policies and procedures concerning service-learning initiatives; and promotes Appalachian representation at conferences on service-learning, community-based research, and civic engagement.On a broader level, the newly established Appalachian Engagement Council will oversee, coordinate, and collaborate with multiple departments, programs, and stakeholders involved in community outreach and engagement. 

		SD4_text: Appalachian has a Student Development Record (SDR) which provides students with an official record of their involvement in clubs, organizations, leadership positions, leadership development events and large university community service events.  The SDR lists events such as the MLK Challenge, NC-ACTS!, Dance Marathon, and alternative spring break trips.

		IIA1a_txt: ACT’s website defines service-learning as a pedagogy that “Integrates academic study with community service in a way that makes ’learning’ more intentional; incorporates the concept of ’mutuality’; fosters participant learning about the larger social issues that are driving the need for service; frames 'service' in terms of social justice instead of in terms of charity; emphasizes the importance of reciprocity; establishes a rhythm of reflection-action-reflection; and uses service as a ‘text’ and rewards academic credit to students who use this text in academically significant ways.”The following process is used to identify and designate service-learning courses: Faculty submit the syllabus and associated assignments for review to the Faculty Task Force the semester before the first time a service-learning class will be offered. The Task Force reviews the syllabus/assignments to make sure that they meet the established criteria (adapted from Campus Compact standards) for service-learning courses at Appalachian. In subsequent semesters, faculty let the Service-Learning Director know that they will be teaching the service-learning course again prior to the registration period for the following semester. This information is submitted to the Registrar each semester so that students are able to see that the course is a designated service-learning course.

		IIA1b_1: 122.00000000

		IIA1b_2: 2.4%

		IIA1c_1: 24.00000000

		IIA1c_2: 69%

		IIa2a_txt: Two of the four goals and their associated learning outcomes from Appalachian's new general education curriculum pertain directly to community engagement:Goal: Making Local to Global ConnectionsA. Analyze past and present relationships between humans and the natural and physical environment.B. Evaluate community, natural, and global change through the lens of sustainability.C. Demonstrate the ability to think critically and creatively about the relationship between local regions and global issues, processes, trends, and systems.D. Demonstrate knowledge of contemporary issues related to cultural diversity in the United States and other areas of the world.E. Employ appropriate and increasingly sophisticated means for communicating with people of other cultures.Goal: Understanding Responsibilities of Community MembershipA. identify potential consequences that personal choices as well as political, economic, and other social forces may have on individual, societal, and environmental health.B. Apply moral reasoning skills to an array of ethical issues confronted by individuals, groups, and communities.C. Collaborate effectively with others in shared processes of inquiry and problem solving.D. Apply principles of responsible community membership within and beyond the campus community.

		IIA1d_1: 70.00000000

		IIA1e_1: 3307.00000000

		IIA1d_2: 6%

		IIA1e_2: 21%

		IIA2b_txt: Learning outcomes related to engagement can be found in Recreation Management, Social Work, Curriculum and Instruction, and other programs. For example, Elementary Education majors must take part in the 20/20 Program, which requires 20 hours of community service and 20 hours of service-learning, spread out over 4 phases. The outcomes of these four developmental stages are:Stage 1:a) Expose students to the community, b) Develop their awareness about the complex issues that a community faces and the different types of human service agencies that are available, and c) Give students the opportunity to be an active citizen.Stage 2:a) Expose students to the concepts and theoretical underpinnings of service-learning.Stage 3: a) Gain hands-on experience with the issues that diverse learners face to better understand how to handle these issues as a teacher. b) Gain a greater understanding of what service-learning pedagogy is through personal experience.Stage 4:a) Learn how to develop an age-appropriate service-learning project for children in elementary classrooms, b) Explore how to tie the project into social studies curriculum, and c) Design appropriate reflection activities so the children can learn from their experience.

		IIA2c_txt: Appalachian is currently piloting courses for the general education curriculum in anticipation of fully implementing the new curriculum in Fall 2009.  Instructors piloting courses are required to assess their courses.  Assessment plans are currently being established for the general education program to ensure that the program as a whole is meeting the established outcomes.  In addition, all courses and themes in the general education curriculum need to be reapproved every three years by a faculty coordinating committee charged with determining whether the courses are meeting the intended learning outcomes.Departmental or disciplinary outcomes for student's curricular engagement are assessed at the program level.  Appalachian has implemented a requirement that each degree program establish programmatic learning outcomes and regularly assess those outcomes.  Each college is responsible for monitoring the assessment process for their programs.  At the institution level, assessment efforts across programs are being collected and reported on through the use of TracDat, a web-based assessment outcomes management system.

		IIA2d_txt: As stated earlier, all courses and themes in the general education curriculum need to be reapproved every three years by a faculty coordinating committee.  This structure was specifically created so that adjustments can be made to the curriculum if learning outcomes are not being met.  In addition, this periodic review of courses will allow the general education program to identify best practices for students' curricular engagement with the community.Each college is responsible for ensuring that assessment results are used for making programmatic changes.  For example, within the Department of Technology the Appropriate Technology Program routinely surveys student interns and internship sponsors.  Based on recent feedback from both interns and their industry sponsors, the NC Small Wind Initiative has upgraded to more contemporary and sophisticated wind turbine technology.  The Initiative has also focused more on technology that ties in with the existing electric supply grid rather than technology that focuses on charging battery backup systems.  Similarly, in the Communication Disorders Clinic, exit surveys of interns who had finished their rotations in the clinic led to changes in the clinical practicum to include, among other things, more information about client billing, ethical decision-making, and client counseling.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research – the Public Service Research Program (PSRP), supported by the Office of Student Research (OSR), offers two courses for students interested in community-based research. Students in programs including Sustainable Development, the Biodiesel Research and Education Project, and the Institute for Health and Human services engage in a wide range of community-based research projects.Student Leadership – The Community of Servant Leaders offers students the opportunity to develop leadership knowledge and skills as they take two required courses: Social Problems in American Society and Introduction to Leadership Development.  These servant leaders organize service projects to the surrounding community as a requirement for being members of this community. Internships/Co-Ops – Majors most likely to require community engagement, service, or direct service in the internship include disciplines of human service such as Psychology, Social Work, Sociology, and Government and Justice Studies. For example, Social Work students are in the field thirty-two hours a week, serving agencies and clients within a 150 mile radius of the campus. Study Abroad – Last year twenty-one percent of all faculty-led overseas educational programs had a community engagement component.  Many of these courses provide students with the opportunity to explore efforts to impact social change in the country being visited.  Activities such as working with local orphans, assisting with job skills development programs, working in a burn unit for children, working at a facility for children whose mothers were in prison, working at an elderly home, providing assistance to the refugees impacted by the xenophobic attacks, implementing Appalachian’s first carbon neutral international trip, participating in an exotic species pest removal program, building latrines, and helping widowed women plant a garden allowed these stated goals to be met.  

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: On

		IIA3b_txt: Core Courses: One of the four goals of our General Education program, to be fully implemented in fall, 2009, is “Understanding Responsibilities of Community Membership,” and one of the specific learning outcomes is that “Students will apply principles of responsible community membership within and beyond the campus community.” The General Education Task Force Final Report, issued in May, 2007, which serves as a blueprint for the program, “strongly urges the faculty and the administration of the general education program to include co-curricular and other experiences as a necessary part of general education, and specifically includes service learning among those experiences.  “Active Learning Pedagogy,” and comments that “Service learning . . . can . . . provide opportunities for active learning. The guidelines for the “Wellness” requirement recommend “health-related service learning.” The report notes that one of the criticisms of our former core curriculum was that “courses reflecting emerging best practices in general education, such as interdisciplinary work, international study abroad, experiential and service learning, problem-based learning, seminar work for freshman, and the development of civic engagement and social responsibility, are missing from the core.”  General Education in Majors: Elementary Education majors have a 40-hour community service requirement, and Recreation Management majors are required to do 100 hours of community service.  First Year Experience: Watauga Global Community, a residential general education program for about 100 students, incorporates service learning into its required freshman course, as do many sections of freshman seminar and freshman composition.  Capstone: Each degree program is required to have a capstone experience which meets a substantial number of the general education goals.  Many incorporate an internship that involves community engagement.

		IIA4_txt: Clark, A. M., Peacock, B., & Roberts, M. (2008). “Empowering families to develop multiple literacies as tools for the celebration of identity.” National Conference on Family Literacy, Louisville, KY, March 31, 2008. Faculty from the Department of Curriculum & Instruction. Clark, N. (in press). “Service-Learning.” In D. Schuler (Ed.), Liberating Voices: A Pattern Language for Communication Revolution. Cambridge, MA: MIT Press. Faculty from the Public Service Research Program. Colby, S., Bercaw, L., Clark, A. M., & Galiardi, S. (in press). “Transitioning from Community Service to Service-Learning: A Program Perspective.” Indiana Campus Compact. Faculty from the Department of Curriculum & Instruction, and staff from the ACT program. Chapter in a forthcoming edited book published by Indiana Campus Compact. Dolan, T. (2008). “Making a Difference: Service-Learning in the Studio.” Interior Design Educator's Council International Conference, Montreal, Quebec, Canada. March 5-8, 2008. Faculty from the Department of Technology. Dolan, T. (in press). “Designing Change.” Indiana Campus Compact. Faculty from the Department of Technology. Chapter in a forthcoming edited book published by Indiana Campus Compact. Gonzalez, J. (2007). “Using Advanced Undergraduates as Mentors in Undergraduate Research.” Presentation. The 27th Annual International Lilly Conference on College Teaching, Miami University of Ohio, Oxford, Ohio, November, 2007. Faculty from Interdisciplinary Studies

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Appalachian has over fifty programs, centers, institutes, and initiatives that engage in Outreach and Partnership activity. Learning Centers include Camp Broadstone, Lucy Brock Child Development Center, the ASU Child Development Center, and the Institute for Senior Scholars. Tutoring service is offered by our College Awareness Programs including Gear Up, Upward Bound, and the America Reads program. Extension Programs include the Appalachian Learning Alliance, the Office of Educational Outreach and Summer Programs, Appalachian’s Public School Partnership, and Sustainable Development Outreach.Non-credit courses are offered by the Craft Enrichment Program, the Martha Guy Summer Institute, the Cannon Music Camp, Community Arts Program, and the Institute for Senior Scholars. Many economic development programs provide evaluation support and training programs including the Center for Entrepreneurship, the NC Small Business Technology and Development Center, and the Appalachian Enology and Viticulture Services Center. There are a number of efforts that involve professional development opportunities: the Adult Basic Skills Professional Development (ABSPD), Math and Science Education Center, and the Center for Graphic Arts and Imaging Technology.Other - Additionally, Appalachian has a strong tradition of outreach in both the arts and the environment. The Mariam Cannon School of Music provides 150 free concerts to the public annually, and the Performing Arts Series offers scores of events to the region each year. An Appalachian Summer Festival, a month long music and visual arts series, is nationally recognized. The Turchin Center for the Visual Arts is a key regional and cultural resource. Appalachian operates the Biodiesel Research and Education Project, the Small Wind Energy Initiative, the Energy Center, and the Sustainable Development Program, all of which offer training and professional development opportunities. The ACT program, which works with over 130 area NPOs, supports evaluation, tutoring, and volunteer outreach.

		co-curricular student service: On
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		cultural offerings: On
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		IIB2_txt: ACT maintains a comprehensive database of agencies and service projects in the community, available to students, faculty/staff, and community members. Approximately 15 work study students are placed at local non-profit agencies and 8 America Reads tutors provide free of charge assistance to area schools and after-school programs. An additional 58 work study students are placed at campus affiliated community outreach programs, such as child care centers, the library, and tutoring programs.The University Forum Series makes its distinguished speaker programs available to the public at no charge. Cultural Affairs makes its Performing Arts Series, Appalachian Summer Festival, the, Turchin Center, the Catherine J. Smith Art Gallery, and workshops available to the community.  Some of the events require a nominal fee. The Visiting Writers Series brings over a dozen authors to Appalachian each year to present public readings and workshops.The Multicultural Student Development Diversity Speakers Series provides free lectures on diverse cultures and social justice. All athletic events are open to the public.  Many of the athletic teams offer workshops and clinics to the community.Belk Library and Information Commons – any community member can visit and use the library.  A library card may be purchased for a nominal fee.Appalachian’s Electronic Student Services has developed an open source web content management system used throughout the world. The project web site receives an average of 75,000 visits and 270,000 page views each month.  The free software is downloaded between 5,000 and 7,000 times per month.  Assistance from the Department of Computer Information Systems, including the creation of databases and web sites, is provided to non-profit organizations.  Computer Science course requirements include opportunities for students to develop technology for local businesses. Faculty consultants are made available to the community through a new research directory, and this service will be enhanced by the new community engagement web portal.

		IIB4a_txt: Our terminology "community partners" was specifically chosen to send a message of reciprocity. Appalachian regularly refers to its partners as co-educators.  Community partners help Appalachian assess the service-learning program on a regular basis, serving on the Service-Learning Council where they participate in institutional planning and decision making.  Community partners and community members with special skills are invited to teach courses and are guest speakers at many student clubs and organizations.  Appalachian's Division of Educational Outreach and Summer Programs, through a partnership with ten regional community colleges (the Appalachian Learning Alliance), holds frequent forums to identify community needs regarding delivery technologies, degree needs, and opportunities for resource sharing.  The Division of Educational Outreach and Summer Programs has recently joined Eduventures, a leader in collaborative research and consulting, to help connect community needs to faculty expertise.Offices with dedicated full-time staff whose official duties focus on collaborating with and seeking input from the community include:  The Chancellor’s Office, Sustainable Development, the Institute for Health and Human Services, the Public School Partnership Program, Parent to Parent, the Blue Ridge Parkway initiative, Off Campus Community Relations, Educational Outreach and Summer Programs, the Small Business Technology Development Center, PSRP, and the ACT program. The Watauga County Arts Partnership employs outreach positions that are jointly funded by Appalachian and the County.The Board of Trustees established a Town/Gown Committee in 2007 in order to facilitate relations between the university and the town of Boone.The creation of the community engagement web portal involved a sixteen-member community stakeholder committee that generated initial content idea and continues to guide the development process.The PSRP program provided financial assistance for Blue Ridge Parkway staff to attend a 3-day national conference in 2007.

		IIB4b_txt: As previously mentioned, the fall and spring semester service-learning surveys (given to both students and community partners) are very useful in resolving challenges that faculty, staff and students face when collaborating with one another.  When issues are identified, the service-learning staff initiate (and often facilitate) conversations between faculty, community partners and students to try and resolve the challenge.  Additional efforts will be made this year to provide the community partners with more complete survey results from the student perspective.The broader service-learning assessment conducted in fall 2007 focused on specific challenges community partners face when engaging in service-learning projects.  This information has been and will continue to be shared in community forums with partners and other organizations in an effort to improve the program for all stakeholders. The Public Service Research Program in particular focuses on intense collaboration with community partners. From the beginning of any project, students work with the community agency to identify a problem, frame a research question, collect & analyze data, and then share the results in a meaningful way. Throughout this process, students are required to meet regularly with their faculty mentor and their community partner. This highly collaborative process ensures that substantial feedback is provided to both the community partner and to the institution.Faculty and staff associated with the Center for Entrepreneurship have assisted morethan 400 businesses over the last several years through Start Your Own Business workshops provided for regional citizens, an Entrepreneurship Practicum course where teams of students directly assist businesses and one-on-one counseling with both student and community entrepreneurs.

		IIB5_txt: Bryan, C. & West, S. T. (2007) Needs Assessment for Phase II of Brookshire Park. (Faculty from the Health, Leisure, and Exercise Science Department; This report was used as background for a half million dollar PARTF grant for funding to enhance a park.) Carp, J. (2007). Kraut Creek Project Feasibility Study and Implementation Plan. Submitted to the Clean Water Management Trust Fund on behalf of the Kraut Creek Committee (through the National Committee for the New River, CWMTF No. 2005A-803).  (Faculty from Geography & Planning)Clark, N., Mortensen, T., Martin, L., Mixon, B., Pardo, J., & Von Egidy, J. (2008). Trail Conflict Issues on Rough Ridge & Bass Lake Trails (Students, faculty, and staff in the Parkway Research Course, part of the Public Service Research Program; Report prepared for the Blue Ridge Parkway.)Cockerill, K. (2008). Explaining How Water Works: Community Water Education in North Carolina. Universities Council on Water Resources, Durham, NC.  (Faculty from Interdisciplinary Studies) Evans, M., Dave, D., & Stoddard, J. (2006). 2006 Survey of Visitors to the Blue Ridge National Heritage Area. (Faculty from the College of Business; Report was sponsored by the Blue Ridge National Heritage Area, with support from the Cherokee Preservation Foundation.) Pope, J. (2007). Appalachian State University Students’ Use of, Knowledge of, and Attitudes toward the Blue Ridge Parkway.  (Faculty from the Department of Communication; Students in Dr. Pope’s Research Methods course helped survey students on campus. The report was submitted to the Blue Ridge Parkway’s management team, and an outcome of this report was the creation of a Blue Ridge Parkway Student Corps, a student group trained by the parkway staff to work weekends on trails with endangered plant ecosystems.)

		III1_txt: IB-2c. Annual student-based fundraising initiatives include the Dance Marathon and the Big Sale events, which raise over $25,000 for local non-profits, and the Relay for Life, which raises over $20,000 for cancer research. IIA-2a. Educational goals in the current undergraduate curriculum include, "an understanding of the issues and problems facing the contemporary world," in support of which Appalachian promises to provide "an environment that fosters a commitment to public responsibility and community service."

		III2_txt: In 2006/2007 and 2007/2008 Appalachian was recognized through the President’s Higher Education Honor Roll for Community Service with Distinction for Hurricane Relief and Disadvantaged Youth Programs respectively.  In 2005 and 2006, Appalachian was recognized as 1 of 42 of "America's Best Colleges" for service-learning in US News & World Report.  Using Appalachian's MLK Challenge model, North Carolina Campus Compact (NCCC) applied for and received (August 2008) a $100,000 grant from the Corporation for National and Community Service to springboard days of service around the country on college campuses. Appalachian has created the infrastructure for the creation of an online, peer-reviewed journal to provide an outlet for scholarly research into service-learning and civic engagement.  NCCC will sponsor the journal and Appalachian will host server space for the first issue in spring 2009.For the second year in a row, Appalachian will host the largest statewide student-initiated blood drive with the Red Cross.  This year’s event is expected to involve over 1,800 people and collect 1,000 pints.Staff engagement initiatives include the Give a Child a Coat program, the Children’s Shopping Spree, in its 28th year, and the Food Recovery program in collaboration with the Hunger & Health Coalition, which provides approximately 75 meals a day to those in need.To facilitate several initiatives with the Blue Ridge Parkway (BRP), a liaison position was created to serve as a central contact for the BRP and its affiliate organizations.  Activities have included a symposium, the establishment of the first university chapter of the Friends of the Blue Ridge Parkway, a student Parkway Corps, and a National Endowment for the Humanities Landmarks of American History and Culture grant, which provided 73 K-12 teachers an opportunity to learn how to incorporate the BRP into curricula.Appalachian’s International Outreach serves as a campus and community resource on global education; AS-U-GO, which connects Appalachian students who have studied or lived abroad with area K-12 schools; and the International Connections: Friendship Family Program, which promotes friendship and cultural exchange. A visiting scholars program has brought educators from Egypt and Pakistan to tour K-12 schools in the region. The Appalachian Overseas Education Program hosts faculty-led programs for students.  Eight study abroad trips in 2007-2008 included a service-learning component.  Appalachian has established or is currently negotiating formal relationships with colleges in several countries for service-learning and community based research, including India, Bolivia, Wales, Uganda, Ghana, South Africa, Brazil, China, and Mexico. 

		III3_txt: A glossary of operational definitions or terms would be helpful in completing this document.  Our team struggled with determining what qualifies as community engagement.Some of the questions seemed repetitive.  For example, multiple questions about assessment with multiple parts.  Perhaps questions could be added asking about awards or recognition the institution has received related to community engagement efforts.  In addition, a question addressing international efforts would also provide interesting information.Numbering should indicate which section is subsection is in.The word count versus character count was occasionally confusing.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
 
  


 16







 
6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15





Page &P&R&A







RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Debra David

		Title: Associate Dean, Undergraduate Studies

		email: Debra.David@sjsu.edu

		City: San Jose

		State: California

		Institution: San Jose State University

		president: Jon S. Whitmore 

		address: One Washington SquareSan Jose  CA  95192-0002

		Phone: 408-924-2639
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		answer will have no bearing on the classification decision: 

		IA1_text: Mission:  "In collaboration with nearby industries and communities, SJSU faculty and staff are dedicated to achieving the university's mission as a responsive institution of the State of California: To enrich the lives of its students, to transmit knowledge to its students along with the necessary skills for applying it in the service of our society, and to expand the base of knowledge through research and scholarship."Vision 2010 identifies community as a shared value and social responsibility as a central focus. See: www.sjsu.edu/strategicplan/docs/Spring2007/Mission_Values_Vision2010.pdf.

		IA2_text: (Limit to 300 words) We hold an annual campus-wide Community Engagement Awards celebration, organized by the Center for Community Learning and Leadership (CCLL) and co-sponsored by the Bridging Borders AmeriCorps Program (BBAP), Cesar Chavez Community Action Center (CCCAC), CommUniverCity San Jose (CUC), the Gulf Coast Civic Works Project (GCCWP), Project SHINE, and Justice Corps. The program for the 6th annual event in Spring, 2008, can be found at www.sjsu.edu/ccll/cslaward. "Provost's Awards for Excellence in Service-Learning" are given to outstanding faculty members, students, community partner organizations, departments, and collaborative projects. Students who participate in the co-sponsoring programs are also recognized. The event is very well-attended by all constituencies, including many community partners and top campus administrators. We have received increasing numbers of nominations for the awards, particularly for collaborative projects.In addition to this awards celebration, several other campus-wide units also honor individuals and groups for their community engagement. The Career Center recognizes community organizations (non-profit, public, and for-profit) which host student interns. Associated Students (AS) showcases 55 top students at its "AS 55" event; community engagement is one criterion for selection. The University gives an annual "Distinguished Service Award" to a faculty member for outstanding contributions to the campus, community, and/or profession.

		IA3a_text: SJSU systematically assesses perceptions of institutional engagement in the community from partner organizations, city leadership, employers, alumni, and residents of two nearby neighborhoods. Additional information about community perceptions of campus engagement was gathered as part of our strategic planning process.University Advancement, in collaboration with the Survey and Policy Research Institute, began an annual "marketing survey" in 2006, involving telephone interviews about community perceptions - including perceptions of community relationships - with a random sample of adults in the San Francisco Bay Area. Information from community organizations is gather on at least an annual basis as part of a community partnership database maintained by CCLL with input from CCCAC. The organizations are contacted for their feedback on service-learners, community service volunteers, interns, and other interactions with campus students, faculty, and staff.City-campus engagement is discussed as part of a quarterly meeting of executives from both groups called the "Beyond MLK Collaborative." (MLK refers to the joint city-university Martin Luther King, Jr., Library, which opened in August, 2003.) The Alumni Association includes questions about perceptions of SJSU in its survey of alumni.Students in the Urban Planning Department conduct an annual door-to-door survey of residents of the Five Wounds-Brookwood Terrace (FWBT) neighborhood, including questions regarding their perception of student engagement in that area. Comparative data is also gathered through a telephone survey of residents in that neighborhood and a comparison neighborhood with less intensive student engagement. Finally, a Community-University Connections forum was held as part of our most recent strategic planning process. Community members also participated in a follow-up forum.In addition to these mechanisms to assess community perceptions at an institutional level, many Colleges, Schools, and Departments have internal processes, such as surveys, advisory boards, and regular meetings to solicit feedback about community engagement efforts.

		IA3b_text: Aggregated results from the sources outlined above have been used to inform a wide range of community-campus efforts. Those results directly influenced our strategic planning process. They also formed the basis for a "Community Connections" essay submitted to the Western Association of Schools and Colleges (WASC) for our educational effectiveness report in our recent reaccreditation process. The campus-wide Annual Day of Service, begun in 2007, was created, in part, in response to this information. Data from the annual marketing survey informs our public relations and fundraising efforts. The community partnership database has also been used for these purposes. The database is also used by academic units as a resource for service-learning partnerships, internships, guest speakers, and similar community learning opportunities. It has been consulted by student affairs units and student organizations seeking community service projects. City and campus members of the Beyond MLK Collaborative consider the data in selected joint projects, such as proposals for collaboration on health and sports facilities, community events, and neighborhood development near campus. Data about community perceptions of institutional community engagement is also used by programs such as CCLL, CCCAC, Bridging Borders AmeriCorps Program, and CUC to guide new projects and grant proposals. Assessment data is also used in preparing annual reports to Campus Compact, the President’s Higher Education Community Service Honor Roll, Learn and Serve America, and the California State University (CSU) Chancellor’s Office, Office of Community Engagement.

		IA4_text: Campus marketing materials frequently feature community engagement. It is highlighted on our website pages on the campus mission, goals, and strategic planning. The news items on the campus home page almost always include several related to community engagement. Many of these items are also picked up by local newspapers and radio stations. Recent examples include an event to announce a new “Strive for College” program involving SJSU students as mentors to low-income high school students and the second annual “SJSU Day of Service.” Community-campus collaborative efforts, such as the joint City-University library and a jointly-organized international digital art festival (01SJ) are showcased as “points of pride.”   The websites for CCLL and CCCAC are readily accessible from several high-use general campus web pages.  The website for the SJSU Research Foundation highlights case studies for several projects related to community engagement, including CommUniverCity, a community disaster mitigation project, and a recycling program.  It also states that:  "It's useful to think of the San José State University Research Foundation as the University partner for bringing the specialized capabilities of SJSU faculty and students outside the campus and into the headquarters of our local, regional, and national research partners."The SJSU magazine, Washington Square, is sent quarterly to 180,000 alumni and donors. Major articles on community engagement appear in almost every issue. Recent articles include: “CommUniverCity: An innovative triple partnership to improve local neighborhoods;” “Student involvement: A key to real-world success;” and “Tough assignment” (about a campus program to bring former foster youth to SJSU).  We anticipate that, if our application for Community Engagement Classification is approved, community engagement will be emphasized more explicitly in marketing materials for prospective students.

		IA5_text: Recent past Presidents Robert Caret (1992 to 2003) and Don Kassing (2004 to 2008) were very strong promoters of community engagement. Our new President, Jon Whitmore, began his first official day on campus by hosting a breakfast with local public leaders, where he promised continued close community-campus ties. In his Fall 2008 Welcome Address, he expressed the hope that SJSU would "deepen our engagement with Silicon Valley and the city." President Caret emphasized SJSU’s role as a “metropolitan university.” Under his leadership, the joint City-University library was envisioned and built and the Center for Service-Learning (now CCLL) was established. President Kassing also worked closely with local leaders, attending CEOs for Cities with Mayor Chuck Reed and speaking often about how “great cities have great universities.” He also published a letter in the campus newspaper explicitly promoting service-learning and civic engagement. Kassing inaugurated the campus Day of Service as part of SJSU’s sesquicentennial celebration. One of his last acts was to commit 3 years of funding for the CUC Executive Director’s position. Campus leaders below the President are also articulate supporters of community engagement. It is explicitly mentioned by administrators welcoming students to Freshman Orientation, Convocation, and Transfer Information Programs. The Provost attends and gives opening comments at the annual Provost’s Awards celebration and other service-learning related events. While most Deans are receptive to service-learning and community engagement, the Deans of the Colleges of Education and Social Science are particularly outspoken advocates. At the CSU system level, Chancellor Charles Reed and Executive Vice Chancellor Gary Reichard, actively promote community engagement, in line with the Trustees’ landmark resolution in 2000 in support of service-learning and community service. SJSU is recognized as one of the leading campuses within that system.

		B1_text: CCLL is the campus-wide coordinating office charged with supporting and advancing community engagement. It works collaboratively with CCCAC (sponsored by Associated Students), CUC (a City-University partnership), and many other campus units. It was established in 2000.  Its current mission statement is: “The CCLL helps students develop the knowledge, skills and motivation to become lifelong participants in public life in an informed, committed and constructive manner, with a focus on solving community problems.” It focuses primarily on learning and service linked to academic credit, but also encourages internships in public and non-profit organizations and co-curricular community service. It also houses the Bridging Borders AmeriCorps Program, Project SHINE (Students Helping in the Naturalization of Elders), Justice Corps, and several civic engagement projects. Staffing includes a half-time faculty director, a full-time associate director, and a part-time administrative support coordinator (a student assistant position). Grants support 3 AmeriCorps staff members and two student policy interns. CCLL is housed in the Office of Undergraduate Studies and directly supervised by the Associate Dean of Undergraduate Studies (CCLL’s founding director). CCLL is centrally located in the recently renovated Clark Hall, above the Academic Success Center. Its current office space is attractive and accessible. CCLL offers a range of services to faculty, students, staff, and community partners, including to faculty development, risk management, partnership development, and technical assistance with curriculum development and grant writing. It also tracks service-learning participation and maintains the community partner database (see question A.3.c). CCCAC is the lead office for coordinating, supporting, and advancing co-curricular community service. Its current mission states: The Cesar E. Chavez Community Action Center connects San Jose State University students with community service opportunities that deepen the educational experience while promoting the lifelong commitment to civic activism at the heart of the Cesar Chavez legacy. It is staffed by a full-time manager, 6 part-time coordinators, and many unpaid volunteers.

		B2a_Text: CCLL has permanent funding from the CSU Chancellor’s Office ($48,000) and stable funding from Academic Affairs (about $62,000), mainly for salaries and supplies. Office costs and insurance are supported by the institution. Other internal allocations support CUC (about $30,000) and the Public Sector Career Initiative (about $14,000).

		B2b_text: Currently, SJSU receives almost $400,000 annually in external support for institutional engagement with the community. This includes the following grants:  1) Bridging Borders AmeriCorps Program ($295,000 through an AmeriCorps state formula grant to California Volunteers). It involves 68 part-time members (20 FTE positions) who provide tutoring to low-income, predominantly immigrant K-8 students).  2) Justice Corps ($23,000 in AmeriCorps education awards through a grant to California Justice Corps). Twenty-three student members provide support to self-represented litigants in the overburdened court system.  Health Disparities Service-Learning Collaborative ($23,000 through a Learn and Serve America grant to Community-Campus Partnerships for Health).In additional, CUC received approximately $37,000 in small grants and donations for community-based projects; GCCWP received about $17,000 in grants and donations to support student civic involvement; and CCCAC received about $40,000 in grants for Students in Service and the California Music Project. Other campus units have also received funding for community-engaged projects ranging from earthquake preparation training to social entrepreneurship to promoting a college-going culture in local high-needs schools.  

		B2c_text: University Advancement is actively working with CCLL, CUC, CCCAC, and the Career Center on a major campaign for an Institute for Community Engagement. It has drafted an initial proposal with a unified vision and strategic plan and identified several promising potential donors. Although there are still several unresolved issues related to governance, the proposal is nearing completion and has been presented to the President’s advisory cabinet. The Institute will integrate campus-wide community engagement initiatives and collaborate with regional public, community, and private organizations. On a smaller scale, CCLL has a successful track-record of fundraising for events such as an annual campus-wide “Community Connection Fair” and a networking breakfast. CUC, CCCAC, and GCCWP have also obtained funds for community engagement activities and continue fundraising efforts to support community-engaged activities such as intimate relationship violence prevention, ESL tutoring for immigrant elders, and a summer sports program for low-income youth. Other fundraising efforts related to community engagement have been undertaken for specific projects such as a conference on immigration, a community health fair, and the annual Day of Service.

		B3a_text: SJSU maintains several systematic campus-wide mechanisms to track engagement in the community, primarily related to student involvement, outreach to local schools, public sector and service internships and employment, and community impact in the CUC neighborhood, Five Wounds-Brookwood Terrace (FWBT). We have a system through our Office of Institutional Research to identify the number of students, faculty, courses, and departments involved in service-learning. Through the community partnership database, we have identified many of the community partner organizations, though it is not as complete as we would like. (Some faculty members are reluctant to reveal their partnerships.)  In addition, we use data from the National Survey of Student Engagement (NSSE) and the CSU Student Needs and Priorities Survey (SNAPS) related to service-learning and community involvement. The Bridging Borders AmeriCorps Program maintains careful records of members’ service activities, volunteer generation, and impact of tutoring upon K-8 students served.CCCAC also tracks the number of students who engage in co-curricular community service through its programs. The Career Center tracks information about service-related internships and the Public Sector Career Initiative through its “SpartaJobs” system.CUC maintains records of the number of students, residents, faculty, courses, and organizations involved in its projects in the FWBT neighborhood, as well as the hours of service provided. The City of San José is also tracking resident volunteer participation and civic involvement in the neighborhood as a measure of the collaborative’s impact on social capital and civic engagement. SJSU also tracks campus units that provide services, such as tutoring, mentoring, college counseling, and teacher professional development, to local K-14 schools as part of the CSU Academic Preparation Outreach Program. In 2008, 16 campus units reported outreach to 68 different schools.

		B3b_text: We use data from community engagement tracking mechanisms for various purposes. The most important uses within the institution are for planning and program development, publicity, fundraising, and assessment. For planning and program development, for example, the data helps us to identify strengths as well as areas to target for new efforts. The data is also used for publicity/marketing (see item I.A.4) and to support fundraising activities (see item II.B.2.c). Examples of use for assessment purposes are described below (item II.B.3.d).We also use data for reports to external organizations, including the CSU, Campus Compact, funders, and the Corporation for National and Community Service. The CSU Chancellor’s Office requests reports each semester on service-learning activities as part of its system-wide accounting system. In addition to quantitative data, its Center for Community Engagement requests qualitative information about campus efforts. The results are provided to the state legislature and also used for a widely-distributed annual community engagement report (see www.calstate.edu/cce/news_pubs/publications/documents/CCE_Annual_Report.pdf). 

		Impact on students: On

		Impact on faculty: Off

		B3d1_text: Students rate courses which include service-learning more positively than university norms for all courses. The Office of Institutional Research analyzed mean ratings of 75 courses with service-learning in Spring, 2006, on Student Opinion of Teaching Effectiveness (SOTE) forms. The service-learning courses were rated significantly higher than university norms on all five items examined (on a 5-point scale): The instructor:1) Demonstrated relevance of course content -  4.2 mean rating for all university courses; 4.5 mean rating for service-learning courses.2) Used assignments that enhanced learning - 4.0 university;  4.3 service-learning.3) Used intellectually challenging teaching methods – 3.9 university;  4.2 service-learning.4) Helped students analyze complex-abstract ideas – 3.9 university; 4.2 service-learning. 5) Overall effectiveness of instructor – 4.2 university; 4.4 service-learning.We also have qualitative evidence  consistent with this quantitative data: Several hundred students presented a petition to Undergraduate Studies proposing to make service-learning a requirement because of its positive impact. 

		B3d2_text: We have not systematically assessed impact on faculty.

		Impact on community: On

		Impact on institution: On

		b3d3_text: CommUniverCity San Jose (CUC) has been conducting assessments of all of its projects for the past 3 years. Beyond tracking numbers and hours of service of residents and students who participate in various activities (more than 1700 residents and 1100 students in the most recent year, serving more than 12,000 hours), projects provide qualitative reports on their impact. A long-term community planning effort with residents has more than doubled the number of participants and resulted in identifying their priorities for neighborhood improvement projects (e.g., programs for gang-impacted youth, trail development, urban planning designs for a former factory site, school music and science fair activities, capital improvements to local business districts). Most of the neighborhood improvement projects have been successfully initiated or completed. (See www.communivercitysanjose.org for information about other projects.) This partnership was selected by a national organization, Neighborhoods, USA, as the winner of its 2008 "Best Neighborhood Program Award" in the category of "social revitalization." (See www.nusa.org/notybestfinal2008.htm.)CUC has an ongoing comparative, longitudinal study to examine its impact on social capital of residents. The first wave was completed in 2006; the second is slated for 2010. An executive summary of the first wave is on the CUC website.

		B3d4_text: Community perceptions of SJSU are improving, in part due to the high profile of our community engagement activities. In one year (from 2006 to 2007), the "favorability" rating among Bay Area residents grew from 71.6% to 74.5%, based on the annual market survey. Its reputation improved from sixth out of 11 institutions to fourth in that same brief time span. University Advancement staff members believe that partnerships, especially with the City of San Jose and the communities immediately surrounding the campus, have helped significantly.  Related findings from three annual face-to-face surveys of residents in the CUC neighborhood have demonstrated increased awareness of  SJSU presence each year.

		b3e_text: Aggregated results from assessment are used in campus-wide strategic planning (see item I.B.4), fundraising (see item I.B.2.c), public relations (see item I.A.4), and a wide range of program development initiatives. The results were also used in our recent self-study for re-accreditation; WASC was positively impressed by our "Community Connections" educational effectiveness essay. The data has also bolstered our successful applications for the "President's Higher Education Community Service Honor Roll" each year and awards from discipline-specific professional associations in education, public health, and urban planning. The Program Advisory panel on Integrative Learning has advanced a proposal to expand support for service-learning, citing the data about about student impact.  

		B4_text:  As previously noted, community input was solicited as part of the strategic planning process through a Community Connections Forum and through invited community participation in a follow-up forum, Shaping Our Future Together. Community engagement is reflected in the resulting plan in a number of ways:• The vision statement identifies “social responsibility” as a major institutional focus.• One of six shared values developed through the process is “community”:  “We value collaborative relationships within and beyond the campus in order to best serve our mission.”• Community engagement is mentioned in two of the seven main strategic goals. Goal 4, “Community and Connections,” envisions a coordinated program that will “promote responsible citizenship and civic engagement” and “promote active participation in professional, artistic, and ethnic communities…” Goal 7, “Community Relations and External Support,” projects SJSU as having “strengthened our engagement with external communities in ways that support the University’s mission through student internships, service learning, volunteer work, etc.” and “deepened our existing relationships with the city of San José, community colleges, other universities, school districts, industry, cultural, and artistic organizations.” 

		B5_text: CCLL and the Center for Faculty Development (CFD) regularly collaborate to offer professional development programs and individualized support for faculty and staff who engage with community. Faculty development workshops on "engaged pedagogy" (including service-learning), community-based participatory research, and documenting community-engaged scholarship in the retention, tenure, and promotion process are offered. The CCLL Director and Associate Director both frequently meet with individuals and departments to provide focused professional development. The Executive Director of CUC also provides support to faculty and staff interested in projects based in the FWBT neighborhood. A "Faculty-in-Residence" who has extensive expertise in community-engaged scholarship is available through CFD to provide assistance on how to document such scholarship. Faculty teams from three departments (Health Science, Communication Studies, and Anthropology) have participated in "Engaged Department Institutes" through Campus Compact, while teams from 9 other departments participated in campus-based mini-institutes. Additional examples of professional development support include (but are not limited to): 1) travel support to participate and present at relevant conferences; 2) presentations during the new faculty orientation program;  3) an annual "community networking breakfast" and "community connections fair; and 4) monthly "educated persons" dialogues, often on topics directly related to community engagement. There is also support for faculty and staff who are interested in promoting "global citizenship" through the "Salzburg Seminar Fellows" program, which has sent three cohorts of SJSU representatives (42 individuals) to a week-long seminar on "internationalizing" the curriculum. SJSU has also hosted a number of events related to community engaged through California Campus Compact and/or the CSU, providing additional professional development opportunities.

		B6_text: Community members have consistently been included in campus-wide planning for community engagement; they are also included in planning for many Colleges and Departments. Representatives from community partner organizations participated in the development of the initial strategic plan for the Center for Service-Learning (now CCLL), both through the planning Task Force and several community forums. They continue to be formally involved through the CCLL advisory council. Community partners are routinely consulted in planning on a wide range of projects, such as our Difficult Dialogues Initiative, the Bridging Borders AmeriCorps Program, the campus-wide "Community Action and Service" course, Engineering Projects in Community Service (EPICS), Pre-College Programs, community-based Nurse Managed Centers, and every professional training program in education, health, social services, and environmental studies. The City-University library, which includes extensive community programming, is jointly governed. At the executive level, campus and community leaders meet through the "Beyond MLK Collaborative" previously mentioned and a "Silicon Valley Education Roundtable." Community "voice" is also built into the CUC Steering Committee, with representatives from a resident "neighborhood advisory council," the City, and local schools and non-profit organizations. Resident approval and participation is required for new CUC projects. Community members also participate in strategic planning, as previously discussed, and on major search committees. This is an area of particular strength - campus leaders genuinely understand and value the importance of involving the community in planning all programs and activities related to community engagement.

		SD1_text: The formal template for faculty recruitment emphasizes sensitivity to the needs of "a student population of great diversity," but does not explicitly mention community engagement. In practice, many colleges and departments DO include community-related criteria in their position announcements and/or their selection criteria. This is particularly true in the Colleges of Applied Sciences and Arts, Education, and Social Science.

		SD2a_text: The campus "Appointment, Retention, Tenure, and Promotion (ARTP)" policy clearly permits recognition of the scholarship of community engagement. It notes that scholarship may include any "work based on research and entailing theory, analysis, interpretation." Scholarship of engagement is often included in faculty dossiers. When faculty consult either CCLL or CFD for guidance on whether/how to include such work, they are referred to the Scholarship of Engagement web site. The campus also participates in the Carnegie Academy for the Scholarship of Teaching and Learning (CASTL) Leadership Program, which promotes community engaged scholarship (as one type of Scholarship of Teaching and Learning).In practice, individual departments and schools vary widely in the extent to which they value community engagement. On one hand, many departments/schools in applied areas and social science explicitly encourage such work. The University RTP Committee supports this position. Indeed, several recently tenured and/or promoted faculty members have successfully featured community-engaged scholarship in their dossiers. We have identified examples in Health Science, Sociology, Urban and Regional Planning, Nursing, Education, Justice Studies, and Business. One recent "Presidential Scholar," Robert Gliner, was honored for his groundbreaking documentaries on community change and service-learning, making the scholarship of engagement highly visible.  On the other hand, some traditional departments, especially in the Humanities and Arts and Science, have been slow to recognize community engaged scholarship.

		SD2b1_text: Community-engaged scholarship is usually classified as scholarship of application, if primarily based on community-based participatory research, or scholarship of teaching, if primarily based on service-learning. It is sometimes classified as professional service. Faculty members make the choice of category, with more rigorous documentation expected if classified as scholarship.

		SD2b2_text: Limit to 200 words

		SD3_text: Students play leadership roles in community engagement, primarily in planning and implementation activities. Students are considered integral partners in community engagement efforts.CCCAC was created by students (in collaboration with CCLL) and is governed by a student board. Its manager, a former Associated Students (AS) President and service-learning leader, is assisted by 6 part-time student project coordinators. The CUC Steering Committee has 3 student positions; their input is highly valued. They serve on planning committees and actively support many projects, assisting with such activities as recruiting volunteers, logistical support, coordination, and data collection. CCLL has student members on its advisory group and also works closely with students. There are several student-led initiatives housed in the CCLL office, including Project SHINE, GCCWP, ServiceNation, and SAVE (Students Against Violence Everywhere). Student members of the Bridging Borders AmeriCorps Program also serve as site coordinators for SJSU students who engage in service-learning or community service at their host organizations.Student leaders have also been involved with development of the proposal for a Community Engagement Institute, actively participating in most of its meetings.  They also help to organize the campus-wide Annual Day of Service.Many course-based service-learning and research projects involve students as peer leaders/team coordinators. In some cases, they are instructional support assistants who have prior experience; in others, they are volunteers from among the enrolled students. We currently have a service-learning minor that we are considering modifying to incorporate a strong leadership focus.

		SD5_text: There is no formal Academic Senate committee which has community engagement as its explicit charge, but two committees do have responsibilities for matters related to community-engaged curriculum and faculty roles. Curriculum issues related to community engagement fall under the jurisdiction of the Senate’s Curriculum and Research Committee. That committee created the service-learning course designation policy. It also oversaw revisions to the general education guidelines, which added a program objective related to community engagement and expanded wording related to community engagement to requirements for courses meeting American Institutions and upper division general education area (see item III.2.a below). Policies regarding community engagement in the RTP process are the responsibility of the Professional Standards Committee.  Beyond the Academic Senate, CCLL has an advisory group, while CUC has a steering committee which includes faculty representatives.

		SD4_text: This is under discussion, as is an alternative plan to have all students create e-portfolios, which would include examples of students’ community engagement.

		IIA1a_txt: Academic Senate policy S02-3 defines service-learning and requirements as follows: "Service-learning is academic study linked to community service through structured reflection so that each reinforces the other.  The academic study may be in any discipline or combination of disciplines.  The service may address a variety of community needs, such as direct service to people in need, improvement of community resources, community outreach and education, research, or policy analysis. Courses designated as including service-learning shall:   1) Introduce students to the principles of community-service learning.   2) Require students to complete no less than 10 hours per academic term of direct academically relevant community service.   3) Require students to integrate the learning derived from service with subject matter outcomes through relevant activities such as guided discussions journal assignments, written assignments, and/or class presentations.   4) Evaluate students’ abilities to integrate the learning derived from service with subject matter outcomes, not merely on performance of community activities. This evaluation should contribute directly to student grades." Procedures for designating a service-learning course are similar to those for other minor curriculum changes and are approved through the Office of Undergraduate Studies.

		IIA1b_1: 191.00000000

		IIA1b_2: 4%

		IIA1c_1: 33.00000000

		IIA1c_2: 51%

		IIa2a_txt:  One student learning objective of the General Education Program (added in 2005) states that “Students who complete the General Education Curriculum should be able to demonstrate…the capacity to participate as a socially responsible member of civic, professional, cultural, and other communities.” Student learning objectives for the American Institutions graduation requirement were modified to include the following: “Students should also demonstrate…an understanding of tools of political action and collective decision-making at the local, state, national, or global level; and the ability to articulate the values and assumptions that inform their civic engagement.” In addition, the following content requirement was added to three upper division general education course requirements: “Civic learning – Courses shall address the civic relevance of the topic in an appropriate manner.”

		IIA1d_1: 97.00000000

		IIA1e_1: 5018.00000000

		IIA1d_2: 6%

		IIA1e_2: 21%

		IIA2b_txt:  Many campus departments include learning outcomes related to community engagement and/or citizenship. Selected examples from different disciplines include the following:Nursing: ““Promote interdisciplinary care through participation in community partnerships, collaborative relationships, and use of appropriate resources.”Library and Information Science: “Contribute to the cultural, economic, educational and social well-being of our communities.”Social Work: “Students will be able to demonstrate the knowledge of issues related to power, privilege, oppression, and diversity that impact social services and how to advocate on behalf of clients and communities from a social justice perspective.”Humanities: “Become concerned and involved citizens, speaking on controversial issues and acting to influence the course of history.”Digital Art: “An understanding of how digital media is used as a means of cultural production aof cultural production and the way in which artists influence concepts and strategies of social responsibility.”Sociology: “(Students) will be able to know how to become critically engaged as part of their roles as citizens in a democratic society.”Environmental Studies: “Demonstrate good civic engagement techniques.”Communication Studies: “Understand the foundations of rhetoric and the rhetorical role of the citizen in public life.”

		IIA2c_txt: General education outcomes:  Proposals for new courses are required to include a plan to assess all student learning outcomes. They report assessment results to the Board of General Studies at least once every 4 years. The overall GE program undergoes periodic review of its overall student learning objectives. The 2005 revisions, including the community engagement objectives described above, will be assessed during the 2008-2009 academic year. Department/program outcomes: All programs assess every student learning outcome at least once every 5 years as part of the program planning process. Assessment results are used to inform future program development. Colleges have assessment facilitators who meet regularly with the campus Director of Assessment to guide data collection, analysis, and utilization.

		IIA2d_txt: General education: Course-level assessment data on student learning outcomes is used to decide whether to continue general education certification, to determine frequency of review, and to provide constructive feedback for course improvement. Overall program assessment data is used to guide revisions of the general education program.Departments/programs: Assessment data on program student learning outcomes is used in the program review/program planning process to inform potential changes. Programs are reviewed at least once every 5 years.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student involvement in community-engaged research varies across programs, but there are many examples, especially in pre-professional programs and in social science disciplines. Examples include: 1) Students in Health Science conduct research for social marketing on behalf of community health programs. 2) Students in Anthropology conduct an ethnographic study in partnership with local community organizations. 3) Students in Nutrition and Food Science help to conduct community nutrition screenings. We are also aware of community-engaged student research in Sociology, Urban Planning, Recreation, Management Information Systems, Civil Engineering, and others. Student leadership related to community engagement is integrated into some courses, with students playing organizing roles. Examples include: 1) A community recycling program integrated with Environmental Studies classes. 2) A community health fair managed largely by teams of students from several health professions courses. 3) Project SHINE, which involves students from multiple disciplines, is coordinated by students. 4) The GCCWP is managed by student leaders in Sociology courses. There are many internships which are community-engaged. Examples include: 1) Student interns from multiple disciplines are placed in City agencies through the Public Sector Career Initiative. 2) Students in Nursing practica staff community-based Nurse Managed Centers. 3) Students in Justice Studies internships serve as members of Justice Corps. In Study Abroad programs, service-learning opportunities are encouraged. Recent examples include: 1) Elementary Education students teach in Guatemala. 2) Health Science students provide health education in a rural village in Oaxaca, Mexico. 3) Students from various majors teach conversational English to middle-school teachers in rural China. 4) Counselor Education students work with street children in Zambia.  We have many other examples in all of these categories.

		Core Courses: Off

		First Year Sequence: On

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: On

		IIA3b_txt: As noted above,  participation as "socially responsible members" of various communities is an overall objective of the General Education program and there are student learning outcomes related to community engagement/civic learning in American Institutions and upper division General Education courses. While some of these courses do not directly involve students in activities beyond campus, many do involve service-learning and/or community-based research and/or civic activities. Some examples include: 1) the campus-wide Community Action and Service course involving 45 hours of service. 2) An interdisciplinary 9-unit course on Global Climate Change culminating in public education programs. 3) Students in political science general education courses assisting with voter registration and/or voter education. Increasing the number and range of American Institutions and upper division General Education courses that require community-based service or research in order to meet student learning outcomes related to social responsibility and civic learning is a major goal of CCLL efforts. We have recently begun to integrate community engagement with our academic First-Year Experience program through workshops and through optional community service events. We have also added a student learning outcome related to participation in dialogues, which often (but not always) involve community-related events or experiences. Adding a community engagement component to a general education capstone is under serious consideration, similar to the capstones courses required at Portland State University. 

		IIA4_txt: Roldan, M., Strage, A., & David, D. (2004) Beginning to connect the dots:  A framework for assessing the effects of academic service-learning and two examples. In S. Billig & M. Welch (Eds.), New Perspectives in Service-Learning: Research to Advance the Field, Greenwich, CT, 39-59. (BUSINESS AND EDUCATION)Strage, A. & Sliva, J.  (2006)  Service learning in mathematics for undergraduate future teachers. Exchanges: The On-Line Journal for Teaching and Learning in the CSU. http://www.exchangesjournal.org. (MATHEMATICS AND EDUCATION)Klaw, E., & Ampuero, M.C. (2007). From "No means no" to community change: The impact of university-based service learning related to intimate violence prevention. " In Stahly, G.B. (Ed.), Gender identity, equity, and violence: Multidisciplinary perspectives through service-learning,  181-200. Sterling, VA: Stylus Publishing. (PSYCHOLOGY)Myers-Lipton, S. (2003). Developing a service-learning minor: Its impact and lessons for the future.”  Metropolitan University, 14(3): 68-83. (SOCIOLOGY)David, D. & Sills, E. (2006). CommUniverCity San José: Collaborating through service-learning for neighborhood health. Thematic poster presented to the conference of Community-Campus Partnerships for Health, Minneapolis, MN. (HEALTH)Rubin, M, & David, D. (2006). Publish what you do. Workshop (invited) presented at the California State University Conference on Community-Based Research and Teaching, Pomona, CA. (PEDAGOGY)Gliner, Bob (2004). Education for what? Learning social responsibility. Video; distributed by Campus Compact. (INTERDISCIPLINARY)

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: Off

		other (specify: On

		IIB1_txt: SJSU has a very extensive range of outreach programs that have become part of the fabric of our local region; only a few examples can be described here.  (See also previous descriptions of CommUniverCity San Jose, Bridging Borders AmeriCorps Program, Justice Corps, and Project SHINE.) Our Pre-College Programs offer tutoring to several hundred low-income middle- and high-school students in a campus-based learning center. Community-oriented non-credit programs include the Osher Lifelong Learning Institute for adults over age 50 and Studies in American Language (SAL) for English language learners. Many SAL students participate in a community learning project with local schools. The Occupational Therapy Department, Communicative Disorders Department, and School of Nursing all offer health clinics serving community members. Through our Research Foundation, SJSU has a strong partnership with the San Jose Redevelopment Agency to sponsor local business incubators to promote economic development, while the College of Business hosts the Silicon Valley Center for Entrepreneurship "to make success accessible." The Kinesiology Department offers a free summer National Youth Sports Program for low-income children. SJSU faculty regularly collaborate with local public and non-profit agencies to provide evaluation support (sometimes as volunteers, sometimes on collaborative grants). Other types of outreach programs include the Center for Development of Recycling, community concerts by our resident Cypress String Quartet, and 01SJ digital art festival, and the "Veggielution" gardening project. The Mineta Transportation Institute and the Survey and Policy Research Institute conduct local community-focused research. Many SJSU conferences are open to the community, like a program about supporting former foster youth and an immigration summit.  SJSU also has numerous projects with local schools, particularly related to science and mathematics education, counseling and mentoring to promote a "college-going culture," sports, and support for English language learners.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: SJSU provides institutional resources to the community in all areas listed above.  * The best example is through the joint City-University library. In addition to usual library services (open to the public), it hosts many community events (e.g., speakers, author visits, opera talks, conferences), the Steinbeck Center, the Beethoven Center, and a student-initiated homework help program for children.  * Other campus-sponsored cultural offerings include concerts (often free), art exhibits, an annual Blues Festival, and lectures in areas such as public health, politics, and literature, and Jewish studies. * Co-curricular student service is provided through CCCAC and through the Annual Day of Service. Most student organizations also have community service activities, guided by staff from Student Involvement. Community-based work/study placements comprise about 17% of the Federal Work Study Program, mainly for K-8 tutoring and child care programs. * The public is encouraged to attend campus athletic events, but we also work with several athletic programs for local youth. The City and SJSU are actively discussing a joint sports field for soccer and other team sports. *  Examples of technology support include joint projects between the Management Information Systems Department and local non-profits to create a community service database and to explore applications of Hewlett-Packard PDAs and tablet PCs, several technology-oriented business incubators, and Engineering Projects in Community Service (EPIC) on solar panels, earthquake preparedness, and reducing injuries among farm workers who pick strawberries.*  The SJSU Research Foundation maintains an "experts" database to help community members locate potential faculty consultants for research, speaking, and media sources.  

		IIB4a_txt: SJSU is committed to promoting mutuality and reciprocity in its partnerships. Strategies include joint governance, memoranda of understanding, service-learning and internship agreements, and collaborative grant projects.  Frequent communication with partners undergird these strategies. Many projects are governed jointly, with clear collaboration. Examples include the joint City-University library, the CUC partnership with Steering Committee co-chairs and equal funding from both SJSU and the City of San Jose, and active involvement of community partner organizations which host AmeriCorps members. We have formal memoranda of understanding with most of our core partners to ensure that the voices of community and campus are heard. In service-learning and internship, we have moved away from the language of "placement" and from assumptions that service and learning are uni-directional. Long-term relationships have been developed which are beneficial to all stakeholders. Ideas about potential grants, community-based research, and/or service opportunities are often generated from the community.  Numerous grants involving formal partnerships with outside public and non-profit groups reflect genuine respect for the contributions of all participants. In addition to the many grant-supported projects cited previously, other examples of collaborative grants involve music  music education; social health marketing;  training for social welfare workers, health professionals, and law enforcement personnel; and community events planning. 

		IIB4b_txt: CCLL is the primary campus-wide unit that solicits and disseminates feedback and assessment to (and from) community partners and to the institution. Specific mechanisms include: "Service-Learning Agreements" with partner organizations that include processes to address issues and promote regular communication among stakeholders; telephone and e-mail outreach to our core partners each summer to provide and receive feedback and to re-assess community learning opportunities for the upcoming academic year; and campus meetings with community partners held by CCLL and by BBAC.  CCLL and CUC also report internally on a regular basis to administrators in the Academic Affairs Division and to the President. CCCAC reports internally to administrators in Associated Students and the Student Affairs Division. Many departments and individual faculty members have mechanisms to provide feedback and assessment to community partners. For example, many professional programs (e.g, Health Science, Social Work, Nursing, Education) host annual or semi-annual meetings with internship/practicum preceptors. The Silicon Valley Education Roundtable serves as a conduit for exchange of feedback and assessment with local K-14 schools. In some classes, students provide copies of their post-service reflection papers to host organizations, invite partners and other community members to end-of-semester discussions or poster sessions, or conduct community presentations for staff and/or clients of the organizations. Some partners conduct individual or group "exit interviews" to solicit feedback from service-learners or interns.We are exploring the possibility of establishing campus-wide surveys, conducted through the Office of Institutional Research, to collect, analyze, and disseminate feedback on community partnerships from both faculty and partner organizations. 

		IIB5_txt: Uhlik, K.S. “You Can’t Engage What You Can’t Catch: Partnership’s Crucial Issues.” Workshop presented to the Campus Compact Western Region Continuums of Service Conference, San Jose, CA, April 2007. (RECREATION)Meyers, S., Pereira, P., Mustonen, M., David, D., & Strage, A. “CommUniverCity San José: Mobilizing service-learning to address neighborhood priorities.” Symposium presented to the annual meeting of the Coalition of Urban and Metropolitan Universities, Torrance, CA., October 2005. (INTERDISCIPLINARY - EDUCATION, POLITICAL SCIENCE, HEALTH SCIENCE, others)Jackson, M.S. (2006). CommUniverCity San Jose: 2006 Social capital survey. San Jose: Survey and Policy Research Institute (Technical report). (POLITICAL SCIENCE)Selvaduray, G., "Partnership Building for Disaster Mitigation: Collaboration among Government, Business and Academia," Proceedings International Workshop on Emergency Response and Rescue, National Council on Science and Technology for Disaster Reduction, Taipei, Taiwan. (October 31-November 1, 2005) (CIVIL ENGINEERING)Perales, D. (2007). Primary prevention and program evaluation. Chapter 11 in Cohen, L, Chavez, V., & Chehimi, S (Eds.), Prevention is primary: Strategies for community well-being. San Francisco: Jossey-Bass. (HEALTH SCIENCE)Myers-Lipton, S.  (2008).  ""Using service learning to change social structure: The Gulf Coast Civic Works Project." S. Tannenbaum & G. Eisman (Eds.) Political engagement through social activism, 144-158. Sterling, VA: Stylus Publishing. (SOCIOLOGY) 

		III1_txt: Limit to 400 words

		III2_txt: Location and physical infrastructure: SJSU's location in downtown San Jose has helped to promote interaction with community partners. For example, the City-University library has two entrances - the main one faces a busy urban intersection and has a welcoming small cafe, while the other opens to a public plaza and the central campus quad. City Hall is located one block from campus, enabling frequent sharing of spaces for public purposes. City and University leadership are also exploring collaboration on health care facilities, a sports field, and neighborhood improvement projects. In the 1990's, the campus created a pedestrian mall and several entry gates to make it more inviting to community members. One explicit goal of the facilities "master plan" is to "blend with the surrounding community and create linkages with the city."A recent, very popular addition to the campus is an impressive statue honoring the legacy of Tommie Smith and John Carlos, two SJSU student athletes at the 1968 Olympics in Mexico City whose symbolic protest of the poor conditions of African Americans in the U.S. as they  received medals made headlines around the world. Visitors to campus frequently take photos next to the statue, and the adjacent space is often used for public events related to social justice issues. CCCAC leads "social justice" campus tours for community and campus.Nearing completion is a memorial to honor Cesar E. Chavez, the Mexican American labor activist who began the United Farmworkers Union in a neighborhood near campus. It will be unveiled in September, 2008.Both the Smith/Carlos statue and the Chavez memorial were initiated by student groups, but have been proudly embraced by the entire campus. They are evidence of a deep commitment to promoting the greater good of our local, national, and global communities.

		III3_txt: The process was constructive for our campus because it stimulated increased communication across units about our various community engagement efforts. We certainly have an institution identity as a community-engaged campus, but the full scope of that engagement surprised us!  It's likely to result in further collaboration and it also highlighted potential areas for improvement. There were some things that could be improved. For example, there were many overlapping items, especially those that asked about systematic recording/tracking/assessment mechanisms and use of data. Though each had a distinct focus, consolidating them where possible would streamline the process and reduce redundancy. Also, the items asking for percentages of courses and faculty involved with service-learning didn't seem to "capture" meaningful information. For various reasons, the total numbers of courses and faculty are very high. While only about 4% of courses and 6% of faculty include service-learning, they do manage to reach 21% of students in 51% of departments, seemingly inconsistent results. The partnership grid asks for numbers of faculty and students involved. Consider also requesting information on the number of community members impacted.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 2







3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
 


 


 19







 
 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
 


 


 27







        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1
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			10


			11


			12


			13
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Maria Avila

		Title: Director, Center for Community Based Learning

		email: mavila@oxy.edu

		City: Los Angeles

		State: CA

		Institution: Occidental College

		president: Robert Skotheim

		address: 1600 Campus Road Los Angeles, CA 90041 

		Phone: 323-259-1496

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text:  to provide a gifted and diverse group of students with a total educational experience of the highest quality—one that prepares them for leadership in an increasingly complex, interdependent and pluralistic world. The distinctive interdisciplinary and multicultural focus of the College’s academic program seeks to foster both the fulfillment of individual aspirations and a deeply rooted commitment to the public good.This mission is anchored by four cornerstones: excellence, equity, community and service. These building blocks, in one form or another, have long been the basis for the College’s commitment to providing responsible leaders and citizens for our democratic society.

		IA2_text: 1. The Urban and Environmental  Policy Institute sponsors  an annual award for community building and community engagement. Awards are given to at least one community partner, one student, and one faculty member for their engagement with community, and a staff person usually from Facilities Department for their role in building community on campus. The awards are given in a ceremony that includes a keynote speech by an elected official from the state, county or city, and by a city-wide known community leader. Occidental's President always opens the ceremony and welcomes everyone. In April of 2006, for instance, the awards included a student for his senior research and paper on gentrification of Los Angeles downtown area and its effects in the homeless population. The faculty and community partner awards went to Math professor and the principal of a nearby high-school, respectively, for their partnership to help address the alarming dropout rate (over 60%). Through this partnership a Math class was established at Occidental, through which students assist students in passing Algebra 1. Passing or not passing Algebra 1 has a strong correlation with whether students graduate or not.2. Occidental is part of a number of higher education institutions whose seniors have an opportunity to compete for a scholarship for $10,000 from the Strauss Foundation, to be spent on a community project in which award recipient students work during their senior year.  An important aspect of the winning proposals is demonstrated long-term sustainability. In May of 2008, the scholarship went to a student whose proposal focused on the transition from feeding the homeless to organizing Occidental, middle and high-school students in efforts to learn about food justice related issues, to then  take actions to eradicate hunger in the communities surrounding the college.

		IA3a_text: We have been using several ways to measure community perceptions of Occidental's engagement with community. For the past five years, the Center for Community Based Learning (CCBL), which is the center in charge of institutionalizing civic engagement at Occidental, has been giving faculty who teach community connected classes, a questionnaire for community partners engaged with students in those classes. This questionnaire includes questions such as specific ways in which the students contributed to their organization or school, whether communications between community partner and the faculty member were clear, and ways to improve the partnership in the future. Another mechanism is a questionnaire that CCBL gives site supervisors of Student-led community projects. This questionnaire includes questions regarding students' contribution to the people they serve, depending on the type of site with which the students are working, whether students respect guidelines, rules, dress code appropriate for the site, and effectiveness of communication between the student in charge of the project and the site supervisor. In addition, various faculty members use their own questionnaires with their community partners, in cases when the CCBL questionnaire does not address their specific assessment needs. These faculty members have been using the same questionnaires every time they teach community connected classes.  And finally, CCBL customarily gives a  brief evaluation to community partners attending all faculty and campus-community events.  CCBL staff often have further conversations with community partners, which allows for the partner to give more in-depth explanations of their impressions and suggestions.

		IA3b_text: CCBL has been receiving assistance from the department of Institutional Assessment and Research for about five years, to analyze and aggregate the data from those questionnaires.  We used the data to improve campus-community events. For instance, we have made significant progress in clarity of communication between faculty and community, between CCBL, faculty, students and community regarding communications in a process  through which knowledge, resources and interests are exchanged amongst stakeholders in each partnership. The first event that CCBL organized in which community partners participated, for instance, was a faculty workshop in which partners were part of a faculty and community panel to share their experiences with campus-community engagement. We then organized a luncheon where faculty and community partners engaged in conversation about their interests in partnering.  Although faculty and community partners found the event and the engagement helpful, we learned through assessment that we all needed to be aware of the importance of clear and honest discussions about what exactly was involved in the partnerships. For instance, where faculty comfortable integrating community partners' input into their syllabus regarding the community engagement aspect of the class, as well as the learning objectives for the students? And, where community partners comfortable in recognizing that they brought knowledge and resources to the table, not just needs, and that to the extent that their interests combined with faculty with whom they might partner, the partnership would be more effective for them as well? We also learned through the years that when there is room for students to be part of the conversation with faculty and community partners in determining the projects, the success of the partnership increases tremendously. The result has been that the mutual benefits for all involved have increased gradually from year to year, and many of these partnerships have turned into long-term partnerships.

		IA4_text: The Office of Admissions has been featuring Occidental's engagement with Los Angeles for a number of years. The fact that Occidental is a small, residential liberal arts college in a city as large and diverse as Los Angeles, has become one of the college's most important marketable tool. The college's website has a section titled "Learning by doing" through which community engagement efforts can be accessed. The college's alumni magazine has featured various ways in which Occidental engages with community in the country and internationally several times. One of those issues referred to a Children's Theater workshop where students have been utilizing their acting skills to teach elementary school students leadership and self-esteem skills. This workshop culminates into an annual summer play, where the students perform on campus and at various community sites. A year ago, the magazine featured the principal of Franklin High School, the school mentioned in section 2 of this document, and his involvement with Occidental's CCBL and Math department.The CCBL produces a newsletter where the results of our community connected classes and projects are shared with the campus community, with community partners, with colleagues around the country and internationally, and with funders. Finally, Occidental has been awarded  the President's Honor Roll award for community service, for two consecutive years. This is a national award sponsored by Learn and Serve America.

		IA5_text: The CCBL and the college's serious commitment to engage with community came under the leadership of former Occidental College President Ted Mitchell, in 2001, when the CCBL was started. President Mitchell used every opportunity to promote his philosophy of college education based on John Dewey's model to connect with the real world.  These opportunities included graduation and commencement speeches, to the Board of Trustees, as well as addresses to community based learning events. Although Occidental has been going through significant executive leadership transitions for the past four years, community engagement has become one of the priorities for the college, along with international education and experiences, based on President's Mitchell's Strategic Planning five years ago. In 2004, the Board of Trustees passed a resolution regarding their commitment to an education that includes civic engagement as follows: "Occidental College is hereby committed, as an element of our mission, to provide a learning experience that, among its values, serves to instill in its students an active and abiding sense of civic responsibility and engagement particularly in the greater Los Angeles region."In 2005, interim president Kenyon Chan led a campus-wide campaign to engage students, staff and faculty in trips to New Orleans, and fundraising on campus, in support of post-Katrina relief efforts.Both former President Susan Prager and Dean of the College Eric Frank gave very strong remarks at CCBL's civic engagement conference in 2007, alluding to Occidental's unique geographic location and responsibility to engage with the surrounding communities.  And, as mentioned earlier, Admissions marketing materials and Occidental's alumni magazine have both featured Occidental's civic engagement efforts.

		B1_text: Community-based learning at Occidental, in which students apply what they learn in the classroom to community projects, embodies the four cornerstones of the College's mission: excellence, equity, community and service. The Center for Community Based Learning serves as a resource for such efforts, and acts as a clearinghouse for students, faculty, and staff who are working toward solutions to pressing issues in the community - locally, regionally, nationally, and globally.Since its creation in 2001, Occidental’s Center for Community Based Learning (CCBL) has provided leadership and developed resources to institutionalize community based learning at Occidental College. To accomplish this goal, the center engages with students, faculty, other campus offices, and community partners, as well as state, national, and international networks.  The goal of community based learning is to enhance student learning and faculty engagement by connecting academic study and civic education through reciprocal, mutually beneficial relationships with the greater community.  In 2002, CCBL founded the Northeast Education Strategy Group, a network of public district and charter schools, and community organizations.  The network involves principals, teachers, parents, students and college professors, staff, and students working together to create long-term change in the area. The main focus of this group is on college access and equity, as well as other issues affecting education such as crime and safety.In 2002, the faculty assembly approved for CCBL to be assigned a Faculty Committee, which is very involved in the vision as well as program development activities with the Director.

		B2a_Text: The college provides for about 90% of the current operations and staff of the CCBL. The funds are used to pay for the salaries of two full time staff and 8-10 student workers, to sponsor 10-12 student-led community projects, faculty and community workshops and meetings, guest speakers, daily operational expenses.

		B2b_text: The college has received funding from a number of foundations and corporations, as well as federal funding, for community engagement activities for CCBL and other departments with community connected projects. The CCBL has received funds from the Mellon  Foundation, California Campus Compact/Learn and Serve America, and Project Pericles/Teagle Foundation. In addition, CCBL receives donations from alumni, faculty, staff, and at times from community partners.

		B2c_text: - Occidental's Institutional Advancement office, supports community engagement by researching funding sources, contacting and meeting with staff from foundations, government agencies and corporations. These activities are often followed by proposal writing. Funded proposals are used for student-led community projects, new temporary staff, faculty development workshops, materials for on and off campus meetings with community partners, and for conferences and workshops for staff, students, faculty and community partners.-  The CCBL has begun to approach parents of students involved in community projects and classes, as well as recent alumni, resulting in unrestricted donations. These efforts are still new, hence, the amounts raised are modest, but gradually building up. Some of these donations are matched by the individual's employer.- The CCBL is currently deeply engaged, along with Occidental's Institutional Advancement staff and community partners, in all fundraising activities listed above, with the goal of attracting resources for CCBL as well as for its community partners.

		B3a_text: Since 2004-05, the CCBL has been assessing students' perception of their learning through  Community Based Learning classes. We have analyzed data for the first three years, and are in the process of analyzing the last two years.  When we send the evaluations to CBL classes every semester, we also include a form for faculty and for community partners to tell us about their experience of teaching the class, the partnership, and about how it may have affected their skills/capacity, as well as their perception of civically engaged pedagogies. Our assessment questionnaire, data entry, and data analysis have been supported by the office of Institutional Assessment and Research. The staff from Assessment and Research recently met with CCBL's staff and Faculty Committee to discuss next steps in our assessment efforts, including doing a longitudinal analysis to compare ways in which the data may have changed throughout the various semesters, especially regarding key indicators of student's learning and development. Regarding student-led community projects, CCBL has been utilizing  a questionnaire to assess students' perception of their experience, as well as the number of hours they work at the site per semester, the number of students volunteering, and the number of people who benefited from their volunteer projects. .We also have an evaluation form that we have used with faculty and community partners every time we have offered a course and partnership development workshop.

		B3b_text: We use the data in a variety of ways:1. We publicize it in our CCBL News and share it with the campus and the larger community, including our community partners, national and international colleagues, and with funders and prospective funders.2. We have also used this information to counter the common image on and off campus that civic engagement, including curriculum connected, is about charity, or the "soup kitchen" concept that is still prevalent in parts of academia. 3. Occidental College is currently undergoing WASC assessment, and Occidental's Assessment and Research office has integrated results of our systematic assessment with the rest of the information they are currently gathering. 4. CCBL is currently in the process of finalizing a documentary describing its mission, work, and accomplishments, and in it, results of the data especially regarding students perception of how it benefits them are included. 5. The information we have gathered from faculty and community partners attending CBL workshops for five summers, has helped CCBL's staff and Faculty Committee redesign the context and format of our workshops.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Students consistently state in their CBL class evaluations that when comparing CBL with non-CBL classes, their critical thinking and critical writing skills improve; that their learning about the academic subject is stronger; and that these classes enhance their understanding of their role as engaged citizens. 

		B3d2_text: Through our assessment of faculty  workshops faculty consistently express that their CBL classes  often make them aware of the epistemological shift that occurs when the professor is no longer the one who controls what and how the students are expected to learn through the class.  Rather, they become aware that in CBL classes the community sites and staff and others with whom the students interact becomes a major part of what and how the students learn the academic subjects. This, they state, often challenges their sense of control regarding content and method in their classes.

		Impact on community: On

		Impact on institution: On

		b3d3_text: From the questionnaires we have used with community partners at CCBL workshops, and through the questionnaires community partners return in relationship to the CBL classes with which they partner, Community Partners often state that their connection with the college helps with credibility for their work, and at times with their funding proposals. Some also state that the partnership enhances their leadership and professional capacity.

		B3d4_text: Sharing the results of assessment of CBL classes and statistics from student-led projects has increased awareness throughout the campus about how civic engagement is an effective marketable tool in the recruitment of students, and it has increased interest in civic engagement as  shown by the number of faculty, students, and administrators engaged in classes and projects, and who support the CCBL. Occidental's communications department has also used statistics and data gathered from CCBL's assessment mechanisms.

		b3e_text: For the past two years, Occidental has been awarded the President’s Higher Education Community Service Honor Roll, With Distinction for exemplary service efforts and service to disadvantaged youth. Data gathered through CCBL assessment mechanisms has been the foundation for the application, and hence the award. The college's Communications Department also uses the data for public relations, civic engagement, and demographics related reports.

		B4_text: In 2003, former president Mitchell led a campus-wide project to define the college's priorities for the following five to seven years. The results of this process called Dynamic Planning included engagement with Los Angeles communities as one of three priorities. Most recently, former President Susan Prager 's 2007 vision statement states:"Building on its enviable location in Los Angeles, Occidental’s curriculum will connect students and faculty with the life of Los Angeles and the surrounding region and make it possible to routinely apply classroom lessons to real-world situations. An array of endowed internships, community-based learning partnerships, and collaborations with governmental and private-sector organizations will provide each student with multiple opportunities for experience-based, hands-on learning. " 

		B5_text: This aspect has been one of the strongest since the CCBL was founded in 2001. Within CCBL's first year, the then newly hired Director of CCBL was able to visit other models of engagement around the country, including Trinity College in Connecticut, University of Minessota's Center for Democracy and Citizenship, and Sagrado Corazon University in Puerto Rico. The director, faculty and students have been able to attend a number of international, national, and local conferences on civic engagement.In addition, with support from the Mellon Foundation and California Campus Compact, the CCBL began to offer workshops and pedagogical luncheons on CCBL's first year of existence, and gave stipends to faculty, attending these events.  After Mellon funds ran out, the institution allocated a special fund for CCBL to continue holding workshops and faculty learning communities. The institution also allocated funds  CCBL staff to attend at least one conference per year.Finally, CCBL has a gift account to which alumni, faculty, staff and sometimes community partners give, to support the operations of the Center. These funds are often accessed for traveling related to faculty, student, and staff development.

		B6_text: There are various ways through which the community give input to the institution and to CCBL, regarding institutional and department planning for community engagement, including: During president Ted Mitchell's administration, he would schedule several breakfast meetings every year, to share news about the college, including when the CCBL was founded, its purpose, and ways for the community to give their opinions about it. The CCBL Faculty Committee included a community member who was part of giving input to the Director regarding the role of community in the development of the CCBL, for the first two years after CCBL was created. Participation from a community partner ended as faculty, staff and community partners realized that community partners did not have the time to attend regular Committee meetings.During the first two years of the CCBL, the Director conducted numerous one-to-one meetings with community leaders to share the purpose of CCBL, and get their input on the mission and program development of the Center. These meetings resulted in the founding of a group of schools and community organizations around the college: the Northeast Education Strategy Group, which includes parents, teachers, leading staff, and students related to participating institutions, as well as CCBL staff, students and faculty. This group has become a very strong force in support of regional efforts to create change, especially around education and college access issues, with primary support from the CCBL. This group was part of defining the role of community engagement in the past presidential search, and followed up with a dinner meeting with then newly hired President Susan Prager. Their thoughts and opinions regarding community engagement with the college made a very strong impact with the Trustees in the presidential search committee first, and later with President Prager. 

		SD1_text: Although there is no policy that encourages the hiring of faculty with expertise in and commitment to community engagement at the institutional level, several departments have made this aspect part of their recruitment efforts, including Politics, Urban and Environmental Policy, Spanish, Math, Theater, Arts History and Visual Arts, and Critical Theory and Social Justice. In 2004,  the Dean of the College included CBL  language in the document he sent to all academic departments regarding their proposals for future faculty appointments. This resulted in a number of Department Chairs contacting the CCBL Director and the Center's Faculty Committee requesting letters of support for their faculty searches.Since 2005, most faculty search committees bring their candidates to meet with the CCBL staff and or Faculty Committee.  CCBL has become one of the stops to both inform candidates about CCBL's  pedagogy and resources, and to increase candidates'  interest  in working for Occidental.  

		SD2a_text: There is current language that includes community engagement in the Faculty Handbook, but in reality this is an aspect that has not been clearly understood or widely utilized by faculty . The CCBL Faculty Committee has written and shared with the faculty body, Dean of the College, and the Faculty Council, two documents that specify integration of community engaged scholarship in the rewards system. There is a sense that the timing is right for these conversations to advance along with the revision of the Faculty Handbook, but they have been on pause, in part due to administrative transitions during the past four years.A much better indicator that the timing is right and that change is already taking place in this area is that there already are precedent cases of faculty who have successfully used their community engaged scholarship in their tenure and promotion portfolios.To assist faculty with the skills of effectively document their CBL classes and their Community Based Research, CCBL has sponsored two workshops in the subject, facilitated by Amy Driscoll. Also, CCBL's staff and Faculty Committee work with faculty who are in the process of putting their tenure or promotion portfolios together, to help them do this effectively. This coming semester, CCBL will sponsor a faculty luncheon with a panel of faculty who have successfully integrated their civic engagement work into their tenure and promotion portfolios.The CCBL is looking at and promoting the work of Imagining America's Tenure and Promotion Committee and their recent article published by the Chronicle of Higher Education, to continue advancing this conversation.Another aspect that has influenced progress in this area is that within the past five years  there has been a significant number of new faculty hires. Newly hired faculty tent to bring with them innovative ways of teaching and researching, as well as fresh energy. New faculty are a lot more open to integrating civic engagement in their scholarship.

		SD2b1_text: According to both the Faculty Handbook and the on-going discourse  about this topic, the institution classifies community engaged scholarship as service and teaching. We are just beginning to expand the discourse, as well as the practice into community based research. 

		SD2b2_text: See letter "a" above.

		SD3_text: First, students who are hired to work with the CCBL are informed at the beginning that they are expected to contribute with their ideas regarding the overall work and assessment of CCBL.These students are included in weekly staff meetings, as well as in staff planning every semester. Throughout these meetings they have regular input on assessing the work of the CCBL as well as on planning for the following semester/year.  Secondly, students in charge of student-led community projects meet twice per semester. These meetings include input on CCBL's up-coming activities as they relate to their community projects. Wether they are paid staff or volunteers leading a project, all students are taught and encouraged to take leadership and initiative with their projects and responsibilities.Thirdly, one specific example of student leadership is CCBL's Education In Action project, through which the students, assist faculty teaching community based learning classes. This project was started by a group of students who, after taking CBL classes themselves realized  that they were able to have an input in their own education, and not simply expect to learn everything form professors and books. They then wanted to ensure that other students know this and act upon it. CCBL now hires about five Student Facilitators every semester to be part of this project. Students are matched to five CBL classes, and they meet with faculty to together define the student's role in that class. Student Facilitators and faculty then design the community projects. Student Facilitators coordinate logistics and guide the students in the specific class with their community engagement.  

		SD5_text: The CCBL Faculty Committee has been mentioned in various sections of this document. Because the CCBL was created with strong input from a group of faculty, and the rationale for its creation discussed at faculty retreats and assemblies, there has been faculty engagement from the very beginning of CCBL. When the CCBL opened its doors, there was a Steering Committee which included faculty, staff, students and community partners. Within CCBL's second year of existence, the Faculty Assembly voted unanimously to create a Faculty Committee that became part of the faculty governance. The Faculty Committee is involved in the visioning, implementation, funding, and assessment of all CCBL activities.

		SD4_text: The CCBL staff Faculty Committee have begun to communicate with other campuses that note community engagement on student transcripts, in order to learn about the various ways in which they do this.  This is one of the goals for CCBL for this coming academic year. Namely, to continue exploring possible ways community engagement notations can be made on students' transcripts. 

		IIA1a_txt: The College's definition of community based learning is:Community-based learning at Occidental involves students, faculty, and staff who are working toward solutions to pressing issues in the community - locally, regionally, nationally, and globally. Community based learning enhances student academic and civic learning and faculty engagement, by connecting academic study and civic education through reciprocal, mutually beneficial relationships with the greater community.   Currently there is no process for institutionally identifying CBL courses other than contacting the CCBL. The CCBL staff and Faculty Committee are currently strategizing for best ways to clearly identify CBL courses on the catalogue. At the moment, various faculty members list their courses as CBL on their webpages, and CCBL lists examples of CCBL courses on CCBL's webpage. The College's catalogue also gives examples of CBL courses along with the description of CCBL.

		IIA1b_1: 40.00000000

		IIA1b_2: 5%

		IIA1c_1: 13.00000000

		IIA1c_2: 38%

		IIa2a_txt: There was a committee four years ago whose charge was to define campus-wide learning outcomes. The working document presented to the Faculty Assembly included outcomes related to community engagement. The document, however, never completed the process of Faculty approval.  It was interrupted due to other major campus events and has not yet been revisited.  Occidental recently received a grant from the Teagle Foundation to improve student learning, and this process is been looked at as the continuation of defining student learning outcomes for the institution, including  student learning through their engagement with community. 

		IIA1d_1: 33.00000000

		IIA1e_1: 800.00000000

		IIA1d_2: 21%

		IIA1e_2: 44%

		IIA2b_txt: We have begun to work with departments on integrating community engagement within their majors.  Some departments already mention  community engagement (i.e., Politics, Theater, Critical Theory and Social Justice, Urban and Environmental Policy, Spanish ), in their descriptive materials. But, they do not have official learning outcomes.  See examples below. "The Urban and Environmental Policy program is a unique combination of classroom learning and hands-on experience in the field of public affairs and civic action. Students learn the skills of public policy analysis with special emphasis on applying those skills in the real world.  Students also learn how to conduct practical applied research by working with and for 'clients' — typically community groups in the Los Angeles area — under the supervision of faculty."Theater"Students are encouraged to broaden their self-discovery through opportunities for Community Based Learning and through internships. The Department has an ongoing relationship with the Pasadena Playhouse which includes opportunities for course credit, example."Spanish"The department also invites students to engage in community-based learning through the different activities available in the intermediate and advanced Spanish language classes."

		IIA2c_txt: Limit to 200 words

		IIA2d_txt: Limit to 200 words

		Student Research: On

		Student Leadership: Off

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Surya Kalra, '06,  a Richter Fellow, spent a summer in India, working with the Society for Participatory Research in Asia (PRIA). An anthropology major, Surya wanted to examine the impact that research methodology can have in the world.  “I wanted to find out more about how the research we do actually helps the community. My professor [Jeffrey Tobin] suggested I take a look at PRIA for answers to some of my questions,” Surya states. Through PRIA, sheworked with an organization in Bihar that helps organize adolescent girls into collectives through which these girls offer health and education training to others in the village. Leslie Mahley, an Urban and Environmental Policy major, through an internship in Urban and Environmental Policy worked directly with East Yard Communities for Environmental Justice to address “goods movement” as one of the region’s major sources of air pollution. This phrase refers to the shipment and distribution of export and import goods flowing in and out of the ports of Los Angeles and Long Beach.  These goods travel through the heart of central and southeast Los Angeles toward their ultimate destinations. The air pollution poses major health risks for workers and communities.  This project included survey-based research, done in conjunction with the community partner. Students in "Japanophilia: Orientalism, Nationalism, Transnationalism" analyzed gardens  around Los Angeles as part of a Community-Based Research project with the Japanese American National Museum. Results from the research were posted on the Museum's web: http://www.discovernikkei.org/nikkeialbum/node/2479.  

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: Community engagement has been interwoven throughout the campus, including most categories above, but the only category that has intentionally integrated civic engagement is in the Core courses for first year students.  The Dean of the College has, for the past three years being proposing the integration of civic engagement in all Core courses.  During orientation meetings for faculty teaching Core courses for freshman students, for instance, faculty are encouraged to connect their teaching to community projects throughout Los Angeles.  More and more faculty have taken this option, including courses in Physics, Urban and Environmental Policy (UEP),  Education, American Studies, Politics, History, Arts History and Visual Arts. This year, for instance, about 40% of all courses to be taught in the fall in the Core program, include a component to connect the academic content with community. As far as Majors and capstone related courses, although we have not integrated this throughout the campus, there are some department who currently integrate civic engagement. These include Diplomacy and World Affairs, UEP, Education, Theater, and Politics.

		IIA4_txt:  Solheim Lutheran Home in Eagle Rock received the Quality First Award by The Aging Services of California, in 2007, based on research done by Psychology Professor Roberta Mancuso. Professor Mancuso and 14 students designed and implemented a walking program to measure the psychosocial benefits of exercise for the residents of Solheim Lutheran Home. Preliminary results suggest that participants in the study showed a significant decrease in depression one month after the walking program began (p<.05), as compared to baseline measures.  Professor Mancuso and her students presented the project at the 2006 Southern California Conference for Undergraduate Research. Through Economics of Race and Gender in Spring 2006,   Professor Mary Lopez had her students do presentations to high school students in social studies and economics classes. Professor Mary Lopez presented a poster session on her community-based work at the Annual American Economics Association Conference in January 2007. Politics professor Regina Freer taugth  a workshop on Community Based Learning and Community Based Research for faculty in May 2008. This is the first time that we did not hire an outside consultant to teach this workshop, which CCBL offers at least once a year.Professor Morgan Pitelka's invited article about his community based research class mentioned in # 3a, "On Japanophilia: Collecting, Authenticity, and Making Identity" appeared on the Museum's forum: http://www.discovernikkei.org/forum/en/node/1709. An article by Critical Theory and Social Justice  Professor Elizabeth Chin was published by the Newsletter of the Society for the Anthropology of North America in the spring of 2006. The article, "Fostering a Community Based Learning Culture: A Model for Success and Institutional Barriers" was coauthored by student Lorena Nunez, 06.Urban and Environmental Policy professor Martha Matsuoka through her Community Based Research class, Spring 08, engaged with East Los Angeles Community Corporation (ELACC), a housing development organization in Boyle Heights. (continued in Wrap-Up, 1)

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: Off

		evaluation support: Off

		training programs: On

		professional development centers: Off

		other (specify: Off

		IIB1_txt: Occidental's Community Literacy Center in connection with students from Education 140, Tutoring and Guided Learning,  provide tutoring to elementary students from the surrounding communities.In 2006-07, Occidental Upward Bound and nine Occidental undergraduates employed as tutors served 130 students at six local public high schools. Some 16 seniors were admitted to the University of California and another 25 to the California State University. Four of the members of Occidental’s Class of 2007 were graduates of Occidental Upward Bound. In addition to the academic year program, Occidental Upward Bound also provides a five-week summer residential program for rising 10th, 11th, and 12th grade students with classes in mathematics, computer science, creative writing, and other subjects – all of which are offered for credit.In partnership with Los Angeles Unified School District, Occidental’s Gaining Early Awareness And Readiness for Undergraduate Program (GEARUP), seeks to increase the number of low-income students from predominantly Latino, low-income Northeast Los Angeles enrolling in college. About 50 Occidental students are employed every year, to provide weekly academic tutoring in literacy and mathematics to approximately 3,000 students at three local middle schools and one junior/senior high school during the regular academic year. Since 1992, the Teachers + Occidental = Partnership in Science (TOPS) program has worked to increase interest in and knowledge of science among K-12 students by providing secondary teachers and students to advanced scientific instrumentation for hands-on laboratory experiences in biology, chemistry, and physics. The TOPS van brings the instrumentation to participating high schools within a roughly 25-mile radius of the Occidental campus. The Urban & Environmental Policy Institute (UEPI) is a community oriented research and advocacy organization based at Occidental College in Los Angeles, CA. UEPI serves as the umbrella for a variety of affiliated programs addressing work and industry, food and nutrition, and housing.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Professor Foreman’s Black Activism and the Archive class evolved, (through interactions and per their request), with two community partners (Southern California Library and Los Angeles Community Action Network), into a  “reverse tour,” with about 20 community organizations and schools participating in workshops and orientations to how to access college resources. Community partners were taught how to use research programs such as lexis nexis, as well as how to use media resources at Occidental's Keck Culture and Language Center.CCBL supports 10-12 student-run projects, through which volunteers work in long-term partnerships with local schools and organizations, ranging from hunger, tutoring, gardening and arts. These are all long-term partnerships ranging from 2 years, and as long as 10 years, and one with a school in China Town in existence for over 30 years.In the spring 08, a charter high-school was unable to take their students on their routine neighborhood walk as part of their PE requirement, due to threats of violence to staff and students. The students were able to use our athletic facilities for one week, until safer conditions were secured.During the past ten years, Geology and Environmental studies professor Jim Sadd  has worked with community organizations and institutions on issues related to air pollution and health, disparities in siting and location of environmental hazards, environmental justice, and community-based participatory research. Organizations include: City of Commerce:  East Yard Communities for Environmental Justice, City of Wilmington:  CBE  and Coalition for a Safe Environment, South LA:  Community Coalition for Change, and City of Maywood:  Comite Pro Uno.The Theater Department teaches a workshop on Children's Theater through which involves his students with elementary school students, teaching them skills for self-expression and self-confidence. These theater students also perform for various community organizations and schools.

		IIB4a_txt: At CBL faculty development workshops or through individual guidance with faculty, at presentations and conversations with academic departments, - and at events where administrators, faculty, students, and alumni participate - the common theme of discussion and conversation is around the concept of mutuality and reciprocity in Occidental's civic engagement efforts. The most important feature of CCBL's civic engagement model is that it is based on community organizing practices, particularly regarding the involvement of all parties and individuals affected or influenced by CCBL's work. This involvement of all stakeholders takes place through a process of relational and engaged conversation, through which the skills, resources, interests , and even challenges of all involved (primarily faculty and community partners, but often students as well) are put on the table and become the basis for the development of college-community partnerships. These partnerships can be related to CBL classes, Community Based Research, to Student-led community projects, and to CCBL's founded North East Education Strategy Group (about 12 or so schools and community organizations with which the CCBL works to create long-term change regarding education and college access issues).  The main practice in community organizing to build relationships that lead to a broad base of leaders and allies for organizing purposes is one-to-one relational meetings. CCBL's staff, faculty committee, and community partners regularly do these meetings to educate, to expand the number of people involved in civic engagement efforts, and to build and sustain support. These meetings take place with Occidental's president, Vice-Presidents, heads of academic support departments, community and school leaders, and with elected officials, for instance.  This process results in the inclusion of the interests and views of all who are part of these conversations, which in turn builds a culture of reciprocity and mutuality not just for specific partnerships, but for the campus and off campus community.  

		IIB4b_txt: We exchange feedback between community partners and the institution in various ways:1. For the past five years a number of the faculty teaching CBL classes give an assessment form to their community partners. The feedback is used by the faculty member to improve their students work with the partner, and by the CCBL to assess benefits for the partner.2. Many of our faculty meet at the end of the semester with their community partners to have a conversation about how the partnership went for both sides, including feedback students provide to the faculty about their experience with the community partner.3. At every workshop, conference, or community-faculty meeting, the agenda includes a space for conversations between current partnerships to assess and amend as appropriate. 4. Faculty workshops always include community partner participation, and a written evaluation of the workshop. 

		IIB5_txt: Sociology professor Jan Lin, through his Urban Field Studies class partnered  with Franklin High School in an Asset Mapping project.  Chin guided Occidental students and Franklin student to assess resources in North East Los Angeles. This project resulted in  updating the Northeast Los Angeles Resource Guide, which was created initially in 2001-2002. Politics Professor Regina Freer taught a course in partnership with, and at the Southern California Library for Social Studies and Research. The class, "Uncovering Los Angeles Political History," was to examine the hidden history of interracial cooperation in the City. This class successfully responded to the needs of the Library to create   a "Pathfinder"  that future researchers interested in the topic can use to locate materials related to interracial cooperation in Los Angeles.ECLS professor Gabrielle Foreman guided a group of student to conduct research to assist the YWCA of Glendale to develop an advocacy and public relations campaign for pending legislation at the State level. The research was written in a report, and the YWCA utilized it in their efforts to successfully lobby for the protection of victims of domestic abuse.Through his partnership with Franklin High School, Math professor Alan Knoerr led his department to create a new class: Math Education and Access to Power, to engage his students in creating better strategies to help high school student pass Algebra 1. Not passing Algebra 1 has been identified as the number one reason for not reaching graduation, which at Franklin is higher than 60%. Through the work Geology and Environmental studies professor Jim Sadd  has authored(often along with colleagues from Occidental and other academic institutions and with  community organizations throughout California, several publications and reports, including:Still Toxic After All These Years: Air Quality, and Environmental Justice in the San Francisco Bay Area; Reading, Writing, and Breathing Schools, Air, Toxics and Environmental Justice in California; Building a Regional Voice for Environmental Justice.

		III1_txt: B.2:  Outreach and PartnershipsGeology and Environmental Studies Professor Sadd and Urban and Environmental Policy professor Martha Matsuoka,  and the GreenLA organizations to advise the Mayor of Los Angeles on environmental justice policy, as well as to work toward adoption of a city-wide ordinance to address cumulative impacts from air pollution hazards.II. Categories of Community Engagement, A. 4Through this partnerships, Matsuoka engaged her community partner in designing the syllabus, lectures, and community research projects. Throughout the semester, students engaged in a learning process where community action informs the research process and where research informs community participation and action for social change. In the words of Matuoka: "ELACC used student interview teams to capture oral histories from key community leaders.  ELACC also made connections with students: one student went on to work with ELACC as an Americorp intern; ELACC will also get another student in the fall.  In both of these cases ELACC will get interns that are familiar with the community, understand the social, political, environmental, economic conditions in the neighborhood and have an all around basis for quickly engaging in ELACC work. " ELACC gained an understanding about how to effectively capitalize upon Occidental resources and the professor gained an understanding how to align a semester-long academic curriculum with the work and leadership of a dynamic community organization. There are plans to embark the class next spring in a new research project to serve the organization.

		III2_txt: Occidental had attempted to institutionalize curriculum connected civic engagement for 10 years before the CCBL was created in 2001, with no success. The CCBL's model of civic engagement based on community organizing practices, through which all stakeholders are included in a process that includes visioning, creation, and assessment, is the main reason why CCBL has been successful in institutionalizing curriculum connected civic engagement on campus, and to create reciprocal partnerships with the community. The director of CCBL, as well s faculty, students and community partners have given talks and papers at conferences locally, nationally and internationally. CCBL's model is referenced in various publications, including : Cross Border Centre for Community Development Seminar Report “Engagement: Transforming Learning 3rd Level and Community” (Seminar in Dundalk, Ireland, 2005); Frames and Discourses: Exploring the Meaning of Engagement, co-authored with Frank Fear, (2005); Harry Boyte’s Everyday Politics, (2004); Democracy and Civic Engagement: A guide for higher education, edited by The New York Times and American Association of State Colleges and Universities, (2005); University Education for Community Change: A Vital Strategy for Progress on Poverty, Race and Community building, by Andrew Mott, (2005); Civic Engagement, Community Development and Implications for the Academy: From Los Angeles to Ireland, (a chapter in forthcoming publication about Ireland’s efforts on academic civic engagement). 

		III3_txt: The form is helpful in that it forced me to gather the information which most of us may not have readily available. The process of gathering the information also engaged several faculty, students, administrators and community partners. It would have helped to have had a sense of the labor intensity of putting this information together, and the amount of time that it requires to complete, through the instructions. Did I miss this?
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
 


  
 
 
 
 
 
 
 
 
 


 1







 
2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 


 


 


 5







5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 


 12


 


 







 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
 


 


 21







4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
 
 


  
 
 
 


 33







b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: In founding the Jesuits, St. Ignatius and his Companions emphasized actively engaging the world, finding God in all its woes and wonders. Located in the heart of a City, The University of Scranton approaches its Jesuit mission of service to and engagement with the community as a fundamental responsibility. The Characteristics and Goals of its Mission include (in part): • Educate men and women for others who are committed to the service of faith and the promotion of justice.• Extend this spirit of caring to the wider community through civic engagement and service.• Provide educational opportunities that meet the needs of the local region.

		IA2_text:   University awards for community engagement fall into broad categories: external individuals, faculty, staff and students. Once again, service and engagement at Scranton finds its definition and expression in our mission and identity as a Jesuit institution inspired by the vision of St. Ignatius. At Commencement each year and occasionally at Student Convocation in the fall, the University presents an honorary degree to an individual(s) whose life and work exemplify for our students and alumni a devotion to service and engagement. In addition, the annual University Assembly includes the presentation of one or two Pedro Arrupe, S.J., Awards, which honor individuals for outstanding contributions to Ignatian mission and ministry. Last year Arrupe Awards went to Rev. Ken Gavin for his work in the Jesuit Refugee Service and Suzanne Gainey, the founder of the Ignation Volunteer Corps.  Faculty awards and recognition is coordinated through the Office of the Provost. For example, Distinguished University Fellows are chosen to recognize exceptional scholarship, teaching and service to the University and community.  The University celebrates exceptional service and engagement by three members of the staff through the Sursum Corde (“Lift Up Your Hearts”) Award. One of the three criteria is   a significant contribution to the Ignatian mission of the University. Student service and engagement is acknowledged annually through awards presented during Commencement weekend. The Alumni Award for Loyalty and Service, Jesuit Community Award and Bernard R. McIllhenny, S.J., Award all seek to celebrate the exceptional devotion and service of graduating seniors.   In addition to these campus-wide initiatives, academic and administrative departments have developed avenues to celebrate and recognize exceptional service and engagement. For example, the Physical Therapy department presents an award to recognize service learning activity by students. The Community Outreach Office also presents annual awards to honor students for exceptional service.

		IA3a_text:   Across the campus, departments engage in activity to systematically assess community perceptions of institutional engagement. The Office of the President for more than 18years has engaged a broadly representative advisory board composed of more than 50 community leaders in topic-based conversations that are specifically designed to provide feedback regarding the University’s relationship with and engagement in the region. Founded as the University Council and now called The Board of Regents, the group draws together business, government, social service and religious leaders for periodic meetings that serve as an avenue for general feedback as well as for more focused discussion on specific topics. Past topics have included the University’s relationship with its neighborhood, community service activity by students, and our application for the Carnegie Classification for Community Engagement.  Members of the Board of Regents, for example, volunteered to review and critique our application response.  The mechanism utilized with the Regents is direct, open forum feedback through regular meetings.  In academic affairs, the Kania School of Management Advisory Board includes 20 local, regional and national business leaders who gather to provide input and feedback to the dean and faculty. One of the primary purposes of the Advisory Board is to assist the The Kania School in fulfilling elements of its mission that are directed at service.  The mission statement articulates the School’s commitment to  “fostering a comprehension of and sensitivity to international issues and social justice” and “providing an promoting opportunities for service to others.” Kania utilizes a Board of Assessor too.  The Board is composed of faculty and community business leaders. The Assessors judge student presentations on the annual Assessment Day.  Every major in Panuska College of Professional Studies has a community of faculty who are focused on clinicals, internships and field experiences. Committees are tasked with reaching out to community partners to for input and feedback. The mechanism employed are surveys of the interaction with the students.  The Leahy Center Clinic for the Uninsured incorporates a formal process of feedback from volunteer doctors and students and from patients.  The Community Outreach Office periodically invites representatives from the regional social service agencies to campus to discuss the role of student service activities in the community and to identify ideas, issues or improvements.  The Office of Public Relations carefully monitors media coverage of the University in all forms as a way of gauging external perceptions.  In addition, Public Relations coordinates a joint, bi-annual survey among seven colleges and universities in Lackawanna County to measure student engagement with and perceptions of the region and City.

		IA3b_text: In the case of the Board of Regents, feedback over the years has helped to shape facilities planning, institutional outreach and communication, and student service. Meetings of the Regents include the senior leadership and staff most closely connected to the specific topic.. Comments from Regents are recorded and shared with the participants and other members of the University’s leadership team.Feedback and input from the Kania School of Management Advisory Board is being used to inform the institutional structures of the School, the state of student services related to professional preparation and development and the role and value of internships and cooperative education, mentoring programs. The  Board will also help provide advice on curricular development and external relations. Feedback from the  Board is an important component in the Kania School’s overall assessment activity as part of its efforts to remain accredited by AACSB International, a preeminent accrediting body for business education.Faculty committees within departments of Panuska College of Professional Studies use feedback from community partners to assess the suitability and applicability of clinical, internship and field experiences.  Feedback also informs departmental discussion of ways to enhance or improve the curriculum. Feedback from doctors, students and patients of the Leahy Center Clinic for the Uninsured is used to assess the quality of services performed at the Clinic and identify future service needs and areas for improvement.Results from the bi-annual survey of students at Lackawanna County colleges and universities are shared internally with key decision makers at each of the participating institution. Local business and community leaders are invited to a forum that allows for feedback and ideas about how to better communicate with and engage students. Finally, the results are shared with the general public through the media.

		IA4_text: The University of Scranton 2000-2005 strategic plan, A Community of Scholars, a Culture of Excellence, included “The University and the Community” as one of 10 themes.  The University produced and distributed a publication on the plan to alumni and friends.  In addition, a final report on the plan was included in the University’s alumni magazine The Scranton Journal, including a section on “The University and the Community” theme. The 2005 to 2010 strategic plan, Pride, Passion, Promise: Shaping Our Jesuit Tradition, includes “Civic Engagement” as one of only four themes.  After its adoption by the Board of Trustees, the plan and its themes (including Civic Engagement) were featured in an issue of the University’s alumni magazine. A special publication was also produced and distributed to key stakeholders, the higher education community and friends. The University’s annual reports for 2006, 2007 and 2008 were adapted to reflect progress on the strategic plan and the themes, including a section on civic engagement. In addition, The Scranton Record, a newspaper distributed on campus and mailed to parents, donors and community leaders, incorporates regular stories to demonstrate the strategic plan in action, including feature stories on programs and projects related to the civic engagement theme.  The plan is featured in specific brochures and on the University’s Web site. On the Web, a site was developed to share the  themes and progress reports on the strategic plan. The University’s mission-related commitment to service and the service activity of students are featured in admissions materials.  The primary marketing piece (viewbook) for undergraduates, for example, describes opportunities for faith, justice and service.  Additional information about service and community engagement are included on the Web through specific sites for the Community Outreach Office, Sustainability, Education for Justice, University Ministries, The President’s Office, and Our Jesuit Tradition.

		IA5_text: Extending outward from the Board of Trustees, Scranton demonstrates a deep commitment to community engagement. The trustees consistently foster institutional attention to local, regional, national and international engagement activity.  They celebrate initiatives by the University administration in this area and have consistently and strongly endorsed attention to civic and community engagement in approving strategic plans.  In the case of the 2005-10 strategic plan, Pride, Passion, Promise – Shaping Our Jesuit Tradition, the Board took the innovative step of aligning its committees to the themes of the plan. Specifically and entirely devoted to this topic, the Civic Engagement Committee, described by the Board Chair as the most “exciting on the Board,” establishes common ground where academic, service and institutional outreach efforts benefit from trustee input and direction.The President is a spokesperson and champion for institutional attention to civic and community engagement. He consistently draws attention to service and engagement activity in formal addresses to the University community and in talks to alumni and other constituents. In 2007, he established the position in his office of Director of Community Relations to coordinate institutional outreach initiatives and to foster campus-wide attention to the topic. Whether it is service to the local medical community or offering medical ethics advice in Slovakia, connecting academic expertise with community needs is a hallmark of the research and service of the Provost/Vice President for Academic Affairs. He has also established the Schemel Forum as an intellectual crossroads between community leaders and the faculty and created the position of Associate Provost for Civic Engagement and the Senior Fellow for International Civic and Cultural Projects.

		B1_text: Campus-wide coordination of community engagement begins with the Board of Trustees through its Civic Engagement Committee.  Meeting four times each year, the Committee is specifically and entirely devoted to advancing the University’s local, regional, national and international engagement initiatives. Within the administrative structure, three areas collaborate to coordinate community engagement. The Office of Social Outreach coordinates all community service by students, including tracking service learning and required service by clubs, organizations and residence life. The Office serves as a clearinghouse for community service opportunities, maintaining a network of contacts with regional social service agencies. The Office also coordinates service trips conducted during breaks for the January intersession. Established in 2008, the Associate Provost for Civic Engagment coordinates the collaborative development of academic civic engagement (e.g. the Leahy Clinic for the Uninsured and related academic research). In addition, the Associate Provost also oversees and coordinates the University’s sustainability and Education for Justice initiatives and promotes faculty or university international initiatives.The Director of Community Relations in the Office of the President serves as a liaison with the regional community, seeking to identify mutually beneficial avenues for University outreach. The Director also maintains an inventory of University and faculty/staff service activity and outreach efforts coordinating, for example, the University’s submission for the Carnegie elective classification.Examples elsewhere on campus include: the  Kania School of Management’s Student Services Committee to coordinate all efforts in engagement; the Small Business Development Center at Scranton, which is consistently ranked among the best in the state in the service it provides to regional entrepreneurs and small businesses; and the Enterprise Resource Planning Center, which supports area businesses to access sophisticated technology through targeted campus-based education and training.

		B2a_Text: Positions and related expense lines in the University's permanent, annual  budget (e.g. directors of social outreach, civic engagement, international service programs, social outreach, Leahy Center,  the Women’s Center, Small Business Development Center and University of Success) total $1,227,594.97.  2003-08 strategic initiatives funds totaled $284,226.

		B2b_text: The University of Scranton has a long history of successfully generating external support for community engagement initiatives through institutional partnerships, philanthropy and faculty research. Long-standing funded institutional partnerships have enabled Scranton to host the Small Business Development Center and the Volunteer Income Tax Assistance program. Securing corporate, foundation and individual funding for community initiatives is a priority of the Development Office. Generous funding from regional corporations and foundations (e.g. the Blue Cross, PNC Bank, Scranton Area Foundation, Community Medical Center and Gertrude Hawk) has sustained the University of Success program for at risk middle school children, helped to launch the Leahy Center Clinic for the Uninsured, and supported projects of the Leahy Center for Health and Family Practice. Faculty research and service generates considerable external funding for outreach efforts that range from local efforts to improve teaching in the Scranton School District to international projects in Mexico, Slovakia, Georgia and El Salvador. The Leahy Endowment promotes faculty research in the Panuska College.  Recent funding of $400,000 from the Wall Street West initiative, for example, is helping Scranton faculty to teach regional teachers new pedagogical approaches to finance and economic instruction.

		B2c_text: Fundraising coordinated by Institutional Advancement raised funds via annual corporate, foundation and individual gifts to sustain the University of Success program, a pre-college program designed to provide academic, social and cultural enrichment to middle- and high-school students. In addition, the Leahy Health and Family Center receives annual gifts from nearly 200 individuals, corporations and foundations to support research and service projects with a special emphasis on children with disabilities. Fundraising supported the start up efforts for The Leahy Center Clinic for the Uninsured, which opened in 2007and served 400 people in its first weeks of operation. Lectures and intellectual exchanges between professors and community leaders are supported by fundraising for the PNC Breakfast Series, the Schemel Forum and the Henry George Lecture Series and the Hoban Lecture, Mercy Surgical Symposium and the Mullin Lecture. Elsewhere in the University, fundraising assists the Bridges to El Salvador Program and Scholarships to Establish Educational Development (faculty and student service trip and project that targets education and healthcare in El Salvador), the International Service Program (annual trips to sites across the globe which sent 45 students and 10 chaperones last year), and alternative break trips and other national and regional service activities.

		B3a_text: Scranton maintains campus-wide mechanisms to record community engagement by departments and individual members of the University community (administrations, faculty, staff, students and volunteers).  Departments: The annual report system is a Web-based application used by departments to record annual accomplishments and identify future plans. Information from annual reports is submitted to divisional leaders and used to generate various reports, including the Annual Report. Community engagement activity by departments is routinely recorded through annual reports. Faculty: All non-tenured faculty participate in an annual evaluation with the Provost that includes an assessment and recording of service activity. In addition to individual records maintained by faculty to support rank and tenure aspirations, the annual report system allows academic departments to record service and engagement activity by individual members of the faculty. Such engagement is then incorporated into the department’s overall annual report activity. It can also be aggregated with submissions from other departments. Staff: Engagement efforts by members of the staff are captured by department heads through the annual report system. In addition, the annual performance evaluation process asks each member of the staff to describe how they have served the University’s mission during their work over the past year. Evaluations are reviewed by division leaders and recorded in Human Resources. Students: Students can register interests and skills for volunteer service through an online form available through the My.Scranton Web portal. Completed service is also recorded and tracked through an online form. Engagement through service learning is tracked through unique course identifiers on academic transcripts for each student. In Panuska College, students in service-learning courses complete time sheets for service that are retained and recorded in the dean’s office. In addition, students complete course evaluations for service-learning courses that are reviewed by the dean. Community engagement through internships is also tracked through transcript recognition of formal courses. In the case of the Kania School of Management, employer assessment of interns is aggregated into a report for the Dean.Volunteers: The Leahy Clinic for the Uninsured surveys volunteers before and after service and records volunteer activity. The Office of Alumni Relations tracks volunteer service by members of alumni volunteers across a range of areas including the Alumni Board of Governors, regional clubs, Medical Alumni Council and admissions recruiters.

		B3b_text: The Board’s Civic Engagement Committee strongly endorsed the decision to pursue the Carnegie Elective Classification in part as a way to aggregate data concerning the University’s community engagement activity. Departments:  Division leaders use annual report submissions to gauge progress toward goals and objectives. In cases where goals relate to community engagement, report submissions provide a measure of accomplishment or identify areas in need of greater attention. The Office of Public Relations reviews annual report submissions by departments in order to identify examples of community service and engagement to highlight in University publications, news releases, reports and other external communications.  The Office of Planning and Institutional Research incorporates engagement activity into reports on progress for the strategic plan, including the Civic Engagement theme.Faculty: Community engagement data for faculty are an important part of the rank and tenure process. In addition, faculty members seeking institutional grants must demonstrate service as one of the qualifying criteria. Students: Reports of student service hours are used by the President, University Ministries, Public Relations and Admissions to demonstrate the strong commitment of students to the Jesuit mission of fostering men and women for others. For service learning activity, records retained by Panuska College are used for purposes of accreditation and to demonstrate student eligibility for graduation. Volunteers: Data gathered from volunteers to the Leahy Clinic will be used for research purposes to track impact of the clinic not just on the uninsured but on those who serve them. Alumni data is used as a measure of engagement and as a method of generating additional volunteer support. Other: Some data helps to draw recognition to Scranton for the breadth and depth of service. For example, tracking the contributed value of the Volunteer Income Tax Assistance program lead to an recognition award from the Internal Revenue Service for achieving $400,000 to $500,000 in services.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Since 1994, students in the Panuska College have been required to complete service-learning as part of their graduation requirements. These structured learning experiences combine community service with academic preparation and reflection. Service Learning Coordinators in the College work with students to develop service-learning programs and track hours. From the fall of 2000 to the fall of 2006 alone, Panuska College students performed more than 130,000 service learning hours in the community. This includes volunteer work in after-school programs, as well as in school-based day programs for both children and adolescents, in adult and geriatric programs and in rehabilitation programs. The work of undergraduate students who demonstrate a deep commitment and passion for service is recognized through annual Student Service Learning Awards.

		B3d2_text: Faculty use feedback from community programs to evaluate courses and placement of students. For example, each year, the Director of Field Experience in the University’s Department of Education asks cooperating teachers to evaluate the student teaching program for education majors at the University. In 2007-08, a large majority of cooperating teachers gave high ratings to each evaluated area of the program. 94% of survey respondents rated the program as above average or exemplary in its effectiveness in enabling the student teacher to exercise good planning skills. 93% of respondents rated the program as above average or exemplary in developing instructional methods. 85% of respondents said the program was above average or exemplary in the utilization of appropriate classroom management skills. 94% of respondents rated the program as above average or exemplary in developing and encouraging positive professional growth of student teachers. 93% of respondents said their overall impression of the Early Childhood, Elementary, Secondary or Special Education Program at Scranton is above average or exemplary. 89% of respondents rated the impact of student teachers on their students as above average or exemplary.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Using a formula from the Association of Independent Colleges and Universities of Pennsylvania (AICUP), The University of Scranton annually prepares a report about its economic impact to the community. For 2007-2008, the University’s economic impact on Northeastern Pennsylvania is estimated at $332,052,578. This figure includes direct spending by the University, as well as the multiplier effect of spending on the community. It does not include the monetary value of community service and service learning hours by Scranton students, which is valued at $3,454,206 for 2007-08, based on a formula from the Independent Sector Organization.  Additionally, the University’s Small Business Development Center tracks its work with the community. In 2007-08, the SBCD served 638 clients, an increase of 23% from the previous year. The University’s Center for Professional Training and Development also tracks its service to the community. During 2007-08, CPTD offered customized training programs for 832 employees throughout the region, conducted civil service testing for 145 candidates seeking employment with the City of Scranton, and conducted 184 public training programs, which were attended by 1,642 people.

		B3d4_text: The University of Scranton’s mission and vision are supported by its 2005-2010 Strategic Plan. This plan, which guides the University’s planning and development, contains four themes: educational excellence, campus community, economic strength and civic engagement. The plan is supported by the goals and activities of the University’s 11 tactical plans, which capture the ambitions of its organizational divisions and several other key administrative functions. The University's Comprehensive Assessment Plan outlines a process for measuring institutional effectiveness through the assessment of intended outcomes developed at the instructional program and administrative/educational support unit level. The Annual Report System is used to capture and store information about departments’ assessment plans and their ongoing assessment activities. Recognizing the importance of civic engagement to the University, a new Civic Engagement assessment plan was added to the Annual Report System in 2007. 

		b3e_text: Assessment mechanisms and their use are fundamentally linkedto the Jesuit mission of the University and the principle of Saint Ignatius known as “discernment.” Discernment involves determining the best choices in a situation based on a careful evaluation of alternatives.  This process manifests itself in thorough assessment activities carried out in all aspects of University life and in particular with regard to adherence to mission.  Jesuit mission, expressed as the goals of an Ignatian education at The University of Scranton, are threefold:  education of the whole person; the “magis,” or striving for excellence academically and in outreach; and service as a way to promote justice.  The Planning, Assessment and Institutional Research Office (PAIRO) has monitored adherence to mission in surveys in 1999, 2003 and 2007, as well as in reports prepared as a result of University participation in the 2005 National Survey of Student Engagement.  That data informs important decisions, such as how well the University is adhering to its Strategic Plan, seen through the lens of the mission, in the area of Civic Engagement.  The focus on Civic Engagement and further assessment of the success of that focus will be carried out through tactical and strategic plans.  

		B4_text: Civic Engagement is one of four themes of the University’s Strategic Plan 2005-2010: Pride, Passion, Promise: Shaping our Jesuit Tradition. The Civic Engagement strategy is to, “Develop responsive relationships and sustainable partnerships with our local community consistent with the Jesuit principle of educating men and women for others.” Under this main strategy, are several specific initiatives:• Expand our mission-related service and educational commitment to the region• More deeply engage students, faculty, and staff in service relationships with all aspects of the community• Increase opportunities for service linked to learning• Enhance relationships and partnerships with local and regional leadership• Build upon a strong foundation of support and services with the Diocese of Scranton• Support revitalization efforts in the local areaTactical plans describe particular plans for implementation of the Civic Engagement initiatives.

		B5_text: The University encourages its employees to live out service to others and to reflect on questions of value and meaning. Through the Mission /Community Service Leave policy, employees can voluntarily participate, with pay, in mission-related or community-service related activities that occur during regularly scheduled work hours. This policy is designed to support the objectives of increasing voluntary community service and encouraging reflection as an integral part of our outreach and service activities. An example of one such program is the annual United Way Day of Caring, during which up to 40 Scranton employees have volunteered for the day at a variety of local agencies supported by the United Way. The Center for Teaching and Learning Excellence offers presentations in their faculty advancement series on service opportunities and incorporating active learning into course work. In the Panuska College, faculty can receive credit hour reductions by applying for release to work on service learning initiatives. This is true in the Kania School of Management as well. The College also holds a faculty retreat on community engagement and encourages participation in seminars and workshops offered by Campus Compact. The service requirements for all faculty ranks, which include work within the University community and in the wider communities to which the professor belongs, encourage activities that fit the definitions of Cura Personalis and the pursuit of justice. Faculty who receive prestigious Fulbright Fellowships receive special leave for their work abroad.

		B6_text:  The Board of Regents, formed 18 years ago, is an advisory board whose members are entirely from the community and provide a community perspective and voice to university affairs. The Panuska College Board of Visitors and the Advisory Board of the Kania School of Management are external assessment Boards that advise on planning and strategic programs. The Executive Board of the Leahy Clinic is comprised of community partners, the Dean of the College and the Lackawanna Medical Society.  This group meets regularly to shape the initiatives of the clinic, which serves the uninsured of the region. Each department in the Panuska College has an external advisory board, consisting of local practitioners who review curriculum. The President’s Business Council, comprised of prominent alumni and friends of the University, provides mentoring and internship opportunities for students.  In support of its Strategic Plan 2005-2010, the Planning Office hosted leadership from across campus this spring in a day of institutional planning analysis, reflecting on our current successes, prioritizing current planning goals, and taking the first steeps in identifying important trends and issues for consideration in our 2010-2015 strategic planning cycle. Community engagement is one of just four themes central to the Strategic Plan. In the Kania School of Management (KSOM), an Assessment Council, comprised of faculty and community business leaders, is charged with overseeing the development and implementation of an assessment plan of action for the KSOM. 

		SD1_text: As a matter of protocol, each prospective faculty hire appears before the Provost, who asks whether he or she will commit themselves to the mission of the University of Scranton. Additionally, the details of this mission appear in the search process as well. The Characteristics and Goals of the University, as stated in the mission, make clear that as Catholic and Jesuit University, Scranton will “educate men and women for others who are committed to the service of faith and promotion of justice.”  Furthermore, it states that as a caring community, Scranton will “extend this spirit of caring to the wider community through civic engagement and service.” The mission goals state further that as a comprehensive University, Scranton will provide educational opportunities and support programs that “serve the needs of the local region.”This discussion continues at the new faculty orientation.  The faculty adhere to a contractual obligation to provide service, and untenured faculty make a yearly report of their service activity.  The service requirement is embedded in the hiring and advancement process for faculty.  One of three requirements for promotion is service.

		SD2a_text: The listing of faculty publications are replete with examples of scholarship which pertain directly to service learning and civic engagement, not the least of which was the book edited by three members of the Nursing faculty as part of the Springer Series on the Teaching of Nursing  entitled,  Integrating Community Service into Nursing Education (1999).   More examples of this scholarship are included within this application. To be promoted, a faculty member must exhibit not only sound scholarship, but service as well. To the extent that the term “scholarship of community engagement” includes anything which falls short of the standards for scholarship in any given discipline, it may still count toward promotion and tenure by weighing on the service component of that decision.  Thus, community engagement, and any scholarship derived therefrom, does apply toward promotion and tenure.The faculty handbook details the criteria for promotion at each faculty rank.  An Assistant Professor, must meet five criteria, one of which is “Active service which contributes to the welfare of the University and the community.”  To attain the rank of Associate Professor, a candidate must demonstrate, among the five criteria, “substantial service” contributing to the “welfare of the University and the community.”  To attain Professor, the candidate must demonstrate “outstanding service” to the University and community.  The service requirement appears in the qualifications for tenure as well.

		SD2b1_text: The University of Scranton requires each faculty member to demonstrate community service for promotion.  Thus, service provided by a faculty member will be weighed in a promotion decision.  Where it falls among the three categories necessary for promotion (scholarship, teaching and service) depends on the activity.  To be scholarship, the University requires that the activity be a publication, scholarly paper read at a conference, development of a new course, professional consultation or artistic creation, significant activity in professional organization, or peer recognition.  Community engagement, which meets the above standard, will certainly be recognized.

		SD2b2_text: Limit to 200 words

		SD3_text: Students plan, implement, and assess the outcomes of various community engagement initiatives at the University.The Student Programming Board takes an active lead in planning programs open to groups in the local community. One recent example of this was a carnival run for the needy children of the United Neighborhood Centers of Northeastern Pennsylvania. The Board also plans and executes the Scranton Street Sweep, an effort to clean up local litter and trash in the nearby Historic Hill Section of Scranton.Students in our burgeoning Health Administration program performed a financial analysis of the University’s new Leahy Clinic for the Uninsured. When it was found that more funding was needed, the students spearheaded raising funds for the clinic.Resident Assistants plan programs and activities for their student halls that include service and interactions with the local community. As freshmen, students may opt into a residential community geared toward faith, service, justice, and civic engagement. Each service project run by Panuska College of Professional Studies has a team leader who is a student. Haiti and Appalachia service trips were organized by Kate McKeaney, last year vice-president of the student body.Student Athletes run various youth mentoring programs, drawing on interest from local youth to participate in sports programs. The University’s P.A.C.T. Program (Promoting Awareness of the College Transition) trains students to visit local high schools and deliver presentations on the difficulties of transitioning to the college environment. The Women’s Center recently organized a theater series on the history of working women in Northeast Pennsylvania.Some offices under the auspices of Student Affairs have an Assessment Coordinator or Historian. This position, typically held by a student volunteer, provides analysis of the effectiveness of programs, catalogs their work, and reports back to the Director of that office with their suggestions for the future.

		SD5_text: The Board of Trustees is organized around the four themes of the University strategic plan, one of which is Civic Engagement.  The academic representative to the Civic Engagement committee is the Associate Provost for Civic Engagement and Academic Mission.  That position reports to the Provost and leads and coordinates the collaborative development of academic civic engagement programs.  This function is coordinated with various campus-wide offices including the Director of Community Relations, Director of the Community Outreach Center, Office of Equity and Diversity.  In addition, the Associate Provost works with the University’s Sustainability Initiative and the University’s Education for Justice Initiative.  These committees are populated by faculty and staff.  This function is coordinated at the college level as well.  The Panuska College of Professional Studies evaluates and coordinates its service learning and outreach functions through the Service Learning Leadership Committee  made up of representatives from the faculty.  The management committee of faculty in the Kania School of Management takes on all issues, including those relating to community engagement.  A subcommittee reporting to this group is the student services committee.

		SD4_text: Community Engagement is noted on the transcripts of graduates from the Panuska College of Professional Studies.  PCPS has a service learning requirement to graduate and transcripts from that college contain the notation “Has completed service learning requirement.”  Students who wish, can request a co-curricular transcript from the Registrar’s Office.  This transcript reflects the services and volunteer work provided by a student which would otherwise not appear on an academic transcript.

		IIA1a_txt: Definitions of Service Learning appear in the materials of both the Community Outreach office, which is campus-wide, and  the Panuska College of Professional Studies.  Both definitions are basically the same: it is a structured learning experience that combines community service with academic connectedness, and reflection.  It is an applied learning tool that is different from volunteering, internships, or field experiences.  Additionally, the experience must be mutual.  Thus, programs must meet a real community need while at the same time providing a context for learning.    The Panuska College service learning web site provides detailed information to better understand service learning, including tutorials on service learning and the Catholic Jesuit Tradition.  Service learning is at the heart of Jesuit education.  The structure of Jesuit service learning is tied to the practices of its founder, Saint Ignatius Loyola, who emphasized the importance of experience combined with reflection.The process of evaluating courses which receive the service learning designation proceeds through the Service Learning Leadership Committee in the Panuska College, and then to the Dean's Conference.  In the other colleges, this process filters through the appropriate curriculum committee to the Dean.
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		IIa2a_txt: The themes of Ignatian education further guide student outcomes through cura personalis, care for the whole person; the magis, a restless desire for excellence grounded in gratitude; and the service of faith and promotion of justice. Two models for student outcomes with service learning are suggested to faculty: a) courses that instill in the student an ultimate commitment that he or she must and will serve the community; b)a sense of service that will impact life and career decisions. Two Jesuit-specific programs specified outcomes.  The Education for Justice Task Force identified the following:  a concern for the welfare of the less powerful individuals and nations; sustainable treatment of the environment; and commitment to peaceful, non-violent change.  The Magis Program is a voluntary four-year program for students.  This program mirrors the four elements of the Spiritual Exercises of Saint Ignatius Loyola, one of which is a realization of the fundamental obligation to service.
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		IIA2b_txt: There are multiple examples across campus of learning outcomes for students’ curricular engagement with the community. The mission statement of the Kania School of Management includes the outcome of: “It [the school] will be the major academic resource for business and economic development in Northeastern Pennsylvania.” Similarly, the Panuska College’s mission statement says: “…Students perform community service annually as a requirement for graduation. In this way, the service aspects of their prospective careers can be understood in personal and comprehensible terms.” Physical Therapy students are required to be able to apply teaching theories and methods in varied healthcare and community environments and complete consultative activities in professional and lay communities. The Political Science Department stresses five key outcomes, one of which is to impact our understanding of the rights and responsibilities of citizens as members of the global community. Students in the University’s Pre-med Program represent one of just six undergraduate programs in Pennsylvania participating in the Physician Shortage Area Program of Jefferson Medical College. The Program is designed to increase the supply and retention of family physicians in rural areas and small towns, especially in Pennsylvania and Delaware.

		IIA2c_txt: As part of the Middle States Commission on Higher Education’s Framework for Outcomes Assessment (1996), the Panuska College of Professional Studies (PCPS) implements an outcomes assessment program that provides an ongoing review of its effectiveness. In the Kania School of Management (KSOM), an Assessment Council, comprised of faculty and community business leaders, is charged with overseeing the development and implementation of an assessment plan of action for the KSOM.  The mechanism for this is Assessment Day.  The assessors judge students presentations on a case study.  Feedback from the assessors indicated whether the course is hitting its mark on indentified outcomes.

		IIA2d_txt: The Panuska College uses assessment information to guide institutional planning and program improvement.  Four objectives must be met in order to reach the overall goal of institutional effectiveness:• The improvement of teaching and learning;• Contribution to the personal development of students;• Institutional improvement; and • AccountabilityService learning data in the Panuska College is used to determine if a student has met his or her service requirements. If the 40 hours of service-learning requirements have not been made, the student is not permitted to graduate. Service learning data is used to help recognize the work of undergraduate students by selecting two students to receive service learning awards  honoring their deep commitment and passion for service.  In the Kania School of Management, the activities of the Assessment Council help to identify linkages between KSOM student learning goals and the school’s mission and to promote student learning objectives that flow from student learning goals. The assessments also shape recommendations about actions that lead to program improvement.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: In the area of student research, students in the Honors Program have worked with the Women’s Center on campus to develop and support their theses topics. During the spring semester, the Women’s Center worked with students in a sociology class about feminism and social change to research the “war on terror” and produce a teach-in featuring three panel discussions with on-campus and off-campus speakers. Community involvement is pivotal to student leadership programs. The summer orientation program for incoming freshmen involves presentations about the City of Scranton. The University of Scranton Programming Board (USPB) engages in service in the local community as part of its organizational mission. The Leadership Development Program in the Division of Student Affairs integrates the social change model of leadership, which speaks at length about citizenship and interdependence. The highly selective Business Leadership Program in the Kania School of Management includes specific sections of key business courses taught from a leadership perspective, leadership seminars, a mentor/internship program, and an independent leadership project. Students in the program consult  with and perform internships for local organizations. For example, they have prepared a marketing plan for Lourdesmont (a non-profit adolescent treatment center) and an economic impact study for the Employment Opportunity and Training Center. Students in the Kania School of Management served as interns with the American Red Cross for three years on a program designed to assist the Red Cross in leveraging its assets. The University of Scranton offers the opportunity for select students to study at the Beijing Center for Language and Culture (a program sponsored by the Association of Jesuit Colleges and Universities). Study abroad opportunities exist in such long-standing programs as the Study of Christianity in Uganda through the Theology Department, and the program with Universidad Especialidades Espiritu Santo in Guayaquil, Ecuador.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: In the area of Core Courses, eight program majors in the Panuska College of Professional Studies have service learning requirements. The first-year sequence for all Scranton students involves a freshman seminar. In the Panuska College, the freshman seminar is designated as service-learning. For nursing majors, this sequence involves a course comprising an introduction to nursing concepts such as an understanding of health and health continuum in the broader perspective of the human person. This nursing course also involves 20 hours of service-learning. Students in all nine majors of the Panuska College are required to complete a minimum of 40 service-learning hours as part of their graduation requirement. Students in the University’s Pre-med Program represent one of just six undergraduate programs in Pennsylvania participating in the Physician Shortage Area Program of Jefferson Medical College. The Program is designed to increase the supply and retention of family physicians in rural areas and small towns, especially in Pennsylvania and Delaware. The Doctor of Physical Therapy Program, offered through the College of Graduate and Continuing Education, includes four, eight-week clinical internships at sites throughout the region and country. The capstone project for nursing majors, Nursing Care of Adults III, includes service-learning requirements. Two capstone projects for Occupational Therapy Students, OT Practice III Physical Rehabilitation and OT Practice IV Geriatrics, also include service-learning requirements. The General Education option for students considering a major in education or healthcare includes a Freshman Seminar with service-learning requirements.  A graduate degree in community counseling is offered in a collaborative program with a Jesuit University in Mexico City, Universidad Iberoamericano.  

		IIA4_txt: Scranton faculty have an impressive roster of scholarly work. In 2007-2008 alone, the faculty published 16 books and 118 scholarly articles, and edited another 14 books. During the same time, Scranton faculty received 26 grants, and made 251 scholarly presentations and 24 proceedings. Five years of research by Josephine Dunn, Ph.D., Associate Professor of History, culminated with the April 24, 2008, launch of the Northeast Mountain Region Legendary Ladies, a guide that depicts the important contributions women made to the history of northeastern Pennsylvania. Dr. Dunn has also presented a lecture, Alive to the Call: Women of Northeastern Pennsylvania, at the Hope Horn Gallery at the University as part of an exhibit documenting the contributions of women to the development of the region. Robert Parsons, Ph.D., Professor of Foreign Languages, made a presentation about service-learning in the Hispanic/Latino Community in Scranton at the 15th annual Conference of the National Association of African American Studies and Affiliates in Baton Rouge, LA.  Jean Harris, Ph.D., Associate Professor of Political Science, made a presentation about Integrating Civic Engagement into American Government Curriculum at meetings of the Northeastern Political Science Association in 2006. Gretchen Van Dyke, Ph.D., Associate Professor and Chair of Political Science, made a presentation about Fostering Global Citizenship: Connecting American Students to Europe and the World, at the American Political Science Association Conference on Teaching and Learning in Political Science in 2007. Additional presentations by faculty have included Expanding Collaborative Community Connections in Practicum; Kenya-USA University Collaboration for Global Child Advocacy through International Service-learning; and Social Learning and Civic Engagement: Global Applications and Experiences using a Faith-Based Model. Three professors from the Panuska College edited the book, Integrating Community Service into Nursing Education: A Guide to Service-Learning, published by Springer Publishing in 1999. 

		learning centers: On
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		non-credit courses: On

		evaluation support: On
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		professional development centers: On

		other (specify: Off

		IIB1_txt: The University of Scranton offers a rich array of outreach programs to the community. Working in cooperation with the Scranton School District, the Edward R. Leahy Jr. Center has launched a pilot program for English-as-a-Second-Language students. Graduate students teach reading and writing as a requirement of their courses. In the area of tutoring, the Community Outreach Office provides free tutoring on campus for students in all grade levels referred by local schools.. Student volunteers have organized an after-school tutoring program for children in a local housing project. Service-learning students from various departments  tutor local students in their schools. The University of Success is a pre-college program designed to provide academic, social, and cultural enrichment to middle and high school students. Hundreds of students have completed the program, helping them to successfully complete high school and gain entrance to college. The University’s for-credit offerings are complemented by non-credit courses. Among these is the Schemel Forum, an educational and cultural enrichment program open to the public. Lectures have ranged from 21st century Africa to Jesuit poetry and race in America. Programming also includes a film series and luncheon series. Training programs include sponsorship of the Association of Sports Educational Professionals, which trains coaches and administrators from local school districts. The Physical Therapy Department conducts “Seniorcise” and “Kidercise” exercise programs in local senior centers and day care centers. The University’s Small Business Development Center,  established in 1980, consulted with 638 clients in the past year to help them start, operate or expand their small businesses. The Center for Professional Training and Development has offered customized training programs for 2,181 employees throughout the region, conducted civil service testing for 1,066 candidates seeking employment with the City, and conducted 858 public training programs for 6,893 people. 
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		faculty consultation: On

		IIB2_txt: The Community Outreach Office yearly coordinates 2,400 students engaged in over 165,000 hours of service with over 140 local agencies. Students participate in domestic and international service immersion trips. The University of Scranton was named to the 2007 President’s Higher Education Community Service Honor Roll, recognizing institutions for extraordinary contributions to service in their communities. Work/study students are placed in our Leahy Clinic which provides primary health care to the uninsured. Athletic events of all our NCAA Division III teams are open to the local community, with basketball having a great community following.  Last year, seven varsity sports teams performed community service activities in addition to the student athlete advisory community clinics for at-risk youth. Cultural events are open to the public. The Hope Horn Gallery has presented approximately 27 exhibitions, 32 lectures, and 59 educational workshops for some 1,540 students, teachers and parents from area schools. The Gallery also collaborated with over 30 local, state and national arts and community organizations.  Performance Music presented approximately 200 events, including performances, masterclasses and special events on campus. The University Players presented 24 productions drawing more than 2,300 people. The 486,000-volume Harry and Jeanette Weinberg Memorial Library is the leading academic library in Northeastern Pennsylvania with reciprocal borrowing agreements with the Lackawanna County Library System and seven other institutions of higher education in the region.  In 2005, the University was selected as the area aggregator for Internet2 connections for colleges and universities, primary and secondary schools, NEIU units, libraries museums, hospitals and research corporation partners in eight neighboring counties.  

		IIB4a_txt: The University of Scranton’s approaches can be categorized four ways:  publicity, funding, communication and organization.   The Panuska College of Professional Studies publishes a biannual magazine called “Challenges in Theory and Practice.”  This magazine celebrates the partnership work of the College faculty.  The magazine is focused on service and community collaboration.  The articles highlight the end products realized by the students and the community partner. Second, the University uses a financial incentive.  The Edward R. Leahy, Jr. endowment supports the work of persons practicing in the Panuska College doing theoretical and applied research, faculty development, and support programs for the disabled.  The particular focus is on those who approach their field as scholars, teachers, and practitioners. A key strategy to promote mutuality is communication with community partners.  The programs in Human Resources, for instance, or the Business Leadership Program, both detailed in the partnership grid within, are good examples.  Before undertaking a project, the students must first identify a community need.  This is fundamental to the premise that these partnerships are not simulations.  The students need to learn, and the community partner needs a business plan, or a training program.  By communicating with partners, the programs are designed to be mutual. Finally, the University employs organization.   Service learning committees within the colleges, the Service Learning Leadership Committee in the Panuska College for instance, or the campus-wide Education for Justice Task Force, focus on how to maximize the resources of the campus community with the needs of the community partner.  A promising project in Ecuador, Hogar de Cristo, was presented to a group of diverse faculty last spring.  The program would include nursing, education, and finance students collaborating in a multi-faceted effort to provide healthcare, education and micro-loans for housing to the poor of coastal Ecuador.

		IIB4b_txt: The Community Outreach office of the University of Scranton is the conduit through which all service activities to the local community flow.  Whether those activities are categorized as outreach or partnerships, Community Outreach makes and maintains the contact with the partner organization.  Through that office, students regularly are asked to prepare assessments of their service learning experience.  This material is shared with community partners with an eye toward both improving the service learning experience and modifying the program to meet the needs of the partner.  In the last academic year in particular, The University of Scranton in partnership with Marywood University gathered community partners together once a semester for workshops entitled “Strengthening Campus/Community Partnerships.”  At that time, the information gathered from student reflection on service activity was shared with the partners. Students performing service through the Community Outreach office must complete evaluations to document their service.  One component of that form is an evaluation of the service learning site.  This is the formal process.  Informally, Community Outreach speaks with the partners regularly and passes feedback in a less structured but more frequent basis. Our work through the recent year revealed that we need to strengthen the feedback process both to the partners and to the University.  We are currently developing such a reciprocal feedback system to enhance this exchange.

		IIB5_txt:  Daniel West, Ph.D.  A quantitative analysis of outcomes after four years of a health management education partnership.   4th International Health Care Symposium, Trnava University, Trnava, Slovak Republic, 1999. (Presentation)William Wallick, Ph.D., Rhonda Waskiewicz, Ed.D., Dan West, Ph.D., An Integrative, Faith-based Model: From Service Learning to Civic Engagement.  Chapter in book entitled, Promoting Civic Engagement in Healthcare Management Education: Concepts and Cases.  Arlington, VA: AUPHA. 2006.Sharon Meagher, Ph.D., Doing Theory in the Hood: Increasing Civic Engagement by Confronting Anti-Urban Attitudes.  Presentation, Urban Affairs Association Meeting, Montreal, Canada. 2006.Patricia Harrington, Ed.D,  Preparing Nursing Students as HIV Prevention Instructors: A Community Service Experience in HIV Prevention Outreach to Disadvantaged Women.  Presentation,  Assoc. of Nurses in AIDS Care, 17th Annual Conference, New Orleans, LA, 2004.Barbara Green, Influences of Inclusionary Practices on the University of Scranton Reading Clinic.  Presentation, International Reading Association Conference, San Antonio, TX, 2005.Robert Parsons, Ph.D, Service Learning in the Hispanic/Latino Community in Scranton, PA: The Development and Evaluation of an Experimental College Course.  Presentation, 15th Annual Conference of the National Assoc. of African American Studies & Affiliates, Baton Rouge, LA, 2007.Loreen Wolfer, Ph.D., Graduates Speak: A Qualitative Exploration of Drug Court Graduates’ Views of the Strengths and Weaknesses of the Program.  Article, Contemporary Drug Problems, Vol. 33, Summer 2006.Loreen Wolfer, Ph.D., Real Research: Conducting and Evaluating Research in the Social Sciences.  Book, Allyn and Bacon, 2006.Maria Johson, Ph.D., Strangers and Neighbors: What I have learned about Christianity by living among Orthodox Jews,  W Publishing, 2006Tata Mbugua, Ph.D., Kenya-USA University Collaboration for Global Child Advocacy through International Service Learning.  Presentation, Tampa, Florida Assoc. for Childhood Education International (ACEI), 2007

		III1_txt: II B 2. Outreach to Community (con't)Through the Hon. T. Linus Hoban Memorial Forum and the Mullin Lecture Series, the University brings to the Scranton community distinguished researchers, journalists, world leaders and scientists, who offer timely and enlightening lectures. These have included Hans Blix, Ph.D., Christiane Amanpour, and Chief Justice William H. Rehnquist.Faculty consultation is a regular occurrence.  Examples include interpreting for the court system, to water testing for river-focused community groups, and public commentary on political eventsOver the last 4 years, 5 faculty and 25 students have participated in Project Guadalajara with Universidad del Valle de Atemajac (UNIVA).  Occupational and Physical Therapy students worked with Mexican colleagues in clinical settings.  An outgrowth of this relationship was the creation of a Spanish language radio broadcast from UNIVA to Scranton via the campus radio station WUSR.  It is the region’s only Spanish language radio broadcast.University of Success Program:  For the last 12 years, the University of Scranton has run this program, with grant funding from the State and multiple private foundations.  Success targets at-risk elementary and high school students and their parents.  Its goal is to get the students to college.  The program uses multi-faceted programs held in the summer, Saturdays and evenings.  Topics range from public speaking, problem solving, computer skills, SAT preparation, and financial planning.Since 2004, the Foreign Languages Department has been working with area agencies and schools to work with the local Hispanic community.  Students translate letters and other important documents, work as aides in English as a Second Language classes, and tutor children making the transition to the American school system.Scranton maintains a chapter of Students in Free Enterprise (SIFE).  The SIFE team combines the commitment to free enterprise with the Jesuit mission of service to community.  With this goal, SIFE has worked with various breast cancer awareness and fundraising efforts; worked with emerging local business in marketing efforts; taught budgeting basics to children in the local Boys and Girls Club; and produced a PSA on motion picture anti-piracy.The Departments of Nursing, Education, Exercise Science and the Leahy Center team up to present an after school program for English language learners.  The group focuses on reading and language development, exercise and healthy eating habits of children ages 6 – 11.  The children are drawn from the local immigrant population via a program with a local parish. 

		III2_txt: Although not responsive to other questions, the University is proud of its employer-assisted housing program.  Offering down payment assistance to any employee who purchases a home in the immediate neighborhood, the program is a commitment by the University to its neighbors.  This program realizes the value to the University of a strong neighborhood and the value to the neighborhood of a university presence.  
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		PrintButton1: 

		Name: Eric Mlyn

		Title: Director, Duke Center for Civic Engagement

		email: eric.mlyn@duke.edu

		City: Durham

		State: North Carolina

		Institution: Duke University

		president: Richard H. Brodhead

		address: Duke UniversityBox 90001Durham, NC 27708-0001

		Phone: 919.668.1724

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: "We seek to foster student engagement so that undergraduates assume greater ownership and responsibility for their education rather than seeing it as a means to an end... We seek to help our students become active learners and involved citizens and to maximize the benefits that come from close interaction with faculty and peers.We will place institutional priority on community, on students' connectedness toothers as well as to the city in which they are located...""As a vibrant research university where knowledge is pursued and translatedfor the good of society, Duke is committed to enhancing and drawing from thecommunities of which it is a member." http://www.provost.duke.edu/stratplan.htm.

		IA2_text: The William J. Griffith University Service Awards are presented to students whose contributions to the Duke and larger communities have made a significant impact on university life. Those students whose efforts demonstrate an understanding of the responsibilities of effective university and civic citizenship are eligible for this award. (http://osaf.studentaffairs.duke.edu/leadership/awards/SADLSA.html).The Duke University Employee Service Award is presented to a Duke staff member who has performed outstanding volunteer service in the Durham, NC community. (http://www.dukenews.duke.edu/2005/06/podger.html).The Algernon Sydney Sullivan Award recognizes during commencement week one graduating senior and one member of the faculty, staff, or graduate student body of Duke University and Health System for their outstanding commitment to service. (http://www.provost.duke.edu/Sullivan.htm).The 2007 Duke Teamwork Award was awarded to members of the university committee that proposed the DukeEngage program. (http://www.dukenews.duke.edu/2007/11/teamwork.html).The Lars Lyon Volunteer Service Award provides a partial tuition scholarship of $7,000 to one rising sophomore, junior, or senior who has performed distinguished volunteer service while at Duke. (http://osa.studentaffairs.duke.edu/leadership/awards/lars_lyon.html).The Betsy Alden Outstanding Service Learning Award recognizes one graduating senior for her/his outstanding commitment to the ideals of service-learning. (http://osa.studentaffairs.duke.edu/leadership/awards/betsy_alden.html).

		IA3a_text: The Duke-Durham Neighborhood Partnership (DDNP), led by the Duke Office of Community Affairs, is the centerpiece of Duke's commitment to Durham, North Carolina.  The DDNP has for over a decade addressed and assessed quality of life issues in the 12 neighborhoods closest to campus and the eight public schools serving those neighborhoods. (http://community.duke.edu/).Duke collects and analyzes data on DDNP initiatives in four broad areas:  academic enrichment in area public schools and youth development; Duke student civic engagement; neighborhood stabilization; and technical support and financial assistance to grass roots organizations and nonprofits.  (http://www.community.duke.edu/get_involved/FINAL_2007Newsletter.pdf). The University has contracted with external consultants to conduct two systematic assessments of community perceptions.  In 2006, with funding from The Duke Endowment, Marga Incorporated (http://www.margainc.com/) and the Center for Assessment and Policy Development (http://www.capd.org/) jointly assessed Duke's model for university-community partnerships.  Their study concluded that Duke's DDNP efforts have created an environment of mutual trust and mutual benefit between Duke and the Durham community.  In 2008, Duke invited The Renssalaerville Institute (http://www.rinstitute.org/) to assess the impacts and results of the Duke-Durham Neighborhood Partnership's first ten years from the perspective of local community partners and also to set a framework for the DDNP's next strategic plan.  That study concluded the DDNP has made both perceived and actual significant differences in the Durham and Duke communities in its four areas of focus.  In particular, the DDNP has influenced and improved the lives of at risk young people in its 12 Durham neighborhoods as well as the lives of Duke students who participated in its programs.The Duke University of Office Public Affairs and Government Relations conducted three surveys related to community relations in the past decade. The first one was conducted by Hart Research in 2004. Random samples of North Carolinian adults and alumni were surveyed, as were Durham adults. Opinion leaders at both the state and local level were also surveyed.  Questions ranged from more general ones about the quality of life in the state and in Durham to ones about Duke's perceived contributions to the state and the city The questionnaire tested the level of awareness among residents and opinion leaders about a number of Duke initiatives within the Durham community.  The survey results identified several areas where the public lacked full knowledge of Duke's community engagement initiatives.DukeEngage contracted with the Renssalaerville Institute in 2007 to design survey instruments for all community partners.

		IA3b_text: (1) The data collected and the recommendations received from the external evaluations and assessments cited in Question 3.a. have been used to inform broader strategic initiatives to foster a shared vision of community collaboration for Duke and Durham. Based on the community engagement assessment data, the current strategic plan for the DDNP calls for the University to:(a) continue to work with and support successful existing DDNP programs;(b) devise and implement a comprehensive plan to collect and analyze data to better enable the University to accurately track and measure the Partnership's success, now and long-term;(c) build upon previous success with the DDNP's educational initiatives to design a continuum of academic enrichment and intervention services for vulnerable youth living in Partnership communities;(d) work more closely with principals and school administrators to identify how Duke and the Durham Public Schools can work together to improve the overall performance of Partnership schools in addition to boosting individual student achievement; and(e) continue efforts to identify and respond to the needs of the growing Latino population within the Partnership neighborhoods.(2) In addition to data collection and assessment on the overall impact of the DDNP, Duke collects and analyzes data to assess specific community-based programs. For example, Duke contracted in 2002 with Institutional Research Consultants (http://www.ircorporation.com/) toto conduct an intensive six-year evaluation of the six afterschool programs developed by the DDNP and its community partners. IRC staff continuously analyzed data on program performance to improve the community-based after-school programs. The main focus of the data collection was on the academic achievement of the students participating in the programs. Data collected tracked student attendance, report cards, and End-of-Grade testing scores. (http://community.duke.edu/Microsoft%20Word%20-%20Final%20Report%20on%20NP%20First%20Decade.pdf). 

		IA4_text: Duke communicates its commitment to civic engagement and knowledge in the service of society through various media that reach the university community as well as local, national and international audiences. The website of President Richard Brodhead identifies civic engagement as a key feature of the undergraduate educational experience. (http://www.duke.edu/president/leadership/index.html). Other areas of the Duke website explain to the public and to the campus how to participate in local civic engagement initiatives. (http://www.duke.edu/duke_durham.html and http://csc.studentaffairs.duke.edu/). The DukeEngage website promotes student and faculty involvement in national and international direct service. (http://dukeengage.duke.edu/).Community engagement is featured prominently in the marketing materials produced by admissions offices throughout the University for prospective students and their families. The Duke Office of Undergraduate Admissions has featured DukeEngage, which is the University's summer and semester-long, immersive direct service program, on its home page. (http://www.admissions.duke.edu/). DukeEngage is also mentioned in the printed pieces that Admissions uses for student recruitment. It is highlighted on the "Duke 101" poster for prospective students who are currently Juniors in high school, in a brochure that is used for all recruitment travel programs, and it will be featured in Duke's new "View Book." Information about civic engagement opportunities for graduate and professional students is also featured on various Duke web sites. For example, the Duke Law School markets the Duke Law Clinics to the public and to prospective students. (http://www.law.duke.edu/clinics/). The Fuqua School of Business features the Center for the Advancement of Social Entrepreneurship on its website. (http://www.fuqua.duke.edu/centers/case/). Finally, The Learning Together program of the Duke Division of Community Health features civic engagement and service-learning on its website, (http://communityhealth.mc.duke.edu/education/?/learningtogether).

		IA5_text: President Richard H. Brodhead has spoken and written extensively about the importance of civic engagement at Duke University. A collection of his public addresses about this topic are at http://www.dukenews.duke.edu/engage/content/brodhead.html.  He featured DukeEngage and Duke' s commitment to civic engagement in his convocation address to all first year students, parents and faculty on August 22, 2007. (http://www.dukenews.duke.edu/2007/08/convocation.html).  In addition, President Brodhead will speak at the upcoming ServiceNation Summit in New York City on September 12th.

		B1_text: In 2007, the Duke Provost accepted the recommendations of a campus task force to create the Duke Center for Civic Engagement (DCCE).  (http://www.dukenews.duke.edu/engage/release.html). The DCCE will serve as the administrative umbrella organization for all undergraduate civic engagement activities at Duke. It is part of the Office of the University Provost, and is a loose coordinating confederation of new and existing civic engagement programs. Coordination takes place with organizations across campus that connect service and learning, and that have staff with primary job responsibilities to support and advance community engagement. The DCCE, which also coordinates the DukeEngage program providing over 360 undergraduates with eight-week and longer immersive civic engagement projects around the world, has 9.5 FTE.  The Hart Leadership Program (HLP) (http://www.pubpol.duke.edu/centers/hlp/) has 4 FTEs and coordinates the Hart Fellows program for recent graduates in 10-month fellowships in international humanitarian organizations. The Service Opportunities in Leadership program, also an HLP program, offers undergraduates an intensive 12-month leadership program incorporating research service-learning and leadership training.  The Duke Environmental Leadership Program has one 1 FTE to provide opportunities linking students to the campus, Durham and the environmental education field.  The Duke Office of Community Affairs, which reports to the Vice President for Durham and Regional Affairs,  has 9 FTEs ( http://community.duke.edu/ ). Their responsibilities are to sustain the Duke-Durham Neighborhood Partnership to match university resources with needs identified by the surrounding community, and to work collaboratively with the Durham Public Schools to close the student achievement gap. The Duke Global Health Institute, which works to reduce health disparities locally and worldwide, has 3 FTEs working on student civic engagement projects.  Learning Together (http://communityhealth.mc.duke.edu/education/?/learningtogether), part of Duke's Division of Community Health, provides 1 FTE to coordinate training and direct service opportunities for students to participate in health-related community service activities.  The Duke Office of Service-Learning (http://www.duke.edu/web/education/resources/service.html) in the Duke Program in Education has 2 FTEs. The Community Service Center (http://csc.studentaffairs.duke.edu) has 3.5 FTEs and 2 full-time Americorps volunteers, and advises and places students in direct service opportunities, coordinates the community-based federal work-study program, and sponsors major campus service events. Pathways at Duke, a campus ministry, has a staff of 3 FTEs, and coordinates summer internships for undergraduates interested in exploring careers/ministry/service in faith-based/non-profit organizations or within a church/parish. (http://www.chapel.duke.edu/pathways/summer.html).

		B2a_Text: The permanent budgetary allocations for the activities, programs, departments, and services described in the response to Question 1 of Section B is $9.6M.  This figure excludes funding for engaged research by faculty. 

		B2b_text: For the activities, programs, departments, and services described in the response to Question 1 of Section B, three departments at Duke have received significant external funding in the past five years.  The Duke Office of Service Learning and the Program in Education received a $60K grant from the Corporation for National and Community Service to provide incentives for faculty to develop service-learning courses. The Hart Leadership Program and the Kenan Institute for Ethics completed a FIPSE grant of $454,000 for "Scholarship with a Civic Mission."  The Duke Office of Community Affairs has for the past five years raised over $1M from foundations, governmental grants and individual donors. (http://community.duke.edu/get_involved/about_the_duke-durham_campaign.html). Also, the Office of Community Affairs has received major funding from The Duke Endowment for the Duke-Durham Partnership. (http://www.dukeendowment.org/resources/recentgrant/-/i/18). In 2008, employees may earmark their United Way contribution to support the Duke-Durham Neighborhood Partnership.  DukeEngage and the Duke Center for Civic Engagement received $30M of endowment funding in 2007.  Also, DukeEngage received $75K from Morgan Stanley to support its microfinance summer program in Bangladesh and in-kind support from J. P. Morgan for its Beijing-based, summer program to educate the children of migrant workers in  2008.

		B2c_text: Since 1999, all of the proceeds of the Duke-Durham Campaign have gone to support the Duke-Durham Neighborhood Partnership. (http://community.duke.edu/get_involved/about_the_duke-durham_campaign.html). In 2008, Duke announced the creation of the new John F. Burness Endowment. The fund will support the work of the Duke-Durham Neighborhood Partnership. (http://www.dukenews.duke.edu/2008/05/burness._print.ht).

		B3a_text: Duke administers student surveys that track whether students participatein volunteer service generally, in comparison to students at peerinstitutions. The urls for our entering, current, and former student surveys with volunteer servicequestions in them are below.HERI CIRP (freshman) survey:http://www.gseis.ucla.edu/heri/PDFs/CIRP_survey_2006.pdfCOFHE Enrolled Student Survey:http://web.mit.edu/surveys/enrolled/duke/welcome.htmlCOFHE Senior Survey:http://web.mit.edu/surveys/senior2006/core/welcome.htmlCOFHE Alumni Survey:http://web.mit.edu/surveys/alumni2005/duke/welcome.htmlAdditionally, departments and programs with major civic engagement responsibilities, such as those listed in Question 1 of Section B, prepare annual and periodic reports documenting student participation, student projects and community-based research, courses offered, community partnerships, and community and economic impacts.  For example, the Hart Leadership Program produces an annual report documenting student engagement through leadership courses and social entrepreneur projects. (http://www.pubpol.duke.edu/centers/hlp/News%20Articles/2005-06%20annual%20report.pdf). The Office of Community Affairs has produced "The Community Engagement Inventory:  Ongoing Collaborative Work Between Duke and Durham organization, 2003-2004." ( http://community.duke.edu/com_engagement.pdf). The Duke Office of Public Affairs produces "Durham and Duke:  An Analysis of Duke University's Estimated Total Annual Economic Impact on the City and County of Durham.  $3.4 Billion," (http://community.duke.edu/about_us/EconomicImpact20062007.pdf).

		B3b_text: Duke University uses the data from the student survey instruments listed in the answer to Question 3.b. to assess the impact of the experiences on student learning outcomes, since those same surveys have the 25 student learning outcomes we measure for all students. Duke assesses the extent to which volunteer service engagement predicts gains in those areas, controlling for other factors.Departmental reports, such as those listed in the answer to Question 3.a., on specific engagement programs are used to set goals particular to civic engagement initiatives.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Across three graduating cohorts, Duke students who actively participated in community service reported higher levels of development in two areas: (a) leading and supervising tasks and groups of people and (b) developing an awareness of social problems. For leadership skills, 26% of the participants in the 1985 cohort indicated high levels (i.e., 4 or 5 on a 5-point scale, with 1 = none or little and 5 = a great deal) of development, compared to 18% of non-participants who indicated so. For the 1995 cohort, 32% participants, compared to 24% non-participants. For the 2000 cohort, 40% participants, compared to 18% non-participants. For awareness of social problems, 36% of the participants in the 1985 cohort indicated higher levels of development, compared to 23% non-participants. For the 1995 cohort, 51% participants, compared to 43% nonparticipants. For the 2000 cohort, 46% participants, compared to 26% nonparticipants.

		B3d2_text: Within the past decade, the number of formal service-learning courses in the Pratt School of Engineering at Duke has grown from none in 1997-1998 to five in the 2007-2008 academic year, and faculty have embraced a blended effort of curricular and co-curricular initiatives in which to involve students. (http://www.pratt.duke.edu/outreach-service-learning).

		Impact on community: On

		Impact on institution: On

		b3d3_text: Since the inception of the Duke-Durham Neighborhood Partnership, 264 houses have been built or reconstructed in area neighborhoods. Of these, more than 200 have been affordable homes for first-time home owners. All of the houses have owner occupancy covenants as part of the broader strategy which assures owner occupancy, thereby increasing neighborhood stabilization.

		B3d4_text: The growth of civic engagement at Duke in the past decade has led to the creation of two new departments: the Office of Service Learning, housed in the Program in Education, and DukeEngage/Duke Center for Civic Engagement, which reports to the Duke Provost.

		b3e_text: The impact assessment data is used for goal setting, programmatic improvements in the design and operation of civic engagement projects, and for student training and preparation for community collaborations.  For example, the Duke Office of Community Affairs commissioned a review of the impact of civic engagement initiatives on Durham and on Duke students.  (http://community.duke.edu/Microsoft%20Word%20-%20Final&20Report%20on%20NP%20First%20Decade.pdf).

		B4_text: Community engagement has been a feature of the last three, five-year strategic plans of Duke University. In the current plan, "Making A Difference," community engagement is defined as "engagement of real world issues by anticipating new models of knowledge formation, applying knowledge to societal issues, and providing students with the skills to succeed and lead in these areas." (http://www.provost.duke.edu/StratPlan/pdfs/Making%20a%20Difference.pdf). Civic engagement figures into the strategic planning for both undergraduate and graduate education, as well as the work of such academic centers as the Kenan Institute for Ethics and the John Hope Franklin Humanities Institute. For undergraduate education, the plan provides for three strategies directly related to civic engagement: establishing inquiry-based and interdisciplinary learning as the distinctive signature of undergraduate education at Duke University; integrating and evaluating curricular and co-curricular initiatives; and creating increased opportunities for experiential learning and civic engagement.

		B5_text: The DukeEngage program provides generous support for faculty who develop and/or run the program's immersive civic engagement programs at home and abroad. This includes travel support of up to $5,000 for faculty to explore potential DukeEngage sites; professional development grants ranging from $3,000 to $5,000 for faculty  and staff who design DukeEngage programs; and one-ninth of an annual salary for faculty who staff a program for eight weeks. Twenty-two faculty and staff received grants or salary supplements in 2008.

		B6_text: The Office of Community Affairs sponsors neighborhood association dinners with Durham residents, conducts charrettes with residents about community improvement projects,  holds quarterly meetings with Durham school principals, and hosts periodic luncheon meetings with the Mayor of the city and the Superintendent of Education.  The Duke Community Service Center surveys Durham nonprofits and public schools for volunteer needs twice each year, and surveys community supervisors of Duke student volunteers about their experiences.  The Division of Community Health conducts evaluations of all their community-engaged programs, services, and studies.  For neighborhood clinics, they administer anonymous quarterly patient satisfaction surveys, to which they add additional questions on issues like barriers, alternative care sources, and health behaviors. For school-based clinics, they survey parents and teachers through anonymous surveys. For the "Just for Us" program that provides care at home for homebound elderly and adults with disabilities, they employ  focus groups since many are vision-impaired or are low literacy/illiterate. For the clinics, they track enrollment, repeat visits, patient demographics, top diagnoses, and referrals. 

		SD1_text: Though there is no university-wide policy for search and recruitment of faculty with expertise in community engagement, several departments and interdisciplinary centers at Duke do targeted recruiting.  Within the Kenan Institute for Ethics, Program in Education, Center for Documentary Studies, Global Health Institute, and the Sanford Institute for Public Policy, the University has made many hires over the years of faculty who are deeply engaged in the community.  At least eight faculty with a research or teaching interest in community engagement were hired in the 2007/2008 academic year. 

		SD2a_text: Civic engagement is a strategic priority of Duke.  Hence, deans, departmental chairs and the committees that advise the Provost on appointments, promotions and tenure, as well as the Provost himself, can invoke this value as part of the process for determining whether a candidate should be awarded promotion and tenure. 

		SD2b1_text: It is classified as service, not only in hiring, promotion and tenure, but also toward a new accelerated leave policy at Duke. 

		SD2b2_text: Not applicable.

		SD3_text: DukeEngage has a 19 member Student Programming and Advisory Committee (SPAC).  Students submit an application in order to become a member.  The SPAC is comprised of a diverse group of students drawn from both DukeEngage alumni and students who have yet to participate, different student organizations and cultural groups on campus, and also includes students from all four classes.  SPAC  members influence both the planning and implementation of various DukeEngage projects and tasks.  With the guidance of a DukeEngage staff member, the committee both responds to and initiates the activities of DukeEngage. For example, members of the committee designed and submitted an application to teach a half-credit course for students interested in and/or returning from DukeEngage projects.  The course is student-led and will take place during the fall of 2008.  The student committee has also started work on conceptualizing a DukeEngage peer mentoring program, as well as advocating for a "DukeEngage Week" that may take place in October 2008. In addition to initiating new programming, over twenty students (both members and non-members of the committee) served as student facilitators for pre-departure preparation workshops that were planned and executed by DukeEngage staff.  SPAC members  also serve in planning, organizing, and advising roles for DukeEngage reflection and send-off events. This committee also informed and advised the content of the pre-departure workshops, the development of the mission statement, and the wording of the DukeEngage tag line. The Duke Community Service Center has a student staff of 25 taking responsibility for a wide variety of direct service projects in the Durham community and for service trips occurring elsewhere in the country during spring break, as well as for campus awareness programming throughout the academic year. 

		SD5_text: DukeEngage has a faculty advisory board, whose charge it is to review proposals for new DukeEngage sites, (http://dukeengage.duke.edu/about/advisory-boards), and to advise the director about new initiatives of the Duke Center for Civic Engagement and strategies for involving regular rank faculty in its work. 

		SD4_text: Student participation in the DukeEngage program is noted on the official Duke transcript.

		IIA1a_txt: In 1999, the Dean's Advisory Committee for Service-Learning adopted the following definition of service-learning:    Service-learning links classroom learning with service to communities. Service opportunities are developed through collaboration among faculty, students, and individuals and organizations in the community. Service placements are designed to enhance the educational goals of a course and to serve the public good by providing a needed service to individuals, organizations, schools, or other entities in the community. Students involved in service-learning make a commitment to engage in a service project or to complete a specified number of hours of service work. Through structured activities of reflection and analysis, students integrate their service experience with course-based reading, reflection and analysis.  Credit is not awarded for service alone, but only for academic work integrating the service experience.  In 2005, the Dean of Trinity College at Duke convened a working group to systematize  these criteria for labeling undergraduate courses as service learning  courses.  By developing the service learning course label, Duke increased awareness among faculty and students of the number of service learning courses offered to undergraduates and allowed students to search for these courses in the online registration system.   

		IIA1b_1: 59.00000000

		IIA1b_2: 1.6%

		IIA1c_1: 15.00000000

		IIA1c_2: 23.5%

		IIa2a_txt: Trinity College of Duke University identifies five fundamental learning outcomes for the undergraduate curriculum:The ability to make meaning of complex information                                               The ability to evaluate and discern among competing claims                                       The ability to collaborate as well as compete                                                   The ability to engage difference                                                                 The ability to apply knowledge in the service of society   (http://www.trinity.duke.edu/academics/curriculum/). Though all of these learning outcomes are relevant to student success in communities, collaboration, engaging difference and the ability to apply knowledge for the common good are cornerstones of curricular civic engagement. 

		IIA1d_1: 32.00000000

		IIA1e_1: 437.00000000

		IIA1d_2: 5%

		IIA1e_2: 7%

		IIA2b_txt: The undergraduate curriculum, "Curriculum 2000,"  sets a foundation for engagement, with its emphasis on ethical and cross-cultural inquiry. Learning outcomes for undergraduate courses at the Center for Documentary Studies include communication and understanding of documentary traditions, documentary methods, and  research techniques. (http://cds.aas.duke.edu/courses/undergrad.html).The Hart Leadership Program identifies knowledge of how things work, refining students' sense of civic agency, and becoming engaged and primed to exercise leadership in public life as learning outcomes. (http://www.pubpol.duke.edu/centers/hlp/programs/sol/philosophy.html).The Spanish Language Program  has a service-learning track.  Learning outcomes include  student engagement with the community, making meaningful connections between the classroom and real world experiences, and building critical thinking skills.  (http://spanish.aas.duke.edu/courses/service.php).The Learning Together Program, Division of Community Health, identifies student learning outcomes as changes in attitudes and beliefs about diverse and under-served populations; a sense of self as a health services provider and a member of the community; an understanding of community needs, assets, resources, and social determinants of health;  and an understanding of working in interdisciplinary teams.  (http://learningtogether.duhs.duke.edu/).

		IIA2c_txt: Duke engages in on-going analysis and research on the undergraduate curriculum, courses, departments, and programs in efforts to improve student learning at Duke. Areas of investigation include university-wide course evaluations, curricular requirements, academic performance, academic advising, program and department level assessment, and grant related assessment.  At the programmatic level, student learning outcomes for the  "Scholarship with a Civic Mission" initiative, a joint effort of the Kenan Institute for Ethics, the Hart Leadership Program and Trinity College of Arts & Sciences to introduce research-service learning to undergraduates, has been extensively assessed as a FIPSE-funded project.  (http://www.fipse.aed.org/grantshow.cfm?grantNumber=P116B020776).

		IIA2d_txt: Assessment of learning outcomes is use for institutional self-study and in responding to accrediting bodies.Learning outcomes assessment also is used for strategic planning at all levels the university.  (http://www.provost.duke.edu/stratplan.htm). Assessment has also led to allocation of resources to expand engaged learning.  For example, the Duke Office of Service Learning was created because internal assessments demonstrated the efficacy of community-based learning courses in promoting a student's ability to engage in effective oral communication, to evaluate and choose between alternative courses of action, to lead and supervise tasks in groups of people, to relate well to others, to identify moral and ethical issues, to plan and execute complex projects, to read or speak a foreign language, to acquire broad knowledge of a field, to develop an awareness of social problems, to develop self-confidence, to resolve interpersonal conflicts positively, to understand science, and to prepare for a career.  (See response to Section B, Question 3.b. - Institutional Commitment.) 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Research: The "Scholarship with a Civic Mission" initiative of the Hart Leadership Program (HLP) and the Kenan Institute for Ethics, introduce research service-learning to Duke as a three-stage model. Stage 1, a gateway course, offers students a service-learning opportunity. Stage 2, a community-based research project, allows students to do field research with a community partner.  Stage 3, a capstone experience, gives students the chance to expand their work and community collaboration into an independent research project.  Leadership: Service Opportunities in Leadership (SOL), an HLP initiative, requires a two-course sequence and a summer service experience.  The Duke Environmental Leadership (DEL) Program improves the knowledge and understanding of environmental issues and leadership capacity among practicing environmental professionals, business executives, graduate students and K-12 teachers and students. Comprised of an online master's degree, continuing and executive education courses and community outreach programs, the DEL Program is driven by interdisciplinary and global themes, strategic approaches to environmental management, communication and effective leadership. (http://www.nicholas.duke.edu/del/).Internships:  Several department and certificate programs require community-based fieldwork.  For example, the Duke Global Health Institute offers a certificate program in which fieldwork complements students' intellectual development with a practical understanding of global health issues. (http://globalhealth.duke.edu/education-fieldwork/degrees/ghc). The undergraduate major in Public Policy Studies requires a summer internship, which may be community-based. (http://www.pubpol.duke.edu/undergraduate/curriculum/).Study Abroad: In the summer of 2008, the Office of Study Abroad and DukeEngage partnered to offer students the opportunity to participate in traditional study abroad programs in Russia and Turkey and a complementary civic engagement project.  This model will be used more widely in the summer of 2009.  

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: Core courses- Community engagement is part of several courses each year in the Thompson Writing Program. (http://uwp.duke.edu/).  Examples include:  "Writing with Durham," "Election:  Metaphors and Media,"  and "Philanthropy:  Context and Challenge."First Year Sequence -  The FOCUS program, which enrolls approximately 25% of the first-year class,  (http://focus.duke.edu/introduction/) also offers students the option of taking three of a group of inter-related seminars that feature a community element.  For example, the "Forging Social Ideals" FOCUS cluster includes courses about literacy, civic engagement, "green" urban planning, and social movements, and offers students opportunities for related direct service. (http://focus.duke.edu/program/clusters/forging_social_ideals.php).In the Majors - The Public Policy Studies (http://www.pubpol.duke.edu/undergraduate/) major requires all students to complete a summer internship, often community-based, and to submit a policy paper based on that experience. Graduate Studies - The Learning Together program, (http://learningtogether.duhs.duke.edu/), offers graduate students opportunities to serve in health-related projects in the community.

		IIA4_txt: Education:Haagen, Lucy.  "From Conversation to Conversation, Teaching English through Historic Preserva-tion," Ministry of Monuments Symposium, Hanoi, Vietnam, June 2008.  Stocking, V. B., and Cutforth, N. (2006). "Managing the challenges of teaching community-based research courses: Insights from two instructors". Michigan Journal of Community Service Learning, 13, 56-65.Jentleson, B. "Service-Learning in Community-Based Settings:  Reciprocal Learning for At-Risk Children and University Students".  2005 Baccalaureate Social Work Program, Austin, TX, November 2005.Sociology:Bach, R. (2008) "Team Case Study of Community Organization." K. McKinney and B. Heyl (Eds.) Sociology Through Active Learning. 2nd Edition. Thousand Oaks, CA:  Pine Forge. Biomedical, Civil and Environmental Engineering:Goldberg, R. and Malkin, R.A..  "Engineering Design projects for underserved populations," NC Campus Compact Service-Learning Conference for Faculty, Elon University, Elon, NC. February 2007.Malkin, R. A. (2006).  "Design of Healthcare Technology for the Developing World."  Annual Review Biomedical Engineering, 9, 567-87.Caves, K., Goldberg, R. "Using NCREN to Teach an Engineering Design Class." 2005 NCREN Community Day, MCNC, Durham, NC, December 2005. Schaad, D.E., Franzoni, L.E., Paul, C., Bauer, A., and Morgan, K., (2008). "A Perfect Storm: Examining Natural Disasters by Combining Traditional Teaching Methods with Service Learning and Innovative Technology."  International Journal of Engineering Education, 3, 450-465.Community Medicine:Sauer, M.L., Frank J.H., Michener, J.L., Yaggy, S.D., Ostbye, T.  (2006). "The Kate B. Reynolds smoking education lifestyle fitness improvement program: Preventing and reducing chronic disease in low-income North Carolina communities." North Carolina Medical Journal, 67(4):317-23.Michener, J.L., Champagne, M.T., Yaggy, D., Yaggy S.D., Krause, K.M. (2005). "Making a home in the community for the academic medical center."  Academic Medicine, 80(1):57-61.
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		IIB1_txt: Learning Centers: The Duke-Durham Neighborhood Partnership worked with community organizations to establish six community-based after-school programs. (http://community.duke.edu). These learning centers provide academic support to 186 low-income, minority students, ages 5-17, in Durham.  University staff has been directly involved in developing tutoring programs, instructional materials, technology access and enrichment resources to the after-school programs.Tutoring: In 2006/2008, 741 Duke undergraduate tutors provided 24,831 hours to academically support Durham students.  The tutoring occurs in Durham Public Schools, after-school and summer programs.  Training and professional support is provided to the tutors by Duke faculty and staff.Non-credit courses: Duke Continuing Studies (http://www.learnmore.duke.edu/) offers non-credit, fee-based courses to the community.  More than 2,000 learners have completed the university certificate program in non-profit management. (http://www.learnmore.duke.edu/certificates/nonprofitleadership/).Evaluation support: The Duke Office of Community Affairs shares information with the Durham Public Schools and community centers about Duke tutor activities and tutee academic progress through reflection logs, teacher consultation, and report cards.  End-of-grade test scores provide an annual assessment of tutee progress.Professional development centers: The Program in Education provides professional development opportunities for Durham Public School teachers.  First year teachers are eligible for mentoring support by experienced teachers in their discipline area.  Mentors provide beginning teachers with curricular and social support. Experienced teachers may participate in the Teaching and Learning Center that brings together Duke faculty and Durham teachers for a year of professional enrichment, resources and dialogue.  Durham teachers can also receive Gifted and Talented certification on a tuition-free basis through the AIG certification program of  the Program in Education. (http://dukenews.duke.edu/2006/05/DPS_teachers.html).

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular service: The Community Service Center is a clearinghouse for student volunteers seeking placements in the Durham community. Work-study: 160 Duke students tutor in the Durham schools through the federal work-study program, America Reads/America Counts.  (http://csc.studentaffairs.duke.edu/programs/signature_programs/arac/). Tutors attend tutoring workshops and training classes throughout the year. Additionally, approximately 20 students work for Durham non-profits through the community-based federal work-study program.Cultural: Duke Performances provides enrichment opportunities and access to arts performances. (http://dukeperformances.duke.edu/). Artists also perform in Durham public schools and community venues.Athletic: The Athletic Department provides Durham students with free tickets to athletic events throughout the school year. Duke athletes are frequent participants in local tutoring and mentoring programs. (http://www.goduke.com/ViewArticle.dbml?DB_OEM_ID=4200&ATCLID=702083).Technology: Several Duke departments provide free computers, computer literacy and web design classes, and computer maintenance to the Durham public schools system, after-school programs and local non-profits.  In 2007, Duke introduced a surplus donation program to benefit charities and non-profits. (http://www.dukenews.duke.edu/2007/06/surplus_store.html).    Duke Libraries offer technology mentoring to local teachers.  The coordinator of the Libraries' PepsiCo K-12 Technology Mentor Program supports teachers and students at seven local schools. (http://library.duke.edu/news/main/2007/article38.html).Libraries: The Libraries are open to the public and borrowing privileges are available for a nominal annual fee.  The Libraries also offer free programs ranging from lectures by prominent scholars speaking on issues of the day to Home Movie Day celebrations and edible book competitions.  The Libraries partner with the County Library to sponsor programs and exhibits, on and off campus.               

		IIB4a_txt: Local representation on national advisory boards.  For example, the national advisory boards of both the Duke-Durham Neighborhood Partnership and DukeEngage have members who live in Durham, NC.Focus groups.  The Department of Family and Community Medicine regularly conducts focus groups of patients and staff of community partner organizations to assess the effectiveness and responsiveness of its community health programs.Joint program planning with community partners.  The Community Service Center and the Program in Education plan their tutoring programs with teachers and principals at host schools.  The Office of Service Learning facilitates the relationships of faculty and community organizations hosting students enrolled in service-learning courses.  DukeEngage in Durham convenes representatives of local non-profit organizations and schools to help plan a summer internship program for more than 30 Duke undergraduates.Duke participation in and support of community coalitions.  The Children's Environmental Health Initiative of the Nicholas School of the Environment and the Center for Child and Family Policy participate in numerous community action coalitions advocating for more effective and responsive public policy and governmental action.Participatory community planning at the neighborhood level.  The Duke Office of Community Affairs conducts neighborhood charrettes to engage residents in dialogue about the direction of community development projects.  Staff from that office also regularly attend neighborhood meetings to discuss matters of mutual concern with residents.

		IIB4b_txt: External reviews of Duke's community partnership activities and relationships.  The Office of Community Affairs has contracted with external consultants to review aggregate program assessment data, interview community partners, and assess the major goals and performance outcomes of the Duke-Durham Neighborhood Partnership.  The university shares the findings with our community partners and the general public.Program reports and research findings.   Duke departments engaged in significant community projects prepare program reports with community partners.  Academic research centers regularly make research relevant to issues of common concern available to community partners.Regular meetings with community partners, city/county leaders, and Durham Public Schools officials.  The Office of Community Affairs coordinates many of the regular meetings with partners, and representatives of the schools and governmental representatives.  Additionally, staff in departments such as the Program in Education, Community Service Center, and DukeEngage/Duke Center for Civic Engagement meet with community partners to solicit their assessments of how well Duke is training and supporting students serving in the community. 

		IIB5_txt: Kim, D., Overstreet, A., Miranda, M. "Targeted Planning for Health: Comparison of Parcel vs. Zip-Code Level Targeted Screening for Childhood Lead Exposure," Fourth Joint Congress of the Association of Collegiate Schools of Planning (ACSP) and Association of European Schools of Planning (AESOP), Chicago, Illinois, July 8, 2008.Gifford, E., Foster, A.,  Rosch, J. "Substance Use and Abuse in Durham County," Center for Child and Family Policy, http://www.pubpol.duke.edu/centers/child/publications/reports/DurhamSA3-21-2007.pdf, 2006.Jones, B., Stallings, T., Malone, D . (2004). "Prospective Teachers as Tutors: Measuring the Impact of a Service Learning Program on Upper Elementary Students." Teacher Education Quarterly. 31:3. Reynolds, J.A., Ahern-Dodson, J..  "Promoting Science Literacy Through Research Service-Learning, An Emerging Pedagogy with Significant Benefits for Students, Faculty, Universities, and Communities." Science Education and Civic Engagement International Journal (submitted 2008). Michener, J.L. , Ostbye T., Kaprielian V.S., Krause, K.M., Yarnall, K.S., Yaggy S.D., Gradison M.  (2006). "Alternative models for academic family practices." BMC Health Services Research. 6:38.

		III1_txt: Additional information answering Question B.2.:  institutional  outreach resources.Faculty Consultation:Professor Ken Dodge (http://fds.duke.edu/db/aas/PublicPolicy/ccfp/faculty/dodge) of the Duke Center for Child and Family Policy leads the Durham Family Initiative (http://childandfamilypolicy.duke.edu/eca/durhamfamilyinitiative/).  The goal of this initiative is to engage collaboratively with Durham community leaders in order to discover how to lower the child abuse rate for the Durham community. Interventions include organizing agency and political leaders to forge policy reform, neighborhood social capital development in public housing projects, universal home visits with families of newborn infants, and formation of parent group interventions for culturally-specific populations. Undergraduate, masters, and doctoral students are included in all phases, including field intervention, data collection, and analysis, through honors theses, independent studies, doctoral dissertations, and paid research assistantships.Professor Marie Lynn Miranda (http://www.nicholas.duke.edu/people/faculty/miranda.html) of the Nicholas School of the Environment directs the Children's Environmental Health Initiative (CEHI) (http://www.nicholas.duke.edu/cehi/). In her work with CEHI, Professor Miranda consults with communities across the nation and in Durham.  Her local projects include community-based, grassroots lead poisoning prevention outreach; participation in a community-based network, Durham Congregations, Associations and Neighborhoods, that monitors environmental and water quality in public housing; and a Durham-based neighborhood mapping project that will generate needed data and analysis concerning health and the built environment. 

		III2_txt: Social Entrepreneurship: Duke graduate and undergraduate students are increasingly seeking out community organizations interested in pursuing entrepreneurial approaches for solving social problems. (http://www.pratt.duke.edu/news/?id=951, http://studentu.da.org/about/index.html, http://community.duke.edu/).  There has been a corresponding growth of interest among faculty and Student Affairs staff at Duke to offer students opportunities to learn about entrepreneurial principles and to apply them in Durham and other communities. The Entrepreneurial Leadership Initiative of the Sanford Institute of Public Policy offers a sequence of leadership and entrepreneurship courses for undergraduates. (http://www.pubpol.duke.edu/centers/hlp/programs/eli/index.html?http://www.pubpol.duke.edu/centers/hlp/academics/eli/index.htm).  During summer 2008, 10 DukeEngage students served in southern Guatemala for eight weeks as social entrepreneurial consultants to businesses and non-profits, advising organizations on improving processes and outcomes. (http://www.socialentrepreneurcorps.com/).  The Center for the Advancement of Social Entrepreneurship, CASE, in the Fuqua School of Business also offers a sequence of courses and service opportunities for MBA students. (http://www.fuqua.duke.edu/centers/case/mba/realworld/). Several academic departments at Duke and the Division of Student Affairs launched an annual "Entrepreneurship Week" in 2007, which introduced students to social entrepreneurship. (http://www.eweekatduke.com/home2).  Partnerships with global communities: The Women's Institute for Secondary Education and Research, WISER, will be the first model all-girls secondary boarding school and community center in Muhuru Bay, Kenya. WISER is dedicated to fostering a spirit of intellectual enthusiasm that will challenge girls to lead, serve, and ultimately reduce the gender equality gap in Kenyan society.  Duke Biology Professor Sherryl Broverman leads WISER, which receives financial support from Duke University and offers Duke students direct service opportunities.Engineering World Health (EWH) is a national organization that harnesses the resources of collegiate engineering programs for the improvement of conditions in hospitals of developing nations. In 2004, EWH partnered with Duke University’s Pratt School of Engineering to create Duke-EWH, offering the Duke-EWH summer program internships.  Professor Robert Malkin leads this effort.Duke also has a  chapter of the international nonprofit organization Engineers Without Borders. Its mission is to improve the quality of life in underserved communities worldwide through implementation of environmentally and economically sustainable engineering projects. The faculty advisor is David Schaad.
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1			Minority Coalition Executive Team			Minority Coalition of North Central Massachusetts			Human Resource and the  MWCC Diversity Committee			To provide educational opportunities to the community around the history and current issues involving race, poverty and justice.			10 years - but 2 years specifically with the office of Human Resources.			1 Faculty member									We have banner presence on the Minority Coalition's website.  We are listed as a founding sponsor on a great deal of the Coalition's promotional material.  During the Coalition's four part series on race, poverty and justice MWCC was highlighted as a founding sponsor and had staff on all four of the program design teams.  MWCC has a staff member assigned as the Liaision to the Minority Coalition and three MWCC staff members are on the Coalition's Executive Board.			The impact to the community can be seen through increased educational opportunities surrounding the issue of racial disparity, increased Coalition membership and a continual stream of new people interested in working for this cause.


			2			Community Leadership Council			Community Leadership Council			Human Resource and the  MWCC Diversity Committee			To bring community members together in an effort to foster a better understanding of our similarities and appreciation for our differences through the honest dialogue generated using Restorative Justice Techniques through the Community Leadership Circle process.			Since inception  of Fall 2007												Campus culture around the concept of how to affectively eradicate discrimination will begin to shift as more and more faculty and staff are trained in the benefits of Restorative Justice techniques through the Community Circle process.			Through Community Circle events such as "The Beloved Community" and "Fitchburg Youth/Police Dialogues" we are bringing people together to speak honestly about some very difficult topics. These dialogues help community members to develop a greater sensitivity of one another and a deeper understanding of the problems caused by discrimination.


			3			Cultural Disparity Steering Committee and Kid Expo			HealthAlliance			Partnership for Latino Success, Human Resource and the  MWCC Diversity Committee, The Molly Bish Institute for Child Health and Safety			Working with other area leaders to end cultural disparities in the health care environment. To teach diversity and cultural competency skills to members of the campus community.  Areas of concentration include: 
How to build inclusive environments in workplaces, schools, and communities; 
controversial Issues process as a conflict management tool; hands-on skills for innovative leadership and; concrete ideas to spur positive institutional change in your organization, community group or campus. The Molly Bish Institute for Child Health and Safety partners with HealthAlliance Hospital to host Kid Expo to engage children and their families in making healthy and safe choices.			5 years			3 (per year)			15 (per year)			Mass. Department of Public Health, MWCC Foundation, Inc., United Way of North Central Mass			Participating MWCC employees develop a networking relationship with local community leaders and gain the respect of community members who are "at risk" for discrimination while receiving healthcare services. MWCC participants learn techniques to speak respectfully to one another.  They learn new ways to deal with comments from friends, colleagues and family that are insensitive and prejudicial.  As a result of NCBI training faculty and staff gain a greater appreciation for co-worker's differences.			Community members view MWCC's presence as a leader in the struggle to identify and end healthcare racial disparirity in the region. MWCC can incorporate this training into the classroom setting so that students from the community can reap the benefits from having this experience and using newly acquired techniques.


			4			MWCC Dental Hygiene Program Partnership			Community Health Connections			Dental Hygiene Program of MWCC			to provide the dental hygiene students of MWCC with the optimal clinical experience to fulfill their educational requirments to provide the Community Health Center with dental hygiene students to provide dental hygiene care to the patients of the community			renewable every 3-5 years			2 full time, 4 part time			26			Mass Dental Society, Delta Dental, Oral Health Foundation, Wachusett District Dental Society			the grants and funding helped the program with start up capital costs			the partnership is a win/win situation whereas our students are provided with an excellent clinical opportunity to provide dental hygiene care to a diverse population giving them a vast amount of experience preparing them for employment.


			5			FitchburgSeal Sealant Program/MWCC Dental Hygiene Program			BF Brown Middle School, Fitchburg, Ma.			Ma Dept of Public Health Office of Oral Health			to provide an interactive oral health curriculum to all seventh graders at the BF Brown Middle School of Fitchburg and to apply sealant materials, fluorides and patient education to the children of our community.			3-5 years as funded by the Office of Oral Health and continued funding thereafter by MWCC			1 faculty, 1 supervising clinical dentist			12 second year dental hygiene students			Department of Public Health, Office of Oral Health			this opportunity to serve our local school community in this endeavor has given our students the experience of providing oral care in a public health setting to students at high risk for dental disease.			our students have given many hours of patient education, individual counceling on nutrition, smoking, fluorides, sealants, oral piercings etc.to the middle school children of the BF Brown Middle school of Fitchburg.  Additionally, they have placed hundreds of sealant applications to the students to protect the teeth of the middle schoolers who participated in the program.


			6			United Way Youth Venture			United Way of North Central Massachusetts			Center for Democracy & Humanity			To provide youth, ages 12-20 with the opportunity to to create and lead sustainable, community-benefiting clubs, businesses, and organizations. We believe that all youth have the capacity to become change-makers in their communities.			4 years			40+ area middle & high school faculty			3,216 middle and high school students			United Way of North Central Mass.			These students are exposed to the concept of civic engagement at an early age, resulting in involvement becoming habit instead of duty. Many of these students may matriculate to MWCC in future years.			The unique collaborative partnership between United Way of North Central Massachusetts, Mount Wachusett Community College and Youth Venture allows us to reach all youth, not just the gifted and talented, in our community. We work closely with educators, administrators and students within thirteen schools, to integrate Youth Venture into their curricula or after-school activities and achieve a greater impact across the community.


			7			Community Builders & Project Volunteer			United Way of North Central Massachusetts			Center for Democracy & Humanity			to educate, inform and inspire greater community involvement through new and innovative strategies.			5 Years			15			2			United Way of North Central Mass.			This partnership allows the opportunity for students to find volunteer opportunities and to receive recognition for efforts to create positive social change in our community			Volunteer recognition, training and events, creation of capacity at local community-based organizations, opportunities for individuals with socially benefiting ideas to develop action plans for change


			8			Trustees of the Reservation Partnership			Trustees of the Reservation, Doyle Conservation Center			Center for Democracy & Humanity; Partnership for Latino Success			to increase the capacity of the conservation community to protect, care for, and interpret the natural and cultural resources of Massachusetts. By offering workshops, conferences, and connections for land conservationists, urban park advocates, historic preservationists, watershed associations, state agencies, municipal commissions, and others, we believe that we can make a bigger difference- together. To increase awareness of environmental sustainability and preservation efforts; to reach beyond the typical			Four years			Averages 5+/year			Averages 10+/year			MWCC Foundation, Inc., Commonwealth of Massachusetts			What's Next partner (3 years), Community Scholar host and partner of Volunteerism Conferences in partnership with Community Builders, partnership with Partnership for Latino Success to put on Conferences and dialogue for Inclusion and equality.			More than 1,500 attendees at What's Next Speaker Series; more than 700 hours of student volunteerism at the Doyle Conservation Center; increased awareness of the Trustees, their mission and their efforts


			9			The CNC Partnership			The Cleghorn Neighborhood Center			Center for Democracy & Humanity, Access & Transition			Community Scholar, partner in Latino Heritage Awards, partner in Three Kings Day, SUMMER UP Partnership			5 years			4			75			Mass. Department of Public Health, MWCC Foundation, Inc.			Community Scholar, partner in Latino Heritage Awards, partner in Three Kings Day			Community Scholar is working to help collect oral history of neighborhood; after-school programs for area children and Educational opportunities for adults; recognition of Latino leaders working to create change


			10			Heywood Hospital Partnership			Heywood Hospital			MWCC Nursing Department; Center for Democracy & Humanity; Community Relations			To provide students and community members access to health-related programming and information.			36 years			10 + (per year)			30+ (per year)			Mass. Department of Public Health			Partner with community events such as: Centenial Celebration, Kid Expo (5 year partner), Teen Space: What You Don't Learn in Text Books, community forums, placements for service learning and internships			Increased access to health and safety-related information for children, youth, families and individuals. More than 600 bike helmets are distributed every year at Kid Expo; more than 30+ nursing students work with Heywood Hospital each year to increase their capacity and get a hands-on leaning experience.


			11			MOC, Inc. Partnership			Montachusett Opportunity Council			Center for Democracy & Humanity			To expand awareness of poverty-related issues and solutions			Four+ years			2			3 Community Scholars; 50+ Early Childhood Education students (per year);			MWCC Foundation, Inc.,			Our participating Community Scholars and Early Childhood Ed students receive hands-on in-depth training in poverty-related issues and solutions			We are able to provide educational and informative forums to the public raising awareness and spurring involvement; Community Scholars (1,000 hours each) are able to create additional capacity at MOC to address poverty-related issues for children, youth and families


			12			Gear Up 2011			Fitchburg Public Schools, Monty Tech and UMASS			MWCC Access&Transition			Help middle and high school students pursue post-secondary education			5 years			2			3087			Federal			Increased Enrollment and Graduation Rates			Increase the amount of college-ready students			# of students since 2004


			13			Talent Search			Fitchburg Public Schools/Leominster Public Schools/Gardner Public Schools			MWCC Access&Transition			Help middle and high school students pursue post-secondary education			16 years			0			2474			Federal			Increased Enrollment and Graduation Rates			Increase the amount of college-ready students			# of students since 2004


			14			Gateway to College			NCCES, Gardner Public School			MWCC Access&Transition			Re-engaging students who dropped out of high school			2 years			13			224			GTC National Network			Increased Enrollment and Graduation Rates			Increased High School Graduation Rates			# of students since 2006


			15			MCAS Works and Pathways			Fitchburg, Monty Tech, Leominster, Gardner, Murdock, Ayer, Athol, Clinton, Quabbin, Oakmont, Nashoba, Groton-Dunstable, Lunenburg, Mahar, Wachusett, Narragansett, N. Middlesex, N. Central Charter			MWCC Access&Transition			Aid students in passing the MCAS exam through instruction and tutoring			4 years			15			423			State of Massachusetts			Increased Enrollment and Graduation Rates			Increased ability to pass the MCAS test and attain a high school diploma			# of students since 2004
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File Attachment

PARTNERSHIP GRID FINAL SUBMISSION.xls







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
 


  
 
 
 
 
 
 
 
 
 


 1







 
2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 3







b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
 


 


 19







 
 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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			15





Page &P&R&A







RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Robin Duncan

		Title: Assistant Vice President of Community Relations 

		email: rduncan@mwcc.mass.edu

		City: Gardner

		State: Massachusetts

		Institution: Mount Wachusett Community College 

		president: President Daniel M. Asquino

		address: 444 Green Street, Gardner, MA 01440 

		Phone: (978) 630.9591

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: MWCC Mission:"...We are a student and community centered institution fully engaged in the life of the community and a vital resource enabling student development and success as well as civic and economic growth and advancement. We are dedicated to enriching the quality of individual and community life, stimulating economic vitality, and helping make North Central Worcester County a better place to live and work."MWCC lives its mission by adhering to the following key principles:  (1)Learning is central purpose, (2) Belief in human potential of success, (3) Civic engagement links learning to the fabric of the community (cont. on page 36).

		IA2_text: The College recognizes community engagement through a variety of ways, here is a sampling of some of the awards and celebrations: • College-wide volunteer days.  • Community Builders distributes Hammer Awards to outstanding volunteers at a yearly thank you volunteer celebration dinner.  • Community Builders offers Fellowships for engaged local community residents.• Community Builders recognizes monthly North Central Mass volunteers at http://community-builders.net; these volunteers are nominated by local nonprofit agencies. • The “Community Heroes Awards”  recognizes volunteers . • The Institute for Nonprofit Development provides mini- grant awards to local nonprofits to build their capacity. • The Network of Nonprofits recognizes nonprofits for outstanding work in the community. • MWCC partnership with United Way Youth Venture recognizes 360 Youth Ventures at the May Year-End Celebration. • In partnership with Molly Bish Institute, recognizes over 400 volunteers at our annual Kid Expo. • MWCC’s Entrepreneurial Resource Center recognizes start up businesses with a strong volunteer component yearly. • The Center for Democracy and Humanity is a host partner for the annual Latino Heritage Awards, and the Neddy Latimer Awards to recognize outstanding minority leaders in the community. • MWCC annually gives Service Learning Hammer Awards at the Year End Service Learning Celebration. • Civically involved MWCC clubs and organizations have a year-end celebration. • MWCC’s Leadership Academy has a celebration to recognize their community service.  

		IA3a_text: The following is a sampling of the many assessments used to evaluate the community perception of the institution’s engagement: • Annual surveys are disseminated out to community partners, agencies, students and faculty to assess the year’s outcomes in relation to civic engagement and service learning.• Internal paperwork is required for service learning credit at MWCC is designed to survey if the service learning experience meets the needs of the student, is a good civic experience, meets the course objectives, and evaluates the community partner’s satisfaction.  • A feasibility study was conducted on April 2008 for MWCC by an outside consultant, the majority of those interviewed denoted the College as being a major asset in the North Central Massachusetts Region because of its leadership, service to the community and responsiveness to the academic and economic needs. The statistical findings displayed that ninety-five percent (95%) believe the image of Mount Wachusett to be “excellent” or “good." Those interviewed view the president and staff as innovative, active in the community and committed to the mission of “The Mount.”  • A series of community dialogues and focus groups are conducted and recorded, yearly, with area residents to express what they need to live healthier more civically active lives.  • An annual speaker series ("What's Next?Speaker Series") is facilitated to encourage conversations on a local and regional level to discuss and begin addressing community, social, and economic concerns.• Following a community assessment completed in 2005, Summer Up was created to respond to the lack of programming for engaging youth in the community during the summer. Now in its fourth year, it has expanded to 4 cities and has been reported by the Fitchburg Police Department that crime by juveniles dropped at the first Fitchburg site by 65% within the first year of the program and has, subsequently, continued to stay low in the low income areas. • A needs assessment was conducted with local residents and, subsequently, a course at MWCC through Citizenship Academy spent 640 hours building community gardens, designing a field day for middle school students, and painting a mural celebrating diversity in a poor area. •Through surveying community service learning sites, findings conclude that the students' services and the college's community engagement have been invaluable to the associated service agencies and their operational function.• Systematic Assessments are done on an annual basis through the Institute for Nonprofit Development at MWCC which shows that 80% of the Nonprofits serviced in the 2007 year were satisfied with services.  The Network of Nonprofits, facilitated by the Institute for Nonprofit Development was created as a direct result of community dialogues stating there was a great need for nonprofits in our region to collaborate.(cont. on page 36)

		IA3b_text: Data is utilized to respond to needs and to develop better programming.  Currently, the data is being used to develop a 3 year strategic plan for the Center for Democracy and Humanity and to establish greater service learning opportunities requested by students and faculty.  As data is collected in the form of surveys, advisory board inputs, community dialogs and forums, and student and community suggestions and assessments, the information is collected and analyzed to determine the best ways to connect the students with the community for meaningful, reciprocal experiences.  Data is also tracked to assess student participation and outcomes of their service learning experiences. For example, in 2006, nursing students performed an assessment of their service learning experience and learned that they failed to meet the expectations of the faculty.  In analyzing the student's feedback from the surveys and reviewing the outcomes, it was discovered that the 20 hours required in 1 semester was too much for some of the nursing students, but that the experience was very meaningful and valuable to the students. As a result of the data assessment, the department changed their policy to have students take part in service learning over the course of both semesters- breaking up the 20 hours into two parts. 

		IA4_text: Community engagement is listed as a core component of MWCC through its website, brochures, advertisements, etc.  As we embark on our 8th year dedicated to "A Decade of Civic Engagement," the Center for Democracy and Humanity at MWCC focuses primarily on community engagement in all of its marketing materials.  The Center and its programs focus on engaging the community in many different ways. Community engagement is highlighted on the Center website and the MWCC website:  http://democracy.mwcc.edu and http://mwcc.edu .Furthermore, all college new hires, new faculty and new student receive informational materials and presentations on civic engagement. New hires at MWCC receive an orientation discussing the AFSME volunteer program they can participate in- one day a month paid. Community engagement is recognized in the President's Annual Report, MWCC Foundation Inc. materials, and the MWCC course bulletin. 

		IA5_text: In the fall of 2001, MWCC President Daniel M. Asquino announced the “Decade of Civic Engagement” a college-wide effort to foster increased civic responsibility among its students, faculty, staff and greater community. President Daniel Asquino is a member of the Massachusetts State Governor Deval Patrick’s Civic Engagement task force, and in addition serves as Chairman of 11 boards throughout North Central Mass. After receiving the 2007 President's Higher Education Community Service Honor Roll, with Distinction, a national honor granted to colleges and universities with exemplary community service activities, President Asquino stated, "I am extremely proud of our students, who consistently demonstrate a willingness to go above and beyond to serve residents in our community, and I am equally proud of our faculty and staff who have embraced service learning and integrated it into their curriculum and programs”… "When we launched the Decade of Civic Engagement seven years ago, our goal was to strengthen our local cities and towns through community service, while also providing practical experience for students. The commitment shown by our students, faculty and staff is making a tremendous difference in the lives of so many. We have adopted a general education competency stressing the importance of civic engagement. This calls for students to demonstrate the importance of caring for one’s self and the awareness of civic and cultural issues relevant to the past, present and future.” President Asquino proudly welcomes every year a graduation speaker whom themes their speech around civic engagement.  In 2007, Governor Deval Patrick delivered the keynote speech; emphasizing the importance of civic engagement. In 2008, MWCC's graduation speaker, Ron Claiborne, news anchor for ABC's Good Morning America weekend edition, urged students to remain engaged citizens in their communities and the world. "Service to community is not just an ideal and it's not just a goal. It is our assignment..." (cont. on page 36)

		B1_text: The Center for Democracy and Humanity was established in 2001 to oversee the many programs and services offered by the college as part of the Decade of Civic Engagement. The Center coordinates programs and activities to ensure optimum efficiency and collaboration. In addition to the college’s many community outreach programs, college faculty are committed to infusing service learning into their curricula and academic endeavors. To catalyze civic engagement within the college and its broader community, the Center for Democracy and Humanity employs four strategies: student engagement, resident engagement, capacity building and systemic change. he Center for Democracy and Humanity is housed in the community arm of the College, Advancement and Community Relations, which has a combined staff of 24, belonging to 108 boards and committees throughout North Central Massachusetts. The Center has a staff of 12 focused on community engagement with North Central Massachusetts residents, nonprofits, government, schools and administration, and students of MWCC. The Center for Democracy and Humanity links over 400 community, local community agencies, and many other state and international agencies to our 42 academic majors, student clubs and organizations, and faculty. Currently the Office of Academic Affairs is supported by the Center with service learning, and it is staffed by a full time staff member dedicated to supporting service learning to students and faculty, 1 full faculty member, 1 part time administrative assistant, with the support of a full-time AmeriCorps *VISTA for Service Learning who has been placed this year through the office to assist with community placement, assessment and outreach. In addition we have a Service Learning and Civic Engagement committee comprised of 12 members (student representative, Coordinator of Civic Engagement, Director of Service Learning and 9 faculty members) focused on enhancing the college experience for students and encouraging faculty involvement in service learning and civic engagement. The Center sponsors speakers, panel presentations, and other events that expose students to public figures and critical issues that inform and motivate students' and residents understanding of their role as advocates for a better society.

		B2a_Text: The Center’s overall budget is approximately $950,000+ to support over 8 various community service initiatives as well as a staff of 12 who are funded, in part by the college and other grant awards.  Of the total budget, over $350,000 includes total cash contribution and in-kind services from the college to support the Center.  

		B2b_text: The Center for Democracy and Humanity, as an institutionalized entity of the college that supports community service, service learning, and civic engagement, also receives external funding from various external funding sources such as Learn and Serve Grants, United Way of North Central Massachusetts, Department of Health and Human Services, MWCC Foundation, and allocated state earmark funding.  The total external funding dedicated to supporting institutional engagement with the community through the Center for Democracy and Humanity is over $600,000.  Also, the Center has access to the college’s grant writing resources, within the Institutional Advancement Department, that is able to assist is seeking, writing and managing current and future grants on a regular basis.  Often times, new grants are awarded within any given year to support additional community service initiatives as needed and/or envisioned. MWCC Foundation, Inc. began its first capital campaign where civic engagement was one of the three initiatives to raise funds for the college, raising $1 million dollars for The Center for Democracy and Humanity. In 2008, The Foundation is embarking on its second campaign to raise $2.5 million dollars for the Center. The highly successful Community Scholars program was also funded by the MWCC Foundation raising a total of $220,000 over the past two years.

		B2c_text: Fundraising for community engagement occurs in many forms through solicitation, partnerships, and sponsorships.  Significant fundraising has occurred through the MWCC Foundation, Inc. which has raised over one million dollars to date for civic engagement initiatives, and $220,000 for the Community Scholars program and is embarking on its second campaign to raise $2.5 million dollars for the Center.  In addition, fundraising has occurred within the individual programs of the Center to offer as many free services and opportunities to the public, as possible. An example of successful fundraising support is for the The What’s Next Speaker Series, whereas over 400 community members participate and contribute to meaningful dialog, free of charge to the public.  Another example is through the annual Molly Bish Institute Child Health and Safety Kid Expo, another free event to engage families and children in making safe and healthy choices in their lives. To date, over 25,000 people have attended over the previous 5 years. Another example is the Summer Up program that raises funds to support employee neighborhood teens to be mentors for youth during the summer months, taking part in educational, constructive service driven activities.

		B3a_text: The college has a campus-wide and programmatic tracking system of recording MWCC engagement in the community. Last year, through grants and scholarship, MWCC offered 697 community based courses to 14,609 community residents. The college has also established a quantitative assessment process to be able to track civic engagement with our students, faculty, staff and community partners. Service learning students fill out surveys and reflections while faculty and community partners fill out similar surveys. These surveys display consistent results throughout all 42 majors and certificate programs at MWCC. The college's partnership program with United Way, Community Builders, utilizes online volunteer placement software for the college and community. This program tracks volunteer or service learning hours, reflections, and offer volunteers a forum to communicate. With over 400 nonprofits in our 29 cities and towns in North Central Mass, this program gives an opportunity for individuals to look at nonprofits relevant to their interest and coursework. Clubs and organizations on campus are required to participate in 2 civic engagement opportunities and are able to use the Community Builders website to seek out projects they can later reflect and assess on and have their host site post feedback as well.  Clubs and service learning students are able to participate in a year end event when they have completed their hours. Community Builders was showcased in an 8 page article in Volunteer Leadership Points of Light Magazine a national magazine in 2006. Each program within the Center for Democracy and Humanity perform assessments to ensure the effectiveness of the programming and impact on the community. The Community Scholars program keeps detailed information including time and effort records on all host sites and student involvement. All hours and events are tracked through a campus wide database of community events, service learning and civic engagement. 

		B3b_text: The college uses the data to be able to highlight impact and leverage funding to design new programs to fulfill the growing needs of the region, track trends, and allocate resources to civic engagement initiatives that work for our diverse community. These assessments enhance faculty service learning projects and curriculum, discover what services has been successful and unsuccessful in the past, and maintain student interest. The assessments also help guide what professional development opportunities are offered to faculty and staff, with informal suggestions through advisory board members, MWCC trustees, community partners, and student reflection is taken strongly into considering. Mount Wachusett Community College uses the data to document the use of service learning as an effective teaching strategy, affects on students’ success, graduation, retention and knowledge of the community. Academic Affairs takes students, faculty and community partner’s suggestions for improvements to the program and to assess the impact of the College to the community and to increase student participation in community engagement activities. The office of Service Learning and The Center for Democracy and Humanity track students, faculty, staff and community sites for campus wide documentation. As stated by Professor John Ballentine, a MWCC hired service learning consultant, “The mission [purpose] of the Mount Wachusett Community College is to be a leader in building the citizenship, character and learning experience of its students. The College is also an important participant in the community and the economic development of the region. The civic engagement project is a sustained effort by the College to make citizenship, community involvement and connection an integral part of the curriculum across many disciplines. By making civic engagement a central part of the college experience we anticipate that the economic development of the region and the health of its students/citizens will show steady improvement.” 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: One main focus of the assessment mechanisms is to measure student satisfaction with MWCC, the impact of  student learning,  and the correlation to that experience with remaining engaged in their communities. The assessment findings indicate that the students who are more engaged in clubs, organizations, and community tend to have a higher rate of appreciation in giving back to society and students gain knowledge, respect and appreciation for their neighborhoods.According to a 2007 MWCC survey conducted, 60% of MWCC students worked over 20 hours a week at work, and 35% were first generation in college, however,  these students stated that their service learning experience (although a struggle with juggling home, work, and study time) was worth the effort and would be do it again. The assessment indicated that there was a strong positive correlation among the students who felt it was worth the effort, they understood their academic related course better, and felt more of a connection with the community.All MWCC service learning students participate in a variety of programs and projects throughout the community. “At the conclusion of the clinical experience for nursing students…the response to the clinical experience and reflection exercise was very positive. Over 90% of the students enjoyed their learning experience, ready to ask questions and participate,” Professor Raeann LeBlanc

		B3d2_text: More students are asking for service learning opportunities to tie their coursework into real experience that can be applied to their work and education. Faculty have had to look for complementary agencies to host students to encourage service involvement. Many of these professors have indicated that students return back to the agencies to volunteer after their service learning opportunity is over. Initially, MWCC Faculty were skeptical of service learning, but positive experiences, along with best practice models have contributed to a higher interest and participation in providing service learning as a component of the curriculum.Through surveying members of the service learning civic engagement committee, we assess the impact civic engagement and service learning components have on the success of students in the classroom.  Faculty report on how these components have increased subject mastery and student retention.  Data findings conclude that faculty who offer service learning as a component of a course find that subject mastery is increased in those students who participated and increased pedagogy in the classroom.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: MWCC engages the community in variety of ways through regular opportunities for informal and interactive dialogue which builds trust and are enhanced with collaborative efforts with our partners, such as information sharing, public meeting and forums, and postal and online surveys. MWCC facilitate events which create a snapshot of opinions to tailor our work around to have better educational opportunities, more resources, more collaboration, create a sense of community, and civic pride. In 2007, Dental Hygiene service learning students performed oral health screenings on 200 pre-school children in Fitchburg and, under the direction of Professor Ellen McCracken, provided every seventh grade student at B.F. Brown Middle School in Fitchburg with oral health education. In addition, the MWCC students applied fluoride treatments and 447 dental sealants to dozens of seventh-graders participating in the Fitchburg Seal program, a collaboration with the Massachusetts Department of Public Health, Office of Oral Health. This outreach effort takes place yearly. 

		B3d4_text: Students in the Practical Nursing program inspired the Massachusetts Legislature to become the second state in the nation to pass a joint resolution encouraging Congress to create an Office of the National Nurse. The national position would complement the Office of the Surgeon General and be an advocate for preventive medicine to combat a rise in chronic health conditions such as obesity and Type 2 Diabetes. “This resolution shows what a grass roots effort can accomplish,” President Asquino said. “As a college, we emphasize the importance of civic engagement, and this initiative represents student involvement at its best.”

		b3e_text: The institution uses the data to improve current programs and to develop new programs as needed to enhance students' experiences and community engagement:The Center for Democracy and Humanity is in the middle of a 3 year strategic plan and will utilize current and future data determine and develop future programming for the college and community relative to community engagement.Each division of the MWCC’s four divisions utilizes assessment data differently; the Center focuses on the impact on community, individuals, agency, service learning and civic engagement.  Academic Affairs focuses on the affects of student’s success, graduation, retention and knowledge of the community. Enrollment and College Access Preparation Programs focuses on the number of students enrolled, student readiness, diversity of our students and perception of MWCC in guidance offices and high schools.   Results from surveys administered to the community agencies and assessments from students who have participated in service learning are used to promote service learning and civic engagement being included in the curriculum. We use all of the data collected to guide and assesses future programming for the community and our students. They are also used to determine placement sites.  After its first year, Summer Up program was assessed and the data was used to address community concerns.  Subsequently, the program succeeded in lowering the crime rate by 65% at a Fitchburg site and engaging our younger generations in getting civically involved. Now in its fourth year, the Summer Up program has expanded to 4 cities and 9 sites throughout the region. 

		B4_text: Community engagement is defined and planned for in the strategic plans of the college as well as within the Center for Democracy and Humanity at the college.  In the college’s strategic plan, one of the five goals is “Strengthening Community Outreach Involvement Impact.”  Within this goal, a main objective is to “Enhance Civic Engagement” by “facilitating and sponsoring activities within the region to raise consciousness, promote and instill a sense of community and civic responsibility and involvement.”  These goals and objectives are supported by activities that are documented and have identified metrics to evaluate outcomes and impact to the community and the college.  Additionally, the Center for Democracy and Humanity has its own strategic plan that complements the strategic initiatives of the college and focuses on community service and civic engagement.  The mission of the Center is to “promote civic engagement, positive social change and healthier, more vibrant communities through innovative programming and partnerships that benefit the college and the greater community.”  The Center’s various planned activities that support this mission are incorporated into the college’s overall strategic plan as well and they are measured and evaluated for impact.

		B5_text:  MWCC employs an institutional design specialist that works with faculty to incorporate Civic Engagement and Service Learning into their curriculum, and provides course reductions and stipend funds to support curricula development related to community engagement.  Support is provided for faculty to volunteer and to bring students to volunteering sites.  Most recently, the college supported a nursing faculty member and four students to visit Africa to provide medical services.  In the past, the college has provided support for nursing faculty and students to volunteer at Indian Reservations.  MWCC has attended, hosted, and presented in Campus Compact events and the Director of Service Learning is part of Campus Compacts State Think Tank.  Twenty percent of all professional development funds are dedicated to civic engagement and service learning. The College is a strong supporter in professional development through encouraging faculty and staff to attend training, and conferences. The college provides financial assistance to attend local and national professional development activities that are focused on community engagement or service learning.Recently, college faculty and staff presented and received awards at National Conferences such as The Pegasus Conference, State and National Civic Engagement Conferences, The Point's of Light Foundation Conference, North Central Mass Healthy Community Task force, Teaching and Learning Conference, Mass Colleges Online, College Board showcase, Regional and State Nonprofit Summits, and many diversity and community trainings. Faculty and staff are encouraged to take part in professional development relevant to civic engagement and service learning. After attending conferences and trainings many faculty and staff host Lunch and Learns to bring back their new found knowledge to their colleagues. In addition over 30 college representatives volunteer annually at Day of Caring of North Central Mass. College MCC/AFFSM Union contracts allow employees to volunteer 1 day a month for both staff and faculty. 

		B6_text: Every academic program at the college has an advisory board that is comprised of members from the community.  When faculty are planning on introducing service learning or civic engagement into the curriculum, advisory board members are consulted.  Community meetings with residents are held to ask what the needs are, and how the college can support those interests. Recent meetings were held at neighborhood centers and specifically several focus group meetings were held with Latino's to look at their interests.Some recent examples are::  MWCC hired a bilingual GED instructor and examiner, GED courses are offered off campus at local community centers to meet the needs of residents. In a recent community meeting, residents voiced they had a need for fresh produce but could barely afford housing. MWCC, in collaboration with our community partners, built a community garden with 30 MWCC staff, faculty, students and volunteers joining together to make this happen. Service Learning staff and faculty work directly with community agencies to tailor what the needs are for residents and agencies. They send out information on service learning and suggest ideas for agencies that are approved service learning sites. In many cases the students are working on projects that are very important to the agencies and communities but that have not had the capacity to complete.The Institute for Nonprofit Development facilitates the Network of Nonprofits which voices their community needs to grow the capacity of their agencies, (MWCC hosted 7 specific trainings for the nonprofit sector this year alone).The Entrepreneurial Recourse Center hosts it annual competition for social enterprise minded entrepreneurs; community members are asked to judge the competition.All of the programs of the Center for Democracy and Humanity have advisory boards, which are comprised of, both, college and community members to ensure the needs of the college and the community are being met. 

		SD1_text: In solicitations for applicants, the college asks for experience in service learning or civic/community engagement.  During interviews for faculty positions, candidates are asked to describe their experience and this is information is used in making hiring decisions.  New faculty are expected to have students participate in service learning or civic engagement and new staff are encouraged to participate in community engagement.  

		SD2a_text: When evaluating a staff member for promotion, scholarship of community engagement is considered.  When providing faculty members with continuance of a contract during the first three years (per union), implementation of service learning or civic engagement is considered.

		SD2b1_text: The institution classifies community engagement scholarship through service, grant attainment and by inclusion in the curriculum.

		SD2b2_text: 

		SD3_text: Student Government - spearheads many of the projects in the community and involves other students, faculty and staff. A student serves on the service learning/civic engagement committee, ensuring that students have a voice in all parts of service learning and civic engagement on Campus.There any many examples of students who have taken leadership roles in civic engagement, an example is, A trio of Paralegal Studies students organized a food drive to benefit Ginny’s Helping Hand food pantry in Leominster as part of the Feinstein Foundation's $1 Million Giveaway to Fight Hunger initiative. More than 54,000 items poured in to Ginny's in March and April of 2008 through this three-campus drive and other collections in the community. The contributions were matched with a $50,000 donation from the Rhode Island-based foundation, the maximum amount donated to any one organization.Over 10,000 hours were completed this academic year by our students in service learning civic engagement activities. 

		SD5_text: The college has a service learning/civic engagement committee.  Two faculty members from each academic division are appointed to the committee and there is one member from each division of the college, the coordinator of civic engagement and director of service learning on the committee and in addition a student representative. The committee makes policy decisions in regards to service learning, works on the implementation of service learning and civic engagement, develops outcomes assessment measures, conducts research on community engagement and develops programming.  

		SD4_text: Students’ community engagement is noted on their transcripts.  They are listed for each semester and the number of hours.

		IIA1a_txt: Courses that offer service learning are presented to the service learning/civic engagement committee.  The committee assists faculty with the implementation.  Department chairs distribute to academic advisors a list of courses in their department that offer service learning and advisor encourage students to take these courses.  The college is in the process of identifying the courses in the course selection book.  

		IIA1b_1: 65.00000000

		IIA1b_2: 5

		IIA1c_1: 18.00000000

		IIA1c_2: 82

		IIa2a_txt: The learning outcome is "Understanding Self - students demonstrate the ability to understand the value of aesthetic and ethical principles and significant personal, civic and cultural issues".  Students should be able to a) demonstrate a knowledge of the forces in one's life and contribute to one's development including the impact of family, social environment and physical and emotional health b) Examine the values, beliefs, norms and differences of others as they relate to one's self c) Demonstrate a knowledge of ethical, civic and social issues relevant to community and the world: past, present, and future and d) demonstrate an understanding of the ethical and aesthetic expressions of the Humanities.  

		IIA1d_1: 22.00000000

		IIA1e_1: 390.00000000

		IIA1d_2: 30

		IIA1e_2: 19

		IIA2b_txt: Each program has a set of program outcomes.  Many of the programs have learning outcomes that address engagement in the community.  For an example, the Human Services program has the following as a learning outcome:  Analyze major social issues, problems, and current events that affect human services.  

		IIA2c_txt: Yes, they are assessed in the courses that address the competency.  This differs from course to course.  Reflection papers and course projects are the measurements.  The results of the measurements are shared with the academic department and the service learning/civic engagement committee.  

		IIA2d_txt: The results are used to augment the curriculum so that students are attaining the program and general education outcomes related to community engagement.  Most time this augmentation results in the inclusion of service learning in required courses.

		Student Research: Off

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: Off

		IIA3a_txt: Our Community Scholars program integrates community engagement into participating students’ course of study as a whole. Students must complete 1,000 hours of service over a two-year time period at a local community-based organization. Placements are strategically designed to be in line with their curriculum and not only create capacity at local nonprofits, but to allow each student to apply the information they’re learning in the classroom at their placement and vise- versa. Internships and co-ops at the school are similarly designed in order to create additional investment on the part of the students in the North Central region while simultaneously allowing for a full and vibrant learning opportunity for our students.  Student Leadership opportunities are interwoven throughout students’ experience at MWCC and ALL of them incorporate community engagement in some way or another. For example, our Student Leadership Camp (held in August for 1st year students) always conducts a community-based project such as Habitat for Humanity as one day of the leadership training.

		Core Courses: On

		First Year Sequence: On

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: The First Year Experience course that is required by all students who place into developmental education courses has service learning and civic engagement within the course.  Many of the English courses (which are part of the core) integrate civic engagement into the curriculum through reading material or service projects.  All career courses have a capstone course and they integrate community engagement into the course.  This takes place in the form of group semester long projects that involve the community and service learning.  Leadership Academy for first year students includes preparation for year 1 in college and MWCC, leadership skills and community service. This year enrollment in leadership Academy increased enrollment by 74%.

		IIA4_txt: Faculty from the English department, Business department and Nursing department have made presentations at the state-wide Teaching and Learning conference as well as the College Board's Best Practices conference. In the past, faculty have presented at the regional Campus Compact conference.Four members of our faculty have participated in writing health and safety articles in the three local newspapers as community health outreach through The Molly Bish Institute for Child Health and Safety at MWCC.The college has two professional development days each academic year.  Faculty who participate in civic engagement or utilize service learning in the classroom have presented to the entire faculty.The college also has a professional development workshop series during the semester and Nursing, Automotive Technology and Human Service faculty have presented their work with service learning and community engagement.   

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: MWCC offers flexible, convenient, opportunities for working adults to continue and complete their education in our 42 major or certificate programs. Courses are offered in various formats such as evening, weekend, extensive online offerings, and independent learning at one of our 3 campuses.What’s Next Speaker Series? The What’s Next Speaker Series, has blossomed into a forum that introduces students, residents, community leaders and decision-makers in North Central Massachusetts to innovative thinkers and doers from around the country and world. The goal is: to show change is possible, to spark creative problem-solving and to inspire action. Institute for Nonprofit DevelopmentThe INPD strengthens nonprofit organizations through strategic assessment, capacity building, learning, and planning. The INPD provides a unique opportunity for board members, staff and stakeholders to explore, examine, and evolve their organizations. CAPPCollege Access and Preparation Programs which provide middle school, high school, and adult students with an array of academic, college, and career awareness services including MCAS remediation, academic and career counseling, tutorials, workshops, and activities. The Summer Up Program is provided free to 9 sites in 4 surrounding towns in our area to local youth.ERC and Workforce DevelopmentThe ERC offers training for aspiring community minded entrepreneurs and hosts an annual competition for a start up business.  Workforce Development and Life Long Learning provides education and training needs for the residents, nonprofits, and businesses of North Central Mass.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: Off

		IIB2_txt: The Fitness and Wellness Center offers reduced pricing to area residents and the library offers  free membership to area residents. The Silver Sneakers program is for the elderly to stay fit, participate in community service activities, and offering free courses. During the summer months we offer an array of camps with extensive scholarship available to area youth, families and residents. Community Scholars advances diverse young leaders to strengthen communities, nonprofits and civic participation. The Community Scholars program identified talented young adults from diverse backgrounds who want to address critical issues in their communities and partners them with organizations that can benefit from their contributions. The program placed 10 young adults in a 2 year program of full-time course work, free tuition, books, fees and benefits, while doing an apprenticeships in nonprofit organizations, provides leadership training, and team service projects.The Theater at the Mount hosts The “Tamy” Awards, recognizing exceptional accomplishments in the production and performance of musical theatre in area high schools. This program publicly acknowledges the outstanding effort our schools make to strive for excellence in the performing arts and celebrates the casts, crews, directors and designers who make outstanding musical theatre happen. The Theater at the Mount has over 8 productions and plays a year, with community actors, and crew. The LaFontaine Art Wing, hosts monthly exhibits of different forms of art, free and open to the public. 

		IIB4a_txt: MWCC strives to integrate completely with the community; the goal is to build relationships that are mutually beneficial and collaborative. MWCC has empathically committed to the 29 cities and towns it services.  The community is welcomed on campus and is invited to use the college's 3 campus’ space and resources whenever possible. This relationship has led to programs and activities that benefit the North Central Mass region as well as the college.  The Dental Hygiene Program at MWCC and Community Health Connections has a long standing partnership that is mutually beneficial. Over 1,500 patients have been seen at the Community Health Connections clinic by MWCC dental hygiene students who have provided preventative hygiene services, while the CHC dentists provide the examinations. The Molly Bish Institute for Child Health and Safety in partnership with Heywood Hospital and Hannaford Supermarkets, 10 local nonprofits and 63 service learning students put together a free event for local teens, Teen Space: What You Don’t Learn In Textbooks. After the events completion, all attendees and community partners were surveyed and had a wrap up meeting to discuss, and service learning students completed their reflections on their learning. The Molly Bish Institute for Child Health and Safety at MWCC hosts its annual free Kid Expo attracting thousands of families and children to our Gardner Campus.  The event wouldn’t be possible without our over 230 volunteers and over 150 community partners that make this event truly a community event. The Partnership for Latino Success a program of the college's has an ongoing strong relationship with local city police departments, and local nonprofit agencies as they work together to do gang prevention to get teens engaged in the right choicesThe College Access and Preparation Programs, at MWCC partners with four area school districts to ensure a smooth transition for students from high school to community college emphasizing on both academic and personal support to students who are minority first generation college students.  

		IIB4b_txt: After every collaborative event, wrap up meetings take place and in addition assessments on the partnership are always taken, to ensure the joint collaboration was mutually beneficial.  Currently Day of Caring hosted by United Way of North Central Mass uses our website http://www.community-builders.net site to be able to track volunteers and allow for assessment to be held for volunteers, agencies, and community partners. 

		IIB5_txt: The Molly Bish Institute Manual for Health and Safety was built in part by the great contributions the Nursing Department had on the research and content. This manual is a 44 page comprehensive document given out to families, children and schools across North Central Mass, as a fun easy tool with lots of resources and information. John Ballantine, a visiting professor from Brandeis University did a research report on Civic Engagement while teaching and researching here at MWCC, Civic Benchmark “Report Card” Making Massachusetts and Boston the Recognized Leaders in the Promotion of Civic Health. In addition, MWCC Director of Civic Engagement, created a Service Learning Handbook for both professors and students with the guidance of the Civic Engagement and Service Learning Committee comprised of faculty from all departments of the college. Also, a professor in the nursing department, coordinated with her one of her classes, a car seat safety inspection, tying the service learning into the curriculum with head trauma. She also wrote an article for the local newspaper on Healthy Balance in life. One of our professors of the Early Education Department has written articles in the local newspaper on communicating effectively with your children.  

		III1_txt: Question 1 - page 1:As a key principle, “MWCC is passionately committed to using its visibility and position of respect in the community as a force for positive change. Aggressive community outreach and a culture of active engagement in the economic, civic, and cultural activities of the region are defining characteristics of the Mount."MWCC Vision: MWCC is a thriving vibrant resource for the community we serve. We provide hope and opportunity for all those we touch: enriching lives, developing potential, enabling success, and serving as a primary catalyst for social, cultural, and economic growth and development. All those we serve recognize us as a benchmark for teaching and learning excellence and outstanding service to students and the community. We are vital, we are committed, and we deliver.Question 3.a - page 3: • Our Community Scholar Program hosts full scholarship to MWCC, while completing  1,000 hours at a local partners nonprofit. The Community Scholars program has site evaluations to assess the benefits to the organizations and students. • MWCC Administration, Faculty and Staff serve on a variety of boards and committees in the region informally and formally reinforcing the college's community engagement efforts. • When hiring new staff, faculty or administration MWCC requires at least one representative from the community. • MWCC advisory boards we keep a broad mix of community partners and donors and MWCC faculty and staff at the table to be sure we capture the thoughts and ideas for our community outreach programs. They are constantly reviewing whether their programs are responsive to community needs and, when appropriate, are modifying the goals and objectives of the program and/or curriculum.Question 5 - page 6At every graduation, President Asquino makes note of key individuals in our community through The Service Above Self Awards; to recognizing those who have made significant contributions to our 29 North Central Massachusetts cities and towns that make up MWCC’s service area. In addition professional development day always have civic engagement/service learning as one of the core themes of the day. 

		III2_txt: A trio of MWCC Paralegal Studies Club students organized a food drive to benefit Ginny’s Helping Hand food pantry in Leominster as part of the Feinstein Foundation's $1 Million Giveaway to Fight Hunger initiative. More than 54,000 items poured in to Ginny's in March and April through this three-campus drive and other collections in the community. The contributions were matched with a $50,000 donation from the Rhode Island-based foundation, the maximum amount donated to any one organization.28 MWCC students volunteered in the college’s first Alternative Spring Break in March. The students, along with four staff members, spent a portion of spring break helping Habitat for Humanity-North Central Massachusetts build a house in Townsend for a family of six. John Reilly, associate professor of business and consultant who also led students, faculty and community members in providing tax preparation services to area residents as part of the IRS'  Volunteer Income Tax Assistance program recently received correspondence from one outstanding service learning student volunteer who indicated she would not be able to participate again this year because she had been hired by the IRS.  An indication that this students service learning experience resulted in employment.

		III3_txt: Limit to 400 words

		PrintButton2: 

		EmailSubmitButton2: 

		TextField1: Thank you! Please remember to save the document for your record.

		TextField2: (Please click only once.)










The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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		The Carnegie Elective Classification 

		for Community Engagement

		Introduction

		I.  Foundational Indicators 

		A. Institutional Identity and Culture

		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)

		II.  Categories of Community Engagement



		A. Curricular Engagement

		b. Has community engagement been integrated with curriculum on an 

		institution-wide level?

		B. Outreach and Partnerships

		III.  Wrap-Up









2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1
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			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Limit to 100 wordsInstitutional Heritage True to its Franciscan heritage and mission motto: “To Learn, To Love, To Serve”, Alvernia’s Franciscan values have shaped its character and history since its founding.  Service, humility, collegiality, contemplation, and peacemaking are institutional core values woven through the academic, co-curricular, and spiritual culture of Alvernia.Mission statement "... Alvernia is a rigorous, caring, and inclusive learning community committed to academic excellence and to being and fostering broadly educated, life-long learners; reflective professionals, engaged citizens and ethical leaders."

		IA2_text: Limit to 300 wordsAlvernia has awards and ceremonies recognizing community engagement throughout the year, from convocation to commencement.• The Franciscan Award is presented to friends, supporters and donors who have made significant contributions to the community. • Brand Scene Investigator is awarded to individuals demonstrating brand attributes such as community engagement. • Sr. Donatilla Award is presented to a full - time faculty member each year who has given long service to the College in teaching, advising, service, and support. • The Franciscan Peace and Justice award is given to a graduating senior who demonstrates a spirit of service and leadership in academic and co-curricular activities, promotes diversity and respect for all people, is dedicated to service in the community, especially with the poor and marginalized, and is actively committed to building a global community around social justice and peace. • Alvernia recognizes Alternative Break participants through commissioning ceremonies designed to celebrate the spirit of service and solidarity inspired by these service trips.   

		IA3a_text: Limit to 400 wordsAlvernia has a long history of a dynamic exchange of ideas with the community. A guiding principle in these relationships is a “listening approach” to community involvement. Most of our programs have been shaped as a result of community discourse and our approach to assessment has developed as an intrinsic part of these collaborations involving both formal and informal mechanisms and techniques. As a Catholic Franciscan college, service is an integral part of the learning environment at Alvernia and all students are required to perform community service before graduation. Additionally, over 20% of federal work-study aid recipients are placed with local non-profits. We have long-term partnerships with over 30 agencies receiving over a hundred students annually. Alvernia coordinators provide annual assessments through personal communications with agency representatives. Student placements are matched to requests of local partners. Agencies are given the opportunity to evaluate student performance and provide feedback.  Alvernia’s departments and the Holleran Center for Community Engagement, offer a variety of summer programs for underserved children through the South Reading Youth Initiative.  These initiatives engage students, faculty and staff. At the completion of activities coordinators conduct formal evaluations with children and parents to assess the effectiveness of programs. Alvernia’s academic departments assess the perception of partners regarding student performance in internships and field-placement programs. In addition to using evaluation forms at the completion of individual assignments, departments utilize online surveys distributed periodically to participating employers. Most recently, the Nursing Department conducted a survey with local healthcare providers.Alvernia is formalizing internal assessment and developing college-wide metrics to measure the progress of objectives set in the Strategic Plan. An online survey of community partners which addresses satisfaction with engagement efforts is under development to be administered in Fall’08.The design of our academic offerings is often guided by community needs. Academic departments periodically conduct community surveys and needs assessment to inform the development of new programs. All departments and centers have advisory boards and councils with community member participation. Currently under preparation is a survey to assess the need for a new certification program in local schools in the area. Student research coordinated through IRB responds to local needs. Agency representatives evaluate student performance and the contribution of the research to support agency information needs. New in 2008 as part of the further integration of service learning and/or community engagement into each departmental program, programs will work to develop direct assessment of student work in service learning and community engagement.

		IA3b_text: Limit to 300 words• Assessment data were used in our recently completed strategic planning process• Feedback from community partners is used by faculty to design curricula for service-learning courses• Evaluation data from student community service, work-study and internships are used to design future student placement opportunities, research and internship opportunities.• Data are used for academic program review• Data are used in preparation for the self-study report for re-accreditation by the Middle States Commission• Feedback is used to design future programs and activities through the Holleran Center• Currently under consideration for approval is a proposed PhD-level course with a primary focus on directly involving students in community-based research in collaboration with and in response to community partner needs• Data from the community sustainability survey were used to develop the “Green Practices” initiative

		IA4_text: Limit to 300 words The Holleran Center for Community Engagement maintains a prominent place on the home page of the College's website, with opportunities for faculty and staff to share photos of service-learning and community projects. Campus Ministry also utilizes the website to publicize and advertise upcoming social justice and alternative break programs. Alvernia published a layout in Beyond The Books, a guide to Service-Learning Colleges and Universities, produced by Student Horizons.  This emphasizes the service-learning opportunities which students may participate, both in and out of the classroom. EX: Santo Domingo, Dominican Republic, alternative break trip. Multiple campus agencies, such as the Office of Campus Ministry, the Office of Multi-Cultural Affairs, and the Holleran Center participate in several Campus Connection Days throughout the summer, distributing print materials on their programs in the external community to all new freshman and transfer students as they complete testing and placement obligations. This is also the students’ introduction to Alvernia’s community service requirements for their degree which is described in the course catalog and on other marketing materials. The college magazine Alvernia is published quarterly and has a mailing list of 12,000. In each edition, news of faculty, staff and alumni and their outreach with the community is published. A recent article discussed the 800 member senior’s college, which is for community members age 55 and over who attend specially designed courses of interest throughout the year on the Alvernia campus and at other community locations.Alvernia’s commitment to service in our community is detailed in many undergraduate recruitment communications, including the viewbook, search piece, admissions web site, and several e-mail communications. The Holleran Center for Community Engagement is mentioned specifically in several different undergraduate recruitment publications, including the viewbook, search piece, admissions web site, and several email communications. 

		IA5_text: Limit to 300 words In his Inaugural address in 2006, President Thomas Flynn established two Centers of Excellence. "...By coordinating the College’s myriad service projects and developing strategic service-learning partnerships, the Center will help our community to be an essential part of our curriculum, a learning laboratory for students and faculty. And by serving as a prominent “front door” for the College’s many community-based projects, and the community’s many requests, this center affirms our commitment to the reinvention of Greater Reading.... Both centers, in short, indicate a heightened institutional commitment …to community-based learning as hallmarks of an Alvernia education and as characteristics of “the engaged campus” worthy of emulation." The President leads by example by serving on the Board of PA Campus Compact, the PA Association of Independent Colleges and Universities, the local United Way Board, the Olivets/PAL Boys and Girls Club and the Caron Foundation.The Board of Trustees reaffirmed this commitment to community engagement in the strategic plan in 2007. A key goal in that plan is that the College “…commits to expanding external engagement, especially with alumni, civic leaders and learning partners, and to strengthening its visibility and reputation.”  In June 2008, Trustees T. Jerome and Carolyn Holleran donated a $3 million dollar gift to the Holleran Center for Community Engagement.The executive cabinet also vigorously interacts and engages within the community. • VP of Finance has a municipal/private partnership with a local city park facility. In a long term lease with the city, a financially deficit municipality now has the use and upkeep of tennis courts and ball fields upgraded to NCAA standards and the college has the use of nearby facilities, providing a reciprocal winning partnership for both agencies.• VP of Mission engaged in creating a sustainable community garden for local neighborhood. • Provost is working with Center directors and faculty  to connect academic outcomes with community engagement aspect of the mission.

		B1_text: Limit to 400 wordsThe Holleran Center for Community Engagement was established to initiate strategic partnerships that enhance Alvernia’s mission, leverage campus and community expertise, address community needs and be mutually beneficial.  The Center's purpose is to serve as the central resource for students, faculty, and staff to engage in projects, as a catalyst for expanding community based learning of all types including internships, field experiences, and service learning projects.  Its goals are to establish Alvernia as a leader in community based learning and civic engagement locally, regionally and nationally.The Center now has an infrastructure with a Director (a former Chief of Staff to the Mayor of our local City of Reading), an Associate Director for Community-Based Learning (a tenured faculty member with a partial teaching load) and a Project Coordinator. They have a second year grant for an Americorps VISTA through PA Campus Compact who supports priority projects of the Center:• South Reading Youth Initiative, a year long after school program in the arts and culture for underserved inner city Hispanic youth• Creativity and Jr. Creativity Camp - three weeks of free day camp on the college campus for this same population in the summer• The Centers of Excellence Lecture series• Literary Festival held in the Fall semester, featuring faculty and local, regional, national and international authors which is free and open to the public• Reading alternative break - a week long immersion program of service for Alvernia students. A new partnership in 2007-08 with the Chamber of Commerce brought executive directors of more than 20 not-for-profit organizations in the community together quarterly for peer to peer luncheons to examine mutual challenges, concerns and successes in their work. The Holleran Center is housed at the Upland Center, a new building for the College, centrally located between the highway and the Alvernia campus and minutes away from the downtown City of Reading - the local Berks County seat.  The facility was renovated in 2007 to accommodate the Graduate and Continuing Studies Center, the Holleran Center and Office of Institutional Advancement. It also holds 9 smart technology classrooms, community rooms and a small cafe. Local non profit organizations have the ability to utilize this space for meetings at no cost on a space available basis. In 2007-08, 70 agencies benefited from this partnership with the College by holding their conferences, lectures and meetings on the College campus.

		B2a_Text: Limit to 50 words The institution provides operating expenses towards active community engagement, at $637,000 or approximately 1.5% of the operating budget of the College. The Centers, Mission and Ministry, the Seniors College, student work studies placed in the community, and a Literary Festival use operating budgets to connect to the external community.

		B2b_text: Limit to 200 words• A $3 million gift dedicated to the Holleran Center for Community Engagement, additional grants for the Holleran Center have been awarded from the PA DCED in partnership with Centro Hispano and the Youth Fund of the Berks County Community Foundation. The Criminal Justice Department was awarded a $222,124 grant from the U.S. Department of Justice Office of Community Oriented Policing Services (COPS) to supplement and enhance programs with the Reading Police Academy (housed on the Alvernia campus) to conduct research projects for local criminal justice agencies. • The Department of Nursing has received a mentoring grant through the U.S. Department of Education  to meet the costs of programs designed to increase baccalaureate level nursing student retention graduation rates. This Congressionally-directed grant for $85,480 is for scholarships and nursing education programs.  This project reflects the college’s determination to impact education and health care for its citizens. The financial boost that the Nursing Education Initiative can offer for the expansion and retention programs can positively impact the Reading community.

		B2c_text: Limit to 200 words Alvernia College is currently undergoing a $27M capital campaign through year 2013. The Office of Institutional Advancement currently seeks funding that merge faculty and student engagement with community based interests. In the first 9 months of the campaign, over 13 million dollars have been pledged. Grant proposals currently proposed and under review for the Holleran Center for Community Engagement are with the Reading Royals Foundation, the Comcast Foundation, Carpenter Steel and Teleflex Foundations, among others. Faculty and Students play a primary role in fundraising activities for local and international causes:  Alternative break trips in the Dominican Republic and El Salvador, Student Activities raised awareness and $10,000 to contribute to a local organization, Berks Women in Crisis-whose mission is to provide supportive services for victims and eliminate domestic and sexual violence in Berks County. • Alvernia’s long standing Thanksgiving Turkey Drive benefiting a local area food bank, veterans group, and prison advocacy group all are assisted with their many needs that develop at this time of year.

		B3a_text: Limit to 400 wordsData is centralized in several important ways for faculty, staff, and students through:• The Community Engagement Database: an online data collection tool that tracks faculty and staff community engagement activities. It serves as a resource for the Holleran Center and the entire college to locate contacts and programs and initiatives.• Service-Learning Database: an online tool tracking service-learning opportunities, connecting faculty and students, and tracking students completing service-learning classes. • The Events Tracking Stats Database: an electronic database that tracks all community-related events taking place on campus and sponsored by Alvernia. • Various mechanisms exist to track college participation through the corresponding offices and committees coordinating student service, work-study, internship and field-placement assignments. The IRB database tracks student research projects conducted with local partners.• Periodic surveys are conducted with the Campus Community EX: exit surveys, diversity survey, alumni surveys.

		B3b_text: Limit to 300 words• Tracking data were used in our recently completed strategic planning process• Tracking data were used by faculty in the design of service-learning courses• Evaluation data from student community service, work-study and internships are used to design future student placement opportunities, research and internship opportunities.• Data is used for academic program review• Data is used in preparation for the self-study report for reaccreditation by the Middle States Commission• Feedback is used to design future programs and activities through the Holleran Center• Data are used for budgeting purposes to determine program funding and staff needs• Data from the community sustainability survey were used to design the “Green Practices” initiative at the College

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Limit to 200 wordsAlvernia’s involvement with the community has a strong positive impact on our students in several ways. The network of contacts and the long list of partners, the variety of collaborative projects and activities, and most importantly, Alvernia’s reputation for commitment to service, opens doors to meaningful and engaged assignments including service, research, and professional opportunities. They enrich students academic and social experiences while in college and they also provide invaluable support for professional and job placement after graduation. A recent example with an Alvernia College junior is telling. The student was chosen for a community service work-study assignment with a local police department during the 2007-08 academic year. The student did such an outstanding job that the department requested additional funds from the Township Board to hire the student in a full-time position during the summer. Similar experiences create more opportunities for new generations of Alvernia’s students.

		B3d2_text: Limit to 200 wordsFaculty involvement with the community enhances the integration of research and service. Collaborative efforts provide opportunities for faculty scholarship and professional growth. EX: two years ago, ten health care professionals earning their MBA at Alvernia selected a Mission in the Barrio of Los Tres Brazos in the Dominican Republic sponsored by the Bernardine Franciscan Sisters as the site for their service project.  Under the leadership of Dr.  Spencer S. Stober these students traveled to Santo Domingo where they worked with the community and Sisters to develop a fund raising plan for expansion of the Mission School and Health Clinic. Dr. Stober considers service-learning to be a legitimate academic endeavor, and he emphasizes that if outcomes are to be sustainable, that it is important to share a vision with a long-term community partner. Dr. Stober published and presented his work about the experience to share knowledge and present this service-learning course as a model for other colleges and universities.  Citations:  “Academic Service Abroad: Confronting our Limitations,” International Journal of Environmental, Cultural, Economic and Social Sustainability, Vol. 4(1), 2008, pp. 107-115, Common Ground, Australia; Presented at the International Conference on Environmental, Cultural, Economic and Social Sustainability, Malaysia, January, 2008.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Limit to 200 wordsData is assessed from community engagement and efforts and activities are then refined as per the evaluations received. When possible, suggestions are implemented to further enhance programming and partnering with the community. EX: Summer camp surveys are solicited from the free Creativity Camps held for underserved children ages 7-14 on the campus and parents input and recommendations are used for future planning.Recognition by the community that community engagement is a continuous dialogue helps in the assessment process. The local Berks County United Way is using the college campus as a resource in its Report on Critical Community Issues with its annual Community Forum taken place at the College in March 2008.  The Provost has committed to strategically address these articulated community issues around five focus areas and actively collaborate with faculty and staff to begin collective work and sustain progress on these clear priorities for the community.

		B3d4_text: Limit to 200 wordsThe Institution is impacted by the community relationships that have been developed to increase our visibility and accessibility.  It allows us to diversify and enrich our programming in response to community needs.  Such needs have been identified through conversations with many of our partners.  Alvernia College has developed ways to assist our community partners.  Ex: The Communication Department has received several requests from the community to assist with video productions for educational and informational purposes.  One such request was from the Lehigh Valley Hospital and Medical Center for an educational video on Ovarian Cancer for patients.  The Office of Institutional Advancement is attempting to secure funds to build a media center for the communications department so that this department can further assist the community with productions such as these.  

		b3e_text: Limit to 300 words Alvernia uses data from assessment mechanisms in a variety of ways.  Tracking data were used in our recently completed strategic planning process, by faculty in the design of service-learning courses.  Evaluation data from student community service, work-study and internships are used to design future student placement opportunities, research and internship opportunities.  Data is used for academic program review.  Data is used in preparation for the self-study report for reaccreditation by the Middle States Commission.  Feedback is used to design future programs and activities through the Holleran Center.  Data are used for budgeting purposes to determine program funding and staff needs.  Data from the community sustainability survey were used to design the “Green Practices” initiative at the College.

		B4_text: Limit to 200 words The Alvernia College Strategic Plan of March 2007 outlines the vision of what the college will become in the next decade:“To be a distinctive Franciscan university, committed to personal and social transformation, through integrated, community-based, inclusive, and ethical learning,engaging the local, regional, and global communities as partners in education and service”. The plan identifies five strategic priorities including Community and External Engagement, committing the college to “expanding external engagement, especially with alumni, civic leaders, and learning partners”.  This directs the college to build on our history and expand and strengthen our involvement. Within Berks County, Alvernia has long had a strong community presence.  This will continue.  Berks and the surrounding counties will be, for the foreseeable future, the geographical foundation of Alvernia, and the College must scrupulously tend to that foundation. Alvernia’s educational mission emphasizes practical application, community involvement, and service learning. The College, as both an institutional responsibility and educational imperative, sees engagement with its community as absolutely critical, whether it be through experiential learning opportunities, strong alliances with local and regional partners, or by establishing the Alvernia campus as a community destination for events. 

		B5_text: Limit to 300 words The Holleran Center along with the Provost’s Office host a Faculty Professional Development Workshop.  In January 2008, the Director of Pennsylvania Campus Compact led an all-day workshop on service-learning to faculty and administrators.o Alvernia is dedicating resources to formalize its service-learning program.  The new Associate Director for Community-Based Learning and the newly formed Service-Learning Action Group are developing the service-learning structure at the college including policies and procedures as well as encouraging service-learning course development.  Members of the Action Group are receiving stipends for their work.o Faculty can apply for $1,500 per academic year for community engagement scholarship, conferences, and presentations from the Development and Research (D&R) Budget.  o Alvernia will provide stipends to faculty members for designing new service-learning courses including syllabi and materials.  o Alvernia will provide stipends to faculty members who undergo training for developing and teaching service-learning classes.  The Associate Director for Community-Based Learning in the Holleran Center for Community Engagement also provides individual mentoring and consulting for faculty to employ service-learning pedagogy into their courses.o Alvernia provides funding for staff and faculty in the Center for Community Engagement to attend and present at conferences.  For example, funding was provided during 2007-8 for the Associate Director of Community-Based Learning to attend a presentation by Kapi'olani Community College's Director of Service-Learning. Additional funding was provided for the Director and Associate Director of the Holleran Center to attend several workshops.  These included a 2007 summer two-day workshop at Drexel University in Philadelphia, Pennsylvania presented by Campus Compact and information sessions at Cabrini College’s Wolfington Center in Radnor, Pennsylvania.

		B6_text: Limit to 300 words With the establishment of the Holleran Center for Community Engagement, the community has learned that there is now a formal organization within the College community to present ideas, collaborations, and specific needs and have an entry into the campus community. The Center for Community Engagement in March of 2007 hosted the United Way of Berks County Community Forum, a one day workshop in response to the UW Community Impact Councils Report- whose charge is to periodically examine community trends and data and create opportunities for community conversations about these focused issues. The Center will continue to partner as a facilitator to these forums. Additionally, the Provost of the College has committed to the faculty to focus on these researched needs in community based research and support within the community. One direct goal of the Holleran Center is to become the gateway for the community to the College, centralizing access to faculty and student expertise.  EX: a direct solicitation for assistance came from the Berks County Pandemic Advisory Council. This new organization, working with local health, emergency and municipal groups sought assistance from a CIS faculty member and a student who collaborated in the design and implementation of a website for the organization and the entire community.  www.flutoolbox.com A number of courses each year are offered in partnership with Berks Community Television (BCTV). To benefit from this partnership, some or all of the class meetings are held at the BCTV facility at 645 Penn Street in downtown Reading. As a provider of local community television, the community has a voice in the direction which the students delve into production of individual programming. 

		SD1_text: Limit to 300 words The College has search and recruitment policies in place that encourage the hiring of faculty with expertise in and commitment to community engagement.The Vice President for Mission meets with every faculty candidate during the interview process to insure that the candidate knows and understands the Mission of the College which highlights service and community engagement.  “To Love, To Learn, To Serve”In addition, the Holleran Center for community engagement interacts and engages with faculty candidates during the interview process.  The focuses of these sessions are to determine the candidate’s interest and experience with community engagement.  This information is one part of the decision making process during the hiring process.During the new Faculty Orientation sessions that take place every August, there is another opportunity for faculty to meet with the Director and Associate Director of the Holleran Center to learn more about the college’s commitment to community engagement.  Also, faculty are encouraged and supported to continue their own work in the community.There are 12 new full-time faculty for the 2008-2009 academic year.  During the hiring process, community engagement efforts were a part of the consideration process.  Ex.:• A new Language professor was hired whose main research area is “ways of speaking by Physicians with HIV/Aids patients”.  She intends to continue with this interactive engagement with the medical community in this research area. In the hiring process, she also indicated an interest in working with the schoolchildren and parents • Full time artist in residence, Melissa Guyer is a member of the “Wheatland Choral” a  prestigious signing group and also is active in several theatre groups as a scenic and lighting designer. She plans to continue with these  extracurricular activities  while at the College.

		SD2a_text: Limit to 300 words Alvernia College’s guidelines for promotion and tenure which were revised on May 29, 2008 specifically include scholarship and activities in teaching service-learning courses as well as civic community engagement.  This change in the document was the result of a motion from the Service-Learning Action Committee and the Associate Director of Community-Based Learning.  Specific areas for promotion and tenure include: Category 1:  Teaching ExcellenceBecause of the centrality of exceptional teaching to the mission of Alvernia College, to receive tenure or promotion all faculty members must demonstrate excellence in teaching One of the examples listed as evidence which candidates may present to demonstrate excellence in and devotion to teaching is:o Designing and/or teaching service-learning courses.Category 2:  Service to the College CommunityIn addition to their teaching duties, faculty members are expected to provide service and leadership to the College community, broadly defined. A faculty member may provide service to the civic community by working with people and organizations outside of the profession.  This enhances the College’s name and reputation, forges connections to the local community, and demonstrates to students the importance of active community involvement.  One of the examples of evidence of service include the following:o Participating with students and community partners in community-based activities.Category 3:  Scholarly, Creative, and Professional AchievementAlthough the methods of scholarship vary widely, faculty are expected to be active in the intellectual, scholarly, or artistic developments of their chosen discipline. An examples of evidence of scholarly, creative, and professional achievement includes the following:o Conducting scholarship related to service-learning.

		SD2b1_text: Limit to 100 words The Service-Learning Action Group worked with the Rank and Tenure Committee diligently last year to develop new criteria that will clearly mark the scholarship of community engagement and service-learning as a path toward faculty promotion and tenure. As well, Alvernia faculty members are currently being promoted and tenured who have emphasized the scholarship of community engagement. For example, two professors at the college have conducted extensive research and work on the subject of service-learning.  They have co-authored a book on service-learning ethics and presented at many international/national conferences.  Recently, these professors were granted full professor status.  

		SD2b2_text: Limit to 200 words See above question b. Yes

		SD3_text: Limit to 300 wordsAlvernia College supports many programs that allow students to undertake a leadership role in community engagement.  The following are a few examples:• Residence Assistants (RA's who are undergrad students) and resident students organize and participate in our annual trick-or-treat night which is a community outreach program between the campus and the Reading elementary school kids. The office picks the date for the event but the RAs and residents are responsible for picking the theme, decorating, and the execution of the program from planning to the clean up afterwards.• Many RAs also do community service programs; some examples include volunteering at the humane society; collecting donations for the food bank; collecting/donating clothes for goodwill.• Students currently have leadership roles in the Alternative Break program.  Each trip has one or two student leaders who help run trip preparation meetings, fundraising activities, and service projects and reflections sessions during the trips.  Therefore, they are influential in the planning and implementation of the Alternative Break trips. • Alvernia has a Student Ambassador program which current students act as representatives in the community for the College’s lecture series and in campaign breakfasts.• Christmas on Campus is a program that is run by the Student Government Association.  SGA invites elementary school students from the Reading community to campus for an evening of crafts, activities, dinner and a visit from Santa Claus.  Each elementary student is paired up with an Alvernia student for the evening.- SGA students plan this event from start to end through an ongoing committee.- There are 2 student chairs that run the committee.- The students organize, decorate, greet the elementary school students, spend the evening with them, clean up and reflect and assess the program.

		SD5_text: Limit to 200 wordsThe Service-Learning Action Group formed in Spring 2008, under the Associate Director for Community-Based Learning is comprised of ten faculty members representing different disciplines at Alvernia.  The group’s main responsibility is oversight of service-learning courses at Alvernia,  including training of new faculty interested in teaching and implementing service-learning courses.  It has devised a Five-Year Service-Learning Plan that begins in 2008.  The goals of the committee are to introduce a Service-Learning incentive and recognition program that designates Faculty Fellows and Service-Learning Scholars.  The Committee also wants to develop a plan for annual assessment of the service-learning program as a whole as well as individual courses.  Another goal is to work with Institutional Advancement to enhance data collection of service-learning courses.  In the second year, the committee will introduce a community partner and fellow programs which will recognize organizations and business that participate with service-learning courses.  In each year the goal is to continue to offer an increasing number of service-learning courses. By the fifth year the goal is to have at least one service-learning course in every department/discipline/programs and one core course to be determined. In this year the first class of Service-Learning Scholars would graduate.

		SD4_text: Limit to 100 wordsAll undergraduate students must complete a Community Service requirement ranging from 5 to 40 hours based on the number of credits transferred in.  These hours are recorded at the bottom of the transcript either showing the numbers of hours documented or that the requirement has been met.Students may elect to take a Service Learning course or a course with a 4th Credit Service Learning option.  These experiences will be recorded as credit courses on the transcript in addition to the Community Service hours associated with the service.

		IIA1a_txt: Limit to 200 wordsAlvernia College has a formal definition and a process for identifying Service-Learning courses.  The Service-Learning Action Committee, a faculty governance committee is responsible for identifying service-learning courses.  The committee put significant energy and research into devising the following definition and objectives of service-learning:Service-learning is a pedagogy of community-informed scholarship, reflective thought, and civic responsibility that promotes intentional learning, provides experiential knowledge, and fulfills community-defined needs.Objectives: *Service-learning is embedded in credit bearing courses and requires educational objectives that are fundamentally integrated with community-driven initiatives. *Service-learning intentionally combines service with academics in activities that change both the recipient, the provider of the service, and the community at large. *Service-learning is accomplished through collaborative and structured opportunities that demonstrate the Alvernia Franciscan mission of “knowledge joined with love”.*Service-learning involves critical reflection, personal discovery, and a harmony of values for life,skills for the workplace, and multi-disciplinary expertise. The Associate Director of Community-Based Learning oversees service-learning courses and training of new faculty.  

		IIA1b_1: 4.00000000

		IIA1b_2: .5%

		IIA1c_1: 3.00000000

		IIA1c_2: 33%

		IIa2a_txt: Limit to 200 words General Education Outcomes Knowledge • Study in sciences and mathematics, social sciences, humanities, histories, languages and arts• Knowledge of the word and its problems and intercultural understanding• Franciscan Identity Skills• Inquiry and analysis • Critical thinking• Creative writing• Written Communication• Oral Communication• Quantitative literacy• Information literacy• Cultural literacy• Teamwork• Problem solving Values • Ethical reasoning and moral judgment • Acceptance of difference • Civic participation • Personal and Social responsibility • Empathy for the global condition Integration • Awareness of the learning process • Ability to draw on different perspectives • Ability to connect across disciplines • Ability to apply theory to practice • Ability to conduct researchGeneral Outcomes 1. Recognition of essential elements of the Franciscan tradition(s) and values in human journey. 2. Proficiency in oral, written and interpersonal communication.3. Ability to think critically.  4. Technological competency necessary to discipline.5. Scientific and quantitative reasoning. 6. Information literacy7. Introduction to the liberal arts 8. Recognition of personal and social responsibility in local and global community.9. Appreciation of the aesthetic dimension of the human experience.10. Reflection on the self through creative and spiritual expression.

		IIA1d_1: 4.00000000

		IIA1e_1: 22.00000000

		IIA1d_2: 5%

		IIA1e_2: 1.5%

		IIA2b_txt: Limit to 200 wordsAcademic departments have added learning outcomes for students’ curricular engagement with community.  EX: in our Nursing Department, students are expected to: • Assume an ethical leadership role to improve quality of clients’ care and safety within a variety of health care settings. • Recognize local, state, national, and global trends in health policy and regulation and its effect on nursing practice. In addition, all service-learning course syllabi at Alvernia explicitly state learning outcomes for students' curricular engagement. The following are two examples of the learning outcomes for community-based service-learning courses. The first is from a first-year seminar class which all freshmen students take and the second is from a service-learning course in the communication department. o COL 110 First-Year Experience –students will learn the value and importance of community engagement. This includes the following outcomes: 1. Students will participate and reflect on a service experience during Orientation Weekend that will better the community. 2. Students will discuss the value and importance of service and its community benefits. 3. Students will be exposed to different community organizations and the service needs they fulfill. 4. Students will be encouraged to participate in community cultural and educational events and activities.

		IIA2c_txt: Yes.  Program-specific student learning outcomes are derived from the mission, national professional standards/regulation, professional trends, and regional needs. The curricular frameworks are built upon the program’s mission statements. Community engagement permeates curricula in disciplinary programs. Examples of guiding principals (mission statements) follows:Social Work Program Mission Statement The mission of the Social Work Program is to prepare competent and effective generalist social work professionals to work with diverse populations, especially those who are at risk of social, economic, political, and religious oppression……promote social justice and spiritual development and service as a source of transforming society and servicing as a witness to the Franciscan tradition for caring for the most vulnerable members of society. Occupational Therapy Program Mission Statement…..the OT Program seeks to prepare graduates to become reflective practitioners and life-long learners, to act with moral courage and spiritual fullness, and to become ethical leaders who are engaged in their communities……Business Programs……is committed to providing quality opportunities for students to obtain the broad knowledge base and skills necessary to become reflective and productive members and leaders of the business community.

		IIA2d_txt: The OT, SW, AT, NUR, and BUS Programs hold full discipline-specific specialty accreditation from their appropriate nationally accreditation bodies.  In addition, the ED Program is regulated by the PA Department of Education whose standards are congruent with the nationally accreditation body of NCATE. Programs must demonstrate compatibility with the parent organization’s mission and broad outcomes and have fully operational systematic program evaluation processes to gather subjective and objective data to assess student outcomes. Every program as well as the core curriculum courses and their outcomes are reviewed on a 5-year cycle.  This review includes evaluation internally as well as externally by outside agencies or independent reviewer(s).  This process is overseen by the college's Curriculum Committee.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Limit to 300 words Student Research • MED 520 Education as Researchers MED 680 Research Seminar: Supervised experience culminating in the completion of a research project.  A written product documents a synthesis of the appropriate literature in the field, methodology used, research findings, and analysis and discussion of findings. Local school districts are often the field of research.  Findings are presented to school boards and administrators.• MBA COR 590: Ten health care professionals, mostly physicians, selected the mission school and surrounding community for their service project in Santo Domingo. Resulting research was published in the International Journal of Environmental, Cultural Economic and Social Sustainability. Student Leadership Community engagement is woven into the fabric of many student leadership programs and opportunities, from student led trips to El Salvador, and the Dominican Republic to local activities, such as literacy programs.    The student ambassador program places trained scholarship students at events which serve the public. Internships/Co-Ops• Through the Washington Center, students complete a semester in Washington DC interning at governmental and political action organizations. Ex: Interpol, Georgetown University, the Department of Justice, and Campaign 08 Conventions.• Each department nurtures relations with organizations which assist students in internships.  Ex:  Communication department has traditionally placed students in the Mayor’s Office in the City of Reading and various professional sports teams. Study Abroad The following students participated in study abroad: • Perugia, Italy at the Umbra Institute as a part of the Franciscan Heritage Program through St. Bonaventure University • Semester at sea • Costa Rica• London through the Washington Center Internship program • London Metropolitan University • Reutlingen, Germany with our partnership with the Danzer Scholarship• 9 students went to Santo Domingo, Dominican Republic for a service learning course • 16 students took an alternative break trip to El Salvador.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: Limit to 300 words First Year Sequence:In previous years, Freshmen Orientation Weekend included an opportunity for our new students to begin fulfilling their service requirement by having group community service projects such as cleaning up a nearby city park.  This year, orientation will include a United Way service fair where there will be organizations on campus for students to search for an ideal match for volunteering. In past years, instructors of the First Year Seminar offered opportunities for their students to participate in a group service project such as the annual Thanksgiving Turkey Drive which provides food for local food banks and veteran groups.  This year, participation in at least one out-of-class service event will be a requirement of the First Year Seminar.General Education: All Undergraduate students must complete a Community Service Requirement in order to graduate.  The number of hours required is dependent on class level upon admission to college.Core Courses and Majors: Faculty has the opportunity to offer the 4th Credit Option as an addition to one of their regularly scheduled courses.  This option has been utilized by every academic department and has been linked with courses in both the liberal arts core and majors.  The 4th Credit Option service component relates to the academic content of the course and the student earns one credit when successfully completed.Graduate Studies:This past year, our students in the Masters of Business Administration with an emphasis in Healthcare traveled to Dominican Republic during Spring break 2008 to help develop projects to fund the Bernardine Sisters mission school.  Graduate courses have also utilized the 4th credit option.  A community-based research course will be offered in response to specific needs.Capstone: Most majors have internship experiences and practicums as their capstone.  In order to fulfill these requirements, the students work with local community agencies and organizations. 

		IIA4_txt: Limit to 300 words Examples of faculty work and presentations for 2007-2008:o Theresa Adams, RN, CSM, MSN and Deborah Greenwald, RN, CSN, MSN .  “Open your Eyes and Minds: Read about Diversity, History, and Image.” National Association of School Nurses. June 30, 2007.o Peggy C. Bowen, Ph.D., C.T.S. “Native Americans as Criminal Justice Professionals.” 45th Annual Meeting of the Academy of Criminal Justice Sciences. Cincinnati, Ohio.  March 11, 2008.o Caroline Fitzpatrick, Ph.D. and Spencer Stober, Ed.D., Sustaining Gaia through Learning Communities: A Case Study in Higher Education.  International Journal of Environmental, Cultural, Economic, and Social Sustainability. 3(5), pp.41-50.o Phyllis Hay, ACSW, DSW. “Autobiographical Group Work with Nursing Home Residents.”  29th Summer Institute on Aging.  June 4, 2007.o Speratus Kamanzi, A.J., Ph.D. “Twin phobia among the Haya of Northwestern Tanzania: Interpreting it with the mimetic Theory,” Religion 37(2007) 53-63.o James R. Klucsaritis, M.S. A photographic timeline of Hawk Mountain Sanctuary’s American Kestrel Nestings. zippublishing.com: December 2007.o Janice Fetrow-Stewart, LSW, ACSW, MSW.  “Social Work Internship Mentoring: Students Mentoring Students in Ethical Field Practice.” Southwestern Social Science Association Conference.  Las Vegas, NV. March 12, 2007.o Mary Ellen Wells, L.L.M., J.D. “Purchasing the Right to Pollute: Economic marvel, ethical minefield or both?”  Proceedings.  International Academy of Legal Studies in Business.  December, 2007.o In October 2007 Alvernia College hosted a two-week Literary Festival for the Berks County Community.  Following faculty made presentations:o David Silbey, Ph.D. – discussed his book, A War of Empire and Frontier: The Phillippone-American War, 1899-1902o Carrie Fitzpatrick, Ph.D. and Spence Stober, Ed.D. – presented a slide show perspective, “Sustainable Communities.”o Heidi Reuter,  internationally recognized photojournalist and adjunct presented her work. o Thomas Bierowski, Ph.D. – hosted Alvernia College Writers Series, live readings of original works.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: Off

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: Limit to 300 words• Learning Centers: the South Reading Youth Initiative has been established in a nearby neighborhood of the inner City of Reading, providing programming and mentoring for over sixty 10-14 year old largely Hispanic middle school students.• Tutoring: The Federal Work Study Program was utilized in 5 different homework centers with 30 Alvernia students tutoring children in math and reading at various Olivet Boys and Girls Club sites located throughout the City of Reading and the Calvary Community Center.• Extension programs: Alvernia has two extension programs on satellite campus which offer a host of degree and non degree courses for the adult populations, making their education convenient, accessible in an and academically challenging environment. The site in Philadelphia serves a diverse population. The other site, in rural Schuylkill County, has employment challenges and is offered in collaboration with the local McCann’s School of Business.• Non-credit courses: The College regular offers non credit courses for the community through the Graduate and Continuing Studies Division. In addition, respected faculty members from Alvernia offer courses on religion, politics and literature in a shortened format for seniors 55 years old and older for a minimal membership fee in Alvernia's Seniors College.  This seniors group, numbering more than 800, also meets monthly for lunch and discussion in the student center.• Training programs: Certified Managerial Accounting and Leadership Training Certificate programs for manufacturing companies are offered through the Graduate and Continuing Continuing Studies Division of the College.• Professional development centers: the College has a partnership with Leadership Berks, a local 501C3 which provides leadership training and training for board leadership in the local community. Through a cooperative agreement with Leadership Berks, the organization is housed in the Holleran Center for Community Engagement and shares office space and resources.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Limit to 300 words• Co-curricular student services: support transportation and facility support to student projects in the community, such as Martin Luther King celebration, Diversity Day and Cops N Kids reading days in local schools with Disney Radio and others.• Work Study student placements: various agencies and after school programs are supported with work studies for tutorial services at the Police Athletic League/Olivets and Calvary Community Center.• Cultural Offerings: Free and open to the public Lecture series, offering topics of interest to the local community on service, healthcare, ethics and leadership; a two week long free Literary Festival offering notable authors as lecturers.• Athletic offerings: all athletic events are free and open to the public; teams participate with other colleges and professional sports teams in charity events.• Library services: All community members are eligible to utilize the campus library by submission of their Berks County Library card information. Additionally, the Library has free exhibits and displays open to the community; and has two dedicated rooms created by local cultural and heritage groups, maintaining their collections and allowing shared meeting space. (Italian American Room and Polish American Room).• Technology: Wifi is available in the College’s new Upland Center and available to the public in the Frank Franco Library. Expertise is shared by faculty members in web site development consultation. • Faculty consultation: Many faculty develop relationships in the external community leveraging their expertise for community based research. Ex: Business faculty have worked with the local utilities preparing for utilization of sustainable resources.

		IIB4a_txt: Limit to 300 words Both the institution and the departments work to promote the mutuality and reciprocity of the partnerships. Senior leadership in the administration promotes external relationships and encourages new development through attendance at external community events.  Special attention is paid to listening and assessment of new challenges for external non profit agencies in the community. EX: at the annual employee United Way luncheon in 08 for staff and faculty, fifteen executive directors for UW partner agencies were invited to lunch with faculty and staff to speak to current challenges and explore how faculty and students could assist in overcoming these challenges.  Outside communities are encouraged to participate in campus lectures, audits of classes and special events.  As evidenced in the partnership grid, many of the strong partnerships have been developed with governmental agencies and local non profits that each brings talent and resources to the partnerships. Specific faculty and administrators who nurture and grow these partnerships through regular sessions and updates throughout the extension of these projects encourage new opportunities and satisfying outcomes of present partnerships.

		IIB4b_txt: Limit to 300 words Among these partnerships, there are numerous and differing requirements to provide feedback and assessment to both the College and the community partner.  Individual partners submit formal evaluations of programming as required by grant funding, agency requirement and built in benchmarks, as designated in memorandums of understanding and partnership agreements.  In less formal partnerships, a listening and reflective approach and efforts to collect satisfaction and improvement surveys are tools utilized to evaluate success. In many instances of successful partnering, a product or resources are developed (ex:website for County Pandemic Advisory Group) and successful launching of the site provided positive feedback from municipal officials with significant usage from the general public. Exit surveys are done by both the institution and the appropriate partner if certification or degree completion is an outcome of the partnership (Nursing partnership and grant and Criminal Justice/Police Academy partnership.) Stringent external program reviews also provide feed back and quality control to the ultimate success of these programs and partnerships.Planned for the Fall semester of 2008 through Institutional Research is an institutional survey of all community partners designated and noted in a regular yearly survey of staff, faculty and students. 

		IIB5_txt: Limit to 300 words• Judith Warchal, Ph.D. and Ana Ruiz, Ph.D, full professors of psychology:  co-authored the book Service-Learning Code of Ethics, May 2001 by publisher Wiley, John & Sons, Incorporated.  They presented together “Ethical Guidelines in Research on International Service-Learning.” and “Ethical Issues in International Service-Learning.” both at the Third Annual Conference on International Service-Learning: Advancing Research and Practice. IUPI. Feb 29-March 1st 2008.• Mary Schreiner, Ph.D., an assistant professor of education:  presented “Transition and Transformation through Service Learning Partnerships.” National Council for Exceptional Children Conference, Boston, MA. April 3, 2007 and “Advancing Faculty Scholarship Through Service and Learning Activities.” Pennsylvania Council for Exceptional Children Conference, Hershey, PA.  November 1, 2007.• Spencer Stober, Ed.D., an associate professor of biology and Director of the Ph.D. Program: author and presenter of “Academic Service Abroad: Confronting Our Limitations,” The International Journal on Environmental, Cultural, Economic and Social Sustainability, Volume 4; Common Groud, Australia.  Presented same: Forth International Conference on Environmental, Cultural, Economic, and Social Sustainability, Terengganu, Malaysia.  January 4, 2008.• In June 2008 Alvernia College hosted the Association of Franciscan College and University 2008 Symposium.  The following faculty made presentations:o Jodi Radosh, Ph.D. and Ginny Hand: “Service-Learning at the Intersection: Regional Collaboration Between Higher Education and Community Partners by the Center for Community Engagement.”o Kathleen Wisser and Connie Twyman: “Leaning and Serving in the Real World of Community Health Nursing.”o Mary Sacavage: “Franciscanism and the Institutionalization of Service-Learning.”o Karen Cameron, Catherine Emery, Neil Penny, Selena Ehlert: “The Transformational Nature of Service Learning in the Promotion of Professional Competence and Confidence.” 

		III1_txt: Limit to 400 words3. a. Community perceptions of the institution's engagement with community?In June 2008, Alvernia College was featured in a television segment produced by PCN and the PA Senate Broadcast Services. In a half hour feature titled "Paying For College", Alvernia students and Graduate Assistants were featured interacting with young Hispanic students from the inner city in Alvernia's free two week summer Creativity Camp. Twenty eight middle school students participated in this year’s camp focusing on healthy choices, fitness, and continued success in school.  Dr. Kim Stoudt, an Alvernia College Athletic Training faculty member, was the instructor for the camp and was ably supported by Jessica Umbenhauer, our VISTA Americorps grant worker for the year and 5 Alvernia College students as Creativity Camp counselors.  Among the organizations which hosted the students for off-campus experiences were the Reading Public Museum Planetarium, Berks Community Television, Berks Pride, Crystal Cave and the Franklin Institute. The College President, Dr. Flynn and others were featured speaking to the experience the college students were achieving with this diverse population and Senator O'Pake spoke to the College's long standing service requirement and it's commitment to the inner City of Reading.  Senator O'Pake  concluded his segment by describing Alvernia's service to the community and its students as a "win, win, win."  A copy of this dvd could be made available if viewing is desired.

		III2_txt: Limit to 400 wordsAlvernia College is seeking a change to University status. In its rationale, the College explicitly states that the institution has reached out in a more visible way to the local, regional and global community through establishment of two Centers, which engage these communities. At the completion of its site visit by the State Department of Education and seven team members, a final report was issued and in their conclusions stated that “…In particular, the enthusiasm and appreciation for the College expressed by the local community participants who met with the team, including the Mayor of the city, was a tribute to the significant involvement of the College with the Community.  This sense of college/community partnership bodes well for the future development of the campus.”The University site team also reported "The Commonwealth of Pennsylvania has a history of universities including land grant institutions such as The Penn State University, which was funded so that members of the working class might obtain a practical college education.  Other universities such as University of Pittsburgh, University of Pennsylvania and Temple serve large, varied research agendas to serve science, medicine, engineering, and a broad range of public agendas and research disciplines.  Alvernia seeks to be recognized as an institution whose growing service emerges from the regional community and engages with its citizens to help meet their needs through collaboration for the mutual exchange of resources, knowledge and services.  Alvernia’s growth of graduate programs has broadened the research agenda of faculty and graduate students.  Partnerships have provided increased opportunity for faculty and students to engage in research.  A change in status to university will further emphasize the identity shift and commitment to the work of the regional community and expand ways to serve."

		III3_txt: Limit to 400 words
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
 


 


 27







        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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		The Carnegie Elective Classification 

		for Community Engagement

		Introduction

		I.  Foundational Indicators 

		A. Institutional Identity and Culture

		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)

		II.  Categories of Community Engagement



		A. Curricular Engagement

		b. Has community engagement been integrated with curriculum on an 

		institution-wide level?

		B. Outreach and Partnerships

		III.  Wrap-Up









2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The mission of the University of Massachusetts is “to provide an affordable and accessible education of high quality and to conduct programs of research and public service that advance knowledge and improve the lives of the people of the Commonwealth, the nation, and the world.”  UMass Amherst is the system’s flagship, land grant institution.  “Public Service” is one of six major components of the UMass Amherst vision.

		IA2_text: The Outreach Division sponsors an annual awards program “to recognize and encourage superlative individual achievement in outreach as an incentive to further community engagement on the part of the academic enterprise.”  The Office of Research has awarded Public Service Endowment Grants for fifty-one faculty-led projects. Average awards of $10,000 have been presented to faculty from all nine academic colleges and UMass Extension to enhance the public service mission of the university. Community Service Learning Fellowships are presented by the Office of Community Service Learning.  Awards range from $1,000 - $10,000 and are intended to help faculty and departments incorporate service-learning into a course, a major or into other parts of their curricula.The School of Public Health and Health Sciences holds annual recognition events for community members who serve as student field supervisors.The College of Natural Resources and the Environment offers an annual award for outstanding outreach activities.  Faculty members are also recognized for their involvement with practitioners in private industries, agencies and NGOs. The College of Humanities and Fine Arts recently launched a Visioning Grants initiative with “impact in the greater community” as a criterion for successful proposals.  The College of Social and Behavioral Sciences recognizes students who have participated in community service.  The College awards Dean’s Opportunity Fund scholarships to undergraduate students for academic merit and for participating in community service. The School of Nursing recognizes clinical students for outstanding work with patients and staff during clinical rotations through an awards presentation during commencement. On April 29, 2008, University of Massachusetts Amherst celebrated its founding and its future with the first Founders Day.  This statewide celebration honored the commitment to public service that has guided the growth of the state’s flagship institution since its inception in 1863.

		IA3a_text: UMass Amherst is committed to an evidence-based approach to planning and administration, including evidence related to perceptions of institutional engagement. Currently, many assessments occur at the programmatic level, however the Outreach Division is developing an enhanced capacity for sustained and systematic efforts of tracking institutional engagement that include assessment of community perceptions. Mechanisms have already been incorporated into recent institutional efforts though the Greater Springfield Partnership. The partnership was constructed though a detailed exchange with city officials and community members that assessed current perceptions of the institution’s engagement with the city. The Memorandum of Understanding calls for mechanisms that ensure ongoing assessment and the newly hired project manager is responsible for facilitating dialogue in both directions between the university and the community.Various initiatives across campus employ systematic mechanisms to assess community perceptions: UMass Extension meets regularly with a Board of Public Overseers appointed by the governor and routinely conducts assessments of community perceptions through systematic and informal evaluation of all programs. The Office of Community Service Learning organizes seminars for community organizations to gather information about expectations for working with students. The office conducts focus groups with collaborators and communicates directly with service organizations in which students are placed. Student Bridges conducts routine meetings with the program’s partner organizations. These serve as mechanisms to exchange feedback and to ensure that the program is meeting community-identified needs.Holyoke Planning Network projects are based on community perceptions and each project has its own collaborative assessment process. A new grant project funded through Third Sector New England provides for a series of community forums to assist in assessing evolving perceptions and identifying new projects.The Research Liaison and Development office places university personnel on boards and committees that are significant for the community. Through participation on these boards, university faculty and staff share ideas with people and organizations that are focused on the social and economic vitality of the region.Routine evaluations are used to gather feedback from participants to document the impact of STEM Education Institute projects. Major projects typically include the formation of an advisory board in which university faculty and staff obtain feedback from participating school systems and other collaborators to gauge their perceptions and satisfaction.Community perceptions of engagement are reflected in success or failure at the box office of the Fine Arts Center. Ticket distribution patterns are routinely analyzed for levels of participation and geographic representation.

		IA3b_text: UMass Extension uses feedback to identify key issues and strategies and to make improvements in the structure and function of the unit.  Data from participant evaluations are used to determine program impacts and improve design and delivery.Feedback is used by Student Bridges to modify and re-conceptualize program initiatives in all stages of their development.  This information is also shared publicly to highlight community perceptions of the program and to generate additional interest and public support.The Holyoke Planning Network uses the data obtained from its various assessment processes to develop new projects and to assist in refining ongoing initiatives.The Fine Arts Center uses assessment data to inform planning for new initiatives, make corrections to existing initiatives and to identify communities that may be under-represented in the audience demographic.The Office of Community Service Learning uses data from these various assessments to guide the development of training offered to students engaged in service learning, to shape the service learning faculty development program, and to create and implement new service learning courses and partnerships.Through their participation and interaction on various boards and regional committees, university faculty and staff are able to generate ideas to enhance the university’s role and effectiveness in partnering with communities and businesses to enhance the regional, state and national economy.Assessment data is used by the STEM Education Institute to improve current programs, involve collaborators in key issues and decisions, inform the direction of ongoing programming and meet the reporting requirement of funding agencies.Mechanisms developed for The Greater Springfield Partnership to assess community perceptions will be used to enrich the relationship as it evolves, ensuring that the university and the city are deriving the value and benefits they expect.

		IA4_text: The main page of the University of Massachusetts Amherst Web site includes a link to Outreach as one of 12 prominently displayed headings. The Outreach Division Web site presents information on various Outreach units, engagement activities and initiatives. An addition to the Outreach Web site in 2007 is a section on Scholarly Engagement. In addition, the Outreach Division publishes an annual newsletter to highlight community engagement initiatives within the Outreach Division and well as notable achievements, milestones, awards and events related to faculty engagement and outreach.In October 2007, the campus published a report entitled “Greater Springfield and UMass Amherst: The Power of Connection” that highlights the collaborations that enhance both the university and the region.  The Office of Community Service Learning Web site offers students information on how to get started in service learning and lists all CSL courses and multi-semester programs.  There is a searchable database of service opportunities at over 100 community organizations. Information about Community Service Learning is also prominent in the marketing materials of Commonwealth College (the UMass honors college).  Information on CSL courses and programs appear in their admissions brochures, viewbooks, and DVDs sent to prospective students. The newly redesigned Web site for UMass Extension reflects their core mission of delivering statewide programs that integrate research, teaching and community engagement.  Extension programs are organized in four distinct program areas and focus on seven publicly identified critical issues.  Extension also publishes “In Common,” a quarterly newsletter and marketing piece that highlights current initiatives across the state and region.The UMass News Office provides significant publicity and promotion for outreach and community engagement programs, initiatives and events. Primary formats include featured stories on the front page of the UMass Web site, press releases and its weekly email newsletter.

		IA5_text: At our most recent faculty convocation (9/21/07), Chancellor Thomas Cole stated, “Faculty members on the UMass Amherst campus have consistently demonstrated their dedication to helping communities in our own backyard, across the state, and around the world.  The walls that have traditionally surrounded institutions have come down over the last decade.  We must continue to position ourselves to do this work as it is essential to our mission as a land-grant institution.”Chancellor Cole promoted community engagement in April 2008, during his Founder’s Day remarks. He emphasized the importance of engagement in the history and future of our institution stating, “What connects us most directly with the college founded here 145 years ago remains our heritage of public service to the Commonwealth. That connection remains critical even as the communities we serve have expanded, and our reach has become national, and global.”In January 2008, Chancellor Cole convened the first meeting of the Greater Springfield - UMass Amherst Partnership Team.  In his convening remarks, Chancellor Cole indicated, “The future of the City of Springfield is of utmost importance to the University of Massachusetts. In that regard, I am creating a Partnership Team…The purpose will be to establish goals and an implementable plan, working with the city and the state, such that UMass can add value to the ongoing efforts to re-establish Springfield as a healthy, vibrant city.”  Provost Charlena Seymour has been a consistent advocate for Community Engagement.  In October 2007, at the Outreach Symposium “Beyond Outreach to Scholarly Engagement,” the Provost challenged academic units to work towards developing a consistent message and approach for supporting engagement that is high in quality, valuable for teaching, and for the knowledge base of academic disciplines and collaborators. The complete text of the Provost’s comments is posted on the Outreach Web site. 

		B1_text: The Outreach Division and the Faculty Senate Outreach Council are the primary campus-wide structures that support and advance community engagement. The Outreach Division advances engagement through the vision and leadership of the Vice Provost for Outreach and the efforts of more than 200 full-time staff in units that engage with communities in different ways. The Faculty Senate Outreach Council is one of 16 official councils designated through the Bylaws of the UMass Amherst Faculty Senate. The Council is composed of faculty members from each of the nine schools and colleges, with additional membership from the Research Office, UMass Extension and the UMass Library.  The Outreach Division and the Faculty Senate Outreach Council collaborate extensively on strategies for supporting the quality, value and visibility of university engagement, providing essential leadership through university administration and faculty governance.Additional offices and initiatives provide campus-wide support and leadership for engagement: The Office of Community Service Learning connects community members, students and faculty in partnerships that enhance student learning, strengthen community assets, meet immediate needs and address the root causes of social problems. The Office has a full-time faculty director and 13 professional, graduate and undergraduate staff and VISTA volunteers. The office manages a service-learning Residential Academic Program and provides faculty with professional development opportunities related to community engagement. Each year, courses supported by the office engage over three thousand UMass Amherst students in community service learning. Student Bridges is a student-initiated and student-run outreach program that connects UMass students with local community-based organizations and schools through tutoring-mentoring partnerships, college awareness activities, and policy advocacy. A faculty member serves as an official advisor.  The Research Liaison & Development office, reporting to the Vice Provost for Research, builds relationships with and between faculty, community leaders, legislators, industry partners and alumni. With a director and three full-time staff, the office works to expand the institution’s capacity for research and innovation, while enhancing the economic vitality of the state and region.  University of Massachusetts Extension, which is a unit within the Outreach Division, brings the University of Massachusetts Amherst’s breadth and depth of academic and scientific knowledge together with the resources of our external communities and partners to identify and solve problems.  With approximately 100 full-time staff, Extension’s research and teaching programs link different departments and facilitate mutually beneficial collaborations between the University and external organizations, individuals, and businesses. 

		B2a_Text: Allocations from University budget (annual amounts vary): Outreach Division, $318,000(salary); Extension, $1,430,794 (salary and operations); Research Liaison and Development,$435,000 (salary); Office of Community Service Learning, $498,000 (salary, operations, fellowships); School and college allocations of several million/year (initiatives and salary)     

		B2b_text: Extension received $4.5 million in external grants (2007) for programs that integrate research, teaching and community engagement.Holyoke Planning Network projects were funded through a $400,000 HUD/COPC grant from 2004-2007.The School of Education's ACCELA Alliance is funded by a $3 million grant (6 years) from the Department of Education to enhance English Language Learner education in Springfield and Holyoke public schools.From the College of Natural Resources and the Environment, three faculty received more than $2 million for applied research and outreach projects focused on sustainable agriculture, land use and environmental conservation in the last several years.The College of National Science and Mathematics hosts two initiatives focused on social equity in information technology funded by NSF and the MA Board of Higher Education.The School of Nursing has a $1 million dollar grant from HRSA to provide practicum opportunities focused on the needs of at-risk communities.Average external funding of approximately $1 million annually has been provided for STEM Education projects by NSF, NASA and the MA Board of Higher Education.External grants for the Renewable Energy Research Laboratory totaled over $1.5 million for 2007.Since 2000, the Office of Community Service Learning has received over $500,000 from the Corp. for National Community Service and MA Campus Compact. 

		B2c_text: The University Office of Advancement Communication works with Development Directors from each college to acquire funding from corporate and private foundations. The office is developing “Cases for Support” from each school and college in which engagement initiatives are prominently featured. In addition, the Director of Outreach Development raises funds from individuals, businesses, and foundations seeking to invest in programs that meet community and university needs.Successful examples include:Project 2050 engages professional artists, youth, scholars, and community activists in civic dialogue and artistic creation intended to foster innovative artistic methods while building leadership skills and constructing lines of communication across geographic, generational, disciplinary, ethnic and racial divides. The project received major contributions from the Surdna Foundation ($225,000) and Theater Communication Group New Generations ($195,000); The School of Nursing, working with the Davis Foundation and the Hampden Regional Employment Board secured $250,000 from the Robert Wood Johnson Foundation for CAN DO, a comprehensive regional partnership to address the nursing shortage in western Massachusetts.The DiGiammarino Endowment (more than $100,000) supports the Citizen Scholars Program, the signature service learning and leadership program of the Honors College.

		B3a_text: The Outreach Division conducts periodic scanning to track engagement efforts across campus. The division has also made more focused efforts based on an a comprehensive inventory of annual faculty review materials through which more than one thousand faculty-led initiatives, partnerships and projects, impacting 280 communities across the Commonwealth, were documented.In April 2008, the Vice-Provost for Outreach initiated a campus-wide request for information that resulted in the identification of approximately 70 exemplary university-community partnerships. Working with these partnerships, the Outreach Division is seeking to enhance institutional capacity for tracking detailed information on engagement activities and develop a database that will serve as a searchable resource for university leaders, policy makers, community organizations and citizens. The Outreach Division and the UMass Amherst Library have also agreed to support the documentation and dissemination of engagement by developing a section for “Community and Scholarly Engagement” within ScholarWorks, the library’s digital repository. Other campus initiatives have devised or integrated methods for tracking community engagement:The Planning and Reporting Information System for UMass Extension (PRISM) is a web-based system developed in collaboration with Extension systems in Vermont, New Hampshire and Maine to document activities, impacts and investments in statewide Extension program that integrate research, teaching and community engagement. Each semester the Office of Community Service Learning creates and publishes a list of Community Service Learning courses. For those courses that are run directly through OCSL, the instructors track the total hours that students devote to their individual service sites and students receive end-of-semester evaluations from community supervisors.The Holyoke Planning Network maintains an official archive for applied student and faculty research in Holyoke that includes information, results and implications for the Holyoke community. The archive is hosted by Hampshire College, one of the network’s main collaborating institutions.Student Bridges maintains a running log of all community engagement activities. These activities are summarized in an annual report which is submitted to the program’s Advisory Board.STEM Education Institute staff keep detailed records of all activities associated with each project.Many community engagement activities in which the Fine Arts Center is involved are associated with artist residencies. These activities are recorded in a residency database and include information about the type of activity and the number of participants.

		B3b_text: Data and information are used for public documentation and advocacy efforts, as well as to generate awareness on campus and facilitate internal collaborations. There is an established area on the Outreach Division Web site where summary information and links to campus outreach and engagement activities are posted. The Outreach Division has used the information with state policy makers and industry leaders to demonstrate university commitment to civic engagement, for example, in a report to the Governor Patrick Readiness Commission.Other campus initiatives use tracking information to communicate more effectively with stakeholders, promote and enhance their programs:Advisors from across campus direct students to the CSL course list to encourage enrollment. Information on community service hours is reported in the OCSL Annual Report, the Campus Compact annual survey, and the application for the President’s Higher Education Community Service Honor Roll.The PRISM system maintained by UMass Extension supports organizational management and internal decision-making.  The information is used to promote public transparency and accountability.The Holyoke Planning Network archive has been used by community-based organizations to address previously identified needs. Faculty and students also examine data to understand what research has been completed in the community, inform future areas of engagement and avoid unnecessary duplication of effort.The Student Bridges log of all community engagement activities serves to: 1) improve Student Bridges’ community engagement activities in the future and 2) highlight the value of the activities to various stakeholders.STEM Education Institute records of activities enable accurate reporting to primary funding agencies as well communication with collaborators. Since there are many different collaborators, it is often helpful to share information about the variety of projects across the network.The Fine Arts Center uses community responses to assess the efficacy of the methods, modes and genres of artistic engagement.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The impact of Community Service Learning on students is measured by an annual survey. Findings from the spring 2008 survey of a sample of nearly 1000 students show that CSL courses were ranked higher than other courses in terms of addressing social justice issues and for inspiring intellectual curiosity.  CSL courses were rated higher than most others in terms of academic rigor and interdisciplinary analysis. These findings are supported by exit interviews in the Citizen Scholars Program and by reports from faculty across the campus that students often find that CSL courses challenge their assumptions about power, privilege, and difference, and often lead them to re-think and re-assess their core beliefs about social issues.

		B3d2_text: The Holyoke Planning Network archive serves as a mechanism for sharing the results and conclusions of community-based investigations. The Network itself promotes a collaborative model for university-community partnerships that has helped to educate faculty in the principles of community engagement and avoid some of the common problems that characterize unsuccessful or unsustainable relationships with the community.  As the Network has coordinated multiple projects and facilitated relationships it has also established norms and expectations for faculty around identifying and measuring impacts in collaboration with community partners, ensuring that findings, results and conclusions are relevant and will be applied in the community. The Outreach Division and the UMass Amherst Library agreement to support faculty in documenting and disseminating engagement though the library’s digital repository holds tremendous potential for faculty and for the future institutionalization of engagement. The section on Community and Scholarly Engagement currently being designed on ScholarWorks will enhance opportunities for critical review, faculty distinction and will promote the value and the visibility of engaged scholarship.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Program impacts specified by UMass Extension include four overarching, long-term changes in broad social, economic, civic and environmental conditions. In brief, they are: stronger agriculture and food systems; improved human health and well-being; improved environmental conditions; stronger local economies. Even as Extension is seeking practical opportunities to measure these broadest impacts, all individual projects specify more proximal changes they are aligned with these long-term goals and with Extension’s seven publicly identified critical issues.  Examples of consistently demonstrated community impacts include: participants improve physical activity behaviors to reduce risk of obesity and chronic disease; participants adopt practices that lower the risk from and exposure to pesticides and fertilizers, participants promote, implement or participate in strategic land conservation programs that protect ecosystems, water and other natural resources; participants develop and market locally generated products and services more effectively. 

		B3d4_text: The Outreach Division inventory of annual faculty review materials for initiatives, partnerships and projects that include community engagement has allowed the institution to document and promote how it is engaged with communities. Recently these efforts have been focused specifically on engagement with the city of Springfield and the data has provided a reference for developing new and expanded collaborations with the city in conjunction with the University-Greater Springfield Partnership. This application process has helped illustrate the value of systematic mechanisms. As a result, the Outreach Division is developing an enhanced capacity to routinely track the impacts of institutional engagement. A system is being designed as a resource to help the institution more thoroughly document the many ways that the university is serving as a critical resource and partner in communities throughout the state, the region and beyond.

		b3e_text: In 2007, impact information obtained from an inventory of annual faculty review materials was used in a report, “Cross-campus Collaborations, Commonwealth Connections." The Outreach Division encourages assessing impact as a means for communicating results to community partners and for evaluating the quality of the work.  Documenting quality is essential in helping engagement work to be perceived as a scholarly endeavor.  Outreach is working towards an enhanced capacity for sustained and systematic efforts at tracking institutional engagement activities and impacts.Other campus initiatives use data from mechanisms that document impacts:UMass Extension uses data from assessment mechanisms to develop annual federal reports, a key requirement for federal funding. Data is also incorporated into internal decision-making systems to help program staff and administrators determine how well existing programs are functioning and to allocate resources.The Office of Community Service Learning uses feedback on student performance in the community for faculty oversight.  Faculty may intervene to support, correct or reinforce student behaviors, and this information contributes significantly to the determination of student grades in CSL courses.  Faculty reports on the value of CSL for their teaching are used in recruiting new faculty to pilot CSL courses.  Data obtained from community organizations has led to major changes in how students are oriented and prepared prior to the initiation of their service experiences. This has brought an increased focus on developing a better fit with the existing resources, goals and capacities of collaborating organizations.Grant-funded initiatives, such as those operated through the Holyoke Planning Network and the STEM Education Institute, rely on collaborative processes to identify project goals and impacts. Success is measured through an assessment of progress towards mutually identified goals and that information is communicated to funding agencies and community partners to demonstrate value and highlight areas for improvement. 

		B4_text: UMass Amherst is initiating a self-study for strategic planning.  The current outline states, “The flagship mission combines strength in research and scholarship with excellence in teaching…This classic dual mission not only defines activity on the campus, but extends into the broader community through multiple forms of outreach and engagement.” Additionally, the vision statement for the Outreach Strategic Plan (2009-2011) positions the division as “a catalyst for the creation of collaborations that enhance research and teaching and improve the quality of life for citizens locally, regionally, nationally and worldwide through the application of knowledge.”The most recent strategic organizational document for University of Massachusetts Extension describes the organization as “linking the Massachusetts land-grant university with a larger community of people in collaborative partnerships to address issues of fundamental importance to the people of Massachusetts…”  The vision in the strategic plan for Community Service Learning is “For UMass Amherst to become a national center of excellence for the integration of learning and scholarship with service and community engagement.” Community engagement is explicitly referenced in the strategic plans of the Schools of Public Health and Health Sciences, Social and Behavioral Sciences and Nursing.

		B5_text: The Outreach Division supports professional development for faculty and staff who engage with communities.  A primary vehicle has been sponsored attendance at the national Outreach Scholarship Conference. Between 2004 and 2007, Outreach supported more than 20 conference attendees, representing seven schools and colleges and all units in the Outreach Division. The division is working with the Faculty Senate Outreach Council to develop additional modes of support and encourage faculty leadership. Staff from the Outreach Division attended the recent Engagement Academy at Virginia Tech and developed an action plan for increasing institutionalization of engagement.In October 2007, the Outreach Division and the Faculty Senate Outreach Council sponsored a symposium, “Beyond Outreach to Scholarly Engagement,” to build faculty capacity and support for community and scholarly engagement on the Amherst campus.  Approximately 150 faculty, professional staff and university administrators participated in the day-long event that included interactive sessions, displays of exemplary engaged partnerships, a faculty panel and a keynote address by Lorilee Sandmann, a nationally recognized leader for engagement in higher education.Additional professional development activities and support are offered from sources across the campus:Professional development support for faculty engagement is provided through the office of Community Service Learning.  These include: The Service-Learning Faculty Fellows Program, the Praxis Group, the OCSL Web site, and open faculty forums on CSL and engaged scholarship.The Office of Research supports engaged faculty development through its Public Service Endowment Grant and the administration of the UMass President’s Creative Economy Initiatives Fund.In spring 2008, a graduate student in the School of Education worked with the Associate Provost and Director of the Office of Faculty Development on a study of pre-tenure and early career faculty members that focused on developing support mechanisms for community-based teaching and learning.        

		B6_text: Incorporating community voices is emphasized by Outreach and other campus leaders and is reflected in recent institutional efforts through the University-Greater Springfield partnership. The Managing Director for the partnership is a full-time community liaison responsible for facilitating meaningful dialogue in both directions between the university and the community. To provide enhanced public access and to facilitate a community role in planning, the campus has set up a public access email address: connect@umass.edu.  Input and perspectives from the community are also obtained via a weblog where information of interest to the Greater Springfield community is posted and community members can comment in ways that inform partnerships.Additional initiatives and faculty incorporate community voices into planning: In May 2008, a Campus Compact grant was used to sponsor “Triggering Change: Hip Hop, Media Justice and Social Responsibility.”  This two-day conference brought youth and community leaders from Springfield to the UMass Amherst campus to share information, explore resources and opportunities and incorporate voices from the community into the development expansion of meaningful partnership opportunities.UMass Extension conducted a comprehensive, statewide stakeholder engagement process prior to the development of their 5 year plan (2007-2011). This served as a means for incorporating external voices into the development of statewide programs that integrate research, teaching and community engagement.The Office of Community Service Learning has conducted focus groups and needs assessments with the staff of community-based organizations to explore how the university can be effective in providing engagement opportunities for students in the community.In 2006-2007, student organizers met with dozens of faculty, students, youth, community members, educators and administrators to assess UMass and Holyoke’s needs and assets related to college pathways and community-university partnerships. These meetings resulted in the Student Bridges program.

		SD1_text: The official academic personnel policy of UMass Amherst states that faculty responsibilities are: teaching; research, creative or professional activity; and service.  How community engagement is reflected in recruitment and hiring depends on the specific college, department or program, and on the specific position that is being searched.  Departments that emphasize outreach hire faculty with relevant expertise in community engagement.In the School of Social and Behavioral Sciences, the Department of Anthropology recently hired several faculty and the position announcements called for “scholarly engagement with the communities studied.” During the interview process for new hires, departments such as Communication, Political Science and Economics typically ask candidates about experience with community engagement and community service learning.Within the School of Public Health and Health Sciences, a current faculty search in the Department of Nutrition requires an interest in applied research on obesity and a record of scholarship in community-based interventions. The College of Humanities and Fine Arts included criteria for expertise in Community Engagement in recent searches for faculty in the following disciplines: Rhetoric and Composition, Applied Linguistics, Architecture and African-American Language.Nearly all faculty within the College of Natural Resources and the Environment are expected to contribute to outreach as a part of their annual activities. All other things being equal, applicants for positions in the college with experience or familiarity with the land grant system and the associated outreach expectations, are viewed as more likely to succeed. A current faculty position in the Building Materials and Wood Technology Program asks applicants to submit a statement of teaching, research and outreach goals, and a current search for Department Head for Food Sciences “is seeking an individual with an outstanding research, teaching and outreach record who can provide energetic and creative leadership for the Department.”

		SD2a_text: Faculty are evaluated for promotion and tenure based on: teaching; research, creative or professional activity; and service. Faculty members present their community engagement work for review in the category that is most appropriate. Community engagement is seen not as a distinct personnel category, but as a dimension of teaching, research, or service, in outreach areas valued by many departments. The Faculty Senate Outreach Council is currently considering various options to focus greater attention on community engagement as a regular part of established personnel procedures. Explicit and clear identification of community engagement as a valued campus activity will encourage faculty to report their community engagement within regular campus personnel procedures.  Revisions affecting the personnel process must be formally proposed to the Faculty Senate and negotiated with both the faculty union and the campus administration.

		SD2b1_text: As detailed above (in 2a) University of Massachusetts Amherst does not have a separate classification for the scholarship of community engagement. 

		SD2b2_text: Revisions to regular criteria for personnel processes that acknowledge and reward the scholarship of community engagement would come from the Faculty Senate Outreach Council to the Rules Committee, before being discussed within the faculty governance and administrative structure of the University.  The Faculty Senate Outreach Council will take up this issue in the coming 2008-09 academic year.  Currently, departments, schools and colleges acknowledge and reward the scholarship of community engagement as appropriate to their specific outreach missions and goals.  There is broad support, not yet campus-wide, for an understanding that community engagement is a method or an approach towards establishing mutually beneficial partnerships with external and community partners. Community engagement provides opportunities for research, teaching and service. 

		SD3_text: The UMass Alliance for Community Transformation is a partnership of UMass students, faculty and members of grassroots community organizations featured in the Campus Compact publication Students as Colleagues.  Students co-facilitate sections of an Alternative Spring Break course and lead spring break trips to community partner sites. Students from the class have designed and ran an ASB alumni class.Student Bridges is a student-initiated and student-led outreach program that connects UMass Amherst students with local community-based organizations and schools through tutoring-mentoring partnerships, college awareness activities, and policy advocacy regarding college access.  The BOLTWOOD Project is a CSL course divided into fifteen groups working primarily with mentally or physically challenged individuals in western Massachusetts. With general oversight from the emeritus faculty, students act as section facilitators and two students comprise the leadership team that organizes the project each semester.Students in IMPACT, a first-year Residential Academic Program, take a course in which they practice leadership and teamwork by collectively planning, organizing and executing an event or by conducting research individually or in small teams and facilitating class dialogues on their research topics. The Citizen Scholars Program is a two-year leadership and service program which moves students from service placements to organizing projects in which each student develops a project in consultation with community stakeholders and organizes people to work towards specific change goals.Three Registered Student Organizations focus on service. SHARE (Students Helping Area Reach-Out Efforts), UMass Big Brothers Big Sisters, and Alpha Phi Omega all organize and run service placements or projects for student members.Students in the School of Education’s Bridges to the Future immerse themselves in rural and economically disadvantaged communities to enhance literacy learning and encourage healthy living choices. 

		SD5_text: The Faculty Senate Outreach Council is a permanent council of the Faculty Senate established in 2000. The Council monitors and reviews campus-level activities and develops policy recommendations relating to the definition, development, promotion, delivery and evaluation of public service and outreach activities. The Council works closely with the Vice Provost for Outreach on strategies for promoting the quality, value and visibility of university engagement and has worked to design and implement campus events and presentations on community engagement.  The Provost’s Committee on Service-Learning was created in 1993 to support faculty in improving and expanding Community Service Learning as a vital component of UMass Amherst’s land grant mission. The Provost’s Committee has provided funding and support to over 100 faculty in Service-Learning Fellowships for individuals to build CSL into their courses, for teams of faculty to design CSL courses together, and for faculty to conduct CSL-related research.  It also provides oversight for the general operation of CSL on the campus.  The strategic plan it adopted in 1999 called for the creation of an office of CSL, which was established shortly thereafter.  The current strategic plan provides guidelines for the further development of service-learning on campus and support for community engagement.

		SD4_text: Student transcripts note courses and credits taken in community service learning, which is a specific administrative and curricular structure on the campus.

		IIA1a_txt: The Office of Community Service Learning Web site provides several complementary definitions of community service and explicitly differentiates between service and service-learning.  A request for proposals for Service-Learning Faculty Fellowships is sent to faculty each year, presenting five criteria that Community Service Learning courses must meet:1. Involve students in substantive, ongoing community service activity that is directly integrated into the curriculum in a significant way.2. Develop the service component cooperatively with community partners so that it meets needs identified by the community.3. Prepare students for their work in the community.4. Require systematic and regular reflection, reporting and assessment of the service experience, both with faculty and with other students (e.g., reading assignments, submitting a journal or a final paper that synthesizes the service experience and oral presentations).5. Assess the impact of the CSL component.Using these criteria, faculty members inform OCSL as to which courses should be listed as CSL courses.  These are frequently courses developed over the past 15 years through a Service-Learning Faculty Fellowship. Courses are included in the CSL course list which is maintained on the OCSL web site, and included in the Five Colleges list of community service learning courses. 

		IIA1b_1: 105.00000000

		IIA1b_2:     3%

		IIA1c_1: 21.00000000

		IIA1c_2:      39%

		IIa2a_txt: The Office of Community Service Learning has identified three major categories of learning outcomes that all campus CSL courses and experiences should focus on:Academic Learning• Students find that academic theories or concepts are illuminated by their experience in the community, and, conversely, students find that their experience in the community is explained through relevant theories and concepts.• Students are led to question and explore more deeply academic theories or concepts when they don’t appear to fit with students’ experience in the community.Personal Learning:• Challenges encountered in community settings may make students more aware of their own strengths, limitations, and core values• Challenges encountered in community settings may lead students to develop initiative, self-discipline, and skills of communication.Civic Learning:• Students learn to take the perspectives of community members who differ from them in race, social class, or other aspects of social identity.• Students learn to work collaboratively toward shared goals.• Students learn their capacity to make an impact on social problems.

		IIA1d_1: 67.00000000

		IIA1e_1: 3025.00000000

		IIA1d_2:      5%

		IIA1e_2:     12%

		IIA2b_txt: The most complex learning outcomes are defined by Commonwealth College’s Citizen Scholars Program:Knowledge for citizenship: political knowledge for democratic citizenship; service-learning; social theory, social analysis and social justice; tools for change; communities and community organizationsSkills of citizenship: critical thinking /reading; ethical thinking and reasoning; inquiry and scholarship; communication; cultural competence; leadership and teamwork; praxis; social analysis and systems thinking; community buildingVision of a more equitable society: compassion and empathy; conviction; commitment and accountabilityIndividual departments have also identified specific learning outcomes:  The Department of Anthropology encourages students to engage in community service opportunities to simultaneously “learn about communities and how those communities may be affected by your interventions.”The Environmental Sciences Program includes a curriculum “that extends the traditional classroom experience to outreach activities including environmental applications and problem solving in off-campus community settings.”The Department of Legal Studies and the Massachusetts Commission Against Discrimination collaborated on a project with the stated goals for students to “reflect critically on their experience….and engage in research relevant to civil rights law enforcement.”

		IIA2c_txt: The Citizen Scholars Program learning outcomes are assessed by two mechanisms.  At the end of each semester, the program faculty members meet to review the progress of students in each course.  As students complete the program, they are asked to participate in open-ended exit interviews that begin with questions about their experience in the program and then focus more specifically on the various program learning goals.

		IIA2d_txt: Assessment data are used by faculty to identify interventions that might help particular individual student development, and to identify course or program changes that might help an entire group of students in reaching particular learning goals more fully.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research:  The most commonly-used vehicle is the six-credit Honors capstone course sequence.  Each year about 500 students conduct major research projects to complete capstone requirements. Service-learning options are offered as part of the array of capstone choices.  Also, Commonwealth College sponsors a yearly undergraduate conference at which students from public higher education across the state are invited to make panel or poster presentations on major research or service projects they are completing. Student Leadership:  There are numerous examples of activities integrating curricular engagement with opportunities for student leadership (see: Foundational Indicators: Institutional Commitment/Supplemental Documentation. Item 3, for details)Internships/Co-ops:  The Office of Career Services oversees internships and coops supported by practicum courses.  Internships provide opportunities for students to work and learn from professionals in education, government, service agencies, the non-profit sector, and selected other industries while earning academic credit.  Students can count up to 18 credits of practicum courses toward graduation.Study Abroad:  The Office of Community Service Learning has been working with the International Programs Office to identify and develop opportunities to integrate service-learning into students’ experience abroad.  One outgrowth of this effort is the creation of a course called “International Community Service Learning” which has been used to support students on Study Abroad service-learning programs in developing countries.

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Graduate studies:  Service-learning is built into several graduate programs, including: Communication, Public Policy, and beginning this fall, Public Health.  The Master’s Degree program in Teacher Education and Curriculum Studies offers “Bridges to the Future,” a program in which prospective teachers engage in service-learning with youth in a rural community.  A Master’s Degree program offers a focus on Service-Learning in Higher Education.Capstone:  Students in the Honors College complete a six-credit capstone course to graduate with Honors.  Many Capstone courses include a service-learning component. Students in the Information Technology minor are placed as IT consultants with community-based organizations.  The Citizen Scholars Program leads students through a sequence in which they investigate policy issues that are related to the work of community organizations. Students then develop community projects based on their policy investigations.  In the majors:  Various majors have created service-learning courses as part of their requirements.  In a sophomore-level statistics course in Civil and Environmental Engineering, community organizations supply data to students who provide statistical analyses.  The School of Nursing places students in community health clinics.  The Community Relations course in the Sport Management major places students in urban after-school programs with youth. The Public History track places students with local museums or other community organizations to help them collect and interpret the history of local communities. General Education:  A range of opportunities exist for students to fulfill the university’s General Education requirements through courses that have service-learning built into them.  For example, a large Public Health course (“My Body, My Health”) requires all students to do a small service placement with a community organization.  A set of Honors courses offers students ways to fulfill the Interdisciplinary and U.S. Diversity General Education requirements with CSL experiences.

		IIA4_txt: Anthropology  Hemment, J. (2006) Dilemmas of Distance Activism: CSL as a strategy for feminist    collaboration in post-postsocialist Russia,” paper presented at the 105th Annual    Meeting of the American Anthropological Association, San Jose, CA, NovemberAddes, D. & Keene, A.S. (2006). Grassroots Community Development at UMass     Amherst: The Professorless Classroom. In Students as Colleagues by Edward     Zlotkowski, Nicholar Longo and James R. Williams (Eds). Campus Compact:    Providence, RI.  pp 227-240. CommunicationScharrer, E., Paredes, M., & Cooks, L. (2003). Media literacy as a community service    learning project. Communication Teacher, 17(4), 6-8.Cooks, L., Scharrer, E., & Paredes, M. (2004). Rethinking learning in service learning:    Toward a communication model of learning in community and classroom. Michigan    Journal of Community Service Learning, 10 (2), 44-56.Scharrer, E., & Cooks, L. (2006). Violence, conflict, and community service learning:    Measuring impact on students and community. Journal of Higher Education Outreach     and Engagement, 11(1), 71-86.Political ScienceBushouse, B. (2005). Community Nonprofit Organizations and Service-Learning:     Resource Constraints to Building Partnerships with Universities. Michigan Journal of       Community Service Learning, 12(1).EducationMaloy, Robert W., Gagne, Kathleen D. and Cirillo Jr., Mario F. (1999). Transforming an    Urban Middle Grades Collaboration into a Professional Development School    Partnership, Equity & Excellence in Education, 32:1, 72-78.American CultureReiff, J. (2002) “An Overview of IMPACT:  A Residential Learning Community at    UMass, Amherst, Focused on Community Service-Learning,” in E. Zlotkowski (Ed.),     Service-Learning and the First-Year Experience:  Preparing Students for Personal    Success and Civic Responsibility (Monograph No. 34) (pp. 154-156).  Columbia, SC:      University of South Carolina, National Resource Center for the First-Year Experience     and Students in Transition.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Continuing & Professional Education, a unit in the Outreach Division, provides access to the academic resources of the University of Massachusetts Amherst for over 16,000 students yearly who complete nearly 1,300 courses for 63,000 credit hours delivered on campus, off campus, at work sites, and through distance education, days, evenings, and weekends throughout the year. CPE offers a broad range of student services including academic advising, admissions, registration, and bursar.Academic and other Initiatives for Maximum Success (AIMS) is a tutoring project to boost the math skills and academic confidence of African-American middle school students.TEAMS is a three credit course that serves regional schools by providing academic tutoring for students. 4MALITY is a web-based extension of the community service tutoring that is provided by TEAMS.  The Labor Extension Program provides training and education to Massachusetts workers and their unions.  UMass ONE Source Online Nutrition Education offers online nutrition and food safety courses and workshops for teachers, family child care providers and social service professionals.The Local Community Research Group offers agencies and non-profits in the greater New England area consulting for research design and evaluation.The Massachusetts Water Watch Partnership provides training and technical assistance to citizen organizations who conduct water-quality monitoring programs on the lakes, rivers, and estuaries.The Citizen Planner Training Collaborative provides local planning and zoning officials with tools to make effective decisions regarding their community's current and future land use.UMass Amherst has two centers that support professional and business development: The UMass Amherst Family Business Center and the Massachusetts Small Business Development Center Network. The Industrial Assessment Center assists companies in conserving energy, reducing pollution, increasing productivity, and lowering operating costs. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Engineers Without Borders is a student organization helping local and international communities create sustainable solutions to improve quality of life.Alternative Spring Break is an opportunity for UMass students to immerse themselves in service to members of a community. The UMass Student Employment Office has approved more than 100 community organizations as worksites for students with work-study.Many of the athletic facilities on the UMass Amherst campus are open to the public and some indoor facilities offer community memberships. The university sponsors a variety of sports academies, youth camps and community events.UMass Athletics offers CHAMPS/Life Skills to engage student-athletes in service to the campus and surrounding communities. Through this program, each team is encouraged to participate in at least one community service exercise per year.UMass Amherst Libraries extends borrowing privileges to residents of Massachusetts and allow residents to use the Library’s extensive personal computing stations.Weather Rats incorporates instructional technology, math and science/into a K-12 integrated curriculum centered on weather.The Soil and Plant Tissue Testing Laboratory tests samples and provides recommendations that lead to the wise and economical use of soilsThe Northeast Center for Urban & Community Forestry is a regional collaborative located at UMass Amherst that has developed freeware computerized tree inventory toolsConservation Assessment and Prioritization System is a computer software program to help prioritize lands for conservation action based on their assessed ecological value.The Environmental Analysis Laboratory is a leader in providing analysis and quality control for volunteer water quality monitoring groups across the state.The Center for School Counseling Outcome Research provides consultation to schools and school districts in the areas of program evaluation and grant writing.The Building Materials and Wood Technology performs contract work for professional and industrial and technical consultation.

		IIB4a_txt: The Outreach Division in conjunction with the Faculty Senate Outreach Council works to promote the mutuality and reciprocity of partnerships across campus. An evolving perspective and definition of community and scholarly engagement, which stresses mutually beneficial relationships, is conveyed through a variety of professional development opportunities, published documents and written communications. This perspective is reflected in the University-Greater Springfield Partnership which is established on a foundation of reciprocal value. The MOU signed by the partners is an official agreement that the relationship will be based on mutually identified goals and shared investments.UMass Extension promotes reciprocity through its program assessment processes. Extension uses seven criteria to evaluate programming.  Two of these criteria are: “Promoting collaboration and synergy with external partners” and “Establishing reciprocal, mutually beneficial connections between the university and the community.” The mission of the Holyoke Planning Network is to respond to the needs and priorities of Holyoke residents. The network aims to carry out the institution’s civic engagement mission while providing substantive educational and research resources to the Holyoke community.Student Bridges component coursework stresses reciprocity as a core value. Many students who first view themselves as “helping out” the community later describe how they have learned, grown and benefited through their participation.STEM Education Institute projects promote collaborative networks and reciprocal partnerships. University faculty and staff establish partnerships to develop proposals.  If a proposal is funded, the project provides benefits to all partners. The Office of Community Service Learning staff meet periodically with partner organizations to identify mutual goals, plan strategies and collaborate on recruiting and training students.  Mutual support for university and partner organization grant proposals is another area of reciprocity.

		IIB4b_txt: The Outreach Division in conjunction with the Faculty Senate Outreach Council works to encourage and facilitate feedback and assessment to community partners. In recent institutional efforts through the Greater Springfield Partnership, feedback is communicated through the managing director position. Responses are also provided to comments or questions received via the university’s universal email address, connect@umass.edu. The Outreach Division is working to enhance institutional capacity for tracking detailed information on engagement activities and develop a database that will serve as a searchable resource for university leaders, policy makers, community organizations and citizens.Many campus initiatives also provide systemic feedback and assessment to community partners:UMass Extension defines impacts as changes that occur in the knowledge, skills or behaviors of program participants, or in broader social, economic, civic and environmental conditions. Impacts are documented and frequently shared with program participants. The Extension on line planning and reporting system, provides public access to view reports on Extension plans, activities and impacts. Standard public queries (e.g. search by key word or by community) are currently being developed.Students in Community Service Learning courses are asked at the end of each term to assess the organizations they have been working with in regard to suitability for future placements. Campus representatives then meet with agency staff to provide feedback, identify specific strengths or problems and strategize solutions.The Holyoke Planning Network sponsors community forums, meetings and workshops that include reports to the community on completed and on-going initiatives. Research results and reports are archived, presented and delivered to the appropriate community audiences.Feedback and assessment is routinely exchanged with community partners in the course of developing and implementing Student Bridges activities such as Holyoke Bound, college trips/tours/workshops, and other community-based events.

		IIB5_txt: Hamin, E.M., Geigis, P., & Silka, L. (Eds.). (2007). Preserving and Enhancing    Communities: A Guide for Residents, Planners, and Government Officials. Amherst:   University of Massachusetts Press.Overtree, C.E. (2007). Providing Low Fee Psychological Assessments as a Community    Service. In A Social Justice Agenda for Training in Training Clinics. Symposium   presented at the annual conference of the American Psychological Association, San   Francisco, CA.Wallace, B., Adrion, W.R., Burleson, W., Cooper, W., Cori, J., & Watts, K. (2005,   October). Using Multimedia to support research, education and outreach in an NSF   Engineering Research Center. Paper presented at the annual Frontiers in Education    Conference, Indianapolis, INFeldman, A. &  Capobianco, B.M. (2008). Teacher learning of technology-enhanced   formative assessment, Journal of Science Education and Technology, 17(1):82–99.DeMoranville, C.J., Sandler, H.A., Shumaker, D.E., Averill, A.L., Caruso, F.L., Sylvia,   M.M., & Pober, D.M. (2005). Fall flooding for management of cranberry fruitworm in   Massachusetts cranberry production, Crop Protection, 24: 999-1006.Manwell, J. F., Elkinton, C., Rogers, A., McGowan, J.G. (February, 2007). Review of   Design Conditions Applicable to Offshore Wind Energy in the United States,   Renewable and Sustainable Energy Reviews (Elsevier), 11(2): 183-364. English, R. & Schweik, C.M. (2007). Identifying Success and Tragedy of Free/Libre and   Open Source (FLOSS) Commons: A Preliminary Classification of Sourceforge.net   Projects. Proceedings of the First International Workshop on Emerging Trends in   FLOSS Research and Development, Minneapolis, MN. UMass Clean Energy Working Group (2008). Clean Energy for the Commonwealth   The University of Massachusetts. Amherst, MA. Retrieved August 7, 2008, from   http://www.umass.edu/research/system_clean_energy_report_08.pdf Anliker, J, Carbone E, Hutchinson L, and Thompson L.  SPIN: Strength and Power In   Nutrition Curriculum and Educator's Manual. (8 sessions).  University of    MA, 2007.

		III1_txt: The distribution of engagement activities across the campus made it difficult to meet the word limits for many questions.  It was not always possible to include sufficient descriptive information for the initiatives most frequently cited.Brief explanations of these initiatives are below: University of Massachusetts Extension is the state office of the federally funded National Extension System and provides statewide programs that integrate research, teaching and community engagement.  Extension programs are organized in four major program areas that address seven publicly identified critical issues.Student Bridges is a student-initiated outreach program that connects UMass students with local community-based organizations and schools through tutoring-mentoring partnerships, college awareness activities, and policy advocacy. Holyoke Planning Network is a network of community organizations, activists, academics, professionals, government officials and students working to build mutually beneficial partnerships between local institutions of higher education and the people of Holyoke.  UMass Fine Arts Center is a central force in the cultural, social and academic life of the University, the Five College campuses, and the Pioneer Valley of Western Massachusetts. The Center seeks to engage and inspire the campus and regional communities in the arts through a broad array of exemplary performances, exhibitions, and educational programs.The UMass Office of Community Service Learning connects community members, students and faculty in partnerships to enhance student learning, strengthen community assets, meet immediate needs and address the root causes of social problems.Research Liaison and Development serves under the Vice Provost for Research and provides services and resources designed to help UMass Amherst researchers collaborate effectively with industry partners and government agencies on initiatives that enhance the campus's contribution to the regional, state and national economy. STEM Education Institute is an umbrella organization that manages projects focused on enhancing teaching and learning in STEM disciplines (Science, Technology, Engineering and Mathematics) throughout the state of Massachusetts The Institute was formed to play a major role in integrating the University's goals in academic outreach, teaching and learning, research, diversity, and multiculturalism and has partnered extensively with the state K-12 system, as well as with higher education institutions. In addition to the initiatives detailed above, a recent formal partnership was established between UMass Amherst and the City of Springfield, Massachusetts. The Greater Springfield Partnership reflects a more centrally coordinated approach towards community engagement and collaboration with a specific geographic partner than has existed previously.

		III2_txt: In April 2008, UMass Amherst celebrated Founder’s Day to honor the commitment to public service that has guided the institution since its inception. As we look to the future, our institution is pursuing an increasingly focused and deliberate approach toward engaging with communities that is consistent with the work of the Kellogg Commission on the Future of State and Land-Grant Universities. The Division of University Outreach was established in 1997. The division provides leadership for a variety of units that offer comprehensive outreach programs and support community engagement across the campus. The division functioned under interim leadership until 2004 when the first permanent Vice-Provost for Outreach was hired, bringing vision and leadership to institutional outreach efforts and helping connect the campus with the national conversation on the role of engagement in higher education. In 2000, the Faculty Senate established an Outreach Council with membership from all nine schools and colleges. The council provides a faculty governance structure to partner with the Outreach Division in campus-wide support and leadership for outreach and engagement. The Outreach Division and the Faculty Senate Outreach Council work closely on strategies and events designed to raise the visibility and the value of engagement on campus. Recent collaborations include a white paper in 2006 and a campus-wide Engagement Symposium in fall 2007, both of which focus attention on a definition of community engagement that emphasizes mutually beneficial partnerships in ways that can be increasingly understood and valued as scholarship.  The Outreach Division and the Faculty Senate Outreach Council together recommended that the University of Massachusetts Amherst apply for the Carnegie Community Engagement classification. The designation presents an opportunity for our campus to be recognized for the work we are doing and illustrates the value of an enhanced capacity to document and communicate the value of this work. This capacity is critical as engagement has been difficult to document on the UMass Amherst campus where this work has evolved in ways that are highly integrated with research, teaching and other professional activities. Community Engagement is also broadly distributed and takes place within many departments, centers and offices.  In this application we highlight the role of central campus leadership, the contributions from schools and colleges and from major initiatives with a mission and sustained record of community engagement. Specific examples of engagement are cited in many answers, but they do not provide the complete portrait.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Excerpts from mission statement:"The University of North Carolina at Wilmington is a public comprehensive university dedicated to learning through the integration of teaching and mentoring with research and service. ...Our goal is excellence in teaching, scholarship, research, artistic achievement, and service....UNCW encourages public access to its educational programs and is committed to diversity, international perspectives, and regional service....UNCW seeks to celebrate and study the heritage and environment of the coastal region, and to enrich its quality of life, economy, and education."

		IA2_text:    The University's "Staff Awards for Excellence" includes a category recognizing "Public Service:" "...outstanding contributions by participating in or implementing community and public service projects...." The nominees and the winner are announced at the annual service  awards luncheon, hosted by the Chancellor.   The Center for Leadership Education and Service offers a number of awards to undergraduate and graduate students for "community service/civic engagement" including the "William A. Bryan Award," the "Rachel Freeman Service Leadership Award, "the "Martha M. Duncan Award," and the "Margaret W. Lippitt Award." The Center sponsors the annual "Cornerstone Student Awards Dinner," an opportunity to celebrate student civic engagement.   Various departments offer student awards for community service/ engagement, for example the Department of Public and International Affairs"Distinguished Service Awards, given to PIA students who have ... performed extraordinary service to the department, campus, or community."   The UNCW Alumni Association offers the "J Marshall Crews Distinguished Faculty Award, " one criteria being "Community Service and Outreach Efforts." The Association also offers the "Distinguished Citizen of the Year Award" to a member of the UNCW community who "...exemplifies the characteristics of uncommon and outstanding service to the community as well as the University." These awards are announced at the annual Alumni Association banquet.   The Watson School of Education offers the " Razor Walker Award,"  for "Distinguished Service to the Children and Youth of North Carolina." These multiple awards are announced at the annual "Razor Walker Award" banquet, hosted by the dean of the School of Education.

		IA3a_text:    Established as a community college in 1947, UNCW is deeply committed to our heritage as a responsive, engaged campus.    Our twelve-member Board of Trustees is constituted to provide representation from throughout our service region and the state. The board meets quarterly with the senior administrators of the university to share information and opinions gleaned from their conversations with the citizens of southeastern North Carolina. Our sixty-member Board of Visitors, which meets twice a year with senior administration, provides additional channels for substantial conversations with the community. The chancellor, the chief of staff, the vice chancellor for public service and continuing studies, the deans, and the special assistant to the chancellor for marketing and communications meet regularly with specific constituent groups in the community and on campus to learn about concerns and opportunities for engagement. Weekly meetings of the Chancellor's Cabinet provide a forum for the exchange of this information.    The college of arts and sciences and the three professional schools - nursing, education, and business - gather guidance about curriculum, applied research, and service opportunities from their respective advisory councils. The Cameron Executive Advisory Board, the School of Nursing Advocacy Board, and the Master of Public Administration Program Advisory Board are examples of these groups of concerned, committed citizens.   Many of our sustained programs of scholarly community engagement, including our public service-focused centers, rely on the advice, guidance, and support of formal advisory boards. For example, the faculty and staff of our QENO (Quality Enhancement for Non-Profit Organizations) initiative; our Wilmington Housing Authority Partnership initiative; our MarineQuest Youth Program; Centro Hispano, the Upperman African-American Center, the Osher Lifelong Learning Institute and many others meet at least twice a year, if not quarterly, with our community constituents.   Rigorous market research, assessment, and evaluation, as well as informal feedback, support our credit and non-credit educational offerings.  Proposed undergraduate and graduate degree programs must be supported by evidence of community need. Our non-credit professional and executive education programs, our video and TV productions, our cultural and arts offerings, and our youth programs are developed and improved using the data from client and participant need assessments, end-of-programs evaluations, program inquiries and, of course, enrollment levels.   The UNC Tomorrow Phase I study, completed during the 07-08 academic year, offered us the opportunity to hear from many constituents about how to align better our activities with the needs of our region and our state. Faculty, staff, and administrators can access the findings on our university UNC Tomorrow web site: http://www.uncw.edu/tomorrow/. 

		IA3b_text:    Our assessment data is used most often to identify and design new undergraduate and graduate degree programs, to identify and design non-credit adult and youth offerings, and to guide the focus of faculty applied research and community service activities.   In recent years the expansion of our degree  offerings has been driven exclusively by regional need assessments. Programs launched or soon-to-be launched in response to regional demand include: an Ed.D. in educational leadership and administration based on the expressed needs articulated by our regional school systems (the planning for a  Ph.D. in psychology is underway; this program will include a special emphasis on serving our growing Hispanic population); a number of professional masters degree programs including an M.Ed. in elementary education, an on-line corporate M.S. in chemistry, an M.S. in Criminology and Public Sociology, a clinical M.A. in psychology, and an on-line M.S. in Biopharmaceutical Clinical Research; and a number of undergraduate programs including a B.A. in elementary education, a B.S. in Clinical Research, an R.N. to B.S.N. program, a B.A. in Criminal Justice, a B.S.W. program and a B.S. in Business Administration. A number of these new programs are offered on-site in Onslow County in response to need assessments administered in conjunction with the U.S. Marine Corps at Camp Lejuene.   In the non-credit area our use of assessment data is as intense since many of our programs are either completely or partially fee supported. The Division for Public Service and Continuing Studies employs an individual whose duties include collecting and analyzing community engagement program evaluation and assessment information. (This individual is a member of the campus' SACS reaccreditation team.) For example, each semester's catalog of non-credit personal enrichment programs - Pathways - and our arts and cultural programming is developed using enrollment data, end-of-course evaluations, and new programs market research. Our portfolio of youth programs is developed in a similar fashion.   

		IA4_text:    UNCW infuses our marketing materials with direct and indirect references to community engagement. This focus derives from the university’s seven strategic goals, which include regional engagement and outreach. A quick glance at the university’s Web site, www.uncw.edu, indicates the importance UNCW places on interacting with and serving its community. A “Community & Visitors” link occupies a prominent place on the left-side navigation column. Another helpful site is that of the Division for Public Service and Continuing Studies, www.uncw.edu/dpscs. In addition, regional engagement is one of the university’s highest fundraising priorities. Promotional materials designed to support our fundraising efforts include specific information about regional engagement and directly request donors’ support.    Chancellor Rosemary DePaolo frequently includes the importance of community engagement in her speeches to the Board of Trustees, the Board of Visitors, the UNCW Foundation Board and other campus volunteer organizations; student groups; community and civic organizations; and cultivation events for alumni and donors. She is especially proud of our students’ active engagement with our regional community. As the Chancellor recently said to a parents’ group, “In the past academic year, more than 4,700 UNCW students participated in more than 55,800 hours of community service and service learning programs. Their volunteer work has an economic impact of more than $1 million dollars.”    The university’s overall focus on promoting community engagement also is supported by hundreds of promotional items and news releases annually produced that promote specific events, programs and services. For example, promotional efforts for a Martin Luther King Jr. Day program featuring actor Danny Glover resulted in tremendous community participation (the event was free to members of the public). The university’s largest auditorium, which has about 900 seats, was full. The event was shown on large screens in several other auditoriums around campus. 

		IA5_text:    The extraordinary emphasis that UNCW places on community engagement begins with our Chancellor, Provost, Vice Chancellors and Deans. During our May 2008 commencement exercises, Chancellor Rosemary DePaolo including the following advice in her remarks to graduates: “Remember to make a real commitment to serve the communities in which you build your careers and lives. Regardless of the profession you pursue, you must dedicate time and resources to supporting your community.” In addition, Chancellor DePaolo served as chair of the region’s United Way campaign in 2007, the first leader from UNCW to take on this highly visible role in the local agency’s 66-year history. Our Vice Chancellor for Public Service and Continuing Studies (VCPSCS) aggressively seeks out opportunities to speak with students, faculty, staff, and community groups about UNCW's commitment to our regional communities and our many and varied contributions.   Each fall, to emphasize the importance of engagement, the provost, members of the provost's staff and the VCPSCS accompany new faculty members on a one or two-day tour of our region, stopping at sites where UNCW maintains a significant outreach presence to hear from veteran faculty about their scholarly engagement activities.   By including regional engagement and outreach in our comprehensive fundraising plan, UNCW’s leaders clearly convey its importance to alumni and donors. Our primary general interest publication "UNCW Magazine" dedicates a certain portion of each edition's content to stories about regional engagement as do the schools and college magazines.   Community involvement is an important criteria in specific awards and recognitions presented to university faculty and staff. The university’s highest alumni awards also emphasize community service as key components for selection. In addition, the state of North Carolina provides staff with 15 community service leave hours per year. UNCW administrators and managers actively encourage staff to utilize their hours to be involved with community activities that are meaningful to them.

		B1_text:    Besides the flagship campus, UNC Chapel Hill, and the land grant campus, NC State University, UNCW is the only other of the 17 constituent UNC campuses to recognize the centrality of community engagement to the mission of the institution by establishing an executive level position to champion and coordinate regional engagement and by establishing a separate campus-level division for engagement. The Vice Chancellor for Public Service and Continuing Studies (the position and division were established in 1991), a member of the Chancellor's cabinet, leads the Division for Public Service and Continuing Studies (PSCS, www.uncw.edu/dpscs), which is guided by the following mission statement: "We strive to improve the social, cultural and economic life of the Cape Fear region by focusing the intellectual and cultural resources of the University of North Carolina Wilmington on finding solutions to currently crucial and emerging issues affecting our citizens and our communities. We serve the common good by developing an educated, informed and engaged citizenry through programs of engaged scholarship, continuing education and service initiatives involving individuals, families and the business, government and non-profit sectors. We support the UNC Wilmington mission by providing leadership that links the university broadly to our public service mission, by advocating for a scholarly approach to community engagement, by offering opportunities for our publics to engage with us as full partners and by facilitating access to university resources. In addition, the division provides opportunities for undergraduate and graduate students to be involved in regional projects that prepare them for leadership and citizenship in a changing world." The division is comprised of the following departments: Lifelong Learning, Youth Programs, Media Production, Event and Conference Management, Workforce and Economic Development, and Scholarly Community Engagement. The division's annual budget is $2.5m.    The division works closely with the Center for Leadership Education and Service (CLES, www.uncw.edu/stuaff/leadserv/index.htm), a unit of the Division of Student Affairs. The center champions and manages student credit and not for credit community engagement activities. In AY '07 - '08, 4,700 UNCW students participated in more than 55,800 hours of community service and service learning programs.    The Vice Chancellor and the Division also work closely with a number of specialized Division of Academic Affairs units with an outreach mission including the Center for Business and Economic Services, the Watson School of Education Professional Development Partnership, Centro Hispano, the Upperman African-American Center and others.   Proposed centers with outreach missions and outreach coordination missions include the Center for Regional Engagement and Policy Studies, the Center for Violence Studies, and the Center for Healthy Living.

		B2a_Text:    According to the formal, audited UNCW "Financial Report" for the year ending June 30, 2007 (the latest available,) UNCW expended over $3.4m of permanent or regularly recurring funding for "Public Service" activities.(pg.2) This figures certainly understates the expenditures since public service activities also are reported under instruction and research.

		B2b_text:    The search for UNCW extramural funding is facilitated and supported by the Office of Research Support and Sponsored Programs and by the Office of Foundation and Corporate Relations. Representatives from these two offices work closely with the Vice Chancellor for Public Service and Continuing Studies, the deans, and members of the faculty to pursue funding opportunities. As mentioned elsewhere in this application, philanthropic support for community engagement activities during the past several years is approaching $2m and similar support from foundations and local, state, and federal agencies during the past few years exceeds this $2m figure. A number of examples follow:   Computer science and education was awarded $1,181,000 from NSF for "Using Squeak to Infuse Information Technology into STEM Curriculum in Grades 7-12."   Psychology was awarded $348,725 from DOE through the New Hanover County School Department for  "Safe Schools/Healthy Students Initiative Uniting for Youth."   Public Service and Continuing Studies and Public and International Affairs were awarded $175,00 from local funders for our "Quality Enhancement for Non Profits" initiative.   Health and Applied Human Sciences was awarded close to $800k from a number of state and local foundations for our "New Hanover/Brunswick/Pender County Obesity Prevention Program." 

		B2c_text:    Since 2005, UNCW has raised $1.5 million + for various regional and global engagement projects, including funding from the San Francisco-based Osher Foundation to the Osher Lifelong Learning Institute at UNCW.   UNCW is one of 119 prestigious universities and colleges in the United States designated as an Osher Lifelong Learning Institute. The Osher Foundation also funds  “re-entry” scholarships for UNCW non-traditional students.     The university’s fund raising efforts have encouraged numerous community organizations and foundations to contribute toward scholarships and other university programs.  In the past two years, no fewer than twelve local foundations, businesses, and civic clubs have established scholarships benefitting students in various university departments.  The Division for University Advancement, the university’s fund raising arm, considers these projects a priority.  The division employs a Director of Development for Corporations and Foundations to cultivate current and potential donors.   Our current campus fund raising program identifies "Regional and Global Engagement" as one of five priority fund raising activity areas, with a goal of $5m. A quote from our fund raising literature follows: "Among our highest priorities are providing access to our programs and services and establishing partnerships that improve the quality of life within our region."   

		B3a_text:    Systematic tracking and documentation are performed at the unit level, to assist units with specific reporting requirements, evaluate the effectiveness of programs and resource allocation decisions, and provide direction for program improvement. The Division for Public Service and Continuing Studies and the Division of Academic Affairs  monitor these data bases  and compile information to assist with strategic planning at the campus level. Information collected and analyzed includes:    Faculty community engagement activities as documented by the Faculty Annual Report. This information is collected by the college and schools and is forwarded to the Office of the Provost.   Departmental and school and college community engagement activities as documented by annual department activity reports and annual school and college activity reports. This information is forwarded to the Office of the Provost.   Center and institute engagement activities as documented by annual center and institute activity reports. This information is forwarded to the Dean of the Graduate School and Research.   Student credit and non-credit community engagement activities as documented by the Center for Leadership Education and Service. This information is forwarded to the Vice Chancellor for Student Affairs. Also, student-athlete non-credit community activities are documented by the Athletics Department and forwarded to the NCAA and to the Chancellor's Office.    The Watson School of Education maintains a data base that captures information about the school's activities with its over 100 partnership schools. This information is forwarded to the NC Department of Public Instruction as well as to the Office of the Provost.   The Division for Public Service and Continuing Studies collects extensive information about the thousands of individuals who participate in the Division's adult and youth programs, including demographic information and program, event, and instructor evaluations. The Small Business and Technology Development Center maintains similar information about its clients.   The campus Office of Marketing and Communications subscribes to a service which identifies and collects media reports describing UNCW activities. UNCW community engagement is one of the reporting categories.   These efforts will be enhanced significantly by a proposed Web-based faculty and unit reporting system (tied to strategic planning) and an easily accessible central community engagement "data warehouse." We currently are evaluating our community engagement activity reporting system and assessment and evaluation efforts in preparation for our next SACS accreditation review.

		B3b_text:    This data is extremely useful for a variety of purposes.   Most important is assuring that our energy and our resources are focused on the most critical issues facing our region - strategic level planning . As we overlay the record of our involvement with our regional communities with the information we glean about the condition of our region through various environmental scanning techniques, we strive to develop  an understanding of whether or not we are making a difference.  Our answers range from "we are but we must do more" to "we are not involved and must be." These conclusions then drive budget allocation decisions. For several years now, UNCW's budgeting process is tightly connected to strategic planning (and accountability,) reinforcing the incentive to collect and analyze data about our community engagement activities. As mentioned earlier, this data also is used to design curriculum and our record of launching new, community-responsive degree programs is evidence of the effectiveness of our data collection effort.   The data also is used to help us meet formal and informal reporting requirements, several examples follow. UNC General Administration heavily emphasizes service to the state and our reporting requirements are increasing in both breadth and depth. The Watson School of Education must submit annually to the NC Department of Public Instruction a report of its efforts to engage with k-12 students, teachers, and administrators and evaluate the effectiveness of their work. Faculty with NSF grants must report on the outreach activities associated with their NSF-funded research program. SACS is another audience for our data.   We also use this information to design our outreach programs.  A campus-level understanding of the many outreach activities currently taking place and a knowledge of the faculty involved facilitates the organization of the multi and interdisciplinary teams necessary to address the intractable issues that we must, for example gang violence. The VC Public Service is particularly active forming these faculty and staff teams.

		Impact on students: On

		Impact on faculty: On

		B3d1_text:    The Division for Student Affairs supports a full-time student assessment specialist, Dr. Nathan Lindsay. Dr. Lindsay and his staff work closely with the Division's Center for Leadership Education and Service to evaluate and assess the influence of community engagement, both curricular and co-curricular, on our student learning experience. In addition, the Division of Academic Affairs Office of Institutional Research supports our NSSE data collection and analysis effort, which incorporates a component that focuses on student community engagement.   According to Dr. Lindsay's work: "In Spring 2007, 1122 UNCW students participated in a campus-wide survey measuring ... learning outcome(s). " "In comparison to the overall UNCW sample, in which 77.61% of students strongly agreed or somewhat agreed that their leadership skills had been further developed at UNCW, 90.42% students who participated in the Center for Leadership Education (CLES) programs agreed that their leadership skills had been developed. ..." This finding is consistent with NSSE data that suggests a positive link between community engagement activities and satisfaction with the UNCW learning experience.

		B3d2_text:    As mentioned above, the Division of Academic Affairs supports an Office of Institutional Research as well as a Center for Teaching Excellence. These two units have worked closely over the past year with the newly-formed campus-wide assessment committee to inventory, assess, and enhance long standing department-level assessment activities. This year's effort of the committee will focus on coalescing these unit-level efforts into a campus-level strategic vision for university-wide assessment and evaluation.   Using information from department-level assessments that suggested that a campus-level approach to service learning pedagogy was indicated, The Center for Teaching Excellence, the Center for Leadership Education and Service, and the Division for Public Service and Continuing Studies have partnered to launch the "UNCW Engaged Teaching and Learning Fellows Program." This program will assist faculty develop service learning pedagogy and curriculum. This year's team of fellows consists of six faculty representing a number of different disciplines.

		Impact on community: On

		Impact on institution: On

		b3d3_text:    The data collected supports our perception that our students, faculty, and staff are deeply engaged with the community but often in ways that are episodic and uncoordinated, which runs counter to our preferred approach of sustained, integrated programs, focused on meaningful outcomes and on issues identified by both the community and UNCW as the most critical. For example, a search for all activities and programs offered to and with the residents of the Wilmington Housing Authority (WHA) during a recent academic year revealed that over twenty members of the faculty were working with the WHA but were not working together. In response to this finding, the VC PSCS, working with the Division of Academic Affairs, organized the WHA-UNCW Partnership Committee, which now meets twice a semester, to share information, to develop collaborations, and to pursue significant funding opportunities together. These efforts resulted in a formal Memorandum of Understanding signed by the Chancellor and Chair of the WHA Board of Commissioners, a "WHA-UNCW Community Campus" located in one the WHA's residential complexes, enhanced programming, and an annual UNCW resource fair held on site at various WHA residential complexes on a rotating basis.                                                                                                                                                                      

		B3d4_text:    Institutions of higher education struggle to respond to worthy, competing priorities. The data we collect describing the extent and character of our engagement activities helps maintain regional engagement as a strategic priority by strengthening a "virtuous feedback loop, " as follows. As new faculty and existing faculty are made aware of our campus' institutional commitment to engagement or are reminded of our many activities and programs, our "culture of engagement" is reinforced. This culture, in turn, helps attract support for more community- focused programming when we develop our curricular, co-curricular, and research strategic plans and annual plans of work and the financial support necessary to launch and maintain programs of excellence. The description of these community-focused teaching, learning, and research aspirations  in our strategic planning documents - and the dollars to support our aspirations - encourage greater faculty involvement, and the loop continues.    We cannot overstate the importance of a comprehensive engagement data base, one that captures the efforts of all the major academic units, that describes the work of faculty of each rank, and that describes the work we do with all of our major community constituent groups. Each entry is important but more important is the ability to tell the full engagement story within the campus' strategic framework.

		b3e_text:    UNCW derives great pride from our identity as a campus that believes in data-driven strategic planning. As mentioned earlier, we formed last year the campus' first permanent university-wide assessment committee and hired a full-time assessment director in the Office of Institutional Research to complement the existing staff which includes an Assistant Vice Chancellor for Institutional Research. The charge for the committee's first year was to inventory, evaluate and assess, and enhance the long-standing unit-level assessment and evaluation activities and several university level efforts including NSSE and the Collegiate Learning Assessment. As a parallel effort, an ad hoc committee on university centers and institutes completed its work on new policy and procedure documents for existing and proposed teaching, research, and public service centers. These new documents include much enhanced sections on regular assessment of activities, which have been applied to several requests for new centers.    This year's focus of the university assessment committee is on developing a campus-level vision for assessment and response. We are confident that the work of this committee will result in many recommendations but much has been accomplished during the past few years in response to assessment data. Two years ago, the dean of the college of arts and sciences launched an ambitious "active learning" initiative for the college (by far the largest academic unit on campus, constituting 80% of our faculty.) This initiative has contributed impressively to UNCW's engagement mission. Quoting from an early document, "Requiring students to engage in the practice of an academic discipline will attract students, faculty, and external support ... and (help deliver) a powerful learning experience."   We also have launched the "UNCW Engaged Teaching and Learning Fellows Program" in response to data that suggested that our service learning efforts would be enhanced by a collective approach. Our applied research and service efforts are constantly enhanced by assessment activities.  

		B4_text:    From the UNCW strategic plan:    (Core Values) "UNCW’s service to the people of southeastern North Carolina is embedded in our history and our mission. The university is committed to service as both a responsibility and an opportunity for mutual enhancement of the institution and the region. Among our highest priorities are providing access to our programs and services, and establishing partnerships that improve the quality of life within our region."     "GOAL V: Strengthen the university’s regional engagement and outreach activities." (Supported by eight objectives in the areas of economic development; service to k-12 education, community colleges, and other universities; service learning; the health and environment of our region; encouraging access to higher education; noncredit adult/youth programming; alumni ... outreach; and applied research.)   An excerpt from our "Articulation of Quality:"...the act of bringing the university and community together and the generation of evidence based practice are scholarly endeavors." 

		B5_text:    All Division for Public Service and Continuing Studies staff are offered one regional or national  professional development opportunity each year as well as opportunities for campus and local training and education. Conferences and workshops sponsored by NASULGC (UNCW is a member), UCEA ( UNCW is a member), AAC&U (UNCW is a member), NERCHE, LERN, and the North Carolina Adult Education Association are preferred alternatives. Select members of the faculty and senior administration participate in NASULGC and AAC&U programs.   Faculty and campus staff are encouraged (and the costs sometimes paid for by the VC PSCS) to attend specialized workshops and seminars sponsored by national organizations like US HUD, particularly their Office of University Partnerships and the cooperative extension system, by regional organizations like the North Carolina Rural Economic Development Center.   Also, the Division for Public Service and Continuing Studies and the Division of Academic Affairs partner regularly to offer professional development opportunities to university personnel and the community here at UNCW. One of the more successful of these events was a one day seminar about "Civil Society" featuring Ford Foundation involvement. We currently are developing at least two AY '08-09 campus seminars or workshops, one focusing on the definition of "scholarship" in support of our review of reappointment, promotion, and tenure guidelines and the other addressing scholarly community engagement with urban constituents.   We believe it is crucial to be deeply competent in one's field and to be knowledgeable about the context within which one is working in order to develop and contribute to meaningful regional engagement programs. Consequently university leadership encourages attending discipline-focused workshops and seminars and local and regional meetings and conferences that attempt to describe the current and anticipated "state" of our region. UNCW often sponsors these regional conversations on topics like economic development, k-12 education, the environment, and health.

		B6_text:    At the campus level,  senior administrators like the Chancellor, Chief of Staff, and Vice Chancellor for PS&CS spend much of their time in the community learning about needs and opportunities. This information is shared with Chancellor's Cabinet and may lead to immediate action or is incorporated in the strategic planning process. As an example of an immediate response, as requested by the District Attorney in order to improve race relations in New Hanover County, UNCW is offering a fall '08 six-class noncredit course at Williston Junior HS titled "The History of Wilmington in Black & White." We anticipate an enrollment of 200. As an example of the use of community input in our strategic planning process, the chancellor has been asked by a number of local technology companies to consider establishing an engineering program. A task force began work on this last year and is preparing a proposal to academic affairs, faculty senate, and UNC general administration. As another example, the AY '07 - '08 task force that planned a new school of health and human services was aided greatly by the suggestions of a specially-constituted community advisory panel.   UNCW also supports a proactive program of visiting our service region (the eight counties that constitute the Cape Fear region) to learn about regional needs. The Division for Public Service and Continuing Studies recently completed a series of listening sessions on the topic of economic development. In fall of last year the UNC Tomorrow commission visited campus to hear from a wide range of our constituents about how UNCW can make a difference in the region. Their comments were archived and our accessible as we consider our strategic directions.   As mentioned previously in this application, many UNCW programs and units benefit from the advice and guidance of their respective advisory boards or councils ranging from the campus-level Board of Visitors, to the MPA program board of advisors, to the Wilmington Housing Authority Partnership community advisory council, to name only a few.

		SD1_text:    While university-wide search and recruitment policies address guidelines and procedures for departments to develop position descriptions, establish search committees, and publish advertisements, individual departments specify search expectations with respect to community engagement.  The university's strategic plan, efforts to acknowledge regional engagement in reappointment, tenure and promotion policies, and institutional alignment with UNC Tomorrow initiatives (all described in more detail in response to other items in this application) lay the foundation for encouraging departments to enhance faculty activity in community engagement.   Following are advertisement excerpts from recent searches.• From an ad for a tenure-track assistant professor of political science:  "The successful candidate will take a leadership role in … working with professionals in the nonprofit community through UNCW’s new initiative for Quality Enhancement for Nonprofit Organizations (QENO)."• From an ad for a tenure-track faculty position (rank open) with a joint appointment in social work and education: “We are seeking a person with expertise regarding the African-American male, with special attention to the interface of community, family, and the school system.   This faculty member would be expected to offer leadership to ... the development of collaborative relationships between the university and the community, and the initiation of various instruments for achieving the goal of enhancing the condition of the African-American male. “  • From the ad for Founding Dean of the College of Health and Human Services:  The successful candidate will lead “innovative and sustainable regional engagement and application.”  • From the ad for Distinguished Professor of Jazz: “The successful candidate will “be directly involved with the annual jazz festival and summer workshops, and other jazz outreach projects.”     These examples illustrate the widespread practice of encouraging community engagement expertise in faculty recruitment.

		SD2a_text:    UNCW policy for faculty evaluation and promotion and tenure certainly does allow for recognition and reward for community engagement. The extent of faculty involvement with the region, detailed elsewhere, is testament to that.    The University of North Carolina system of multiple campuses was created for public service: “Dedicated to the service of North Carolina and its people”, as the UNC Mission Statement asserts.  UNCW as an important constituent institution of the UNC system has reflected this service commitment in its mission statement, with explicit reference to public and regional service. Indeed, five of the seven Strategic Goals of the university have a distinctive regional engagement and service implication with Goal V specifically detailing Regional Engagement. Goal V notes that at UNCW engagement is “embedded in both our history and mission” and refers to public and private sectors, service learning and dissemination and application of research.    Within this mission and goal context university policies for faculty evaluation, including tenure and promotion, are sufficiently broad and flexible to allow evaluation at every academic level to incorporate service and application standards. The policies in place reflect the traditional tri-part “teaching, scholarship, service” model typical for institutions similar to UNCW and reflecting the tradition that a member of a university faculty is first and foremost a member of a disciplinary or professional body and recognition and reward comes from attaining the standards and conforming to the expectation of such bodies. While such policies may not yet reflect the clarity of relationships between teaching, knowledge development, application, and service that would be ideal they have not and do not inhibit the university from expecting, recognizing and rewarding engagement and service.  

		SD2b1_text:    Current UNCW policy states that " The university encourages and expects its faculty members to apply their talents and abilities in service to the university, to organizations and to the community at large " and much of the community engaged scholarship of faculty would then fall within this broad service construct.  As noted in the next section the definition and place of "service" is a focus of the UNC Tomorrow Tenure and Rewards Review of Committee. 

		SD2b2_text:    UNCW has established a broadly inclusive Tenure and Rewards Review Committee (which includes the Vice Chancellor for Public Service and Continuing Studies) in response to the UNC system initiated “UNC Tomorrow” process. The subsequent report in Recommendation 5.3 calls for “refinement and adjustment of the tenure, promotion, and incentive system…"  to encourage engagement and application and in 4.7.2 calls on campuses to “develop a strategic plan for scholarly public service.” The first meeting of this group takes pace on September 16, with work to be completed by the end of the fall '08 semester.   On the UNCW campus, as nationally, there is a widespread recognition that the policies and procedures of faculty evaluation and tenure and promotion may not support optimally the more complex and externally focused role of the modern university.

		SD3_text:    Students influence profoundly the character of student community engagement as well as the institutional engagement vision and effort. The name of the "Center for Leadership Education and Service" clearly suggests the reciprocal link between the concepts (and activities) of "leadership" and "service." Our undergraduate students, mentored by the Director of the Center, Dr. Donna Chappa-Crowe and our two VISTA volunteers, plan, implement and assess all of the activities and programs supported by the center. Examples include the annual Halloween Campus Trick or Treat Event for local children, the annual "Young at Hearts" valentine ball for seniors, and the "UNCW Kids" tutoring program.   Students also influence engagement curriculum through mechanisms like the NSSE survey, the Collegiate Learning Assessment survey, through their faculty and course evaluations, and through the "reflection" component of their service learning courses. As a teaching institution, our faculty is quite well attuned to information that helps them create a more powerful learning experience - the number one goal of our strategic plan.   In addition, the student demand for engagement activities  influences our choice of sustained engagement partnerships or their direction. For example, the Wilmington Housing Authority - UNCW Community Campus initiative is being driven largely by the disciplines represented by the students who wish to be involved with this particular community.

		SD5_text:    The UNCW Faculty Senate "Committee for Public Service and Extended Education," established in 1997,  provides advice and counsel on matters of policy and programming to the Senate, Chancellor, Provost, and Vice Chancellor for Public Service and Continuing Studies. The group meets at least twice a semester.    The following faculty constitute the AY '08-'09 membership: Don Habibi, Philosophy and Religion; Donna Hurdle, Social Work; Dennis Kubasko, Education; William Overman, Psychology;Adina Riggins, Library; Mary White, Music. The Vice Chancellor for Public Service and Continuing Studies is an ex-officio non-voting member.  The nominations for the two community members will be discussed at our first meeting this semester.   The following is a description of the committee's duties, from the Faculty Handbook: "... To advise in the planning, direction, and operation of Public Service and Extended Education, especially in terms of program content and in the relevance of its operations to student, community, university, and administrative needs. To serve as liaison between the faculty and the Division of Public Service and Extended Education."   

		SD4_text:    Internships and teaching practica are indicated on student transcripts, as are various field practicum courses such as Sociology 496 (Practicum in Public Sociology) and Social Work 496, 497 (Field Practicum I, II).  However, unless the words “service learning” appear in a course title it is generally not possible to discern from a transcript only whether or not a student is engaged in service learning (but will be effective spring '09.)  Our faculty Service Learning Advisory Board is investigating ways to make it easier for students to become aware of, and to select, service learning opportunities. 

		IIA1a_txt:    Dr. Johnson Akinleye, Associate Vice Chancellor for Academic Affairs, chairs the campus' Service Learning Board, assisted by Dr. Donna Chappa-Crowe, Director of the Center for Leadership Education and Service and Dr. Carrie Clements, Director of the Center for Teaching Excellence. The board's policy is to assign responsibility for identifying service learning courses to the sponsoring department (discipline) but is available to consult with chairs and faculty on questions of pedagogy and delivery in the community. (Dr. Crowe's Ph.D. is in the area of Higher Education Administration with a concentration in Service Learning Assessment.)  For the first time, in spring '09, service learning courses will be identified in the university catalog and on student transcripts.

		IIA1b_1: 40.00000000

		IIA1b_2: 0.6%

		IIA1c_1: 14.00000000

		IIA1c_2: 45%

		IIa2a_txt:    The university's "Basic Studies" committee has developed four proposed essential learning outcomes, representing slight modifications to our existing set . Individual departments use these fundamental outcomes to generate their particular student community engagement learning outcomes. During this year attention will be placed on institution-level engagement outcomes.   "Students who complete the general education curriculum will:1.  learn the responsibilities of academic citizenship, including an understanding of and appreciation for rigorous, open-minded, and imaginative inquiry.2.  acquire information literacy, including the academic and technological skills required to locate and evaluate information.  Students will individually and cooperatively examine complex problems, integrating creative, quantitative,qualitative, and scientific perspectives.3.  be able to think and express themselves critically in speech and writing in relation to broader questions of knowledge and value. ..4. understand the importance and implications of human diversity and recognize the life-long intellectual and ethical responsibilities of active global citizenship in a rapidly changing world."

		IIA1d_1: 40.00000000

		IIA1e_1: 1760.00000000

		IIA1d_2: 7%full-time

		IIA1e_2: 15%

		IIA2b_txt:    Our practice focused programs have taken the lead in developing learning outcomes for student curricular engagement, in particular gerontology, social work, and health and applied human sciences. Dr. Ellie Covan, professor of Gerontology, has developed and published a nationally-distinctive guide to gerontology service learning pedagogy, including learning outcomes. Dr. Robert Bludo, professor of Social Work, has established a similar national reputation. Both are members of our campus service learning board, offering each an opportunity to mentor other faculty. The following are excerpts from a publication authored by Dr. Covan (http://www.uncwil.edu/hahs/documents/employingservice-learningmethodsarticle.pdf):  "Service-learning is an ideal way to teach research methods in gerontology. ...teaching our research methods should be about building an interdisciplinary team that can employ the methodological skills of a variety of disciplines. Students should learn to work together just as soon as they master a few shared theoretical concepts such as birth cohort,period effect, and chronological aging. Using service-learning to teach research methods to gerontology students, academicians can build a team that includes local service providers, older adults, and faculty and students from a variety of disciplines. Diversity becomes our asset;combining disciplines is our strength."

		IIA2c_txt:    Yes at the department level; not yet, but soon, at the campus level.   At UNCW, each department is required to meet annually to discuss learning outcomes and to reach consensus on curriculum change and to record the discussion in formal meeting minutes.The annual evaluation of department chairs by the deans of the college and the three professional schools must include an evaluation of the effectiveness of his or her department's learning outcomes assessment. As mentioned earlier, Academic Affairs recently has hired a dedicated full-time staff person to assist departments with assessment.    As a campus, we are working with an enhanced sense of urgency as new SACS accreditation standards require campus-wide assessment of learning outcomes, along with requiring that we present three years of data at the start of the accreditation process. Consequently we are working diligently on understanding the processes and information from what has been till now a department level effort in order to develop guiding institutional level learning outcomes and assessment procedures. Our faculty senate-proposed basic studies learning outcomes are a crucial component of this effort.

		IIA2d_txt:    This data is used to enhance curriculum, enhance instructor skills, and is required as part of departmental and department chair performance evaluation procedures.   In a less formal manner, the Vice Chancellor for Public Service and Continuing Studies reviews the information to align better our institutional programs of community outreach to student and faculty preferences. While UNCW supports engagement that is episodic and driven by curriculum learning outcomes, we prefer that most of our community engagement effort contribute to sustained programs of engagement, developed in partnership with appropriate community constituencies while also recognizing curriculum needs.  For example, Department of Public and International Affairs faculty are encouraged to develop service learning courses that would engage students and faculty with non profit organizations as part of our Quality Enhancement for Non Profit Organizations (QENO) initiative. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research:   Our Honors Scholars Program focuses much attention on undergraduate research, both basic and applied, through the Center for Support of Undergraduate Research & Fellowships (http://uncw.edu/csurf/). The following is an excerpt from a description of a 2007 directed independent study: "My DIS is focused on learning American Sign Language.  I am trying to help motivate other people to learn sign language by offering an informal sign language class, Best Hand Forward.... I am working with my instructor... to plan activities for two courses in deaf culture so that they can help inform the community about hearing loss."Student Leadership:   Our Center for Leadership Education and Service coordinates most all student curricular and co-curricular activities. Its mission statement is: "The Center for Leadership Education and Service cultivates a dynamic and experiential learning environment that provides students opportunities for leadership development and civic engagement. " The center sponsors a leadership certificate with a community engagement concentration (http://www.uncw.edu/stuaff/leadserv/certificate_programs htm#CivicCommunityEngagement).   Internships/Co-ops   Our Career Center works closely with area business, government, and nonprofit employers to place students in meaningful opportunities both to learn and to contribute to the well-being of the region. Employers begin the search for an intern at the following url: http://www.uncw.edu/stuaff/career/forEmployers.htm.   Study Abroad   Our Office of International Programs supports numerous opportunities for international engagement. Refer to: http://www.uncw.edu/intprogs/abroad-workabroad.htm.     

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Core Courses & Majors:   Chemistry 498: "...practical field experience ...through a program of work and study within a business or agency."   Environmental Science 497: "Advanced field placement experience in governmental, corporate, NGO, or other setting in the environmental field."First Year Sequence:    Our Freshman Seminar includes a program called The EDGE. " EDGE Links (Links with classes connected to community service) is where faculty can find resources to utilize with their students. " http://www.uncw.edu/stuaff/transitions/EDGE.htmCapstone:   Gerontology 440: "Sudy of current issues and topics in the field of aging from an interdisciplinary and global perspective with participation in a service learning project.   Social Work 496: "Development and application of skills used in social work practice...experience in a community social service setting."General Education:   From the proposed basic studies learning outcomes: "understand the importance and implications of human diversity and recognize the life-long intellectual and ethical responsibilities of active global citizenship in a rapidly changing world." This outcome is incorporated in the various basic studies courses.      

		IIA4_txt:    UNCW takes particular pride in our commitment to integrating teaching and learning with research and service. The following are several examples of what we call "triple dipping:"   Dr. Ellie Covan, Professor, Gerontology:  "...program undergraduate and graduate students have been collecting life histories of older men and women as part of a service-learning project since 1985. ..Several of these are now available in Randall Library.  An article on Dr. Covan's research on the meaning of aging in women's lives has been published in the Journal of Women and Aging, Vol. 17:3: 3-22."   Dr. Robert Boyce, Asst Professor, Health & Applied Human Sciences: "...Most recently, Boyce and his students conducted a survey of 400 employees at Verizon Wireless’s home office in Wilmington. They collected data regarding employee. ... This study is scheduled to be published in the journal Medicine and Science in Sport and Exercise."   Dr. Leslie Hossfeld, Asst Professor, Sociology, from an on-line publication, "Innovation Online:" "During the Job Loss project I’ve been working on, I engage my students in every step of the research process. Students use their research skills, collect and analyze data and work with members of the community on day-to-day basis. ..."   Dr. Dennis Kubasko, Assoc Professor, Education: Recent presentation at the NC-ACTE Teacher Education Forum, North Hilton Raleigh, Raleigh, NC, September 20 - 21, 2007, "Challenging Pre-service Interns to Collaborate: Interdisciplinary Teaching in a Reform-Minded Secondary Setting."   Dr. Patricia Kelley, Professor, Geology & Geography: "We are ...investigating spatial variation in predation; our work ... has involved collaboration with middle school teachers and students. Hansen, T.A., and P.H. Kelley. 2002. Moonsnail project: roles of technology and research in learning science. In Chambers, J.A. (ed.) Selected Papers from the Thirteenth International Conference on College Teaching and Learning. I enjoy collaborating on my research with students at all levels, .... "

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt:    Wilmington Housing Authority - UNCW Community Campus is a facility located in one of the WHA residential complexes - Hillcrest - and consists of a classroom/meeting room and computer lab. It is staffed by a 20 hr/week UNCW employee, students, and faculty.   The Watson School of Education operates the "Betty Stike Education Laboratory" which relies on faculty and students to provide reading, math, and special needs tutoring, and special needs testing to regional k-6 students. Select disciplines offer remedial programs for k-12 students in their areas of expertise, for example information systems faculty operate a program to help 8th grade students pass the computer end-of-grade proficiency exam and math professors help 7th and 8th grade students become proficient in algebra, a requirement for success in high school.   The Division of Academic Affairs offers a broad range of on-site undergraduate and graduate degree programs in partnership with various community colleges in the area, the largest program of which services the 110,000+  US Marines community in Onslow County (Camp Lejeune.) Our asynchronous and synchronous distance learning program enrollments are increasing significantly.    The Division for Public Service and Continuing Studies (PSCS) processed over 10,000 registrations for adult non credit programming and served over 4,900 k-12 students in academic enrichment programs and camps this past academic year.   The Departments of Psychology, Social Work, and Public and International Affairs (PIA) all offer evaluation expertise to local non profit and government agencies. Psychology just completed a $1.1m contract to evaluate the New Hanover County US DOE Safe Schools grant.   PSCS, UNCW's three professional schools - business, nursing, education - , and PIA offer a full range of training and professional development programs to the regional business, non profit, and government sectors.  PSCS operates the UNCW Executive Education Center, a 6,000 square foot continuing education facility. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt:    The Center for Leadership Education and Service (CLES)  and the Athletics Department coordinate most all student co-curricular service. CLES also is our liaison with the Campus Compact (we are a member.) UNCW students offered 30,000+ documented hours of co-curricular service during the '07-'08 academic year.    Internships are coordinated by the Career Center. The Center's Web site has a portal for organizations seeking interns. During academic year '07-'08 over 2,000 students participated in an off-campus internship or practicum.   The UNCW Office of Cultural Affairs (Academic Affairs) and UNCW Presents (Student Affairs) offer a broad range of arts and culture programming to the public, all promoted on the following Web site: http://www.uncw.edu/arts/. Attendance at various events and performances exceeded 65,000 during AY '07-'08.   UNCW is a member of the Division I Colonial Athletic Conference, fielding eight men's teams and nine women's teams. Men's and women's basketball, men's baseball, and women's softball attract the greatest numbers of regional fans to their home (and away) contests. The Seahawk Club raises substantial dollars from local citizens and organizations to support our sports programs.   The Randall Library is open to the public with check out privileges offered to non university individuals who are affiliated with the university through one of our supporting clubs, boards, or groups.   Our technology resources defined as A/V equipment, distance learning technology, and computer resources are available to the public as part of a meeting, event, or conference service package. Corporate and research partners gain access to our laboratory equipment and facilities as part of formal working or sponsorship agreements.   One theme that we hear consistently during our regional economic development listening sessions is the need for faculty expertise. As an example of our response, six Cameron Business School faculty  are preparing reports for the North Carolina Ports Authority on the impact of a proposed regional $2b international port.   

		IIB4a_txt:    UNCW faculty and staff recognize that the benefits that accrue to the community and to the university are optimal only when we and our partners work to promote mutuality and reciprocity, consistent with the Kellogg Commission vision of an engaged institution. Listening carefully to our patrons results in offering programs that are better attended and better received. Patrons reciprocate by attending more frequently and perhaps by enlarging their connections to our campus. Listening carefully to the needs of the non profit community leads to developing curriculum that has an immediate impact on non profit performance, funding proposals that are more likely to succeed, and applied research that results in conclusions and recommendations that are more readily accepted. In turn these non profits enrich our region, leading to more successful faculty and staff searches (and retention) and graduates who remain in the area, to name two ways that our campus benefits. Listening to our business sector leads to more successful companies and a more dynamic regional economy. The campus benefits from more placement opportunities for our students and graduates and for accompanying spouses; greater corporate philanthropic, sponsorship, and contract support; and more political support at the local, county, and state level.   Among the most powerful of our strategies is consistent communication with key constituents, patrons, and partners. Frequent board meetings resulting in action items for which individuals are held accountable and constant attention to our survey, assessment, and evaluation efforts are fundamental to ensuring mutuality and reciprocity. At a more strategic level Chancellor's Cabinet monitors carefully ten progress measures as compared to our past performance and as compared to our UNC system-selected peer institutions. The concepts of mutuality and reciprocity are evident in the performance of measures like "Total R & D Expenditures," "Endowment Trend," and "Alumni Giving Rates."   

		IIB4b_txt:    Our mechanisms to systematically provide feedback and assessment reside primarily at the unit or program level. As suggested in other sections of this application our faculty and staff and our partners evidence a strong commitment to sharing data and information that help us adjust our joint programming. Many of our extramural funders now require periodic reports designed to support reflection and an environment of continuous improvement. And, of course, our state legislature and the UNC system office, particularly through the UNC Tomorrow initiative, requires us to be more clear and precise about what we do for the state of North Carolina.   Nevertheless, we believe that much benefit would be derived by aggregating at a campus level, the collection and sharing of information about the effectiveness of our programs. One attempt currently underway is the development of a report describing UNCW's economic impact on the region, including direct impacts (e.g., total salaries paid and total construction expenditures) and indirect impacts (e.g., the multiplier effect of these salaries and construction expenditures.) Our preparation for the upcoming SACS accreditation process will include much attention on the assessment and evaluation of our engagement activities, at a level of sophistication not required in the past. UNCW will be sending a good-sized contingent to the December 2008 SACS Annual Meeting, including a representative from the Division for Public Service and Continuing Studies. This year's theme is "Critical Issues in the 21st Century: Leadership, Access, Measurement, Accountability, and Outreach." Our goal, which will take several years to reach, is to be able to articulate clearly and succinctly a description of UNCW's value as an institution to our region and to our state.

		IIB5_txt:    Dr. Stephen Meinhold,  Professor, Public and International Affairs, joint author: "Managing Tsunami Risk in Coastal Communities: Identifying Predictors of Preparedness." The Australian Journal of Emergency Management, Vol. 23, No. 1, February 2008     Dr. Chris Dumas, Associate Professor, Economics and Finance, joint author: "Production Economics of Summer Flounder Paralichthys dentatus Aquaculture in a Marine Recirculating System."  Journal of the World Aquaculture Society, 2007   Dr. Richard Huber, Professor, Education, presentation: “Changing the Way We Teach Science:  Using Internet Based Data Visualization Tools to Access and Interact with Authentic Environmental Data,” The Joint North American, European and South American Symposium on Science and Technology  Literacy in the 21st Century,  Lima, Peru, June 2006.   Dr. Michael Mallin, Research Professor, Center for Marine Science, lead author: "Impacts of a Raw Sewage Spill on Water and Sediment Quality in an Urbanized Estuary." Marine Pollution Bulletin, 54(1): 81-88, 2007   Dr. Daniel Johnson, Assistant Professor, Music, lead author: "Adolescent Violence Prevention: A Review of After-School and Arts-Based Programs." International Journal of Interdisciplinary Social Sciences 1 (5), 159 - 166, 2007   Dr. Wendy Donlin Washington, Assistant Professor, Psychology, lead author: " Employment based reinforcement in the treatment of drug addiction." In S. T. Higgins & K. Silverman (Eds.), Motivating Behavior Change Among Illicit-Drug Abusers: Research on Contingency Management Interventions (Vol. 2). Washington D.C.: American Psychological Association, 2007   Dr. Dennis Kubasko, Education, lead author, “An Interdisciplinary Approach to Using Community Resources.” Presentation made at the National Science Teachers Association National Conference, St. Louis, Missouri, 2007   Dr. Angelia Reid-Griffin, Education, joint author, presentation, "Preparing Candidates to Use Technologies,  North Carolina State Teachers Association Professional Development Institute, 2006

		III1_txt: Limit to 400 words

		III2_txt: Web links to representative examples of programs of sustained engagement:   Cameron School of Business Economic Outlook Conference http://www.csb.uncw.edu/cbes/EOC/eoc.htm   Cape Fear Obesity Prevention Initiative (Health and Applied Human Sciences) http://www.          uncw.edu/hahs/   Center for Business and Economic Services (Cameron School) http://www.csb.uncw.edu/cbes/   Center for Marine Science Planet Ocean Series http://www.uncw.edu/cmsr/index.html   Centro Hispano (Academic Affairs) http://www.uncw.edu/centrohispano/   CORMP (Coastal Ocean Research & Monitoring Program) http://www.cormp.org/   Department of History’s Sherman Emerging Scholars Lecture Series http://www.uncw.edu/hst/alumni/sherman.html   Division for Public Service and Continuing Studies http://www.uncw.edu/dpscs/   Division for Public Service and Continuing Studies & College of Arts and Sciences, College Dayhttp://www.uncw.edu/dpscs/AdultEdCollegeDay.htm     Isaac Bear Early College (Watson School) http://www.uncw.edu/isaacbear/   MARBIONC (Marine Biotechnology in North Carolina) http://www.uncw.edu/cmsr/marbionc.html   MARS - Memory Assessment and Research Services (Psychology) http://www.memoryassessment.com/   Office of Cultural Arts (Academic Affairs) & UNCW Presents (Student Affairs) http://www.uncw.edu/arts/   Onslow County Extension Program (Academic Affairs) http://www.uncw.edu/extension/about.html   QENO - Quality Enhancement for Nonprofit Organizations (PSCS and Public and International Affairs) http://www.uncw.edu/dpscs/cse/qeno.htm   Small Business and Technology Development Center (Cameron School) http://www.csb.uncw.edu/sbtdc/   SMEC – Science and Mathematics Education Center (Watson School) http://www.uncw.edu/smec/   Southeastern North Carolina Food Systems Project (Sociology) http://people.uncw.edu/hossfeldl/   Upperman African American Cultural Center (Academic Affairs) http://www.uncw.edu/upperman/   Water Research site http://www.uncw.edu/research/projectsWater.html   Watson School of Education Outreach Alliances http://www.uncw.edu/ed/community.html
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
 


  
 
 
 
 
 
 
 
 
 


 1







 
2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
 
 


  
 
 
 


 33







b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  



Yes

Yes_2

Yes_3

Yes_4

Yes_5

Yes_6

Yes_7

Yes_8

Yes_9

Yes_10

Yes_11

Yes_12

Yes_13

Yes_14

Yes_15

Yes_16

Yes_17

No_18

No_19

Yes_20

Yes_21

No_22

Yes_24

Yes_25

Yes_26

Yes_27

Yes_28

Yes_29

Yes_30

Yes_31

Yes_32

Yes_33

		PrintButton1: 

		Name: DEIRDRE M. MAGEEAN

		Title: VICE CHANCELLOR

		email: mageeand@ecu.edu

		City: GREENVILLE

		State: NORTH CAROLINA

		Institution: EAST CAROLINA UNIVERSITY

		president: STEVE BALLARD

		address: 103 SPILMAN BLDGEAST 5TH STGREENVILLE   NC   27858-4353

		Phone: 252-328-9471

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Since 1915, “ECU’s motto is ‘Servire’, or ‘To Serve’”. Service is our term for engagement.  Its current mission is to serve through: Education: imparting a sense of citizenship and personal responsibility, fostering lifelong learning, and nurturing an understanding of the interdependencies of people and their environments. Research and Creative Activity: integrating research and creative activities in the educational experiences of students, enriching culture, and being a leader in innovative research applications. Leadership and Partnership:  developing leaders who engage in partnerships supporting public education, health care, human services, cultural activities, and regional development.

		IA2_text: The university awards occur at convocation and commencement ceremonies. The eleven Colleges and Schools have additional awards. In 2008 the SERVIRE SOCIETY began recognizing faculty, staff, and students who contributed 100 or more hours of volunteer service to the community in the previous year. The community is defined as outside ECU and includes the region, country, or world. Service is direct service to the community; inspiring, encouraging, and involving others in service through the creation of opportunities for service; and/or responding to concerns, issues, emergencies, or needs of the community external to the university. Since 1996 ECU honored faculty and staff for engagement and service.  Awards were reorganized into the CENTENNIAL AWARDS FOR EXCELLENCE to honor faculty and staff who demonstrate exceptional performance in service, engagement and leadership.  Students are honored through the RECOGNITION FOR OUTSTANDING LEADERSHIP AND SERVICE AWARDS. The awards recognize outstanding students, student organizations and organization advisors who greatly contributed to the leadership of ECU through their involvement in student life, community service, and other areas.  The Division of Student Life in collaboration with the Colleges and Schools recognize outstanding community service, academic achievement, and leadership through the OUTSTANDING SENIOR AWARD that is presented by each College and School at unit ceremonies. On April 22, 2008 the Academic Awards Committee presented a resolution to Faculty Senate stating, “The committee agreed that the creation of a new award(s) for scholarship of engagement…should be pursued in order to give faculty incentive to be productive in this area.” Approved by the Chancellor on May 21, 2008, planning continues for this new award. Examples of UNIT AWARDS are the Brody School of Medicine student awards: the N.C. Schweitzer Fellows, Greenville Community Shelter Clinic Student and Faculty Service Award, and Dr. Andrew Best Award for service excellence.

		IA3a_text: Quantitative and qualitative data are gathered through many sources,  analyzed and provided to the Chancellor, administration, Board of Trustees and faculty/staff. Units which currently conduct routine and ongoing data collection and perform systematic analyses include: OFFICE OF ECONOMIC DEVELOPMENT (OED) Gathers and interprets quantitative and qualitative data from business, industry, local/state/federal government, individuals, and non-profit organizations about the impact of ECU on community problems in eastern North Carolina. Its Center for Survey Research and the Regional Development Institute assist ECU and its units in valid and reliable assessment processes. VOLUNTEER & SERVICE LEARNING CENTER (VSLC): Gathers and interprets quantitative and qualitative data about volunteer and service learning activities from community partners (through a Community Advisory Board) and students. TOWN & GOWN ORGANIZATION: Gathers and interprets narrative data from the civic and business community and ECU that relate to topics of mutual interest. CHANCELLOR'S COMMUNITY ADVISORY COUNCIL: Gathers and interprets quantitative and qualitative data from representatives of the African American and Hispanic communities in Pitt County.  Types of data include the impact of ECU actions on the communities, needed community initiatives with a focus on Pitt County, and the quality of life of Pitt County residents, especially African Americans and Latinos. ECU BOARD OF VISITORS: Gathers and interprets narrative data about the attitudes, beliefs, concerns, and expectations of the people of North Carolina with respect to ECU and the impact of ECU developmental activities on North Carolina. ECU HOMETOWN TOURS: LISTENING LEARNING: ECU Chancellors gather and interpret narrative data about community needs from community residents, community college leaders and civic leaders by travelling to eastern North Carolina communities and meeting with citizens.UNC TOMORROW, ECU Response Team: Beginning in 2007, faculty, staff and administrators compiled and analyzed qualitative and quantitative data from each department, College, School, and over 10, 0000 community surveys about ECU’s engagement with the region to use for the ECU UNC Tomorrow response.CHANCELLOR'S INDUSTRY ROUNDTABLES: Beginning in 2008, the Roundtables will meet quarterly within targeted industry clusters to mutually identify needs and ECU responses to local, regional, and state industry.The ECU LEADERSHIP & SERVICE COLLABORATIVE will become the interdivisional, centralized clearinghouse that will document leadership and engagement activities and their outcomes. Proposed in September of 2007, we are currently recruiting a director. The Collaborative will gather information from the many existing sources and will have a strong assessment role. 

		IA3b_text: Data are aggregated to inform our STRATEGIC PLANNING.  Our current plan focuses on: Education for a New Century; The Leadership University; Economic Prosperity in the East;  Health Care & Medical Innovation; & The Arts, Culture, & Quality of Life.  In 2007 UNC President Erskine Bowles instituted UNC Tomorrow, a long-range plan for the state’s post secondary institutions to meet the determined needs of the state. As part of our response to UNC Tomorrow, data is aggregated, analyzed & compared to our strategic directions. Examples of decisions & directions that are part of the strategic plan & related to the data sources in question 3a are:OED assessment results drive initiatives such as the ECU Outreach Network (develop resources that promote sustainable growth & development), ECU's Entrepreneurial Initiative (develop companies & take products & services to market,  stimulate innovation in the business community through public & private organizations, & create practical experiences for ECU students), Regional Development Institute (outreach services & conducting applied research), Community Outreach Partnerships Center (partnerships  with neighborhood organizations & municipal governments to rebuild communities through community organizing, health education, job training, business promotion, housing, & public safety).TOWN & GOWN ORGANIZATION: community leaders & ECU addressed crime, off campus student housing & community relations, inter and intra campus transportation, & economic development (especially in West Greenville). CHANCELLORS ADVISORY COUNCIL between 2006 & 2008 addressed economic development (specifically starting a small business), education & leadership (dropouts in Pitt County), & the social environment (underage drinking) with $10,000 yearly funding from the Chancellor & ECU faculty & staff expertise.ECU HOMETOWN TOURS resulted in the development & refinement of articulation agreements between community colleges & the university & more efficient advising systems between high schools or community colleges and ECU.

		IA4_text: Our PUBLICATIONS, VISUAL MEDIA and the WEB and NEWS RELEASES are interactive in nature, providing us a way to recruit partners. Many are translated into Spanish. Here are selected examples: The ECU Volunteer and Service-Learning Center Brochure is provided to communities, civic leaders, students, faculty and staff. It presents the Center’s purpose, “to engage students in effective volunteer and service learning activities in order to strengthen communities, promote an enduring commitment to civic responsibility, and enhance the academic experience.”  East Magazine is distributed to 60,000 alumni and supporters. Examples of feature articles include:  Fall 2007 “Building Bridges”, the economic development and job creation resulting from ECU-community partnerships and “Teaching Students to Serve” about connecting ECU faculty and students with the community. The Winter 2007 edition described the impact of ECU health care graduates in small-towns in “The New Country Doctors” and the Fall 2006 issue focused on ECU’s role in diminishing the teacher shortage, “Look Who’s Teaching Now”. Billboards are located throughout the state featuring ECU as “Embracing a New Century of Service”. Television currently features our Centennial celebration focusing on ECU as a service institution and our partnerships in the region.   Our Community Engagement website http://www.ecu.edu/csecu/community_engagement.cfm  states, “Community Engagement is an active partnership between communities of Eastern North Carolina and East Carolina University to develop, exchange, and apply knowledge, information, expertise, and resources for everyone’s benefit. These resources include, but are not limited to faculty, staff, and students.” Our video compiled as part of our response to UNC Tomorrow was shared with citizens across the state and featured ten different community partnership projects. Recent newspaper articles featured Project Heart and the Volunteer and Service Leaning Center; NPR featured ECU professor Bailey discussing ECU’s contribution to reducing heart disease among African Americans. 

		IA5_text: ECU has a long history of leaders supporting service (our term for engagement) and our current Chancellor, Board of Trustees, Faculty Senate, and Deans and Directors continue this emphasis. Since his arrival, Chancellor Ballard stressed service as significant to fulfilling our mission  and supported his commitment through the Chancellor’s Forum on Service. His dedication continues today in his blog: Chancellor’s View: ECU PREPARES FOR TOMORROW where he states, “That is what East Carolina is. That is what our motto, “to serve,” means. And that is what we are preparing to do more of.”  The President and members of the Board of Trustees focus on service. David Brody, a long standing member of the Board, told Metro Magazine, “East Carolina University is part of the fabric of the eastern region of the state. The University serves its region so much more than most other universities do.” ECU has a history of shared governance and the Faculty Senate and the Chair of the Faculty are key to the leadership structure. The Faculty Manual includes service as a component of tenure and promotion. According to the 2007/2008 Faculty Chair, the faculty understands the unique nature of our mission, “to serve,” and their responsibilities to give back to the community. He stated that one of ECU’s attributes is faculty who reach out to the people in eastern North Carolina through undergraduate and graduate education.  Our Deans and Directors support engagement as illustrated in the words of the Dean of the College of Health and Human Performance, “Faculty are leaders in research, teaching and service for the region and nation. We believe in meeting the needs of the community and you will find many examples of applied research that seeks to expand the knowledge and applications that will enhance eastern North Carolina and beyond.”                                                                                                                                                                                                                                                                 

		B1_text: The ECU LEADERSHIP AND SERVICE COLLABORATIVE was initiated in 2007 and will become the interdivisional, centralized clearinghouse that documents leadership and engagement activities, identifies outcomes, and promotes leadership and service. The Collaborative will coordinate efforts of ECU’s eleven schools and colleges and the five divisions. ECU is seeking an executive director and is establishing a national advisory board and an internal advisory council.  Staffing will include an Executive Director, administrative assistant, and other support staff as the office develops.  The collaborative will work with the Office of Economic Development and the Volunteer and Service Learning Center. The current coordinating infrastructure for outreach and partnerships is the OFFICE OF ECONOMIC DEVELOPMENT (OED). First organized in 1962, its purpose is to meet strategic regional needs through research, education, and outreach to foster economic growth and improve the quality of life for North Carolinians. It is the oldest and largest unit of its kind in the UNC system and at the time of its formation was one of only six in the nation. Staffing includes the Associate Vice Chancellor for Economic Development ; the Directors of ECU Outreach Network, Office of Technology Transfer, Regional Development Institute, Small Business and Technology Development Center, Center for Survey Research, the Entrepreneurial Initiative; and support staff. The Office serves as the portal for communities and directs requests to appropriate OED units and/or university units. The current coordinating infrastructure for volunteers and service learning is the VOLUNTEER AND SERVICE LEARNING CENTER (VSLC). Since 1989 the Center has coordinated volunteer recruitment and training and service learning partnerships. The Center employs a Director and three coordinators. The Director manages the center’s budget, is the first contact for faculty interested in SL, supervises Center staff, serves on boards of community organizations such as the United Way and works directly with the University Service-Learning Advisory Committee.  The Community Partners’ Coordinator establishes affiliations for student volunteering and service learning with schools, nonprofit and other organizations. She assists partners in understanding the differences between service learning and volunteering and facilitates meetings of the Community Advisory Board. The Volunteer Coordinator works with co-curricular volunteer opportunities, students who are assigned to do volunteer work by the ECU Judicial System, and coordinates one day volunteer events. The Coordinator for Service learning works with faculty members to set up service learning course experiences and serves as a point of contact for community partners specifically interested in service-learners.                                                                                                                               

		B2a_Text: OED: Permanent Funds: Personnel $815,413, Benefits $167,761 Operating $313,946. Grant Funds $485,000. VSLC: Permanent Funds: Personnel $201,000, Operating $37,000, Division of Academic Affairs discretionary funds $5000 for the annual Service-Learning Conference.Leadership and Service Collaborative budget is in development using the priority budgeting process

		B2b_text: 06-07 $13,212,923 for programs in 22 units. Examples 06-08: "The Community Gardens Planning Grant" (College of Human Ecology), Kellogg Foundation, $50,000. "Biomechanics & Robotics Explorations for IT Literacy Skills in Rural Schools" (Technology Systems, Mathematics, Exercise & Sports Medicine, Psychology), NSF, $1,354,847 for training rural teachers to incorporate IT concepts & improve IT literacy in rural students. "TechMath: RealWorld" (Math, Technology, Business) NSF Teacher Enhancement Award, $1,195,048 to provide support for science, technology, engineering,  mathematics education in rural eastern North Carolina."East Carolina University Ryan White Title IV Funding  FY07" (School of Medicine), HRSA-U.S. D.H.S., $889,011 for providing medical support for patients with HIV/AIDS in Eastern NC. "ECU & Greene County Health Care/Student Health Services" (Psychology), Kate B. Reynolds, $298,188 to provide mental health services to students in partnership with school personnel & community members. "ECU SPED T2T: East Carolina University Special Education Transition to Teaching"  US Department of Education, $1,757,617 for creating programs to train & retain special educators of children with severe disabilities. "Mid-Currituck Sound Bridge Studies" NC Dept of Transportation & NC Turnpike Authority, $1,718,000 to identify the near term & long term bridge performance.

		B2c_text: DIVISION OF UNIVERSITY ADVANCEMENT secures non-appropriated resources from individuals, corporations, foundations,  governmental agencies guided  by ECU Tomorrow. Examples of initiatives are the Center for Transformational Leadership in Eastern North Carolina whose focus is to provide programs and resources to develop service-oriented leaders who work with communities in the region;  BB&T Leadership Center that develops faculty knowledge so they can embed leadership and service learning components into their programs; and the ECU Center for Student Success that coordinates student leadership and service activities across all academic programs. GRANTS, CONTRACTS and ASSOCIATED AGREEMENT submissions related to engagement increased from 2007. Proposals included community fitness, oral health, agricultural safety, community surveys, community health clinics, health literacy, tourism, child safety and child abuse. Funding requests ranged from $2000 to $713,000. Most grant submissions include a portion of their budgets related to engagement. Students’ FUNDRAISING mirrors past efforts including partnerships with the Red Cross (20 student organizations raised $3000), Relay for Life (90 student organizations raised $60,000+), Casey’s Race—Boys and Girls Club (32 Greek organizations raised $6700), Pirate’s Partnering with Pitt (1000 new students spent the day  raising money for community groups).

		B3a_text: Current tracking is conducted by three units and shared across the university. INSTITUTIONAL PLANNING & RESEARCH (IPR) collects and analyzes data about student and faculty engagement. For example, the office conducts the Sophomore and Graduating Senior Survey which asks students about "Opportunities to participate in community service projects" and invites students to evaluate the service opportunities. The National Survey of Student Engagement (NSSE), used since 2001, collects data about student engagement, including community-based projects, coop experiences, community service, and contributing to the welfare of the community. IPR manages SEDONA, a software product used by faculty to record their teaching, research and service. Currently engagement data are identified through manual searches. In 2008 a new "button" will be added to aggregate data about engagement from the teaching, research and service files. The OED tracks and documents university engagement activities related to constituent units including the Capstone Studio, Office of Technology Transfer, Center for Survey Research, ECU Outreach Network, Entrepreneurial Initiative, Regional Development Institute, and the Small Business and Technology Development Center. The Office is the portal for communities and has an electronic access point called ECU Connect. Once community contact occurs, the office documents and tracks the community requests across the university. For example, over its 2007-08 operating year the Small Business and Technology Development Center tracked its provision of business counseling services as: 3,858 counseling hours to clients companies resulting in 136 new jobs created, 123 jobs retained, $6,123,000 in new capital raised, and $2,678,660 in new government contracts awarded to these companies. Additional data tracked by the Center included introductions of business owners to university faculty and engagement of student interns. The VSLC maintains data on service learning courses and student volunteer hours. It tracks community partners including the type of organization, geographic location, and community needs. Student data is captured through registration forms and time sheets which document demographic data, academic majors, service preferences and number of hours served. The Center maintains data on support offered to faculty, number of workshops and conferences offered, and the number of community and university participants who attended.  The ECU LEADERSHIP AND SERVICE COLLABORATIVE will build a database drawing from Institutional Planning and Research, SEDONA, the Office of Economic Development, the Volunteer and Service-Learning Center, and unit annual reports.

		B3b_text: IPR data provide essential support to the Chancellor and university divisions for management decisions, planning, and evaluation of the quality of ECU engagement. IPR provides data to the UNC-General Administration, SACS, and external constituencies such as professional accrediting organizations who use the data as a method of ACCOUNTABILITY for ECU’s expenditures and strategic objectives. The data are used to TRACK TRENDS including the type of engagement, correlation between demographic data and engagement, and comparison of DE and campus based student engagement. OED data are used to EVALUATE the effectiveness of constituent units, provide accountability for the strategic plan of the Office and the university, identify community use patterns, correlate community use by unit, and project service and resource needs of the Office. For example, OED’s Center for Survey Research conducts community and industry surveys that inform the development and deployment of outreach and extension programs in areas such as health, tourism, and innovation and entrepreneurship. VSLC data guide evaluation and planning. Assessment data are used to MODIFY student and community partner training, surveys are used to track student satisfaction, data are used to improve service learning and volunteer resources. The Office of the Provost is conducting program reviews of all non academic programs. The review of the VSLC used engagement data to evaluate its effectiveness. Data from all sources are reported to the Academic Council (composed of the Provost, the Vice Chancellor of Research and Graduate Studies and the Vice Chancellor of Health Sciences) and the Deans and Directors Group (composed of administrative leaders of major units on campus). The reports GUIDE planning, resources, implementation, and budget allocations. Faculty engagement is reported on annual reports (both faculty member and unit) and used in the faculty reward programs (tenure, promotion, salary increases).

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The focus of the student assessment mechanisms are on documenting engagement for evaluation of students’ education, personal growth, and civic commitment and student performance  in service learning courses. The mechanisms include course specific assessments, VLSC surveys, VLSC participation records, and analysis of qualitative data such as student testimonials. The outcomes include verification for awards, accountability measures for the VSLC goals and strategic plan, and student grades. For example, the VSLC counts student engagement hours and sites and serves as a verification source for the Servire Society, Access Scholarships, and NC-ACTS! Increasingly employers use community engagement as an employment criterion and the VLSC provides letters of reference. Students prepare professional portfolios evaluating their own community engagement. These portfolios are required by external accrediting bodies such as the National Council for the Accreditation of Teacher Education. Student testimonials are posted on ECU web pages. One states, “If every student in college had the opportunity to perform a service learning project, I believe the world would change. Now that mine is complete, I would not trade my experience for anything. It was one of the most worthwhile experiences of my life.”

		B3d2_text: The focus is on documenting engagement for tenure, promotion, salary increases and to use for accountability measures in unit strategic plans. SEDONA is a comprehensive database for faculty records of teaching, research and service and the type and level of a faculty member’s community engagement. Department chairs, Personnel and Tenure and Promotion Committees assess the SEDONA data using the faculty member’s and unit’s goals as a benchmark. The Deans, Vice Chancellors, Provost and Chancellor review unit based SEDONA data and evaluate the unit’s productivity according to the unit’s strategic goals.  At the Division level, administrators analyze changes in engagement across the university. This analysis informs services. For example, when administrators in the Division of Academic and Student Affairs noted an increase in engagement activities, the Center for Faculty Excellence added workshops and other programs to address faculty development in the scholarship of engagement and in service learning. As faculty engagement produced scholarship, the annual Service-Learning Conference added a research poster session, providing faculty a showcase for their work and networking opportunities. Documenting engagement hours provides a record that qualifies faculty for membership in the Servire Society. 

		Impact on community: On

		Impact on institution: On

		b3d3_text: The focus is on determining the success of the engagement, identifying ECU’s responsibilities to communities and modifying ECU’s responses to communities, and creating a "just right" match between the strengths of ECU and the communities.  Measuring the impact of engagement on communities is a reciprocal process and the mechanisms were mutually developed. The mechanisms include joint analysis of quantitative assessments (surveys, pre/post outcome measures, attendance records, cost-effectiveness studies) and qualitative (interviews, focus groups, open-ended questionnaires). Both ECU and community partners contribute, providing comprehensive assessment and identification of mutual impact.  Because many of the communities or organizations are small, assessment mechanism insure that the engagement does not exceed the demands placed on communities.  Assessment facilitates targeted skill building and education of students so they are a better fit with community partners. Impact measurement is used to develop resources and educational programs that build capacity in community partners. For example, the VSLC partners with the community to offer a volunteerism conference whose sessions and keynote speakers are chosen based on assessments conducted by both the university and the community partners. In 2007 the conference focused on pragmatic issues of engagement such as liability, management tools

		B3d4_text: The focus is on quantifying and qualifying the contribution of ECU’s engagement in successfully achieving the university’s strategic directions and commitments to UNC Tomorrow. The UNC system launched UNC Tomorrow to help constituent campuses respond to state and regional challenges. Through analysis of statewide data, the system identified 7 major findings and 29 policy recommendations. UNC constituent institutions responded by identifying how they currently meet the needs of citizens, and their plan to remain demand driven. The ECU response, framed within ECU Tomorrow: A Vision for Service and Leadership, highlights engagement. The assessment mechanisms include program reviews, the priority budgeting process, IPR Academic Management Information Reports, and analysis of student surveys. For example, the priority budgeting process requires units to evaluate and prioritize their budgets based upon ECU/UNC Tomorrow. The program reviews require a self assessment that includes the unit’s community engagement, external review of the self-assessment, and an exit interview between the reviewers and the program where recommendations are discussed. Over the years assessments demonstrated the positive impact on staff, faculty and students creating an increase in engagement goals, grants, and campus recognition efforts. 

		b3e_text: The Chancellor, Academic Council, Deans, Directors, and Board of Trustees use data as ACCOUNTABILITY MEASURES for the ECU Response to UNC Tomorrow and our strategic plan, reports to NC Campus Compact, speeches, reports to the community, press releases, and required reports to the UNC General Administration.The data are used to plan engagement initiatives. For example, the Chancellor and the Chancellor’s Advisory Council shared data with the West Greenville community, documenting ECU-community partnerships and the impact of these partnerships. This report helped to build trust with the community and as a result the Council, the citizens of West Greenville, the city of Greenville and the university PLANNED and IMPLEMENTED the Intergenerational Center. The data directed the types of programs and services offered by the Center and the Center uses the data in their quarterly reports to the city of Greenville. Assessment reports provide accountability measures. For example, they are used to DEVELOP strategic directions for the university and its constituent units and subsequently measure their success. One example is the creation of the 2003 ECU Task Force on Service-Learning who used the data to recommend permanent funding and formal recognition of the Volunteer and Service-Learning Center. The Division of Health Sciences used the data to support an external GRANT for the 2005 survey of ECU faculty community based service and service learning. Assessment reports are used to IMPROVE programs. For example, they provide formative and summative data that assists the VSLC to TARGET training for students and community partners in volunteer and service learning experiences. The Center uses data to IDENTIFY community partner needs and target faculty professional development provided at the annual Service Learning Conference. Data are used to INSURE an equitable distribution of resources across community partners in terms of students’ site assignments, student skills, and ECU support.

		B4_text: ECU TOMORROW: A VISION FOR LEADERSHIP AND SERVICE emphasizes service, our term for engagement. Service is described as "creating opportunities for the East, forging effective partnerships, and responding to the greatest needs".  Activities listed in the ECU UNC Tomorrow Response, a further articulation of ECU Tomorrow: STEM (Science, Technology, Engineering and Mathematics) Excellence Initiative for Rural Prosperity: developing teacher preparation, student engagement and economic partnerships with rural areas. ECU Outreach Scholars Academy: support to increase the participation of faculty and students with community partners in research to address societal needs. ECU Outreach Service: establishing connections with industry and communities to foster entrepreneurship, innovation and economic growth in the region. Establishment of Community Health Clinics: developing community training centers to provide points of access for dental, physical, and mental health. Renaissance of Greenville: collaborating with politicians, community organizations, and citizens to create positive development and economic growth. Unit plans that emphasize engagement include the Colleges of Arts and Sciences, Business, Health and Human Performance, Nursing, Education, Technology and Computer Sciences,  Human Ecology and the Schools of Communication and Dentistry, the Division of Research and Graduate Studies.

		B5_text: The CENTER FOR FACULTY EXCELLENCE provides professional development programs including mentoring, workshops, awards, and training. Examples of workshops in 2007/2008 were: Applied Research as Community Engagement: Collision of Personal History, Planning, and Serendipity; Workshop on Scholarship of Engagement; Constructing a Service Learning Syllabus: A Labor of Love; and Community-Campus Collaborations:  Developing Interdisciplinary Service Learning Projects to Benefit the Region. The Center has mentorship programs matching faculty experienced in community engagement with those just beginning. The Center supports Faculty Interest Groups and plans to include a community engagement group in 2008/2009. The CENTER FOR FACULTY EXCELLENCE AND THE SCHOOL OF MEDICINE Office of Academic and Faculty Development conduct new faculty orientation. Prior sessions included community service and service learning. The fall 2008 session expanded to address the scholarship of engagement and Making a Difference Beyond the University Walls. In collaboration with the VSLC, the Center for Faculty Excellence sponsored Leadership and Service: 5th Annual ECU Conference on Service-Learning. Each year the conference provided professional development for faculty interested in service learning. The 2007 conference featured the engagement activities of every College. In 2008 the conference added research poster sessions featuring faculty and students’ scholarship of engagement. Judy B. Baker Service-Learning Faculty Fellowship provides monetary support to health education faculty for professional development in service learning.  Faculty fellows are expected to develop a quality service learning project in one or more of their courses and present the results of the project at a conference or other meeting. The ECU OUTREACH SCHOLARS ACADEMY, initiated in 2008, will provide professional development workshops about engagement scholarship,  faculty mentoring, and offer seed funding for Academy graduates to foster outreach and engagement scholarship.

		B6_text: Communities and their members play important roles in determining the direction of the university and its constituent units. This role includes providing feedback on engagement initiatives, providing recommendations for university-community partnerships, and advocating for the needs of community residents. Following are four examples.The Chancellor’s Community Advisory Council is influential in planning related to African American and Latino residents of Pitt County. Consisting of 22 members from the community and 3 students enrolled at ECU or Pitt Community College, the memers provide input into ECU outreach activities, work with the Chancellor in developing positive relationships with the community, and provide recommendations to ECU regarding issues of mutual importance. The residents in West Greenville play a major role in planning services at the Lucille W. Gorham Intergenerational Center. Because of the collective community voice, the Center served 500 residents in 2007 and provided 14 programs with community partners. In order to gain a representative voice with both community leaders and residents, the Center uses an advisory committee and completed door knocking community resident surveys. The North Carolina Agromedicine Institute conducts research, intervention, outreach and education to improve the health and safety of the agricultural community including farmers, farm workers, foresters, fishers and their families.  The statewide Board of Partners participates in strategic planning, development of resources for activities, assists in fundraising, and participates in program evaluation of the Institute. The Volunteer and Service-Learning Center Community Advisory Board meets quarterly to discuss engagement in the Greenville community. The members mutually develop agendas and topics typically focus on community needs, service learning opportunities, volunteer opportunities, and identification of resources to continue ECU’s engagement partnerships. Members are representative of the agencies who accept service-learners.

		SD1_text: Current practices support service and engagement as key aspects of the interview and candidate review process. Because of our decentralized personnel functions, individual units manage search and recruitment for faculty positions, thus negating the need for institutional policies. In order to understand the unit search/recruitment policies, we conducted an analysis of job descriptions for positions in 2007 and found service was universally listed as a faculty expectation. Approximately 12 units specifically mentioned community engagement as an expectation in their position announcements. Such expectations were often associated with non-tenure track faculty positions. We contacted 31 personnel committee chairs to discuss the interview process for faculty applicants. Three units reported they asked questions related to community engagement if such expectations were included in the position announcement.  Two chairs mentioned that candidates themselves queried interviewers about community engagement possibilities or support for service learning.  In general, community engagement (typically described as "service to the community") was a recognized option for faculty service that also included faculty contributions to the profession and university/unit.  For some units (education and hospitality management for example), community engagement was viewed as an integral part of faculty teaching and service by the personnel chair. 

		SD2a_text: Tenure and promotion decisions are initiated at the unit level and made by the Chancellor and in the case of tenure, Board of Trustees. However, the University Faculty Manual recognizes the importance of service as part of the faculty role and responsibility.  The manual states, "East Carolina University considers service to the university, the academic profession, and the community as an important aspect of academic performance."ECU has 34 coded units. Within these unit codes of operation we found no formal description of the scholarship of engagement. However, faculty are actively engaged in conversations about the scholarship of engagement. Through interviews with personnel chairs we identified practices that reward the scholarship of engagement in the tenure and promotion review process. Many units (for example education, health and the social sciences) recognize faculty in the tenure and promotion process for articles that are published in refereed sources and professional presentations about community engagement, particularly if such articles and presentations are data-based.  Some personnel chairs indicated strong unit interest in or expectations for community engagement and expressed an interest in helping faculty, especially new faculty, recognize the scholarship potential for such engagement.President Bowles, UNC system leader, asked UNC affiliated institutions to review how faculty are rewarded for engagement and applied research. As a result, these processes will be identified during Phase Two of the UNC Tomorrow, ECU Response. 

		SD2b1_text: Community engaged scholarship is recognized as research by many academic units. The criteria for judging community scholarship as research relates to the production of published manuscripts in peer reviewed journals and refereed presentations at conferences and meetings. At this time, the scholarship of engagement is not a separate classification, rather incorporated into the research category. 

		SD2b2_text: The ECU Commission on Scholarship was formed in 2002 to study and implement expanded definitions of scholarship, including the scholarship of engagement.  The Commission held several faculty forums and presented a report to Faculty Senate. Due to changes in university leadership, the report was tabled. In 2007 the Chair of the Faculty asked the Faculty Governance Committee to review the "Commission on Scholarship Report".  The Executive Council, consisting of the three vice chancellors, are highly supportive of this review. Discussion of the "Commission on Scholarship Report" resumed in January of 2008 and is a priority agenda item when the Governance Committee resumes meeting in Fall 2008. The 2007-2008 Chair of the Faculty Governance Committee anticipates a deliberate and informed discussion of the terminology used regarding the scholarship of engagement. Phase Two of ECU’s response to UNC Tomorrow will articulate the processes we will use to review our tenure and promotion policies relevant to faculty involvement in communities and  engagement scholarship.

		SD3_text: The STUDENT GOVERNMENT ASSOCIATION plans and conducts engagement activities. For example, students on the executive board select sites, recruit volunteers, develop training, conduct reflection activities, and set up application and selection processes. In Shipmates, students collectively plan and implement a service project. The Peer Health Leadership Program and the Healthy PIRATES plan and conduct health awareness programs for the Boys and Girls Clubs and work with the American Cancer Society to promote and conduct Relay for Life. 297 student organizations have autonomy to make decisions about engagement. 75% of these organizations currently participate in community engagement. In 2008 this could increase to 100% if a proposal requiring engagement is approved. Student organizations develop collaborative grants for engagement. The Geo Club received a grant from People's Geography Project to develop a publication on the politics of naming streets for Martin Luther King Jr. Communities in North Carolina, Georgia, New York, and Kansas used the publication and it was distributed to US civil rights organizations and museums. The College of Human Ecology received a 3 year challenge grant ($217,000) from the USDA for student leadership development using servant leadership and service learning as pedagogy. Within the VSLC, peer counselors assist students with the registration process, serve as on site leaders, complete paperwork for student led engagement projects, and serve as the student voice in the Center’s operation. The Center for Student Leadership and Civic Engagement provides "students with meaningful experiences that foster leadership practices and civic engagement through supporting related research, pedagogical strategies and co-curricular opportunities that transforms and empowers students".  In the fall of 2008 seven students will serve as leadership assistants to facilitate the programs.

		SD5_text: There is a University Administrative Committee, the Advisory Committee for Service Learning. The committee selects criteria for service learning courses, approves a SL designation, recommends learning outcomes and goals for service learning course, and serves as a resource for all matters pertaining to service learning. Committee members are chosen based on their knowledge of service learning. Administrative committees are appointed by the chancellor and report to the chancellor or to his or her designee. They consist of committees, councils, and boards not responsible to the Faculty Senate because of their jurisdictions and functions; however, the chair of the faculty (or an appointed representative) serves as an ex-officio member on most of the administrative committees. Membership criteria for the Advisory Committee for Service Learning include knowledge of service learning literature and experience with service learning pedagogy.

		SD4_text: In the fall of 2008 Faculty Senate will review a plan for formal designation of service learning courses. When this is approved, individual courses will be designated and appear on transcripts with a service learning designation. Currently community engagement is documented by the VSLC. The VSLC issues letters of reference for students documenting participation. Transcripts currently note participation in fieldwork, clinical, and internship courses. When fully operational, the ECU Leadership and Service Collaborative will issue Student Passports documenting engagement and serve as a transcript of experiences.

		IIA1a_txt: DEFINITION: Service learning is a method of instruction that has the benefit of meeting academic course objectives and helping students develop a sense of engagement and social responsibility. All volunteer hours and service hours are not service learning.  PROCESS: Faculty members submit a service learning course proposal to the University Service-Learning Advisory Committee for review by committee members.  Approved courses receive a "SL" designation and are listed as such in the catalog. Service learning courses should meet the following broad guidelines:• service learning is structured within a course and has a formal, academic curriculum that is rooted in the discipline in which the course is being offered;• the course contains a set of organized community-based learning  activities through which students directly serve a constituency as a means to address an identified community need;• the course provides structured opportunities for students to formally connect their service activities to the course curriculum and to broader social issues through reflective methods.Review criteria include:• integration with course content• meets community needs• structured opportunities for reflection• clear expectations• academic credit  for learning and not for service

		IIA1b_1: 100.00000000

		IIA1b_2: 4.6%

		IIA1c_1: 31.00000000

		IIA1c_2: 67%

		IIa2a_txt: in addition to the  course specific learning objectives and outcomes, campus wide student outcomes are identified. These outcomes are:Each student will develop one of more of the following:1) an awareness of community & social issues2) respect for people and diversity in all its forms3) greater self leadership and personal growth as shown by: demonstrating the ability to understand critical issues and different perspectives,demonstrating empathy,developing critical thinking.

		IIA1d_1: 123.00000000

		IIA1e_1: 2000.00000000

		IIA1d_2: 7%

		IIA1e_2: 12%

		IIA2b_txt: Examples include: Maynard Scholars & NC Teaching Fellows have time requirements in community schools. All sophomores meet the following outcomes: service at least one hour per week and the design and implementation of a community or school project. Honors Program and EC Scholars work with faculty in a special seminar where the expected outcome is the development of individual service plans and a group service project. Each semester Honors Students are required to attend at least 8 co-curricular events; EC Scholars attend at least 12. F.O.C.U.S. (Finding Opportunities to Connect Undergraduates with Service) outcomes include development of a commitment to service, increased awareness of social issues, development of civic responsibility, common bonds between students with diverse backgrounds, identification of local community needs and implementation of services to meet needs. Programs in  Allied Health Sciences such as  occupational therapy and speech-language pathology "achieve a balance between  clinical skills, theoretically based knowledge, service learning, and scientific inquiry…Therefore, service to communities is seen as essential to student learning". Student outcomes include application of course specific clinical skills, analysis of theoretical knowledge and application of theory to community participants. These programs achieved over 21,000 hours of community engagement.

		IIA2c_txt: Students enrolled in registered SL courses, the Honors program, NC Teaching Fellows and Maynard Scholars complete post service learning assessments collected by the Director of the VSLC. The assessment questions focus on the self reported student ratings of satisfaction with the experience; awareness of community needs and social issues; comfort with people who are different in term of race and life experiences; and understanding of self and values. A second assessment measures students’ perceptions of the SL experience in improving class participation, writing assignments, communication, course understanding, critical thinking, and acting empathetically. The Director analyzes the assessments and provides a report for the course instructor and a summary report for the VSLC. Examples of additional program assessments include: The community partner liaisons for the NC Teaching Fellows and Maynard Scholars complete evaluations each semester of the students and liaison’s satisfaction with the services completed. Hours are logged and reported to the VSLC following each semester. Correlations between SL and grades are not identified, but anecdotal data support a positive impact on students. Allied Health student outcomes are measured by 1) specific course related assignments evaluated using a rubric, 2) performance on national Board examinations. 

		IIA2d_txt: VSLC assessment data are used by course instructors registered with the Center for modification of the course SL experiences and assignments. The VSLC uses assessment data to enhance Center programs. Improvements include increasing the type and frequency of faculty support, modifying student orientations, and improving faculty professional development programs. Data are used collaboratively with community SL sites,  resulting in improved methods of communication between the VLSC and community partners, clarification of expectations of student learners, and refined goals for student service learning experiences. Data are used by the Honors Program, NC Teaching Fellows, and Maynard Scholars to evaluate students for program requirements and professional behaviors and to determine student eligibility for academic awards and association memberships. All instructors and programs, regardless of their registration with the Center, evaluate students based on specific course objectives and use the assessments to determine course grades, to improve their courses, enhance the students’ preparation for the SL experience and the SL student assignments. Data are reported to the NC Campus Compact and UNC General Administration. Phase Two responses to the UNC Tomorrow initiative will require metrics for Phase One plans and the outcomes assessment data will be used for this response.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Students conduct research for, with and about communities and share results with communities to improve communities. RESEARCH is part of senior classes, the Honors Program and the majors. Graduate research includes theses, dissertations, and projects. Examples of 2007-2008 studies included: "Program Evaluation of Level III Residential Facilities for Children: Seven Rural Case Studies", "Comparing Compassion Fatigue among Rural Child Welfare Workers to Improve Retention", "Incline Running for Knee Rehabilitation in Athletes", "A Biopsychosocial Glance at Overweight Children in Eastern North Carolina", "A First- Hand Survey of the Social Injustices of Southwestern Guatemala", and "Community Perceptions of Falls". Student LEADERSHIP programs such as Alternative Spring Break, Emerging Leaders, Elite Pirate, Student Government Association Shipmates, ECU Leadershape, and the Leadership Challenge depend on community engagement. Emerging Leaders develops exemplary student leaders through service projects. A significant component of the Shipmates program is the Community Service Project where the Shipmates Class collectively plans and implements a service project. Academic programs use INTERNSIPS/CO-OPS. Students in the School of Communication, Department of Foreign Languages and Literatures; Colleges of Technology and Computer Science and Human Ecology; Library Sciences complete internships in schools, non-profit organizations, hospitals, law enforcement agencies, social service agencies, and businesses. Human Ecology students alone account for a total of over 260,000 hours annually. The Science Co-op/Internship Program provides students experiences in local industries, state and federal governments, and for profit companies. Academic programs with the Office of International Affairs organize STUDY ABROAD. The India course, exploration of the relationships between religion and culture, spent two days doing volunteer work at Tong-len.   Interior Design and Merchandising students  developed a conceptual marketplace for Greenville based on sites visited in Italy, Turkey.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: The Foundations Curriculum (CORE COURSES and GENERAL EDUCATION) requires either HLTH 1000 or HLTH 1050. HLTH 1050 students serve community agencies such as the Pitt County Memorial Hospital, Operation Sunshine,  Pitt County AIDS Service Organization (PiCASO), the American Heart Association, and Growing Up Fit. COAD 1000 is an elective course for freshman and approximately 33% register. In 2005 more than 1,000 first-year students from COAD 1000 participated in Pirates Partnering with Pitt, providing service to the Ronald McDonald House, the Pitt County Animal Shelter and area food pantries. GRADUATE programs require or provide a non thesis option in the form of internships, practicum, or capstone courses requiring community engagement.  Examples include:  Anthropology, Geology, Geography, Political Sciences, Psychology, Sociology, Communication Sciences and Disorders, Rehabilitation Studies, Occupational Therapy, Physical Therapy, Physician Assistant Studies, Education, Recreation and Leisure Studies, Nursing, Medicine, Social Work, Medical Family Therapy, Nutrition, Dentistry.The majority of academic programs at ECU include CAPSTONE (Senior project) courses that are practicum or clinical experiences meant to assist students in the synthesis and application of knowledge in a community setting. Within the 10 undergraduate degree designations and 23 graduate programs, all require a course that incorporates community engagement. Many MAJORS participate in required practica and clinical experiences as curricular requirements. Within the Division of Health Sciences there are 717active NC Affiliation Agreements that provide experiences in community health systems, clinics, non-profit organizations and private health practices. Teacher education candidates participate in a year-long internship within the Latham Clinical Schools Network which represents 31 local public school systems. FIRST YEAR EXPERIENCE is a living environment that assists first-year students academically and socially. In 2007 538 freshmen participated in community service.

		IIA4_txt: ARTS & SCIENCES Grabois, H. (2007). Service-learning throughout the Spanish Curriculum. In Learning the Language of Global Citizenship: Service-Learning in Applied Linguistics; West-Puckett, S. (2007). "Don’t Feed the Elephant! An M&M Simulation of Power &Privilege" at Campus Compact’s Service-Learning Conference; Eble, M. (2007). "Rhetorical Engagement: Defining Community-Based Organizational Partnerships" at  ATTN, NY.ALLIED HEALTH SCIENCESVelde, B. P. (2008). Who Sits at the Head of the Table?  In Service-learning in Occupational Therapy: Philosophy & Practice. Sudbury, MA:  Jones & Bartlett.EDUCATIONShea, C. (2008).  Learning through serving: A look at economic decline, rural revitalization, &service learning programs in North Carolina’s Eastern Region.  Foreign Lang Teaching at University Level, 8:6, 145-154. NURSINGHorns, P. et al. (2007). Leading through collaboration: A regional academic/service partnership that works.  Nurs Outlook  55(2), 74-78; Leonard, B. (2007). Community empowerment & healing.  In Community as Partner: Theory &  Practice in Nursing. Philadelphia: Lippincott Williams & Wilkins.TECHNOLOGY COMPUTER SCIENCESBatie, (2007). "West End Project—A Hard Hats Service Learning Class" at ASC, Flagstaff, AZ. HEALTH & HUMAN PERFORMANCERaedeke, T. & Focht, B. (2006). "Evaluating Whether Exercise Enjoyment or Efficacy Mediated the Effect of a Student Led Pedometer Intervention on Step Count Changes" at AASP, Miami. FINE ARTS & COMMUNICATIONDumlao, R. Web-based Communication Modules for Service Learning. http://core.ecu.edu/dumlaor/index.html; Dumlao, R. (Jan. 2007). Opportunities & Challenges Identified: Using 3 "Service Learning Models in the College Classroom" at Hawaii International Conference on Arts & Humanities.HUMAN ECOLOGY, MEDICINEMeggs,  et al. (2007).  Community campus partnership for health. Acad Exc Q, 11 (3).

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: SUMMER LEARNING CENTER provides a creative learning opportunity for K-4 children. GEAR UP provides comprehensive learning services for students, educators & parents. Honor students TUTOR school children from migrant Latino families. Science education students tutor Boys & Girls Club members.  Project HEART participants tutor at-risk county students in math & science. The Center for Economic Education works with junior & senior high school students to develop economic understanding, problem solving abilities, financial literacy, & an appreciation for entrepreneurship. EXTENSION programs include the Healthy Marriage Initiative (a community-based education program for National Guard couples) & distance education with 50 degree & certificate programs.  The Division of Continuing Studies offers non-credit courses & continuing professional education programs that are flexible & tailored to individual or organizational needs. Eastern Area Health Education Center provides PROFESSIONAL DEVELOPMENT to meet the state’s health & health workforce needs. The OED provides EVALUATION support through economic impact studies, strategic or transportation plans, revitalization studies, & consultation on a wide range of community issues. Its Center for Survey Research provides access to widely used methods of assessing public opinion. Developmental Motor Laboratory TRAINS adapted physical education specialists to meet the activity needs of persons with disabilities. The Regional Training Center works to prevent substance abuse among children through training on all issues of creating, sustaining & leading a coalition. Capstone Studio matches talented students with eligible community organizations to help local communities find innovative ways of utilizing landmark buildings that have fallen into disrepair. Outreach Network works with community organizations to find resources for programs that promote sustainable growth & development, while providing a meaningful educational experience for students. Spin-Ins assist companies in accessing ECU resources for research/commercialization.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: East Carolina Friends (a student, faculty, staff group) is an example of a CO-CURRICULAR initiative funded by SGA. Students commit to mentor an at risk student for one academic year and have positively influenced over 800 at risk elementary students. WORK STUDY students are used by The Child Development Lab, serving infants, toddlers, and preschool-age children. CULTURAL offerings include the S. Rudolph Alexander Performing Arts Series, Worldfest, PowWows, MLK Community Celebration, gallery exhibits, professional theatre for family audiences, K-6 children’s theatre, Religious Arts Festival, New Music Festival, Billy Taylor Jazz Festival, Annual Black History Concert, Voyages of Discovery Lecture, Eastern NC Literary Homecoming. Students, faculty and staff coach and referee community sports. ECU sponsors children’s summer ATHLETIC camps. The community attends athletic events such as football, basketball, baseball, softball. Area residents may check out materials at Joyner LIBRARY and participate in the Laupus Library Country Doctor Museum, History of Medicine Presentations, exhibits such as Microscopes in the History of Medicine and Biology. The Irene Howell Assistive TECHNOLOGY Center provides students, school personnel, community agency members, individuals with disabilities, and parents or advocates opportunities to explore assistive technologies. The Center for Geographic Information Science supports research, instructional, and outreach activities that use geographically referenced data.  College of Technology and Computer Science techs work with community agencies such as the Greene County Schools to fix computer and internet problems. The ECU News Bureau maintains a website listing FACULTY CONSTULTANTS. The Bureau of Business Research provides applied economic data and forecasting services to the community.  The Center for Sustainable Tourism provides outreach programs. Historical archaeologists worked to relocate a grave at a state historic site and a faculty anthropologist was involved in four forensic body search and recover operations. 

		IIB4a_txt: Mutuality and reciprocity are built through active RECRUITMENT, regular face-to-face CONTACT, COLLABORATION,TRUST, and SHARED RESOURCES. For example, The Precision Marketing Campaign, part of OED, recruits partners in industry for research and education programs and creates new jobs and investment. These partners remain active and meet on a regular basis with faculty and staff. The meetings are organized around a mutually developed agenda. The Chancellor’s Industry Roundtable meets quarterly and is composed of industry leaders from targeted industry clusters to enhance ECU’s awareness of and response to the innovation, workforce, and partnership needs of regional firms. The Chancellor or his representative facilitates the meetings that are based on a participatory model.Many of the partnerships identified in the grid use a Community Based Participatory model. For example, the Tillery Wellness program, an extension of the Tillery Learn and Serve initiative, is interactive and collaborative, works with both strengths and needs of the community, and works within an empowerment paradigm. Monthly meetings rotate among partner offices, agendas are mutually developed, communication is active and transparent, and issues are mutually identified. In place since 1996, the partnership survived because of the trust developed through honest and open communication, accountability between the partners, and shared power. TEDI Bear (Tender Evaluation, Diagnosis and Intervention for a BEtter Abuse Response) provides child abuse education, evaluation, prevention and treatment to eastern North Carolina’s children, their families and their communities in five counties. To clearly identify resource sharing, the Greene County MDT Protocol, MDT Agreement, and Memorandum of Understanding were developed and signed to recognize the collaboration and commitment to sharing resources.  The agreements specified roles and responsibilities, fiscal contributions (both in kind and monetary), partner service contributions and working relationships.

		IIB4b_txt: REPORTS are shared between ECU and its partners and include assessment data, interpretation and mutually developed actions. For example, the Department of Recreation and Leisure Services conducts community assessments. In turn, the results and evaluation are presented to ECU and the communities (elected officials and residents) through regular written reports. ORAL REPORTS are provided to ECU, community groups and elected officials on a regular basis. For example, the Intergenerational Center completes yearly partnership assessments led by an external consultant, monthly oral reports to the community advisory board and quarterly written reports to the city. Feedback and assessment is presented at conferences. Grant supported partnerships create grant reports. The CHER Project, part of the Tillery Wellness Program, completes annual reports and does poster presentations at the NIEHS grantee meetings. These reports and posters are completed collaboratively. This partnership has developed two VIDEOS, used by the community for marketing and grant submissions.  We use the MEDIA: television, radio and newspaper. For example, The Daily Reflector-Local & State Section, June 28, 2008 carried a front-page article titled “Summer for Young Scientists”. It described ECU, UNC Morehead Planetarium and GO-Sciences partnership that resulted in a summer science camp. The INTERNET provides emails and web pages. For example, Project HEART home page http://www.ecu.edu/cs-educ/projectheart/ contains 13 internal links. One of those is In their Words, a collection of quotes from current and past participants. Videos are posted for community members to view, for example Enduring Mysteries http://www.ecu.edu/cs-admin/mktg/enduring_mysteries_770.cfm These feedback and assessment reporting mechanisms are SYSTEMATIC within the partnerships themselves. Most partnerships have regularly scheduled meetings with agendas. Oral and/or written reports are expected and kept as part of the meeting record. Those partnerships that are grant supported develop summative reports distributed to the community.

		IIB5_txt: ARTS&SCIENCES Henze, B. (2007). Community plots: Field-based learning through internships & outreach at Council on Programs in Technical & Scientific Communication; Alderman, D.H. et al. (2008). A Bumpy Road: The Challenges of Naming Streets for MLK. Planning 74(1): 18-21; Luchette, J. & Crawford, T. (In Press).  A public participation GIS application for citizen based watershed monitoring in the Pamlico-Tar River Basin. SE Geog .ALLIED HEALTH Toriello, P. et al. (2007). Surviving hurricane Katrina: Winds of change transform a New Orleans' addiction treatment agency. JAOC 28: 44-59.EDUCATION Yates, P. & Holloman, H. (2008). Capturing & Using Best-Practice Language to Impact School Reform: A Report for Creswell Elementary School, Washington County Schools; Dawkins, K. (2007).  Building a community of teacher learners in an earth/environmental science professional development opportunity. JGE 55:67-71; Manner, J. (2007). Rural Reach: Providing an ESL Education to Teachers at a Distance at SALT.FINEARTS&COMMUNICATION Howard, J. et al. (2007). Emergency Communications & Risk Perceptions in NC Coastal Zone. Proceedings of Coastal Zone 07 at NOAA.HEALTH &HUMAN PERFORMANCE Wendling, R. (2007) Comprehensive System wide Recreation &Park Plan for Onslow County ;Cooper, N. & Evans, D. (2007). Parks & Recreation Performance Management Plan, Report to the Parks & Recreation Department, Rolesville, NC.    HUMAN ECOLOGY Carroll, E. (2008). Grant Report: GOV-DHHS Life Skills for Healthy Marriage: A Family Readiness Program ; Novotny, P.  (2008). West Greenville History Holders Video; Harrison, D.  (2008)  Elm Grove School Community Documentary Video. NURSING Engelke, M., et al. (2007).  Building and Sustaining the Bariatric Nursing Research Consortium. Bariatric Nurs Surg Patient Care 26:285-290.BUSINESS Seeman, E., et al. (2007).  The Role of Government Intervention on Technology Adoption & Diffusion: The Example of Wireless Location Technology. EG. 

		III1_txt: I. A. 1 Robert H. Wright, the first president of the university, stated "We will give to the rising generation the purest inheritance of the nation and better preparation than has ever been given to a preceding generation. This school is an expression of that determination; it was built by the people, for the people, and may it ever remain with the people, as a servant of the people." Our commitment to the region continues. One focus of our Centennial years, 2007-2009, is service—ECU’s term for engagement. Service is outreach, partnerships, curricular engagement and volunteering. I A. 2. Unit awards for engagement are extensive. For example, the Division of Academic and Student Affairs coordinates Make A Difference Award and the College of Allied Health Sciences awards a scholarship to a student who shows a continuing commitment to community service. I B. 2. A. Every unit on campus has internal budget allocations that support engagement. I. B. 4. We highlighted our past and current community engagement. We want to emphasize the future of engagement at ECU. For example, the School of Dentistry, approved by the legislature in 2007, includes ten community-based dental practice sites in rural or underserved areas throughout NC housing the fourth year of the dental school . "The intent is to develop a 'community-oriented' school of dentistry…who are oriented toward a professional career of service to communities in significant need of increased dental care." Our response to UNC Tomorrow includes 27 new initiatives that will further enhance our community engagement. II.B.1. Campus Recreation and Wellness offers a variety of activities and programs available to the community: summer camps, Parent’s Night Out, adventure trips, team training center activities, spouse and alumni memberships to the Student Recreation Center. II. B. 2. Staff are essential to a university’s engagement. The Staff Senate is actively engaged in community activities. Their most recent community efforts included spearheading ECU’s participation in the American Heart Association’s Down East Heart Walk and sponsoring several campus-wide blood drives for Red Cross. ARAMARK’s goals include enriching the lives of the surrounding off-campus community and attracting the community to campus. ECU Facilities arranges space sharing for community organizations. II.A.1 Due to current tracking systems, non registered SL courses and graduate faculty/students are not recorded for SL. Therefore, our numbers & percentages of students, faculty and courses are under reported for these questions.  II.B.3. Professional programs using internships, practica, fieldwork increasingly use a client centered model. While  these types of activities may not traditionally be described as engagement, this change in paradigm puts the needs of the person first and creates a reciprocal process of service. We believe it represents a changing perspective of engagement.

		III2_txt: Our process for completing the application was based on engagement. Our team represented staff, faculty & administration. Our coordinator managed the process, interviewed individuals across campus & collected feedback from the campus community. By engaging the entire campus community, we built trust, respect, & buy-in. The process synthesized information from the ECU Response to UNC Tomorrow, ECU Tomorrow, the SACS Reaffirmation, & 21st Century Skills.  The process is not over. The current team identified strategies for comprehensive databases, assessment mechanisms, systematic reporting procedures, professional development related to the scholarship of engagement, & recommendations for policy changes. Our campus includes an Academic Health Center & campus wide we are involved in community health. PROJECT EAR offers in-services, one-on-one guidance,  a lending library, a symposium for parents & professionals & parent support groups to families & children with Cochlear Implants in Eastern NC. IMPROVING THE HEALTH & ACADEMIC SUCCESS OF CHILDREN WITH CHRONIC ILLNESS is a case management program for community children with chronic illness, particularly those with diabetes, asthma, seizures, sickle cell, & severe allergies. PROVIDING ACCESS TO SIMULATIONS AT COMMUNITY COLLEGES teaches community college faculty about patient simulators & provides community college students access to specialized simulated scenarios. PROJECT YEAH (Year round Exercise and Health) addresses childhood obesity & inactivity by increasing the physical activity level of 4th & 5th grade students in classrooms & after-school programs. NURSING EDUCATION EDUCATOR DEVELOPMENT provides 45 contact hours in educational methodology including curriculum development, strategies, & evaluation for hospital educators, faculty members at other universities or community colleges. FAMILY THERAPY CLINIC provides medical family therapy and traditional marriage & family therapy. SPEECH-LANGUAGE & HEARING CLINIC offers comprehensive, state-of-the-art services related to speech, language, hearing & balance. GREENVILLE COMMUNITY SHELTER CLINIC provides free medical care to the homeless and indigent & GRIMESLAND SUNDAY CLINIC  provides medical care for those without insurance or access to health care with a  focus on Latino populations. Specialty childrens' camps such as CAMP RAINBOW  (cancer, hemophilia & chronic blood disorders), CAMP HOPE ( sickle-cell disease), CAMP GOLDEN TREASURES & TAKE OFF 4 HEALTH (overweight children). Faculty provide contracted services to communities allowing access to specialists from the School of Medicine, & Colleges of Allied Health Sciences & Nursing using both face-to-face & Telemedicine consultation & treatment. Community residents & advocacy organizations come to campus & teach our students in a variety of disciplines including medicine. These individuals provide direct knowledge of personal experience with disability, illness, aging, and caregiving. 

		III3_txt: The word limits on questions II. A. 3, II. A. 4, II. B. 1, II. B. 2. II. B. 5. were challenging. We found that within each question, the response categories somewhat limited our ability to provide a holistic perspective of ECU community engagement. ECU is actively engaged in outreach and an Outreach Grid would allow institutions to highlight this feature of their engagement.Staff from the Carnegie Foundation were accessible and responsive to questions about the process and clarification of specific questions.The past successful applications posted on the web helped by providing examples and clarifying the intent of the questions.The switch from word limits to character limits severely impacted the final content and readability of our final, formatted application. We resorted to substituting "&" for "and" in order to include the needed content.The UNC General Administration sponsored a meeting last spring regarding the Engagement Classification. The meeting allowed networking among interested institutions, presentations by past successful applicants, and the opportunity to talk with Amy Driscoll.  This community of engaged universities needs to continue, both here in North Carolina and across the United States.We had difficulty with the cells in the Partnership Grid expanding to accommodate the text.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 3







b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
 


 11







d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
 


  
 
 


 29







4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Limit to 100 wordsThe University of Montana-Missoula (UM) pursues academic excellence by providing unique educational experiences through integration of liberal arts, graduate study, and professional training with international and interdisciplinary emphases. Through its graduates, UM seeks to educate competent and humane professionals and informed, ethical, and engaged citizens of local and global communities. Through programs and activities of faculty, staff, and students, UM provides basic and applied research, technology transfer, cultural outreach, and service benefitting the local community, region, state, nation and world.

		IA2_text: Limit to 300 wordsCommunity engagement is celebrated and awarded in various formats throughout the year at The University of Montana (UM). Campus awards include the Tom Boone Town and Gown Award to a faculty member who demonstrates outstanding partnerships and outreach with community; the Faculty/Staff Outstanding Volunteer Award; the Staff  Service to the Campus Community Award; the Service to the External Community Award; the Sentinel Service Student Group Award for community service and leadership; the Student Service and Leadership Award and more. Each of these awards is given based on faculty, staff or student engagement activities both on and off the campus. In addition, various departments such as the School of Business Administration also celebrate outstanding engagement efforts. Each year students and community partners involved in UM's Small Business Institute celebrate successful partnerships that engage students as business consultants offering free advice and service to local and regional small businesses. UM's Charter Day is a signature annual recognition event in Missoula that involves many community partners celebrating the founding of the University and awarding faculty and staff with outstanding achievements in the areas of teaching, research and service. 

		IA3a_text: Limit to 400 wordsThe University of Montana has mechanisms to systematically assess community perceptions of engagement activities.  Such assessment takes different forms depending on the type of engagement and its degree of embeddedness with the community. The University has a long history of including community members and alumni on advisory committees and governing boards to ensure representation of and grounding within the community beyond the campus boundaries. These members continuously share their perceptions of University programs and curriculum as they address and respond to community needs. Many UM faculty and staff also serve on community-based governing boards, such as the United Way of Missoula County, the state-wide Montana Nonprofit Association, the YMCA of Missoula, Missoula Aging Services, and more, in which there is also significant exposure to community perceptions about the outreach and service activities of the University. Specific engagement programs within departments on campus also gauge community perceptions through formalized surveys and assessments. For example, Community Partner Satisfaction Surveys are completed each semester for service learning courses, national service/volunteer program placements, internships and experiential learning activities; Community Focus Groups and Key Informants from the community are surveyed to determine perceptions and ideas during the research and development phases of engagement programs on campus including the Osher Lifelong Learning Institute and the annual President's Lecture Series. Community Forums are conducted each semester by faculty and students in the School of Journalism. The forums are produced and broadcast on the campus radio station and bring together campus and community representatives to discuss pertinent issues such as campus expansion plans. The campus Strategic Planning process currently underway includes community representatives and feedback in its environmental scan. Examples of comments and feedback from the community obtained through the various assessments mechanisms include "Through advisory committees, community partners involved in service learning initiatives within UM's marketing department have a chance to assess student and departmental progress" and "Through exit interviews and surveys, community partners can assess and evaluate the Business School's community outreach".

		IA3b_text: Limit to 300 wordsThis data is aggregated at the departmental level to inform and direct future engagement activities and programs. For example, solutions offered during the radio Community Forums are sent to appropriate officials and used to inform future forums and further dialog. At the broader institutional level, the data is aggregated through the Office for Civic Engagement (OCE) and provided to campus leaders as talking points to inform legislative entities about the perceptions and impacts of our engagement efforts at the local and regional levels. The aggregate data is also used at the institutional level to encourage and better support collaboration and sharing of resources across disciplines for engagement activities. Community input gathered with regard to specific initiatives is used to further direct the planning and implementation of each respective project. For example, the Community Partner Satisfaction surveys are used by individual departments and specific faculty members and program coordinators to adjust and improve the way that they and their students work collaboratively and reciprocally with the community in internships, national service placements, service learning courses and community-based research projects.

		IA4_text: Limit to 300 wordsCommunity engagement is emphasized in many campus marketing materials to highlight the importance of these activities as a strong value and historical tradition of the campus. The University website features several links to campus-based resources for engagement and outreach. Campus publications such as the weekly "Think Grizzly, It's Friday" and monthly "Main Hall to Main Street: Connecting Campus and Community" regularly publish articles about student, faculty and department community engagement activities. The University catalog includes the campus definition of service learning, a description of service learning courses, the Office for Civic Engagement resource center for students and faculty and the The Montana Campus Compact statewide resource. The Davidson Honor's College's new Guide Book highlights community engagement. Annual reports from the President, Provost and specific departments regularly underscore community engagement along with departmental newsletters and campus press releases. UM has received recognition for it's engagement from national publications and awards such as Princeton Review's Colleges with a Conscience, the Washington Monthly, Beyond the Books, and the President's Higher Education Community Service Honor Roll. Recently, Gus Chambers, a television producer for the Broadcast Media Center and Montana PBS at UM received an Emmy Award from the Northwest Chapter of the National Academy of Television Arts and Sciences for his important historical documentary "Hidden Fire: The Great Butte Explosion" reviving the forgotten story of devastating explosions in Butte, MT in January 1895 that destroyed a large section of the warehouse district. The blasts killed 57 people, including most of the members of the newly formed Butte Fire Department. The documentary is the highest-rated local documentary ever broadcast on Montana PBS. Such national awards and recognition for engagement are widely publicized through campus marketing efforts.  

		IA5_text: Limit to 300 wordsUnder the 18-year presidency of Dr.George Dennison, community engagement and service learning have continuously been promoted and supported as campus priorities. In the early days of his tenure during the 1990s, President Dennison played instrumental leadership roles in developing the Montana Campus Compact at the state level and the Office for Civic Engagement at the local level. President Dennison wrote the guest perspective column published this spring in Solutions for Our Future, the national newsletter for the American Council on Education entitled, "Higher Education, Community Service, and Service Learning". In addition, the President has served as the Chair of the Montana Commission on Community Service since its establishment in 1991. In fall 2007, the President received the State of Montana's Spirit of Service Award presented by the State's First Lady. In his speech at the Governor's Conference on Civic Engagement last fall, President Dennison said: “A society without citizens willing to engage themselves will not long endure. Citizenship as engagement requires commitment, training, and practice. As members of the community we understand that we share in a common culture and have a responsibility for the well being of ourselves as well as our neighbors.” Provost Royce Engstrom joined UM in August 2007. With his leadership and support UM reached an important milestone this year when the faculty senate approved the service learning course designation, further institutionalizing the campus engagement agenda. In his mid-year report to faculty, Provost Engstrom noted "beyond the major field of study, we need to make sure our students have access to those activities that provide challenge and experience, including undergraduate research opportunities, study abroad, internships, service learning and exposure to diversity of thought and background. We can be proud of what we already offer in this regard, so we can build upon that strength to provide even more opportunities so important to instilling leadership attributes in our students."

		B1_text: Limit to 400 wordsThe Office for Civic Engagement (OCE) began as Volunteer Action Services in the spring of 1992.  In its 16-year history, OCE has served as a primary resource and coordinating center for campus and community engagement activities including volunteerism, service learning, national service and nonprofit studies education.  The OCE is UM's primary agent of community activism and civic responsibility. It's mission is to challenge and improve lives with an ethic of service and investment in community. This is done by building reciprocal partnerships that strengthen both the university and the community; empowering individuals and organizations to enhance capacity for strategic growth, program exposure, skill development, and collaboration; and, enhancing professional, academic, and personal experiences through volunteerism and service learning. The office employs more than 70 full-time equivalent (FTE) positions, including a director, four program managers, two AmeriCorps team leaders and more than 100 full- and part-time AmeriCorps members who serve as program coordinators and provide direct service to the home office on campus and to more than 40 community partner organizations locally and statewide. The office manages three AmeriCorps programs, the nonprofit minor and certificate programs, academic service learning, a volunteer center and the Academic Learning Integrated Volunteer Experience (ALIVE) program, a one-of-a-kind opportunity for national service participants in Montana to gain graduate-level course credit in combination with their community service experience. The OCE works with faculty and administrators from across campus to educate, prepare and facilitate community-based partnerships that are designed to meet identified community needs and provide students, faculty and staff with valuable, educational, and impactful learning experiences. The primary functions of the office include coordinating and assessing campus-community engagement efforts; facilitating and managing volunteer and national service experiences; implementing the nonprofit studies program; and being the primary liaison and entry point for community organizations who seek resources and service-based partnerships with the campus. The Montana Campus Compact (MTCC) organization is also housed and supported by the University, both in-kind and with University funds. One-third of the Executive Director's salary comes from the University, as does the cost of space, furniture, and other infrastructure. MTCC is the only statewide higher education organization designed to support campus-community engagement. President Dennison played an instrumental role in establishing the Montana Campus Compact in 1993 and still today serves as the organization's Chairman of the Board of Directors.

		B2a_Text: Limit to 50 wordsUM's permanent state-funded(State General Fund, tuition/fees)engagement expenditures in FY08 totaled $934,000. This budget in FY09 is $1,390,000 and supports public radio/television; art/music/theater performances; service learning; public interest research. Economic impact data shows that UM spends $185 million/year on the local economy. 

		B2b_text: Limit to 200 wordsExternal funds in the form of grants and private donations support many public service and community engagement activities across campus. Within the larger schools and colleges on campus, including the College of Forestry and Conservation, the School of Education, School of Business Administration, School of Pharmacy, Davidson Honors College, and Continuing Education more than $9,000,000 in grants and private donations support community-based partnerships and outreach.

		B2c_text: Limit to 200 wordsFundraising for community engagement occurs at various levels within the institution. The University of Montana Foundation works with the schools and colleges across campus to identify and cultivate private donations in support of community engagement. One such area of focus includes the Parents Fund Drive which last year collected more than $35,000 for student, campus and community engagement programs such as the Alternative Breaks program. Individual schools and colleges also focus fundraising efforts, such as writing grants and cultivating donations, to support specific engagement initiatives. For instance, students and faculty in the Native American Studies Program fund raise to support the annual Kyi-Yo Pow Wow, a week-long event that draws more than 400 people from the local community and surrounding region to raise cultural awareness and celebrate Native American traditional dancing and singing. UM's Graduate Business Student Association has raised more than $20,000 for the Montana Meth Project, a social marketing project at the state level encompassing corporate, private and state collaboration working to reduce usage of methamphetamine. And, the Journalism School receives private donations to support student reporters who cover the Montana biannual legislative session for the state's small community newspapers and radio stations. 

		B3a_text: Limit to 400 wordsThe Office for Civic Engagement is responsible for tracking and documenting campus community engagement activities annually. Documentation includes an online survey issued to faculty each semester to report engagement activities, including numbers of students involved, community partner organizations, needs addressed, learning outcomes, etc. Surveys are also issued to students, student groups, and community members engaged in national service and volunteer activities to report on their projects and impacts. In an effort to continually advance  self-assessment mechanisms, this year the University instituted a new layer of data collection. Members of the Service Learning Advisory Board and staff from the Office for Civic Engagement conducted personal interviews with administrators and faculty members from every academic unit to gather more qualitative data about the impacts and effectiveness of engagement activities. In the upcoming academic year, the Provost's office will add a section to annual departmental program review documents in which unit leaders will report on engagement activities. With this system in place, our tracking and documentation system will be entirely comprehensive by including faculty, students, community members, and administrators. In addition to the campus-wide documentation system, several engagement programs have specific tracking and documentation systems in place. For example, departments closely track internships, keep attendance records at various public functions such as arts performances and public lectures, and record the number of participants in training and other outreach events. Grant funded engagement programs such as the Montana Making $ense financial education program also require documentation of engagement as it relates to student service hours and volunteer hours generated from community participants. 

		B3b_text: Limit to 300 wordsData from the documentation process is used by individual departments and the Office for Civic Engagement to determine the future strategic directions of the campus's engagement agenda. The data helps to inform how new engagement programs are developed and how community partnerships are initiated and implemented. The data is used to set appropriate goals for continuous improvement of programs.The information also helps the campus and departments to identify similar priority areas of community engagement and to share resources and support where possible, thereby increasing collaboration across academic disciplines to ensure that community needs are being met, utilizing a cross-disciplinary approach when applicable and thereby achieving greater impact and results. For example, when a community organization contacts the Office for Civic Engagement to inquire about potential service partners on campus, the office uses data from the faculty surveys to identify possible faculty partners and to assist the community organization in analyzing their needs using a multidisciplinary approach. Data is also used by the Office for Civic Engagement when applying for national awards and recognition such as the President's Higher Education Community Service Honor Roll and Campus Compact's annual survey. The data is used by specific departments and the campus when applying for grant funds, issuing annual reports, and briefing the Board of Regents and the Montana State Legislature in order to demonstrate that the public service mission of our institution is vital and thriving.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Limit to 200 wordsAssessment data show that students feel more connected to the people and organizations in their community who are working toward positive change in society, "the movers and shakers who know how to get things done". Students get hands-on experience that relates back to their classroom learning, thereby illustrating the application of theory to practice. Such real-world experience heightens their level of confidence, clarifies their values and the direction of their academic and professional aspirations. One student explained it in her reflection journal, "HC 395: Urban Social Issues is unlike any other course I have ever taken because rather than provide me with definite answers it has inspired unanswered questions of the human condition to further explore.  This class was one that tested me physically, emotionally and spiritually and from these tests I surfaced as a stronger, knowledgeable, and more aware young woman. The combined knowledge of my research and experience at the organization allowed me to address the stereotypes I had about the homeless and the nature of the causes of homelessness.  Most importantly, I have fueled my desire to continue helping others with the idea that it is indeed everyday heroes that make the difference in conquering critical social issues".

		B3d2_text: Limit to 200 wordsAssessment data show faculty gain personal and professional satisfaction by coalescing teaching, research and service around an issue they are passionate and knowledgeable about. They pass along this energy to students who in turn provide valuable resources and services to community partners. Faculty have greater professional satisfaction when their work has immediate returns for students and the broader community alike. Engagement improves their teaching and connection to the community and creates a stronger network of support among colleagues. One faculty member reports, "My participation in the service learning program at UM is one of the most rewarding parts of an already fulfilling job. The students grow professionally from putting their theoretical knowledge to work and they take ownership in the program. Within just a few days of working with community partners, I commonly hear students say things such as, ‘Next year we will improve the program this way,’ ‘Can I participate after I graduate?’  The students form a bond among themselves and take responsibility for providing opportunities for their classmates.  Within the School of Business Administration, my program is very visible since it is so unique. But it wouldn’t continue without the enthusiasm and sincere devotion of the returning students".

		Impact on community: On

		Impact on institution: On

		b3d3_text: Limit to 200 wordsAssessment data show communities benefit from engagement with faculty and students who are energetic, passionate and motivated about community involvement. They learn through some of the challenges of working with students (e.g. scheduling difficulties) and when there is a good fit they have a strong hiring pool for permanent jobs. Community partners benefit from the expertise of faculty-led research projects that yield tangible results that make, in many cases, an immediate difference in the way they do business and provide services to meet unmet needs. For example, one of our community partners at the local YWCA explained, "the students' work has allowed us to increase our impact by offering higher quality workshops and service learning opportunities for our program participants. They developed new curriculum for our youth program and enhanced other activities." 

		B3d4_text: Limit to 200 wordsAssessment data show faculty and administrators approach their work in new ways when consideration of community collaboration is an explicit priority for the institution. The public perspective toward the institution has been improved in consequence of the real and perceived positive impacts of campus engagement initiatives. The campus has higher visibility in the community and region due to its extensive engagement activity.  Honors College Dean James McKusick reports that civic engagement activities have a direct impact upon the recruitment and retention of highly qualified students: "Prospective honors students and their parents are generally impressed by the quality, variety, and accessibility of The University of Montana's civic engagement programs. These students' decision to enroll at UM is driven, in many cases, by their desire to participate in the programs available to them through the Office for Civic Engagement, which is housed in the Davidson Honors College. Through their experience in such programs, including service learning courses, internships, and service trips abroad, our students often discover a vocation for public service and develop an enduring commitment to improving the lives of others in their local and global communities.  A key outcome for the institution is a distinct, measurable enhancement of student retention and graduation rates."  

		b3e_text: Limit to 300 wordsStudent impact data is used to help faculty prepare for next year's courses and programs. It is used to improve the coordination and implementation of co-curricular community engagement projects that students are involved in to ensure there is a strong fit between the engagement objectives and students' academic, personal and professional goals. Data is also used to gauge student retention and success rates. Institutional results from the data demonstrate that students who participate in internships have considerably higher retention and graduation rates than students who do not participate. Faculty impact data is used to help assess the teaching and learning outcomes of the project/course to guide future programs and implementation approaches. It is most beneficial for faculty to plan for future work. In many cases the data is used by faculty for their research and results in publications (see publications below). Community impact data is used to improve relationships between campus and community, identify challenge and strength areas of partnerships, and to strategize ways to improve and deepen impact. For example at UM's annual Service Learning Colloquium community partners, professors, students, and administrators gather to discuss data regarding service learning courses (enrollment, surveys, grades, etc.) and collaborate to reassess the expectations and outcomes involved in the service learning course designation. Institution impact data is used to assist in the strategic networking with the community and integrate multiple disciplines in collaborating with community partners to tackle critical issues from several standpoints, e.g. environmental, social, heath, and economic. Data is also used to track institutional progress toward national standards for engagement such as Holland's "Community Engagement Hierarchy" (Michigan Journal of Community Service Learning, Vol.4, Fall 1997, pp.30-41) and the National Campus Compact's Indicators of Engagement.

		B4_text: Limit to 200 wordsA portion of the vision in pursuit of its mission reads, "The University of Montana will educate students to become ethical persons, engaged citizens, competent professionals, and informed members of a global and technological society; pursue more partnerships – especially with the local communities, businesses and industries, public schools, community and Tribal colleges, State and local governments, and universities abroad – and expand the training and technology transfer programs to promote community and economic development; and involve and engage the faculty, staff, students, alumni, partners, and friends of the University in institutional governance." In support of this vision are strategic goals, which include improving the support for and understanding of the Montana University System as a leading contributor to the state's economic success and social and political well-being; expanding community involvement, service and outreach initiatives at the campus level; and partnering with state government, our congressional delegation, K12 education, tribal and local governments, labor and business leaders to preserve and improve the economy of Montana. 

		B5_text: Limit to 300 wordsUM supports professional development for community engagement through several means. The OCE offers faculty training and individual consultation. The Service Learning Advisory Board offers standards for service learning courses. The Service Learning Colloquium is an annual day-long event focused on teaching both the fundamentals of service learning and community engagement and higher level discussions and presentations about further institutionalizing engagement, the scholarship of engagement, and identification of both internal and external funding sources to support engagement activities. Faculty Development Grants are supported by the President's Office which provide $12,000 annually to support faculty who develop and implement service learning courses. Attendance at national conferences for engagement is supported by the University. For example, this year two faculty members attended the Continuums of Service Western Region Service Learning Conference in Portland, Oregon where they presented research about the effectiveness of integrating service learning with multiple pedagogies to achieve maximum learning outcomes. This year the President and Provost's Office provided funding for the Office for Civic Engagement Director to attend the first annual Engagement Academy in Roanoke, VA in order to strengthen our capacity to further institutionalize our engagement agenda.  

		B6_text: Limit to 300 wordsThe community plays a vital role in planning and implementing UM's engagement activities. It is an institutional priority to ensure engagement efforts are reciprocal in that they benefit the community and the campus and partnerships are based on the context of shared accountability and investment. The community voice is represented specifically through partner organizations and more broadly through advisory and governing boards. The Advisory Council for Nonprofit Studies consists of UM administrators, professors, community partners, and students.  The council helped draft objectives and requirements for the minor in nonprofit administration, service learning course designation, and has worked closely with the campus proposal for an online certification in Nonprofit Administration. The Flagship Program (a local campus partner of 12 years implementing afterschool enrichment activities) collaborates closely with OCE and academic departments on campus by articulating their specific service and research needs and working with faculty and administrators to develop course learning objectives. Objectives are reciprocal because students achieve them through their service and research activities, and the young people served benefit from the program activities. The UM Wilderness and Civilization Program invites community partners to develop proposals in which they outline needs and present  proposals to student interns who decide the program they wish to serve with. Learning objectives are created jointly between the community organization, the faculty advisor, and the student intern. For the duration of the internship the community partner and faculty advisor are in close communication about the student's progress. Many departments rely on community members to serve on advisory and governing boards to represent the community voice in planning and implementing engagement activities. The President, School of Journalism, College of Technology, and Mansfield Library to name just a few have community members on their boards to advise on engagement activities.

		SD1_text: Limit to 300 wordsUM decentralizes search and recruitment and each individual department, program or school has a set of guidelines to follow. While the Provost ultimately approves all faculty hires, there is not a prescribed set of institutional guidelines. Many departments include an emphasis on demonstrated expertise and commitment to community engagement during their search and recruitment efforts. For example, the Environmental Studies program included the following statement in a recent vacancy announcement for a tenure-track position at the rank of Assistant Professor: "The position requires a Ph.D. in Environmental Studies; demonstrated excellence in teaching at the undergraduate and graduate levels; demonstrated research; demonstrated record of public interest service. We welcome candidates with knowledge of and experience in critical pedagogy and education for social and environmental change. Desired qualifications include ability to involve undergraduate and graduate students in research, community service, and interest and experience in curriculum design, service learning and civic engagement.Referees should assess the applicants abilities to teach, conduct research and mentor student engagement in environmental affairs and participation in community service, and applicant's interpersonal, communication and citizen engagement skills." A recent vacancy announcement for a tenure-track associate faculty position in the School of Education reads: "Responsibilities include teaching undergraduate and graduate courses in applied areas of Exercise Science based on academic skills and departmental need. Engaging students through service learning, community involvement and practical experience is expected." Some departments, such as Sociology, have candidates meet with the Director of the Office for Civic Engagement to learn more about the institutional commitment to engagement, community needs and existing partnerships, and the resources available to support faculty work in this area.

		SD2a_text: Limit to 300 wordsUM's decentralized approach allows departments to have specific policies for promotion and tenure, similar to the search and recruitment policies. Some departments explicitly identify service learning/engagement as an identifiable and important component of a faculty member's dossier, whereas in other departments it is a more implicit expectation based on the culture of the department and underlying value placed on community engagement as a given expectation. Explicit examples include Pharmacy Practice Unit Standards that read "The following evidence is considered in evaluating teaching performance: Use of innovative teaching methods such as distance learning, active learning, and service learning." The Environmental Studies Program Unit Standards read "The mission of EVST is inspired by public service. Public service is an equally important part of faculty responsibility in this unit. Public service activities to be considered include contributions of expertise to governmental agencies and non-profit organizations; continuing education activities such as extension courses; workshops or seminars; presentations to community organizations; and service on public advisory committees or boards." Implicit examples are found in Education, Fine Arts, Native American Studies, Forestry and Conservation, and Business Administration. Each have demonstrated a culture that supports promotion and tenure based on community engagement. For example, an administrator in Forestry and Conservation stated that "community engagement is not identified as a specific activity that can be separated out as either teaching, research or service. It is such a large part of our program and is so deeply embedded that it pervades all of the areas." Many faculty members have received tenure and/or promotion that was supported, in large part, by documentation of their engagement activities including Professor Marian McKenna, School of Education; Professor Karen Kaufman, School of Fine Arts; Professor Gayle Hudgins, Pharmacy Practice; and Professor Cindy Garthwait, Social Work.

		SD2b1_text: Limit to 100 wordsEngagement is classified as teaching, research or service depending on department. In departments that explicitly identify service learning as a criterion for T&P as noted above it is in  service or teaching. Under implicit expectations, faculty members promoted and tenured largely on the basis of their engagement activities list engagement in all categories to demonstrate it is a common thread of their work as a professional. It is demonstrated in teaching through service learning or applied research; demonstrated as public service in community partnerships, consulting/board service; and demonstrated in research as publications and presentations emanating from teaching and service.

		SD2b2_text: Limit to 200 wordsAdditionally, UM is continuing to make progress in this area. At the annual summer retreat for academic officers, Provost Engstrom charged all of the deans of schools and colleges at UM to engage their department chairs in a thorough review and possible revision of departmental unit standards to reflect national standards of best practice in their academic discipline, consistent with the mission of a research university.  Consistent with this charge from the Provost, many department chairs are now engaging their faculty in discussion of ways to recognize and reward faculty engagement activities, and specifically the scholarship of community engagement, by making it an explicit part of their unit standards.  These unit standards set the criteria for annual faculty evaluation and thereby establish the departmental expectations for faculty promotion, tenure, and merit pay.  Over the last year, in their meetings with deans and department chairs, members of the Service Learning Advisory Board have consistently advocated the adoption of unit standards more broadly across the campus that would increasingly recognize and reward the scholarship of engagement.

		SD3_text: Limit to 300 wordsUM's campus culture supports strong student engagement and has a policy to ensure that students are represented on all advisory committees and governing boards at the institution. There are several means by which students take leadership roles in engagement including extra-curricular, curricular and national service programs. Student government at UM funds more than 100 student groups on campus and at least 25% of them, including the Women's Center and Center for Leadership Development, develop community-based collaborative partnerships to engage students in service throughout the year as part of their mission and purpose. The Volunteers in Action group coordinates two volunteer fairs annually at which they involve more than 50 community organizations to identify service needs and recruit student volunteers. Through their academic majors and faculty advisors, students take leadership roles in developing service learning and community-based research projects. Often students come to the University with a strong background in volunteerism, community development and capacity building. They are able to integrate this with their academic work and thereby realize the magnitude of their impact is greatly heightened. For example, last year an Honors student who had been volunteering with a local mentoring program for several years did her senior project as an applied research project studying the impacts and effectiveness of the program. Results were used by the organization to improve programming and services. This student was recently crowned Miss Montana, and her platform is support for afterschool mentoring programs. Each year more than 100 UM students and community members participate in AmeriCorps and VISTA programs managed by UM. As national service participants, students are immediately placed into a leadership role on campus or in the community to develop, lead and assess service projects that meet identified needs. In many cases these students are hired by their host organizations upon graduation due to the leadership skills they honed.

		SD5_text: Limit to 200 wordsThe Service Learning Advisory Board is a Presidential-appointed board of 12 faculty and administrators on campus who have primary responsibilities for community engagement. The Board's priorities this past year focused on the development and implementation of the service learning course designation, faculty development grants, and the Service Learning Colloquium event. Members of the Board serve as a subcommittee of the Faculty Senate for the purposes of evaluating and approving service learning course designation proposals and systematizing the assessment of engagement.

		SD4_text: Limit to 100 wordsIn spring 2008, the Faculty Senate passed the Service Learning Course designation at UM. Official student transcripts will now reflect the service learning courses as a special designation, noted as follows: SW 423: Addiction Studies/Service Learning. By noting community engagement on official student transcripts in this manner it highlights to students, future employers, graduate programs, and faculty the importance of the role it plays in educating our students and the value we place on engagement at our campus. 

		IIA1a_txt: Limit to 200 wordsYes, with the passage of the service learning course designation, the Faculty Senate has put into place a definition for service learning and a set of standards a course must meet in order to receive the designation. Requirements for the course designation include: a) Students in the course will provide a needed service to individuals, organizations, schools, or other not-for-profit or tax-exempt entities in the community; b) The service experience is directly related to the subject matter of the course; c) Knowledge from the discipline informs the service experiences with which the students are to be involved; d) Activities in the classroom will provide opportunities for students to reflect upon what they have learned through the service experience; e) Service interactions in the community will recognize the needs of service recipients, and offer an opportunity for community partners to provide advice and feedback on the nature and value of the service performed. Proposals for the designation must explain the need for service, the reciprocal nature of the project, how the service relates to course content, reflective and assessment activities and how students will be trained and supported in their service work. 

		IIA1b_1: 56.00000000

		IIA1b_2: 1%

		IIA1c_1: 18.00000000

		IIA1c_2: 40%

		IIa2a_txt: Limit to 200 wordsInstitutional learning outcomes for students' curricular engagement focus on four primary areas. Leadership development: students are placed in leadership roles within the classroom and community and  expected to demonstrate broad-based leadership skills including communication, collaboration, conflict resolution, and asset development. Civic engagement: students are expected to learn the importance of civic engagement in a democratic society and various forms it takes such as voting, participation in public meetings, volunteering, etc. Students must also understand the principles of social capital and community development. UM sees a student's civic understanding as vital, both for the UM community and for democracy in general. Connection of theory and practice: service learning enhances students ability to connect abstract theories, principles and concepts to concrete practices in the community for the benefit of others. This awareness and understanding should be demonstrated in student learning outcomes. Achievement of course learning objectives: service learning is meant to enhance, not replace, in-class instruction. Courses include methods to assess the achievement of stated learning objectives as derived from service and other pedagogies used in the classroom. Course credit is given for the learning and its relation to the course, not for the service alone.

		IIA1d_1: 39.00000000

		IIA1e_1: 1069.00000000

		IIA1d_2: 7%

		IIA1e_2: 8%

		IIA2b_txt: Limit to 200 wordsDepartments/courses that incorporate curricular engagement include disciplinary learning outcomes for students. For example Native American Studies outcomes include learning the importance of interacting with community and sharing cultural knowledge, fundraising, community networking strategies for a nonreservation environment, and articulating cultural protocol to the community. Business Administration outcomes include learning that "it is not just about money and profit, good business involves a sense of social responsibility to give back to the community in which it operates; it includes team work, communication skills, understanding of diversity awareness, and demonstration of ability to apply classroom knowledge in a real world setting". Forestry & Conservation learning outcomes include understanding how conservation and land management organizations benefit community and understanding of community forestry through the practical application of disciplinary knowledge in environmental education work, agriculture and sustainability work, field ecology work, and advocacy. College of Technology learning outcomes include developing sustainability action plans in response to identified community needs, research to support the plan, identification of existing benchmarks and best practices in the area, team building and project management, and interdisciplinary work.

		IIA2c_txt: Limit to 200 wordsThe outcomes are systematically assessed by means of student assignments such as class presentations, written reflection papers/learning journals, small group discussions, final reports, student course evaluations, student portfolios, and instructor observation of students' service activities in the community. Students who are completing a Minor in Nonprofit Administration and receiving national certification in nonprofit management from American Humanics, Inc.  keep a portfolio demonstrating skills and competencies they have achieved through coursework, service learning and internships. The faculty advisor uses the portfolio to document achievement of program learning requirements and students are able to share their portfolio with potential employers. Outcomes are also assessed by means of community partner input through site evaluations of the students' work at mid-term and the end of the semester, client reports and evaluations. Community partners are invited to attend the classes in which students present their work in order to provide feedback. In the Curriculum and Instruction 427: Literacy Strategies course, community partners attend class at the end of the semester to hear student reports, engage in evaluative assessment with the students, and celebrate together the accomplishments and outcomes of the semester's work.

		IIA2d_txt: Limit to 200 wordsAssessment data is used by departments and individual faculty members to alter and improve teaching methods, assignments and course content, measure skill building, professional development and to meet accreditation standards. This data is critical in the early phases of curricular community engagement so that optimum effectiveness can be achieved through continuous program evaluation measures - identifying the strengths and building on them and identifying the challenges and addressing them. Assessment data is equally important to community partners who use the data to improve upon the ways in which they interface and collaborate with campus departments, faculty, and students. For example, the Watershed Education Network, a Missoula-based nonprofit group that develops baseline data on creeks and rivers in Western Montana, works with several faculty members and students on campus to conduct research in the field and teach youth programs. Assessment data obtained as a result of engagement with the University has lead to more streamlined recruitment efforts for  interns and student volunteers. Data also showed that student volunteers and interns needed more guidance and support from the organization so a staff coordinator now holds bi-monthly meetings with students to create a stronger communication connection to the organization and cohesion with their academic work.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Limit to 300 wordsUndergraduate and graduate students alike participate in community-based applied research projects in which students work closely with a community partner to determine the research focus and results are used by the community to improve practice and implementation of programs and services. For example, honors college student Anicka Kratina-Hathaway researched dangerous mercury levels threatening western Montana Osprey. Results of her study are being used by local organizations such as the Raptor View Research Institute to sustain the viability of these important avian predators, and she won top honors at the UM Conference on Undergraduate Research in spring 2008. The Center for Leadership Development's course of study is designed to teach students about leadership theory based on community engagement. Students participate in service learning labs to integrate concepts of leadership while working collaboratively with community service organizations to address issues such as homelessness, illiteracy and hunger. More than 640 students participate in community-based internships annually. These internships are founded on the principles of community engagement and reciprocity because they are developed based on community needs and student skill areas and are mutually beneficial to students, campus and the community. UM has several study abroad experiences that incorporate community engagement. Experiencing Southeast Asia incorporates the study of the history, culture and religion of southeast Asia with a three to four-week travel abroad component that engages students with nongovernmental organizations such as schools, shelters for street children and hospitals providing valuable services and experiencing engaged citizenry as foreigners. The Environmental Studies Program sponsors an annual service learning course in Central America (Guatemala or Nicaragua) where the students examine social and environmental justice issues under the direct supervision of a faculty mentor and indigenous community-based partner organizations. 
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		In the Majors: On
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		Capstone (Senior level project: On
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		IIA3b_txt: Limit to 300 wordsCore courses in pharmacy practice, curriculum and instruction, health and human performance, fine arts,environmental studies, and social work all contain service learning components thereby assuring that students in these disciplines have in-depth community engagement experiences prior to graduation. First-year Interest Groups (FIG) are offered each fall semester for freshman and nearly all FIGs integrate community engagement opportunities for students. Several majors including wilderness and civilization, recreation management, forestry and conservation, education, law, social work, business, pharmacy, environmental studies and dance require students to participate in community-based experiential learning activities as a graduation requirement. UM offers interdisciplinary masters and doctoral degrees in addition to an MA degree in Intercultural Youth/Family Development, and a MS degree in International Resource Management - both include terms with Peace Corps.  These programs offer extensive opportunities for integrated community engagement work as the basis for graduate work.  UM consistently ranks among the top 25 campuses nationwide for students who enter the Peace Corps after completing their undergraduate degree. In 2008, UM ranked 17th for medium-sized colleges and universities. Several capstone courses on campus are grounded in curricular engagement activities including departments such as drama, curriculum and instruction and health and human performance. In the women's and gender studies capstone course, WGS 463, students partner with various community-based organizations to conduct research on community-identified needs and provide public presentations. UM's General Education Program prepares students for productive roles in their chosen fields by cultivating civic awareness vital to the greater community and a democratic society. The acquired skills allow students to examine critically the human experience, achieve genuine confidence in their knowledge and abilities, and see stronger cohesion between academic life and the real-world.

		IIA4_txt: Limit to 300 words1) Garthwait, C. & Vernon, A. (2008) "Creatively Combining Service Learning and other Pedagogies to Achieve Learning Outcomes", presentation at the 11th Annual Continuums of Service Conference: The Engagement Imperative in Portland, OR. 2) Jacobson, M. & Rugeley, C. (2007) "Community-based Participatory Research: Group Work for Social Justice and Community Change", published in Social Work with Groups: Journal of Community and Clinical Practice. 3) Vernon, A. (2006) "Social Capital in American Society", presentation at the Governor’s Office for Community Service AmeriCorps Conference, Butte, Montana. 4) Tonon, M. (2005) "Beauty and the Beast - Hybrid Prosecution Externships in a Nonurban Setting", published in Mississippi Law Journal, Vol. 74 Spring. 5) McKenna, M.J. (2001) "Literacy and Service Learning: From Abstraction to Application at The University of Montana", Service-learning in Teacher Education: Enhancing the Growth of New Teachers, their Students, and Communities.  Anderson, J.B., Swick, K.J. & Yff, J. (Eds.). 6) Kaufman, K.A. (2000) "Beyond the Studio: Service-Learning in Dance". Academic Exchange Quarterly. Winter. 7) McKenna, M.J. (2000) "Students, Agencies, and Faculty sign on for Academic Service Learning", Teacher Education Quarterly. 
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		IIB1_txt: Limit to 300 wordsUM has 12 learning centers established based on reciprocal relationships with community and regional businesses, government agencies and nonprofit organizations with the purpose to bolster research and development for the sectors and enhance workforce development. UM’s America Reads and America Counts tutoring program pairs work-study students and volunteers with elementary students to improve reading and math skills. President Dennison served on the national America Reads advisory board in 1999. The Osher Lifelong Learning Institute at UM  promotes learning and personal growth of older adults through non-credit, short courses. It creates an innovative learning environment and exposes learners to Montana's best teachers, including emeritus and current faculty and community professionals. Many faculty and students are involved in assisting community members, government agencies, private businesses and nonprofit organizations to evaluate and assess programs. In EVST/MGMT 295, students work with the Sustainable Business Council to develop evaluation tools and analyze businesses' performance in relation to sustainable operations. UM hosts many training programs such as the Rocky Mountains CoOp Ecosystem Studies Unit, a partnership between academic programs in the region and Federal land management and natural resource research organizations. The network strives to improve the scientific base for managing federal lands by providing resource managers with high-quality scientific research, technical assistance and education. There are several professional development centers on campus including the Ethics Center that is charged with providing ethics education through courses, public lectures and conferences, and professional development workshops.A new professional development center taking shape at UM is the Gilkey Center for Executive Education, it will provide business development and new professional development opportunities in leadership and entrepreneurship. UM also hosts four national service programs serving the community and state.
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		IIB2_txt: Limit to 300 wordsUM's volunteer center engages 700 students annually in co-curricular service with hundreds of community organizations and schools. This year UM students provided 15,000 hours of volunteer service meeting a variety of community needs. In 2007-08, 20 % of UM's federal work study funds were community service placements at organizations like the Montana Natural History Center and Missoula Urban Demonstration Project, where they are given leadership responsibility to coordinate service programs. UM is a cultural hub of western Montana and hosts a variety of cultural events throughout the year in partnership with community organizations that thousands of people from the region attend. Events include the Kyi-Yo Pow Wow, the International Food Festival, International Film Festival, numerous theatrical and musical events, the Festival of the Book, and the Model United Nations event. UM Grizzly Athletics encompasses 12 teams with games and tournaments occurring throughout the year in which thousands of people from across the State attend. Home games of the UM Grizzly football team regularly bring in more than 20,000 spectators. In a state with less than a million residents, "Griz Mania" represents a significant portion of the population. UM also supports many summer youth sports programs. The Maureen and Mike Mansfield Library at UM serves all Montana residents with a collection of 1.5 million bound volumes, 30,000 print and electronic journals and a suite of electronic databases. The Information Technology department currently hosts 24 websites for community-based organizations at no charge allowing these organizations to maintain a World Wide Web presence when they otherwise would not be able to do so. Such sites include the Western Montana Volunteer Center www.volunteer.umt.edu Faculty from a broad range of disciplines serve as consultants to government agencies, businesses and nonprofit organizations. According to the most recent HERI Faculty Survey data, 74% of UM faculty indicate that they engage in unpaid public service/professional consulting.

		IIB4a_txt: Limit to 300 wordsUM's engagement agenda is founded on the principles of mutuality and reciprocity. Individual departments take careful steps to ensure community partners have a strong voice in the way  engagement courses and programs take shape. Community partners instigate partnerships based on unmet needs and challenges they are facing. These organizations turn to the University as a resource and departments and faculty are quick to respond. UM's Rural Institute on Disabilities began operating the federally-funded Child Care plus+ program in 1987 in response to local needs to provide resources for the inclusion of children with disabilities into early childhood programs. Within a few years the program expanded to serve communities across the state and country based on increasing need for the specialized training. Program staff continue to develop new materials and interactive training sessions in Montana and nationwide to support educators who are practicing inclusion. In 1999, the MT Legislature passed the Indian Education for All Law mandating that all K12 educators have an understanding of Indian tribes so they can teach about the first Americans in a culturally responsive way. Schools and teachers have difficulty meeting this mandate due to lack of training and knowledge. In response to this need, UM began mutual partnerships with various partners in need of Indian education. In 2001 the Regional Learning Project was founded by UM's Continuing Education to begin providing resources for Indian Education for All. The University has since partnered with the Montana Office of Public Instruction's Indian Education Division, and tribal leaders to design online programs and web-based resources for teachers and administrators. To develop the program, the director interviewed more than 100 Indian people to be able to focus curriculum and get the best Indian educators in the state involved. 48 teachers enrolled in the program during its first year and it's reaching teachers in the most remote areas of the state who otherwise would not have access to such education.

		IIB4b_txt: Limit to 300 wordsAs described previously (see B6) the University has several means by which communication related to feedback and assessment flows between community partners and the institution. Advisory boards, assessment tools (such as community partner surveys), and specific communication between partners all serve as mechanisms to allow for dialog that will strengthen collaborative partnerships for engagement. However, there is work that remains to be done in this area. This year, the Office for Civic Engagement at UM is working with the Service Learning Advisory Board to develop an online survey tool designed to systematically assess engagement activities at a broader institutional level. The tool is based on nationally recognized principles and best practices in service learning and community engagement and will assess partnerships from both the community and campus perspectives. Questions related to resource allocation, asset development, impacts, adherence to academic standards, and partnership sustainability will be included.

		IIB5_txt: Limit to 300 words1) Reider, B. (2008) "The Volunteer Income Tax Assistance Student Program: Are we Creating a Dependence on the Service?" Journal of Higher Education and Outreach. 2) Kemmis, D. (2008) "The ever-evolving intersection of theory and practice in the realm of civic engagement", Keynote address to the Beyond the Academy: Engaging Public Life conference at George Mason University in Virginia. The conference focused on giving public scholars from across the country an opportunity to discuss ways in which their work is more than "academic," but instead how it helps strengthen democratic institutions and public life. 3) Gaskill, S. (2008) "Physical Activity Report of Missoula High School Students", research report provided to Missoula City-County Health Dept. and Missoula County School District.  4) Shively, D. & Petersen-Perlman, J. (2008) "Proceedings of the Water Supply and Growth in the Clark Fork River Basin", report on the policy conference convened by UM's Geography Department, Clark Fork River Basin Task Force, MT Department of Natural Resources and Conservation, Department of Environmental Quality, and the Montana Association of Realtors. 5) Woelfe-Erskine, C., Hill-Hart, J., Pedersen, A., & Saha, R. (2008) "Gray Water Policy Briefing Paper", Montana Environmental Regulatory Community. 6) McKenna, M.J., Mukhamedkhan, D., & Vernon, A.A. (2006) "Preparations of Professionals and Citizens of the World: Universities as sustainable centers for social improvements in the United States of America and Central Asia". Presentation at the 2nd Annual International Globalization, Diversity, and Education Conference, Washington State University, Pullman, Washington. 7) Hassanein, N. & Jacobson, M. (2004) "Our Foodshed in Focus: Missoula County Food and Agriculture by the Numbers",  Action Research Study printed by The University of Montana. 

		III1_txt: Limit to 400 wordsUM is involved in significant engagement activities related to the sciences. One of the premier programs is funded by the National Science Foundation's Experimental Program to Stimulate Competitive Research (EPSCoR). In 1980, Montana was one of the original 5 states to receive federal funds promoting the development of science and technology resources across the US. Montana NSF EPSCoR strives to maximize the potential inherent in this state's science and technology resources as a foundation for economic growth. Investment in the minds of Montana’s youth is yet another way to bolster the research infrastructure in the state. To encourage and grow the next generation of US-born scientists, Montana NSF EPSCoR  at UM offers outreach and education programs to encourage young people to become interested in science. These initiatives are also means to communicate the research being conducted at Montana's universities to local communities for local impact. UM's NSF EPSCoR launched the spectrUM program recently to increase development and dissemination of materials and services to enhance public interest and understanding of science based on needs identified working with the state's public schools. The spectrUM Discovery Area is in a brand new facility on campus and provides a rich culture of learning through innovative environments, interpretive information technologies, presentation and self-navigation tools that enable children and adults to advance their curiosity about science and the world around them. This year, more than 6,000 youth from schools across the state visited the center to participate in educational, hands-on science programs. Annually, the program reaches 39,000 people across the state through traveling exhibits, roving teacher educators, the Science is Cool public radio show, and the mobile Science Learning Tent. 

		III2_txt: Limit to 400 wordsThe University of Montana sits in the heart of Missoula, Montana, a city well-known for its large number of nonprofit organizations and community-minded citizens.  Faculty, staff, and students have often already met each other somewhere else before they encounter one another on campus-- perhaps at a river clean-up or weed pull, or at one of hundreds of fundraisers that always double as must-attend social events.  Students often lead movements for change at UM, whether by organizing for sweatshop-free UM clothing or by putting together awareness campaigns. At UM, community engagement is a way of life, as students, faculty, and staff are all willing and ready to put in the extra time and resources to help under-served populations in Montana.  In particular, UM faculty and students are frequently involved in environmental and conservation efforts across Montana.  Living in Missoula, the UM community has unprecedented access to many of the most intact ecosystems in the Lower 48 states.  Students and faculty work collaboratively with the government, private and nonprofit sectors to conduct research on endangered populations of plants and animals, wildfire theory and management, and restoration ecology.  Moreover, many small-towns are struggling in transition as Montana shifts from a resource economy to a more tourist-based economy and jobs in traditional extraction industries (logging, mining, etc.) become replaced by other industries and jobs.  Faculty and students at UM have conducted research regarding capacity building and environmental advocacy and are able to assist many communities through these economic shifts.  Montana also has one of the highest Native American populations in the United States, and, unfortunately, Indian Reservations are often areas of socioeconomic struggle.  UM prides itself on collaborating with Native tribes and groups to figure out workable, appropriate solutions to specific tribal issues and problems.  Because of collaborations in areas of health, sociology, rural development, technology, journalism, and law, more and more Native students are attending UM and then returning to their hometowns with a wealth of knowledge for tacking community-based issues.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
 


  
 
 
 
 
 
 
 
 
 


 1







 
2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Meta Mendel-Reyes

		Title:  Director of Center for Excellence in Learning Through Service (CELTS)

		email:  meta_mendel-reyes@berea.edu

		City:  Berea

		State:  Kentucky

		Institution:  Berea College

		president:  Dr. Larry D. Shinn

		address:  CPO 2182 Berea College Berea, KY  40404

		Phone:  (859) 985-3940

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: The Great Commitments of Berea College serve as the mission for the institution and are found in Question 1 under the "Wrap-up" section. Berea College was founded in response to social needs of the 19th century, and its institutional commitment to community engagement continues through today. Founded in 1855 as the first interracial and co-educational college in the South, Berea College promotes understanding and kinship among all people, service to communities in Appalachia and beyond, and sustainable living practices, which set an example of new ways to conserve our limited natural resources. Today, every Berea College student, who must be low-income, receives a full-tuition scholarship. 

		IA2_text: The annual Service Awards Banquet recognizes students and community members who have excelled in their service to the community. Students are recognized through the presentation of competitive, endowed awards, which focus on various aspects of service and service-learning, including commitment to promoting interracial understanding, demonstrating exceptional volunteer service, making significant contributions to the community through service-learning, and others. The Berea College Service Award is presented annually, and recognizes persons who have rendered outstanding service to our society in achieving the ideals of Berea College's Great Commitments. This award is voted on by the Faculty of Berea College.The Service-Learning Course Expo is held at the end of each term to celebrate, highlight and disseminate the results of service-learning projects conducted during that term. Faculty, students and community partners present exhibits about their service-learning projects at this event, which is open to the campus and the broader community. The Service-Learning  Course Expo provides opportunities for participants to increase understanding of service-learning and to talk with others about ideas for future service-learning collaborations.Through an endowment from the Bonner Foundation, Berea College is able to annually award 15 incoming first year students with a scholarship based on their strong history of service in high school. The Bonner Scholars participate in service and leadership development programs throughout their four years of college.    Each year at the spring graduation ceremony,  a member of the Berea College faculty or staff   is presented with the The Elizabeth Perry Miles Award for service contributions to the community.

		IA3a_text: Partnerships between Berea College service-learning, service and outreach programs and community organizations are based on relationships that are built and strengthened over time, through conversation, negotiation, sharing of resources, and learning together. These strong partnerships require on-going feedback and assessment of programs and projects, in order to continue to thrive. Much of this feedback is obtained through conversations, site visits, email, and phone correspondence.For example, in individual service-learning classes, faculty encourage community partners to complete assessments of students' performances and of the effectiveness of the project and overall process.The Berea College student-led service programs encourage their participants and partners to provide feedback regarding the effectiveness of their programming. For example, an afterschool tutoring program provides opportunities for parents to evaluate the effectiveness of the program in helping their children to learn. The Service-Learning Advisory Committee (SLAC) is composed of faculty, staff, community partners and students who meet regularly during the academic year, and provide leadership for the Berea College service-learning program by discussing current service-learning activities and issues, and by helping to set priorities.  The group also participates in assessment of the service-learning program, and shares ideas for future initiatives. For example, for several years SLAC has assessed Berea College's progress toward the institutionalization of service-learning, by using Dr. Andrew Furco's Self-Assessment Rubric for the Institutionalization of Service-Learning in Higher Education (Developed by Andrew Furco, University of California, Berkeley, 1999.  Revised 2003.  Based on the Kecskes/Muyllaert Continuums of Service Benchmark Worksheet.). The rubric includes 5 dimensions, including one focused on Community Participation and Partnerships.  Berea College holds periodic community meetings to get feedback from the community about important issues. For example, the College held a community meeting to get feedback from the community regarding the College's relationship with a local school system.Some College committees seek input from community organizations to inform planning and decision-making. For example, a sub-committee of the Strategic Planning Committee charged with developing a strategic plan for Berea College regarding sustainability, held a focus group with community leaders on this topic. 

		IA3b_text: CELTS uses feedback from community partner organizations to develop and strengthen service and service-learning programs. Faculty use the feedback to improve their teaching of service-learning. The Berea College Administration takes the community feedback into account during planning and decision-making processes. Outreach programs at Berea College use community feedback to evaluate, enhance and improve programs. For example, Brushy Fork Institute, which offers leadership training, organizational development workshops and technical assistance to communities, conducts systematic evaluation of their programs, both internally and sometimes using an outside evaluator, in an effort to evaluate the impact of programs and to gather participant responses to programs. 

		IA4_text: The mottos of Berea College are, "God has made of one blood all peoples of the earth," and  "Learning, Labor and Service." These mottos reflect the history and current priorities of Berea College, and both are highlighted on the website (www.berea.edu), in the Berea College logo, in all marketing materials, and on banners all across campus. The Admissions section of the Berea College website highlights a section on "Service and Leadership," under the heading "Why attend Berea College?" The Berea College Institutional Characteristics Brochure and webpage include in the "Facts at a    Glance" section information about the number of service-learning courses offered and the fact that 57% of graduates report employment in educational, non-profit, or service organizations.The Berea Magazine regularly features stories about students, faculty and staff involvement in service, service-learning and community engagement activities. The Berea College Catalog includes sections titled "Increasing International Awareness," "Exploring Sustainable Living," and "Integrating Service and Learning" in the introduction, "Berea's Story."Berea College was selected for inclusion in the Campus Compact/Princeton Review book Colleges with a Conscience (2005), and in the soon-to-be-published Guide to Service-Learning Colleges and Universities (2008).In 2002, US News and World Report ranked Berea College as one of the #1 Best Colleges in Service-Learning. In each subsequent year, US News and World Report has recognized Berea College as one of the Best Colleges in Service-Learning, although the top colleges have not been ranked. 

		IA5_text: President Larry Shinn  led the formation of the Center for Excellence in Learning Through Service (CELTS) which is dedicated to educating students for leadership in service and social justice through promotion and coordination of service-learning and community service.  He also led the founding of the Entrepreneurship for the Public Good (EPG) program, which is committed to building local wealth and supporting economic and community development in the Appalachian region.  In 2006, President Shinn delivered the address “Service as Learning: Linking Students to the World” to the Louisiana Campus Compact meeting.  He is a Board member of the national Project Pericles, dedicated to including social responsibility and participatory citizenship as essential aspects of the collegiate experience.  He also serves as the current Chair of the Presidents' Council for the Work College Consortium, an assembly of 8 colleges throughout the nation dedicated to the principles of learning, labor and service in educating the whole person.  He has also led an innovative partnership with the presidents of the 4 leading institutions of higher education in Kentucky (2 public universities and 2 independent colleges) to establish the “Energizing Kentucky” initiative, which is dedicated to bringing together education, business and government leaders to develop a sustainable energy policy for the state.Academic Vice President and Provost Carolyn Newton regularly attends service-learning events, including the Service-Learning Course Expos, service-learning faculty workshops and seminars, and regional gatherings of service-learning practitioners.  She particularly seeks out opportunities to hear the students' perspectives of service-learning experiences. At these events, Dr. Newton often speaks of the significant  impact that community engagement opportunities have on students' learning. 

		B1_text: The Center for Excellence in Learning Through Service (CELTS) at Berea College coordinates a nationally recognized student-led service and academic service-learning program. The CELTS vision is of an educational system that successfully combines community service with academic learning to create an environment, which challenges and prepares students to be critical thinkers, reflective learners and active members of a just, global community. CELTS's mission is to educatestudents for leadership in service and social justice through promotion and coordination of academic service-learning and student-led community service.Four full-time staff and a Director, who also serves as a half-time faculty member, coordinate the work of CELTS. The CELTS Director reports to the Academic Vice President/Provost. As a work college, Berea College requires each student to hold a 10 to 15-hour-per-week labor position. Over 60 students each year hold their labor position through CELTS, where they coordinate student-led volunteer programs, help facilitate academic service-learning courses, or work in local non-profit organizations.  CELTS programs are based on a model of leadership development that provides students with opportunities to design, manage and run programs themselves, and then to help train other students so that programs provide consistent service to the community from year to year. Reflection is integrated throughout these programs, by providing structured opportunities for students to apply academic knowledge to community issues. In addition to the student-led service and service-learning programming that is coordinated by CELTS, there are multiple other outreach programs housed at Berea College. These include: the Appalachian Center, which includes a variety of outreach programs, including the Brushy Fork Institute and the Entreprenuership for the Public Good (EPG) program; the Internship Program, which includes the Shepherd Poverty Alliance; and several federally-funded educational outreach programs, including Gaining Early Awareness and Readiness for Undergraduate Programs (GEAR UP), Upward Bound and TRIO Talent Search. Information about each of these programs is included in subsequent sections of this report.

		B2a_Text: Most of the funding for Berea College's community engagement programs is permanent, and much of this permanent funding is endowed. This funding is used for service and outreach programming expenses, academic experiences (service-learning, internships, etc.), and grants to community organizations.

		B2b_text: The federal educational outreach programs (GEAR UP, TRIO Talent Search, and Upward Bound) are totally funded by federal grants. CELTS is currently funded by a three-year Learn and Serve America Community-Based Research Innovation Grant, which totals $5,500 per year. From 2003 - 2006, CELTS was a subgrantee for another Learn and Serve America grant, which totalled approximately $60,000 to support the service-learning program over the course of three years.Approximately 80 percent of the Brushy Fork Institute's annual budget comes from external funding. This funding comes from foundation and government grants, contract services and fees for services.Federal work-study funds student internships and labor experiences in the community.

		B2c_text: Berea College conducts fundraising for academic projects that have community engagement components, including the Entrepreneurship for the Public Good (EPG) program. Berea College students participate in the two-summer EPG program by taking courses in entrepreneurship and leadership, while participating in service-learning projects focused on organizational development and program implementation, in partnership with community-based organizations in the Appalachian region.The programs that depend partially or fully on external grant funding (see question 2 b on page 8) successfully fundraise through grant-writing and/or through providing services.

		B3a_text: The Berea College Office of Institutional Research and Assessment assesses student community engagement through several surveys administered to current students and alumni. These surveys track participation in and feedback about internships, and participation in and feedback about service opportunities and community outreach. CELTS maintains records for the service programs it coordinates, including numbers of volunteer participants and numbers of community people served. CELTS also keeps track of data for service-learning courses, including number of courses, numbers of faculty, etc. 

		B3b_text: The data about internships and service opportunities that is compiled by the Office of Institutional Research and Assessment is disseminated for use by faculty and staff. The data is posted on the Berea College website. When new data is posted, the OIRA announces this to the campus through email. Specific aspects of the data are presented in public meetings, and to administrators of programs. The staff of the OIRA write research reports analyzing aspects of the data and sharing it with the campus community. The staff of the OIRA pull out relevant sections of the data and email it directly to program directors, who can use the information in their work. Campus committees use portions of the data to inform their decision-making and planning.  CELTS uses the data from service and service-learning programs to track growth and trends in our programs, and to identify areas for improvement and change.

		Impact on students: On

		Impact on faculty: Off

		B3d1_text: The Berea College Office of Institutional Research and Assessment assesses student community engagement through several surveys administered to current students and alumni. These surveys measure students' perceptions of their skills, competencies and growth in several areas including service, citizenship, and social change. This year (2008), 68% of graduating seniors indicated "yes" to the following question: “Did you participate in community service, outreach programs, or some kind of service learning project while at Berea?”.  57% of graduate survey respondents indicated that they are employed by an educational, non-profit, or service organization.

		B3d2_text: Limit to 200 words

		Impact on community: Off

		Impact on institution: Off

		b3d3_text: Limit to 200 words

		B3d4_text: Limit to 200 words

		b3e_text: The data is posted on the Berea College website. When new data is posted, the staff of the OIRA announces this to the campus through email. Specific aspects of the data are presented in public meetings, and to administrators of programs. The staff of the OIRA write research reports analyzing aspects of the data and sharing it with the campus community. The staff of the OIRA pull out relevant sections of the data to email directly to program directors, who can use the information in their work. Campus committees use portions of the data to inform their decision-making and planning.  

		B4_text: The Center for Excellence in Learning Through Service (CELTS) was created as a result of the College's 1996 Strategic Plan, "Being and Becoming." The Center was charged with coordinating  community service programs and academic service-learning, by integrating learning and civic engagement.  In the revised Strategic plan, issued in 2006, progress in this area was explicitly recognized:  “Berea’s CELTS (Center for Excellence in Learning Through Service) program has strengthened the integration of service and learning while increasing civic engagement of students and staff."  A major focus of the 2006 Plan was the need to deepen Berea’s traditional commitment to the Appalachian region.  The following recommendations express the multiple ways that Berea engages the regional community: “Berea College should (a) develop, primarily through undergraduate education,service-oriented leaders for Appalachia and beyond; (b) take advantage of the learning and service opportunities that are abundant throughout the region through the integration of curricular, co-curricular, and outreach programs; (c) continueBerea’s outreach activities within this learning and service context and be willing to fund them; and (d) seek to imbue the College’s curriculum and programs with an understanding of Appalachia that will provide better education and service for the region.”

		B5_text: CELTS offers an intensive Faculty Seminar in Service-Learning, which includes readings, discussions and assignments designed to deepen faculty members' understanding of and practice of service-learning. The seminar participants are expected to create a syllabus for a service-learning course, which they agree to teach within the year following completion of the seminar. The faculty members receive a stipend for completing the seminar.CELTS also offers Service-Learning Support Grants, to help cover costs that arise during service-learning courses. These funds can be used to cover materials or transportation, for example.CELTS supports at least one faculty member each year to attend a service-learning conference, as part of a team, along with at least one student and one community partner, as well as service-learning staff.CELTS provides individual consultations for faculty to help them incorporate service-learning into courses.CELTS has brought in leaders in the service-learning field for workshops and convocations.

		B6_text: Community voice is essential to the development and implementation of Berea College service and service-learning programs. Community partners have expertise in their particular fields and serve as mentors and co-educators of Berea College students.  Following are several representative examples of how the community voice is incorporated into planning and implementation of community engagement programs.The Service-Learning Advisory Committee is composed of Berea College faculty, students, and community partners. This group meets regularly during the academic year, and provides leadership for the Berea College service-learning program by discussing current service-learning activities and issues, and by helping to set priorities.  The group also participates in assessment of the service-learning program, and shares ideas for future initiatives. It is essential that this committee have representation from community partner organizations that work with Berea College service-learning courses. Suggestions from community partners often result in program changes and improvements. For example, a community partner suggestion resulted in the creation of a new endowed award for service-learning; recipients of the award are selected by a panel of community partners.Most service-learning courses at Berea College follow the project model, which emphasizes the involvement of both the faculty and community partner in developing a project specifically tailored to the needs of the community partner organization and the academic learning goals for the students in the course.Community partners play a key role in the development and implementation of Berea College student-led service programs by referring participants, identifying community needs and concerns, and mentoring student leaders and volunteers who serve through these programs. The Bonner Scholars Program Advisory Board includes community partners who take part in, among other tasks, selecting each incoming class of Bonner Scholars.  

		SD1_text: Faculty searches emphasize the importance of candidates having a good "fit" with the mission of service and outreach at Berea College. Faculty search committees look for understanding of and commitment to the Berea College mission in their candidates. Individual departments may go further in encouraging the hiring of faculty with expertise in community engagement. For example, some departments encourage their candidates to meet with the service-learning program staff during the interview, if the candidates express an interest in or experience in teaching with service-learning. 

		SD2a_text: Scholarship is a necessary criterion for tenure and promotion (second only to teaching at our institution).  The College explicitly recognizes the “scholarship of engagement” as one of four categories of scholarship that may be submitted for review.  The scholarship of engagement is also recognized in the annual report that each faculty member submits to the Department Chair.  As with the criteria for tenure, the scholarship of engagement may be included in the Scholarship section.  In addition, faculty are invited to describe their use of “innovative pedagogy”; service-learning is listed as an example of such pedagogy.  The Chair discusses the reports from her Department in a meeting with the Dean of the Faculty.  Both the Chair and the Dean use these reports to help them determine whether a faculty member is making satisfactory progress toward tenure and promotion.

		SD2b1_text: Community-engaged scholarship is classified as the Scholarship of Engagement.  In addition, community-engaged scholarship is viewed as having a close relationship with both service-learning and community-based research.  For example, faculty teaching service-learning courses have used them to begin or to continue community-engaged scholarship related to their own research agenda.  For instance, a professor used service-learning to teach Econometrics, partnering with the county health department; she later presented the information at a disciplinary conference.

		SD2b2_text: NA

		SD3_text: Over 60 students each year hold their Berea College labor position through CELTS, where they coordinate student-led volunteer programs, help facilitate academic service-learning courses, or work in local non-profit organizations. The mission of CELTS is to educate students for leadership in service and social justice through promotion and coordination of service-learning, community service, and outreach. CELTS programs are based on a model of leadership development that provides students with opportunities to design, manage and run programs themselves, and then to help train other students so that programs provide consistent service to the community from year to year. Reflection is integrated throughout these programs, by providing structured opportunities for students to apply academic knowledge to community issues. Students work in teams to coordinate 13 student-led service programs. A student program manager supervises the work of 2 - 4 other students who serve as team members for that program. Together, the team recruits, trains, places, and manages student volunteers to accomplish the work of that specific program. The programs range in focus from mentoring and tutoring, to home repair, to building relationships with elders, to social and environmental action, to translating, tutoring and interpreting for Spanish speakers. The service programs at Berea College are truly student-led.The Service-Learning Advisory Committee is composed of Berea College faculty, students, and community partners. This group meets regularly during the academic year, and provides leadership for the Berea College service-learning program by discussing current service-learning activities and issues, and by helping to set priorities.  The group also participates in assessment of the service-learning program, and shares ideas for future initiatives. The student perspective and voice is an essential component of this committee's work. Students are encouraged to - and receive support to - present aspects of their service leadership work at service and service-learning conferences. 

		SD5_text: Committees are created to address specific issues related to community engagement. For example, a Learning Through Service committee was formed to develop a plan for creating the Center for Excellence in Learning Through Service, and the Subcommittee on Sustainability was formed to draft a strategic plan to guide Berea College's sustainability efforts. In addition, a committee was created to study ethical investing for Berea College.

		SD4_text: While community engagement is not currently noted on student transcripts, conversations are taking place to explore this possibility.

		IIA1a_txt: Completing a Designated Service-Learning Course is one way for students to meet the Active Learning Experience (ALE) requirement. Each Berea College student must complete one ALE. In the term prior to the one in which a service-learning course will be taught, faculty members complete a Service-Learning Course Designation Proposal and submit it to CELTS, where a subcommittee of the Service-Learning Advisory Committee reviews and makes decisions about the proposals. This subcommittee submits a list of recommended designated service-learning courses to the Committee on General Education.Service-learning at Berea College is defined as: an educational experience based upon a collaborative partnership between college and community. Learning through service enables students to apply academic knowledge and critical thinking skills to meet genuine community needs. Through reflection and assessment, students gain deeper understanding of course content and the importance of civic engagement.The detailed criteria for Designated Service-Learning Courses include the categories of Student Learning Outcomes, the Service-Learning Experience, Community Partnerships, Reflection and Assessment, and a Summary Presentation and Assessment. Some faculty do not submit their courses for the Service-Learning Designation, so some courses  include a service-learning component, but are not designated.

		IIA1b_1: 25.00000000

		IIA1b_2: 3%

		IIA1c_1: 14.00000000

		IIA1c_2: 46% 

		IIa2a_txt: The recently revised General Education Curriculum, required for all students, includes several learning outcomes related to student community engagement.  The category of Learning Experiences specifically mentions service-learning as a means of creating independent learners. Under the category of Knowledge, a learning outcome is that students will understand “Berea College’s historical and ongoing commitments to racial (traditionally black and white) and gender equality, as well as to the Appalachian region. “ These commitments are specifically related to challenges affecting our region and our nation.  Finally, under the category of Habits of Mind, students are expected to “deepen their capacities for …responsible action,” a learning objective that prepares them for community engagement.  

		IIA1d_1: 20.00000000

		IIA1e_1: 375.00000000

		IIA1d_2: 15%

		IIA1e_2: 25%

		IIA2b_txt: Student learning outcomes for Designated Service-Learning courses are to:• Apply academic knowledge and critical thinking skills to meet genuine community needs,• Demonstrate deeper understanding of specific course learning objectives appropriate to the experience, and• Reflect critically on multiple facets of their experience, and on the connections between theory and practice, and between learning inside and outside the classroom.For academic internships, students must identify specific learning goals designed for their particular placement and their academic department's expectations. For example, student learning outcomes for the Entrepreneurship for the Public Good program are:•Engaging complexity and uncertainty•Exploring values and ethical structure•Facilitating group decisions•Recognizing opportunity•Advocating change•Mobilizing resources

		IIA2c_txt: All students completing academic internships are required to complete a journal of their experience, a culminating presentation, and a final written product (usually a research paper). Agency supervisors must complete an evaluation of the student intern, and some departments and programs (including the Business and Economics Department and the Shepherd Poverty Alliance) also complete site visits while the student is interning. In addition to these assessments of the individual student's experience performance, many academic departments in their departmental self-studies ask their senior students and graduates for feedback about how internships have effected their overall educational experience and their preparation for professional work.

		IIA2d_txt: The assessment data for these programs is used to determine students' grades, and to determine enhancements and changes for programs. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Community engagement has been integrated into each of these curricular activities.  Berea has a summer student research program, the Undergraduate Research and Creative Project program (URCPP).  As an example of student research, faculty and students work together on a research or creative project, which may include community engagement. For example, during summer 2008, two faculty members and two students studied African American history in Kentucky, and made a presentation to the community.   Two other students traveled with a professor to another city in Kentucky, where they interviewed people who had been evicted as a result of the closing of a public housing project.Student leadership is a commitment at CELTS, where all the community service programs are student-led.  In addition, two students work as Service-Learning Program Associates where they provide leadership and mentoring to teaching assistants and students involved in academic service-learning for the first time. Instead of Co-ops, Berea College has the Labor Program; each of these leadership positions is a labor position, held through the Labor Program.  Berea College's Internship program offers opportunities to work with community organizations and non-profits.  The Shepherd Poverty Alliance program has been an especially rich source of these community-oriented internships. Additionally, the Business and Economics department particularly encourages students to choose internships in the Appalachian region, with non-profit organizations or with small, entrepreneurial firms. Study abroad is another opportunity for community engagement, often through service-learning.   For example, a group of students traveled to Costa Rica, where their study included volunteering with local children’s programs.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Community engagement has been integrated into the General Education program through the Active Learning Experience (ALE).  All students must have a least one ALE prior to graduation, and service-learning is one of the ways that this requirement can be satisfied.   Community engagement is integrated into General Education in other ways, including the required Core Courses and the First Year Sequence.  At Berea, core courses are part of the General Education program, and all students are required to take them.  Several faculty members have integrated community engagement into these courses, including those that are part of the First Year Sequence.   During the Fall and Spring semester of their first year, students take a writing Seminar.  One professor designed his first semester course to include several projects including the development of suicide prevention and bullying prevention materials for local schools.Community engagement also takes place in the Majors.  For example, one professor required that the students in his upper-level Spanish course interact with the local Hispanic community by providing adult English as a Second Language (ESL) tutoring or tutoring with children whose first language is Spanish. This service-learning class has developed into the Hispanic Outreach Project (HOP), which is now led by students. The mission of HOP is to build bridges between the Spanish-speaking and English-speaking communities, and the services provided include Spanish classes for children and adults, as well as tutoring, interpreting, and translation.  Several disciplines have incorporated community engagement into their capstone courses. For example, the Theatre capstone has included a partnership with a local, rural elementary school, which has no funding for arts teachers. The Theatre majors teach theatre and acting concepts to the children over the course of the semester, culminating with a performance by the children. The school has reported an increase in the students' state testing scores in the arts since this collaboration began. 

		IIA4_txt: Business and Religious Studies:Brock, D. and M. Tooley. 2008. "Ending Extreme Poverty One Goal at a Time: Social Entreprenuership and the Millenium Development Goals." Presented at the Gulf South Summit on Service-Learning and Civic Engagement through Higher Education, March 13 - 15, 2008.History and Appalachian Studies:McKinney, G. (2007). Inspiring transformative community-based learning. Appalachian Journal,Volume 34, Numbers 3 & 4 (Spring/Summer 2007).Service-Learning Pedagogy:Mendel-Reyes, M. and A. Cochrane. 2008. "Train the Trainer: Faculty Development in Service-Learning." Three-day training presented for the Kentucky and Louisiana Campus Compacts' member institutions. Louisville, Kentucky, August 5 - 7, 2008.Political Science and History:Mendel-Reyes, M., & Mack, D. (in press). “We’ll understand it better by and by”: A three-dimensional approach to teaching race through community engagement. In S. Evans, C. Taylor, M. Dunlap, & D. Miller (Eds.), African Americans and community engagement in higher education. Forthcoming, SUNY Press.Psychology:Smith, R. J., & Barron, S. (2007, March). The good, the bad, and the ugly: Tales of best (or sometimes not-so-best) practices of service-learning in our psychology curriculum. Invited presentation at the 19th Annual Southeastern Conference on the Teaching of Psychology, Atlanta, GA.

		learning centers: Off

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: Off

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Tutoring: CELTS provides year-round tutoring programs for local children at no cost, all of which match Berea College students with local children for individual tutoring. The Berea College GEAR UP (Gaining Early Awareness and Readiness for Undergraduate Program) Partnership serves six high-poverty school districts through intensive programming and relationships with 16 schools in 5 Appalachian counties, with the goal of encouraging more young people from low-income families to consider and prepare early for college. TRIO programs help students overcome class, social, academic, and cultural barriers to higher education. Berea College Upward Bound program helps young people in grades 9 through 12 prepare for higher education through tutoring, instruction, counseling, career orientation and an opportunity to experience educational development and personal growth within a college setting. TRIO Talent Search helps youth in grades six through twelve and adults to complete or resume their education.Non-credit courses: Berea College offers courses for non-degree seeking students, who are residents of the local community or surrounding counties and for local high school students. Training Programs: The Brushy Fork Institute works to develop strong leadership in Appalachian communities in Kentucky, Tennessee, Virginia and West Virginia through leadership training, organizational development workshops and technical assistance to communities. Each year, the Berea College Counseling Center hosts a Ph.D. Educational Psychology student in a practicum placement, to help them fulfill a training requirement.Professional Development Centers: GEAR UP offers professional development classes for middle school teachers in the area of curriculum design. CELTS organizes monthly Networking Lunches featuring programming for those working in the non-profit community.Other: Berea College is the fiscal agent of the endowed Appalachian Fund, through which the College administers the distribution of grants to community not-for-profit organizations throughout the Appalachian region. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curriculuar student service: CELTS provides Berea College students with 9 different service programs, focusing on issues including tutoring, mentoring, environmental advocacy, low-income housing, and elder appreciation. Students are encouraged to make a semester-long commitment, in order to build sustained relationships with community partners and clients. CELTS also offers one-time service opportunities, including an annual series of events focused on local and global hunger issues.Work/study student placements: Each Berea College student is required to have a 10 hour per week labor position. Approximately 10% of these positions are community-service based. The Labor Program features a list of these positions on its website.Cultural offerings: Weekly Convocations throughout the academic year are free to the public. Presenters include musicians, scholars, activists, and artistic performers. The College Art Gallery and Appalachian Center Gallery are open to the public. The Appalachian Center publishes a journal of regional literature and hosts an annual Celebration of Traditional Music.Athletic offerings: The College Dance Program and Danish Gymnastics collaboration provide performances and classes, available at low or no cost to the public. Memberships to the College's athletic center are available to community members. Library Services:  Community members may get Berea College library cards and use the library's public access computers.Technology: The Sustainability and and Environmental Studies (SENS) program offers workshops on sustainable building, alternative fuel production and other topics. Community members are able to attend at no cost. The Technology and Industrial Arts department offers wood-working classes at a low cost to members of the community. Service-learning classes offer technology resources, including a recent class that helped 2 non-profit organizations develop databases to manage client and inventory data.Faculty Consultation: Many Berea College faculty serve on the boards of local and regional non-profit organizations. 

		IIB4a_txt: The institution works to promote mutual and reciprocal partnerships in several ways.  Community partners serve on the Service-Learning Advisory Committee (SLAC), beside faculty, students, and staff.  As members of SLAC, community partners offer specific suggestions to improve the quality and mutuality of the partnerships. For example, a recent faculty-community workshop focused on communication, because the community members on SLAC had indicated that this area could lead to misunderstanding.  CELTS offers service-learning Support Grants to faculty and community partners together, recognizing that this pedagogy depends on reciprocal partnerships.  In these grants, community partners and faculty receive the same amount of stipend or reimbursement. CELTS also plays a leading role in Just Connections, a regional partnership between College educators and community activists.  The regular consultation between community partners and faculty in the course of developing and service-learning partners is rooted in a commitment to mutuality and reciprocity in relationships.  The College as a whole also meets with local organizations, such as schools, to identify possibilities for mutual partnerships. 

		IIB4b_txt: Each faculty member teaching a service-learning course is encouraged to incorporate a community partner evaluation into their course.  These evaluations address two areas; the community partner evaluates the student and the service-learning partnership.   Regular discussions with community partners about the relationships also provide important feedback.  The presence of community partners on SLAC allows for frequent input to CELTS on the overall relationship between the College and the Community.  In addition, the community members of SLAC offer direct feedback to the faculty members and others involved in service-learning.   The College also meets with community institutions such as schools; the College administration is planning an upcoming meeting with the new county school system Superintendent to discuss on-going and potential new partnerships.    

		IIB5_txt: Several faculty members have collaborated with community members and students to capture oral histories documenting aspects of the experiences of African Americans in the community surrounding Berea College. Dr. Dwayne Mack (History) and students in an upper-level history class interviewed members of local African-American churches to document stories of their involvement in the Civil Rights Movement. The oral histories are preserved at the churches and in the Berea College Library. Dr. Janice Blythe (Child and Family Studies) interviewed graduates of a segregated school for African-American children that was located in Berea; these taped stories are also preserved at the Berea College Library.Dr. Jacqueline Burnside (Sociology) has published a book and a map documenting the history of African-Americans in Berea and Madison County. She also leads groups of tourists and Berea College faculty, staff and students, on tours of the county. Dr. Jacqueline Burnside and Andrew Baskin (African/African-American Studies) are contributing editors to the Kentucky African American Encyclopedia, scheduled for publication in 2011.Two faculty members have incorporated digital story-telling into their service-learning courses. Dr. Chad Berry's (History and Appalachian Studies) Appalachian Culture students completed digital stories of traditional Appalachian musicians, available on the Berea College Appalachian Center's webpage. In partnership with a state-wide social justice organization, Dr. Meta Mendel-Reyes' (Political Science) students created digital stories documenting the efforts of individuals who are former felons in regaining their voting rights, available on the organization's webpage.Students in Dr. Fred de Rosset's (Foreign Language - Spanish) Spanish classes consulted with local service providers to produce and disseminate a bi-lingual directory of local services. 

		III1_txt: (continued from Question 1 under "Institutional Identity and Culture")THE GREAT COMMITMENTS OF BEREA COLLEGEBerea College, founded by ardent abolitionists and radical reformers, continues todayas an educational institution still firmly rooted in its historic purpose "to promote thecause of Christ." Adherence to the College's scriptural foundation, "God has made ofone blood all peoples of the earth," shapes the College's culture and programs so thatstudents and staff alike can work toward both personal goals and a vision of a worldshaped by Christian values, such as the power of love over hate, human dignity andequality, and peace with justice. This environment frees persons to be active learners,workers, and servers as members of the academic community and as citizens of theworld. The Berea experience nurtures intellectual, physical, aesthetic, emotional, andspiritual potentials and with those the power to make meaningful commitments andtranslate them into action.To achieve this purpose, Berea College commits itself• To provide an educational opportunity primarily for students from Appalachia,black and white, who have great promise and limited economic resources.• To provide an education of high quality with a liberal arts foundation and outlook.• To stimulate understanding of the Christian faith and its many expressions and toemphasize the Christian ethic and the motive of service to others.• To provide for all students through the labor program experiences for learning andserving in community, and to demonstrate that labor, mental and manual, hasdignity as well as utility.• To assert the kinship of all people and to provide interracial education with aparticular emphasis on understanding and equality among blacks and whites.• To create a democratic community dedicated to education and equality for womenand men.• To maintain a residential campus and to encourage in all members of thecommunity a way of life characterized by plain living, pride in labor well done, zestfor learning, high personal standards, and concern for the welfare of others.• To serve the Appalachian region primarily through education but also by otherappropriate services.Originally adopted by the Board of Trustees in 1969; this revised statement adopted by the Board of Trustees of Berea College, Berea, Kentucky, April 24, 1993.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Mission: "A learning community dedicated to academic excellence, spiritual growth and service."  Vision:  Finlandia University is committed to offering liberal arts-based, globally connected, international, ecologically sensitive, spiritually engaged, and career focused baccalaureate and associate degree programs, as well as community education opportunities.  The university fosters intellectual challenge, open dialogue, service to others, and an entrepreneurial response to a world characterized by change.  The university works to provide a nurturing, caring community focused on connecting theory and practice to the service of human beings and to good stewardship of natural resources.  

		IA2_text: Finlandia University holds an annual Honors Banquet where it rewards students on the basis of academic achievement, overcoming diversity and service.  Awards criteria are developed by the Academic Achievement committee and faculty and staff members nominate students for awards.   As an example, the Sampo Society award is bestowed upon two associate and four baccalaureate degree candidates.  In addition to an exceptional cumulative GPA, Sampo Society candidates are evaluated based on demonstrated leadership, commitment, achievement, initiative and demonstrated involvement in the cultural and intellectual life of the campus and community.  Students also have the opportunity to receive the Philip and Loret Ruppe Community Service Scholarship at the Honors Banquet.  This scholarship is awarded to one male and one female recipient, each must be a continuing student.  The recipients must have a record of outstanding volunteer efforts and service to the university campus and local community.  Another scholarship available for students who demonstrate an active role in community engagement is the David Lauren Jokela Endowed Memorial Scholarship.  Criteria in deciding this scholarship include financial need, Finnish background and residence in the local region.  More importantly, another criterion used in selecting a recipient of this scholarship includes a student’s service to others, caring attitude and ‘sisu’ (perseverance).  

		IA3a_text: Finlandia University’s mission and heritage clearly define various communities within which the university is included, evaluated and advised.  Geographic communities include the local community of Hancock, Houghton County, the Keweenaw region and the Upper Peninsula of Michigan.  As a key player in the economic development of the area, Finlandia is a member of the local and regional business community.  Finlandia University is affiliated with the Evangelical Lutheran Church in America, and is therefore a member of a national community of Lutheran connectedness, which includes congregations, synods and 27 other ELCA colleges and universities.  Lastly, since Finlandia is the only university founded by Finnish immigrants, its heritage is tied to historical and contemporary Finland, thereby becoming involved in the national and international Finnish and Finnish American community.  These are the communities with which Finlandia engages in curricular, co-curricular and external activities, and the perception of Finlandia within these communities is sought and reviewed.  Perceptions of Finlandia’s engagement with the local and regional community are regularly assessed in various meetings, advisory groups and within the individual department’s level.  For instance, Finlandia meets three times a year with its Community Partners Advisory group.  Community Partners consists of local and regional business members, school principals and superintendents and health facilities administrators. Community Partners members are regularly engaged with curricular and co-curricular activities on campus, which include student internships, mentoring service learning projects and volunteer opportunities.  Finlandia updates Community Partners on events and activities happening on campus and request suggestions, advice and concerns within the local community.  This information is documented in meeting minutes and participants are often surveyed to express satisfaction or dissatisfaction and suggestions for future meeting content and focus (i.e. the last Community Partners meeting focused on student internships within the community and the next meeting will focus on student development).  Perceptions of Finlandia’s engagement with the business community are mainly assessed by personnel at the Lily I. Jutila Center for Global Design and Business Incubator.  The Jutila Center Director regularly meets with various economic development agencies in the area to receive feedback on its operations, the usefulness of programming and gather suggestions for needed programs and services.  The Director also surveys clients within the incubator, as well as local businesses, to evaluate the usefulness and community involvement of Jutila Center activities. Additional information for Finlandia’s perception within the community is offered in the 'Wrap-Up Section' at the end of this document. 

		IA3b_text: Data is monitored on various levels and suggestions and criticisms are brought to the Administration for curricular and program changes. Data can be used as a market analysis of the region, which may lead to new academic programs to fill an employment need or professional development. Examples include the Elementary Education program, which was a need identified by community members and school districts. Finlandia received these suggestions, conducted a market analysis, investigated accreditation standards and instituted an Elementary Education Program. Another example includes the Registered Nurse to Bachelor in Science-Nursing program. Identified by local health centers, alumni and regional nursing professionals as an area for growth, the university evaluated, instituted and received accreditation for the program.  Individual departments like the Jutila Center and Finnish American Heritage Center (FAHC) evaluate data and unit-level suggestions. For instance, surveys and interviews of businesses and entrepreneurs lead to increased community training sessions offered by the Jutila Center. Business members requested training in areas including marketing, accounting, web site development and others. The Director evaluated the highest priority and researched agencies to offer training sessions or act as consultants. This resulted in free one-one business consulting to prospective and current businesses, entrepreneurship lectures and a series of entrepreneurial workshops.The FAHC evaluates surveys to identify successful programs and potential areas of improvement. This feedback has been vital for creating new programming and justifying the expense for existing programs. For instance, the FAHC instituted a Nordic Film Series because of community interest; this program has been running successfully for three years.  Other suggestions by community members that developed into ongoing or annual programs include Finnish and Swedish language courses, kantele music lessons, genealogical research, and the annual Finnish Folk Music Workshops and Sibelius Music Festival.

		IA4_text: Community engagement (Finlandia’s use of ‘service’) is actively marketed through the university’s Publications department.   Finlandia’s web site emphasizes service and community engagement throughout the text and it is also noted within program links.  Examples include the pages for Student Life, Religious Life, service requirements for curricular programs, FAHC and Jutila Center.  The web site is commonly viewed by donors, current and potential students, as well as community members wishing to attend a recreational event or training session.  Finlandia’s Publication Department also creates marketing pamphlets for various curricular and co-curricular programs.  The full color bi- and tri- fold brochures are often used in the enrollment and advancement departments, as well as placed within the community.  Student centered co-curricular community engagement brochures include the Service Club, Mentor Club, Campus Ministry and many others.  Community engagement is also emphasized in brochures for curricular programs, namely Nursing, Physical Therapist Assistant and Christian Vocation, all of which focus on service and direct involvement within the community.  Community programming is often marketed through the FAHC and Jutila Center brochure, as well as ‘one-sheet’ posters.  The majority of Publications Department posters are full color and range in size.  For instance, full color, large size marketing posters are created for annual events including the Sibelius Music Festival and Finnish Folk Music Workshop and individual events such as “Counterparts: Jari Arfman Photography Exhibit” and student art exhibits within the FAHC Art Gallery.  Finlandia University’s Publication Department also fully utilizes press releases to advertise and market for community events.  There are approximately 40 newspapers, 3 television stations, 6 radio stations and 1 online blog that receive press release information on Finlandia’s events.  The university events are also included within the City of Hancock calendar of events and various Chamber of Commerce marketing materials.  

		IA5_text: In an interview for the university’s publication, the Bridge President Johnson’s is described as a collaborative leader and a strong community builder.  “If we talk of Finlandia’s future, her growth and development, and her institutional maturation, we need to talk about Finlandia’s local call: serving its neighbors. Yes, we will reach out globally, but what’s also meaningful to me is a college that serves a very local and regional population. Finlandia’s future will always include a call to educate college-bound students from the western U.P. We don’t want to grow out of the U.P., but with it. Finlandia is firmly embedded in the local community. It serves its citizens by contributing to economic development, celebrating its cultural heritage, and training professionals for essential local job opportunities in health care, education, human services, and law enforcement. This is why I spent my first weeks as president talking with local community leaders,” he states.President Johnson is currently in discussions with the City of Hancock to develop a specific outreach partnership that will allow community members access to Finlandia’s facilities and courses.  The proposed program, 'Campus and Community Together for Good,' focuses on the idea that small communities and institutions of higher education within them are inextricably linked.  The success of one has a direct result on the other and vice versa.  As described in the proposals vision statement, 'Finlandia will become the educational outreach and service center for the City of Hancock.'  Finlandia will provide excellent opportunities for adults and children to expand their knowledge and/or interests in multiple disciplines and avocations.  Activities may include K-8 Finnish language and cultural lessons, a Speakers' Bureau for faculty, and adult enrichment classes that cover a span of subjects. President Johnson receives significant support for these initiatives within the Board of Trustees and Management team (Provost, Vice President Business and Finance, Vice President External Relations).

		B1_text: As a relatively small campus and community, Finlandia’s coordinating infrastructure follows the university’s organizational chart.   Finlandia’s President is an active participant in all levels of campus activity; however, he does have an active management team that directly report to him.  The Management Team consists of the Provost and Executive Vice President for Academic Affairs, the Vice President for Business and Finance and the Vice President for External Relations.  Each member of the management team monitors and receives reports from various departments, many of which include community engagement activities.  For instance, Finlandia’s Provost/VP for Academic Affairs supports curricular and co-curricular community engagement.  The deans and directors that advance and coordinate service learning and community engagement report directly to the Provost, these include the Campus Pastor, Associate Dean of Student Life, Associate Dean of Student Affairs, and individual faculty members who emphasize community engagement within their curriculum (Nursing, PTA, Christian Vocation).  All suggestions to advance curricular community engagement are presented to the Provost and, in turn, presented to the Management Team and President for evaluation and implementation or further consideration.Finlandia’s Vice President for External Relations supports engagement within the local, regional and Finnish communities.  The Director of the Jutila Center, Finnish American Heritage Center and Vice President for Advancement all report to this person.  All suggestions for community engagement programming through these areas is presented to the VP for External Relations and, in turn, presented to the President and Management Team for evaluation and implementation or further consideration. Finally, as it pertains to community engagement, several advisory groups offer additional suggestions directly to the President.  For instance, the President holds regular meetings with the Finnish Council in America, International Alumni Board and Community Partners groups to receive suggestions on a number of areas, including advancing community engagement relating to Finnish Heritage, increasing alumni participation, and enhancing our involvement within the local and regional community.  The Advisory Boards also create various Task Forces for community engagement.  Examples include the External Relations Committee, which focuses on the FAHC and Jutila Center activites, the Sibelius Task Force, which plans and organizes the music festival, as well as other curricular and co-curricular committees as needed.  

		B2a_Text: Internal budgetary allocations include funding for salaries for jobs that have direct involvement in community engagement, community events, and advisory groups.   Approximately $326,322 per year is used to fund these activities and programs.  The Advancement Department also investigates outside funding for community engagement through donations and grants. 

		B2b_text: External funding is often sought and received from Advisory Boards and the university’s Board of Trustees.  For instance, the university’s Finnish Council in America contributes funding for the annual meeting, events and dinners.  Members of the Lions Pride Alumni group contribute dues to the university’s operating fund, which includes funding for community engagement.  Likewise, the International Alumni Board organizes and assists in funding for events including the recent All Campus Reunion (July 2008).  Finlandia’s All Campus Reunion participants contributed registration fees, event fees and dinner and entertainment costs.  The Director of Alumni also annually plans 6-8 gatherings in different regions for the alumni and friends community, many of these costs are contributed by participants.  The Director of the Jutila Center often receives outside sponsorship for various programming activities.  To cover the costs of free one-one business consulting, the Director solicited sponsorships from various banks and businesses.  This allowed the Jutila Center to offer the sessions free of charge and to evaluate the community participation and feedback.  During that year, the consulting sessions were attended at near maximum capacity and feedback was positive.  With reasonable expectations for success, the Jutila Center absorbed the costs into its operating budget for the following year.  

		B2c_text: Community engagement is a priority for fund raising efforts, particularly in the area of grants. Private donors historically give to curriculum development, annual and operating fund, capital expense and scholarships, hence grants have been useful in obtaining seed money for a number of community engagement programs. The Finnish Folk Music Workshop and Jari Arffman photography exhibits were almost wholly funded by approved grant proposals.  Jutila Center programs, including entrepreneurial conferences, lectures and business consulting have been funded through foundations such as The Coleman Foundation and the Upper Peninsula Power Company. FAHC outreach programs including the North American Finnish Language Consortium and Sami Reindeer Heritage Exhibit have been funded through grant proposals to The Kellogg Foundation, Finlandia Foundation and FinnSpark. The Grants Director and FAHC Director are working on a proposal to engage in archival support and preservation with local, regional and national Finnish congregations.  Finlandia’s has received grant support from various foundations to institute the Service Learning program, Christian Vocation Curriculum, Campus Ministry events and Gift Planning Office. All of these programs have direct involvement in community engagement, were originally funded from grant money, and have become a part of the university’s internal operating budget.  

		B3a_text: Finlandia’s relatively small campus and reliance on open communication among its departments tends to view any community engagement activity as a shared event.  Individual departments track the information on an ad hoc basis and share this information with the Management Team and campus community.  For example, the College of Health Sciences offers clinical courses within the community for its nursing and physical therapist assistant program; this data is shared with the Provost and is a part of the department’s annual report.  Since continued professional accreditation requires strict monitoring, tracking and evaluating data, detailed assessment mechanisms that measure the impact of institutional engagement is particularly important within the College of Health Sciences. Specific mechanisms for Student Life include tracking community engagement activities conducted by the Service and Mentor clubs, which might include volunteering for Little Brothers: Friends of the Elderly, Habitat for Humanity and the Copper Country Humane Society.  A number of students also participate in Earth Day events and autumn and spring clean-ups. Finlandia’s Campus Pastor and Assistant also keep detailed documentation on community engagement events.  Religious Life on campus includes a Service Learning in Tanzania  and Local Context courses and student-led Campus Ministry.  All of these have significant outreach to the local and global community and engage in service learning.  In the courses, student are required to volunteer and engage in community activities that range from house construction, tutoring, and event participation. The Campus Ministry events are also documented and tracked.  These include Bible study events for students and community members and the Alternative Spring Break, which volunteers for Habitat for Humanity in disaster relief areas.  Finlandia’s FAHC and Jutila Center also have documentation mechanisms in place for community engagement.  Both the Archive Genealogical Research Center and the Biz Resource Center (both open to the public at no charge) track the number of people who utilize the facilities.  By monitoring these numbers the university is able to develop baseline data, the Centers monitors increases or decreases in use depending on new policies, programs or marketing techniques.  There is also systematic documentation in place to track events that are held in the Jutila Center or FAHC.  Attendance and participation are monitored during the entrepreneurial lecture series, business consulting, community and economic development presentations held at the Jutila Center.  Similar attendance is monitored during the Nordic Film Series, languages and kantele classes at the FAHC.  Often, evaluation surveys are also offered at the end of the sessions and participants have the opportunity to provide feedback, criticisms and suggestions for future programming.  

		B3b_text: Finlandia University uses the data collected to evaluate the current programs , which areas have room for growth, which are sustainable, which are fulfilling the university mission and which programs should be discontinued.  For instance, Finlandia received a grant from Thrivent Financial for Lutherans for its Servant Leadership co-curricular program.  This program included two for-credit courses and travel to Tanzania for additional service leadership.  Over the two year grant period data was collected and evaluated.  Upon completion of the grant, Finlandia began the steps to add additional service learning courses and local community engagement activities. Through effective data management and evaluation, Finlandia was able to transition the co-curricular program into a curricular experience and expand service learning opportunities.  This has also assisted Finlandia in creating a Christian Vocation Course and Campus Ministry, both of which focus on community engagement.  Likewise, the FAHC received a grant from the Kellogg Foundation to establish the North American Finnish Language Consortium.  The purpose of this group was to connect with Finnish language teachers throughout the North America in an effort to evaluate the resources for the Finnish language.  Surveys were collected and information tracked and placed in databases for future use.  This information is expected to be used for strategic planning and program developments for the Finnish American Heritage Center, and in its goal to become the Finnish American National Historical Archives and Museum.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Students complete annual evaluations and surveys where they may describe the activities that they enjoyed the most, including community engagement activities. The university uses input from these surveys, as well as student interviews and face to face connections, to determine needed improvements and expand on successful programs. For instance, programs that have little attendance and excitement are revised or not offered again. Programs that generate maximum attendance and receive positive feedback may be expanded. Examples include the transition of the university’s Service Leadership program from an extra-curricular to curricular program with co-curricular experiences.The service learning program began with a series of guest lectures and extra-curricular activities, including a group of students who traveled to the Pine Ridge Lakota Reservation in South Dakota to assist with building new houses. After receiving a grant, the program transitioned to focus on service learning through one required course, and one optional course and field experience in Tanzania, Africa. The current format of the program offers three courses, required local community engagement and fund raising, as well as the optional Tanzanian experience. The mechanisms set forth for measuring the engagement have had a significant impact on students in choosing their academic and co-curricular activities.  

		B3d2_text: Community service and other volunteer activities are encouraged through faculty promotion guidelines and student course requirements.  For example, all Finlandia faculty seeking tenured positions must document evidence of active, ongoing community service.  The Faculty Handbook indicates that to receive tenure and promotion, faculty members must engage in some kind of service.  Their participation depends on their interests.  Some of the faculty work with "green" projects, whereas others work with their churches' outreach programs. Even though this participation is mandated, faculty express their community service though their interests.  We have faculty who are on the Boards of United Way and Habitat for Humanity.  Other faculty are involved in the Society for the Prevention of Cruelty to Animals and other organizations that protect animal rights.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: The mechanisms in place to measure impact on the community include evaluations for Clinical Settings. For professional accreditation purposes, the Nursing and Physical Therapist Assistant departments monitor hours students spend in clinical experiences and the value it has on the student and the organization.  Assessment and evaluation have a strong impact on the community for these curricular programming.  For instance, the Physical Therapist Assistant Program boasts 95%-100% placement of its graduates in employment, mostly within the local and regional area.  Over 67% of nurses in the four-county region are Finlandia graduates, and the RN-BSN curriculum is advancing the education of current nurses and offering career advancement.  The fact that Finlandia’s College of Health Sciences graduates students find gainful employment within the area has a huge impact on the community.  

		B3d4_text: Focus on the mechanisms in place measure Finlandia University and impact its ability to maintain an excellent reputation.  Through successful curricular programming and a high rate of graduate placements in health sciences professions, Finlandia has established a reputation of excellence in education.  Many of Finlandia’s co-curricular and service clubs are well-known for their outreach and engagement with the community.  This has allowed the university the opportunity to engage its students with the local community and extend assistance to those in need, while offering an important component to the student, community leadership.  In addition, the Jutila Center and Finnish American Heritage Center are recognized for their service and commitment to community programming.  All of these areas impact the strength of the university in attracting additional students, donors and involved constituents.  

		b3e_text: The university uses the data from the assessment mechanisms to create and expand successful programs, and/or re-evaluate the usefulness of programs lacking participation.  The servant leadership program described previously is just one example.  Another example includes growing successful academic programs and new schools.  The College of Health Sciences was previously titled the College of Professional Studies and included Elementary Education and Human Services programs.  After assessing the data from the different areas, it was decided to realign the priorities of the College of Professional Studies to include only the Nursing and Physical Therapist Program, thereby creating the College of Health Sciences.  Additional data has suggested that new health science programs will be well-suited at Finlandia, and its graduates will find career placements in the area.  As a result, Finlandia is investigating the feasibility of health science degrees in Speech and Language Pathology, Surgical Tech Assistants and Dental Assistants, as well as others. 

		B4_text: Finlandia’s institution-wide blueprint for academic competencies, the Finlandia Plan, clearly values intellectually rigorous exploration of social responsibility.  In turn, the university-wide strategic plan, set to be adopted by the Board of Trustees this year, states the commitment to “achieve distinction as a fully connected, engaged partner with historic ties and emerging constituencies.” Guiding documents at the program level reflect the same intent and individual departments outline community engagement needed to fit their priorities.  For instance, the guiding documents for Nursing and PTA both explicitly describe their academic programs in terms of service and students and faculty participate in community service activities and education programs.For example, the Jutila Center focuses on the opportunity for downtown retail development and for consultation with Finlandia Business and Art & Design students.  ISAD has campus and community enrichment activities including the regional design solutions network and the sustainable resource center.  The FAHC plan describes campus wide efforts to utilize the FAHC for special events, annual events, and student programming to include national Finnish programming and events.  

		B5_text: Finlandia University faculty are encouraged to stay current in their field so that they may reinvest their scholarship in the classroom, as well as speakers at community organizations.   Many of Finlandia's faculty are active in community groups.  A number of faculty are involved in the Rotary, while others are lay leaders or ordained leaders in church groups.    Specific examples include the co-dean of the College of Health Sciences and head of the Nursing Department who is active in the Women League of Voters.  Additionally, the university’s interim campus pastor and director of Servant Leadership is on the Board of the Copper Country Habitat for Humanity.  As a parallel, a Finlandia Art & Design professor is working with the Habitat for Humanity ReStore as a part of his larger community project, the Sustainable Keweenaw Resource Center.  The Sustainable Keweenaw Resource Center includes a number of community organizations working on developing sustainable design, buildings and furniture.  In addition to Finlandia University Art & Design and Habitat for Humanity ReStore, partnerships are being formed with the Keweenaw National Historic Parks Marsin Nature Center, Upper Peninsula Power Company, City of Hancock, Copper Country Community Arts Center, and Michigan Technological University. 

		B6_text: Finlandia University employs a number of venues for the community and its constituents to voice their opinions.  Previously mentioned venues include Community Partners, Finnish Council in America, International Alumni Board and the Board of Trustees.  Other areas that the community can offer input include numerous advisory boards on economic development, Finnish heritage, health science and elementary education employment and academia.  Finlandia is also presently developing a ‘Speaker’s Bureau’ and asking members of the community to identify areas of interest.  Once the Speaker’s Bureau is functioning, the community members will have more of a voice in what it expects from Finlandia University.  The Speakers' Bureau is intended as a "gift" to the Hancock community in that it offers, free of charge, a variety of speakers who can discuss master gardening, photography, dog training and other topics of interest.  The Speakers' Bureau may also utilize the professors' expertise from astronomy to zoology.

		SD1_text: Finlandia believes that the success and reputation of the university are built by its faculty.  The skill and enthusiasm that mark their teaching, the dedication to learning and the vigor that mark their scholarship, and the altruism and dedication that mark their service shape the lives of their students and the performance of the university.The activities mentioned in the previous section are in progress because Finlandia actively recruits, hires and rewards professors for community engagement.  The university requires all job descriptions state that potential employees must work collegially and professionally with students, employees and external constituents.  Potential candidates must also support institutional identity and mission of Finlandia University “as a learning community dedicated to academic excellence, spiritual growth, and service”.  Faculty responsibilities include teaching advising, professional growth, and campus and local community service.  As outlined in the faculty handbook, professors are required to contribute to Finlandia University campus and community service.  Examples of fulfilling this obligation include faculty members serving on one or more committees, attending faculty meetings and performing regular service in the community and assuming leadership in societies and associations.  Additional requirements of newly hired professor as outlined in the faculty handbook include participation in any social, athletic, spiritual, or out of class intellectual activities of Finlandia or sponsorship of student organizations or groups. Facilitation of  students' involvement in out of class social, spiritual or intellectual activities, and contribution to community social service, family life, artistic and professional activities and/ or participation in religious activities in the community are activities that are also emphasized.

		SD2a_text: In the process of tenure review, primary emphasis is given to teaching and advising, with secondary emphasis given to professional development and university and community service.  As a part of the faculty member’s tenure portfolio for university and community service, Finlandia outlines mandatory and voluntary activities.  Mandatory examples include consistent involvement with student groups, evidence of active membership in community or religious service organizations, evidence of regular contributions to campus/student life, evidence of sharing of knowledge gained at conferences, workshops, training sessions, and a written statement of long range plans for continued university and community service.  Voluntary activities include leadership visibility in the community, special contributions to the community and community assessment of service. Promotion opportunities are also evaluated by a level of community service.  A current or incoming Finlandia University faculty member who exhibits substantial strength in the areas of teaching, advising, academic/artistic achievement, and university/community service as outlined in the faculty handbook, and demonstrated by evidence in a portfolio review or portfolio update, may be granted an adjustment in rank and/or compensation by the university.  The university’s promotion portfolio requires a documentation of campus and community service.  The faculty member must provide evidence of Campus Service—departmental and university-wide, evidence of Student Involvement, evidence of Community Service, as well as a statement of long range plans pertaining to these areas.  

		SD2b1_text: Finlandia believes service can be defined by working with agencies or organizations within the community that benefit from Finlandia faculty members expertise.  For example, one of our faculty members that teaches in the Religious department is on the board for Habitat for Humanity.  Another faculty member in Human Services is on several agency boards.  The co-dean of the Colleges of Health Sciences is the President of the local chapter of the League of Women Voters.  

		SD2b2_text: Limit to 200 words

		SD3_text: Many Finlandia students have a leadership role in community engagement through curricular and co-curricular activity.  For instance, Finlandia’s Campus Ministry group is led by student co-leaders and supervised by the Campus Pastor and Director of Student Life.  Campus Ministry is one of the university’s strongest community engagement programs.  Students are also involved in community engagement programming by acting as hosts for annual Sibelius Music Academy Festival and Finlandia University Elderhostel program.  Through the Jutila Center for Global Design and Business students engage with the business and community members on a one-one basis.  Students often work with local business to develop design projects either for credit or ‘real-life’ experience.  As an example, one graphic design student conducted nearly a half-dozen projects for local businesses.  Projects included graphic design and branding for a local recreation center, a local brewery and consulting work with a local marketing company.  Another design student has worked with inventors within the local community; he has assisted three community members to design and create a prototype for their inventions, which has led to patenting and marketing the products to corporations.  Similar projects are happening throughout the International School of Art & Design.  Lastly, Finlandia’s Student Development Department works closely with the Student Senate to select, organize, and facilitate a monthly service project open to the Finlandia Community.  Examples of these service activities include involvement with local organizations including Little Brothers Friends of the Elderly, the Copper Country Human Society, Coastal Clean-Up, MDOT Adopt-A-Highway, Big Brothers/Big Sisters of the Western Upper Peninsula and many others.   

		SD5_text: Finlandia University employs a “Finlandia Learning Community Committee” comprised of both faculty and staff.  The mission of the committee is to ‘support the mission of Finlandia University as a learning community by providing oversight and vision for all programs and activities that cultivate and celebrate community.’  The primary functions of the committee include planning and promoting events for recognizing/celebrating students, staff, administration and faculty, planning and promoting events that enrich learning, spiritual growth, and service for all university members, advocating, through activities and policy development, a growing awareness and appreciation for community diversity and tolerance, and supporting unit-level efforts in new employee orientation activities.  This committee is expected to include various levels of community engagement beyond Finlandia’s campus and it provides the basic framework for official governance.

		SD4_text: Community engagement is currently not noted on student transcripts.  

		IIA1a_txt: Finlandia University uses various terms for curricular community engagement; examples include service learning, community based learning, community fieldwork at local and regional businesses, internships and consulting and community engagement in clinical agencies.  The classification, although not clearly defined in guiding documents, applies engagement with the community and service learning toward active student involvement with the various university constituents.  For instance, Finlandia offers three courses that focus on curricular service learning.  Within these courses students participate in service projects, activities and programs within the local and global community.  Additional courses that include engagement with the community range from business, humanities and elementary education courses that focus on working with and leading the community.  Fieldwork, clinical trials and practicums are also defined by the university as addressing community identified needs and enhancing community well-being.  The mission of programs of Nursing and Physical Therapist Assistant explicitly state service within them. The volume of courses that focus on interaction and well-being of the community is enhanced with real life experiences within the community.  

		IIA1b_1: 34.00000000

		IIA1b_2: 10.5%

		IIA1c_1: 8.00000000

		IIA1c_2: 23.5%

		IIa2a_txt: Examples of Finlandia’s commitments regarding community engagement include offering bachelor and associate degree programs that promote the well being of the human community and the natural environment and providing and encouraging service to others, serving our regions and diverse constituents.  Finlandia University believes that the attainment of certain knowledge and skills is essential to leading a healthy and productive life. In response to its commitments, the university has developed a campus wide structure for improving and evaluating learning outcomes, the Finlandia Plan. Each department has created learning outcomes to include communication, analytical skills, citizenship, critical and creative thinking, and cultural heritage and literacy.  This is an integral part of Finlandia’s curriculum and students are expected to increase their levels of achievement these areas.  The citizenship category applies best to community engagement and although the schools/colleges and courses interpret citizenship in a variety of ways, they are responsible for making certain their categories are included in the goals for the degree and are carried out on a campus-wide level.    

		IIA1d_1: 14.00000000

		IIA1e_1: 532.00000000

		IIA1d_2: 34%

		IIA1e_2: 46.3%

		IIA2b_txt: Individual departments and disciplines are responsible for the level of citizenship its students attain and each monitors it within their annual plan and evaluations.  For instance, the College of Health Sciences' mission is to provide the health care community with competent, compassionate individuals prepared through programs dedicated to academic excellence, spiritual growth and service with an emphasis on rural populations.  Engagement with the community is a vital part of its focus on service in the rural community and the College has outlined learning outcomes associated with this aspect and its alignment with the Finlandia Plan.  Students graduating from the Nursing Department are expected to achieve certain program competencies, which serve as exit outcomes for graduates and are expressed in levels for each academic year.  Finlandia student-nurses begin community engagement with clinical site visits during their sophomore year; overall graduating seniors will have spent 1,170 hours or more in a hands-on nursing laboratory on off campus clinical site.  Similar outcomes are developed for the university’s Human Services, Physical Therapist Assistant, Elementary Education and Christian Vocation academic programs.  Each program has an extensive service learning, field work, community engagement or internship requirement and learning outcomes with relation to citizenship.

		IIA2c_txt: Although students are assessed on the citizenship outcome and their engagement with the community, it is not done evenly or systematically at this point.  Some colleges and schools use quantitative measures to determine how often citizenship is used as a goal or outcome for specific courses.  One example includes monitoring service experiences for servant leadership, service learning in a local context and service learning in Tanzania.  Other examples include tracking hours of time spent engaged with the community through clinical placements at local health agencies, field work at the local school district, or design consultancy projects completed for local businesses.  Portfolios of experience are often collected, which allow for individualized and comprehensive assessment of engagement.  Although these mechanisms are applied on an ad hoc basis, the most common use for assessing student engagement is through faculty monitoring and communication.  Finlandia’s enrollment is relatively small and the student to faculty ratio allows for a personalized approach to learning.  This is evident within the individual department, often times faculty know every student in their program by name and develop an overall sense for the student’s commitment to education, experience and community engagement.  This is reflected upon during the semester and is currently the strongest tool for assessment.

		IIA2d_txt: When data is tracked and evaluated, Finlandia uses the information to improve the number of courses that imbed citizenship within the syllabus.  As an example, service learning was tracked and monitored during the start-up years of the Servant Leadership Program, which was grant funded.  By collecting this data, Finlandia was able to decide to what extent the participation level, student excitement and/or student evaluations were successful and sustainable.  Upon conclusion of the grant timeline, the university had the data necessary to ensure probable success in the program and developed additional service learning courses and community engagement through fund raising and the operating fund.  Similar processes are used for community engagement within the International School of Art & Design and university run-incubator.  Art entrepreneurship relies heavily on community involvement, especially in Finlandia’s rural region.  As design projects are completed for area organizations and businesses, additional companies begin expressing interest.  By tracking the number of projects completed in a semester and monitoring any increase or decrease, the university is be able to offer additional courses that accept corporate projects, offer additional student-based consulting for local and regional organizations, and plan more community events including gallery shows, festivals and workshops.  

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Community engagement is integrated into all of the mentioned curricular activities and within the different schools and colleges.  For instance the College of Health Sciences considers student research to be the most prominent form of community engagement.  Clinical experiences and practicums are designed to increase the student’s knowledge in specific health sciences areas.  Clinical sites include the local hospital, health centers and laboratories.  The hands on experience and research that the students receive at these agencies is vital to their education and significantly enhances their probability for success on the State of Michigan registered nurses licensure examination, continued accreditation of the nursing and physical therapist assistant program, and competitiveness in the job market. The International School of Business and Liberal Studies departments are two of the main areas that that focus on Student Leadership.  Course requirements in both the Bachelor of Business Administration and Liberal Studies degrees include specific leadership courses, either within the local and regional community, business and corporate community, or constituent specific communities (i.e. Lutheran Leadership, Corporate Leadership, Non-profit leadership).  Internships within the community are also utilized by the International School of Business, International School of Art & Design, and Elementary Education program.  Both the ISAD and ISOB have an internship component in their program requirements, which might include working for a local accounting agency, business, marketing company or design studio, as well as others.  By completing these internships, Business and Art & Design students gain real-life experience in corporations, small businesses or entrepreneurship.  Additional examples of community engagement being integrated into curricular activities are included in the wrap-up section at the end of this document.

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: From an institution-wide standpoint, a number of courses are required for all students, either as first year freshman and/or general education.  UNS 100: Finlandia Success Seminar is required of all first year/freshman at Finlandia.  In this course students are required to participate in a community service project of their choosing for class credit. General education is also currently being revised with the focus of an ‘identity project’.  This innovative general education curriculum will allow each student to take a series of core courses that will build a sense of identity within their community.  Finlandia expects that this project will bring students into close proximity of community organizations.As previously mentioned, each school and college also has varied levels of community engagement required in their majors and concentrations curriculum.  Each school/college follows the aforementioned Finlandia Plan, which includes citizenship.  Clinical experience, design and corporate internships are examples of integrating community engagement within specific curricular foci.  Service learning, volunteerism, and community leadership are aspects of the Christian Vocation, Liberal Studies, and Arts, Culture and the Environment concentrations.  These are also utilized by Elementary Education and Human Service majors.    Lastly, the Business, Art & Design, Humanities and Human Service departments all offer an Internship/Senior Capstone Project.  The school or college, student, and mentor/internship agency enter into an agreement and outline the level of student involvement and what the skills he/she should have acquired upon completion.  This senior level course is required for a number of concentrations and is vital in educating the students to effectively engage and lead within the community.

		IIA4_txt: Finlandia University faculty are encouraged to engage in scholarship within their curricular engagement achievements.  Examples include Finlandia’s Art & Design professor, Yueh-Mei Cheng, who presented her cannon of artistic work in Paris during summer, 2008.  Denise Vandeville, Dean of ISAD, recently returned from presenting a paper “The diVinci Stain: Chaos Theory, Fractal Geometry, and Aesthetic Preference” at Oxford University, which is to be published in the proceedings.  Judith Budd, Dean of the Suomi College of Arts and Sciences and science professor, has several peer-reviewed research publications this year on Great Lakes limnology or the study of lake flora and fauna. Suzanne Van Dam, Assistant Professor of English, publishes essays about opportunities in Michigan's Upper Peninsula on a consistent basis. Lastly, Justus Randolph, a new hire in Elementary Education, comes to Finlandia with a number of publications including “Multidisciplinary methods in educational technology research and development,” “Meta-analysis of the effects of response cards on student achievement, participation and intervals of off-task behavior,” and others.  

		learning centers: On

		tutoring: Off

		extension programs: Off

		non-credit courses: On

		evaluation support: Off

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Finlandia’s Jutila Center for Global Design and Business and the FAHC have various learning centers in place. For example, the Jutila Center has a Business Resource Center for community.  The BRC is a clearinghouse of business information, which includes media sources, publications, internet databases and additional information.  Many community members interested in starting their own businesses use the BRC for research on professional networks and services.  The FAHC has a genealogical center within its archive.  Community members are often conducting family history or genealogical research in the archive and with assistance of the Center’s archivist.  Programs in progress that include non-credit courses include the opportunity to audit university classes or attend community educational workshops.  As an example, many community members are particularly interested in the Finnish Studies courses offered at Finlandia and choose to audit the courses for personal growth.  This gives the community member the opportunity to study and understand their heritage, research the history of the area and/or invest in discussions with experts in the field.  Community classes include Finnish and Swedish Language classes, kantele music classes, and/or lectures on theology, Finnish American history and others.  Finlandia’s personnel also sit on a number of Advisory Boards and committees within the community.  Examples include the City of Hancock and its Finnish Theme Committee, Habitat for Humanity, Economic Development partners, Keweenaw National Historic Park and others.  In addition, Finlandia’s president is in the process of partnering with the City of Hancock on the aforementioned “Campus and Community Together for Good” project.  

		co-curricular student service: On

		work/study student placements: Off

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: Off

		faculty consultation: On

		IIB2_txt: Institutional resources provided as outreach to the community include the expertise of faculty and/or staff members.  The Archivist, FAHC Director, and Jutila Center Director have the most involvement with the community as resources for economic development, entrepreneurship, Finnish American history and genealogy.  The Jutila Center Director meets with community members interested in starting a business and assists them in writing a business plan, outlining budgetary needs and developing contracts and marketing materials.  The Archivist assists community members in finding the specific information they need, the use of the micro-fiche machine and access to genealogical databases.  Individual faculty members are also used as consultants for various community programs.  Art & Design faculty are often used to consult on graphic and/or product design and the development of websites or marketing tools.  Facilities used by the community also include the recreation center, library and computers, and databases in the library, Jutila Center and Finnish American Heritage Center. Community organizations often rent conference and/or training rooms in the FAHC and Jutila Center or the use of the facilities can be donated for a university sponsored event.  Lectures or workshops conducted by community organizations and open to the public are often part of university sponsored programs and Finlandia contributes the facilities as an in-kind expense.  For instance, the university is collaborating in sponsoring a Finnish Folk Music workshop this coming academic year.  The program is a part of a larger project to bring a Finnish fiddle band to the Upper Peninsula to conduct concerts and educational workshops.  Finlandia is a partner in this project, sought and received outside funding to bring the band to the Keweenaw region for a concert and is using institutional resources for the purpose of additional workshops and community involvement.  

		IIB4a_txt: Individual departments take primary responsibility for promoting partnerships within their strategic plans.  The Jutila Center Director and support staff are responsible for maintaining a collaborative network with its partners in economic development.  The Director meets with leaders in economic development often and discuss how each organization can help the other and develop new plans for joint events.  Sustaining a strong mutual relationship with the local and regional health systems is also important to Finlandia.  The co-Deans of the College of Health Sciences maintain open communication with the clinical sites.  The clinical partnerships function the best when both areas benefit; the clinical site gets free assistance, the students get valuable experience, and the university maintains its reputation and meets professional accreditation standards.   The president maintains the partnerships that have been established with the wider Lutheran community, Finnish partner institutions and the City of Hancock.  The university maintains conversations with fellow ELCA schools regarding enrollment, fund raising, operations and curriculum.  This is central in our evaluation of the higher education market and the opportunities and challenges presented to an ELCA school.  The university maintains its partnership with schools in Finland.  Many of our students choose Finlandia because of the study abroad options and the strength of the educational system in Finland.  Working with Finnish polytechnics and art & design schools has helped to strengthen Finlandia’s presence, while opening doors to Finnish education.  Partnerships with the City of Hancock, and the Upper Peninsula, must also remain mutual in order to be effective.  Since the majority of Finlandia graduates desire to find employment in the area, being aware of the needs of the region and developing educational opportunities that complement is essential.  It is also important to the regions employment agencies to have locally trained and educated people who choose to live in the area.  

		IIB4b_txt: There are currently no official mechanisms in place to provide feedback to partners and the institution besides informal surveys and verbal communication.  The university’s small size places importance on relationship building and open communication and feedback is often provided in face-face conversation and/or group meetings.  Examples include the annual meetings of Community Partners, Board of Trustees, Finnish Council in America and International Alumni Board.  Informal meetings take place multiple times throughout the year and may include conversations with the City of Hancock Commission and Mayor, Keweenaw Economic Development Alliance, Michigan Technological University, partner universities in Finland and others.  Suggestions are given and received and partner agreements or programs can be altered to provide maximum benefits on both sides.  In addition, feedback is provided to members of the institution through bi-annual “Campus Conversations,” all campus meetings that happen on a quarterly basis.  During these conversations, the president reports on various issues including enrollment, budget and fundraising issues, as well as campus engagement.  However, most feedback is given and received on an informal, face to face occasion, through departmental meetings and faculty and staff evaluations.  

		IIB5_txt: Finlandia faculty are committed to scholarship associated with outreach and partnership activities.  Examples include: Professor Judith Budd (previously mentioned) who involves Michigan Technological University in her research of Lake Superior temperatures and currents.  Professor Yueh-Mei Cheng (previously mentioned) conducts independent art exhibits for the community and was instrumental in overseeing the painting of the mural fresco on the wall of the Carnegie museum in Calumet, Michigan.  Dr. Jeanne Rellahan, Provost, is writing a proposal to deliver a paper at the Higher Learning Commission of the North Central Association of Schools and Colleges in April 2009.  The topic will be “Programs and Structures that Support Student Success.”  Christine O’Neil, Professor Social Sciences, is in the process of writing articles in rural sociology and involves the community in her research.  Lastly, Professor Rick Loduha (previously mentioned) conducts extensive outreach and partnerships for his Sustainable Keweenaw Resource Center.

		III1_txt: Additional Information: Foundational Indicators- Institutional Identity and Culture- Question 3, part 1:Perceptions of Finlandia’s engagement within its Lutheran community is assessed with meetings with the Northern Great Lakes Synod and its Bishop, fellow ELCA colleges and universities and input from local and regional congregations.  The university’s Board of Trustees and Advisory councils have numerous ordained pastors and church lay-leaders that offer suggestions and comments on Finlandia’s Lutheran engagements.  Perceptions on Finlandia’s engagement with the Finnish community are regularly assessed within the university’s Finnish American Heritage Center.  The FAHC is the university’s cornerstone for Finnish heritage and is vital to our engagement within the Finnish American and Finnish community.  The personnel of the FAHC and Finlandia University meet annually with the Finnish Council in America advisory group, which offers suggestions, provides task and research groups, and evaluates the university’s connection to historical and contemporary Finland.  Additional Information: Categories of Community Engagement-Curricular Engagement- Question 3, Part 1The Elementary Education program has strict curriculum requirements that include “Methods” classes, which include Methods of Teaching Language Arts, Methods of Teaching Social Studies, Methods of Teaching Math and Science and others.   Each of these courses requires scheduled field experiences within the local and regional school districts.  This ‘immersion’ field experience provides a weekly opportunity for students to teach k-8 lessons.  There are also many volunteer opportunities within the Elementary Education program that provide additional experiences organizing community service at the local, state, and international levels.Lastly, study abroad opportunities are available within the ISAD, ISOB, and Nursing programs.  ISAD and ISOB students often study at partner colleges in Europe or Asia and/or have corporate internships at international companies, which can translate into university credit.  The Nursing Department offers the opportunity to travel to Finland to experience their health care system.  Likewise, the Christian Vocation and Servant Leadership programs offer the opportunity to travel to Tanzania to volunteer in service projects and learn various aspects of Tanzanian culture, history, language and political structure. 

		III2_txt: Limit to 400 words

		III3_txt: Applying for the Community Engagement classification from the Carnegie Foundation allowed Finlandia the opportunity to thoroughly evaluate the levels of community engagement on campus and how they are tracked and assessed.  The information that Finlandia set forth as examples, numbers of classes, faculty members, and number of students engaged with the community encompasses all levels of involvement.  The university views the field experience, internship and practicum courses as vital to its community engagement and, therefore, included them in documentation process.  These courses not only offer students a chance at real-life experience, they give the students an opportunity to give back to their community with their training, to become involved in local organizations, and to network with important individuals in within their field.  One of Finlandia’s enduring strengths over its 112 years in operation is its ability to serve the community by training students to gain successful careers in the area, thereby strengthening the graduate, the economic development of the region and establishing a reputation as a community leader.  With regard to the attached partnership grid, Finlandia University is connected to a number of local, regional, national and international organizations in various ongoing programs.  The grid describes some of the most active and most recent partnerships.  Since Finlandia's campus is relatively small and it relies on open communication, it is difficult to estimate the number of students affected or involved with the partnerships.  Most times, the partnerships either benefit students within a program of study or on a campus-wide level.  Additional information can be submitted at the request of Carnegie Foundation.  
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
 


  
 
 
 
 
 
 
 
 
 


 1







 
2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
 
  


 4







4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
 


 


 22







II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
 


 23







d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
 


  
 
 


 29







4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Mission:  The University of Detroit Mercy, a Catholic university in the Jesuit and Mercy traditions, exists to provide excellent student-centered undergraduate and graduate education in an urban context.  A UDM education seeks to integrate the intellectual, spiritual, ethical and social development of students.Vision:  The University of Detroit Mercy will be recognized as a premier private university in the Great Lakes region, distinguished by graduates who lead and serve in their communities.       The statements flow from the charisms of the two orders:  the Society of Jesus  (“men and women for others”) and the Sisters of Mercy (“compassionate service to person's in need").

		IA2_text: The theme of the Presidential inauguration in Fall 2004 was “Leadership and Service in Our Community”.   UDM faculty, staff and students put the theme into action by volunteering at several sites around the city during the week of the inauguration.  During Founders' Week the University presents two awards:  The Distinguished Alumni Achievement Award and the Founders Award.  The criteria is that the person must be an example of “leadership and service in our community”.One of the requirements for graduating from the Honors program is completion of 100 non-paid hours of volunteer service to society and/or individuals in need.  Students who complete this requirement and the other academic requirements have “Honors” printed on their diplomas, receive the University Honors Program certificate, wear golden Honors Cords at commencement, and receive transcripts that bear an Honors designation. The Mission Leadership Award recognizes one faculty member and one administrator/staff member who exemplifies the school's mission. The awards are presented at the University’s Employee Christmas party.The Athletic Department bestows the Fr. Norbert Huetter, S.J. Award, given to an alumnus who lives by the Jesuit Credo on being “Men and women for others” and gives back to the community in which he/she lives.The colleges and schools that make up this institution all have their own awards celebrating community service performed by alumni, faculty and students.  And at Commencement, the institution awards honorary degrees to those who have significantly contributed to their communities.         

		IA3a_text: The Mission/Urban/Social Justice Team monitors how University of Detroit Mercy is fulfilling its mission.  As part of that oversight, they have developed a form which they introduced to the university community at the August 2008 convocation.  The purpose of the form is to collect information about mission-related activities.  Among many pieces of information the form collects is a description of the activity, the impact of the activity on UDM, and the impact of the activity on non-University constituencies.  The intent is to collect information year-round.The Leadership Development Institute (LDI) oversees all of the University’s service learning classes.  It partners with a variety of community agencies so that service learning benefits the Detroit area community.  At the beginning of each academic term, LDI staff visit each class that has a service learning component.  The staff gives a pre-activity survey to the students and discusses with them what service learning involves and what is expected of students in service learning classes. At the end of the term staff from LDI meet again with the class.   The students are given a post-activity survey and a discussion takes place about the impact of the service learning experience on their perspectives of those less fortunate than themselves.  As part of being in a service-learning class, the student must get the agency representative to “sign off” on the activity by confirming the number of hours the student worked.  The agency is asked to answer this questions, “What service did the student perform that you hoped would provide the student with the desired expectations while serving your needs; how did your experience compare with this?”The faculty, President and other administrators serve on numerous boards and advisory groups for community organizations.  Each of the colleges and the Leadership Development Institute have their own advisory groups made up of those who head community organizations.  The University's Board of Trustees also provides feedback from their own experiences in business, industry and community organizations.

		IA3b_text: University of Detroit Mercy is beginning to aggregate the data through the work of the Mission/Urban/Social Justice Team of the University and through the office of Mission and Identity.  This information is used to inform University leadership in ways community engagement need to be strengthened.   It is also being used to describe to alumni and interested parties about the breadth of the work of the University.  

		IA4_text: University of Detroit Mercy has several web pages devoted to community outreach and engagement.  At http://www.udmercy.edu/live/community-outreach/index.htmone can find listings of community outreach activities performed by the colleges/schools and various other offices within the university.  The activities listed here (plus other activities) can also be found in web sites devoted to each unit.  The Leadership Development Institute's web site lists a variety of activities: http://www.udmercy.edu/ldi/. University Ministry advertises its Alternative Spring Break at http://www.udmercy.edu/ministry/index.htm.A sheet titled, "Current Facts about UDM" describes Alternative Spring Break, the Leadership Development Institute and cooperative education placements.Many of the brochures printed for the academic programs draw attention to the community engagement activities that are part of the academic program's graduation requirements.  The activities that are described include internships, co-op requirements, practicums, student teaching, work at clinic sites, and service learning requirements. The availability of volunteer possibilities is also described in a number of recruiting brochures.   In the printed Student Handbook, information is provided to current students about the Student Volunteer Center and the Leadership Development Institute (whose primary focus is service learning). The Spiritus magazine, which comes out twice a year, routinely contains articles that describe faculty and student community engagement activities. Each college/school at the University has its own newsletter.  These publications are on-line and regularly highlight not only the community engagement of current students and faculty but also of alumni. The college/school web sites also describe the work being done with community.  For example, both the Law School and Dental school web sites describe the various clinics operated by their units.  

		IA5_text: There is a Mission Effectiveness Committee within the Board of Trustees.  They are currently reviewing and monitoring survey results from the National Survey of Student Engagement and the Higher Education Research Institute's Faculty Survey.  This will give them a sense of the commitment level of students and faculty to engage in service learning and community engagement activities.The theme for the current President's inauguration in 2004, "Leadership and Service in Our Community", has set the tone for his administration.  In the letter from the President included in the Student Handbook, he mentions that "we take pride in our commitment to quality education, justice, and compassionate service to others" and reminds students that one of the things that UDM has to offer is "volunteer service opportunities through the Leadership Development Institute".The President has indicated the importance of community engagement by appointing a  person responsible for “Mission and Identity” who reports directly to him.  The Director for Mission and Identity incorporates the service theme by including the following on the Mission and Identity web site: “As an independent Catholic institution of higher education, the University of Detroit Mercy supports a mission focused on teaching and learning. However, another important facet of UDM’s mission is service to others. Both the Jesuit and Mercy traditions, which guide the University, have emphasized community service as a vital aspect in the education and development of students. Through a comprehensive curriculum, students are challenged to develop their social, leadership and service responsibilities. UDM continually reaffirms this commitment to service as students, faculty and staff initiate and participate in community outreach activities to benefit Detroit area residents.”Both the President and the Interim Academic Affairs Vice President mentioned the importance of service learning and community engagement in their Fall 2008 convocation addresses.

		B1_text: The Mission/Urban/Social Justice Team monitors how University of Detroit Mercy is fulfilling its mission.  As part of that oversight, they have developed a form which they introduced to the university community at the August 2008 convocation.  The purpose of the form is to collect information about mission-related activities.  Among many pieces of information the form collects is a description of the activity, the impact of the activity on UDM, and the impact of the activity on non-University constituencies.  The intent is to collect information year-round.  The Mission/Urban/Social Justice Team is made up of faculty, administrators and staff from across the University.  The director of the Office of Mission and Identity and the director of the Leadership Development Institute serve as members of the Mission/Urban/Social Justice Team.  The director of the Office of Mission and Identity reports directly to the President.  Quoting from the Office of Mission and identity web site, “UDM continually reaffirms this commitment to service as students, faculty and staff initiate and participate in community outreach activities to benefit Detroit area residents.”The Leadership Development Institute (LDI) oversees all of the University’s service learning classes.  It partners with a variety of community agencies so that service learning benefits the Detroit area community.  At the beginning of each academic term, LDI staff visit each class that has a service learning component.  The staff gives a pre-activity survey to the students and discusses with them what service learning entails.  At the end of the term staff from LDI meets again with the class.   The students are given a post-activity survey and a discussion takes place about the impact of the service learning experience on their perspectives of those less fortunate than themselves.

		B2a_Text: At a minimum, 6.5% of University of Detroit Mercy's budget is directly allocated to community engagement.  This includes a variety of clinics (Psychology, Counseling, Dental, Nursing, Law), the Theatre Company, Language & Cultural Training,and the Leadership Development Institute (service learning courses), and the Career Education Center (co-op placements. 

		B2b_text: Blue Cross Blue Shield of Michigan:  $128,816 to provide a supportive nurturing educational environment in which women of a specialized group can effect behavioral change.The Carls Foundation: $500,000 to provide a specialized clinic in southwest Detroit to serve the oral health needs of underserved underinsured pediatric patients.Oak Hill fund:  $60,000 for the Detroit Collaborative Design Center (within the School of Architecture) to lead Woodbridge neighborhood stakeholders through coordinated design for sustainable, affordable and replicable housing development.General Motors Foundation:  Approximately $115,000 to provide a retrofitted vehicle for a mobile venue in which to give legal counsel to disabled veterans nationwide.The Skillman Foundation: $40,000 to provide design services to meet the “Good Neighborhoods” priorities of the Skillman Foundation in selected communities.  This money was given to the School of Architecture’s Detroit Collaborative Design Center. The Design Center seeks to promote collaboration among community organizations, local governments and private developers to confront the social, economic and political realities which have for years contributed to the physical deterioration of urban Detroit.

		B2c_text: The University of Detroit Mercy uses its publications and newsletters to showcase its involvement with community.   Alumni and friends are prompted to give as they read about the good things that UDM is doing.  The School of Law describes it this way on their web site: ”Gifts to the Law School Annual Fund are used…for projects such as: Improving and expanding our clinical programs which provide pro bono legal services to those in need, including the Urban Law Clinic, the Immigration Law Clinic, mediation services, externships, and our new Mobile Law Office.”University Ministry raises money each year for Alternative Spring Break. This last year students traveled to Anthony NM, Biloxi/Waveland MS, Rosman NC, Los Angeles CA, Mt. Pleasant SC and New Orleans LA.  By participating in ASB, students realized that all people need love and care, no matter where they live.  Alumni who participated in Alternative Spring Break as students are some of the most ardent financial supporters of this activity.The College of Engineering and Science actively seeks and receives corporate support for their pre-college programs. In association with Ford Motor Company, the college provided the Program for Advanced Studies (PAS) in Michigan high schools, offering courses in technology, communications, problem solving and social responsibility.

		B3a_text: The Mission/Urban/Social Justice Team monitors how University of Detroit Mercy is fulfilling its mission.  As part of that oversight, they have developed a form which they introduced to the university community at the August 2008 convocation.  The purpose of the form is to collect information about mission-related activities.  Among many pieces of information the form collects is a description of the activity, the impact of the activity on UDM, and the impact of the activity on non-University constituencies.  The intent is to collect information year-round.  The Leadership Development Institute (LDI) oversees all of the University’s service learning classes.  It partners with a variety of community agencies so that service learning benefits the Detroit area community.  At the beginning of each academic term, LDI staff visit each class that has a service learning component.  The staff gives a pre-activity survey to the students and discusses with them what service learning involves and what is expected of students in service learning classes. At the end of the term staff from LDI meet again with the class.   The students are given a post-activity survey and a discussion takes place about the impact of the service learning experience on their perspectives of those less fortunate than themselves.  As part of being in a service-learning class, the student must get the agency representative to “sign off” on the activity by confirming the number of hours the student worked.  The agency is asked to answer this questions, “What service did the student perform that you hoped would provide the student with the desired expectations while serving your needs; how did your experience compare with this?”The Career Education Center arranges co-op assignments for UDM students.  At least one co-op assignment is required of all Architecture, engineering and nursing students is recommended for all other students.   At the end of the co-op experience both the co-op student and the co-op employer are asked to fill out a form to evaluate the co-op experience.   

		B3b_text: The Mission/Urban/Social Justice Team expects to use the information gleaned from the newly developed form to determine the extent to which University of Detroit Mercy is fulfilling its mission of which community engagement is an integral part.   Aggregating the data from the submitted forms will demonstrate the breadth of community engagement at this institution.  The Leadership Development Institute (LDI) uses the feedback it gets from  students, from the community agencies and groups that it partners with , and from the faculty who teach the service learning courses to refine service learning classes and  to assist in letting faculty and the partner agencies know what is working and what is not working in the service learning courses.   LDI also uses the data to encourage more faculty have a service learning component in their classes.Leadership Development Institute data on the number of service learning courses, the number of students involved in service learning courses and the number of hours of service per year is shared with the Association of Jesuits Colleges and Universities (AJCU) which promotes Jesuit higher education issues.  AJCU shares with Congress and other agencies/organizations concerned with accountability issues the extent to which Jesuit institutions are involved in community engagement.  The Career Education Center uses the feedback it gets from both students and employers to  determine which companies are best suited for co-op experiences and what kind of student is best suited for the employers.   

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Students indicate that things like Alternative Spring Break or study abroad in Brazil or working in the nursing clinic or providing dental care in a seniors center provide them with insights into serving the underserved.As concluded in the paper, "Service Learning as a Component of Physician Assistant Education: The Development of a Compassionate Practioner" written by three nursing and physician assistant faculty that studied the data obtained by the pre and post survey from service learning courses offered through LDI and the physician assistant program:  "Although the students rated themselves relatively high on the majority of the leadership and social justice items (more than 4 out of 5) at time 1 [pre-service learning survey], there was an increase after the service learning experience."To quote a student who participated in a physician assistant service learning course, "I learned that the homeless are not necessarily easily identifiable.  This experience is a cautionary tale to me to carefully examine my assumptions regarding people's circumstance, their resources, and their support systems.  Furthermore, I found, in my modest interactions, that most of the homeless respond favorably to being treated with respoect and being afforded personal dignity."

		B3d2_text: By participating in community engagement with students, faculty learn that things like service learning can be a useful educational methodology.As an example, the faculty using service learning in physician assistant classes noted that: "Hand-on activities significantly increase students' self-perception of competencies in leadership and interest in social justice.  We offer this a a strategy for the development an an empathic, compassionate practitioner."In conjunction with the WARM Training Center (a non-profit organization that promotes the development of resource-efficient, affordable, health homes and communities through education, training and technical assistance), engineering faculty led a service learning project in a heat transfer course.  The faculty concluded that "the project can serve as a methodology for applying service learning components in other engineering courses."  The students in this project visited low-income households in the Detroit area and installed insulation materials on doors and windows thereby conserving energy and reducing heating costs during the cold months.  The students then had to document 

		Impact on community: On

		Impact on institution: On

		b3d3_text: The people in the Detroit area value the great array of services that University of Detroit Mercy provides to southeastern Michigan.  That people in the Detroit area value these services is evidenced by the number of them who return over and over for these services.  Whether it's a person seeking health care through the McAuley Health Center which serves 3,000 patients annually, or a person seeking legal counsel through one of the Law School clinics, or a person seeking affordable dental care at the Dental School clinic, or a person seeking personal counseling through the Counseling Clinic or the Pscyhology clinic.  It might be a people who come to an UDM basketball game because they were given free tickets that UDM donated to a community organization.  It might be a person who attends one of the plays put on by the Theatrue Company.   It might be a person who using UDM's library to do research or simply to use one of the library computers.   It might be a high school student participating in one of the many pre-college programs sponsored by the College of Engineering & Science.   It is also evidenced by the agencies and organizations that continue to partner with UDM throughout the years. It is also evidenced by the continued support that business and other organizations provide to the University.

		B3d4_text: Feedback from its many constituencies indicates that the University of Detroit Mercy is very fortunate to have so many partners in the endeavor of providing on-the-job experience for UDM students.    The partnerships also assist the University in integrating the intellectual, spiritual, ethical and social development of UDM students.   The many varied partnerships also enables the University to target its energy in serving the community.     

		b3e_text: The data obtained through the assessment mechanisms are used to improve relationships with partner organizations and expand its service learning component to best fit the needs of the community as well as the University.

		B4_text: Community engagement is referenced in both the President's and interim Academic Affairs Vice President's strategic plans.  More importantly, it is referenced in the strategic plans of the colleges, schools and units.  The following represent a sample of what is included in those plans.In the School of Architecture some of the action steps in their strategic plan include:Institute architecture summer day camp for high school students.Institute DAPCEP program for architecture.Expand partnerships with profession.In the College of Business Administration some of the action steps in their strategic plan include:  Encourage faculty members to use guest speakers or other outside resources in courses to expand students' knowledge of the business environment.Offer an award in service leadership in business in conjunction with the Leadership Development Institute.Teach about service, ethics, and social responsibility in the business disciplines.Two strategies  that the School of Dentistry has are to "Develop a philosophy of patient care that fits our educational program and patient population." and to "Work collaboratively with community partners to identify ways to expand activities that would enhance oral health education and dental services for their target populations." This is just a small sample from three of our five colleges. 

		B5_text: The Leadership Development Institute staff has a budget for travel to professional meetings.  Faculty have a stipend for professional development that has been agreed upon by the faculty union.  The staff in the Office of Mission and Identity and the Leadership Development Institute participate in professional organizations.  

		B6_text: All of the colleges and schools have advisory boards made up of alumni and persons from industry, business and the community.  A number of the departments do too.  The Leadership Development Institute (LDI) has an advisory board.  The organizations that the LDI partners with have the opportunity to provide feedback on a form that verifies that a student worked there. The College of Health Professions and in particular the McAuley School of Nursing are continually getting feedback from the hospitals and health centers that they have partnered with in order to provide students clinical sites.   The McAuley School of Nursing also gets feedback from their nursing completion sites.  

		SD1_text: The University of Detroit Mercy recruits and hires for mission.  Candidates are routinely asked at every level if they can work under the University's mission statement.  The letter sent to accepted candidates includes the wording, " The University of Detroit Mercy is a Catholic University jointly sponsored by the Religious Sisters of Mercy and the Society of Jesus.  We expect that you will join us in supporting the achievement of the Mission and Care Values, as Well as respect the Catholic affiliation and traditions of the University.  The University welcomes persons of all backgrounds and encourages respect for those of other beliefs.All new faculty and staff attend an "new employee" orientation in which the Director of Mission and Identity discusses with them the mission and vision of the University.   The Director of the Leadership Development Institute also gives a presentation of service learning objectives during the orientation.  

		SD2a_text: Yes, in a way.   At this point those in line for promotion and tenure are asked to describe their "service" to the University and the community.  There are discussions underway to strengthen the community service aspect.  Certainly research directed at community engagement is given full credence in the promotion and tenure process.

		SD2b1_text: At this point the institution classifies community-engaged scholarship as both service and scholarship of application, depending on how the faculty describes it in the dossier prepared for promotion and tenure.  

		SD2b2_text: There is work in progress to revise promotion and tenure guidelines to reward the scholarship of community engagement more explicitly.   Given that there is a shared governance structure and a faculty union, it may take some time for this to become a reality in contract language.  

		SD3_text: Students are members of service-oriented fraternities for which they decide on the services provided by their organizations.  Students also run the Student Volunteer Center from which they decide what services they provide.  Also students provide feedback on the Leadership Development Institute activities.  Not only do students fill out the LDI forms before and after being engaged with community, they also fill out course evaluations for those courses that use community engagement as a service learning tool.  So UDM students influence planning, implementation and assessment of community engagement activities.  

		SD5_text: There is a University-wide team within the shared governance structure called, "Mission/Urban/Social Justice".  They are charged with monitoring community engagement as it relates to the University's mission and vision.  They have devised a form that asks University personnel to describe community engagement activities.   They also will be reviewing the results of the National Student Engagement Survey and the Higher Education Research Institute's faculty survey to get some idea of how much students and faculty are engaged with community.

		SD4_text: Student transcripts to not at this time note community engagement.

		IIA1a_txt: The Leadership Development Institute (LDI) provides a description for service learning classes.   The faculty have to volunteer to use their class as a service learning class.  At the beginning of the class staff from LDI do a presentation in the class in which they present to the students what is entailed being in a service learning class.   The pre-service form is filled out by the students.   At the end of the term staff from the LDI do a reflection piece with the students and a post-activity form is filled out by the students.  
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		IIB4b_txt: The McAuley School of Nursing at the end of each term asks the personnel at the sites where the nursing school has clinicals if the nursing students are meeting the needs of the site.The University is a member of "University Commons", an organization made up of University of Detroit Mercy, Marygrove College, businesses in the McNichols/Livernois area, and neighborhood associations in the northwest Detroit area.   Through this organization the University continuously monitors its involvement with community
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 3







b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
 


 11







d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38





		The Carnegie Elective Classification 

		for Community Engagement

		Introduction

		I.  Foundational Indicators 

		A. Institutional Identity and Culture

		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)

		II.  Categories of Community Engagement



		A. Curricular Engagement

		b. Has community engagement been integrated with curriculum on an 

		institution-wide level?

		B. Outreach and Partnerships

		III.  Wrap-Up









2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		PrintButton1: 

		Name: Debra A. Bohr

		Title: Service Learning Administrator

		email: dbohr@northampton.edu

		City: Bethlehem

		State: Pennsylvania

		Institution: Northampton Community College

		president: Dr. Arthur Scott

		address: 3835 Green Pond Rd.Bethlehem, PA.  18020

		Phone: 610-861-5061

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Limit to 100 wordsMission: Recognizing that students are the primary reason that Northampton Community College exists, we seek to provide excellent, accessible and comprehensive learning experiences in partnership with the dynamic, diverse communities we serve.Vision: (excerpt)…Provide state-of-the-art education and training in every community we serveValues: (excerpt)….Engagement: Involvement in and collaboration with the college, local and global communities.

		IA2_text: Limit to 300 wordsStudents are recognized at the end of each academic year with the annual “Student Celebration.”  Individuals and student clubs are showcased for their achievements including service to the community.  Federal Work Study students are cited for service to the community through participation in America Reads/America Counts programs. Student clubs include engagement as a priority for membership and hold fund-raisers throughout the year to support local soup kitchens and food banks.  Service learning students are presented with certificates honoring their service in their coursework. This certificate becomes part of their resume/portfolio. Scholars in Service to Pennsylvania are students enrolled in the part time Americorps program that provides an educational award for students completing 450 hours of service over the course of a calendar year.  Students who complete their service are also recognized by the President’s Service Award.Administration supports the service learning administrator in efforts to gain national recognition for community service such as the President's Higher Education Community Service Honor Roll, which NCC has been a part of for the past 2 years.  The college's attainment of this status is reported at college wide meetings, noted in local newspapers and college publications.  In addition, "Engagement" is one of three strategic initiatives for the past 5 years, and will continue as a key component of the new strategic plan for 2009-2014.  

		IA3a_text: Limit to 400 words• Community leaders are heavily involved in the development of the strategic plan. Five years ago the plan focused on Access, Excellence and Engagement.  The new plan to be unveiled in October 2008 will continue this focus with renewed emphasis on each area.• Community breakfasts are held in the form of focus groups for strategic planning purposes. Superintendents, guidance counselors, lawyers, employers, legislators, and teachers comprise the focus groups.• Each credit program has an advisory board made up of appropriate business leaders.  This board helps shape the curriculum, making sure it is on target to meet workforce needs• Community Education is an integral contributor to community engagement. Annually 20,000 people are served, and 500 regional companies use the college as a resource to provide learning experiences for their employees.  Each class and instructor is evaluated by the student at the end of the term and adjustments are made.  Programs are added and deleted based on public comment, community need and level of interest. • The college serves as a community service site for the Bethlehem Area School District offering their students the opportunity to complete service hours  through The Horizons for Youth & Families Summer program.    NCC was awarded a “Certificate of Appreciation” from the school district citing the college for providing “One million community service hours” for their students from 1990 through 2008.  The Civic Engagement Advisory Board is chaired by the Vice President of Administrative Affairs and Assistant Professor of Sociology.  This board is comprised of administrative staff, faculty and students who monitor all engagement activities at the college. A survey to assess engagement among students was distributed to all Speech Communications classes.• Each semester a report is generated by the Director of Institutional Research citing all campus engagement activities.• A grass roots group comprised of administrative staff serves as a “think tank” for service opportunities throughout the college.  Sponsored activities include a monthly commitment to a local soup kitchen where food is prepared and served by college staff and students; support of United Way’s Day of Caring and Holiday Hope-Chest projects.  Each semester these activities are evaluated in terms of college participation.  New projects are always evaluated• Each semester, service learning community partners are asked to complete a survey and evaluation of the service learner and the service experience.Since its inception, NCC has used advisory committees to keep current on business, social, and     economic issues that affect its immediate service area and beyond.  These contacts – and over 400 individuals serve on these committees -- help us to design, offer and modify state-of-the art programs to meet the changing needs of employers.  

		IA3b_text: Limit to 300 wordsAssessment data is aggregated and used to develop the 5 year college- wide strategic plan. Engagement comprises one-third of the college’s comprehensive strategic plan.   All reports are compiled by the Director of Institutional Research who leads the Strategic Planning team and writes the plan.  All gathered data/surveys/reports are included in the planning process and cited in the engagement plan.  Every 5 years the college is subject to a periodic self/study review by the Middle States Accreditation Committee and every 10 years goes through the re-accreditation process.  All data/reports/surveys are included in the 5 year periodic self/study review and the 10 year re-accreditation process.This data is also used to develop annual action plans throughout the college.  Internal mid-year and annual reports include data from these mechanisms which in turn help shape the focus of the upcoming year.  Service learning surveys are reviewed and the programs/activities are enhanced/modified as needed.

		IA4_text: Limit to 300 wordsThe college’s Director of Marketing offers this statement: “Everything we do in marketing begins with community engagement.  From the alumni we choose to profile in our award winning ‘Northampton Magazine,’ to the radio and TV advertisements, to the billboards.”  The college has won awards in all categories for its outstanding marketing campaigns – all with a community engagement focus.  “Northampton Magazine” is distributed to over 40,000 people throughout the Greater Lehigh Valley community.  The magazine contains a special section highlighting community engagement and profiles alumni, external donors and students who have made significant contributions to their community and beyond. The college catalog highlights opportunities for students to engage in service learning activities and how to enroll in courses offering service learning.  The college’s website contains pages dedicated to the promotion of service learning (http://northampton.edu/committee/servicelearning/) and also community engagement (http://www.northampton.edu/committee/engagement/)The Service Learning Office publishes brochures promoting service learning.The Student Life Office publishes brochures on community engagement opportunities.The college also provides T-Shirts for staff to wear when participating in volunteer activities in the community. The front of the shirt says “Northampton Community College” -  the back of the shirt boldly states: “Community is our Middle Name.”In the college’s 40th year anniversary celebratory annual report to the community the following appeared:Quote from President Arthur Scott: “We’re not content to be just a college IN the community; we’re the college OF our community – with all that implies.”Quote from Professor Sharon Lee-Bond, Biology: “Through service learning, students are able to parlay their investigative research requirements into a community project.  Instead of handing in a report, they apply their work to something tangible.  Something that will make a difference.”

		IA5_text: Limit to 300 wordsSince his inauguration, President Scott has consistently highlighted community service, service learning and civic engagement in his annual “President’s Message” to the college at the beginning of the fall semester. A synopsis of quotes:• August 2004: “Our expectation is that if you work at Northampton, you will volunteer and serve our community.  By doing so, we become models for our students.  When students see that civic engagement is a high priority for us, it becomes a high priority for them.”• August 2005: “…I’d like to challenge this community to heighten its commitment to our strategic theme of engagement…..Our involvement needs to be broadened if we want to be considered a truly engaged campus.  As an example, I believe that service learning should be expanded throughout all academic departments.  Every department should have some service component.”• August 2006: “…process being suggested for developing our strategic plan for 2009-2014……We need our entire community and the community-at-large to help shape our future…”• August 2007: “...the opportunity to apply the theoretical knowledge gained in the classroom to real life situations creates a very rich learning experience and one that  you hear students enthusiastically speak about……I again urge all faculty to consider service learning activities for your courses.”*August 2008: "...report back to the community and we will share with our community partners our Achieving the Dream work and reinforce that we need them to helpus in our effort to have a higher percentage of students succeed."At monthly Board of Trustee meetings, a Community Service report is presented.  In addition there is a high level of volunteerism among the trustee members, setting the tone for the college as a whole.  During the interviewing process for new faculty, they are specifically asked about their own personal level of civic commitment as well as the pedagogy of service learning.

		B1_text: Limit to 400 wordsThe command center for the support and advancement of community engagement lies with the Student Affairs Division of the college, administered by the Vice President for Student Affairs/Dean of Students.  Following is a breakdown of those offices within the division who support and advance community engagement:• Student Life (Director of Student Life): This office oversees all student clubs, organizations and related activities.  Each club has a service component and clubs are supported financially by the college based in part by their level of service.  During the 2007-2008 academic year, the director supervised the Americorps/VISTA placement. The VISTA’s mission was to expand on community engagement activities on campus as well as in the community.  A unique program was developed by the VISTA when two non-profits brought their service population (elementary and middle school youth) to the college to participate in recreational activities.  These activities were supervised by college students and service learning students who served as mentors. • Residence Life (Director of Residence Life): Prior to the start of the academic semester, each student resident assistant participates in some type of service to the community.  • Service Learning Office: This office employs one full time service learning administrator who oversees all activities related to the implementation of service learning in the classroom.  Responsibilities include: recruitment and training of faculty; promotion of service learning pedagogy at college wide meetings, division/cluster meetings; attend appropriate professional development workshops/conferences; present at regional and national service learning conferences; coordinate placement of students at service sites; maintain community partnership relationships; research and write grant proposals; manage and supervise grants.  In addition to the Student Affairs Division there are three other groups who support and advance community engagement on campus:• Civic Engagement Advisory Board: Created by the President; members appointed by the President. Students are also represented on the board, chosen by board members.  Charged with the task of overseeing and advancing civic engagement on campus.  This committee is chaired by the Vice President for Administrative Affairs and an Assistant Professor of Sociology.  Members include administrative staff, faculty and students.  The board’s defined mission appears on the college website: http://northampton.edu/committee/engagement/mission.htm• Community Services Committee: Committee comprised of staff, faculty and students.  This group was organized to support all civic engagement activities on campus and coordinates the college’s monthly commitment to the soup kitchen and the collection of the boxes for the Holiday Hope Chest drive for the United Way.* Work study office: promote placements at local community sites.

		B2a_Text: Limit to 50 words The College's budget to support engagement totals $46,874.  This permanent allocation supports one full time service learning administrator and a budget.  Faculty and staff are strongly encouraged to volunteer in the community and serve on more than 250 local/regional committees. Fund-raising activities and meetings are also supported.

		B2b_text: Limit to 200 wordsGRANTS: (total dollars awarded: $187,163;  also 6 years of service provided by VISTA)PA/West Virginia Campus Compact Hunger Initiative (2000-2003)PA/West Virginia  Campus Compact Alternative Spring Break (2001-2002) PA/ West Virginia  Campus Compact CNCS Service-learning Course Integration (2003-2004) PA/ West Virginia  Campus Compact Americorps/Vista Host Campus  (2001-2004); (2005-2008)PA/ West Virginia  Campus Compact National Volunteer Week Grant (2001-2002)Community College National Center for Community Engagement Supporting Actions for Engagement –SAFE- (2003-2007)PA/ West Virginia  Campus Compact Raise Your Voice  (2003-2004) Philadelphia Higher Education Network for Neighborhood Development-Scholars in Service to Pennsylvania (2004-2008)Allegheny College Center for Political Participation Voter Registration Project (2006)PA Campus Compact Ready Campus Grant (2006) U S Elections Assistance Commission Help America Vote Act Grant (Fall 2004)  State Farm Youth Advisory Board Grant (2007-2010) PA/NY Campus Compact: Building Our Strengths-Regional Network – (2007-2009) US Elections Assistance Commission Help America Vote Act Grant (Fall 2008)  

		B2c_text: Limit to 200 words All student clubs  (50 total) have a service component and throughout the academic year raised  funds for local non-profits: examples from the 2007-2008 academic year include: Monroe Campus Communication Students raised over $800 to benefit the United Way of Monroe County through a talent show and change drive; Monroe campus raised $3,450 in its “Toys for Tots” campaign; NCC team participated in the Light the Night Walk to raise money to fight leukemia and lymphoma raising $1,850; Darfur Benefit Concert raised $1,800 for the International Rescue Committee; Concert for Breast Cancer raised $4,000; Halloween Party raised $460 to fight breast cancer; Political Science Club raised $50 for UNICEF; Student Senate raised $150 in a change war for the Children's Home of Easton; Ski Club donated $1000 to the National Multiple Sclerosis Foundation; NCC collected 335 Holiday Hope Chest boxes for local children; in a blood drive, 83 donors produced 68 units of blood; and a college wide collection during "Daffodil Days" raised $750 for the American Cancer Society.NCC was a leader in raising funds for Katrina/Rita Hurricane victims/survivors: the president appointed 2 staff administrators to oversee all campus fund-raising events and "adopted" a community college (SOWELA) to aid in their rebuilding efforts. 

		B3a_text: Limit to 400 words*The college compiles an annual action plan that highlights the 3 main points of the strategic plan: Access, ENGAGEMENT and Excellence• Civic Engagement Advisory Board Report: This tracks, by event all of the college’s engagement activities with the community.  Reports are submitted by the Director of Student Life, Student Affairs Administrator and Service Learning Administrator to the Director of Research and Planning who in turn compiles the report and submits to the President of the college.  Reports are submitted each semester.• National Community College Benchmarking Project (NCCBP): This is a yearly report that the college uses to compare scores nationally and statewide in terms of community participation.  The data is based on the number of cultural activities, public meetings and sporting events that are held at the institution.• Staff and Faculty Evaluations: Conducted yearly - civic engagement, volunteer activities are noted in the file.• Campus Engagement Survey: Survey conducted in 2004. (similar survey conducted in 2001)  Students, faculty and staff were surveyed to identify their volunteer/engagement activities.  Eighty one percent of respondents volunteer 1-16+ hours per month in the community at 245 agencies/organizations.  • Student/Community Partner Evaluation Form: Service learning students and their site supervisor each fill out an evaluation form at the end of the term of service.  This is conducted at the end of each academic semester.• Civic Engagement Advisory Board Survey: This was given to 391 Speech Communications students. (46% response rate)  This was conducted in fall, 2005 and indicated a need for better communication to the student body regarding engagement opportunities.• Faculty Service Learning Survey: Administered to all full-time and part-time faculty members in fall 2007.  A total of 127 surveys were completed, representing approximately 20% of all faculty.  This survey was designed to determine if and how faculty utilize various types of engagement in the classroom.  Findings noted that the most common form of classroom engagement for full time faculty was internship, (30%), with service learning and field education second. (approximately 20% for full time faculty)  *Indicators of Institutional Effectiveness (updated annually): This report includes a set of college-wide performance indicators to measure effectiveness.    Indicators were chosen because they relate to NCC’s mission, vision, and values; they are understood by internal and external publics;  and they represent “core” outcomes that measure the impact of NCC.  Indicators are: Access, Engagement and Excellence.

		B3b_text: Limit to 300 wordsThe institution uses all data from the various mechanisms for the college’s strategic plan.  Every 5 years the college unveils a new strategic plan.  In 2003 the college focused on three main points: access, engagement and excellence.  Engagement focused projects included a one-time “planning retreat.”  This was the first in a new format for college planning.  A topic was chosen; select staff and faculty were invited including senior administration and board of trustee members; a full day's agenda was planned on the designated topic.  The engagement retreat included a day long workshop conducted by the former executive director of Pennsylvania Campus Compact, Dr. Jamie Birge and Campus Compact Fellow Donna Killian Duffy.  This workshop provided the foundation for the creation of the Civic Engagement Advisory Board. This group oversees all major engagement activities for the college. It is comprised of staff, faculty, students and is co-chaired by the Vice President for Administrative Affairs and an Associate Professor of Sociology.  Data is also used by the President’s Cabinet to develop college wide priorities.  Engagement is one of 3 categories used to develop these priorities. Regarding engagement priorities for 2007-2008 the cabinet stressed the following:• Continuing the emphasis on service learning in academic arenas• Improving NCC websites and services• Implementing the ‘safe space’ programFeedback from service learning student and site supervisor evaluation forms, and service learning surveys, assists the service learning administrator in planning for changes/updates/improvements for the entire program.  Faculty and staff evaluations include notations of civic engagement activities and  prospective employees are asked about their volunteer activities.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Limit to 200 words• Indicators of Institutional Effectiveness (updated annually): This report includes a set of college-wide performance indicators to measure effectiveness.    Indicators were chosen because they relate to NCC’s mission, vision, and values; they are understood by internal and external publics; they can be regularly produced in a cost-effective manner; and they represent “core” outcomes that measure the impact of NCC, as opposed to outcomes that may simply provide interesting information.  Indicators are: Access, Engagement and Excellence.  NCC participates in the “Community College Survey of Student Engagement” so results from this survey have been added to the engagement section in 2006.  Students attitudes about service learning were tracked and assessed and the following impact was determined:o 93% feel that they can make a difference in their communityo 93% feel that people can make a difference in their communityo 87% feel a responsibility to their communityo 87% feel that their service learning experience helped make them more aware of community needso 87% feel that their service benefited the community siteo 78% plan on volunteering in the future

		B3d2_text: Limit to 200 words• Indicators of Institutional Effectiveness: (please see description above):  Full-time faculty were asked about their views of the organizational support that service learning receives.  Ninety-three percent stated that they view the president as supporting service learning; 85% view the Chief Academic Officer as supporting service learning; 71% see their department chairs as supportive of service learning.  Senior administration serves as an excellent role model and supports faculty to pursue alternative approaches to teaching.  This is evident in the results of the Faculty Service Learning Survey conducted in fall 2007.  Twenty percent of full time faculty responding to the survey indicated that they utilize service learning in their classes.  Internship stands as the most widely used form of civic engagement among full time faculty according to the survey (30% of respondents).  In addition, a survey conducted among faculty and staff indicated that 83% are actively involved in volunteer activities and serve on community boards outside the institution.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Limit to 200 words• NCC provides the community with opportunities to conduct meetings, and host events: in academic year 2006-2007 according to the National Community College Benchmarking Project, 12,710 cultural activities , 60,629 public meetings and 3,500 sporting events took place at NCC – all were community sponsored activities.  NCC opens its doors and entire campus to the community it serves on a daily basis.  

		B3d4_text: Limit to 200 words• Indicators of Institutional Effectiveness: (please see description above): Engagement statistics on the college’s Workforce Development Office show that 93% of graduates in 2005 were either employed or continuing their education.  In addition, 81% of graduates in 2005 felt that they were adequately prepared for their occupation.  The 2007-2008 college catalog states that NCC’s Basic Workforce Development is valued by employers and employees because of the specialized skills training provided thus leading to improved morale and performance.

		b3e_text: Limit to 300 wordsData from the CCSSE report is used to compare NCC with other colleges, nationally regarding student engagement.  This data impacts strategic planning, annual college wide planning, and supports the Achieve the Dream college wide initiative.  Funded through the Lumina Foundation and Heinz Foundation, this initiative addresses retention with an emphasis on developmental education. Student engagement statistics factor into planning and programs for this initiative.  The NCCBP provides information as to how the college compares with other community colleges (nationally and statewide) in terms of community participation.  Results are used for the purposes of encouraging the community to utilize the NCC campus for their activities.  The Indicators of Institutional Effectiveness data is used to determine how effective the college utilizes its resources.  Data is used to refine existing programs, create new ones,     both credit and non-credit, based on internal and public opinion.

		B4_text: Limit 200 wordsThe 2003-2008 strategic plan focused on Access, Engagement and Excellence.  The new plan to be unveiled in October 2008 will continue this focus with renewed emphasis on each area.  The progression of the 3 strategic initiatives are tracked annually through the college-wide action  plan.Excerpts from 2003-2008 Strategic Plan: ......As stated in our mission, NCC encourages individuals to be contributing members of their communities and, at the institutional level, NCC engages with its multiple communities as it interacts with businesses, schools, and community groups on a daily basis.  We believe in contributing to the community.  We emphasize not just intellectual and workforce development, but civic engagement as well.........Internship programs are an integral part of many NCC programs, such as nursing and radiography, in which students go out into the community to enhance their skills.  These and other applied academic experiences are multipurpose: they help enhance the learning of students and they help to ensure that NCC is a true partner in its service region.........Our goal is to institutionalize the concept of engagement at NCC and throughout the community.  

		B5_text: Limit to 300 wordsEach year NCC supports the United Way Day of Caring at the Bethlehem Campus and our branch campus in Tannersville, Pa. (Monroe Campus) Staff are given an opportunity to volunteer a half day and not be charged vacation or sick time.  Staff are members of the local rotary clubs, chamber of commerce organizations and attend meetings during the day without taking vacation/sick time.  The college sponsors a campus wide effort each month at a local soup kitchen, Trinity ARK, by providing a meal to a group of 80-100 people.  This effort has engaged faculty, staff, students, service learning students, clubs, and college boards in supporting the commitment to the soup kitchen.  Volunteers select the meal, prepare it, serve, and clean up afterwards.  The United Way Holiday Hope Chest is supported by the college.  Staff/faculty assist in the collection of articles for underserved children, wrap them as holiday gifts and donate them to local non-profit agencies. Three major local events – Musikfest, Celtic Fest and LITE THE NIGHT are also supported by the college and each summer/fall, NCC provides volunteer support for these events. Two faculty members are members of the board of the Lehigh Dialogue Center.  This promotes the collaboration of diverse religious affiliations in the Lehigh Valley area.  The college also allows staff to attend professional development workshops and conferences relevant to their community services roles.  An example is a staff member who serves on the local school board and was allowed to attend a school board professional development conference.

		B6_text: Limit to 300 wordsNCC service learning sites complete evaluation forms at the end of each semester and provide valuable feedback for the development of the service learning program itself.  Each academic program has an advisory board comprised of community members and prospective employers who advise on the scope and content of the program.  They are our external voice for academic audits.  Since its inception, NCC has used advisory committees to keep current on business, social, and economic issues that affect its immediate service area and beyond.  These contacts – and over 400 individuals serve on these committees -- help us to design, offer and modify state-of-the art programs to meet the changing needs of employers. At NCC, industry, labor and other community partners have played a significant role in establishing the value of applied academics in meeting the changing structure and knowledge requirements of a modern workplace.  For example, NCC’s architectural program offered its Studio Class at sites in south-side Bethlehem, Nazareth and Easton.  The students’ coursework included proposing designs of facades of deteriorating buildings to developers.The Alumni Association sponsors numerous themed  panel Q & A's throughout the year.  Panel participants are community members who assist the college in future programming.

		SD1_text: Limit to 300 wordsWhile there are no formal policies in place to monitor this, it has become common for search committees to talk to prospective faculty members about their experiences with service learning and community engagement.  It has become increasingly evident in the number of new faculty embracing service learning in their first semester of teaching, as opposed to faculty in the past who needed to “get their feet wet” before embarking on a “new” pedagogy.  Recent hires utilizing service learning include psychology, social work, education, and political science.  Adjunct professors are also coming on board.  One new adjunct observed that other instructors in his discipline (political science) utilized service learning – therefore he wanted to offer this opportunity as well.  By sheer role modeling, NCC has attracted faculty and staff who embrace service.  During the Fall 2008 semester the Mayor of Bethlehem will be teaching an Introduction to Political Science course and has enthusiastically included service learning opportunities in his class.  Criminal Justice courses have also been taught by practitioners in the field, such as lawyers, judges, and probation officers.  The two current full time Criminal Justice faculty incorporating service learning into their classes are a lawyer and former Lt. Detective from the New York Police Department charged with tallying the victims of the World Trade Center tragedy on September 11. 

		SD2a_text: Limit to 300 wordsAccording to the Vice President of Academic Affairs, faculty evaluations for tenure and promotion are based on excellence in teaching, professional development, and community engagement.  Faculty are evaluated on their utilization of service learning in the classroom, their service to community organizations, as well as their service to the college. The growing culture of faculty involved in service in all previously mentioned areas attests to the fact that community engagement is a priority for promotion and tenure.  Three faculty members were involved in service learning in 2000.  That number has increased to 28 faculty offering service learning opportunities in Fall 2008.It should be noted that NCC faculty are members of American Federation of Teachers, Local 3579 and any changes in responsibilities or duties must be negotiated with union members.

		SD2b1_text: Limit to 100 wordsAccording the Vice President for Academic Affairs, community engaged scholarship is classified as service and professional development.

		SD2b2_text: please disregard checkmark

		SD3_text: Limit to 300 wordsStudents are represented on the Civic Engagement Advisory Board and are part of the decision making regarding engagement opportunities on campus.Students also served as members of focus groups in the assessment of student activities, residence life and service learning activities.Community Assistants in the residence life halls decide what type of service they will perform at the beginning of the semester as well as organize activities during the year for residents to serve in the community.The Student Senate Chairperson attends Board of Trustee meetings and serves as a liaison between student engagement and the board by reporting regularly on events and activities.NCC's Student Leadership program has a strong community service component.  Students create, develop and implement a community service project as part of the curriculum.  Past projects have included flood awareness/education and development of a rain garden to divert storm waters on campus.Student clubs are active in community service: each club plans, implements and delivers some type of service project such as fund-raisers, donating funds, preparing meals for a soup kitchen. 

		SD5_text: Limit to 200 wordsThe president’s strategic plan for 2003-2008 included 3 key points: access, excellence and engagement.  A “Planning Retreat” dedicated to the topic of NCC’s level of engagement was held. President Scott invited his cabinet, board of trustee members, faculty and staff to this day long workshop.  Facilitators were Donna Duffy, Campus Compact Engaged Scholar and Jamie Birge, former Executive Director of Pennsylvania Campus Compact. A major outcome of the retreat was the establishment of the Civic Engagement Advisory Board.  President Scott recruited faculty and staff to become members of the board and appointed our Vice President for Administrative Affairs, Helene Whitaker and Assistant Professor of Sociology, Erin Reilly co-chairs. Students also participate as members of the board. The mission of the board as it appears on the NCC website is as follows:"Our Mission of Engagement: Northampton Community College seeks to deepen the learning of its students and to improve the quality of community life through its commitment to civic engagement, scholarship, and partnerships with our communities. Through curriculum, co-curricular activity, community outreach, and service learning, students, faculty and staff will become responsible citizens, active community participants, agents of change, and visionary thinkers in an evolving and diverse society."

		SD4_text: Limit to 100 words

		IIA1a_txt: Limit to 200 words“A credit bearing educational experience in which students participate in an organized service activity that meets identified community needs and reflect on the service activity in such a way as to gain further understanding of the course content, broader application of the discipline, and an enhanced sense of civic responsibility.  Unlike extracurricular voluntary service, service learning is a course based service experience that produces the best outcomes when meaningful service activities are related to course material through reflection activities such as directed writings, small group discussions, and class presentations.  Unlike internships, the experiential activity in a service learning course is not necessarily skill based within the context of professional education.”  Bringle & Hatcher….formally accepted by the Academic Policy Committee, 2004Faculty interested in service learning must meet with the service learning administrator who provides training and assistance in the implementation of service learning in the course.  Service learning courses are noted in the course offerings , both paper and online versions.  In order to be designated a service learning course, the following must be present: notation on the syllabus of service learning opportunity; service opportunities directly related to course work; opportunity to reflect on service activities.

		IIA1b_1: 44.00000000

		IIA1b_2: 5%

		IIA1c_1: 13.00000000

		IIA1c_2: 13%

		IIa2a_txt: Limit to 200 wordsEach course has a specific course outline with specified student outcomes.  Each instructor utilizing service learning in their course includes student learning outcomes in their syllabus relevant to service learning.  Example taken from a political science syllabus:Service Learning Objectives:1.    Students will participate in a basic disaster preparedness program (Community Emergency Response Team) by partnering with Northampton Community College’s Emergency Services Administrator.2.    Students will maintain a personal journal during the training period and submit five journal entries during the semester reflecting upon the activities of each training session.3.    Upon completing their training, students will prepare an in-class presentation; reflect on their experience and how it relates to the concepts of citizenship and community engagement.The following programs have either internships, externships, field experiences, or clinical practices, included in their programming: Nursing, Dental Hygiene, Architecture, Veterinary Technician, Funeral Services, Legal Administrative Assistant, Medical Administrative Assistant, Office Administrative Assistant, Radio/TV, Paralegal Studies, Special Education/Paraeducator Training, Diagnostic Medical Sonography, Early Childhood Education, Education, Radiography and Culinary.

		IIA1d_1: 19.00000000

		IIA1e_1: 545.00000000

		IIA1d_2: 13%

		IIA1e_2: 13% FTE's

		IIA2b_txt: Limit to 200 wordsDental Hygiene specifically states in their program outcomes in the college catalog: Community Involvement• Assess the oral health needs of the community, and plan, implement, and evaluate programs to address those needs.• Provide community oral health promotion and disease prevention activities in a variety of settings.The following disciplines have either internships, externships, field experiences, or clinical practices, included in their programming: Nursing,  Architecture, Veterinary Technician, Funeral Services, Legal Administrative Assistant, Medical Administrative Assistant, Office Administrative Assistant, Radio/TV, Paralegal Studies, Special Education/Paraeducator Training, Diagnostic Medical Sonography, Early Childhood Education, Education, Radiography, and Culinary.

		IIA2c_txt: Limit to 200 wordsThe College has initiated a Student Learning Outcomes Committee charged with overseeing the assessment efforts of all courses and degree programs.  To the extent that these programs will have a community engagement competency or outcome, they will be assessed on a regular schedule.  In addition, the program's advisory committee and the mandated program audits assess all program outcomes.  

		IIA2d_txt: Limit to 200 wordsAdvisory committees (composed of employers and other community members) are particularly effective in providing feedback regarding the skills and competencies of program graduates.  This information assists in the direct program design of the course.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Limit 300 words: Student Research: Students in Dr. Sharon Lee-Bond’s Introduction to Biology class are introduced to the scientific method traditionally through a “yeast experiment.”  Dr. Lee-Bond now offers her students the opportunity to serve in the community and apply the research to a project of their own creation. Two students designed a project centered on emergency preparedness of the elderly in a nursing home.  They created a “bingo-like” game that corresponded to emergency signage in the facility and the residents’ ability to recognize those signs. The students then applied the scientific method to this project by hypothesizing that playing the game would increase the residents’ knowledge and recognition of the emergency signage.  Results indicated that their recognition did improve.Student Leadership: NCC’s Student Leadership program includes a service learning project.  Students apply for membership to the program and selection is competitive.  It runs each semester for 9 weeks.  The students select and create project activities, participate and reflect on the project.  All student clubs have a service component.  Internships/Co-ops: The following programs have either internships, externships, field experiences, or clinical practices, included in their programming: Nursing,  Dental Hygiene, Architecture, Veterinary Technician, Funeral Services, Legal Administrative Assistant, Medical Administrative Assistant, Office Administrative Assistant, Radio/TV, Paralegal Studies, Special Education/Paraeducator Training, Diagnostic Medical Sonography, Early Childhood Education, Education, Radiography, and Culinary.Study Abroad:  The Center for International Education provides overseas educational opportunities for students.  Students have traveled to Italy, France, Russia, Turkey.  Through a grant, NCC has partnered with the Community College for International Development. Students from South America, Asia, Africa and Europe have spent their summer at NCC learning English prior to beginning their education at NCC and other community colleges.

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: On

		IIA3b_txt: Limit to 300 wordsThe college’s Honor’s Program offers honors level courses in the following areas: English I, African-American Literature, American History I, Introduction to Philosophy, Introduction to Political Science, Introduction to Psychology, American History II, Asian Philosophies, Chemistry in the Contemporary Society, Contemporary Biology, Contemporary Middle East Geography, English II, Shakespeare, Irish Literature, Principles of Sociology.The following is an excerpt from the college’s Honor’s Program outlining distinctive curricular characteristics of the program:Students will be able to connect course content to out of classroom learning experiences.Examples include (but are not limited to):• Students will go on field trips and/or attend lectures, plays, films, etc. and write up reflections on how their experiences relate to course contents• Students will participate in service learning experiences• Students will participate in job shadowingDental hygiene includes service learning activities as part of the requirements for "Oral Health Care for Medically Complex Clients and Clients with Special Needs." (they provide assistance at nursing homes, other sites that serve special needs clients)Architecture students are required to complete a service learning project for "Architecture Design Studio IV." (students design building facades for deteriorating buildings and present to city officials and developers.)Nursing students are required to complete a service learning project for "Care of Patients with Complex Problems II: Gerontology/Patient Care Management." (plan, organize and implement community health fair in collaboration with a local nursing facility. Students enrolled in "Contemporary Health" are required to complete a service learning project of their choice, with approval of the instructor as part of the course work.

		IIA4_txt: Limit to 300 words1)Bruce Wall (Associate Professor, Art) presented with (2)Vasiliki Anastasakos (Assistant Professor, Political Science) and two NCC students on a Panel discussion:  Peace-Learning through the Arts. "Darfur: Students Respond to the Genocide" at the Peace and Justice Studies Association Conference, Elizabethtown, PA. Through a collaborative learning community, art students reacted to the subject of genocide in Darfur through their artistic creations and political science students reacted to the same subject based on their observations of the artwork.  Professor Anastasakos and Bruce Wall incorporate service learning into their courses.(3)Anu Sachdev (Assistant Director, Early Childhood ) presented with Becky Gorton (Director, Early Childhood Education)  "Art as a Way of Learning" at the National NAEYC conference in Chicago IL.  This program is a customized professional development program for pre-school through middle school classroom teachers, educators and administrators.  (4)Hope Horowitz (Associate Professor, Social Work/Sociology) presented "Box of Hope"  at the Social Welfare Action Alliance Conference, Houston, TX.  Box of Hope is a grass-roots project developed by graduate social work students to aid citizens of New Orleans.  (Prof Horowitz’s NCC social work class assisted by collecting clothing and other items and worked in conjunction with her Marywood graduate students) Professor Horowitz incorporates service learning in her courses.(5)Judi Buenaflor (Instructor, Education) Article: "Does Including the Arts Make A Difference? The arts touch the sensitive aspects of humanity."  Published in Momentum, the official journal of the National Catholic Education Assoc., in a special section: The Role of the Arts in Education., April/May 2008. Ms. Buenaflor incorporates service learning into her coursework.
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		IIB1_txt: Limit to 300 wordsLearning Center/TutoringThe Learning Center offers tutoring and academic support to all full- and part-time students currently registered in NCC credit classes. All services are free of charge. Tutoring is also a major component of the service learning program.  Education, English and Social Work students provide tutoring to elementary, middle and high school students.Extension ProgramsThe Community Education division delivers a wide variety of continuing education opportunities. Annually NCC helps more than 20,000 people reach their educational goals. Learning experiences are provided for the employees of over 500 regional companies. Northampton’s Community Education division comprises a variety of centers each developed to meet the specific needs of business, industry, and organizations as well as of individuals and families in the community. Most programs are available at the Main campus, and Fowler Family Southside Center. Some are available via the Internet while others can be custom-scheduled for in-house presentation.  NCC also encourages local high school seniors to take classes at the college through our dual enrollment program, allowing them to accrue college credit at an affordable cost.Non-Credit CoursesThe Center for Adult Learning offers the community a resource for exploring new cultural, educational, and social experiences. As a cultural resource, the Center offers courses including dance, museum tours, painting, and wine and gourmet food appreciation. For personal enrichment, courses are offered on subjects ranging from foreign languages to finance to fitness. The Center has a long history of catering to the interests of the community and provides courses originally created by people from the community. Evaluation SupportThe Disability Services Office provides a "Transitional Expo" for incoming college students with disabilities, helping them to adjust from high school to college life.Continued in:III. Wrap up- pg. 36
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		IIB2_txt: Limit to 300 wordsCo-curricular Student Service• NCC student organizations such as Phi Theta Kappa, Student Senate, Team Act 101, NCC Women’s Club, Progressive Student Alliance, all include service as an integral part of their activities.  All have volunteered to coordinate meals for the college’s commitment to the Trinity ARK Soup Kitchen and organize fund raisers for homeless shelters and food banks.  • Scholars in Service to PA is an AmeriCorps funded service opportunity for students to complete 450 hours of service throughout a calendar year.  Students are awarded an educational stipend of $1,250.  Over the past 5 years, 4 NCC students have successfully completed the 450 hours.  Six students have currently signed on for the 08-09 year and began their service on August 22, 2008.• NCC mentoring program: The college’s AmeriCorps/VISTA coordinator created this program to bring underserved youth to the college to experience NCC offerings.  Students serve as mentors to the youth, who attend recreational activities, athletic and computer demos.Work-Study Student PlacementsThrough our financial aid office, NCC provides the community with a student workforce that is supported by the America Reads/America Counts program.  NCC students serve as tutors/mentors in the schools for elementary, middle and high school students, as well as serving at non-profit organizations in the same capacity.  NCC currently places 10% of its work study students in community service placements exceeding the federal government requirement by 3%. Cultural OfferingsThe following examples are just a tip of the iceberg:Speakers Juan Melendez, a death row prisoner who was exonerated and released, and Walter Everett whose son, Scott, was murdered in 1987, as part of the Pennsylvanian's for Alternatives to the Death Penalty Speaking Tour. Continued in: III. Wrap up- pg. 36

		IIB4a_txt: Limit to 300 wordsNCC promotes mutuality and reciprocity through the following strategies:• Website: Markets Human Service Fairs; pages include Civic Engagement, Service Learning, Business/Community (detailing all opportunities for credit/non-credit classes, corporate education and counseling, occupational and professional development, leisure and enjoyment and English as a second language/adult literacy.)• The Service Learning office hosts community partner breakfasts on a yearly basis.• The Service Learning offices hosts human services fairs every fall/spring semester.• The college utilizes advisory boards comprised of community members for each major and all technical programs.• Architectural department's relationships with cities of Bethlehem, PA, Easton, PA and the borough of Nazareth, PA.  Sharing students’ talents with the community in order to improve building facades and designs.  • Community Education classes open their doors to the community through a variety of offerings based on public interest and demand: examples include – gardening, tai-chi, wine tasting, yoga, foreign languages, pet care, golf.• NCC provides teams of volunteers for: Musikfest, Celtic Fest, Walk for Life, LITE THE NIGHT and many other fund raising events.• National Community College Benchmarking Project indicates that the college opens its doors to the community by providing meeting, athletic and cultural activity space for over 76,839 events during the academic year 06-07 (data not available for 07-08 at this time).

		IIB4b_txt: Limit to 300 wordsThe service learning office surveys all community partners at the end of the semester.  Partners are able to evaluate the students’ experiences and the overall service experience.  Phone conversations are also utilized to evaluate student experiences.  This information is used to plan for the following semester and to implement any relevant changes that may enhance the program.  Service Learning students evaluate their experiences at the site and this information is shared regularly with the community partner.  This information is used by the partner for planning and enhancement of the service experience.Community Education programs are evaluated by the participants at the end of the sessions.  Again, all feedback is mainly used for future planning purposes.  The Center for Business and Industry (comprised of the CBI-Industrial Training, the Leadership Development Institute, the Industrial Maintenance Institute, and the Business Training Resources Department)  works hand in hand with the community on a daily basis, and their operations are based on workforce needs, professional development, technical training.  The main purpose of this division for the past 25 years has been to help regional businesses compete, grow and prosper.  Communication is the heart of these relationships.

		IIB5_txt: Limit to 300 words1.) Ken Trionfo, Associate Professor, Architecture has provided outreach to 3 local communities and offered the services of his second year students to design new facades for buildings that have fallen into a state of disrepair.  Students created, designed under Professor Trionfo’s supervision and presented their projects to the respective governing boards of the communities.  A DVD was created entitled: “Engaging the Community: The Neighborhood Design Center which showcases the unveiling of the project to the community. 2.)  NCC’s Dental Hygiene program, under the supervision of Director Terry Sigal-Greene goes into local schools and provides free dental hygiene care to children and youth.  This is a component of the hygiene curriculum that transcends the classroom and engages the students not only in their profession but exposes them to a community that they may not typically view.  These activities are documented in annual reports and submitted to the president.  3.)  NCC hosts a community art show that features local artists as well as faculty art work. These exhibits are coordinated through the NCC Art Department. 4.) Nursing faculty and students organize a community health fair each year.  This is in partnership with Country Meadows, a local nursing facility adjacent to the college.  Students design and create health information/interactive stations that students, faculty, staff, community and nursing home residents can visit.  5.) The Political Science department reaches out to the community by hosting panel discussions led by local policy makers, brings issue related speakers on campus (e.g.: a lawyer representing the immigrant population in Hazelton, PA), supporting high profile speakers such as Chelsea Clinton during the 2008 Presidential Primary contest., and hosting political debates.  

		III1_txt: Limit to 400 wordsB. Outreach and Partnerships: 1. pg. 31 continuedTraining ProgramsNCC’s Center for Business and Industry works with organizations of all types and sizes, from small service companies to mid-size manufacturers to major regional corporations like Victaulic Company of America and Binney & Smith. The possibilities for customization are extensive with CBI facilities, on-site assessments, in-house training, and publicly-offered CBI workshops and seminars. Professional Development CentersThe Center for Professional Education provides educational opportunities and continuing education for a variety of occupational and professional areas. They include Pennsylvania State board continuing education for real estate licensing and courses for educators that qualify for Act 48 credits. NCC also provides professional development opportunities for faculty and staff through its Center for Teaching and Learning.B. Outreach and Partnerships – 2. pg. 32 continuedAthletic OfferingsThrough Community Education programs the college offers a myriad of opportunities for the community to engage in athletic programs/classes: yoga, fitness, t’ai chi, boxing, tennis, hiking, golf, fly fishing. Athletic fields and the gym are used for community league games and practice for local clubs/leagues.  NCC also fields intercollegiate sports, extramural athletics and supports club sports. The women’s softball team received local, regional and national attention by going undefeated for 3 full seasons.Library ServicesThe library’s operating hours are as follows: M-TH 7:30am-10pm; F- 7:30am-5pm; S- 8:30am-4:30pm; and S – 1pm – 8pm.  All library services/resources including computers, media tower are available to the public.TechnologyNCC’s Center For Business and Industry provides technological training in the following areas: Industrial Training in manufacturing technology; Business Training Resources Department  supports employers in their training efforts; Computer training; National Training Center for Microelectronics provides consulting and training to electronics firms and individuals.Faculty ConsultationOne political science and one communications professor each serve on the board of the Lehigh Dialogue Center, which is devoted to developing relationships among diverse religions throughout the area.  The Vice President of Student Affairs serves on the board of the Bethlehem Boys and Girls Club.  The Director of the Dental Hygiene program serves as a consultant for the Commission on Dental Association.  

		III2_txt: Limit to 400 wordsNCC’s main campus is in Bethlehem, PA.  It was established in 1967.  Northampton has chosen to bring educational opportunities to a larger population of students by opening off-campus centers.  Offering courses in the communities where people live and work reaches a broader segment of the population and allows flexibility for those not able to attend classes in Bethlehem.  The Monroe Campus reached full branch campus status in 1993 and is currently undergoing a second phase of growth – a new campus is being built on 70 acres to allow for expanding growth in the area.  Fountain Court is an additional site for education classes near the current Monroe Campus.  The Tobyhanna Corporate Center is the site for Northampton’s truck driving training program.  The Fowler Family Southside Center provides literacy training and also serves the whole of south-side Bethlehem with a full complement of credit and non-credit classes.  This area of Bethlehem is predominantly under-served and allows residents easy and quick access to college classes.  The Lehigh Valley Industrial Park IV Site provides multiple training modules in welding, machining, CNC and electrical maintenance. Northampton Community College is the fastest growing public college in Pennsylvania.  The College serves more than 32,000 students a year at the Main Campus in Bethlehem, the Monroe Campus and the Fowler Family Southside Center.  In addition NCC hosts 50+ satellite sites in Northampton, Monroe, Pike and Wayne counties.  Close to 14,000 students are enrolled in credit programs; nearly 20,000 are involved in workforce training, adult literacy classes or youth classes. Approximately one in four graduates of high schools in Northampton County and one in six graduates of high schools in Monroe County continue their education a NCC. NCC is also one of the largest employers in the region with more than 1,300 full- and part-time employees.  The college is truly embedded in the community.One of NCC's extraordinary relationships, partially funded by the United Way is the "Communities in Schools" partnership between NCC and Fountain Hill Elementary School.  NCC contributed $10,000 in cash, and provides a full time coordinator ($30,000 + benefits) to support families and children of the school.  In addition, the Vice President, Community Education/Dean South Side and the Associate Dean of Community Education contribute in kind support for this project.Housed at our South Side Campus is the "Cops n' Kids" reading program.  NCC provides space for this project which collects books (by the thousands) for a children's reading room/library.  In the heart of this under-served community, children have a safe place to come after school and engage in activities that enhance their academic and social experiences.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		City: Marquette

		State: Michigan

		Institution: Northern Michigan University
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		answer will have no bearing on the classification decision: 

		IA1_text: Yes. “Northern Michigan University, by providing quality academic programs, strong student support, and extensive regional service for its stakeholders in the upper Midwest, challenges its students, faculty, staff, and alumni to strive for excellence, both inside and outside the classroom, and to become outstanding citizens and leaders. …and to advancing the University's roles as a service provider and as a cultural and recreational center in the Upper Peninsula.”“Community service” or “outreach” is explicitly stated in 40% of mission statements for both academic and service departmental units.  “Community Engagement” is one of four themes in the Road Map to 2015 vision. 

		IA2_text: Yes. The Student Leadership Recognition Banquet with 550 attending has recognized students and student organizations for 20 years. Awards go to the outstanding student volunteer for community impact, the student organization with the most meaningful volunteer service contributions, and the outstanding project benefiting the campus and/or community. Achievers of the Superior Edge Program, open to all students who engage in and document experiences in leadership, citizenship, diversity and real-world application beyond their degree requirements, are recognized at the Leadership Recognition Banquet and receive a pin and certificate at the Superior Edge Graduation Reception. Departmental and College awards are given at separate awards ceremonies or at the university-wide Honors Reception.  A Volunteer of the Month program recognizes an exceptional student for his/her volunteer work in local communities. Recipients are acknowledged on the Volunteer Center website and student newspaper article. Celebration of Student Research, Creative Works, and Academic Service-learning is a student symposium in its 13th year where students share their work with the campus and local communities in the form of poster, oral presentation, performance, or art display; 30% of presentations involved community engagement research.Faculty and Staff receive awards at the Faculty/Staff Recognition Luncheon, are introduced at the Board of Trustees Recognition Luncheon, and appear in campus news. Distinguished Team Awards, instituted in 2006, are given for most effective and collaborative team contribution to the university’s mission. Three have gone to community engagement teams. Faculty/Staff University Service Awards may be given for community engagement, and new Community Engagement awards are under development. Alumni awards with a service/community engagement component have been given annually for up to four decades: Alumni Community Service and Distinguished Citizenship Award, Distinguished Alumni Award, Alumni Service Award, and Outstanding Young Alumni Award.

		IA3a_text: Yes. NMU uses both qualitative and quantitative assessment methods to monitor community perception. In a small and rural community, NMU has a large presence in the area’s organizations, boards, and councils. Membership, through informal dialog, provides a very effective, two-way communication system that takes a constant pulse on perception and can catch problems early. As one measure, 49 NMU administrators held 58 leadership positions in 76 local organizations during the past 3 years. As a member of Lake Superior Community Partnership, a 1000-member economic development coalition, NMU receives feedback from that venue. Community members may join NMU President Les Wong’s Community Connection, a group that receives an electronic newsletter from the president each month on what is happening with NMU students, faculty and staff-including community engagement activities–what decisions are facing the university and what the community is doing to help NMU. This group of 400 is regularly asked to provide comment to the president on issues related to Northern and/or the university’s involvement with the community. This group, as well as the local public, is also asked to demonstrate support for NMU through such measures as displaying Welcome Student signs in window storefronts, writing letters to legislators as needed and serving as volunteers to the university on advisory boards, as student leadership mentors and in special event roles. The willingness of the U.P. community to back NMU is truly impressive. Whenever the university asks for help, the community provides an overwhelming response. Likewise, when the community brings issues to the university, NMU works diligently to play a positive role. Another way NMU assesses community perceptions is through systematic monitoring of local media coverage of the university in particular, letters to the editor, editorials and op-ed pieces. Additionally, the university publicizes two e-mail addresses, NMUPres@nmu.edu (President’s office) and commark@nmu.edu (Communications and Marketing office), as ways the community can send comments, questions and concerns to the senior leadership of the university. These e-mails are responded to usually within 24 hours of their receipt. For wide public feedback, the community is encouraged to attend NMU’s regularly held university forums where issues and opportunities are discussed.Three additional quantitative measures that help monitor the perception of NMU’s community engagement are: Volunteer Center logs of requests for assistance and hours served; Career Services postings by local employer’s part-time jobs and recruitment by volunteer organizations; NMU Foundation reports generated by the Gift Processing and the Performance Metrics Systems. 

		IA3b_text: Yes. NMU archives messages to NMUPres@nmu.edu and commark@nmu.edu in printed format. Prior to annual transfer to archives, the year’s worth of messages are sorted and tallied by category: comments, questions, compliments and complaints. Any apparent trends, positive or negative, are discussed and addressed, if needed. For instance, in 2007-08 the NMUPres mailbox received close to 500 e-mails; 200 with opinions about a smoke-free campus and the controversial Anne Coulter speaking on campus, 41 general NMU questions, 61 compliments and 16 complaints. The information from these communications has been used to review and change processes, and improve customer service. Each one is viewed as an opportunity to improve or, at the very least, review our procedures. This assessment is taken very seriously.  The NMU Volunteer Center annually receives, on average, 150 service requests; 25 from individuals and 125 from 50 community agencies. 25 of these agencies come to Fall Fest to recruit student volunteers. For 19 major annual events, the Center records date, time, location, participation, and feedback for subsequent planning. Any significant change in the pattern of requests, agency involvement, or volunteer hours detected in the annual report would prompt immediate investigation. A total of 658 part-time, local/regional jobs were posted with Career Services by 218 distinct employers. The Peace Corps and AmeriCorps recruit annually due to high interview rates; since 1995, the Peace Corps has interviewed 57 students. Over the past 5 years, NMU provided 50-75% of AmeriCorps’s Marquette County recruits. Both the volunteer and employment “help wanted” inquiries are considered evidence that NMU is a respected and dependable resource for community needs.   The NMU Foundation, a philanthropy unit, works closely with both the president and Communications Department. Detailed reports generated by two tracking systems reflect donors’ perceptions, including those on community engagement. 

		IA4_text: Yes. The potential for community engagement is a key marketing message for NMU, and is mentioned in all major communication tools. Often this is done by discussing our civic engagement programs: the Superior Edge  Program www.nmu.edu/superioredge is open to all students who engage in and document in an e-portfolio up to 400 hours of experiences in leadership, citizenship, diversity and real-world application beyond their degree requirements; the Student Leader Fellowship Program www.nmu.edu/slfp; the Volunteer Center www.nmu.edu/volunteer; as well as NMU’s reputation for experiential learning, the majority of which is done in service to the community. NMU has used full page ads in the local newspaper to highlight student service.   Communication tools include the university’s Web sites, general information pieces, NMU recruiting pieces, and several non-student pieces, such as the alumni magazine, Northern Horizons. For instance, in 85-90% of all issues of NMU Parent Partnership newsletters www.nmu.edu/partnership, an e-newsletter from President Wong to parents distributed 12-16 times per year, there is some mention of students, faculty and staff community engagement or suggestions of community engagement opportunities. The NMU Community Connection www.nmu.edu/community, an e-newsletter sent from the president every 6-8 weeks to community members, demonstrates to the community how Northern students are active community participants and reminds subscribers to involve students, faculty and staff whenever possible in their events, issues and problem-solving. About 95-98 percent of all Community Connection newsletters include either an example of cooperation between the community and the NMU campus community or information on how community members can get the campus involved. Academic service-learning has its own website www.nmu.edu/asl and volunteer work is promoted as media feature stories, hometown press releases and media pitches on a weekly basis. Community engagement is also regularly featured in the faculty-staff newsletter (60-70% of all issues)

		IA5_text: Yes. NMU President Wong actively promotes community engagement. In almost every major speech given on campus and off and nearly every paper written, Dr. Wong has mentioned the need for students, faculty and staff to take leadership roles in the community. He talks to students about global citizenship, saying “think globally but act locally.”  His schedule demonstrates a commitment to community with about 15 percent of his overall schedule each year used for community-related matters. He serves on several local boards, meets with community members about their concerns on a regular basis and participates in numerous community activities, such as United Way campaigns, TV promotions for “Buy in the U.P.,” food collections and celebrity auctions for community causes. Dr. Wong was the driving force in developing a group of the top 25 Upper Peninsula employers and the presidents of the other two U.P. universities, which now meets regularly to discuss Upper Peninsula issues for economic development.  In the spring 2008, President Wong announced his university strategic plan, the “Road Map to 2015” with community engagement as one of its four main elements. The Road Map also sets goals for increased involvement in liberal studies (awareness), the Superior Edge (engagement), volunteering, and increased community collaboration in researching and modeling green technologies (research). Dr. Wong created the new NMU position of university-community economic development officer, held by our immediate past provost who has been an advocate for technology innovation for the region to compliment the NMU wireless, laptop campus initiatives. The Board of Trustees has been very supportive of the Road Map and other civic enrichment and service-learning programs. Both Dr. Wong and the Board of Trustees play significant roles in making community involvement an expected aspiration of Northern students through their financial support, despite very difficult budget-cutting economic times. 

		B1_text: Yes. NMU uses a centers-based infrastructure, housed under Academic Affairs. The Center for Student Enrichment, having the broadest impact on overall community engagement, is described here. The Director and Associate Director oversee five programs, five full-time staff, and 17 student staff. • Academic Service-learning. The Center provides administrative and logistical support, strategic and programmatic assistance, Director time (10-15%), and 10 hours per week of graduate assistant time towards ASL designation management. • Superior Edge, currently involving1460 active student participants, is staffed by the Associate Director (70%), clerical staff person (80%), Graduate Assistant (70%), and two student staff members.• The Volunteer Center promotes volunteer opportunities to students and student organizations, and sponsors several major volunteer efforts annually. It is comprised of three student staff working 15 hours/week. • The Student Leader Fellowship Program, an elite nationally recognized program, requires a two-year commitment and culminates in a Community Service Internship. These internships involve 3-4 hours/week of leadership and service for an academic year, overseen by the Associate Director of the Center and staffed by a full time Assistant Director and clerk.• Health Promotion schedules 13 community events, including co-sponsoring a youth conference, reaching over 400 people. It has a full time director and clerk.Other major centers are:• Center for Native American Studies is a liaison for five Tribal Communities of the Upper Peninsula with 9 staff and sponsors programs for youth, educators, and the general public.• Center for Economic Education and Entrepreneurship, and its resident Professorship for Economic Development, serves the regional economy and educators with faculty leadership and four student staff.• Center for UP Studies, Beaumier Heritage Center, and Archives, with 5 staff in total, collaborate with regional historians and historical and cultural organizations• Center for Rural and Local Government Studies is a civic liaison created in 2008 with director release time from Political Science.• Seaborg Center serves regional educators and youth for math/science education• Multicultural Education and Resource Center co-sponsors an annual UNITED (Uniting Neighbors in the Experience of Diversity) Conference to promote diversity dialog.• Continuing Education, with 6 staff, coordinates community adult/career needs for Educators, Professional Development, Workforce Development, Off-Campus Courses, and Personal Development. • Career Service is a clearinghouse for part-time jobs in local businesses and organizations Additionally, the Dean of Students Office interfaces with the city government and landlords.

		B2a_Text: Yes. Internal base budget allocations of $1.6 million to support our infrastructure centers, such as Center for Student Enrichment, annual programming, such as United Conference, partnerships, such as the Line Technician Program, and internal grants. An average $15,000 in unallocated monies is also used on a case by case basis. 

		B2b_text: Yes. External grant funding flows through the NMU Office of Sponsored Programs for purposes of tracking and controls. For the past two years, 39 faculty and staff received grants relating to curricular engagement or outreach activities: 2006-2007, 40 grants, $5,739,880; 2007-2008, 34 grants, $2,918,350; two Brighter Futures grants were awarded to NMU faculty. NMU has 27 students enrolled in the Michigan Service Scholars program, each receiving a $1,000 educational voucher for completing 300 hours of service. The NMU Foundation annually receives donations earmarked for community engagement activities. In 2007-2008, $241,000 of these gifts had targets such as the Medical Library Fund, the Beaumier Heritage Center, and the Financial Trading Lab. The Skiller Trust endowment funds outreach-related activities, such as the Student Leadership Fellowship Program and Washington Center internships. For three decades the Sam M. Cohodas Economic Development endowment has funded a regional economist for the Upper Peninsula to produce economic reports on the Upper Great Lakes economy, lead regional studies of economic interest, and serve as a liaison with the community. Nearly 80% of students at Northern rely on some form of financial aid, including scholarships. Some sponsors stipulate civic engagement and service to the community as criteria. In 2007-2008.

		B2c_text: Yes. The NMU Foundation conducts fundraising directly connected to the University’s community engagement efforts. Annual telephone solicitation scripts mention community engagement and student leadership as examples of how donations are used. The Foundation’s letter of thanks sent to every donor includes text related to co-curricular opportunities, active citizenship, and global leadership. The College of Business endowment fund supports a New Business Venture Competition and Executive in Residence Program. “Campaign for NMU,” the current capital campaign, has direct ties to Road Map to 2015, the NMU strategic vision. Campaign priorities include student leadership, civic programs, service-learning, partnerships, and centers for innovation.     Affinity Clubs raise funds through memberships. The Friends of the DeVos Art Museum are led by a Board of 15 community members which reimburse schools for bussing costs to bring children to the museum. The First Nighters Club supports the Forest Roberts Theatre which provides tours and workshops for youngsters and age appropriate school performances. The Blue Line and Wildcat Clubs involve the community in NMU sports beyond the spectator level.     Student organizations often raise funds in support of community need; Relay for Life ($22,000  cancer research) and Hope Starts Here ($26,000 Brain Tumor Center) are two 2007 examples.

		B3a_text: Yes. The university keeps records of and tracks community engagement through several mechanisms. (Grants were mentioned in Questions IB.I.2b)Volunteering. Superior Edge annual statistics are reported for overall participants, hours volunteered, and Edges completed; and for each Edge, the numbers of participants, hours logged, and reflection papers submitted. The Volunteer Center tracks input metrics: number and type of service requests and requestor information. These measures were also discussed in Questions IA3a and 3b.. An average of 150 service requests are received annually and sent weekly to 2,000 NMU students. Unless part of Superior Edge or the Center’s sponsored programs, students do not log their hours, but 60,000 is an estimate of annual hours.Curricular. The Academic Service-learning course approval process, started in Winter 2008, requires faculty to complete a form identifying project, community partner, and planned reflection activities for every semester ASL is part of the course. Department head and ASL Advisory Board approvals are required. To date, 52 different courses have been designated, and flagged in the course registration system and on the student’s transcript. With this notation, statistics for students, faculty, courses, and disciplines can be generated from the registration system. Credit-earning internships are also called, depending on the discipline, practicum, field experience, and clinics. There are 41 disciplines that have an active internship type of course, with many using a common set of course numbers. Student Fellows in the Student Leader Fellowship Program provided 4,480 hours of service and leadership to the community through their Community Service Internships in the past year. Work done by students in these 50-person cohorts is documented by the student and their community partner, and tracked by the Associate Director of the Center for Student Enrichment. Student mentors are individuals from the faculty, staff, or community at large; their hours are also documented. Outreach programs. Continuing Education, Public Safety Institute, and all professional, educator and youth-based centers use databases to track the number of participants and courses, and hours of training in all of their programming. All conferences track attendees. Northern Center for Lifelong Learning, an Elderhostel affiliate for people age 60+, tracks attendance (1,483 people) at 72 workshops last year. The DeVos Art Museum annually receives 10,000 visitors; 30 community volunteers assist with school group tours for 1,000 children, and each spring the museum hosts an exhibition of 500 art projects completed by 400 school children. 

		B3b_text: Yes. Data from all of the community engagement programs housed within the Center for Student Enrichment-Academic Service Learning, Superior Edge, Student Leader Fellowship Program, Health Promotion, and the NMU Volunteer Center-is used to evaluate progress and to assist with strategic planning. Data on outreach programs is used to benchmark programmatic success, both in numbers and impact, to determine allocations for the next year’s budget and staffing, and to update objectives. Future offerings are based on number of participants per program and feedback about instructors, i.e., popular programs is repeated. Some of the outreach programs provide continuing credits towards certification need detailed records and/or certificates as a part of the recordkeeping mechanisms. The Continuing Education data base provides records to school districts of the west/central Upper Peninsula and the Michigan Dept. of Education and Michigan Secretary of State for bus driver certification status and motorcycle endorsement licensing. Data is used to validate programs to the Michigan legislature and influence or justify budget allocations. In reviewing statistics from the new ASL course designation system, it was discovered that not all faculty fully understood the approval process or its purpose, and did not apply to designate their courses. As a result, a communications campaign of pamphlets, website, and faculty presentations is currently underway to correct misconceptions and increase awareness of the designation. Until then, the generated statistics are recognized as being a subset of true ASL course activity.  Summer in-service training for admissions recruiters includes segments on statistics and outcomes for all curricular and co-curricular forms of student and university community engagement so they can provide accurate information to high school counselors, potential students, and their parents. Finally, data from these mechanisms are reported by the President in community e-newsletters, communications to State legislators, and in alumni news and marketing materials.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: NMU students are impacted individually and as groups. Approximately 17% of all NMU students are active in the Superior Edge Program. The full Superior Edge has been completed by 42 students with 85,594 total hours logged since 2006. Participant reflection papers are assessed with a rubric, and consistently mention one or more of the following: Helped prepare me for life after college; More self-confident; Open-minded; Discovered my capabilities, and helped me take risks; More compassionate; Knowledge increased. The Student Leader Fellowship Program does 1, 3, 5 year follow-up surveys to assess community engagement involvement of graduates. Advanced ASL curriculum conduct exit surveys.ASL course exit surveys and reflection papers support faculty observations of increased content learning. Nearly 100 Education students per year are involved with service-learning at Lake Superior Village Youth Center. Exit surveys indicate that students reinforced existing knowledge and awareness of how education relates to societal issues of low income housing, after school program. Graduates in programs where engagement is heavily integrated have high employment or graduate school admission rates, e.g., nearly 100% of Social Work, Clinical Lab Sciences, and Nursing graduates (1998 to present) responded to a survey that they are employed or continuing their education. 

		B3d2_text: The increased focus on community engagement created a climate of acceptance for scholarship of teaching, consulting, and community service; thus increasing faculty adoption. In the ASL Faculty Handbook, faculty quotes state that ASL is an opportunity for them to showcase student maturation as well as academic growth, help develop student-to-teacher camaraderie, keep current and increase job satisfaction.External awards positively impact faculty morale. 2007 Campus Compact awards went to Kulisheck(Political Science) for Life Time Achievement Award and Poindexter(Business) for Faculty Service-learning. Ten% of faculty received external grants in the last two years, spreading confidence to increase community-based research.Community-engaged faculty are collaborating more frequently on curricula, outreach programs, and task forces. The Environmental Science program, working with Lake Superior Watershed Partnership, is offered jointly by Biology, Chemistry, Economics, Geography, Mathematics, Public Administration, and Physics.  Also, increased communication has resulted in joint research: work by Cianciolo(Social Work), Burns(Psychology), Sanford(Nursing) in a local school produced a Dementia Education curriculum for high school students; Tremethick (Health Ed) and Smit (Nursing) have given ASL presentations relating to an interdisciplinary Global Health course. 

		Impact on community: On

		Impact on institution: On

		b3d3_text: To meet the quality demanded by the medical and educator population base, impact is measured and assessed for youth outreach. For example, results of a sponsored youth competition showed a 13% gain between pre- and post- knowledge tests on entrepreneurship for 54 participating high school students, and the Seaborg Center reported that “lesson observations by evaluators indicated that 58% of teacher participants in a Seaborg Math program designed lessons that developed conceptual understanding compared to 25% of the control group.” USA Today (Dec 2007) stated that NMU, “in the state’s remote Upper Peninsula also offers vocational programs where local people can get their plumbing or beautician license. And those part-time students receive all the privileges of four-year students.”  NMU’s Workforce Development and academic units work with corporations such as Cleveland Cliffs Inc. and American Eagle Airlines to prepare entry level technical employees for local operations. Cleveland Cliffs leases space to provide training for up to 1,600 employees; American Eagle Airlines hires 30-50% of graduates in an aeronautical maintenance program. Along with its partners like the U.S. Olympic Education Center - a source of city pride - NMU aided Marquette in achieving a “Most Livable Community” award in 2004.

		B3d4_text: Growth in depth, breadth, and quality are all institutional impacts. ASL usage grew from isolated pods (1990s) to a university faculty/staff focus group (2002) with enough administrative support to make student civic engagement a campus initiative (2004). The Superior Edge Program, renewed membership in Campus Compact and an expanded Center for Student Enrichment were the 2006 results. Interdisciplinary ASL projects are occurring e.g. IT students help Education students, who help community partner. Community engagement is one of four main elements in a Road Map to 2015 and internal funding has increased proportionately. Traditional NMU outreach programming has been sustained for 15-25 years: continuing Education, U.S. Olympic Education, and youth academic and sports programming.  New curricular (vocational trades and health services), research (natural resources and brain tumor center) and entrepreneurship roles have developed or expanded. Certain outreach, such as youth athletics and music groups, have a recruitment component for NMU; 10% of youth participants in the Music Dept outreach enroll at NMU. Measured civic outcomes objectives are being attained. A 2007 engagement goal for each NMU athlete to participate in 3 community service projects was significantly exceeded, and the Athletic Department won a 2008 NCAA Community Engagement Award of Excellence. 

		b3e_text: Yes. Partnerships listed in the Partnership Grid are active users of assessment data; one reason for their success. In general, data are used to improve existing programs or offerings. For example, while the Center for Student Enrichment met its quantitative goal for participants, it saw a need to further educate students on the reflective process. The Center for Economic Education and Entrepreneurship uses pre- and post-assessment, and tracked enrollment to verify program content and schedule future programming. Continuing Education, in conjunction with Michigan Works, Lake Superior Community Partnerships, and Michigan Economic Development Corporation partners, monitors programming, evaluations, resources, state requirements, and regional needs to develop new procedures, sites, and courses. Disciplines within the College of Professional Studies are proactive with academic programming and community partners; all work closely with their partners, sharing data. Three community conferences occur each fall that use assessment data.  The Sonderegger Symposium, sponsored by the Center for U.P. Studies, revised its announcement and selection processes in response to feedback. With 1,400 average attendances, the UNITED (Uniting Neighbors in the Experience of Diversity) Conference uses evaluations to identify missing and/or important themes. 2006 evaluations disclosed an underrepresentation of faith diversity which was corrected in UNITED 2007. When attendees of the U.P. Indian Education Conference requested more information on Special Education in relation to American Indians, the planning committee made it a keynote speaker topic the following year.NSSE Seniors means for "Volunteering” increased, .55 (2004) to .61 (2007); contribution to community welfare increased 2.18 (2004) to 2.41(2007)—moving above Midwest peers. NSSE Freshmen means for “Volunteering” were .29 (2004) to .33(2007); on par with peers.  Internships Seniors means were consistent at .42; below the peers. These, and other assessment measures, are targeted for growth in NMU’s Road Map strategy.

		B4_text: Yes. In March 2008, NMU released its new strategic plan, Road Map to 2015 www.nmu.edu/RoadMap2015 with four themes: Innovation, Meaningful Lives, Campus Attributes, and Community Engagement. Each has a tie to community engagement, but the latter bears its name. “Community Engagement,” lists our goals: 1) Include all campus units in the process of community engagement; collaborations between the university and its communities for the mutually beneficial exchange of knowledge and resources in a context of partnership and reciprocity; 2) Increase faculty, staff and student involvement in the Superior Edge program, academic service learning and other community engagement and leadership development initiatives; 3) Put into action a commitment to be an inclusive community; 4) Increase collaboration with local communities, schools, governments, development groups and other partners to enhance U.P. community and economic development.Other Road Map connections to engagement are to increase internship opportunities and develop high technology programs with corporate partners; provide liberal studies education that encourages active and effective citizenship; while being good stewards, take advantage of location and natural resources for research and curriculum development; work to enhance opportunities, funding and events to strengthen and increase current university areas with a U.P. focus.

		B5_text: Yes. Release time (1/3) is given to faculty directors of centers, or there is a full time director. All directors are funded to attend national conferences, as appropriate. The Teaching & Learning Advisory Council (TLAC) and the Academic Service-learning Advisory Board each sponsor faculty workshops and presentations on active, peer, and service-learning by in-house or external experts such as Dr. Robert Bringle, a noted practitioner and researcher in ASL from IUPUI. NMU traditionally pays the $1000 tuition for faculty and staff accepted into the 8-month Lake Superior Leadership Academy, designed to bring together potential leaders from Marquette County, strengthen individual leadership abilities, and encourage participants to assume community leadership roles. All faculty receive $1000 annually towards professional development, which can include some types of community engagement activities. Additional monies are allocated on a case by case basis; expenses associated with conference presentations are usually covered. In the past 5 years, the Provost has sent faculty groups to Lilly Conferences North, Michigan Campus Compact Institutes, and Sloan-C International Conferences on Asynchronous Learning, all conferences with academic service-learning tracks. In 2006, members of the Superior Edge Task Force attended the Civic Engagement Institute at IUPUI. The College of Business pays faculty/staff annual membership dues in community and civic organizations. Grants are available from several internal sources. The TLAC and ASL Advisory Boards allot $500 mini-grants to faculty funded by the Provost, and the Education Dept provides ASL grants for its faculty up to $1,500. The Faculty Grant Committee awards one $17,500 and multiple $7,000 research grants, and $3,000 instructional improvement and curriculum development grants. All these can, and have, gone to community engagement-related proposals. Last year, a Grants Coordinator was hired to assist our Associate Director of Grants and Research to handle increased activity in external grant proposals.

		B6_text: Yes. The input of the regional community is heard formally through community and corporate partnerships, advisory boards, surveys, and joint task forces; the Lake Superior Community Partnership often is the designated local voice. Advisory Councils exist for the College of Business and all departments within the College of Professional Studies to collect community input and perspectives on their activities. The Social Work Department's community advisory board meets 2-3 times per year to provide input on field placements structure, such as hours and evaluation. The Social Work program is considering creating a block field placement option and will seek feedback from its advisory board.  When Criminal Justice developed its online Loss Prevention Program, they did so with the strong voice of the external loss prevention community. Another example is collaboration between Pioneer Surgical and NMU requiring extremely technical and sophisticated machining. NMU students are trained on the NMU campus using Pioneer Surgical's machines. When they complete their programs and are hired, they move across the street to Pioneer Surgical's laboratories to begin work. The Friends of the DeVos Art Museum, 200-member organization is a cultural example; its voice is a 15-community member Advisory Board that directs museum activities and exhibits. The Center for Native American Studies works closely with five federally recognized tribes and the 20 member network of Title VII Indian Coordinators throughout the U.P. to verify its mission and message. The Sam M. Cohodas Scholar for economic development in the U.P. has stated that a priority will be to listen to organizations such as Michigan Works!, the U.P. Economic Development Authority, Operation Action U.P. and others interested in economic vitality across the region. A survey conducted by the 32-member Public Safety Institute Partnership directed NMU to provide training at regional sites as well as on campus.

		SD1_text: To some extent, yes. In some disciplines, such as nursing, clinical lab sciences, health education, political science, and, social work where community engagement has a unique role within the academic program, this community expertise is sought. Specific examples are faculty in Center for Native American Studies and vocational trades in the School of Technology and Applied Sciences. The College of Business candidate evaluation form weighs favorably applicants who are actively engaged with the business community, would relate well to the community, and show an interest in the community. In other cases, criteria for determining faculty recruitment includes an item related to the person’s community fit and community interests-this is in the “preferred” rather than “must” category.    Given the rural and geographic location of Michigan’s Upper Peninsula, faculty who become engaged with the community, either in service or research, are more apt to be satisfied with their decision to come to NMU. To that end, position announcements for faculty and academic affairs staff include links to Marquette area websites and have community-related stops during campus interviews. The subjects of community interest and possible engagement are topic questions historically posed by the Provost and Deans during campus interviews. Questions emphasize interaction with regional business and professional organizations, scholarship that could related to regional research opportunities such as environmental science in the Lake Superior Watershed or fish populations in national or state lakes and streams, or experience with service-learning. The College of Business has a formal policy that encourages faculty and staff to become members of area community and/or service organizations, e.g., Lions Club, Rotary Club, Economic Club, by paying the annual membership fees.

		SD2a_text: Yes. NMU has two faculty unions with Master Agreements that include community engagement. The AAUP-NMU Agreement recognizes Boyer’s Four Forms of Scholarship: scholarship of discovery, scholarship of integration; scholarship of application; scholarship of teaching. “For purposes of evaluation, the four (4) forms are of equal weight.” (AAUP Article 5.5) NMU defines scholarship broadly; work emanating from community engagement is recognized and given due weight for personnel decisions. The NMUFA Agreement includes community service towards promotion and tenure, but defers to departmental bylaws for details. (NMUFA Article 12.0) Departmental bylaws for both units cannot conflict with their Master Agreement, therefore all departments reward community engagements.  In 29% of departmental bylaws, use and exploration of ASL is classified as teaching. It can become professional development with evidence of workshop attendance, and scholarship when research, grants, or scholarly outputs are generated. The College of Business and almost 100% of disciplines in professional studies, i.e., nursing, education, social work, etc., recognize community engagement throughout their bylaws (assigned responsibilities, professional development, and service). Overall, 71% of bylaws consider community service as “service” when related to university business or volunteering related to one’s discipline. Successful grant proposals are also rewarded in the promotion and tenure policies, including grants related to community engagement outreach, development, and curricula. In the NMU Faculty Academic Service-Learning Manual, there are Promotion and Tenure guidelines which were agreed upon by the AAUP. These guidelines state, “While the faculty review committee does not permit people to count one activity in all three of these performance areas at the same time, it is possible to make an argument for including academic service learning (ASL) activities in any one of the three areas.” Successful samples are available for faculty to review.

		SD2b1_text: Yes. All departments must abide by Boyer’s Four Pillars. 71% of department’s bylaws explicitly list community engagement activities under scholarship; it may be teaching (pedagogy), application (consulting), and discovery or integration (investigative / analytical research related to the community or its environs). Individuals choose placement in cases of overlap.

		SD2b2_text: Limit to 200 words

		SD3_text: Yes. Responsible leadership has an ethical and moral dimension that includes demonstrating a concern about the welfare of others which can be practiced in various ways: • In year two of the Student Leader Fellowship Program, students plan, organize, and implement their own Community Service Internships conforming to criteria. An average of 4,500 hours of community service is logged annually in SLFP. Since its inception, student leaders have given a total of 73,100 hours, working under 535 individual mentors, at 302 different site locations.• Within the Superior Edge Program, students can work towards the 100 hour requirements for each of the Leadership and Citizenship Edges. Within broad guidelines, students choose their own areas of involvement. In the past two years since the program began, • As a member of the NMU President’s Council, the student body president has a voice in strategic planning. The ASL Advisory Board has student members who influence service-learning. The Business College student advisory boards provide insight to deans on decisions such as Executive-in-Residence activities.• Some student organizations initiate community projects or are part of outreach efforts. This year, 19 members of NMU Constructors planned and executed an alternative semester break for New Orleans housing reconstruction. The music student organization is involved in planning and running the annual Jazz Festival for high school students, determining guest artist(s), setting the schedule, handling publicity, coordinating volunteers, and often assisting in event assessment. • Student staffs hired by Centers are active in programming, planning, and assessment. The Center for Economic Education & Entrepreneurship gives four students the responsibility to coordinate community needs, implement creative programs and take ownership of outcomes. Nineteen student employees of the Center for Student Enrichment manage the Volunteer Center program, promotions, and serve as coordinators for other programs. 

		SD5_text: Yes. In Fall 2006, the Senate approved a common definition and criteria for academic service-learning course designation and empowered the ASL Advisory Board to review and approve ASL course designation requests. In addition to designation oversight duties, the ASL Advisory Board meets eight times a year to set broad directions for ASL, plan faculty in-service events, discuss ways to promote service-learning throughout the curriculum, oversee mini-grants, and identify scholarship opportunities. The Board is led by a faculty chair with 1/3 release time, comprised of faculty, academic dean, and staff from the Center for Student Enrichment and Institutional Research.  A Superior Edge Advisory Committee consists of faculty, staff, and students to review and recommend types of experiences allowed under each of the Edges; assess program quality, student experiences and reflections; assist in the development of promotional materials; and help market the program through Admissions, the First Year Experience Program, Campus Visits, and Orientation.Ethnic Cultural Diversity Committee is involved with outreach as a co-sponsor of a UNITED Conference and a performing arts series, and supporters of Native American outreach. 

		SD4_text: Yes. Courses with academic service learning content are noted on a student’s academic transcript. In addition, every student who completes one or more of the Superior Edges receives a formal Student Enrichment Transcript attached to their official academic transcript describing each completed Edge.  If a student completes all four Edges, they also receive the “Superior Edge” designation.  The four Superior Edges are: • Citizenship (engaged, involved citizen)• Diversity (sensitivity and awareness of global and domestic diversity issues)• Leadership (competent, ethical, and effective leader)• Real World (classroom theory related to real workplace practice)

		IIA1a_txt: Statistics in 1b-e reflect one semester of a new computer system implemented W08. Yes. NMU formally defines Academic Service-learning as “a course-based, credit-bearing educational experience in which students participate in an organized service activity that meets identified community needs and reflect on the service activity in such a way as to gain further understanding of course content, a broader appreciation of the discipline, and an enhanced sense of both personal values and civic responsibility.”  To achieve designation (renewed each semester), an instructor completes a form clearly connecting course objectives and service activities that must also appear in the syllabus. After department head approval, the ASL Advisory Board ensures that proposed projects enrich the learning experience, all parties benefit, and that time is allocated for formal student reflection. The community organization must be non-profit and involved in the planning of a service project. Approved courses have a designator in the course scheduling system. Sample pre- and post-survey instruments are available.Internships and field experience do not meet this academic service-learning definition. However, they are considered credit-earning community engagements and experiential learning. They count towards the “Real World” Edge of the Superior Edge Program since they are work placements in the community.

		IIA1b_1: 52.00000000

		IIA1b_2: 5 %

		IIA1c_1: 15.00000000

		IIA1c_2: 58 %

		IIa2a_txt: Yes. Fifty-eight% of all new freshmen enroll in Freshman Seminar as part of the First Year Experience, intended to improve retention through engagement with school and community. To encourage students to become users of community resources, and introduce them to the diversity and unique opportunities present in college life, two of eight FYE learning objectives involve the community. The first year of the Student Leader Fellowship program is credit-earning and consists of training in leadership theory as it relates to being a leader in their community, and formal mentoring by community professionals who make a year-long commitment to work with student leaders. Learning outcomes for the Leadership Theory & Practice course are: familiarity with a variety of leadership theories; acquainted with community service concepts, ethics, culture, and gender differences as they apply to leadership.As specified in the ASL Handbook, ASL course student learning objectives should include: personal growth, career development, social development, knowledge gain.Superior Edge Program outcomes relevant to curricular engagement include: Increase awareness of community challenges, opportunities and processes (Citizenship); Increase knowledge of different cultures (Diversity); Attain knowledge of different leadership styles and approaches (Leadership) Better integrate theory with practice (Real World).

		IIA1d_1: 37.00000000

		IIA1e_1: 461.00000000

		IIA1d_2: 12 %

		IIA1e_2: 5 %

		IIA2b_txt: Yes. All academic programs must file an outcomes assessment plan, which may stipulate engagement goals. The Nursing (www.nmu.edu/nursing), Handbook states that nursing education includes “socialization as responsible citizens in a global environment. …instilling in students a sense of service to the community and society.” Specific learning outcomes exist for 7 clinical nursing courses. The School of Education (www.nmu.edu/education) places 300 students and 14 professors in regional schools each semester. All phases include ASL as observation/projects, short term practice in community, or student teaching. A learning outcome is “Candidates reflect on and evaluate their professional decisions and create collaborative relationships with families, colleagues, and community.” Social Work’s final phase includes 400 hours of community work using a signed Learning Agreement stating learning objectives as concrete activities and experiences to apply the knowledge and skills of generalist social work practice with systems of all sizes, with particular emphasis on the rural, isolated nature of communities such as the U.P.  (www.nmu.edu/sociology)  Other disciplines, such as Art and Broadcasting, feel external recognition derived from peer competition is important to performance and creative work. Students are encouraged to submit samples of work developed in a service-learning environment.

		IIA2c_txt: Yes. All ASL courses contain an assessed reflection component. Pre- and post- assessments are done in the Student Leader Fellowship Program and participants write a Reflection Paper upon their completion. In addition, one-, three-, and five-year follow-up surveys are done with program graduates to assess their level of involvement in community organizations. Local employers are surveyed once every three years for feedback regarding satisfaction with nursing graduates.  Education has a goal for 95% of teacher candidates to receive a rating of “proficient” from both cooperating and university supervisors on student teaching evaluation indicators mapped to engagement goals.  In Social Work, the field experience Learning Agreement is a mutual responsibility of both student and field instructor. The first formal evaluation occurs mid-year when the Field Instructors complete an evaluation instrument.Broadcasting students won the top Michigan Association of Broadcaster awards for the 16th consecutive year; students won four (2008) and six (2008) awards for service projects and community event documentaries, Graphic Design students develop packaging, advertising and logos as part of course work. Their efforts, through competitions, have been professionally used for Lake Superior Day and Hiawatha Music Festival. Our attention is turned towards further assessment.

		IIA2d_txt: An overarching answer is that assessment data triggers continuous improvement. This happens most formally at the program and university levels where oversight committees expect reflection. In all externally accredited programs where assessment data must be regularly reported, these data are used. Faculty review the assessment data and address shortcomings of environments or the instrument, as needed. In 2007, Education reported that all community-related items in their outcomes assessment plan met expectations. However, in 2004, Education faculty refined and piloted a dispositions survey to address a concern. While Superior Edge students do write a Reflection Paper, this initiative is only in its second year and long-term assessments have not yet been implemented. NSSE data points will serve as partial benchmarks.  Assessment data may be used for immediate adjustment. For example, upon review of a Social Work student’s mid-year performance, the Learning Agreement may be modified based on the more complete understanding of needs or tasks available within the agency. Learning Agreements may be used by faculty when preparing letters of reference, if appropriate releases are present.Communications and Admissions offices use data as “cases in point” when recruiting students and faculty, and in external communications to community, parents, and legislature.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Yes. Research-related ASL is integrated into undergraduate and graduate curricula. Research outcomes are presented at discipline conferences, to community partners, and at the NMU Celebration of Student Research, Biology is the most active department where 100 of 415 majors conducted community-engaged research projects last year. Political Science (city government), Public Relations (U.P. 200 dog sled race), and Native American Studies (plant uses) are three other examples where regional research is part of course work. Beyond the Leadership program, some service-learning focuses on organization, communication, and management skills. Students in an ASL Event Management course plan, oversee, and assess volunteer crews for the U.P. 200 dog sled race and Noquemanon ski marathon. Students in Communications raise global AIDS awareness and regional environmental issues by organizing speakers, concerts, and public campaigns. NMU faculty are advocates of internships (also called practicum, field placements, and clinics) with 122 courses in 41 disciplines. Last year, 1,498 students enrolled in an internship course. The College of Business and the departments of Education, and Social Work have coordinators who oversee a formal internship/field placement process. Health-related programs such as Athletic Training, Nursing, and Clinical Lab Sciences are other disciplines with significant internship usage.There is growing interest in serving abroad; the NMU International Student Volunteer Organization has 80+ members planning spring and summer service trips to Peru. Biology faculty led a 2007 study abroad course involving local Zambian communities and conservation. Nursing/Health Education have repeatedly led a joint ASL course in Honduras which provides basic health care and information. Modern Languages sends 1-3 students/year to France to teach ESL in the French school system. Nursing has agreements with two South African schools, offering a HIV/Public Health course in S. Africa. Education places 13-14 students/year in student teaching abroad.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Yes. NMU offers 20 Masters programs in nine disciplines, of which 60% have an internship component. For the remainder with a thesis/project required, topics related to the region are often chosen. Biology is a prime example where the regional medical center and the region’s natural resources are a basis for community-based research. Freshman Seminar, taken by 58% of freshmen, introduces students to the community, volunteer opportunities, and civic enrichment/engagement programs.  While capstones are common, not all embed engagement. Civic engagement capstone examples are in Communications, Native American Service Learning Project, Nursing and Information Systems senior projects, Social Work and Education seminars that accompany field experiences.. A World Cultures graduation requirement introduces students to the global communities of non-Anglo-Saxon Americas through 35 courses in 16 disciplines. Each year, more options involve global outreach such as nursing ASL in Honduras.In the majors:• The Art & Design curricula integrate museum display and external projects.  The Studio for Experimental and Eco-Design supports clients with innovative product development, such as prototyping rural mailbox to withstand winters of constant snowplowing.  Electronic Imaging majors do non-profit website designs, and Digital Cinema students create public service animations.• Clinical Lab Sciences offers 15 degrees (Certificate to Bachelor) developed with Marquette General and Mayo Clinic. In total, 27 courses involve clinical work at one of 22 affiliated hospitals. • The Entrepreneurship program encourages students to engage through a Business Venture Competition with a $10,000 cash prize, a recently funded business incubator, and a Brazilian bilateral agreement to foster environmental and economically sustainable entrepreneurship.• Courses in Political Science get students directly involved with state, local and federal elections. Students work for candidates and political parties. Students attend public meetings (city council, school board, road commission) and trials.

		IIA4_txt: Yes. Various aspects of the Superior Edge Program have been presented at four conferences. Education faculty are active in engagement scholarship, averaging two articles and four presentations annually, and are joined by faculty at all levels in all colleges as illustrated by these abbreviated 2006-2008 citations. Business-Poindexter & Steinhaus. “Service Learning in the Business Curriculum: Practices at a U.S. University” International Conference on Bus. & Econ. Research, AthensCommunications-Bourgault & Weber, “From Mali to Michigan:A West African Pop Diva Visits Michigan’s Upper Peninsula---Engaging in Global Dialogues” 29th Annual Fulbright Conference, Morocco. Potter, Cantrill & Hunt, “Assessing Political Engagement in the Basic Communication Course” National Communication Association Annual ConventionEducation-Anderson & Smith. “Win-win: Forming a university partnership with a local middle school to help all students learn” MI Association of Teacher EducatorsLubig. “Authentic engagement with civic education” MI Council for the Social Studies Fall ConferenceHeikkila. “Learning to Serve and Serving to Learn: Engaging students with service-learning” International Conference on School ReformEnglish-Richmond. “Crossing Boundaries: English Education, Teaching Writing, and Connections to the ‘Real World’” in Closing the Gap: English Educators Address the Tensions Between Teacher Preparation and Teaching Writing. Charlotte, NC:Information Age Publishing Stevenson. “Our Sense of Community, Our Sense of Ecology: Rethinking Service Learning through Ecocomposition” MI Academy of Science, Arts, and LettersHealth Education-Tremethick, Hogan, Ayotte & Ericksen. “A Service Learning Project: Faculty and Student Perspectives” MI Assoc. Health, PE, Recreation, and Dance ConferenceLanguages-Strauss & Straczowski, “Engaging with Language and Culture: A Community Comes Together Through Service-Learning" 10th Annual MI Campus Compact Institute.Political Science-Kulisheck. "Extending Civic Education Across the College Curriculum" 5th Annual American Democracy Project

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Partnership Grid outreach are not discussed here; learning centers and youth are noted elsewhere.The Education department coordinates with all local schools to deliver K-12 tutoring. ASL in Education classes provides tutoring and after school programming for low income youth. Online and cohort extension programs serve remote populations. An online Loss Prevention program was co-developed by industry and online post-graduate nursing programs were developed to address the health profession’s shortage. Post-graduate Education degrees are delivered at four extension locations,  and the Certificate in Public Management uses a combined online and Saturday delivery.NMU serves the region with School Bus Driver Safety Training and Motorcycle Safety Education, annually training 800 and 400, respectively. In partnership with the Michigan Economic Development Corporation, NMU develops and administers Economic Development Job Training grants. Workforce Development coordinates with regional companies, schools and agencies to meet the U.P. workforce needs; often delivered onsite in 12 counties, last year 1,344 individuals enrolled in 221 courses. Continuing Education offers professional development credit for teacher recertification (100 courses taken by 3,000 K-12 teachers from 66 U.P. districts),   child care certification (300 individuals attend an annual conference to meet state mandates), and Michigan Association of Real Estate Appraisers education (65 courses to 1,300 people at 15 locations state-wide). NMU was recently approved to provide Social Work Continuing Education with 15 CE courses per year. In academic departments, the College of Business offers CPA and CFP workshops, Modern Languages provides teacher in-service, and Health Education holds a Summer Sports Medicine Symposium for upper Midwest athletic trainers.Evaluation support is one option for service-learning, such as Information Systems or Public Relations student services. Formal aid is given by centers on an individual request basis. The School of Technology does gap analysis for regional industry.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: NMU has 291 student organizations, some specializing in service and most making some community contribution via the Volunteer Center. In a Fall 2007 Parent Newsletter, President Wong wrote, “This month, I’ve learned about the student nurses’ organization holding a dance for Big Brothers, Big Sisters,... the Sigma Tau Delta-Eta Phi Chapter collecting used cell phones for the Marquette City Police program to help women in potential domestic violence situations, and the social work majors volunteering for Marquette’s new homeless shelter program called Room at the Inn.” Beyond its art museum, theatre, recital hall and event center offering exhibits, concerts, tours, and performances, NMU culturally addresses the U.P. population with UNITED  and U.P. Indian Education Conferences, Indigenous Earth Day Summit, Sonderegger Symposium, a Powwow and Food Tasting event, and Native American Commons. Faculty regional consultation occurs in most disciplines; 2006-2008 examples are: • Biology: birding, fish, insect habitats (Lindsay, Leonard, Strand) • Business: event organization (Graci, Steinhaus)• Communications: environmental, theatre and music festivals (Brady, Cantrill, Ganzert, Russell)• Economics: entrepreneurship, economic impact (Ferrarini, Switzer)• Engish/Education: U.P. Writing Project (Smith, Standerford) • Geography: binational watershed, city planning (Sundell, DeGoosh)• Music: city symphony orchestra and choral society (most)• Nursing: health camp (Delpier)• Political Science: community libraries, hospital (Nelson, Cherry)• Recreation: National Parks Service (Rademacher)NMU Athletics won a 2008 NCAA Community Engagement Award of Excellence. During the season, there are 13 promotional events, coach/athlete volunteerism 100+ events), and booster clubs (650 community members). Recreational Sports play a large role with 557 members and 9,400 guests, clinics, and tournaments. Seniors (250-300 per semester) are served with senior exercise, swim, and Tai Chi (at senior centers) classes. The remaining components are described elsewhere in the application.

		IIB4a_txt: Yes. The Lake Superior Community Partnership, an economic development coalition of 1000 regional businesses and organizations, states in its mission that it will “Maintain a high level relationship with Northern Michigan University and support NMU goals for growth and expansion.” www.marquette.org/lscp_mission.html  It was through large, single donor gifts that four major NMU community outreach facilities are now available – recital hall, art museum, events center, and Financial Trading Lab–a tribute to the relationship NMU has with its community, There are many more examples of partnerships NMU has had over recent years on many levels (community, state, national, and even internationally). The reciprocity of all these named and unnamed partnerships cannot be overstated. Synergy exists on joint research enabling Biology faculty to share equipment with federal and state natural resource agencies. When NMU updated its 15 year Campus Master Plan, one result was collaboration on a research and technology corridor adjacent to campus. These partnership opportunities are a direct result of the City of Marquette’s and Marquette General Hospital’s participation in the planning process. The hospital, adjacent to NMU, leases building space and their staff work collaboratively with NMU faculty on curriculum development, clinical supervision of students, and graduate research. Faculty networked with industry and community partners frequently draw upon community partnerships for guest lecturers or field trips. Without the involvement of the regional school systems and governments, medical facilities, police forces, businesses, and organizations, the academic programs could not deliver its quality, hands-on education; and NMU benefits in increased enrollment. Successful engagement and service-learning depend upon a two-way flow of ideas and mutual respect at the student, faculty, institution and community levels.

		IIB4b_txt: Yes. Lake Superior Community Partnership is a venue for feedback. Further, all partnerships and center initiatives are overseen by an advisory board with community and university membership. Meetings are held at least twice a year and are a main vehicle for feedback. Annual reports fulfill an expectation of all grant-funded activities. The Center for Economic Education & Entrepreneurship maintains statistics of all activity and presents annually to its 15-member community advisory board.  The Center’s staff makes community presentations to school boards, and economic and service clubs upon request.  The Center for Native American Studies funds three issues per year of Anishinaabe News, a Native newsletter distributed to alumni and five tribes and inter-tribal entities throughout Michigan that provide support for its 18-20 programs per year.  The Seaborg Center maintains a thorough website www.nmu.edu/seaborg with Outcomes and Strategic Planning, and prepares an annual report to document accomplishments and service statistics. The Public Safety Institute’s annual report is distributed to its advisory board and posted on its website. Public Broadcasting annually reports it financial and operating statements to the NMU Board, Corporation for Public Broadcasting and the FCC. It also distributes an annotated monthly program guide to its members and maintains a searchable website wnmutv.nmu.edu, with FAQ, Press Releases, and feedback webpage. The Brain Tumor Center website www.hopestartshere.org, newsletter, and blog state, “We will use this space to keep you updated regarding the progress we are making in the Brain Tumor Research Lab at Northern Michigan University.” The Clinical Lab Sciences Department, highly dependent upon regional medical affiliates, hosts an annual meeting with partner institutions not only for the purpose of on-going curricular development and monitoring, but also to encourage open ended discussions with one another and NMU regarding trends in practice, professional issues, and unique developments or problems at each facility. 

		IIB5_txt: Yes. Biology faculty are especially productive in scholarship with their natural resources and medical partnerships. Other  2006-2008 examples to illustrate faculty involvement with community engaged scholarship are: • Art-Flavin “Vanishing Points”. Artsgarden in Indianapolis Exhibition. Documents abandoned mines in the U.P. • Business-1) Zaenglein “Marquette Army-Navy Surplus Store” Case Study in Retailing Management. McGraw-Hill/Irwin; 2) Amtmann “Status of Computer Literacy in High School Seniors Graduating in Northern Michigan” Michigan Joint Education Conference• Communication-1) Brady “Michigan's Green Energy Economy,” received broadcasting award and a seat on Michigan Climate Action Council; 2) Bourgault “Two AIDS Music Videos from West Africa.” Media for Development International; 3) Cantrill & Dewalt “Victims ‘in’ and Protectors ‘of’ Appalachia” Conference on Communication and Environment• Education-1) Puncochar Wandahsega, Hill, “Potawatomi Language Revitalization Efforts with Cultural Project Based Learning in the Eighth Grade”. American Educational Research Assoc. Annual Meeting and Exhibition; 2) Covaleskie “Church,State,Vouchers,and Politics:The View From Michigan” American Educ. Studies Assoc.• History-Magnaghi, Cornish in Michigan. East Lansing:Michigan State University Press• Math-House. Editor of the National Council of Teachers of Math Navigations project (35 books and compact discs) translating the NCTM Standards for Mathematics into practice• Recreation-Rademacher, Gadomski, Gray, Minard, Treusch. “Ranger: New Media In The National Parks” The Journal of the Association of National Park Rangers 24(3)• Social Work/Nursing-Hutchison, Schuiling are midway through a 2-year project on alcohol and intimate partner violence funded by the BC/BS of Michigan culminating in an educational video• Sociology-Loukinen “Four Thunders: an Ojibwe Drum” “Ojibwe Birch Bark Wigwam” Two video documentaries of Lac Vieux Desert Ojibwa Band • Technology & Applied Science-Pearce “Hospitality Management in the Midwest” Advances in Hospitality and Tourism Mgmt.

		III1_txt: All questions. It was the intent of this application to illustrate both breadth and depth of engagement. The depth appears in the Partnership Grid. In order to leave room for more breadth, many of those do not appear in the Categories of Community Engagement short answer segments. That omission is not to be construed as lack of relevance or importance.   Similarly, in order to show discipline diversity, some disciplines with traditional community engagement might inaccurately appear under involved. Questions II. A. 1b-1e asks for one academic year of data. As our computerized designator for Academic Service-learning courses began January 2008, our response can only report Winter and Summer sessions. We know with certainty that there are unreported courses, faculty, and student enrollments which would approximately double our reported statistics. Question B 1. YouthProgramming for youth – academic, fitness, cultural -- is a very important outreach for NMU’s community. Beyond the Partnership Grid are 12 sports camps hosting 800 young athletes, Spanish Day with 400-500 high school students from 12 schools, Physics Day involving 140 local elementary school children with 8-10 Physics Club members, LEGO Robotics Tournament, hosted every 3rd year attended by 250 middle school students, Native American Summer Camp for 100 youth, and Music opportunities offered to high school youth in various forms: Youth Choir (100), Youth Orchestra (70), Band Day (400-600), Jazz Fest (400). Question B. 2. Technology & FacilitiesAccess to university technology affords resources not otherwise available to the Marquette area. A Speech-Language and Hearing Clinic provides professional services to 30 children and adults with communication disorders. The Nursing Technology Center can be reserved by local health educators and medical facilities for in-service training on specialized equipment. Public Radio provides recording and audio technology support for community musical events.  Local union chapters are tenants of the School of Technology and Applied Sciences high-tech labs. With the only large facilities in the region, the community turns to NMU for event hosting. In the past year the football Dome and Events Center together hosted 13 trade shows, 28 special events, 43 community athletic events, and the Dome serves as the city’s indoor walking site. Last year, the University’s conference center had almost 8,000 hours reserved for 860 community activities with an estimated attendance of 64,000 people. When the city hosted the 2006 Grand Finnish Fest, the entire NMU campus was needed to handle 10,000 incoming visitors.

		III2_txt: It is important to remember that the U.P. covers 16,450 square miles (larger than Maryland) of small and scattered rural communities with a total population of 300,000. Marquette, hometown of NMU, a regional medical center, and county seat, is the largest city at 20,000. The region relies heavily on NMU to keep their communities educated and make them economically viable for the future. Regional economic development is, and has been, a major component of NMU’s community engagement. NMU hosts a variety of university-based conferences to convene leaders from business, industry, government and educational institutions. Work Force Development, outreach, and curriculum have been described in this application, but a fuller picture includes Northern Initiatives. Northern Initiatives (NI) www.niupnorth.org, a not-for-profit economic development corporation serving northern Michigan and northeast Wisconsin, evolved from a 1980s small business outreach of the College of Business and business incubator. In 1992, NMU entered into a partnership with ShoreBank Corporation, a Chicago community development bank to further aid entrepreneurship.  NMU still invests in Northern Initiatives with five NI board members and NI offices located on the NMU campus, NI utilizes and supports NMU faculty professional development, centers and student interns. NI provides services to more than 200 entrepreneurs annually. Through its partnership with NI, NMU has had a positive impact on the regional economy. From an academic perspective, NMU educates a large majority of the teachers and administrators of the region’s elementary and secondary schools, as well as a majority city and county managers of the U.P. One case in point is that 34 superintendents of the U.P.’s 55 school districts hold at least one degree from Northern. NMU provides the bulk of the nurses who staff the hospitals and medical centers, as well as the clinicians who analyze and interpret the tests. The niche that NMU fills is unique in many ways, but one of them is that is the only public university that serves an entire region with a comprehensive range of academic programs and professional training, cultural and intellectual programs, large facilities, and athletic and fitness options. Other institutions in more densely populated areas provide similar programs; however, if one institution disappeared there would likely be private institutions and other close-by universities and community colleges that could quickly and effectively pick up the slack. This is not the case with the uniquely intertwined relationship between the Upper Peninsula and Northern Michigan University. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
 
 


 


 6







B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
 
  


 10







b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
 


 


 18







2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		PrintButton1: 

		Name: Steven K. Howell

		Title: Associate Provost

		email: provost@ltu.edu

		City: Southfield

		State: Michigan

		Institution: Lawrence Technological University

		president: Lewis Walker

		address: 21000 West Ten Mile Rd.Southfield, MI 48075

		Phone: 248.204-2411

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Lawrence Technological University is a student-centered, comprehensive, teaching university with focused, technologically oriented professional programs.  The vision of the University is to be the region’s preeminent private university producing leaders with an entrepreneurial spirit and global view, by 2015. The values of the University are; theory and practice, teamwork and trust, character and integrity.  The cause of the University is the intellectual development and transformation of our students into critical thinkers, leaders, and lifelong learners.

		IA2_text: - April 2007 - Dr. C.J. Chung received the Dr. Richard Marburger LTU award for his work in developing and promoting "Robofest"  (includes 1,400 high students and 576 teams in 2007).- October, 2007 - Solar Decathlon celebration on National Mall.  LTU students and faculty participated in sustainable architecture projects and national competition.- July, 2007 - Opening ceremony for Senior Service College Fellowship program with Defense Acquisition University and LTU. The DAU provides senior civilian leaders in DoD opportunities for education and training.- Public dedication of Center for Innovative Materials Research and Michigan Department of Transportation Center of Excellence (May 2008), Dr. Nabil Grace, Civil Engineering Department Chairman.-Lawrence Tech hosts 2003 Nobel Peace Prize winner, Dr. Shirin Ebadi, April 24, 2008.- Lawrence Tech hosts a program for non-profit managers, March 10, 2008, Dr. Robert Inskeep, Professor of Management.-Lawrence Tech hosts Invention to Venture entrepreneur workshop with the Detroit Regional Chamber of Commerce, with Professor Don Carpenter and Professor Don Reimer.- Dr. Joon Kim receives the Richard Marburger award for his work in developing the Detroit Studio, outreach to inner city Detroit with LTU architecture students.-QUEST program (service learning extra curricular program in College of Arts and Sciences) publicly announced in 2007 and posted on LTU website:http://www.ltu.edu/arts_sciences/quest.asp-Annual Walter Cisler lecture is open and free to the public.  A recognized civic and cultural leader is invited to give a public presentation each spring.-Michigan Women in Technology and LTU sponsored annual event provides career-building skills to female university students and corporate professionals in the information technology field.

		IA3a_text: -Alumni surveys are regularly administered by LTU's Advancement office that include questions pertaining to community engagement.-LTU's  capital campaign case statement was developed from extensive surveys and focus groups of alumni, faculty, staff, and community leaders that included questions related to LTU's engagement with the community. This case statement is used to support LTU's 2007 strategic plan and master plan. Community and civic engagement strategies are elements of the 2007 strategic and campus master plan.-Community leaders, alumni, parents, students,  were included in the committees and focus groups responsible for developing and refining LTU's 2007 strategic plan that includes objectives and initiatives pertaining to LTU engagement with the community.  -Various College and Departmental advisory boards have civic leaders as members to provide direction and feedback for academic programs.

		IA3b_text: The assessment data was used to craft and shape LTU's strategic plan, campus master plan, and capital campaign case statement. Feedback from committees, surveys and focus groups identified several strategic areas for the university such as a new emphasis on student leadership and service, integration of "sustainability" into our programs and curriculum, and integrating "entrepreneurship" across the campus.LTU's assessment committee focused on "leadership" in LTU's curriculum in 2005.  Assessment data revealed that leadership (including service learning) experiences were missing in many programs and areas of LTU's curriculum.  A national benchmarking revealed a scarcity of universities that included a formal leadership element in their programs and resulting in the design and crafting of LTU's leadership program, formally announced by President Walker in his 2007 inaugural address. LTU's leadership program includes "service learning" and leadership portfolio created by all LTU undergraduate students.

		IA4_text: LTU's website has an extensive set of pages documenting our various activities of community engagement: https://www.ltu.edu/corporate_foundations/community_collaboration.asp.Corporate partnerships, community partnerships, government partnerships, including student projects are described and documented on this web site.Service learning opportunities for our students (Focus Hope, Habitat for Humanity, Detroit Studio, Master of Science Education, and Automation Alley Smart Zone) are described on our "community" webpages: http://www.ltu.edu/community_k12/programs.aspVarious printed and multimedia materials for fund-raising and student recruitment discuss and highlight various service learning opportunities, and partnerships with corporations and community development.  Partnerships with Michigan community colleges are highlighted in various printed and web promotional and recruiting materials.Leadership program that includes community service, study abroad, cultural exchanges is managed by LTU Leadership Program office.  This is described extensively in LTU's website, various printed and marketing materials as this is a required program for all undergraduate students. President Walker's letter to Lawrence Tech announcing leadership program was published in September 2007 "Tech News" campus newspaper.A 2007 promotional video and DVD highlights LTU's Leadership Program, including service learning components.

		IA5_text: President Walker's inaugural address, November 2006, highlighted our commitment to leadership program (service learning).President Walker serves on various editorial and advisory boards and he uses those opportunities to promote Lawrence Tech's leadership program.Excerpt from President Walker's 2008 welcome message to new students:  "As students progress through four years of the leadership initiative, they will participate in a number of volunteer projects. Giving something back to the greater community is part of being an effective professional, and students will gain the personal satisfaction and growth that comes from helping other people." 

		B1_text: Office of Technology Partnerships -  This office has a full time director and full time administrative support person.  The purpose of this office is to develop and facilitate relationships between corporate and government entities and academic units including faculty of the university. Leadership program office. This office has a full time director and part time student assistant. Its purpose is to direct and manage the university's undergraduate leadership program that includes service learning components and international student exchange relationships. An advisory committee comprised of faculty, staff, and students oversees and guides the development and implementation of leadership program.From LTU's webiste (http://www.ltu.edu/leadership/):"The Lawrence Tech Leadership Program coordinates with all university constituents and alumni to develop and implement the Leadership Curriculum and co-curricular activities for students. By integrating leadership-focused best practices into existing academic programs at the university, the Leadership Program will ensure all students develop their leadership skills with an emphasis on character, professionalism, and integrity.  Lawrence Tech University is distinguished for its integration of leadership principles into the curriculum and the development of the next generation of leaders, entrepreneurs, and global thinkers."Lear Entrepreneurial Center (LEC). This multi-disciplinary center exists to develop and support the integration of entrepreneurial and business skills into undergraduate curricula and courses across the university.  In addition to supporting LTU courses and programs, the LEC also guides and supports extra curricular activities and outreaches for the University including K-12 outreach. It is staffed with a half time director.LTU's Professional Development Center (PDC): LTU's PDC provides business acceleration and speed to results for Michigan businesses. The PDC does this for organizations large and small and for individuals too. - - from executive coaching, to six sigma, to Project Management Professional (PMP), and more. The PDC has a full time director and program manager.

		B2a_Text: Leadership program a permanent full time director. The Office of Technology Partnerships is budgeted (permanently) and includes full time director and administrative assistant. Remote site programs are staffed and budgeted through Asst. Provost.  PDC has a full time director and program manager.  These represents .6% ($350K) of LTU's annual operating budget.

		B2b_text: Lawrence Tech recently completed a $40M campaign and is embarking (2007) on a new $75M+ capital campaign.  Our advancement office receives requests for funding from colleges and academic units including areas of community engagement.  These requests are evaluated for alignment with LTU's strategic plan.  Non-capital requests for community engagement support are classified as corporate engagement, community and civic development, and K-12 outreach.  Foundation, corporate, government, and individual donors are sought for projects that have institutional support and align with the strategic plan of the university.  $7M to $10M in the new campaign case statement will support non-capital projects that have community engagement components.Recently funded projects include ARISE (STEM outreach with robots), micro enterprise outreach to Detroit, Detroit Studio support, King-Chavez-Parks program to support underrepresented students at LTU, University High School (STEM outreach for K-12), to name a few. The Jerome Bettis (Pittsburg Steelers) Foundation providing funding for "The Bus Stops Here" program that is an outreach to Detroit Middle school student promoting interest in science and engineering through the construction of a computer.

		B2c_text: The Lawrence Tech Advancement office coordinates all university fundraising.  The  new capital campaign targets corporate, government, foundation, and individual donors  for various elements of our $100M campaign.  The 2007 campaign case statement has many activities identified to support community engagement including service learning projects, leadership program,  endowed faculty and chair positions, and scholarships. 

		B3a_text: LTU's Leadership Office maintains a database of civic engagement and leadership opportunities.  A web based interface matches students with service and volunteer opportunities that is managed and maintained by LTU's Leadership Office. LTU's leadership program requires a sophomore "legacy" project as the final service learning project that is designed to create sustainable change.  The Leadership Office maintains the database for these projects and final project reports. They also have responsibility to report to departments and students the outcome of these projects. LTU's Assessment educational goals include a goal of "character education" that includes service learning. The LTU assessment committee is currently implementing an instrument and process for measuring this goal in freshmen and senior level students.   Data will be evaluated by assessment committee and presented to LTU community through annual campus wide assessment day.LTU's cultural exchanges and international exchanges are managed by the LTU Leadership Office.  This office maintains records and facilitates all international and cultural exchange activities for its students.LTU's College of Architecture and Design maintains a database of community architecture and service learning projects that are included in it's "Detroit Studio" community architecture course.  Architecture students are required to participate in "Habitat for Humanity" projects as a component of some courses.

		B3b_text: LTU's Leadership Office uses civic engagement data and reports to monitor and track the first year of the leadership program, including continuous improvement of the program based upon feedback from participants.  "Legacy project" reports are compiled and the outcomes are reported to LTU administration, faculty, LTU Assessment Committee, and students.The Detroit Studio, community Architecture project, maintains a database of all projects.  These are used to promote Detroit Studio and seek additional support and funded, in addition to promotion and recruiting material for LTU. The College of Architecture uses Detroit Studio projects to support it's professional accreditation (NAAB).LTU's Advancement Office and Office of Technology Partnerships uses community engagement data to identify potential funding sources and donors to support ongoing and new projects.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: LTU's Leadership program was created in 2006 in response to data collected by assessment committee, working with faculty and administrators to develop new strategic plan.  The program was launched in the Fall 2007 and implemented in all LTU undergraduate programs in Spring 2008.  The program includes leadership and service learning components integrated from the freshmen through senior levels.  Anecdotal evidence from students and faculty surveys in 2008 have been overwhelmingly positive.  We believe that this program will become a national model. 

		B3d2_text: LTU's leadership curriculum was created by a faculty led committee comprised of representatives from across the campus.  A survey conducted of all LTU academic departments revealed gaps in leadership and community service components in the sophomore and junior years of most programs.  The new curriculum and associated courses were developed by faculty on the leadership steering committee in response to these data.  Meetings were held with all LTU colleges in the spring 2008 semester to develop the implementation of these courses in all undergraduate programs. Many LTU faculty are involved in supervising student "leadership" projects and activities, in addition to teaching the freshmen and sophomore level mandatory courses (multiple sections).

		Impact on community: On

		Impact on institution: On

		b3d3_text: Lawrence Tech's Master of Science Education degree was developed in 2006 in response to data revealing a need for additional high school science teachers across the State of Michigan. LTU partnered with Marygrove College (undergraduate education program) to develop this program.  The Master of Science Education program was designed to support working teachers through evening, online, and summer courses to provide convenient access to higher education. The impact on the community will result from better trained and additional high school science teachers.

		B3d4_text: LTU's new leadership program has become a strategic initiative of the institution through it's pre-eminence in our 2007 strategic plan, focus of fundraising and marketing, and promotion by our Executive Leadership, including LTU's Board of Trustees. LTU President Wayne Buell coined the motto, "Lawrence Tech is a private university serving a public purpose". This motto has been strengthened and reinforced through the development and implementation of our leadership program.  The implementation of this program has generated sometimes lively debate and discussion amongst faculty.  Numerous meetings and information sessions with departmental and college units have resulted in a generally positive reception of the program as faculty understand the benefits and rewards of this program. This new program is a foundation of LTU's new strategic plan, marketing efforts, and recruiting outreach to prospective students.

		b3e_text: LTU's assessment committee is comprised of representatives from each academic department, institutional research, and the Provost's office. The committee is chaired by a faculty members and is charged with oversight and development of Lawrence Tech's educational goals, including formal assessment of all goals. "Leadership" and "character education" are two of in LTU's undergraduate university educational goals and their assessment is coordinated by this University committee. As described elsewhere in this document, the assessment data has been used for developing new programs, modifying curricula,  accreditation self study, and  fundraising opportunities.

		B4_text: LTU's 2008 strategic plan, has Strategic Objective 10, focused on community engagement:"Partnerships and Outreach: Actively engage external partners to enhance the reputation, reach,and educational experience and recognition of Lawrence Tech as an institution dedicated to the vitality of the region.  Engage in partnerships with international educational institutions to extend Lawrence Tech’s reputation, achieve an on-campus international student enrollment goal of 15 percent, offer degree programs at international locations (including exploration of an international campus), foster student exchange. Solidify and broaden the University’s community connections with the City of Southfield, City of Detroit, and Southeast Michigan and contribute to the economic vitality of the region and state. Pursue educational partnerships with other institutions and government, including exploration of a community college presence on campus, peer and K-12 partnerships, and joining the national network of private technological colleges and universities. Continue to pursue partnerships with business and industry to enhance the educational experience and increase the available resources and reputation of Lawrence Tech. Develop a plan of action to engage a large number of national corporate and foundation leaders and friends to provide feedback and guidance."

		B5_text: Professional development support comes in many different forms.  Faculty may be given course load release time to support a community engagement project such as Robofest, QUEST, Detroit Studio, etc.  LTU also funds a research seed grant program that provides a small stipend for faculty writing a proposal for funding a scholarly or creative activity.  Community service activities are considered for funding by this program. Faculty have been given summer salary support and teaching release time for certain community engagement activities. Examples include Rouge River watershed study with City of Southfield, faculty developing partnerships with institutions such as TARDEC, entrepreneurial summer camp, summer science camps (STEM outreach to K-12), development of the Master of Science Education program, developing transportation design program with automotive industry, etc. Faculty sabbaticals have been granted for community engagement activities. For example, Dr. C. J. Chung was given a sabbatical to expand and develop the ARISE/Robofest program that is a STEM outreach for 5 though 12 grade students nationwide.  His efforts resulted in over 6000 students participating from across the country in competitions involving the design of robots. 

		B6_text: Departmental, college, and program advisory boards all include members of the community such as industry leaders, government leaders, etc.  These advisory boards give direction and impetus to new program and planning activities. Community representatives were involved with developing 2007 strategic plan and 2007 case statement for LTU executive leadership team and Board of Trustees.The  College of Management Center for Non-Profits was developed with input from community and civic leaders.  The College of Architecture's "Green Box City" is a project in designing a "green city" for middle school students, lead by the Dean of Architecture and developed with community input.

		SD1_text: Certain LTU faculty and staff searches look for people with community engagement expertise and commitment. With Lawrence Tech's strategic plan including initiatives promoting greater involvement in Michigan economic development through applied research, education, new faculty vacancies are looking faculty that are qualified to contribute in these areas.  For example, engineering faculty with industry experience and expertise in technical areas important to Michigan industry are given preference.  Architecture and business faculty with practice and involvement in local design and businesses are given preference.  Michigan's governor has led the state in promoting  sustainability in Michigan  and LTU's strategic plan includes initiatives to develop centers  of  sustainability . New College of Architecture faculty have been hired for their expertise in sustainable architecture. Lawrence Tech recently hired a new College of Management faculty because of his experience in working with non-profit corporations and to start a Center for Non-Profit management.

		SD2a_text: The following expert is from LTU's "Evidence of Scholarly Achievement" document (2007):" For Lawrence Tech, scholarship will enhance the educational experience of our students and build our reputation as a provider of higher education.  This has ramifications to student recruitment, student enrollment and corporate and community relationships. A first rate educational experience and name recognition of an institution bestows an honor and prestige on external relationships and ultimately benefits Lawrence Tech both professionally and financially."The LTU Faculty handbook describes how faculty are evaluated on "teaching, scholarship, and service" for promotion, tenure, and merit raises.  The definition of "service" includes community service :"Faculty members should describe service to the University, profession and community.  This description should indicate the role played and, where appropriate, the outcome of the service activity."Faculty members document their community service during annual performance reviews with their department chairs and/or deans.  Service to the community carries equal weight with service to the profession and University for promotion and tenure.

		SD2b1_text: Community engaged scholarship is categorized as "applied research", with the community including the Michigan business and technical community in and the research being conducted to solve and develop solutions to problems that will advance Michigan economic development.  Recent examples include a College of Management faculty project to develop small entrepreneurs in the City of Detroit.  A Psychology professor was recognized for his involvement in a community outreach class teaching effective parenting. Another example is projects sponsored by the Michigan Department of Transportation to develop and text new bridge construction and technology for Michigan's aging highway infrastructure. 

		SD2b2_text: Limit to 200 words

		SD3_text: Students initiate service learning projects in freshmen and and sophomore courses including planning and implementation, and identifying the problem that they want to address.  They report on progress to the faculty member who reports to Coordinator of Leadership Program.Detroit Studio community architecture projects require that students to conduct a needs assessment and working closely with a community sponsor in the design and implementation of these projects.Students serve on various University committees and task forces that are responsible for developing new programs and initiatives.Students on the Formula SAE race car team taken a leadership role in visiting Detroit area high schools to showcase their students designed and built race car.  This is done to provide an outreach to K-12 students with a goal of increasing interest in pursuing a degree in engineering or science.

		SD5_text: Limit to 200 words

		SD4_text: Students receive a "Leadership Certificate" upon graduation.  LTU's leadership program includes service learning and community engagement activities in their freshmen and sophomore "leadership" courses.  We have 3 different levels of leadership certificate awarded to students, that are partially based upon their civic engagement activities.  In additional to receiving a "formal" certificate upon graduation, these certificates are recorded on the student's permanent academic transcripts. They also complete a leadership portfolio that denotes civic engagement activities.

		IIA1a_txt: All academic courses go through a vetting and approval process, that starts at the Department Faculty Council, through the College Faculty Council, and approved by the Dean's council.  The Service Learning courses are part of our University Seminar (freshmen required course), and a component of the sophomore level "Leadership Models and Practices". Both of these courses, including the service learning content have been discussed and debated at all levels of the university during each step of the approval process.  Formal approval and integration into each Department's curriculum occurred as a result of a faculty committee with representatives from each College and Department.All undergraduate students are required to take these courses in their sophomore and freshmen years, representing 100% of the departments offering undergraduate degrees.

		IIA1b_1: 16.00000000

		IIA1b_2: 3%

		IIA1c_1: 26.00000000

		IIA1c_2: 100%

		IIa2a_txt: Character Education goal (will be assessed in 2008-2009 academic year):Goal Group V – Character Education"Undergraduates will have opportunities to develop their ethical and personal values, so that they can exercise their professional skills in the interests of society. This goal is supported by the following outcomes:V. 1. Graduates will have had opportunities to learn the value of contributing to their community and to society. V. 2. Graduates will have had opportunities to develop personal values as the foundation of integrity and professional ethics."

		IIA1d_1: 15.00000000

		IIA1e_1: 410.00000000

		IIA1d_2: 3.6%

		IIA1e_2: 14%

		IIA2b_txt: Engineering College has departmental (ABET) educational goals that include:"Produce graduates capable of understanding contemporary global engineering issues and recognizing the importance of lifelong learning"  and An understanding of professional and ethical responsibility of mechanical engineers.A broad education necessary to understand the impact of engineering solutions in a global and societal context. A knowledge of contemporary issues."LTU College of Architecture Detroit Studio project goals and mission:The mission of the Detroit Studio is to provide students with an enriched educational experience through community-based architectural, urban design and community development projects; and to offer accessible and useful programs and information to the public, design profession, municipal officials and business community.   It is committed to serving communities in Detroit, Wayne County, and Southeastern Michigan as part of the mission of LTU through Service Learning projects that utilize interdisciplinary collaboration and team-work to address real needs, problems, and potentials.  Projects conducted at the Detroit Studio are shared with the public and LTU student body through exhibitions, community presentations, lectures, field trips, and publicationsQUEST program for Arts and Sciences  students supports Group V of the LTU educational goals.

		IIA2c_txt: Each accredited program has learning outcomes that have to be systematically assessed.  This is a foundational accreditation requirement of all accredited programs at Lawrence Tech; (ABET, NAAB, ACBSP).The LTU Assessment committee assesses (with representatives from each department) all LTU undergraduate educational goals.  Group V includes "character education" and the service learning components of our "University Seminar" and "Leadership Roles and Practices" (required freshmen and sophomore courses) are assessed by this committee.  Results are provided to the LTU community at an all campus annual "Assessment Day" retreat held every September.  Departments meet and use these results for program improvement.

		IIA2d_txt: Accreditation requires that assessment data be used to provide feedback and continuous improvement of programs.  Lawrence Tech's programs are on 6 to 10 year accreditation cycles.  The assessment data is reviewed by faculty committees, departmental chairs, deans, and industry advisory boards to identify areas of improvement.  Depending upon the program and data this may take the form of new courses, additional labs, new programs, and modification of existing courses and labs. Assessment data is used by Departmental and College leadership in strategic planning and annual budget process.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: The LTU Scholars program (King-Chavez-Parks Initiative) involves at risk and economically disadvantaged LTU students in meaningful research supervised by LTU faculty.  LTU's leadership program requires all students to participate in projects that require student initiated needs identification, planning, and implementation. Students will receive a certficate for this work that will also be noted on their transcripts.   LTU's University High School partnership (K-12 STEM outreach) uses Lawrence Tech students as tutors for "at risk" high school students.Study Abroad - Lawrence Tech initiated a chapter of Engineers Without Borders in 2006.  LTU's leadership office manages various study abroad and international student exchanges.  These include exchanges with universities in Germany, Mexico, Denmark, Switzerland, and France. The European Project Semester is an engineering senior design experience conducted in Denmark with LTU students participating on a team of international business and engineering students solving a real world industry and/or government sponsored design project.Lawrence Tech’s Quest program is a co-curricular experiential learning initiative for highly motivated arts and sciences students who want more out of their education, as well as an advantage at graduation time. Beginning in their sophomore year, they choose three projects from five categories, each to be completed within one year. As part of the project, QUEST students create and manage a portfolio, give a presentation, and gain real-world, hands-on experience while working under the guidance of a professor, staff member, alumnus, or administrator.  

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: -KCP (King, Chavez, Parks) initiative is to support academically and economically disadvantaged students at Lawrence Tech.  The KCP program includes peer tutoring and mentoring, a two week summer connections orientation workshop, two week summer "pre-courses" for gateway courses that are often roadblocks for disadvantaged students, and a Student Advisory Council to provide forum for feedback on the program.- LTU's Leadership program requires "service learning" component during first two years that is integrated into our "University Seminar" and "Leadership Roles" courses that are part of LTU's core curriculum..-Detroit Studio architecture project provides opportunities for senior level (capstone) Architecture students to complete a community service design project based in downtown Detroit.-LTU's College of Management provides on-site Master's degree program for civilian leaders in the military through the Senior Service College Fellowship and Defense Acquisition University partnerships.-LTU's Masters of Science Education and Master's of Educational Technology degrees involve teachers in real world classroom projects designed to improve the learning of K-12 students.

		IIA4_txt: -STEP based parent training program offered by LTU Psychology faculty and funded through Southfield Community Foundation grant.-World Robofest Championship - More than 100 high school teams have participated in this event sponsored by LTU Computer Science Department.  The even encourages interest in STEM by Michigan middle and high school students. Dr. C.J. Chung has made numerous professional presentations describing this program.- LTU College of Management hosts a regular  program for non-profit managers each year.-Lawrence Tech and Detroit Regional Chamber of Commerce hosts annual "Invention to Venture" workshop for technology entrepreneurs.  This event is led by LTU engineering and management faculty with speakers provided by Michigan business leaders.-LTU College of Management faculty applied for and received a Skillman Foundation grant to support entrepreneurs and facilitate microenterprise entrepreneurial development in an economically disadvantaged area of Detroit.-LTU Math and Computer Science Department hosts a DARPA sponsored robotic competition for college and advanced high school students.-Center for Innovative Materials Research (Civil Engineering departments) provides advanced technological services and support for Michigan Department of Transportation, and US. Army in new materials for bridge construction and military armor. Numerous conference and peer reviewed publications have resulted from this work.-LTU Center for Sustainability hosts various speakers on topics of conservation and sustainability open to LTU community and public.-LTU College of Architecture and Engineering students and faculty competed in NREL sponsored design of a solar powered, self sufficient house.-LTU College of Architecture have published several peer reviewed articles describing it's "Detroit Studio" community architecture program. Complete citation on LTU website (http://www.ltu.edu/architecture_and_design/architecture/dspublications.asp)

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: Off

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: -Several College of Engineering Faculty have developed and are teaching various technical short courses to the US Army Tank-Automotive Research, Development and Engineering Center (TARDEC) in various engineering topics.-Automotive Engineering Center and LTU engineering  faculty have provided several short courses to Eaton corporation and TARDEC engineers.Focus Hope - This 14 year ongoing program is an award winning outreach to disadvantaged youth of Detroit to provide them with a college education and employment in engineering and technology fields.  Lawrence Tech has been a partner in this program (originally funded by NSF) for over 14 years.-Detroit Studio - This 9 year ongoing program is an outreach to community based architecture providing student architectural services to community organizations with limited financial resources.  Students receive academic credit for these projects.-LTU students provide tutoring for University High School students (STEM outreach).-LTU has partnerships with several Michigan community colleges including fully staffed extension offices in Lansing, Macomb county, Travese City, and Petosky.  These partnerships include streamlined articulation agreements with community colleges and LTU upper level courses and degree programs being offered at these satellite campuses in partnership with community colleges.-LTU has several international partnerships in China, India, and Canada with LTU faculty teaching courses at international locations.  Articulation agreements provide opportunities for international students to receive LTU degrees and joint degrees.-LTU Professional Development Center provides an outreach to Michigan business and entrepreneurs through programs for career-building skills and certifications - - from executive coaching, to six sigma, to Project Management Professional (PMP), and more.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: Off

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: The DAPCEP program (supported by NSF and industry) is an outreach to Detroit area high school students to promote interest in STEM.  This 20 year program bring underrepresented students to campus to promote interest in careers in science and engineers.-The LTU Library has a long tradition of service to the community.  Not only does it service the information and research needs of the Lawrence Tech campus, but the library also opens its doors to the community.  Users are welcome to make use of the resources in person, or may contact the library staff by telephone or e-mail for assistance.  Guest users may also check out books at no charge.-University High School is a LTU sponsored outreach to Ferndale Michigan public school students with LTU faculty participating in the design of curriculum and LTU students providing tutoring support.-The Office of Technology Partnerships coordinates and connects LTU faculty with industry and government resources for technical and applied research support.-LTU has on-site several partnerships with Michigan community colleges providing advising, classes, and co-curricular offerings at remote locations leading to a LTU degree.-LTU "Camp Infinity" is a 5 day outreach to grade 4 - 7 girls in southeast Michigan designed to provide hands on technical projects to interest girls in math and science.-LTU provides a dedicated facility and infrastructure for "Detroit Studio" in downtown Detroit.-LTU provides faculty judges for the Engineering Society of Detroit's "Future Cities" competition.-LTU hosts the United Way initiative and outreach to K-12 community to develop strategy and initiatives to increase the number of Michigan students pursuing interests and careers in STEM fields.-LTU co-hosts with station WJR the Great Lakes IT Report public forum on promotion of technology in Michigan.

		IIB4a_txt: Lawrence Tech's Office of Technology Partnerships (described elsewhere) is charted to develop and facilitate relationships between LTU faculty, administrators and external government and industry entities.  Activities include outreach and "matchmaking" between faculty expertise and industry needs.   Meetings are facilitated, infrastructure is developed and communication between faculty and external entities are managed by this office. The OTP supports LTU and external entities by identifying resources and follow up from these activities.Advisory and management committees are used to provide oversight for all of these programs.  The committee membership is comprised of both LTU personnel and representatives of "community" to assure that the partnerships benefit both LTU and constituencies.

		IIB4b_txt: Management councils include members of the community in addition to members of Lawrence Tech faculty and administrators.  The councils meet regularly to assess programs and provide feedback to both Lawrence Tech and community members.  For example, the University High School council includes leadership from high school leadership and LTU Provost's office.  The Detroit Studio project has a management council comprised of Detroit community leaders and representatives of LTU's College of Architecture the regularly evaluate community architecture projects and solicit new projects from Detroit.  LTU's dual enrollment program with several area high schools includes high school administrators and teachers that meet regularly with LTU faculty and administrators to evaluate program, teachers, students, and track the success of students entering the University.

		IIB5_txt: - Michigan Department of Transportation (MDOT) partnership with Civil Engineering Department has resulted in numerous peer reviewed articles describing new technology for Michigan bridge construction. -Detroit Studio: recent publication list includes the: Detroit Repertory Theatre ProjectParkside Project (cover only) Quinn AME Church ProjectSouthfield City Center StudyTroy Maple Road Corridor Study (cover only) Open House International UK Service Learning Book Chapter AAHE -US Army Tank-Automotive Research, Development and Engineering Center (TARDEC) have partnered with several LTU faculty in areas of fuel cell testing and development, Army vehicle thermal management and energy efficiency, and improved armor for Army vehicles.  Technical reports and papers have resulted from this work.- University High School curriculum in "automotive manufacturing and engineering" has been developed with outreach and input from LTU engineering faculty.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
 
 
 
 
 
 
 


 


 30







B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: “The mission of Clemson University is to fulfill the covenant between its founder and the people of South Carolina to establish a high seminary of learning through its historical land-grant responsibilities of teaching, research and extended public service.”Clemson defines extended public service as community engagement that involves faculty and students from all of Clemson’s colleges in public service and outreach. This includes the development of service learning courses and the development of outreach programs and collaborative partnerships that, as stated in one college’s vision statement, “enhance community well-being” and provide “a foundation for social and economic development.”    

		IA2_text: The Clemson Collaborative Award for Unitary Service and Engagement is a $10,000 award presented annually to recognize contributions to the greater Clemson community and/or  South Carolina through the use of service-learning and community-based research.  The award is presented to an outstanding program or initiative that (a) has a positive impact on the greater community; (b) enhances the student educational experience; (c) promotes collaborative scholarship; and (d) can serve as a model for other programs on campus. The Community Service Office recognizes engagement at an annual banquet with these awards: (1) Student Community Service Organization of the Year: to the student service organization demonstrating a strong commitment to service in the Clemson community. Criteria include quality and quantity of programs, strength of organizational leadership, and partnerships with both off-campus and on-campus groups. (2) Outstanding Community Service Collaboration Award: to a partnership that best exemplifies the principles of collaboration, reciprocity, and common purpose and demonstrates a strong and mutual relationship involving campus entity (e.g., a student organization, academic department, or campus office) and a non-profit organization. Clemson gives the Martin Luther King Excellence in Service award to a faculty member, a student, and a community member annually at the MLK Commemorative Service.  The Faculty Senate gives The Alumni Award for Distinguished Public Service to recognize distinguished service to the citizenry of South Carolina by Clemson Cooperative extension employees. Additionally, each college formally recognizes community engagement with service awards presented to both faculty and students at annual award ceremonies. 

		IA3a_text: At Clemson, stakeholder input is key to successful programs.  Clemson has a long history and tradition of seeking stakeholder input. All five colleges have external advisory boards and alumni boards.  The majority of colleges also survey potential employers, internship and service learning placement sites in order to gauge public perception.  One example is the Cooperative Extension Service, which uses an issues identification process yearly. This process involves the identification of stakeholders -- internal and external -- that should have input in the plan of work and the implementation of the process used in seeking stakeholder input.Internal stakeholders include Extension administrators, program administrators, Extension directors, Extension agents, agent professional associations, specialists, faculty, department chairs, and faculty and administrators from Experiment Stations (Research). External stakeholders include Extension advisory boards, commodity groups, community leaders, human service providers, business/industry, and collaborators such as Farm Bureau, Chamber of Commerce, Farm Service Agencies, etc.  To assure diversity, emphasis is placed on obtaining a cross-section of people that represent the local community.  The most recent process used in seeking stakeholder input included meetings that were held in all counties in the state to identify and prioritize issues concerning agricultural research and Extension.  The meetings were attended by county advisory committee members and other key stakeholders.  A Nominal Group Technique (NGT) was used to garner stakeholder input for the Plan of Work process.  Participants were asked, “What are the major concerns, issues, or critical needs in your         county that Extension and Research should address in the next five years?” The responses to this question were summarized by county and by state as a whole.  The top ten issues identified were:  1) address environmental issues (farm and residential),  2) promote health/nutrition programs for youth and adults, 3) preserve, rebuild, expand and promote 4-H and Youth programs, 4) increase staff and develop opportunities to maximize current expertise, 5) grow programs with existing staff, 6) continue research and education in agricultural production practices, 7) increase public awareness and visibility of Extension, 8) address local economic issues, 9) address land use, urban growth, and sprawl issues, and 10) increase support for agriculture and natural resources programs.  These issues as well as others determined important at the state level are then prioritized based on relevance, capacity, available resources, etc.  Initiatives and projects that were developed for the current state plan of work were the result of a similar process.  The projects and initiatives were all included in the strategic goals of Public Service and Agriculture (PSA) in South Carolina at Clemson University. 

		IA3b_text: The data are used for program improvement and reporting purposes.  Stakeholder input enhances the credibility and quality of Clemson's programs and services. Stakeholders want to know that the programs they support through tax dollars are relevant and beneficial.  The information that Clemson provides communicates program value and program results to enhance understanding by the public.  Improved programs will help satisfy customer needs and wants and continue the development of positive sustainable relationships with the citizens of South Carolina.In addition, the Office of Institutional Effectiveness and Assessment issues the President’s Report Card to the Clemson University Board of Trustees four times per year.  This document shows progress in accomplishing the University’s goals, and highlights service and community engagement as a key component.  Sample goals include:• Set the standard in public service for land-grant universities by engaging the whole campus in service and outreach, including a focus on strategic emphasis areas• Seek and cultivate areas where teaching, research and service overlap• Increase our focus on collaboration• Strengthen our sense of community and increase our diversityThe report card highlights various partnerships and initiatives each quarter, and keeps  Clemson’s impact on the community fresh in the minds of the Board of Trustees and other key stakeholders. 

		IA4_text: Engagement is emphasized in Clemson marketing materials.  Promotions for Calhoun Honors College speak to the importance of its students being engaged and productive citizens. Colleges also highlight engagement on websites. The Clemson Architecture in Charleston program states: "Devoted to service learning... students work collaboratively, often on teams led by professors and graduate students. Past projects include work for the City of Charleston, Spoleto Festival, the Gibbes Art Museum, and the Orphan Aid Society..."Dean Esin Gulari states in her message to students ,  “In the College of Engineering and Science... Students learn to solve real-world problems, often providing valuable solutions for industrial partners while dealing with economic, ethical and environmental issues in the process.”  The College of Health, Education and Human Development states: “HEHD is in the process of refining the concept of engagement as its definition of public service. This concept supports the broad-based view of public service presented by President Barker and furthers the interests of sharing and reciprocity among students, faculty, staff, professional partners and communities served by our College … the multitude of service projects, many of which involve a service learning component for our students, attest to our commitment to enhancing the lives of the citizens of South Carolina . . . Our College is developing a program of engagement that embraces “service with” our professional partners and communities, and is reflective of the seven characteristics of engagement outlined in the report of the ‘Engaged University’ developed by the Kellogg Commission on the Future of State and Land-Grant Universities." Clemson's Public Service Activities (PSA) publishes IMPACTS magazine, a quarterly guide to research and outreach services benefiting the citizens of South Carolina, the nation and world. 

		IA5_text: An example of President Barker's commitment to community engagement as a priority is demonstrated in his editorial  “The Architect as University President," which appeared in the March 7, 2008 edition of “The Chronicle of Higher Education”: “. . . Often the best projects tackle real problems for actual clients. For example, our students in planning and design have helped communities throughout our state preserve historic buildings, revitalize dying town centers, and plan new parks, bikeways, and green space … in the process of doing such public service projects, our students learn about research, communication, interpersonal relationships, culture, politics, municipal government, creativity (its power and its limits), and teamwork . . . Could we adapt the 'design studio' as a pedagogical model for engaged learning across the curriculum? Could we design a university community with bridges, instead of barriers to teamwork? We could, and we have. Project-based learning has increased significantly across our campus. Service-learning has increased. More than 75 percent of our seniors last year reported working on a research project with a faculty member to the National Survey of Student Engagement.  Thousands are involved in 'Creative Inquiry' projects in each of our five colleges . . . It seems, at times, as though our entire campus is one big studio. My goal is to have every (student) participate in such a research or creative–inquiry experience before he or she graduates.”  In another address, the President spoke of civic responsibility: "Clemson's intellectual environment must also have a component for civic responsibility. It is our legacy as a land-grant university... service learning has found fertile soil in which to grow at Clemson . . . however we must go further. Civic responsibility must be the very fabric of teaching and learning in all the disciplines. Clemson must be in service (to South Carolina and America). We must graduate citizens not just taxpayers. The difference between the two is civic responsibility and public service."  

		B1_text: The Clemson University Service Alliance serves as a coordinating infrastructure to support Clemson’s community engagement efforts. The Alliance was developed in response to 2002 Public Service Summit and 2003 Focus Group recommendations from faculty, students and community members for a unified approach that would keep each area relevant to extended public service(public service activities, service-learning, and community service) distinct but integrated; improve coordination and communication; and encourage initiative and innovation. The Service Alliance offers the following mini-grant programs to promote community engagement and engaged scholarship among faculty:(1) Citizens and Scholars program awards up to $5,000 for programs developed by faculty to address real-world problems facing South Carolina communities, families and industries and to promote interdisciplinary service-learning and community-based research projects involving both graduate and undergraduate students in addressing health, socioeconomic, and environmental concerns. (2) A faculty program to develop international service-learning programs at Clemson's Archbold Research and Education Center on the island of Dominica in the West Indies.   (3) The Engaged Department initiative, which assists academic departments with funding to create plans to integrate service-learning and community-based research into their academic curriculum. (4) Course Development grants to assist with the creation of service-learning classes.The Alliance collaborates with the Office of Teaching Effectiveness and Innovation to develop and offer professional development programs for faculty on community engagement.  It also works closely with the Community Service and Civic Engagement Office in the Center for Student Involvement to promote community service and civic engagement programs for students, and operates four service/service-learning scholarship programs for students: Campbell Scholars, Community Scholars, Pee Dee Regional Scholars, and Scholars-in-Service-Learning.The Alliance has one full-time staff member and approximately 23 faculty and/or staff from all five of Clemson’s colleges, three of Clemson’s PSA Institutes, the Student Affairs division, and the Cooperative Extension Service.  The Alliance also receives small stipends to assist with operations. In addition, the Community Service and Civic Engagement Office has one full-time staff member, a graduate student, and an AmeriCorps* VISTA worker who assist with student programs. Clemson's Public Service Activities (PSA) division has the Cooperative Extension Service as well as institutes that coordinate engagement activities across the state.  These include the Institute for Economic and Community Development, Institute for Family and Neighborhood Life, Strom Thurmond Institute for Public Affairs,  the Restoration Institute, and Youth Learning Institute. 

		B2a_Text: In 2007, $65.4 million was for public service expenditures; $1.1 million for community service grants/scholarships; and $65,000 for athlete service programs and MLK Day events, representing $66.5 million or 9% of total expenditures.  This does not include instructional costs for service-learning and internships. Funding is from public and private sources. 

		B2b_text: Approximately 16 percent of the funds expended for public service were from external funding sources. A highlight in 2007 included $1.7 million in funding received by Clemson's Institute of Family and Neighborhood Life (IFNL)  for "Neighbors Helping Neighbors - Building a Comprehensive Strategy for the Prevention of Abuse and Neglect. "  The program is part of  STRONG COMMUNITIES, a long-term effort supported by The Duke Endowment (approximately $1.65 million per year for multi-year commitment) to design, implement, and evaluate a comprehensive effort to prevent child abuse and neglect in communities in southern Greenville County and adjoining sections of Anderson and Laurens counties. This is the largest grant ever received by Clemson University in the social, behavioral, and health sciences. Unlike most of the comprehensive community initiatives to prevent child abuse and neglect, the strategy is to build community itself, not merely to foster collaboration among community organizations. To our knowledge, Strong Communities for Children is the first effort fully to implement the Neighbors Helping Neighbors strategy proposed by the U.S. Advisory Board on Child Abuse and Neglect in 1993. More than 4,500 volunteers have been mobilized throughout the service area. 

		B2c_text: The University Development Office, on its website "Giving to Clemson", details six well-defined areas for donations: students, faculty, facilities and equipment, programs and centers, "the Clemson Advantage" and "Big Ideas". Five of these areas mention engagement initiatives such as student community service scholarships, public service and outreach programs, and centers and institutes that promote community engagement. Curricular programs such as creative inquiry and study abroad are also highlighted as areas of need for gifts and donations. Student organizations support community engagement, raising $227,705 in 2007 for philanthropic efforts. The Alternative Break Program, which encourages students to spend spring break doing service projects, relies on fundraising (approximately $10,000 per year). Student philanthropy efforts raise funds for several charitable organizations, including Relay for Life, St. Jude Up ‘Til Dawn, Dance Marathon, CROP Walk, MS Walk, Greek philanthropy causes, and T-shirts sold at summer orientation also purchase school supplies for local children.  Faculty, staff, and students participate in the Clemson University United Way Campaign, which raised $90,000 for local communities in 2007. 

		B3a_text: Clemson University has a systematic approach to annual assessment of all academic and non-academic programs, services, and departments, including centers and institutes. The process is divided into two segments: a planning document submitted on December 1, and an annual report with the analysis of facts and findings submitted the following October 15. The parts of the annual assessment records include mission, specific measurable outcomes/objectives, identified measures with metrics, results of measures, action plans, and an analysis of the whole assessment record. All centers and institutes undergo a comprehensive fifth year review. With respect to community engagement, the assessment/record report for units must include:(1) Service-learning: (a) number of students engaged; (b) reports, projects, and presentations; (c) number and nature of community organizations engaged; (2) Service-oriented research: (a)reports and presentations; (b) undergraduate research projects; (3) Community Projects: (a) number of projects; (b) partnerships with community organizations; and (c) documented impact on community.In addition, the Faculty Activity System is a database where faculty enter their accomplishments and scholarship activities for the year.  Activities are grouped into several categories related to service:  university sponsored public service, professional service, and personal community service.  This allows faculty to demonstrate their commitment to service as part of their ongoing scholarship. The Clemson University Management Information System (CUMIS) provides time-series data to measure output, outcomes, changes, and effectiveness of Cooperative Extension programs.  Extension faculty and agents report time spent toward programs specific to the Public Service Activities (PSA) goal areas of Agricultural Productivity and Profitability, Economic and Community Development, Environmental Conservation, Food Safety and Nutrition, and Youth Development and Families.  Examples of reported data include number of programs and activities conducted, number of contacts made, number of people completing programs, number of people increasing knowledge, number of people adopting practices, and other indicators specific to each project.  Narrative stories are also developed which provide program details in addition to the statistical data which are collected.  Results of assessment activities are used in revising plans for the next year, budgeting and allocating financial requests, evaluating university progress and reporting to key stakeholders.  

		B3b_text: The University Assessment Committee provides leadership and assistance in developing and overseeing a program of evaluation and feedback to enhance the effectiveness of the University.  The committee: • develops and recommends university-wide policies• assists in developing assessment procedures that meet accepted standards for data collection and analysis• reviews assessment procedures for consistency with goals and objectives• reviews results of assessment activities and recommends improvements• reviews the progress of the university in implementing assessment activities• reviews all assessment reports and coordinates the preparation of annual reports for the state Commission on Higher Education• strives to ensure that assessment information is not misused, and • monitors the effects of assessment to ensure that assessment results are used in subsequent planning activities. Data are also used to demonstrate program accountability and for evaluation and improvement for programs.  For example, Cooperative Extension Service data provided through the Clemson University Management Information System (CUMIS) are time-series data and are used to measure output, outcomes, changes, and effectiveness of programs. Data are also used for strategic planning for units, curriculum development, faculty performance evaluations, and for accreditation purposes.  Reports, articles, photos, and video compiled on community engagement are also distributed to University-wide  public relations and marketing units for broader public dissemination. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: According to the National Survey of Student Engagement (NSSE) survey, Clemson was significantly higher than our Carnegie peers in the number of students who (1) reported participating in a practicum, internship, field experience, co-op experience, or clinical assignment; (2) reported participating in a community based project (such as service learning) as part of a course; (3) responded that they had learned to apply theories or concepts to practical problems or in new situations;  and (4) who reported working on a research project with a faculty member outside of course or program requirements.  All of these measures demonstrate that Clemson's students are leading the way in becoming engaged in their communities.

		B3d2_text: Since 2001, forty-seven faculty representing all of  Clemson’s colleges have  been involved in class projects or programs that have won state or national service-learning awards.Clemson faculty won the SC Commission on Higher Education Service-Learning Award in 2001, 2002, 2004, and 2007.  The 2001, 2004, and 2007 winners were all interdisciplinary efforts and programs that involved faculty and/or student from different disciplines.  Horticulture Professor Mary Haque was named a John Glenn Scholar in Service-Learning in 2004. With support from the W.K. Kellogg Foundation, The John Glenn Institute for Public Service and Public Policy at The Ohio State University established the John Glenn Scholars in Service-Learning.  Between February 2004 and May 2006, the Institute recognized "twenty-five scholars whose scholarship efforts contribute to advancing the understanding of or adoption of service-learning, with specific emphasis on K-12 education."  Umit Yilmaz, Director of Clemson's Planning and Landscape Architecture program, won the Council of Educators in Landscape Architecture International Award for Excellence in Design Studio Teaching in 2007.  When a town near San Salvador was destroyed by an earthquake that rocked El Salvador in 2001, Yilmaz and his students devised a practical plan for the town leaders in their bid to rebuild the town on limited resources.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: One of Clemson's best examples of community impact is the programming offered by its Public Service Activities division. Extension uses various educational delivery methods and technologies to reach clientele so that information is accessible, understandable, and easy to apply. In 2007, Clemson Cooperative Extension conducted 13,881 programs for 225,730 people. More than 85% of participants reported knowledge gain, with 60% reporting that they implemented practices taught.  Agents also reported 534 minutes of television airtime,1,224 minutes of radio airtime, and distributed over 990 press kits. "Your Day" is a radio magazine produced by Clemson Radio Productions and broadcast throughout the state. This live call-in program has a wide range of topics of interest to both South Carolina residents and visitors, and it won a gold award from the Association of Communication Excellence in 2006.  In 2007, Clemson University’s television show  “Expeditions with Patrick McMillan” won a bronze Telly Award for outstanding public television series in the nature and wildlife category, two prestigious silver awards from the Millennium Awards, and a gold Davey award. “Expeditions” strives to give the public an understanding and appreciation of biodiversity, conservation, and the intricacies of the biological world.

		B3d4_text: Data on institutional impact was used to develop the 2007 and 2008 applications for President Bush's " President's Honor Roll for Community Service".  In 2006, Clemson was named to the "President’s Higher Education Community Service Honor Roll", and was named to the "President's Community Service Honor Roll With Distinction" in 2007 for its exemplary service efforts and service to disadvantaged youth. Clemson was selected because of programs such as the MLK Day of Service, in which hundreds of volunteers perform community service on the MLK holiday; the Sharp Supplies for Sharp Minds project, which collected school supplies through donations at summer orientation; the Solid Green anti-litter and sustainability campaign; the Partnering with a Purpose program, which is a partnership with the SC Department of Juvenile Justice to create programs to help at-risk youth; the Call Me MISTER program’s Project Middle Passage, which pairs African-American middle-school students with mentors in the Call Me MISTER program; and Building Dreams, a project of Clemson’s Institute of Family and Neighborhood Life that reaches out to children who have parents in prison.

		b3e_text: Clemson used data from assessment mechanisms to develop 8 emphasis areas in 2002 that provide the foundation for our Academic Plan.   The first step in identifying the focus areas was an examination of the departmental strategic plans during 54 department meetings. University and environmental scan data identifying trends and future opportunities for the Southeast and the nation were also studied.  Several groups in SC were also studying issues of economic development at this time.  One project, the SC Competitive Initiative, was conducted by Michel E. Porter of Harvard University. The outcome of the study was the identification of industry clusters to serve as an economic base for SC.  Four clusters identified were automotive, chemical products, textiles, and tourism. Clemson's 8 areas of strategic emphasis aligned with these clusters and articulated with the direction of the state.  SC also developed a program of endowed research chairs (up to $10 million total each) for projects that supported and enhanced economic development and existing or new clusters.  Since its inception, Clemson has received endowed chairs in automotive areas (4), advanced materials, biotechnology (4 in collaboration with other state institutions), optical materials/photonics, optoelectronics, supply chain, urban ecology and restoration, nutrigenomics, health care design (in collaboration), and cyber-institute. Assessment results from this focus include : 1) the interdisciplinary nature of the emphasis areas encourages collaboration and generates new opportunities; 2) an enhanced academic reputation for focused work in emphasis areas creates a "recruiting advantage" for new faculty; 3) faculty creativity is encouraged, thereby enhancing undergraduate and graduate curricula ; 4) each emphasis area is "niche-based" with dynamic additions and re-directions emanating from collaborative interactions; 5) focus on these 8 programmatic areas provides interdisciplinary research and service venues, unique platforms for enhanced scholarship and student educational opportunities. 

		B4_text: Clemson's strategic plan includes goals for the year 2011. Developed in 2001, these ten year goals stay top-of-mind for University administrators. Progress toward these goals is continually monitored.  Of these goals, the following address community engagement:1. Excel in teaching, at both the undergraduate and graduate levels.  2. Set the standard in public service for land-grant universities by engaging the whole campus in service and outreach, including a focus on strategic emphasis areas.3. Foster Clemson's academic reputation through strong academic programs, mission-oriented research and academic centers of excellence, relevant public service and highly regarded faculty and staff. 4. Seek and cultivate areas where teaching, research and service overlap.5. Strengthen our sense of community and increase our diversity.6. Increase our focus on collaboration.Strategies were developed for each goal, and together the strategies make up the "Road Map."  The strategy for engagement is to "create a culture of service" that will (1) enhance internal and external communication (2) provide relevant community service and outreach  (3) increase service-learning opportunities and (4) promote volunteerism.  

		B5_text: The land-grant mission is deeply embedded in all of Clemson's colleges and divisions. This leads to a decentralized model where colleges and divisions partner to provide interdisciplinary professional development opportunities.The Clemson Service Alliance collaborates with other campus entities to sponsor workshops featuring nationally known experts in community engagement. Past presenters include Jeffrey Howard, Paul Loeb, John Saltmarsh, and Sarena Seifer. Internally, the Alliance offers the Service Alliance Faculty Fellows Program, a faculty learning community in which Fellows explore issues related to service-learning and community-based research and assist faculty in using service-learning in their classroom or in designing community-based research. In 2007, 10 faculty from a variety of disciplines representing all colleges were selected to participate. Fellows receive a stipend to conduct a service-learning workshop, serve as a mentor to faculty in designing and revising courses, and assist with student learning assessment and program evaluation involving both campus and community partners. The 2007 annual conference for Cooperative Extension included sessions on "Building Engaged Communities", "Dealing with Controversial Issues", and "Diversity". Presenters for some of the sessions were from Student Affairs. The College of Health, Education and Human Development, in collaboration with Student Affairs, hosts a Summer institute,  "Integrating the Clemson Learning Experience: Inside and Outside the Classroom."  Selected faculty and student affairs professionals work together to develop new creative learning initiatives for students through this program.  The Clemson University National Coalition Building Institute (NCBI) team operating out of the Gantt Intercultural Center is an affiliate of NCBI International and uses the NCBI “Welcoming Diversity” model for conducting diversity training. Trainers for the program are Clemson faculty, staff, undergraduate, and graduate students who volunteer to conduct workshops both for   campus and community.  

		B6_text: The community has input into institutional, college and departmental planning through external advisory boards and alumni boards for each college and for many individual departments. These boards have an active role in college strategic planning, external relationships, fundraising, student placement, and general curricular input.  In addition to the Board of Trustees, Clemson has a Board of Visitors.  Its 50 members are nominated by the University Trustees and assist with efforts to accomplish Clemson's mission and strategic goals. The President also has a President's Advisory Board that provides input for  institutional planning.   The Public Service Activities division, specifically the Cooperative Extension Service, utilizes stakeholder input in developing their plan of work for the coming year.  This includes meetings held in all counties in the state to identify and prioritize issues concerning agricultural research and Extension. Internationally - When creating a recent strategic plan for Clemson's Archbold Tropical Research and Education Center in Dominica, West Indies, Clemson brought together Dominican nationals and other local stakeholders to discuss issues related to  biodiversity, environmental conservation, economic and community development, youth development, and distance education on the Caribbean island.  This local input was used in planning for Center  programming and infrastructure.       One college example is the development of the Clemson Art Outreach project. Faculty in the College of Architecture, Arts, and Humanities conducted a survey of K-12 arts educators from one rural, Southern school district about their involvement with art galleries or museums. In 2007, based upon the input from this survey,  the Arts Outreach project:(1) held a professional development workshop for Visual Arts Educators in Pickens County;(2) developed a project website to facilitate the use of the collection via technology in classrooms; and (3) brought an outreach collection to more than 900 K-12 students in Pickens County.   

		SD1_text: As a land-grant university, Clemson is particularly interested in recruiting faculty with a strong interest in public service, community engagement ,and community-based research. Community engagement and involvement is an integral part of each college mission. For example, in the School of Education in the College of Health, Education, and Human Development,  all faculty positions advertise that faculty are expected to be involved in research and service activities involving local schools. Many of our faculty consider their work on public service projects that are highly valued by the community to be of primary importance. Clemson values its faculty, highlighted by the Prospective Faculty page of Clemson’s website, which ends “Come to Clemson. Join us in our ambitious goals and help us make our footprint on the world.”  As stated by Clemson President Barker, while we are growing as a University, “our central values – a strong commitment to the core mission of teaching, research and public service, to maintaining a sense of community while increasing diversity and to contributing to the public good – remain constant.”  In both 2005 and 2007, The Scientist ranked Clemson as the number one place to work in academia, based on the international publication’s annual survey. In the July 18, 2008 Chronicle of Higher Education, in the inaugural list of “Great Colleges to Work For,” Clemson appears in the “Collaborative Governance” category for proactive involvement of faculty in decisions related to academic programs.  Faculty involvement is crucial at Clemson, and can be traced to the creation of the Faculty Senate more than 50 years ago.  Through roundtable discussions, the faculty developed eight emphasis areas that would focus talent, energy and resources on areas that foster collaboration and promote the integration of teaching, research and service. 

		SD2a_text: The Faculty Senate has policies governing the evaluation of faculty.  The primary basis for post tenure review is the individual’s contributions in research and/or scholarship, teaching, and service. There are areas related to service and community engagement that provide avenues for promotion and tenure. Although evaluation instruments may differ among departments, the performance review system includes the following criteria related to service as appropriate to the institution’s mission:  course and curriculum development; research and creative activities; service to department; service to institution; service to community; and activities which actively support the economic development of the region or State.  Engagement with the broader community is increasingly being considered as something to incorporate into the faculty evaluation process.  If community engagement is part of the faculty member's goals and duties, then success in such endeavors is rewarded equally with other forms of scholarship.  In Packaging Science, community engagement through curricular engagement and outreach is expected and evaluated in promotion and tenure. The Forestry and Natural Resources Department's promotion and tenure guidelines list the following criteria to be used for evaluation:  “serving as a professional resource to local, state, national, or international communities” and “participation in community service activities.”  In Public Health Sciences, evaluation guidelines mention community engagement as an appropriate activity under (1) Research - “A consistent record of leadership in collaborative, interdisciplinary research activities with researchers or practitioners outside Clemson University that results in measurable/documentable and significant contributions to public health;” (2) Teaching- “Evidence that the instructor has demonstrated innovative service or applied learning in teaching that extends beyond the classroom”;  and (3) Service – “In the area of one’s professional expertise, contributes to the resolution of a problem at a state or a local level."

		SD2b1_text: Clemson defines community-engaged scholarship in two ways.  First, the implementation of community engagement is service. Second, the research and publication about community engagement is considered the scholarship of application.  In the revision of the promotion and tenure guidelines over the last two years, faculty have included mechanisms for recognizing and rewarding community engagement as an important activity for faculty. 

		SD2b2_text: Not Applicable

		SD3_text: Students are deeply vested in the power structure of Clemson University, and the Undergraduate Student Government is a strong system that provides students the opportunity to be a part of the University’s decision making process. They sponsor a wide range of services and activities, such as overseeing the student judicial court system, organizing campus Safety Walks and clean-up days, sponsoring voter awareness activities, listing student tutors, and recognizing student organizations.  Student Government has a Campus and Community Development Director who is in charge of Clemson Sweep, a day of service to beautify our campus and downtown area.  This cabinet position also works closely with others on the  Clemson Solid Green environmental initiatives. Student Government even lobbies at the State House for funding.  Student Government is given 100% of the student activity fee each year and has complete discretion over the allocation of those funds.  They award funding to student organizations, capital improvements, etc.  Students serve on every major committee at Clemson, including the Board of Trustees where they provide information to the board members and have a voice in the meetings.  A Student Advisory Board also meets monthly for breakfast with the University President.  Our students work with the planning, implementation and assessment of many health promotion events that involve the larger community.  The Take Back the Night 5K Run is an example of how our students engage members of the community in our surrounding area.  The Student Health Advisory Committee and Peer Health Educators, along with the leadership of one health science intern, increased community participation in the Take Back the Night run from 300 participants to almost 700 participants.  This event is both an awareness raising event and a fundraising event. Through student efforts, Clemson was able to donate $500 to each of the three of rape crisis/women’s shelters in the surrounding area. 

		SD5_text: Faculty are involved on committees on every facet of university life.  Although there is not one committee devoted to community engagement, many faculty committees and faculty representatives address community engagement and service issues, since service is integrated into almost everything Clemson does.  Faculty Senate standing committees include the Policy Committee, Research Committee, and the Scholastic Policy Committee, each of which may address topics related to service, service-learning, and community projects. In addition, the faculty senate has representatives to other university-wide committees, including the Research Council, Administrative Council, Academic Council, and University Assessment. Clemson was recently honored by the Chronicle of Higher Education for its proactive involvement of faculty in decisions related to academic programs. The Vice President of the Faculty Senate also serves as the Clemson University representative on the Clemson Joint City-University Committee. This committee has been in existence since 1984 and promotes collaboration and cooperation between the City of Clemson and Clemson University on areas and issues of common interest.  The President's Cabinet also includes community partners representing the city of Clemson. Annually, Clemson hosts a luncheon called "State of the Union" which highlights city-university activities during the year. 

		SD4_text: The current student information system is mainframe based, and has a limited ability to add information about students.  In the next few years, Clemson will be evaluating options to upgrade the system, and including community service and service learning notations on the transcript will be considered at that time.  At this point it is not feasible given the current system limitations.

		IIA1a_txt: Clemson is currently in the process of obtaining final approval on a University definition of service learning. The definition is:"Service-learning at Clemson· University is a teaching and learning strategy which utilizes community service as a method for academic instruction. Students work collabaratively and therefore learn by doing actual projects with or for a community or for certain members of a community anywhere in the world. These tasks may include identifying and analyzing community needs and developing and implementing solutions to meet those needs. This process is accompanied by reflection activities over the course of the class or project, and may also teach students about civic responsibility."This definition should be approved  by Fall of 2008. Service learning courses are self-reported by faculty and are tracked through the course registration system.

		IIA1b_1: 159.00000000

		IIA1b_2: 8 %

		IIA1c_1: 27.00000000

		IIA1c_2: 46%

		IIa2a_txt: One campus-wide learning outcome is for our students to  "demonstrate effective communication skills appropriate for topic, audience, and occasion".  The Pearce Center for Professional Communication and the Writing Across the Curriculum program promote effective communication as an integral part of the learning, and pursues these goals through interdisciplinary workshops, collaborative ventures, sponsored projects, service-learning, experiential learning, and action research. The Center ensures that all Clemson students are prepared to communicate effectively in their major discipline and are familiar with communication practices and technologies.  To document student learning from both formal and informal learning environments, Student Affairs also adopted campus-wide learning outcomes related to community engagement. One outcome is "Social Responsibility". This is defined as "Understanding and participating in the development, maintenance and/or orderly change of community, social and legal standards or norms; Appropriately challenging the unfair, unjust or uncivil behavior of other individuals or groups; Participating in relevant governance systems and in service/volunteer activities; Valuing people different from oneself. This outcome is visible through appreciating diversity, environmental stewardship, global interdependence and citizenship, and Clemson core values."   

		IIA1d_1: 175.00000000

		IIA1e_1: 2379.00000000

		IIA1d_2: 13%

		IIA1e_2: 14%

		IIA2b_txt: Learning outcomes for students' curricular engagement often vary by course and discipline.  One example is the School of Education. The School established six learner outcomes:"Caring comprises beliefs and actions."1.Beliefs: Our candidates are committed to ethical and democratic dispositions including respecting the rights and responsibilities of all and recognizing diverse points of view. 2.Actions: Our candidates act in accord with the rights and responsibilities of all, are sensitive to developmental, social, and cultural differences, and encourage a democratic culture. "Capable consists of knowledge and practice."3.Knowledge: Our candidates are knowledgeable about the foundations of education and about their specialty area(s), including appropriate practices. 4.Practice: Our candidates apply their knowledge through best practices that include the effective use of educational and information technology and appropriate assessments."Connected contains communication and integration." 5.Communication: Our candidates communicate effectively through a variety of representations (spoken, written, and digital).6.Integration: Our candidates synthesize their knowledge and practices to integrate interdisciplinary perspectives and applications by making connections to real life and by making global issues locally relevant. 

		IIA2c_txt: For example, in the School of Education, each candidate is rated on each of the six elements of the conceptual framework at multiple times during his or her program. Ratings are based on a variety of candidate products (for example, electronic portfolios, reflections, lesson plans, and surveys of cooperating teachers). Initial candidates are rated four times in their program on a 4-point scale (unsatisfactory, developing, proficient, and distinguished) using a set of rubrics specific to each time period. Ratings of unsatisfactory are accompanied by a detailed explanation. The assessment of advanced candidates varies by program, with two to four assessment points, and two- to four-point rating scales. The ratings for all candidates are recorded in an on-line database that is accessible by all program faculty and advisors. Advisors are expected to review and discuss ratings to-date with each advisee at least once a year. Ratings of unsatisfactory are analyzed by advisor and advisee together in light of the given explanation. Yearly program reports are generated, and program faculty react to the reports by addressing any apparent weaknesses with programmatic changes. A yearly, written statement of program and course changes is provided to the School of Education by the program chair.

		IIA2d_txt: Assessment data are used to make program improvements and course changes as needed.  Assessment data also are used to justify changes in degree programs, curricula changes, and funding levels.Each unit on campus is required to have an assessment plan, which includes their mission, goals, intended outcomes and related measures, and an assessment record, which presents the results of the assessment.  These assessment records are maintained in a database (WEAVEonline) which allows the assessment office to monitor and encourage completion by each unit.   The Assessment Office follows up on action items gleaned from the assessment process. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research: Approximately 46 % of the projects supported by the Creative Inquiry/ Undergraduate Initiative have a significant community engagement focus. Leadership: Students participating in the Peer Health Education program assume leadership roles in the community as part of their commitment to being a PHE by doing community service with outside organizations and by working as tutors for after school programs, adult care givers in retirement communities, volunteer laborers in disaster reconstruction efforts, and many other community engagement activities.In the leadership class offered by the Office of Leadership Education in the Center for Student Involvement, students are required to complete a service-learning project in the community and explain its relation to leadership.  Internships: Many internships offered by departments require community engagement . Health Sciences requires 180 internship hours in health-related community settings, and has 40-60 students interning each semester.  Michelin Career Center offers the “Greg Hughes Developing Student Leaders in Community Service” internship where the student receives a $1000 stipend for working 10-14 hours/week with a non-profit organization for a semester. Study abroad: Community engagement and service learning is integrated into many study abroad programs through internships, academic courses and volunteer work. One featured program is an international service- learning course in India pioneered initially with the Clemson Honors College and a Belgian partner university. The program places US and European students into teams in the fall and culminates in a 6 week field project the following summer building houses and providing community services to villages in Southern India. Prior to departure and upon their return the students raise community awareness about the economic, social and political challenges facing rural India through fund raising events, visits to local schools and community groups and at international program events on campus.

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Examples are provided below from each College: Engineering and Science: Community engagement is integrated into CH 152, Chemistry Communication I, a core course for BA and BS majors. Chemistry also plans a service-learning module for CH 450, a capstone course offered in Spring of 2009. Chemical and Biological Engineering has a senior design course incorporating community engagement. Health, Education, and Human Development: The School of Nursing incorporates service-learning in seven required undergraduate courses.  Nursing also has a community engagement component in Graduate Nurse Practitioner and Nursing Administration courses. Parks, Recreation and Tourism Management requires students to complete two 80 hour practica with a community agency and a 400+hour internship.Agriculture, Forestry and Life Sciences: Packaging Science incorporates community engagement into the curriculum in their major and in the capstone course. Food Science and Human Nutrition has incorporated community engagement into a number of their required courses. Service-learning has been integrated into Nutrition 426, Community Nutrition, and  with FDSC 407, Quantity Food Production. In NUTR 426, students design and present a program to a community group or a school. In FDSC 407, students are required to work with a non-profit group and prepare and serve food in a quantity setting (e.g., soup kitchen). Architecture, Arts and Humanities: Students in the capstone course for Performing Arts develop, execute, and assess a group performing arts project for a local community.  Business and Behavioral Sciences: Community engagement is incorporated into creative inquiry, internship and independent study courses in all majors. Graduate Studies: The Peace Corps Master’s International (PCMI) Program is a cooperative effort between Clemson and the Peace Corps. PCMI students complete a year of intensive on-campus study in one of three academic programs (Agricultural Education, Forest Resources, Applied Economics) then serve for 27 months in the Peace Corps in an assignment related to that program.

		IIA4_txt: 1) Public Health Sciences & Nursing Collaboration: Dye, C. and Willoughby D. " Helping Rural Older Adults Manage Chronic Disease with Community Health Coaches". The Gerontological Society of America's 60th Annual Scientific Meeting. Published Abstract in Conference Proceedings. November 18, 2007.2) Architecture & Planning and Landscape Architecture Collaboration: Erdman, J. and McCubbin, M. "Collaboration and communication: engaging communities in the design process" 9th National Outreach Scholarship Conference, Penn State, October, 2008.3)Environmental Engineering and Earth Science, Planning and Landscape Architecture, & Sociology Collaboration: Miller, Shelie; Bornholdt, Hanna; Vander-Mey, Brenda. "Creating Recycled Material Landscapes to Promote Environmental Stewardship on Dominica". Exhibited on the U.S. Environmental Protection Agency, Office of Research and Development, National Center for Environmental Research, P3 Award Program, 2007.4) Public Health Sciences,Food Science and Human Nutrition, & Languages Collaboration:Mayo, W.W.; Haley- Zitlin, V.; Adams, C. " Utilization of preprofessional health and language students to develop and implement nutrition education for the prevention of chronic diseases for South Carolina Hispanic migrant workers. 129th Annual Meeting of APHA, Oct.22, 2001.5)Sociology: Mobley, Catherine. " Breaking Ground: Engaging Undergraduates in Social Change". "Teaching Sociology" 35(2): 125-137, 2007.6)English: Smith, Summer. "Managing Whole-Class Collaborations on Service-learning Projects." "Service-learning in Technical and Professional Communication", by Melody Bowden and Blake Scott, Allyn and Bacon, 2002.135. Invited contribution.7) Horticulture: Byrd, Renee, Mary Taylor Haque, and Lolly Tai. "Designing a Children's Water Garden in the South Carolina Botanical Garden as an Outdoor Learning Lab for Environmental Education. " Applied Environmental Education and Communication: An International Journal published by Taylor & Francis Inc. 6(1):39-47, 2007.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Learning Centers: Housed in Parks, Recreation and Tourism Management, Osher Lifelong Learning Institute provides opportunities for adults to further their knowledge in both academic and recreational pursuits and share experience and interests with others.Tutoring: America Reads, Campbell Scholars, Community Scholars and Call Me Mister are programs where Clemson students tutor in local schools. Clemson's Reading Clinic offers elementary or middle school students the opportunity to strengthen reading ability and improve learning in content area classes. For students in grades 2- 8, each 90-minute tutoring session is designed to meet the children’s individual needs. Cost is based on family income.Extension: Extension offers Master programs for Pest Control, Beekeeper, Gardener, Wildlifer, Logger, Naturalist, and Tree Farmer. Evaluation Support: The Strom Thurmond Institute provides public policy evaluations and program reviews in many policy areas.  Its Alliance for Higher Education assisted the Anderson County (SC) School Districts with a review of their governance structure.Non-credit: Packaging Science offers non-credit courses for industry professionals. Electrical and Computer Engineering offers seminars and short courses along with review courses for the Professional Engineering Licensing Exam. Accounting offers CPA exam preparation. Training: Agricultural and Bioengineering programs in erosion/stormwater/sediment control trained and certified over 3200 individuals in 2007.Professional development: Clemson's Professional Advancement and Continuing Education (PACE) offers customized training programs and seminars and online courses in engineering, management, and manufacturing.Other: Business and Behavioral Science partners with the Internal Revenue Service to offer volunteer tax return preparation and free tax filing to low-income individuals, elderly, individuals with disabilities and those who practice English as a second language. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Service: Clemson has relationships with more than 100 community partners, invites them to a Volunteer Fair each year, and lists them in a database of service opportunities for students and faculty. Work Study: Grants have been used to hire first-generation college students in work study programs at the SC DNA Learning Center and also to work on the SC LIFE project.  This has provided these students with experience and funding support.Cultural: The Brooks Center for Performing Arts, through its Eskridge Tri-ART program, offers approximately 20 concerts, theatrical productions, and interactive workshops for school age children (K –12) each year. Open to public, private, and home-school students, Tri-ART performances are available to school children in a price range from free to $2. In 2007, 14,645 children attended Tri-ART activities. Athletic: Be a T.I.G.E.R! is a character education program designed for kindergarten through 5th graders. The program offers a 12 page newspaper written by the athletes and coaches; E-mail buddy program that mentors at risk elementary students; assembly programs and personal appearances by student athletes; and an annual Field Day.Clemson community members can purchase gym memberships to Fike Recreation for approximately $21 per month, giving them access to recreation facilities including an indoor  track, the Swann Fitness Center, an Olympic size pool, and many other opportunities for students, employees and the Clemson community.Library: Circulation privileges are extended to State residents and approved community patrons.Technology: Tours of Clemson's Information Technology Center are available to the community upon request, and Clemson is a member of Open Science Grid.Faculty consultation: Faculty in all colleges are involved in outreach. Recreation and Tourism faculty consult extensively with communities on economic development and quality of life measures. Their work helped to establish the Oconee County Convention and Visitors Bureau in 2008.

		IIB4a_txt: Clemson promotes mutuality and reciprocity in partnerships in the mission areas of service, teaching, and research. In public service work with communities across South Carolina, the Clemson Institute for Economic and Community Development (CIECD) promotes reciprocity. As stated on their website, "CIECD believes that each community in South Carolina holds the keys to its own revitalization. It is not experts who are needed ... but partners: partners who will listen, stimulate, and inspire. Partners who will engage with community organizers to collaborate in revitalization efforts that the community decides are essential."   As part of its community work, CIECD conducts design charettes to assist with community revitalization efforts.  These charettes often involve Clemson students in Architecture and Planning and Landscape Architecture and teach them about the importance of mutuality and reciprocity in partnerships. Architecture Professor Jori Erdman, who recently involved her students in a design charette for two rural SC communities as part of a collaborative service-learning project with a CIECD agent, explains: " Rather than promoting an "expert" model of community design, public participation activities illustrate how to "partner" with a community in order to maximize our professional input. It teaches us to be listeners and observers and usually imparts a sense of humility and respect for the people we are working with. Working 'in the trenches', walking the streets, talking to community residents of all types helped us to understand the complexities of issues in disadvantaged communities. "The department of Public Health Sciences and School of Nursing are strong advocates for community-based participatory research (CBPR).  All research conducted by the Center for Research on Health Disparities and the EXPORT project utilize the CBPR model, a model which stresses mutual collaboration, with researchers working with community members as equal partners and combining knowledge with action to achieve social change. 

		IIB4b_txt: Many of the community partnerships are housed in Centers or Institutes at Clemson, as is indicated by many of the projects highlighted in the partnership grid.Clemson University has a systematic approach to annual assessment of all academic and nonacademic programs, services and departments, including centers and institutes.  A comprehensive five year review is performed for each center and institute and the long-term success of the center or institute is judged by the three mission vice presidents.  Feedback is provided to the partnership and to the faculty or staff from Clemson who are assigned to the area.In addition to assessment programs, Clemson also actively promotes its community partnerships, and submits them for national and state awards.  The Habitat for Humanity Clemson Chapter was selected as Campus Chapter of the Year in 2008 for its strong relationship with the Pickens County Habitat for Humanity affiliate and for being a leader in green building practices.  Clemson’s Habitat for Humanity chapter also was honored this year by Clemson’s community service office with the Outstanding Service Collaboration Award for its partnerships with the Pickens County Habitat for Humanity chapter and YouthBuild, a local organization that works with high school dropouts.  These types of awards and recognition serve to reinforce the commitment that faculty, staff and students have to these types of programs .

		IIB5_txt: Agricultural Education:  Layfield, K.D.  "Impact of Intergenerational Service Learning on Students' Sterotypes Toward Older People in an Introductory Agricultural Computing Course."  Journal of Southern Agricultural Research, Vol. 54, Number 1, 2004.Architecture: Erdman, Jori.  “Studio South:  Recycling an African American Landmark,” Journal of Architectural Education, Vol. 59, Issue 4, May 2006; and  “The Architecture of Engagement – Studio South,” article for American Institute of Architects-South Carolina magazine, 2003.Psychology, Sociology, and Nursing:  Faculty from the Institute of Family and Neighborhood Life (INFL): The April – June 2008 edition of "Family & Community Health":  "The Journal of Health Promotion & Maintenance" features 8 articles on "Strong Communities" an INFL initiative: Melton,G.B., & Holaday, B.J. ( Eds.)" Strong Communities as safe havens for Children", ( special issue) 31(2), 2008 ; Berman, J. J., Murphy-Berman, V., & Melton, G. B.  (2008).  "Strong Communities:  What did participants actually do?"31, 162-172; Hashima, P. Y., & Melton, G. B.   “I can conquer a mountain”:  Ordinary people who provide extraordinary service" 31, 126-135; Haski-Leventhal, D., Ben-Arieh, A., & Melton, G. B.  (2008). "Between neighborliness and volunteerism:  The participants in the Strong Communities initiative." 31, 150-161; Kimbrough-Melton, R.J. & Campbell, D.  "Strong Communities for children. A community-wide approach to prevention of child abuse and neglect." 31, 100-112; McDonell, J. R., & Melton, G. B.    "Toward a science of community intervention." 31, 113-125; Melton, G. B., & Anderson, D.  "From Safe Sanctuaries to Strong Communities:  The role of communities of faith in child protection."  Family and Community Health, 31, 173-185.Horticulture, Landscape Architecture, and Sociology: Haque, Mary, Lolly Tai, and Brenda Vander Mey, 2000.  " Service learning and environmental education" (Chapter 3) in :Service Learning Across the Curriculum: Case Applications." Ed. Steve Madden, University Press of America. 

		III1_txt: II.A.3.b.  Health Appraisal Skills (HLTH 398) a required course for health science majors,  partners with local hospitals and community health organizations in order for students to perfect skills in providing blood pressure, cholesterol and osteoporosis screenings and information at health fairs. Approximately 56 students are involved each year, and provide additional manpower for  hospitals and health agencies at local community events. At Oconee Medical Center's Community Cholesterol Screening in 2008, students helped screen over 270 community residents.II.B1. Professional Development Centers:The Frank L. Roddey Small Business Development Center (SBDC) of South Carolina is a consortium of 4 universities which operate a state office and 15 regional/area centers located throughout the state. These centers offer a variety of services and management training courses tailored to meet the needs of small & medium-sized businesses. SBDC consultants are available at each location to give one-on-one consultation, analyze business operations, develop business strategies, and provide marketing and economic guidance at no cost. The SBDC regional office is located on Clemson University's campus.  Clemson Renaissance Center:  Opening in 2007, the Clemson Renaissance Center in downtown Greenville SC is a center for entrepreneurship and experience-based graduate education. The Center enables graduate students and faculty to work directly with Greenville area firms, entrepreneurs and leaders in innovative ways that will both enrich and accelerate the learning experience of all. The Renaissance Center is a portal though which business and community leaders can access executive education as well as expertise in the areas of psychology, sociology, political science, public policy and ethics, and effectively extends Clemson's outreach efforts into the Greenville county area.  Speaker series sponsored by the Renaissance Center during 2007 had 1,450 attendees from both Clemson's campus and the Greenville community. In addition, the Center served as a training site for 14 Small Business Development Center programs offered to 190 small business owners.   II.B.1. Other:Clemson Area Transit (CAT) is jointly funded by the city of Clemson, Clemson University, the cities of Anderson, Central, and Seneca, the South Carolina Department of Transportation and the Federal Transportation Administration. CAT operates 26 buses on campus and in the neighboring cities. A Clemson University student transportation fee also supports the CAT system. CAT is unique for public transit systems because everyone rides fare-free - students, faculty, staff, visitors, local community members, and the general public. In 2007, there were approximately 1,770,000 riders of the system.    

		III2_txt: Clemson also promotes civic engagement in SC. Clemson's  leader in this area is the Strom Thurmond Institute of Government and Public Affairs. A Public Service Activity (PSA) of Clemson University established in 1981, the Institute conducts applied research and service in public policy areas at the local, regional, state and national levels. The Institute draws upon the expertise of Clemson University faculty, staff and students and has an established record of collaborative partnerships with academic, governmental and private sector scholars throughout the world. The Institute enhances awareness of current public policy issues on the Clemson campus and throughout the state and region through informal and formal educational programs. The Institute sponsors research and public service programs to enhance civic awareness of public policy issues and improve the quality of national, state and local government. A nonprofit, nonpartisan, tax-exempt public policy research organization, the Institute's mission is "to initiate conversation and promote movement on critical issues facing South Carolina, the Southeast and the Nation."  The Institute's Jim Self Center on the Future, in collaboration with the Self Family Foundation and USC Institute for Public Service & Policy Research, conducts "The Self- Portrait - How are we doing in SC? ", a biannual survey to capture the mood of South Carolinians in terms of factors affecting their future. The Institute also publishes Citizen's Guides to Government to promote responsible citizenship and leadership and contribute to greater understanding of governmental methods and processes.  The Institute received a Notable State Document Award for 2004 from SC State Library for its publication "Local Governments and Home Rule in South Carolina: a Citizen's Guide." Each year the State Library recognizes ten state governmental publications of outstanding merit and usefulness to the citizens of South Carolina. The Strom Thurmond Institute is home to the Self Civic Fellows, a program to prepare grassroots leaders for elected public service using a framework of ethics and public responsibility. The Institute is also a partner in the Southeast Region Project Citizen Institute. Offered in collaboration with the Law-related education division of the SC Bar and the Center for Civic Education, Project Citizen is a public policy curriculum for upper elementary, middle school, high school, college students and after school programs. Project Citizen is an empowering program that engages students in learning how to monitor and influence public policy such as rules at the school level and laws in the community and state.  The program encourages students to be civically engaged and truly make a difference. Upon completion of the training, teachers return to their home states and implement Project Citizen projects educating students on civic engagement.  Since it began in 2006, the program has had close to 100 attendees.        
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 9







3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			University of Central Florida			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1			College Access Initiative in Central Florida			10 Public School Systems, Brevard Community College, Lake-Sumter Community College, Seminole Community College, Valencia Community College			UCF Regional Campuses			To increase access to higher education in central Florida by educating the community about current college admission trends and DirectConnect’s ability to create seamless transitions between public schools, community colleges, and UCF.			2 years			28 (2007-08)			18 (2007-08)			$0			Increases access to UCF for community college students, and increases access to community colleges for high school students. In 2007-2008, UCF had 6,237 community college transfer students, enrolling 25 percent of the state’s community college Associate in Arts graduates, proof of the Initiative’s success.			As UCF had become more selective, strong students are being denied admission.  Through the College Access Initiative, graduates of Brevard, Lake-Sumter, Seminole, and Valencia community colleges are guaranteed admission to UCF.  By educating K-12 leaders and families in our region, the College Access Initiative helps students earn an associate’s degree from a partner community college and progress to earn a bachelor's degree from UCF.


			2			DeVos Community Service Program of the DeVos Sport Business Management Master of Science in Business Management (MSBM) program			Big Brothers Big Sisters of Central Florida, Hope for Stanley, Institute for Diversity and Ethics in Sports, Junior Achievement, National Consortium for Academics and Sports, the NBA’s Read to Achieve Program (through the Orlando Magic), Orlando Athletes Outreach, Orlando Magic Community Relations (CR) and Youth Foundation (OMYF), Read2Succeed, Restore Orlando			DeVos Sport Business Management MSBM program			To promote sports practitioners as instruments for positive social change by infusing volunteer work into their MSBM degree program, teaching them the power of sport to create a more inclusive society as well as the responsibility of sport to use that power to make a difference.			6 years			6 (2007-08)			56 (2007-08)			$200,000			Enrolled students in the graduate MSBM sport program, and athletes who ask to join, learn civic responsibility through volunteer work. In addition, the status of the institution is enhanced in the sports community by their efforts.			Each of the community service programs our students volunteer for impact the community in many different ways from assisting with homework to showing compassion for those with terminal illnesses.  The primary focus in each is to instill into graduate students the equality of all people.


			3			Florida Online Reading Professional Development (FOR-PD)			All 67 Florida county public school systems, Florida Center for Reading Research, Florida Virtual School, Florida Council of Teachers of English, Florida Department of Education, Florida International University, Florida Reading Association, Just Read, Florida!, North East Florida Educational Consortium, Panhandle Area Educational Consortium, University of Florida, Valencia Community College			College of Education, FLaRE, Institute for Simulation and Training, Project Central, SUNLINK			To help teachers improve reading instruction in grades preK-12 through online professional development.			6 years			300 (2007-08)			200 (2007-08)			$1,000,000			The distributed learning delivery mode of FOR-PD allows UCF faculty to increase their teaching efficiency, enables the university to meet multiple graduate and undergraduate program needs, facilitates the collaboration with other state institutions, provides opportunities for research, and contributes to the state's literacy needs.			Over 3,000 preK-12 teachers have benefitted from professional development and over 35,000 have benefitted from the free services offered on the FOR-PD website.  The people receiving this service benefit the students they teach throughout Florida.


			4			Lou Frey Institute of Politics and Government			The Bob Graham Center for Public Service at the University of Florida, Leon County School District, Presidential Classroom, United States Association of Former Members of Congress			Political Science Department			To promote civic education in Florida, focusing almost exclusively outside the University, by supporting policy analysis, legislative advocacy, training for K-12 teachers, extra-curricular programs for Florida’s high school students, and a variety of symposia that are held on the UCF campus and attract regional audiences.			6 years			10 (2007-08)			1000 (2007-08)			$980,000			Students, faculty and staff benefit from the educational opportunities provided by the Institute.  The Institute's activities have enhanced UCF's image in the region and across the state, strengthened ties to federal and state decision-makers, supported student recruitment, and built bridges to the K-12 education system.			The Academy of the Lou Frey Institute reaches 200 middle school teachers with civic education classroom materials; partners with Leon County schools to affect the civic education of more than 10,000 elementary and middle school students; sponsors the symposium series that offers UCF  students and thousands of area high school students the opportunity to discuss civic issues.


			5			General Education Program Unifying Theme			Orange County Department of Health			Office of Undergraduate Studies			To give coherence to the general education program by providing a common subject for curricular, co-curricular, and extra-curricular conversations and activities; to engage students in community issues of civic importance; and to enhance students awareness of conservation issues.			6 years			120 (2007-08)			14,400 (2007-08)			$0			The theme educates students about contemporary social issues for study, discussion, and reflection, and promotes their involvement with environmental issues on a local, national and global level.  This year’s theme, “Global Climate Change,” has created these on-campus actions:  a campus wide recycling initiative, LEAD certification of buildings, restoration of natural flora on campus, and energy saving strategies.  Public attendance at events and speakers reflects favorably on the institution.			As students are better educated about the issues pertinent to global climate change, they will be better-informed citizens who can make wiser decisions on the complexity of environmental issues that lie ahead.    Public attendance at events and speakers raises the awareness of community members to climate and environmental issues.


			6			Division of Community Relations Special Initiatives: Metropolitan Center and Global Perspectives			The Metropolitan Center has over 30 partners, including Audubon of Florida, the City of Orlando, and local PBS radio and television stations. Global Perspectives has 155 partners, including the Florida Network for Global Studies, the Global Connections Foundation, and The India Program.			Special Initiatives: Metropolitan Center for Regional Studies and Global Perspectives.			To provide internship opportunities for students.  The Metropolitan Center links the research and expertise of the university to address civic issues in Central Florida. Global Perspectives provides international emphasis to curricula and research, and works to expand efforts to enlarge Central Florida's awareness of the global community.			8 years			525 (GP)      100 (MC)  (2007-08)			14,185 (GP) 300 (MC) (2007-08)			$10,000 (GP) $60,000 (MC)			Research, publications and public events produced by the Metropolitan Center about sustainability, growth management, urban issues, and resource management have educated the university community. Global Perspectives’ programming has expanded institutional knowledge about international affairs, via the classroom, digital video conferencing, public forums, television, and publications. Internship opportunities exist for undergraduate students.			The Metropolitan Center focused the attention of the university, of agencies, and of local governments on “Poverty in Central Florida” and “Florida’s Threatened Resources” in 2007-2008, sponsoring four forums attended by 800 people, disseminating information on public television and radio, and circulating two reports. The Global Perspectives Office sponsored 43 speakers with a total audience over 20,000 people. It built bridges to the community, created environments for public discussion, and raised awareness of international social and political issues.


			7			Orange County Office for a Drug Free Community			Full Sail College, Orange County, Rollins College, Valencia Community College			Alcohol and Other Drug Prevention Programming Office, School of Social Work, Student Development and Enrollment Services			To identify and use Orange County resources to educate, prevent, intervene, and treat substance abuse.			8 years			6 (2007-08)			250 (2007-08)			$110,000			The following initiatives impact UCF:  Monthly Alcohol Screening Day in which 823 students have participated; Hospitality Scans that provide 150 health and safety scans of local bars; the Greek Life health-promotion plan; the Campus Housing alcohol life skills program that distributed 1,050 dormitory kits; and the Ambassadors Program in which 50 faculty-staff promote responsible tailgating.			Over 25,000 teens, students, teachers, parents, churches, businesses and community members have been impacted by the research and projects of this initiative.


			8			Primary Care Access Network (PCAN)			Center for Drug Free Living, Central Florida Family Health Center, Central Florida Health Care Coalition, Community Centers Inc., Emergency Medical Services, Florida Hospital Orlando, Healing the Children, Health Alliance, Health Care Center for the Homeless, Health Council of ECF, Healthcare for the Homeless, Lakeside Alternatives, Lakeside Alternatives, Inc, Orange County Healthy Start Coalition, Orange County Medical Clinic, Orlando Health, Pathways to Care, Shepherd’s Hope, Inc., Winter Park Health Foundation			College of Nursing			To include community service in credit-earning classes for undergraduate and graduate nursing students; to improve access, quality and coordination of health care services to the underinsured and uninsured populations of Orange County.			12 years			10 (2007-08)			124 (2007-08)			$20,000			Undergraduate and graduate nursing students learn about community and public health issues related to the care of individuals through health screening, health promotion, and acute and chronic illness care for uninsured and underinsured populations.			Members of the PCAN network benefit from the student projects and from the student services, which are delivered to twelve community-based primary care clinics in the network. The number of clients is estimated at several thousand per year.


			9			Florida High Tech Corridor (FHTC)			23 county service area of UCF, 250 companies, University of Florida, University of South Florida			Office of Research and Commercialization			To attract, retain and grow high tech industry; to develop the workforce to support those industries; and to create educational experiences for our student.			12 years			50 (2007-08)			90 (2007-08)			$5.3 million			Since the program’s inception in 1996, the Council has engaged more than 300 faculty, 500 graduate students, and 30 post-doctorial fellows, partnering with more than 600 companies on 900 research projects. This represents more than $200 million in research and an estimated additional $300 million of value for the community.  The Council was instrumental in establishing two plus two programs between UCF and area community colleges in Optics and Modeling and Simulation.			The Council has worked with more than 1,600 math, science, technology and career teaching professionals in 23 counties.  The Council for the 2007-08 year invested $3.15 million on 60 joint research ventures with 44 technology companies located within the Interstate-4 corridor.  The Council partners contributed an additional $5.28 million to these research initiatives.  This year’s grants by the Council pushed its total investment in the Matching Grants Research Program above the $50 million mark, and the total value of research conducted now nears $170 million.


			10			Volunteer UCF			200 Agencies			Fraternity and Sorority Life, Housing and Residence Life, LINK Program, Office of Student Involvement, Service Learning, Student Development and Enrollment Services, Student Government Association			To inculcate community responsibility in our students by connecting them to local agencies for volunteer service, and by engaging them in a variety of social issue projects: Alternative Spring Break, Give Back UCF, Knight-Thon Fund Raiser, and eleven community-service student groups.			15 years			10 (2007-08)			4,104 (2007-08)			$80,000			Students gain knowledge and experience in dealing with community issues, benefit the community, have a great time, and meet new friends. The institution gains good will from those served by the students.  A student survey indicated that 87.69 percent of students had increased interest in volunteerism because of Volunteer UCF.			Volunteer UCF coordinated 94 different service events in which 638 student volunteers participated, contributing 9,439 hours of community service.


			11			Junior Achievement			Orange County Public Schools, Seminole County Public Schools			Burnett Honors College, Colleges of Arts & Humanities, Business College,  Computer Science Department, Education College, Engineering College, Modern Languages, and Sciences Department, Division of Community Relations, Interdisciplinary Studies, LEAD Scholars, School of Communication			To work with K-12 students in more than 100 schools in Orange and Seminole county, providing social studies lessons to students in grades K-8.  In addition, UCF students work on projects that provide $100,000 and services to local schools.  College Shadow Day introduces 500 seventh graders to a "day in college."			16 years			47 (2007-08)			2,357 (2007-08)			$240,000 and $75,000 in-kind support from American Coach Line			This partnership is the largest University-Junior Achievement partnership in the country, winning recognition and the international $25,000 Metlife Foundation Entrepreneurial Award, reinforcing UCF's goal of being America's Partnership University. The program also inspires K-7 students to continue their education and enroll in UCF.			Over 43,000 K-7 students in Orange and Seminole schools receive Junior Achievement programs from UCF students.  The total economic impact of the UCF-Junior Achievement partnership is $516,915.


			12			The Lockheed Martin/University of Central Florida Academy for Mathematics and Science			Brevard, Orange, Osceola, and Seminole County School Systems; Lockheed Martin			College of Education, UCF Teaching Academy			To improve mathematics, science, and technology education in Central Florida by providing schools in Central Florida with outstanding teacher-leaders who initiate, implement, and sustain mathematics and science reform efforts.			16 years			13 (2007-08)			30 (2007-08)			$120,000			Because of better teaching, students entering UCF from area schools are better prepared in math and science, and better prepared graduates enhance the reputation of the College of Education. The program also is one of three universities in the nation to receive a Christa McAuliffe Award for Excellence in Teacher Education, bringing prestige to the university.			Better teachers produce better students. The Academy has graduated over 420 teachers, who fill shortages in middle school mathematics and science teaching, and also improve the teaching of math and science.


			13			Learning Institute for Elders (LIFE) at UCF			Learning Institute for Elders			Academic Affairs			To provide lifelong learning opportunities for older adults in Central Florida; to provide models of lifelong learning and successful aging to the larger community.			17 years			22 (2007-08)			50 (2007-08)			Annual Dues of $90 = $40,500			LIFE makes annual awards to university departments, awarding to date over $200,000. LIFE members also serve as research participants for a variety of faculty-sponsored research projects.			Enriches the life of 450 elders through education and social interactions. Due to the popularity of the program, membership is capped at 450.


			14			Orlando Shakespeare Theater in Partnership with UCF			Orlando Shakespeare Theater			College of Arts & Humanities, English Department, Office of the President, Office of Undergraduate Studies, Theater Department			To produce bold professional theater, develop new plays, and provide innovative educational experiences that enrich the community.			20 years			18 (2007-08)			1,017 (2007-08)			$350,264			The theater provides internships to BFA and MFA students; faculty and students have participated in productions as actors, designers, and directors for various festival projects. The Theater has raised community awareness of UCF and its role in the fine arts.			With over 91,000 people in attendance last year and a budget of $2.2 million dollars, the theater reflects strong community support. Through its commitment to educational outreach, thousands of public school children broaden their horizons by participating in Shakespeare Alive! Workshops, summer camps, Shakesperience school visitations, and school matinee performances.


			15			Marine Turtle Lab			Archie Carr National Wildlife Refuge, Brevard County, Florida Atlantic University, Florida Fish and Wildlife, Hubbs-SeaWorld Research Institute, NASA, University of Alabama at Birmingham, University of Florida, University of Georgia, University of North Carolina at Chapel Hill			Biology Department, College of Sciences			To assess loggerhead, green turtle, and leatherback turtle nesting trends and reproductive success along 47.5 km of beach in central and south Brevard County, Florida; to provide curricular credit for qualified undergraduate and graduate students;  and to raise awareness of environmental issues.			36 years			3 (2007-08)			30 (2007-08)			$737,000			Over 500 students have been involved in the program since its inception; at a minimum, 20 students have gone on to earn doctorate degrees or have obtained positions in wildlife conservation.  Faculty members have published 157 articles on the findings of the nesting beach project, furthering the university’s research goals.			Public awareness of the plight of the sea turtle has resulted in legislation to protect the turtles from shrimp nets and from condominium lights.  This is just one of 113 projects which have received funding to research local issues or engage in community needs.  In 2007-2008, these projects were valued at $35 million dollars, with $3.5 million in UCF match dollars.
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: THIS APPLICATION INCLUDES 2007-2008 DATA, UNLESS OTHERWISE NOTED. Please see III (Wrap-Up), 3, for Introduction and Framing Statement.  UCF GOAL: “to be America’s leading partnership university.” UCF MISSION: “dedicated to serving its surrounding communities.” DIVISION OF COMMUNITY RELATIONS MISSION: “to cultivate, maintain, and enhance the link between the university and the publics it serves.” OFFICE OF EXPERIENTIAL LEARNING MISSION: “to ensure that all students become . . . civically engaged citizens.” OFFICE OF STUDENT INVOLVEMENT MISSION:  “to create opportunities for students to develop . . . civic responsibility.”

		IA2_text: Community engagement is recognized through the following campus-wide awards and celebrations. UCF: John T. Washington Community Service Award and Scholarship Luncheon recognizes 2 undergraduate students with outstanding records of community service; Order of Pegasus is the highest student recognition given to 12-15 students each year and requires evidence of strong community involvement; University Excellence in Professional Service Awards are 2 awards of $2,000 with criteria that include “evidence of outstanding service to civic … organizations. DIVISION OF COMMUNITY RELATIONS: Jefferson, Community Service, and Professional Achievement Awards all go to alumni community volunteers. OFFICE OF EXPERIENTIAL LEARNING: The annual Service-Learning Student Showcase celebrates student-learning achievements with 200 students competing for $5000 in scholarships for project excellence; Annual Service-Learning Day celebrates institutional service-learning achievements, and 4 faculty are given awards for program excellence; Annual Service-Learning Community Partners Luncheon and Workshop celebrates community partnerships with recognition to outstanding community partners; Co-op Annual Breakfast gives awards to 2 outstanding co-op and internship employers. OFFICE OF STUDENT INVOLVEMENT: Student Leadership Awards for student community service gives multiple awards; Standards of Excellence Award from the Office of Fraternity and Sorority Life annually recognizes outstanding Greek chapters, and community service is a primary criterion. COLLEGES: Education Appreciation Breakfast recognizes 30 community leaders, 5 students and 2 staff members for their service contributions; Progress Energy Leadership Seminar provides certificates of completion. Honors College Dean’s Award for Community Service awards multiple recognitions; the Junior Achievement “Heroes Among Us” is a $2,000 scholarship to 4-6 students each fall and spring. The Nursing Annual Poster Day celebrates student success for community-based nursing students.

		IA3a_text: UCF: UCF employs strategic marketing research firms to annually assess community perceptions as part of our institutional ongoing self-assessment project and strategic planning initiative. The strategic UCF research objectives include the following:  1) to understand what having a university in the community means to people, as well as the benefits they expect a university to provide; 2) to identify the important drivers of the community’s perceptions of UCF by examining how they see UCF in relation to national, regional and locals schools; 3) to identify the community’s knowledge and belief structures of UCF by examining strengths, weaknesses and emotional attachments; 4) to examine community member’s opinions about possible communication strategies, to explore reactions to university’s advertising in general, traditional versus less traditional ad styles, and to explore attitudes about previously uncovered potential themes.  EXPERIENTIAL LEARNING:   All co-op and service-learning classes survey 972 employers and 450 community partners at the end of each semester to assess their perceptions of 13,202 student performances, the impact that participation had on their company, their perceptions of UCF, and the overall effectiveness of the course.  Fifty-five college internship programs implement similar assessments at the program or department level.  The Service-Learning Community Partner Luncheon and Workshop provides a forum for structured feedback from our 50 community partners in order to improve student learning outcomes, reciprocity, and impact on the community. COLLEGES/PROGRAMS: Career Services gives frequent feedback surveys to prospective employers to ascertain their opinion of events and candidates, including surveys after career placement events and on-campus interview events.  Questions cover a variety of topics from satisfaction with Career Services and candidate choices to whether the prospective employer would refer others to the service and even student performance during an interview.  Education College’s Annual “Employer Survey” administered to determine the success in area public schools of UCF trained teachers.  Nursing uses the university-based service-learning annual surveys to gather data about community perceptions and outcomes of the college’s engagement activities; 15 member Nursing Community Advisory Board provides the College with annual assessment data.

		IA3b_text: UCF:  Strategic marketing research data are used to make UCF smarter, to be more aligned with the community’s needs and wants, and to help UCF make better decisions.  As President John Hitt has said, “In order to assure Central Florida’s success in the future, the university has a responsibility to assess the community’s needs.” It is our focus on community needs that has contributed to the success of our community and university engagement.  The data that we collect is aggregated and analyzed by an external marketing research firm. These professionals provide reports to UCF’s executive management team, which then disseminate the results among the university leadership team.  This integrated model allows UCF to respond campus-wide to research-based feedback quickly and accurately. EXPERIENTIAL LEARNING:   Aggregate data from the assessment of 972 employers and 450 community partners are used for reporting student learning outcomes across disciplines and for recording the impact of these programs upon the community, both for internal improvement efforts and for external reporting, such as for accreditation and relationship building in the community.  Seven colleges use these data to support program reviews, accreditation reports, and curriculum revisions.  The data are also used for overall experiential learning program evaluation. Ninety-five  percent  of faculty reported they used these data to enhance teaching and learning.  These data supported the recognition of the UCF Office of Experiential Learning as “2007 Program of the Year” by the National Society for Experiential Education. COLLEGES:   Career Services uses data to ensure institutional effectiveness by continuing to identify the needs of the community.  Based on survey feedback, programming has been altered, additional workshops have been introduced, and promotion material was overhauled.   Education uses data to support continuous program quality improvement.   Nursing uses data to verify that existing programs meet the needs of our community partners.

		IA4_text: UCF: Community engagement is emphasized in UCF marketing materials. From undergraduate view books to parent brochures to economic impact brochures, from Web sites to community newspapers to advertising, the UCF integrated marketing approach to communications ensures that university-wide marketing materials carry community engagement messages. A few community engagement marketing examples follow: ANNUAL REPORTS: From the Financial Report required by state law to thousands of annual reports for colleges and departments, the integrated UCF communication model ensures that community engagement stories are prominent. ECONOMIC CERTAINTY: This brochure, created for 15,000 local residents and business leaders, highlights why volunteerism is so important to us and how we contribute to the economic development of our area. RADIO AND TELEVISION: UCF uses the local public TV and public radio station to share its community engagement stories, highlighting important service learning, co-op, internship, and clinical successes. With cable provider Bright House Networks, programming appears on four channels including two with additional partners Orange County and Brevard Community College. UCF TODAY: A publication sent to 200,000 homeowners in a five mile radius of the Orlando campus. Stories are chosen based upon their relevancy to the local residents and range from highlighting free services provided by the Psychology clinic or Autism clinic, free access to the main library, free movie nights, and free art gallery and music events. UNDERGRADUATE VIEW BOOK: The signature print piece for 150,000 prospective students and parents introduces the UCF culture of community engagement. UCF WEB SITE: The UCF News Web site highlights partnerships with a permanent “Feature” link titled “UCF in the Community” to 200,000 web visitors monthly. WUCF RADIO: Broadcasts a 24-hour schedule of jazz and other non-commercial programming; it is an affiliate of National Public Radio and Public Radio International. ZENITH: 30-minute television program providing education about university research.

		IA5_text: PRESIDENT HITT: “UCF seeks to be America’s leading partnership university”; President Hitt named “2007 Man of the Year,” Orlando Sentinel and headed the list of Orlando Magazine’s “50 Most Powerful People in Orlando in 2006”; President Hitt gives eight to ten “State of the University” addresses a year to community audiences and two “Focus of Excellence” breakfast addresses; During his tenure at UCF, President Hitt has established the Division of Community Relations, The Metropolitan Center for Regional Studies, and the Office of Global Perspectives.  Provost Hickey conceived and implemented the 15 percent budget enhancement that colleges earn for all co-op, internship, and service-learning courses their faculty teach (see below I, 2, a.).  SELECTED BOARD SERVICE.  President Hitt: Board of Directors, United Arts of Central Florida; Council of Governors, Anderson Cancer Center; Board of Directors, American Association of State College and Universities; Executive Committee, National Consortium for Academic and Sports; Member, Florida Council of 100; Founder, Florida High Tech Corridor Council.   Provost Hickey: Board of Directors, Junior Achievement of Central Florida; Board of Trustees, Winter Park Health Foundation. Trustees: Albertson: Board of Trustees, WMFE Public Television; Board of Governors, Orlando Regional Healthcare Systems. Florez: Republic Hispanic Leadership Council; Steering Committee, Hispanics for McCain. Klock: Chair, Laity Council of Asbury United Methodist Church; Treasurer, Town and Gown Council.  Santiago: Board of Directors, Orlando Regional Healthcare Systems; Board of Directors, American Red Cross of Central Florida.  Walsh: Board of Directors, Edyth Bush Foundation; Board of Directors, Florida State Chamber of Commerce. Weiss: Chairman of the Board, Vision360; Yocum: Board, Orlando Magic Youth Foundation; Board, United Cerebral Palsy Foundation.

		B1_text: UCF: University Partnership Council. Representatives from each of eight vice-presidential areas have created a master list of more than 350 UCF partnerships and are engaged in collecting and disseminating data pertaining to all UCF partnership activities for greater efficiency and to support President Hitt’s goal to be “America’s leading partnership university.” DIVISION OF COMMUNITY RELATIONS: A vice-presidential level division has the sole purpose of supporting and advancing institutional engagement with the community. Its organizational status and budgetary commitment illustrate the importance placed by UCF on community engagement. (This office is not to be confused with the more traditional governmental relations office, which also exists at the vice-presidential level at UCF.) The Division of Community Relations includes four offices, which focus on different audiences: 1) the Office of Constituent Relations, serving internal or immediate audience of students, family, donors, campus visitors, and public members affected by UCF events; 2) the Office of Community Relations, serving area publics that include businesses, institutions, organizations, as well as the general public (with special focus on those eleven communities where UCF has area campuses); 3) the Metropolitan Center for Regional Studies, serving the general public throughout the state through special initiatives; and 4) the Office of Global Perspectives, serving the national and international interests of the central Florida region. The division includes 19 full-time employees, supported by the efforts of the 35 student members of the highly prestigious President’s Leadership Council for the hundreds of events annually coordinated through these four offices. GOVERNMENTAL RELATIONS DEPARTMENT: Five full-time employees in this vice-presidential department coordinate the activities of the university with local and state governmental units, including the state legislature. OFFICE OF EXPERIENTIAL LEARNING: This office of 11 full-time employees teaches all co-op and some internship courses, facilitates quality internships across 19 departments, administers service-learning course development, and coordinates student-learning and co-op assessments campus-wide. OFFICE OF STUDENT INVOLVEMENT: This office of seven full-time employees coordinates and supports student community engagement and volunteerism. COLLEGES: Education supports the Clinical Experiences Faculty Governance Committee. Honors College retains a “Director of Research and Civic Engagement.” Nursing College Faculty Task Force meets monthly since 1997 to coordinate the work of Community Nursing Coalitions, the organizational entities of the 16 community-based nursing programs. PROGRAMS: Programs such as criminal justice, public administration, and social work have faculty groups that coordinate community engagement activities.

		B2a_Text: Most prominent is 15 percent enhancement funding provided by the university to the colleges for every credit hour generated through service-learning, co-op, and internships. In the 2007-2008 year, these enhancement dollars to the colleges totaled $1,023,430. The UCF community engagement budget annually exceeds $3 million.

		B2b_text: UCF: Federal work/study funds, $156,215; Junior Achievement, $240,000; Metro Center, $60,000; Orange County Coalition for a Drug Free Community, $425,000. COMMUNITY RELATIONS: Foundation, $116,259. EXPERIENTIAL LEARNING: Florida Campus Compact, $30,983; Florida Work Experience, $90,000. STUDENT INVOLVEMENT: Student Government, $80,000; COLLEGES: Arts and Humanities, Atlantic Center for the Arts, $100,000; Islamic Society, $605,000; Business Administration, Dr. Phillips Real Estate Institute, $191,000; Small Business Development Center, $483,399. Education. Florida On-line Reading Professional Development, $1,000,000; Lockheed Martin Academy, $1,000,000; Lockheed Martin T-Mast Program, $500,000; Paraprofessionals Acquiring Certification in Exceptional Education, $200,000; Progress Energy Leadership Institute, $1,800,000; Saving Healthy Marriages, $1,500,000. Engineering. Facilitating Access to Services, $192,120; IT Skills in Central Florida Math Classes, $400,000. Health and Public Affairs, Florida Alliance for Assistive Service, $159,750; Neighborhood Centers for Families, $89,760. Medicine, Community partners funded scholarships for all founding-class students, $1.6 million. Nursing, $91,424; Winter Park Health Foundation, $134,497. Optics and Photonics, GO GK-12, NSF grant, $486,210.

		B2c_text: UCF: American Heart Association Heart Walk, $15,000; Arbor Day Foundation and Arboretum, $100,000; Arboretum Fall Festival, $4,000; President’s Focus on Excellence Breakfasts, $57,500 and $25,000 in-kind; Relay for Life, $76,500; United Way (FSECC), $145,904; Venture Laboratory, $36,000. COMMUNITY RELATIONS: March of Dimes, Knight Walk, $12,000. STUDENT INVOLVEMENT: Fraternity and Sorority Life, $100,410; Knight-Thon, $30,000 for Arnold Palmer Children’s Hospital. COLLEGES: Arts and Humanities, Atlantic Center for the Arts, $60,000; Latin-American Cultural Festival of Orlando, $18,500; National Writing Project, $6,000. Business, 1,300 Cornerstone Course students raised $210,000 cash and $84,000 in-kind donations. Engineering, Florida Foundation for Future Scientists, $30,000; Health and Public Affairs,Second Harvest Food Bank, $19,600; Women’s Resource Center, $15,500. Honors, Honors Congress, $2,824 for various agencies.

		B3a_text: UCF: University Partnership Council has identified and collects data on nearly 350 community partnerships (not including individual service-learning, co-op, and internship alliances). Planning is underway to put these data online for easy access by university and community partners. UCF Graduating Senior Survey tracks “Community Service.” Results of data collection are annually provided to the colleges. UCF Strategic Plan (see following Section 4) collects data online each year for the annual budget expenditures and activity accomplished for each Strategic Planning measure, a number of which include civic engagement activities. UCF Institutional Effectiveness plan is required of each academic and administrative unit, including learning outcomes and a minimum of three measures for each (see Section II, 2). COMMUNITY RELATIONS: This Office records all interaction with community, including names, type of participation, and means of promotion. STUDENT INVOLVEMENT: The names of all 638 volunteers as well as the 9,439 hours they contributed in community outreach service are maintained by Volunteer UCF. Data are maintained by the Office of Fraternity and Sorority Life for the 2,424 Greek students who contributed 21,243 hours of community service and raised $100,400 for charitable causes. LEAD Scholars recorded the 19,002 hours of service provided to 362 agencies by its 551 students. EXPERIENTIAL LEARNING: This office tracks and documents 22,200 students, 180 faculty, and 1,034 employers or community partners who participate in co-op, internship, service-learning, practica, clinical practice, and senior design courses. It also tracks perceptions and benefits in all co-op and service-learning courses and in university internship courses. Service-learning courses, upon meeting faculty-determined quality criteria, receive an SL designation in course listings, leading to campus-wide tracking and assessment. Internship, practica, and clinical practice courses have their own course designations and are similarly tracked and assessed. COLLEGES: Business and College of Health and Public Affairs track and document all of their internship students. Many departments in the College of Arts & Humanities and the College of Sciences track and document all internship students as well. Education has an extensive tracking, documentation, and assessment model for all internships through its Office of Clinical Experiences. Nursing College maintains a log of all student activities in the community-based nursing program, documenting number of encounters, age, gender, and race of those they assist, and type of collaborative work they are doing. In addition, faculty made site visits to all projects completed by undergraduate students and many completed by graduate students.

		B3b_text: UCF: Aggregate annual data determine the amount of the 15 percent budget enhancement provided by the university to the colleges teaching engagement courses, totaling $1,023,430 (see I, B, 2 for details). The institution uses the data from these mechanisms to acquire institutional-level grants, such as the following: Florida Campus Compact, 2007; Morgridge International Reading Center (see III, 2), 2007; McNair Baccalaureate Achievement, 2007; Upward Bound, 2007. Data from these mechanisms are used to acquire institutional-level recognitions, such as the following: Christa McAuliffe Excellence in Teaching Award, 2004; Florida Campus Compact Award, 2007; MetLife Foundation Entrepreneurial Award, 2008; PAVE: Best Art Outreach Program, 2001President’s Higher Education Community Service Honor Roll, 2007; Prevention Excellence Award (Alcohol & Other Drug Program), 2008; Program of the Year by National Society for Experiential Education, 2007. Many accreditation organizations require proof of community service activities, which these data support for the following colleges: Business, Education, Engineering, Nursing; and for the following schools or departments: Athletic Training, Communication Disorders, Cardiopulmonary Sciences, Health Information Management, Health Services Information, Physical Therapy, Radiologic Sciences, and Social Work. Data determine the awarding of Service-Learning Certificates to students who complete 12 hours of service-learning coursework. Strategic Plan data directed the work of a task force for “The UCF Experience.” Its report furthered a proposed Undergraduate Engagement Graduation Requirement (see Section III, 2). The university requires continuous quality improvement of all academic programs and all administrative units through compulsory Institutional Engagement plans, which are approved and annually reviewed at the local and university level by a faculty committee. All plans and data are available online.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: STUDENTS VALUE COMMUNITY ENGAGEMENT FOR VOCATIONAL AND PERSONAL REASONS: UCF: National Survey of Student Engagement (NSSE) and the UCF Graduating Senior Survey data encouraged the continuation of institutional-level experiential learning, and 21,500 students enrolled in experiential learning courses in 2007-2008 attest to students’ commitment to community engagement. EXPERIENTIAL LEARNING: In annual, standardized assessments administered by the Experiential Learning of all co-op, service-learning and university internships students in 2007-2008, 94 percent of students reported an increase in their “awareness of civic responsibilities.” Seventy-five percent of co-op students and 50 percent of interns report obtaining jobs in their field upon graduation. Among service-learning students, 95 percent indicated that “they made a difference,” 88 percent thought service-learning “benefited the community,” 83 percent indicated that they would continue their service in the community, and 79 percent said they would take another service-learning class. 79 percent of student respondents also said that the course would “make me more marketable in my chosen career.” STUDENT INVOLVEMENT: The institutional effectiveness assessment posits that “at least 85 percent of students will agree that their interest in volunteerism has increased.” The 2007-2008 data indicate that 87.69 percent agreed.

		B3d2_text: FACULTY ENDORSE COMMUNITY ENGAGEMENT FOR PROFESSIONAL REASONS: UCF: Community engagement expands faculty career opportunities that lead to tenure and promotion. Civic-based conference papers were given by 17 faculty members from 14 disciplines: business administration, communicative disorders, criminal justice, educational studies, English, honors, modern languages and literatures, nursing, political science, psychology, public administration, social work, sociology, and women’s studies. The following faculty received community engagement contracts or grants in 2007-2008: Ark, “Fitness and Nutrition Study at Boys and Girls Club,” $5,000; Bowdon, “Collegiate Service-Learning in Florida: Research Models,” Florida Campus Compact, $27,510; Kapucu, “Nonprofit Capacity Building for Grassroots Community Organizations,” Orange County Health, $192,000; Kapucu, “Second Harvest Food Bank,” WalMart, $19,600; Kapucu, “Women’s Resources Center,” US Health Department, $15,500; Kent-Walsh, “Assistive Technology Demonstration Center,” $159,750; Hagan, “GO GK-12, Graduate Teaching Fellows in K-12 Education,”; Lobo, “IT Skills in High School Math Classes,” NSF, $1.2 million; Stewart, “Orange County Public Schools/UCF Partnership,” $22,113; Stewart. “Service-learning Videocasts in Teacher Preparation,” $12,455. Dr. Melody Bowdon, 2007 Service-Learning Faculty Award, Florida Campus Compact.

		Impact on community: On

		Impact on institution: On

		b3d3_text: THE CENTRAL FLORIDA COMMUNITY BENEFITS FROM UCF CONTRIBUTIONS: UCF: In addition to on-campus theater, UCF is the primary supporter of theater in the region, founding the Orlando Shakespeare Theater in Partnership with UCF; reopening the bankrupt Civic Theater; supporting Daytona’s Seaside Theater and New Smyrna’s Atlantic Center. UCF drives central Florida’s economic development. In 2007-2008 there was $122.8 million in research funding; Disney Entrepreneurship Center coached more than 15,000 small business owners in 2007; the Incubator has helped create 100 companies, more than 800 jobs, and revenues in excess of $200 million; Research Park adjacent to campus houses 116 high tech companies with 11,000 employees and an impact estimated at $4 billion annually. The new Medical College anchors the development of a billion dollar Medical City. COMMUNITY RELATIONS: Founded the East Orlando Chamber of Commerce Visionary Initiative to provide a voice to citizens and businesses in the university area. EXPERIENTIAL LEARNING: Service-learning students provided 210,000 hours of service, saving community partners an estimated $3.6 million. COLLEGES: Nursing students served 5,350 clients at 16 Community Nursing Coalitions in five counties with undergraduate students providing more than 24,300 hours of service, RNs more than 7,700 hours, and graduate nursing students over 1,200 hours.

		B3d4_text: CIVIC PARTNERSHIPS CONTINUE TO SHAPE THE INSTITUTIONAL CHARACTER OF UCF: UCF: The UCF Experience, guided by assessments and leveraging the opportunities provided by our 3.6 million person service area, has transformed the university over the last decade. UCF has the largest experiential curriculum in the state. The College of Education and the College of Nursing are the largest in Florida; the departments of criminal justice and communication disorders are among the nation’s largest. The graduate program is also shaped by civic partnerships. Ten new masters degree programs begun in the last five year are applied programs; among them Applied Learning and Teaching, Marriage and Family Counseling, and Digital Forensic Science. COLLEGES: The College of Medicine (admitting its first class in 2009) and its re-shaping of the central Florida area is detailed in Section III, 2. The Rosen College of Hospitality Management has responded to its community partners: Disney, Universal Studios, Darden Corporation, Seaworld/Anheuser-Busch, and hotelier Harris Rosen, who gave the college $18.5 million. A model partnership between community and academic interests, Rosen College in 25 years is the largest hospitality college in the nation with 2,500 students and a $28.1 million campus adjacent to the Orlando Attractions.

		b3e_text: EXPERIENTIAL LEARNING: Data from the Institutional Effectiveness Plan and service-learning assessment instruments led to a review in 2007 of all certified service-learning courses. Several courses in one college have been subsequently decertified. The college is now revising those course designs. COLLEGES: Nursing, using the UCF Graduating Senior Survey and a college assessment project sponsored by the National League for Nursing (with a $20,000 grant), learned that community expectations and program expectations did not always agree, leading to thorough re-structuring of the Nursing College’s community-based curriculum. Student projects now respond to community requests supported by the annual Institutional Effectiveness assessment data. The new curriculum was implemented in 2006 and has each student and community-partner team signing a contract. Engineering, using three assessment instruments—the College Institutional Effectiveness Plan, the UCF Graduating Senior Surveys, and a commissioned study of employer partners—learned that students were not meeting expectations for communication skills. The effectiveness plan called for attaining a goal that “75 percent of graduates will demonstrate an ability to communicate their ideas effectively through written and oral reports.” This goal was not being met, and the curriculum was revised. Writing-intensive courses are now required in core courses, and faculty are asked to provide critical feedback in communication skills to students. Future Institutional Effectiveness surveys will reveal if these changes are better serving Engineering’s professional employer partners. Partners in Art for Visual Education (PAVE) responded to accreditation standards of the National Association of Schools of Art and Design, re-visioning a graduate program to be a community outreach public arts program, instead. PAVE brings visual art education to underserved populations, PAVE served over 300 students at five locations with four faculty members in the application year. In 2006 the number of students served was 2,144.

		B4_text: The UCF Strategic Plan offers a framework for the university to realize its vision of being "renowned for its outstanding programs and partnerships." The Strategic Action Plan, by means of an annual online report on actions, budgets, and future plans for each initiative, provides a mechanism to continually update and redirect resources to accomplish particular objectives. The following are only a sample of specific actions toward community engagement in UCF’s strategic plan across six of its 12 initiatives: A1.6.4 - Expand and enhance curriculum opportunities for student engagement with faculty members, supporting initiatives such as service learning, linked courses, and learning communities. A3.6.4 - Support efforts to effectively develop and integrate university and community partnerships through enterprises such as the Metropolitan Center for Regional Studies and the UCF Academy for Teaching, Learning and Leadership. A4.4.2 - Identify and cultivate potential community partnerships. A5.4.3 - Expand collaborative efforts with community, cultural, economic development, educational, and service organizations. A7.3.1 - Facilitate the establishment and functioning of partnerships and collaborations.A8.3.2- Expand reciprocal involvement among school personnel, UCF faculty members and representatives of community organizations on appropriate K-12 committees and task forces.

		B5_text: UCF: THE FACULTY CENTER FOR TEACHING AND LEARNING provides professional development to support community engagement: A faculty appointee serves .50 FTE each semester to support service-learning curriculum and pedagogy; a faculty appointee serves for .50 FTE each semester to support internship curriculum and pedagogy; annual Winter and Summer Conferences provide paid professional development experiences for more than 300 faculty. The following are a sampling of community engagement workshops offered at the 2007 Summer Conference: “Forms and Contracts for Service-Learning Projects,” “Project-Management and Service-Learning,” “Theory and Best Practices for Internships,” “Experiential Learning in Many Forms at the Coalition of the Homeless.” The following were speakers at the same Summer Workshop: Pamela Mann, Community Service Center of Orlando, “Understanding Poverty”; Daryl Flynn, Orange County School Board, “Service-Learning in Public Schools”; and Milt Cox, Center for the Enhancement of Teaching and Learning, “Involving Community in Learning.” New Faculty Orientation introduces the various experiential learning programs at UCF, and Curriculum Improvement Projects permit small groups of faculty to work for a concentrated period of time upon the improvement of program curricula. EXPERIENTIAL LEARNING: The Office of Service-Learning provides $500 each for service-learning faculty to present research at two conferences a year. Service-Learning Day is an annual event for faculty that includes workshops, speakers, community partner testimony, student posters and presentations to heighten interest in service-learning among faculty. The Internship Symposium provides a forum for coordinators and faculty to share best practices. COLLEGES: All colleges and administrative units provide travel support for faculty and staff presenting papers at area or national meetings. Health and Public Affairs supports the Center for Community Partnerships, whose community-based research projects provide senior faculty mentors for junior faculty in areas of research in the community.

		B6_text: COMMUNITY RELATIONS: The division represents community issues to the university through interaction with the following: 21 area chambers of commerce; 20 area charity, arts, or leadership organizations; and neighborhood associations. The division vice president has an association of over 70 “Friends” who meet quarterly to help guide future community divisional activities. EXPERIENTIAL LEARNING: Community Partner Luncheon and the Employer Breakfast provide a means for feedback and assessment for 50 partners. Service-Learning and Internship Advisory Boards provide advice and support for planning. Employer and community partner assessment data inform curricular and program reviews. STUDENT INVOLVEMENT: The Student-Neighbor Relations Advisory Council keeps students and neighborhood associations in touch, helping maintain cordial relations between the community and the university. COLLEGES: Education has a highly defined system of boards comprised of community members and educational professionals. Each of the degree programs has an advisory board, the degree programs comprise six program areas with an advisory board for each, and there is a college-level board. There are permanent community boards to advise special projects like the Morgridge Reading Center and SUNLINK. Finally, the college uses community-based task forces to study State of Florida changes in standards. Engineering programs all have an outside advisory board as does the college. K-12 and minority access to science, technology, math, and engineering subjects is a priority for the advisory bodies. Nursing, with its community-based nursing tradition, has consulted with central Florida communities and health professionals to learn how their needs can be addressed by nursing majors as part of course activities. The college works to develop programs to meet the needs identified by partners. Rosen College of Hospitality has a large and vigorous professional and community board. The School of Social Work Community Advisory Panel provides advice and assessment support for undergraduate and graduate programs.

		SD1_text: University hiring policies are delegated to the local program, department, or school in keeping with a “strong college” model of administration at UCF.  Units with a strong emphasis on community engagement (criminal justice, education, health, nursing, public administration, social work) include a requirement for community commitment in their hiring process.  The College of Sciences has, at times, hired faculty specifically for their community outreach work, as is the case with the Dr. James Wright, Provost Distinguished Research Professor in the Department of Sociology, and director of the Center for Outreach and Public Service. College of Education actively recruits faculty with “a commitment to community engagement.” College of Nursing notes that “all nursing faculty are engaged in community work by the nature of our professional commitments” and hiring practices reflect those commitments.

		SD2a_text: UCF: The institution delegates to the departments and colleges the responsibility and authority for promotion and tenure criteria, mainly reserving to itself the procedures for implementing those department and college level policies. However, every department has a tenure standard calling for publication in nationally refereed journals without regard to the content of the publication. Consequently, if a nationally refereed journal publishes scholarship of community engagement, the faculty member receives credit for that scholarship. COLLEGES: Education faculty members have published scholarship of community engagement in The Educational Forum, Journal of Personnel Evaluation in Education, Teaching Exceptional Children, and Urban Education. All are nationally refereed journals, and Drs. Cross, Dieker, Little, and Reyes-Blanes received credit toward tenure and promotion for these publications. The College of Optics and Photonics gives credit to “establish new collaborative efforts with Florida industry (such as publishing a paper or joint patent or research funded by industry).” The School of Social Work has a tenure standard for publication in national, refereed journals. Drs. Abel and Bricout have published scholarship of community engagement in Journal of Applied Social Sciences, Journal of Family Violence, Research on Social Work Practice, and Social Work Research. Again, the status of the journal not the content of the research determined their credit for this work. Every department gives credit toward tenure and promotion for papers presented at national meetings. National meetings in almost every discipline accept applied research, “the scholarship of community engagement.” Consequently, faculty have earned credit for the scholarship of community engagement by delivering papers at meetings such as the Council for Exceptional Children Annual Conference, Learning Disabilities Annual Conference, International Family Violence Research Conference, Society for Social Work Research, National Association of Social Worker’s Annual Conference, and others.

		SD2b1_text: Faculty members earn credit toward promotion and tenure for the publishing of applied, community engagement research or for presenting that research at regional or national conferences when promotion and tenure criteria provide credit for that research is published in national, refereed journals or presented at peer-reviewed, regional or national meetings. 

		SD2b2_text: 

		SD3_text: UCF: President’s Leadership Council, composed of 35 distinguished undergraduate students, serves as presidential representatives to community events and provides the president with student views that are used for planning and implementation of university activities. EXPERIENTIAL LEARNING: Three students of 15 judges serve at the Service-Learning Student Showcase, an annual poster presentation of service projects where $5,000 is awarded in scholarship aid. STUDENT INVOLVEMENT: The Office of Student Involvement is funded by student fees, assuring that all decisions are made by students. The Office of Student Involvement plans, implements, and assesses the following: Alternative Spring Break, Knights Give Back, Knight-thon, SGA Governmental Affairs Unit, Volunteer UCF, and 11 registered student organizations, including the Multicultural Student Center, Campus Activities Board, and Fraternity and Sorority Life. COLLEGES: Education relies on four student organizations in the college to support its outreach programs: Association for Early Childhood International, Education College Student Council, Student Council for Exceptional Children, and Student National Education Association. The Kappa Delta Pi, International Honor Society in Education advises the dean. Health and Public Affairs doctoral and master’s level students, through Center for Community Partnerships, are engaged in community-based research activities.  Nursing students take leadership roles in projects initiated in 16 Community Nursing Coalitions; the students plan, implement and assess projects. Graduate students are responsible for development of contracts with their collaborating partners as well as creation of a detailed report on the resulting community assessment and project implementation process and outcomes. Undergraduate Studies Student Advisory Board plays a vital role in the determination of all facets of the campus-wide “Unifying Theme” initiative, which sponsors curricular, co-curricular, and extra-curricular activities around the theme, Global Climate Change.

		SD5_text: UCF: The University Partnership Council includes administrative faculty who are coordinating efforts to establish an online database of all community partnerships. Faculty members compose the University Assessment Committee, which approves all Institutional Effectiveness plans and, consequently, community partnership assessments. EXPERIENTIAL LEARNING: The Service-Learning Coordinating Committee is composed of faculty representatives from each of 10 colleges. This committee continues to support and direct the program. Faculty internship directors from 47 academic departments and schools meet regularly to establish policies and procedures. The Board sets university policy for internships and supports their development. The Co-op Faculty Advisory Board serves a liaison function between the program and the colleges to support academic coordination and planning. The Faculty Council for Service-Learning, 23 members, and its complementary Internship Approval Committee serve as peer reviewers for course approval for incentive funding and Experiential Learning faculty serve as consultants for peer review in support of this process. COLLEGES: Education’s Clinical Experience Faculty Governance Committee oversees every students’ internship experience. Nursing and School of Social Work have similar oversight committees. 

		SD4_text: Community engagement is noted on student transcripts in the following ways: 1) students who complete four service-learning courses totaling at least 12 credit hours receive a Service-Learning Certificate; 2) service-learning courses have an “SL” indicator on student transcripts; 3) co-op and internship courses are designated as such along with their disciplinary home. Furthermore, programs have the ability to add substantive information on the transcript to an internship course, thereby more fully identifying the course’s content. 

		IIA1a_txt: UCF defines service-learning as "a teaching method that uses community involvement to apply theories or skills being taught in a course. Service-learning furthers the learning objectives of the academic course, addresses community needs, and requires students to reflect on their activity in order to gain an appreciation for the relationship between civics and academics.” The criteria for designation as an official academic-based service-learning course at UCF are that it include student experiences which: 1) address a need in the community (campus, local, regional, global); 2) meet course objectives; 3) involve reciprocity between course and community that results in students' increased civic awareness and engagement; 4) involve structured student reflection; 5) involve collaboration with an appropriate agency representative; 6) involve at least 15 hours of student service to the community agency. The approval for service-learning designation may be given to specific course sections or to a program in which all sections of the course will include service-learning activities as long as there is a common syllabus. Evaluative data are required each semester.

		IIA1b_1: 61.00000000

		IIA1b_2: 2%

		IIA1c_1: 18.00000000

		IIA1c_2: 36%

		IIa2a_txt: UCF: Academic Learning Compact skills, required by the State of Florida, establish learning outcomes at the university level for disciplinary knowledge, communication skills, and critical thinking. These learning outcomes apply as much to curricular engagement experiences as to other curricular options. Learning outcomes are the core of the UCF Institutional Effectiveness Plan by which all academic and administrative units are assessed. EXPERIENTIAL LEARNING: Experiential Learning has defined a centralized set of competencies for co-op, service-learning, and internships. These competencies are added to those required for individual courses by the institutional effectiveness design. These include competencies in information fluency (that students demonstrate the ability to identify problems, gather information, evaluate information, use information to solve problems, and communicate ideas.) Other competencies are the following: functioning well in a team, building relationships, increasing self-knowledge, reducing cultural/racial stereotypes, understanding social responsibility, understanding course content in real-world situations, taking initiative, adapting to change, understanding ethical issues and dilemmas, volunteering for new roles, clarifying career goals, pursuing life-long learning, persisting to graduation, and engaging in continued service to the community in the future.

		IIA1d_1: 107.00000000

		IIA1e_1: 10957.00000000

		IIA1d_2: 9%

		IIA1e_2: 23%

		IIA2b_txt: UCF: The university has a structured, integrated, and nationally recognized institutional effectiveness plan requiring all administrative units and all programs of study, including those with curricular engagement, to have learning outcomes and a minimum of 3 measures for each. All plans are approved by a faculty committee and are tracked online, supporting continuous quality improvement. STUDENT INVOLVEMENT: LEAD Scholars, 500 lower-division students interested in leadership development, participate in credit-bearing community service projects, for which learning outcomes include the ability to think critically, display confidence in decisions, and others. Fraternity and Sorority Life, Outcome #4: “Students will indicate that their fraternity and sorority encouraged them to participate in community service.” COLLEGES: 2,000 Business Administration students take a service-learning Cornerstone Course, which has learning outcomes for team work, communication and presentation skills, conflict management, diversity awareness, ethical behavior, problem solving, creativity, career strategies, and leadership competencies. All students completing service-learning modern language courses are accountable for learning outcomes in conversational aptitude, meaningful service to community organizations through the use of bilingual abilities, and awareness of relevant issues in and about the community.

		IIA2c_txt: UCF: The Office of Operational Excellence and Assessment Support provides assessment leadership for more than 330 academic programs and administrative units, advocating the university requirement that each learning objective have at least three quantifiable outcome measures. The University Assessment Committee, a faculty committee, approves all learning outcomes and measures for each program of study, developed with the assistance of Divisional Review Committees and program-level Assessment Coordinators. EXPERIENTIAL LEARNING: This office assesses all 3,000 co-op, 11,000 service-learning and internship students across disciplines each semester. Students are assessed through faculty assessment of reflection assignments, self-assessment surveys, and employer performance evaluations on those competencies listed in “2b” above. Student, faculty and employer/community partner assessments for students include the same parameters to compare assessments among all groups, over and above the objectives defined in courses or departments. Assessment methods are likely to differ according to departmental or course needs. For instance, Women’s Studies assesses outcomes through reflection assignments, photographic documentation, and client evaluations, and Modern Languages uses eight prompts to gauge development of insight, clarity, and correct use of language against the expected competencies. 

		IIA2d_txt: UCF: The goal of the Office of Operational Excellence and Assessment Support as well as the University Assessment Committee is the continuous quality improvement of all courses, all programs, and all administrative units. Each Institutional Effectiveness plan annually reports online the changes made to the program of study generated by the assessment data. COMMUNITY RELATIONS: Institutional Effectiveness plans as well as other internally designed assessment instruments have persuaded the division to establish in Fall Semester 2008 a 30-member UCF Community Council to engage area business and community leaders in campus planning. EXPERIENTIAL LEARNING: An assessment instrument designed and managed in-house assesses each semester competencies essential for students to be work-ready and civically engaged. The data are used to improve levels of student learning, course content, program processes, co-op and internship site issues, service project design, attainment of institutional goals and objectives, and impact on the community. Results in service-learning and internship courses are returned to instructors. The results for co-op students are returned to program of study administrators where changes can be considered in curriculum review.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: STUDENT RESEARCH: Creative Writing: Service-learning students in creative writing inspired, edited, and published an anthology of poetry and stories by Ivey School fourth graders. History: Nava Cohen presented “A Study of Two Local Holocaust Centers” at the 2007 UCF Showcase of Undergraduate Research Excellence. Political Science: Undergraduate Javed Khan published “Undervoting and Overvoting in the 2002 and 2006 Florida Gubernatorial Elections,” in the UCF Undergraduate Research Journal. Public Affairs graduate student Rebekah Hazlett led a team of interdisciplinary researchers studying juvenile crime, partnering with the Orange-Osceola Counties State Attorney’s Office. Women’s Studies: Women’s Studies undergraduate student Jenna Cawley completed a study on abstinence-only sexual policy and worked with Brevard County, Florida to revamp its school curriculum. STUDENT LEADERSHIP: The Honors College requires student team leaders to facilitate service-learning projects, resulting in 2,357 UCF-taught Junior Achievement classes, reaching 43,126 K-7 students in over 100 central Florida schools. LEAD Scholars students, 500 freshman and sophomores intent on developing leadership skills, are required to spend a minimum of 20 hours a semester in community service work. Student Government Association funds the Office of Student Involvement that includes Volunteer UCF and other community service organizations. INTERNSHIPS/CO-OPS: The Florida Work Experience Program reimburses non-profit/government agencies 70 percent and public schools 100 percent of student salaries in major-related experiences. School of Social Work, only one example, requires all students to participate in credit-bearing internships, delivering 100,000 service hours to local agencies. STUDY ABROAD: UCF offers service-learning in Costa Rica, Ghana, England, and Poland with students working for nonprofits. Work/study programs in London and Spain provide internship options.

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: General Education: All courses may include the university’s “unifying theme,” which includes curricular, co-curricular, and extra-curricular programming and professional development. “Brown v. Board of Education,” the first unifying theme has been replaced by “Global Climate Change.” The themes are chosen to maximize civic engagement for 7,200 students participating each semester. Experiential Learning: Available in all academic departments, experiential learning classes attract 11,000 academic-based service-learning students, 5,200 interns, 3,000 co-ops, 1,800 education interns, and 500 engineering senior project design students. As explained in Section III, 2, the university plans to implement a University Engagement Graduation Requirement in 2009, which will increase from 80 percent to 100 percent the undergraduate students participating in an engagement experience. Capstone, Core, and In the Major courses: Community engagement requirements in capstone, core, or major courses are found in most programs. College of Arts and Humanities supports African-American Studies, Asian Studies, Judaic Studies, Latin American Studies, Middle Eastern Studies, and Women’s Studies all have out-reach missions. BFA and MFA degrees in theater, music, and art are, by definition, involved in the community. Business College Cornerstone Course is required of all 2,300 students, includes an academic-based service-learning component. College of Education requires all students to spend a semester in the public schools. The senior-design course required by the College of Engineering includes a community partner. College of Health and Public Affairs: School of Social Work, representative of college programs, requires nine credit hours of “Field Education.” American Humanics’ students contribute 300 hours to a non-profit organization. The Interdisciplinary Studies Program (1,400 students) requires community service in its capstone course. College of Nursing community-nursing program supports 16 Community Nursing Coalitions in central Florida in which all students participate.

		IIA4_txt: Abel, E.M., & Greco, M. (2008). A Preliminary Evaluation of an Abstinence-oriented Empowerment Program for Public School Youth. Research on Social Work Practice, 18(3), 223-230. Bowdon, M., & Scott, B. (2003). Service-Learning in Technical and Professional Communication. Boston: Allyn and Bacon. Corzine, J., & Huff-Corzine, L. (2007). Murder in the Kingdom of the Mouse: The Orlando Homicide Spike of 2005-2006. Orlando, Fla.: University of Central Florida, Homicide Research Working Group. Cross, L., & Walker-Knight, D. (1997). Inclusion: Developing Collaborative and Cooperative School Communities. The Educational Forum, 61(3), 269-277. Eastep, M.A., & Wolf, R. (2008). The Pedagogy of Criminal Justice Internships. Paper presented at the Southern Criminal Justice Association Conference, New Orleans, La.Kalifeh, P., Marcon, R.L, Hartle, L., Esposito, B., Hightower, S., & Saunders, B. (2007). Florida PERKS: Partners in Education And Research For Kindergarten Success. Paper presented at the National Association of Child Care Resource and Referral Agencies (NACCRRA) Annual Policy Symposium, Washington, D.C. Kapucu, N., & Krause, M. (2007). Capacity Building for Community-Based Small Nonprofit Minority Health Agencies in Central Florida. International Journal of Volunteer Administration, 24(3), 10-17. Schell, J.F. Service-Learning at an “Emerging Institution.” (2003). Paper presented at the Gulf South Summit, New Orleans, La. Smalley, S.Y., & Reyes-Blanes, M.E. (2001). Reaching Out To African-American Parents in an Urban Community. Urban Education, 36(4), 518-533. Stewart, T. (2007). Affective Impacts of Mandatory Community Service-Learning on Adolescent Dispositions Toward Future Civic Engagement. Journal of Cognitive Affective Learning, 3(2), 35-45. Stullenbarger, E., Kiehl, E., & Wink, D. (2001). The Discipline of Nursing and the Engaged Campus: Collaborative Partnerships. In Framing our Work: The Necessity of National Partnerships around the Engaged Campus. Washington, D.C.: American Association for Higher Education.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: The following lists do not include the 15 partnerships in the following section. LEARNING CENTERS: Atlantic Arts Center; Toni Jennings Exceptional Learning; Zora Neal Hurston Digital Archive TUTORING: Achievers Program; College Reach Out Program; Community Arts; Engineering Future Forum (practicing engineers and K-12); Expanding Your Horizons, (women and engineering); HERO: Honors Educational Reach Out; UCF/City of Orlando Reading Camp; UCF Upward Bound EXTENSION PROGRAMS: Clinics: Anxiety Disorders; Community Counseling; Department of Psychology; Communication Disorders NON-CREDIT COURSES: Advanced Placement Faculty Summer Institute; Counseling Center: Licensed Mental Health Worker Certification Program; Continuing Education, 100 non-credit workshops each year. EVALUATION SUPPORT: Capacity Building Institute, non-profits; Center For Community Partnerships; Center for Outreach and Public Service; Orange County Coalition for a Drug Free Community; Program Evaluation and Educational Research; Testing Center, (10,500 tests annually for local residents) TRAINING PROGRAMS: Athletic Camps and Clinics (served 6,400 public school students in 19 programs); ORBIT, Continuing Education; UCF/City of Orlando Reading Camp; TENFEE, Hispanic families and children with exceptionalities PROFESSIONAL DEVELOPMENT CENTERS: Central Florida Space Science Institute (for high school teachers); FLaRE: Florida Literacy and Reading Excellence Project; Holmes Partnership, high school teachers in STEM; NASA/NIA Pre-Service Teacher Institute; On-line Reading Professional Certification; Paraprofessional Acquiring Certification in Education; PROFIT,(8-12 grade geometry teachers); Progress Energy/UCF Leadership Institute (principals and district administrators); Small Business Development Center; Toni Jennings Signature Series (special education teachers); UCF Academy for Teaching, Learning and Leadership (teachers); OTHER: RESEARCH CENTERS: Dr. Phillips Institute for the Study of American Business Activity; Institute for Diversity and Ethics in Sport; Institute for Economic Competitiveness

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: Off

		IIB2_txt: CO-CURRICULAR STUDENT SERVICE:  Alcohol and Other Drug Studies; Alternative Spring Break; Fraternity and Sorority Life Volunteers; Knight’s Give Back (service day); Knight-Thon; LEAD Scholars Volunteer, UCF Metro – Public Affairs TV program WORK/STUDY STUDENT PLACEMENTS: Federal Work/Study program ($156,215 allocated to community engagement); Florida Work Experience Program ($90,000); Lockheed Martin Work Experience Program (374 students, earning $2.4); Youth Corps or Students with Disabilities CULTURAL OFFERINGS: Art exhibits (27 exhibits, 5,000 visitors); Creative Writing Outreach; Global Perspectives (43 speakers, 20,000 attendees); Library exhibits, 12; Musical performances, (161, 14,000 attendees), Partners in Art for Visual Education; Public History Program Initiatives; Theater performances, (94 productions, 15,196 attendees) WUCF-Radio; ATHLETIC OFFERINGS: Public is invited to attend all Conference USA events, nine women’s sports and six men’s sports; UCF football and basketball games are broadcast by radio; National Consortium for Academics and Sports LIBRARY SERVICES: Access to open stacks--1.6 million volumes, 16,400 journal subscriptions, 2.9 million microforms, and 43,000 media titles--as well as in-house access to 331 proprietary databases; Telephone, e-mail, and online reference service TECHNOLOGY: Central Florida Memory Digital Library (1,990 items); Digital Library of the Caribbean (9,641 items); Stormwater Management Academy Software; WUCF-Radio (24-hour schedule of jazz and other non-commercial programming, 46,000; listeners weekly); UCF Web site (thousands of links to community information); UCF Venture Lab

		IIB4a_txt: COLLEGE ACCESS INITIATIVE began as a consortium among four community-colleges and UCF. So successful was the articulation that public school districts asked to join to better articulate the access to higher education for their high school students. THE HIGH TECH CORRIDOR, begun by President John Hitt in 1996, partners with three state universities, 23 counties or municipalities, and 250 companies for regional economic development. JUNIOR ACHIEVEMENT officials work closely with university administrators and administrators from the Colleges of Business, Education, Honors, and Interdisciplinary Studies to support the largest Junior Achievement college project in the nation, which received an international award this year. THE METROPOLITAN CENTER FOR REGIONAL STUDIES director, Linda Chapin, served as the elected mayor of Orange County, Florida, prior to her tenure at UCF. Ms Chapin embodies the mutual respect and reciprocity between the region and university, as the projects she has championed also reflect: 1) area-wide commemoration of the Brown vs Board of Education decision; 2) wide public dissemination and discussion of a report titled “Poverty in Central Florida” prepared by the Center in cooperation with Heart of Florida United Way, Workforce Central Florida and Orange County. THE OFFICE OF GLOBAL PERSPECTIVES director John Bersia came to UCF from the Editorial Board of the Orlando Sentinel, bringing a public area perspective and appreciation to his task of establishing a nationally recognized series of speakers on national and international topics for the university and the central Florida area. ORLANDO SHAKESPEARE THEATER IN PARTNERSHIP WITH UCF was begun by a UCF professor of English in 1988. The Theater is now governed by a local board of prominent citizens, its three theaters are in a City of Orlando facility, its artistic director is a tenured member of the UCF Theater Department, and its annual budget exceeds $2.2 million.

		IIB4b_txt: Each of the 15 partnerships included in this report provides feedback and assessment to its university and its community partner(s) by different means since each has its own individual institutional and community relationship. FOR-PD requires continuous interaction (including formal annual reports) with Florida School districts, professional associations, and teacher educators. JUNIOR ACHIEVEMENT’S national office establishes learning objectives and academic benchmarks, assesses all program participants, and reports back to UCF. The LOCKHEED MARTIN/UCF ACADEMY, supported by annual gifts from the Lockheed Martin Corporation, produces detailed annual reports documenting expenditures and program goals. These reports are periodically supplemented by others, like the Fall 2007 twenty-one page report of 364 program graduates since 1992. THE METROPOLITAN CENTER and GLOBAL PERSPECTIVES also publish detailed reports of their programs. The Orlando Shakespeare Theater in Partnership with UCF holds monthly meetings of its 44 person board of directors at which financial, staff, and program issues are presented. A 10-person Executive Committee--including representative from the university, community, and staff—provides another level of feedback and assessment to community and university partners. THE GENERAL EDUCATION PROGRAM UNIFYING THEME: GLOBAL CLIMATE CHANGE maintains a widely-accessed public web presence which also becomes a means for feedback and assessment. Faculty-posted materials and the student use of them can be tracked; blogs and evidences of student work are posted and tracked; other institutions use the site as well and give their feedback online. Links to other similar campus activities exist and can be accounted. This web presence offers a new and interesting means of feedback to university and community partners. LEARNING INSTITUTE FOR ELDERS (LIFE) AT UCF requires an annual report from the president of the organization to its membership that includes a record of the group’s annual grants to university faculty and units. Program assessment is continual. 

		IIB5_txt: In 2007-08 UCF had 113 contract and grant awards to provide services to the community or to conduct research addressing local community needs. These 113 projects engaged more than 650 students, are valued at almost $35 million, and have a UCF match of $3.5 million.Following is a representative sample of faculty scholarship:An Alternative Future: Florida in the 21st Century: 2020, 2040, 2060. (2007). A report prepared for Metropolitan Center for Regional Studies. Philadelphia: University of Pennsylvania, Department of City and Regional Planning. Astro, K. (2007). The HERO/Junior Achievement Honors Program. Paper presented to International Research Conference on Service-Learning and Community Engagement, Tampa, Fla. Dobson, D. (2007) Enlisting a New Generation of Florida Citizens. Orlando, Fla.: Lou Frey Institute, University of Central Florida. Ehrhart, L.M. (1983). Marine Turtles of the Indian River Lagoon System. Florida Scientist, 46(3/4), 337-346. Feldheim, M.A. (2007). Public Sector Downsizing. International Journal of Public Administration, 30 (3), 249-270. Haitao, Shi. (2007). A Conversation with Shi Haitao on Climate Change. Worldviews for the 21st Century. Orlando, Fla.: Global Connections Foundation. Murawski, W., & Dieker, L.A. (2008). 50 Ways to Keep Your Co-Teacher. Teaching Exceptional Children, 40(4), 40-48. Stanley, J. (2002). Moving Forward With Community-Based Nursing Education: A Guidebook and CD for Implementing Innovative Curriculum in Undergraduate Nursing Programs. Washington, D.C.: American Association of College of Nursing Press. Weishampel, J.F., Bagley,D.A., & Ehrhart, L.M. (2006). Intra-Annual Loggerhead and Green Turtle Nesting Patterns. Southeastern Naturalist, 5(3), 453-462. Wink, D. (2007). Clinical Teaching in Diverse Settings. In K.B. Gaberson & M.H. Oermann (eds.), Clinical Teaching Strategies in Nursing (2nd ed., pp. 243-268). New York: Springer Publishing. Wright, J.D., & Jasinksi, J.L. (2008). Poverty in Central Florida. Orlando, Fla.: University of Central Florida, Institute for Social and Behavioral Sciences, Sociology. 

		III1_txt: INSTITUTIONAL COMMITMENT, 3D. UCF DRIVES CENTRAL FLORIDA ECONOMIC DEVELOPMENT: The Entrepreneurship Network serves as a single point of contact through which members of the academic, student, business, and government communities can participate in UCF’s entrepreneurship research, education, and partnership initiatives. These partnerships have resulted in the creation of top-rated and successful economic development initiatives in the country. Highlights include: The Florida High Tech Corridor Council (FHTCC): FHTCC was established to attract, retain and grow high tech industry and to develop the workforce to support those industries. The FHTCC is highlighted among our 15 partnerships. UCF Business Incubator System: A collaborative partnership in economic development between UCF, Orange and Seminole Counties, and the Cities of Orlando and Winter Springs, the FHTCC was founded in 1999, named 2004 Incubator of the Year, and rated one of the top ten in the country. The System includes five facilities located across the metro Orlando community and has helped more than 100 emerging companies create over $200 million in annual revenue and more than 800 jobs. UCF/Orange County Venture Lab: The Lab is a joint initiative between the UCF Office of Research and Commercialization, the UCF College of Business, and Orange County. Since its inception in 2004, the Lab has mentored hundreds of students; launched and provided early-stage revenue growth for over a dozen companies; and provided free business advice and educational workshops to help faculty, students, and community entrepreneurs. Disney/SBA National Entrepreneurship Center (NEC): The NEC was founded in 2003 by UCF, the U.S. Small Business Administration, Orange County Government, and Walt Disney World as a public-private partnership dedicated to the development, growth, and success of small businesses. The NEC has 11 on-site partners who provide services to small businesses, including one-on-one counseling, business plan and financial assistance, training seminars, and networking. Central Florida Research Park (RP): The RP is a cooperative effort between UCF, the Orange County Research and Development Authority, and the Orange County Board of County Commissioners. The RP was established in 1978 and is ranked among the top five research parks in the nation. The RP is home to over 100 companies, 11,000 employees, many of them students and UCF graduates, and elements of the U.S. military branches, as well as UCF projects and departments. The RP helps to promote research and development activities combining the resources of UCF, private sector enterprise, and state or federal governmental agency research.

		III2_txt: FOUR COMMUNITY PARTNERSHIPS THAT UCF IS PRESENTLY DEVELOPING: I.The new UCF College of Medicine provides an excellent example of UCF’s continuing community engagement efforts. The College of Medicine is grounded through its mission (“…pursues excellence in education, research, healthcare delivery, and promotion of health for the public good. In an environment of academic scholarship, diversity, partnership, and opportunity…”) and vision (“The UCF College of Medicine will be fully integrated into the Central Florida healthcare and medical research communities…”) to become fully engaged with the community. The approval of the College of Medicine in 2006 by the Florida Board of Governors was a community effort involving the leadership of UCF, mayors of Orlando and Orange County, CEO’s of the two major hospital systems, and many other physicians and community leaders. Twenty-nine community members, including private and government donors, have provided more than $100 million for the UCF College of Medicine. Over 50 members of the community (women’s groups, businesses, law firms, hospitals, foundations, banks, physician practices) have contributed to providing full scholarships for the inaugural class of medical students ($1.6 million), and will be actively involved in College of Medicine ceremonies and celebrations. The original curriculum planning committee that developed the M.D. program was composed of over 50 volunteers from UCF and the community. This group remains today as an advisory committee for the curriculum. The college has appointed over 650 volunteer faculty members from the community and instituted procedures to provide titles that are identical to those of faculty who are full-time employed, encouraging value and respect for all. II. Undergraduate Engagement Graduation Requirement will support and require student engagement in one of nine areas, including service-learning, internships, and LEAD Scholars. Currently, nearly 80 percent of our 42,000 undergraduate students is meeting these criteria. This faculty proposal will be considered by faculty and students in 2008-2009. III. Morgridge International Reading Center will focus on enhancing literacy and teaching children to read nationally and internationally through the dissemination of research and best practices in literacy teaching as well as in the professional development of reading teachers. IV. A 30-member UCF Community Council is being established to work with community leaders from businesses and neighborhoods that are most impacted by university growth. Their input will be considered in campus planning. The Council will: 1) explore needs of the surrounding community; 2) discuss subjects of mutual interest; and 3) act to implement solutions.

		III3_txt: I. Add an “Introductory or Framing Statement” section at the beginning of the proposal to accommodate a statement such as the following: The University of Central Florida is the only comprehensive doctoral university and one of only a handful of institutions awarding baccalaureate degrees in an 11-county region with a population of over 3.6 million. Since its founding 45 years ago, UCF has leveraged this demographic advantage for its students and the community by emphasizing educational, artistic, social, civic, and economic partnerships. This community focus reflects the goal set by President John Hitt sixteen years ago to make UCF “America’s leading partnership university.” The thousands of ties that exist between UCF and the central Florida region are emblematic of the “UCF Experience,” and today, for example, over 80 percent of the university’s 42,000 undergraduate students engage in a community partnership activity, including academic-based service-learning, undergraduate research, co-op education, internships, and capstone course work. The majority of these university-community ties have been forged through an institutional strategy that gives significant control to colleges and departments for the realization of Dr. Hitt’s goal. Institutional success in achieving this goal is reflected in the data presented in this application as well as in the daily life of the region. Consequently, this application underlines in particular the accomplishments and institutional data of three university-wide offices—the Division of Community Relations, the Office of Experiential Learning, and the Office of Student Involvement. Much evidence of UCF’s community engagement, however, also comes from its twelve colleges and 200 degree programs. II. Include part b (“feedback and assessment”) of “representative partnerships” in the partnership matrix in the future. III. We appreciate the opportunity to apply for the “Community Engagement Elective Classification” and for the challenging questions posed by this application. We are more appreciative of our institutional strengths in the area of community engagement and partnerships than before we began this application process. At the same time, a number of institutional opportunities have become apparent, which we plan to pursue.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
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I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
 


 


 27







        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  



Yes

Yes_2

Yes_3

Yes_4

Yes_5

Yes_6

Yes_7

Yes_8

Yes_9

Yes_10

Yes_11

Yes_12

Yes_13

Yes_14

Yes_15

Yes_16

Yes_17

Yes_18

Yes_19

Yes_20

Yes_21

No_22

Yes_24

Yes_25

Yes_26

Yes_27

Yes_28

Yes_29

Yes_30

Yes_31

Yes_32

Yes_33

		PrintButton1: 

		Name: Talmage A. Stanley

		Title: Dr.

		email: tastanle@ehc.edu

		City: Emory

		State: VA

		Institution: Emory & Henry College

		president: Dr. Rosalind Reichard

		address: Emory & Henry CollegePost Office Box 947Emory, VA 24327

		Phone: 276.944.6900

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: "Increase in Excellence," the historic motto of Emory & Henry College, expresses our intention to be a learning community that moves toward fulfilling every student's potential. ...Governor Patrick HENRY symbolizes our commitment to freedom and civic virtue....We believe in the worth of each person's religious and cultural heritage, inasmuch as that heritage leads to service to others in our region and the larger world....We engage a diverse group of well-qualified men and women in educational experiences that lead to lives of service, productive careers, and global citizenship. 

		IA2_text: Recognitions and celebrations of community engagement have been in place for over 100 years. Each year, at ceremonies honoring the granting of the College's Charter, the Charter Day Citations are given to persons with distinctive records of service to the communities of the region. The Defriece Medal (established 1951) and the Maiden Award (established 1975) recognize faculty, staff, or community representatives who have provided extraordinary leadership and offered distinguished service to communities. Since 2000, the College has hosted the annual Hope Awards to which are invited community partners, faculty, staff, students, and other supporters of the College's community engagement work. Awards are presented to a student, a member of the faculty, a staff member, a community representative, and an agency or organization. The Hope Award for a faculty member "honors a person who works to integrate citizen service and community issues into the curriculum of the College." The award for a staff member recognizes a person who "gives of her or his talents  and skills to strengthen the common good," while the student award goes to the individual who "willingly, freely, and daily risks herself or himself in service to others, consistently engaging in honest reflection, collaborative service, and the acceptance of responsibility larger than themselves." The Hope Award for an Organization honors the work of "that group which daily demonstrates a profoundly visionary commitment to justice and the common good, joining citizenship to service and the long process of building healthy communities." The Hope Award for a Member of the Community honors a person who "serves a place through her or his commitment to others. Through the civic arts of empathy and hard work, this person strives to realize the dream of a better future for all people in a place." The awards are presented at the Celebration of the Life of Service, which honors members of the campus community and the larger region who work together to realize their dreams for a better world.

		IA3a_text: The staff of the Appalachian Center for Community Service, the centralized office overseeing community engagement and service learning at the College, meets routinely with community representatives and supervisors of placements for service-learning courses. Sometimes, these meetings are hosted on campus and at other times, members of the Center's staff travel to the service sites to talk with community representatives. Additionally, at the end of each semester, the community members who have overseen students or had student projects ongoing at their organizations, are asked to evaluate the individual students' or student teams' performance and how well the students fulfilled expectations cooperatively established at the beginning of the semester.  In this same evaluation process, community representatives are asked to evaluate the relationship with the College, how well it is working, in what areas it needs to be strengthened, changes that need to be made, the possibilities for future partnerships. On these evaluations, there are opportunities for both quantitative responses and qualitative responses to questions. Specific questions go to the preparedness and professionalism of Center staff in working with the community partner and the responsiveness of the staff to the partner's needs, questions, and expectations. The community partner is also asked about the quality of the College's communication with the site, before, during, and following the semester's work.   In the College's Internship office, similar evaluation mechanisms are in place.  From March 18 through May 1, the College, in partnership with the Virginia Cooperative Extension Service, hosted fifteen regional conversations throughout Southwest Virginia.  The conversations focused on four primary questions. What are the needs, issues, and questions of this community? What are the assets, strengths, and resources of this community? Working together, how can we build on these assets and resources to address those needs? What are the continuing educational and training needs for civic leaders in this community?   Persons invited to participate in these conversations represented a wide range of backgrounds from a broad geographic area. In addition to offering ideas and opportunities for future partnerships and community engagement, the conversations also pointed to perceptions of the College and how those might be either strengthened or better utilized.  Covering an area of over 200 miles in breadth,  over 1,000 people were invited to participate, and more than 250 people attended these conversations.   

		IA3b_text: The data gathered from the evaluations is organized at the Center and used in staff performance reviews, program evaluations, and planning for new programs and initiatives. When a site supervisor raises a particular issue, these are addressed immediately, in a one-on-one meeting. The results from the regional conversations are now being published in a newsletter, Working Together for Southwest Virginia, which is mailed to all persons invited and all those who attended the meetings. These newsletters have contained the verbatim list of responses to each question in each conversation. In the months ahead, the College will convene a committee of community representatives to help evaluate, analyze, and prioritize these results.  These priorities will also be published to the entire mailing list. Preliminary analysis of the conversation results points to a triumvirate of needs and issues: jobs that offer a sustainable living wage, access to health care, and public education. Similarly, a preliminary prioritization of the assets and resources identified in the conversations were the stunning beauty of the region's natural environment, its traditional cultural heritage and social history, and the work ethic and connectedness of its people. Once a formal prioritization is finalized, the College and persons from throughout the Southwest Virginia region will then work to establish collaboratives and partnerships necessary for moving forward to build on the assets and strengths to address needs and issues identified. 

		IA4_text: The College web site regularly features news of service and updates on projects and initiatives focused on community engagement. The College publishes brochures focused exclusively on the Appalachian Center for Community Service, the Department of Public Policy and Community Service, and the Bonner Scholars Program. These are all used in recruiting work, but are also distributed at community gatherings and when representatives of the College make public presentations. In other admissions-related publications, community engagement is given a central place.  Letters written by the Director of the Appalachian Center for Community Service are sent from the Admissions office to all persons expressing an interest in the College and who have also expressed an interest in service and community engagement. Recently, the College produced and is distributing to several media markets a series of thirty-second and sixty-second T.V. commercials featuring various ways that students have been engaged with community issues and questions, working to address and solve systemic social and environmental problems. One spot focuses on a student working in Washington, D.C. and engaged in environmental studies and sustainability. Another spot focuses on a teacher-preparation student who is committed to classroom teaching. The third spot focuses on a student double-majoring in Public Policy and Community Service and Political Science, and her involvement in the Iowa caucuses (2007) and her efforts to address policy questions associated with economic development questions in the regional community. The Appalachian Center for Community Service publishes a newsletter, Emory Serves, which features students' community engagement. Published once each semester and once during the summer, the Emory Serves newsletter is distributed through postal mail and the internet to over 570 persons and organizations. This, along with the Working Together for Southwest Virginia newsletter,  are designed and published as College pieces.  

		IA5_text: On her first day in office, Emory & Henry's twentieth president, Dr. Rosalind Reichard, spent the morning in the Appalachian Center for Community Service, learning the scope of its work, meeting with all the Center's staff members, and coming to understand its mission and history. Later that morning, she accompanied the Center's director to a local community to meet citizens and to become acquainted with the College and community partnership that was then helping to develop a sliding-scale health clinic. That she spent her first day in office in this way was highlighted in numerous articles and press releases. In celebration of the inauguration of Dr. Reichard, community engagement was the focus of a panel discussion of college presidents and service-learning practitioners, drawing attention to the role of service in liberal arts education.  Dr. Reichard's inaugural address focused on civic engagement and the responsibilities of Emory & Henry College to serve the people and places of the region, particularly through the development of a rural public policy institute at the College.  On the Saturday following Dr. Reichard's inauguration, the College honored Dr. Reichard and celebrated her commitment to community engagement with the Inaugural Day of Service in which 533 students, faculty, staff, alumni, and community partners served in twenty-six service sites.  In editorials in the Emory & Henry Alumnus Magazine,  Dr. Reichard has written forcefully of the College's heritage of civic engagement and the obligation of liberal education to honor and extend that legacy. This commitment is also expressed by Dr. Christopher Qualls, Vice President for Academic Affairs in public statements and administrative policies and decisions. In January 2007,  Dr. Qualls made possible the designation of the academic program in Public Policy and Community Service as a free-standing department in the Social Science Division. Dr. Qualls also identified budget resources for hiring an additional tenure-track faculty member for the Department of Public Policy and Community Service. 

		B1_text: Established in 1996, the Appalachian Center for Community Service is founded on two principles. First, that all persons have within them the abilities, talents, vision, and passion to make a tangible difference in the lives of others. Second, if this is true of individuals and groups, it is also true of places, in that all places have assets and potential to be safe, healthy, and good places for all the citizens of that place. As an integral part of the educational process at Emory & Henry College, the Appalachian Center for Community Service practices a relational approach to service and education that seeks to join classroom teaching and learning with places, to bring a range of resources to serve people and places regionally, nationally, and globally. In all of its work, the Appalachian Center for Community Service seeks to take seriously the life of each place, and to provide persons with the intellectual skills, civic tools, and values necessary to be effective participants in the life of their place. There are currently eight full-time staff members in the Appalachian Center and one part-time staff member, in addition to numerous student work-study personnel. The Center’s staff oversees the coordination of the community engagement component for a range of courses both in the Department of Public Policy and Community Service and across the curriculum.  In the 07-08 academic year, 27 courses across the curriculum had a service component coordinated through the ACCS.  Through the Emory & Henry Tutoring Program, 60 to 70 students each semester are trained as tutors to work in the public schools of the region, and are placed with young learners in need of individualized attention. The Center coordinates the Bonner Scholars Program, a financial need-based service scholarship for eighty students, with twenty in each entering class. Additionally, a full range of both short-term and long-term community engagement opportunities are coordinated for the general student body, through the Appalachian Center for Community Service. In keeping with the educational mission of the College, every community engagement opportunity coordinated and supported through the Center carries with it expectations for structured reflection and leadership development and training. Moreover, The Center’s staff works to coordinate the visioning processes, planning, one-to-one recruiting, and evaluation for all this work. During the 2007—2008 school year, 95 percent of the Emory & Henry student body was involved in some program coordinated through the Center.  Additionally, The Center has provided logistical and administrative support for the Meadowview Health Clinic and Community Center, which opened on July 21, 2007 to provide a sliding-scale health clinic to persons in the area in which the College is located. 

		B2a_Text: The total FY 08 budget for the ACCS was $558,606; 98.7 percent of this amount was from permanent sources (college operating budget and endowment). Money allotted to program and operations was 38 percent of total, and salaries and benefits accounted for 62 percent of total budget.  

		B2b_text: In FY 08, 1.3 percent of the ACCS was from external funding. This money was dedicated to funding the Appalachian Teaching Project which provides for fourth-year students in the Department of Public Policy and Community Service to present research findings to the program staff of the Appalachian Regional Commission in Washington, D.C.. Other monies come from the Bonner Foundation to support the first-year Bonner service trip to New York, New York, in May of each year. 

		B2c_text: Since October 2007, there has been a part-time grant writer who has responsibility for responding to grant opportunities focused on community engagement. This staff member works under the direction of the director of the ACCS, but in coordination with the College's development staff. The position is budgeted for 800 hours each year. Additionally, the College undertook recruitment of donors to an endowment fund for the ACCS in honor of the retirement of Dr. Steve Fisher as director of the ACCS in 2006. In the most recent capital campaign, service and community engagement were offered as opportunities for major named gifts. At this time, an alumni established another endowment dedicated to the support of the ACCS' work. Donors are all given the option of designating all gifts to the College to particular programs, and in response to gifts designated for the ACCS, both the College's development office and the director of the ACCS provide responses to benefactors. Moreover, when particular possibilities arise for significant gifts, the director of the ACCS is always available to work with other College personnel to develop and encourage that gift. The ACCS and College's development staffs have an effective and easily coordinated partnership. 

		B3a_text: The ACCS maintains a personal profile and service record for each student who participates in any community engagement work sponsored through the ACCS. This includes Bonner Scholars, participants in service-learning classes, student who are members of organizations engaged in a co-curricular service opportunity, or any other community engagement undertaken while enrolled at the College. This database is a permanent record, kept after students graduate, offering a record for reference and support letters for students requesting these for admission to graduate school or for job applications.  This same database also contains the names and addresses of all community members who participated in ACCS-sponsored activities, as well as all faculty and staff members who participate in community engagement initiatives coordinated through the ACCS.  This database and can be searched and accessed with a number of key words and filters. This same database also includes profiles for community partners, individuals, agencies, and organizations. It is used for surface mailings, e-mail distribution lists, and individual contact information.  Attached to each record for a community partner is a series of service profiles, so that the list may be searched according to interest or program area as well as other indicators. In partnership with several community organizations, this same database serves to offer logistical data support for those organizations' membership and contact lists. Meadowview First, the umbrella organization responsible for the Meadowview Health Clinic and Community Center, utilizes these data resources for mailings of its newsletter, capital campaign material, and other community  outreach.   The database is backed-up daily and resides on the College's primary server. The ACCS makes available financial resources for ongoing staff training and software updates for this database. 

		B3b_text: In addition to routine reports, contacts, mailings, and service records, the database also serves as a means of indexing community organizations based on their mission and program.  In working one-on-one with students, this index is a tool to guide individuals and student groups to opportunities for engagement that match interests, inclinations, or offer supervision and structure appropriate to the developmental level of the student or the leadership of the group. In working with faculty to develop community engagement components for courses, the database is helpful in identifying a range of options and possibilities for faculty consideration. The database also serves as a kind of institutional memory in an organization that sometimes is faced with frequent turnover of staff. Given that several staff positions at the ACCS are filled by persons at the entry-level, a consistent, continuing database is helpful in sustaining effective partnerships and student contact. Moreover, using this same database, the ACCSS is able to report routinely on the number of service-learning courses offered in any semester, the number of students participating in the various avenues of service and community engagement, the number of hours served by individual students and by student groups in any given semester. Similar kinds of reporting is available to faculty members for the students whom they have as advisees or in a service-learning course they may be teaching. The database also serves as a means of following up with students, faculty, staff, and community partners, offering thanks for help provided in a particular engagement, or soliciting ideas or input for new initiatives. 

		Impact on students: On

		Impact on faculty: Off

		B3d1_text: Survey instruments suggest that in the majority of classes with community engagement components, students generally increase their understanding of local, regional, national, and global social issues and problems. These instruments also suggest that students’ increased understanding is due in large measure to the effectiveness of the integration of the service work with classroom instruction and discussion and the presence of a structured reflection process. A secondary factor in this increase in students’ understanding would be the structure of the service placement itself. At placements where supervision might be an issue or where there is confusion about duties and responsibilities, students’ learning and application of the service experience to larger issues and questions often tends to decrease, although this is mitigated considerably with an effective reflection strategy.  Corroborating this finding, in the 2006 National Survey of Student Engagement students responded very favorably that their experiences at Emory & Henry had helped them understand the importance of "contributing to the welfare of the community."For seniors, the mean score was 3.06, higher than the mean for seniors at college-selcted peer institutions (2.78),  Carnegie peers (2.61) and all other institutions participating in the 2006 NSEE (2.42). There were similar scores for first-year students.  

		B3d2_text: These instruments are currently being redesigned so that they will give a more accurate representation of community engagement on faculty.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: Survey instruments returned from community parnters suggest a high level of satisfaction with the overall preparedness of Emory & Henry students for community engagement and that the presence of students in the community enables organizations, agencies, and localities to support or expand existing programs and undertake initiatives that would otherwise be impossible. Even in the instances in which there was not necessarily a good fit between student and the engagement, the partners routinely indicate (98%) their willingness to host students in the future. 

		B3d4_text: Pointing to the College's success since 1996 to build a culture of service and civic engagement on this campus, the 2006 NSEE reports that when asked if they have participated in community service or plan to do so before they graduate, first-year and senior students responded at a significantly higher rate than college-selected peers, Carnegie peers, and other institutions participating in the 2006 NSEE.  The mean of first-year students responding that they have participated in community service was .66, as opposed to means of .49 for college-selected peers, .42 for Carnegie peers, and .37 for institutions in the 2006 NSEE. Moreover, this suggests that Emory & Henry is becoming known as a school in which community engagement is a priority, part of what it means to be a member of this educational community, and students with a commitment and background in service, find this institution a good fit.  Corroborating the extent to which community engagement has been integrated across the curriculum and throughout the general campus culture, when asked if they had already done some form of community service, the mean of positive responses for seniors was .76, compared with .75 for college-selected peers, .70 for Carnegie peers, and .59 for institutions in the 2006 NSEE.  

		b3e_text: The College, through the ACCS uses this assessment data to refine expected learning outcomes and program goals, develop priorities for resource utilization, to plan for a more effective deployment of staff, and to further clarify staff responsibilities. Results also help to set priorities for faculty development and the design and development of new courses. This data is also used in applications for grant funding and in press releases. In response to the evaluations and assessments community partners return, ACCS staff members work to address any issues or questions raised, and how better to help the agency or organization meet its goals. The ACCS and the community partner then work to plan for possibilities of future collaborations. Institutionally, the results of these instruments have helped to shape conversations and planning for branding of the College, have contributed to the College's strategic plan, and have helped to shape plans for the development of an institute on rural public policy and a masters program in community leadership.

		B4_text: The College's strategic plan focuses on seven goals, the second of which is leadership and service. This goal calls for the College "to cultivate models of positive social change in our region, the nation, and the world," and states that the College "will promote leadership and service among its students, faculty, and staff." In order to fulfill this goal, the plan calls for the College to "establish an Institute on Public Policy that assesses needs and provides education and training to strengthen public policy leadership," and "strengthen leadership and service opportunities throughout the undergraduate and graduate curriculum." To fulfill this expectation, the plan sets forth the objective, that the College, through the Appalachian Center for Community Service, will "develop service learning components in courses in all academic divisions."

		B5_text: May 19--29, 2008, the ACCS hosted a faculty development workshop for recipients of the most recent round of faculty development grants, funded through the College's Bonner Endowment.  Nine faculty members submitted proposals for integrating service and policy components into existing classes; funded for $2,000 each, the faculty members agreed to participate in this ten-day, developmentally-designed workshop.  The workshop focused first on the details and mechanics of incorporating service and reflection into the classroom, then the core values and principles of place-based work, then conversations with partners and visits to places with which students could work, and finally, a discussion of larger, interdisciplinary projects toward which faculty and disciplinary divisions could work.  Dr. Steve Fisher, emeritus professor at Emory & Henry, and a nationally recognized scholar and teacher who is a practitioner of service-learning was retained as the workshop trainer.  Time was allotted for faculty to meet individually with Dr. Fisher to work through questions and options for classroom integration of community engagement. During the workshop, faculty participants traveled as a group to visit places with which the College is forging partnerships for community engagement. In these visits, participants met and talked with community representatives, government personnel, and others who spoke of the long-term work of building sustainable communities in this region and the important role of higher education in that process.  The participating faculty members were effusive in their praise for the workshop, its structure, and its effectiveness.  They also committed to meeting throughout the coming academic year as a support group for each other.  The Appalachian Center will coordinate this ongoing, periodic gathering. Additionally, through its faculty development budget, the ACCS routinely makes available financial support for faculty to attend conferences, workshops, and trainings focusing on integrating community engagement with classroom teaching. 

		B6_text: The ACCSS routinely hosts luncheons and meetings at which community partners are asked for their feedback and ideas on how to strengthen and expand the College's work among the people and places of the region.  From March 18 through May 1, 2008, the College, through the ACCS, in partnership with the Virginia Cooperative Extension Service, hosted a series of thirteen regional conversations (focus groups) in the counties from the New River in the east to the Kentucky border in the west.  Over 200 people participated in these conversations that focused on four questions.  What are the needs, issues, and questions facing our community?  What are the assets, strengths, and resources of our community?  Working together, how can we build on those strengths and resources to address those needs and issues?  What are the continuing educational and training needs of civic leaders in this community so that they can do their work more effectively?  The Center is in the process of publishing the proceedings of these conversations, making them available to a mailing list of over 1,000 persons across Southwest Virginia. The ACCS will utilize the results of these conversations and the contacts they offered to expand the range of place-based partnerships, deepen the focus of the work faculty and students are undertaking in service-learning courses, and chart a course for the development of a masters program in civic leadership and an institute for rural public policy at Emory & Henry.  Already, these conversations are bearing fruit with networks that are emerging and the possibility of greater involvement of the College in the counties and communities at a distance from the College. 

		SD1_text: Resonate with the criteria to evaluate faculty as outlined in the Tenure and Tenure-track Faculty Policy Handbook, the office of Vice President for Academic Affairs coordinates search and hiring processes that prioritize community engagement.  This can involve candidates who have published articles or made presentations with a community engagement focus, or it can be teaching that has a definite community-engagement component. The College is always interested in hiring persons who link classroom work with sustainable community building, or whose professional work involves engagement with communities. Emory & Henry is a teaching college; therefore, formal instruction and informal educational work are always priorities for faculty hires to the faculty. The College is convinced that community engagement in its various and multilayered forms only enhances and expands teaching, increasing its effectiveness and creativity.

		SD2a_text: In the College's 07-08 Tenured and Tenure-Track Faculty Policies Handbook, the following guidelines for tenure and promotion are set forth: "In keeping with the College's Mission Statement, community service may also play a significant role in tenure and promotion decisions.  Community service activities are especially important insofar as they relate to the candidate's area of academic expertise." 

		SD2b1_text: Emory & Henry College classifies community-engaged scholarship as Scholarship. As it relates to teaching, it is classified as well under Teaching Effectiveness, but it can also be considered under the area of Service. These three review areas: Teaching Effectiveness, Scholarship, and Service constitute the criteria for tenure and promotion and the College understands them as interrelated, synergistic, and equally part of what it means to be a member of the Emory & Henry faculty.  Community engagement is, therefore, a part of the teaching culture of this place. 

		SD2b2_text: The Tenure and Tenure-Track Faculty Policies Handbook is currently under review and being revised. In the future , the Handbook will also reflect support of community-engaged scholarship in tenure and promotion decisions. 

		SD3_text: Growing from the principles upon which it is founded, a central focus of the programming coordinated through the ACCS is student civic leadership development. The ACCS follows a developmental approach to this work, but also undergirds it with an understanding of leadership as collaborative, shared, consensual, democratic, and process-oriented.  The ACCS has established the Student Advisory Council, the purpose of which is to provide feedback and counsel on programming and engagement initiatives, offer advice on ways in which programming might be more effective or can be expanded, and help with a range of projects and undertakings. There are eight student members of this council, and it meets monthly throughout the school year. In the Department of Public Policy and Community Service, fourth year students help to plan all gatherings of students. When a tenure-track faculty member was hired in the Department in 2007, students were heavily involved in the interview process and their reviews were instrumental in the decision made.  The Bonner Scholars Program offers participants opportunities to make decisions about a range of program and policy questions related specifically to the Bonner Scholars Program. There are usually eleven to twelve members of the Bonner Leadership Council and it, too, meets monthly during the school year. Each community engagement project or program is also organized with a student steering committee. Whether it be for a spring break service trip to the Gulf Coast, a week of service projects and programs, observances of MLK Day, World AIDS Day, or Make A Difference Day, or any of a host of other engagements, students are instrumental in all stages of planning and evaluation.  The ACCS also asks students to serve as part-time staff support, undertaking a number of responsibilities associated with program planning and implementation. Students working in the Center have opportunity for input into all decisions about priorities and programs. 

		SD5_text: Limit to 200 words

		SD4_text: There is no formal notation on student transcripts, but utilizing the ACCS database, students are able to get from the College a formal letter outlining all of the community-engagement work in which they were involved while enrolled at Emory & Henry. 

		IIA1a_txt: To qualify as a service learning course the course and its community engagement component must adhere to certain criteria. It must be academically rigorous. The work or project must be collaboratively designed in response to needs defined and identified by the people of the place in which the work is to take place. There must be a tangible product returned to the community, whether as voluntary involvement in direct service, a written report presented in a public setting, or some other means of giving back to the community. For multi-semester, multi-year projects, there are tangible products delivered at the end of each semester, as the work moves incrementally forward. A service-learning course always involves systematic and structured reflection, throughout the semester.  The ACCS’ evaluation and assessment instruments for service-learning must be administered. A record of each student's work is kept in the ACCS database. All planning and logistical support for the community engagement is coordinated through the ACCS.

		IIA1b_1: 26.00000000

		IIA1b_2: 3%

		IIA1c_1: 10.00000000

		IIA1c_2: 43.5 %

		IIa2a_txt: Students engaged in service will learn to define and articulate the difference between charity and service and the implications of this distinction for community building.  Students will have a greater understanding of the importance of considerations of policy as part of the movement from charity to service and its relationship to sustainable communities. Students will have a demonstrated understanding of the local places with which the College partners.  They will be able to connect their service work to questions and issues of social justice.Students will come to understand that all persons have it within them the abilities and talents to make a difference in the world, and that they are members at Emory & Henry of a campus culture of service and civic engagement.  

		IIA1d_1: 17.00000000

		IIA1e_1: 325.00000000

		IIA1d_2: 23%

		IIA1e_2: 35%

		IIA2b_txt: Learning outcomes identified in the Department of Public Policy and Community Service, the mission of which is to provide students with an educational curriculum that builds on community engagement, are:Students will develop a working familiarity with a range of concepts and ideas, which form the basis of innovative analysis, provide a vocabulary that creates opportunities to think and discuss creatively issues and questions of policy, power, and place.Students will be actively engaged in processes of policy formation and policy change.Students will demonstrate knowledge of the interdisciplinary and relational character of citizenship, policy making, and place-based community building and apply theory in service contexts

		IIA2c_txt: The College utilizes a standard assessment process and instrument for all departments, programs, and offices. In the ACCS and the Department of Public Policy and Community Service, the effectiveness of student learning outcomes are assessed through a variety of rubrics and instruments, reflecting not only the learning outcomes, but the principles and values on which the work is grounded. Results are reported each year to the office of institutional research, the chair of the academic division, and the Vice President for Academic Affairs. 

		IIA2d_txt: Assessment data helps to refine expected learning outcomes and program goals, develop priorities for resource utilization, and to plan for a more effective deployment of faculty, staff and institutional resources. As an example, awarding of faculty development grants for the development of service components across the curriculum was informed in large measure by needs identified by community partners, responses to student evaluations, and assessment of progress toward learning outcomes.  The faculty whose proposals for course development were selected, offered the College opportunities not only to support good teaching, but to address issues identified in assessment processes, at the same time as expanding the College's commitment to community engagement.  This data is also used in applications for grant funding and in institutional reports, as well as press releases. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student research is a curricular focus at Emory & Henry. In honors theses and class projects, students often research community issues and questions. In Environmental Studies, students engage in stream monitoring and reporting. In Accounting and Business, students work to help nonprofits strengthen their business and marketing plans as well as assist low-income individuals with preparation of tax returns. In Mass Communications, students work to apply their research of media representations of women through classes for young teens, helping them to think critically about the images they receive from popular culture. In keeping with the College’s mission, student leadership programming encourages application of learning to service, understanding that liberal education is expressed in active civic engagement. The Student Senate takes on a major service project each semester, and one of the Senate’s standing committees addresses service and community engagement.  One of the more distinctive elements of the College’s academic program, all of the departments at Emory & Henry have in place an internship option for students in that department. Students perform these internships in a host of public and private, nonprofit, for-profit, and NGO sites. In 07-08, 7.6 % of students were involved in internships.  In the last three years, students have performed internships at a state mental hospital, public schools, a state agency that manages block grant and other federal funds, the offices of federal and state judges, and departments of social services. The College’s office for Study Abroad offers opportunities for student study that involves work with non profits and NGOs in a number of countries.  When students are interested in integrating community engagement with study outside the country, this office works to find and arrange those placements. Placed through the College’s Study Abroad Office, and largely funded through the College’s Bonner Scholars Program, in the summer of 2008, a student traveled to Ghana and worked with AIDS orphans. 

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: One of the core courses that all first-year students must take at Emory & Henry is Introduction to College Life (GNST 100), the class serves to acquaint all students with the goals and expectations of the Emory & Henry learning community and to integrate students into the local community. At the beginning of the fall semester, GNST 100 classes participate in a range of community engagement activities and projects.  Known as Service Plunge and planned and coordinated through the ACCS, the event is designed to acquaint students new to the Emory & Henry community with a number of issues and problems facing this place, and to offer entrée to a range of opportunities for future involvement in the local community. The ACCS provides the GNST 100 classes with orientation material to the site, the mission of the partnering organization, and with reflection material, connecting the work to larger questions and issues. In the capstone experiences in various departments, students are expected to be involved in work with a community engagement focus. In addition to the usual run of internships, these departments’ capstone expectations for community engagement include the Seminar in Small Business Management in which students work with local nonprofits to develop realistic business plans and funding strategies. In Advance Publication Design, students work with a nonprofit to develop new publications, web sites, and other media marketing tools. In Public Policy and Community Service, students perform 240 hours of work (twenty hours each week) in a nonprofit or government agency, and then undertake a major project on behalf of that host organization. In Spanish, students undertake a practicum that requires the application of their Spanish skills to a local issue or organization. In the majors, in 07-08, the College offered 26 service-learning courses, representing 43.5 percent of academic departments. All departments also offer internship options for students as part of their graduation requirements. These internships are also focused on community engagement. 

		IIA4_txt: Melissa P. Taverner (Biology).  Investigations into the Antibiotic Resistance of Coliform Bacteria in the Upper North Fork of the Holston River.  Virginia Water Research Symposium, 1999; presentation grew from research conducted with students in the effect of local topography and land use patters in the level of fecal contamination of tributaries of the North Fork of the Holston River. Scott Ambrose (Business Administration) “Financial Analysis Case Study” submitted to Effective Small Business Management, edited by Norman M. Scarborough and Thomas W. Zimmerer; case study grows from service-learning work done by students in the small business seminar with local businesses and a homeless shelter in Wytheville, Virginia. Laura Hainsworth (Chemistry and Environmental Studies) with others, “Solid-Phase Microextraction of Pesticides in the South Fork Holston River.”  Virginia Journal of Science, 52 (2), 105, 2001; paper represents in part student water monitoring and research of the persistence of agricultural pesticides related to Christmas tree farming in the South Fork of the Holston River watershed. Chris Qualls (Psychology) and M. R. Bankston,  Predicting early school success: An assessment of two new scales.  American Psychological Association, Toronto, Canada, August 2003; Chris Qualls, Teaching Testing and Measurement: A service-learning approach.  Poster presented at the Annual Meeting of the American Psychological Association, 2001; presentations growing from the teaching of a service-learning course in which students administered pre-registration testing to kindergarten students. Talmage A. Stanley (Public Policy and Community Service) Planned and facilitated a ten-day faculty development workshop to train faculty in integrating community engagement components into new or existing courses, May 19-29, 2008; workshop grew from thirteen years of teaching and working with service-learning courses. 

		learning centers: Off

		tutoring: On

		extension programs: Off

		non-credit courses: Off

		evaluation support: On

		training programs: On

		professional development centers: Off

		other (specify: On

		IIB1_txt: The Emory & Henry Tutoring Program trains and equips Emory & Henry students and community volunteers as tutors for pre-K through high school in a variety of subject areas; primary focus is reading and language arts grades 3-5, with the addition of math and social studies tutors for grades 3-12. The Highlands Project is an after school program for grades 3-8, administered by the ACCS and held on the College campus, utilizing College financial support, logistical resources, professional staff, as well as students as tutors and mentors. Dr. Chris Qualls, a member of the Psychology Department, has students in his Testing and Measurement course assist public school personnel administer and interpret the diagnostic and evaluation instruments for children entering kindergarten. Dr. Qualls has also served as an evaluator for the local social services and child protective services departments. Utilizing college facilities and personnel, Drs. Melissa Taverner (Biology) and Laura Hainsworth (Chemistry/Environmental Studies) have coordinated programs to introduce young girls to the study of science and math. In May 2008, this project included overnight camping and canoeing, drawing on the College’s Outdoor Program resources, to introduce young women to the field of Environmental Studies. Students in the Community Organizing and Applied Civic Methodology courses have provided survey takers and data analysis for community needs surveys, resulting in the development of a sliding scale health clinic in the community of Meadowview; students in capstone courses and in internships served as researchers and grant writers for this project.  In partnership with the Federal Appalachian Regional Commission, ACCS staff has provided ongoing training for nonprofit and community leaders. Students in Mass Communications have developed publicity and public relations strategies and mechanisms for area nonprofits. The campus radio station offers programming to the area in a thirty-mile radius of the campus.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Over 50% of students involved in community engagement do so as a co-curricular activity, and not in association with the expectations of a service-learning course. This co-curricular service involves engagements with child development, geriatric, health care, public education, energy, environmental, and economic development agencies, organizations, and opportunities. Through the Appalachian Center Associates Program, federal work/study students are paid to work in similar ways. The College’s Lyceum Program offers lectures, dramatic performances, concerts, films, and art exhibits both to the campus and the wider community. Most of these events are free to the public, and all are advertized through local and regional media and college publications. The College’s athletic and sports teams’ calendar is open to the public. Currently being upgraded, the football/soccer stadium and the basketball court will be able to serve as regional and national venues for playoffs, tournaments, concerts, and festivals. Moreover, the sports teams all have participated in service opportunities. The College’s library is part of a consortium of college and public libraries offering services to the public in Southwest Virginia and upper east Tennessee.  The library’s archive also serves as the depository for the Holston Annual Conference of the United Methodist Church, offering the public research opportunities covering almost three hundred years of religious and church history on the first American frontier. Through online technology, the College offers library and electronic database resources.  Also available at the College are facilities for distance learning and teleconferences. Faculty members routinely consult with for-profit businesses, nonprofit organizations, government agencies, and community leaders. Dr. Chris Yarnes (Biology) offers support and consultation to the American Chestnut Foundation. Dr. Fred Kellogg (Religion) often teaches short-term studies in churches, leads continuing education workshops for clergy, and conducts region-wide seminars in Biblical studies.

		IIB4a_txt: Central to its mission to build mutually beneficial place-based partnerships consistent with the educational work of the College, the ACCS’ staff works daily with community partners to identify needs, plan for projects, design placements, respond to issues with students or placements, and receive feedback on the work of students and the progress toward shared goals.  One of the ACCS’ core values informs this work: that we are co-learners and co-educators together, working to build a strong and healthy community for all the people of this place.  At various times, the ACCS hosts meetings and gatherings of partners to plan for future work and to identify programming priorities.  Primarily, building mutually beneficial partnerships is a process that depends in large measure on one-on-one relationships.  Within these relationships, the design of projects and placements is collaborative effort, drawing on past experiences as well as focusing on the College’s and the community’s long-term and short-term goals.  In a number of cases, ACCS staff members have worked with communities, as they have discerned those goals.  Because it is a relationship, when collaborations are initiated, ACCS staff members feel free to be specific and clear in communicating the College’s needs and expectations for the engagement. Students working in these engagements always develop a learning contract, copies of which are provided to the partner, the student, the faculty member, and are kept on file in the ACCS. Throughout the term of engagement, ACCS staff members check with the placement, addressing any issues or questions that arise.  At the conclusion of the semester, partners complete an evaluation of the students’ work and of the relationship with the ACCS, and if the engagement helped the partner address identified needs and goals.  The evaluations request the partner to suggest ideas or possibilities for future collaborations.  

		IIB4b_txt: In addition to the relational model outlined above, the College submits evaluation instruments to all community and faculty supervisors of internships, as well as the community supervisors for practicum, service-learning, and co-curricular service placements.  These instruments assess not only the work of students in the placement, but the responsiveness of the College to the partner’s identified needs, concerns and questions that arose during the engagement, and areas for future development and improvement. In internships, practicum, service-learning courses, and co-curricular service placements, students are asked to evaluate their community engagement site, its appropriateness and effectiveness.  Based on these evaluations, collaborations are continued, or staff members provide feedback to partners about changes that would be necessary for future engagements.  In some cases, based on this evaluation, partnerships have been discontinued, but always with communication about reasons behind the discontinuation.  In some instances, the partnerships have been resumed after staff or administrative changes have taken place in the host site. 

		IIB5_txt: Janet Crickmer (Education), Presentation to teachers in Washington County Public Schools, 2007, topic: Facilitating Reading Comprehension in Primary-Level Classrooms: The Goodness of Teacher Read Alouds and Think Alouds; presentation represents work equipping reading teachers in the public schools.Joseph T. Reiff.  (Religion)  “The Resurrection of a Congregation: The Story of St. Paul United Methodist Church,” Quarterly Review 16/4:325-341; article grows from a long-term consulting partnership with a United Methodist congregation. Linda Harris Dobkins (Economics), “Economic Change in Appalachian Virginia: A Geographical Analysis,” presented at Conference on Appalachian Geography, March 2002; presentation represents work done in collaboration with regional economic planners and communities. Chris Qualls (Psychology; licensed clinical psychologist specializing in the treatment of children), Understanding psychological disorders in childhood.  Workshop presented for Carroll County and Galax City Public School Personnel, Galax, VA; presentation represents many years of outreach work with public mental health professionals and institutions. Talmage A. Stanley (Public Policy and community Service) “How To Build Trust and Partnerships,” and “Use of Focus Groups: Partners Neighbors and Friends,” in Justice Connection’s Toolbox, 2003; these “how-to” reports represented various outreach initiatives and partnerships; they appeared in a manual to support college-community collaboration.  Ronald E.  Diss (Education), “How Best to Teach Reading?  Why Scientifically-based Practices May Not Work and What Can Be Don to Meet the Goals of Reading First Legislation.”  Virginia Journal of Education, vol. 97, no 8 (6-10), May 2004; article represents many years of work with elementary schools and with parents to improve reading instruction in grades k-3.

		III1_txt: Question II.A.1.b This percentage of total courses that are identified as service-learning courses is based on a total of 881courses.  The total number of courses factors in all courses, regardless of credit hours attached; therefore, are some half-credit and one-credit activity courses included in this total. The total number of formal, for-credit service-learning courses does not include the sections of Introduction to College Life (GNST 100) or the other classes that participated in the Inaugural Day of Service.  Inclusion of these courses in the total number of service-learning courses, would dramatically inflate that number. 

		III2_txt: While Emory & Henry’s commitment to community engagement is campus wide and institutionalized, one of the venues at which this connection between community and the College curriculum is made most forcefully is in the Department of Public Policy and Community Service.  The Public Policy and Community Service Department is designed to instill an understanding of the interdisciplinary nature of public policy making and community service. The department seeks to provide students with concepts and skills in place-based analysis and research resulting in effective action. Additionally, the department works to help students discern and understand the impact of local, regional, national, and global structures and institutions on social change, enabling students not only to understand change but to become agents of change. The program in PPCS involves a systematic and rigorous study of many central conceptual themes: citizenship, community service, religion, public ethics, diversity, public policy, globalization, social justice, sustainable development, and social change. The department’s principle goal is to provide students with the knowledge and tools to become fluent in these themes in both academic and practical dimensions. The department emphasizes critical thinking, analytical writing, communication skills, public problem solving, significant reflection and analysis components, and a strong field component Students engage in a critical examination of the processes and concepts of social movements and community organizing, nonprofit leadership, grant writing, the role of place in identity and politics, the role of culture in citizen formation, the linkages between citizenship and service and service and identity, and the interplay of religion, place, race, class, gender, and orientation in communities.  The Department practices a place-based model of education and service, which takes serious the long, environmental, and human history of a place, acknowledging the persistence of a range of social and cultural conflicts.  The department’s curriculum is developmentally designed, its courses interrelated and building incrementally toward the senior capstone experiences.  In March 2008, the College’s faculty, after several years of study and work, voted to restructure Emory & Henry’s general education curriculum, those core requirements that the College feels are essential to the education offered here. To be implemented over the next several years, among the core values of this new curriculum are citizenship and civic engagement. Students will be given opportunities to learn and experience various perspectives of citizenship and civic responsibility, both in the classroom and in communities, both domestically and abroad. 
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Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 
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I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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continued in III Wrap up 1.







4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
 


 
  


 35



krm581

Typewritten Text









III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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		The Carnegie Elective Classification 

		for Community Engagement

		Introduction

		I.  Foundational Indicators 

		A. Institutional Identity and Culture

		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)

		II.  Categories of Community Engagement



		A. Curricular Engagement

		b. Has community engagement been integrated with curriculum on an 

		institution-wide level?

		B. Outreach and Partnerships

		III.  Wrap-Up









2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: UTC’s history of engagement dates to 1872 when residents met to discuss the possibility of a college in Chattanooga and the 1886 inauguration.  In 1969, University leaders expanded access to quality education by merging the private campus with The University of Tennessee and an African-American college, helping transform Chattanooga from a struggling rustbelt community to a thriving city. UTC is a founding member of the Coalition of Urban and Metropolitan Universities. Today, our mission reads, “The University of Tennessee at Chattanooga is an engaged, metropolitan university, … dedicated to meeting the diverse needs of the region through strategic partnerships and community involvement.” 

		IA2_text: UTC  has recognized community engagement with campus wide awards and celebrations since the early 1980’s. The Alumni Association annually recognizes an individual for his/her commitment to both the University and community at its Legends and Leaders Awards dinner. The College of Business has an annual Entrepreneurship Hall of Fame recognizing community leaders as entrepreneurs of the year. The Office of Student Development and the Office of Alumni Affairs annually recognize students during homecoming for their public service to the community. Each year the chancellor gives a convocation address and in part  focuses on UTC's successful commitment to community engagement. Campus-wide celebrations for faculty and students awards are held annually, celebrating community engagement and public service. The Office of Development holds scholarship luncheons honoring scholarship recipients and their donors. Departments award and celebrate community engagement regularly (e.g., annual awards through the chemistry and nursing departments). Numerous professorships recognize engagement as well: the Jane Harbaugh Award, the Tricia Obear Professorship, etc. This fall the University will celebrate a private donation of public art with a community and campus celebration, recognizing not only the art but the artist as well as donors. A central part of campus, Heritage Plaza, funded by public and private gifts, will be celebrated with a dedication during homecoming. This physical area of campus ties together our public and private heritage with University seals embedded in the concrete.  Each year the Athletics Department works with the community to celebrate various community organizations, bringing them to sporting events and honoring them for their commitment and involvement to the Chattanooga community as well as the University. Examples of these partnerships include Scout Night, Middle School Night and Upward Bound Basketball Program. The University Web site dedicates a section to the awards and achievement of faculty and staff.                

		IA3a_text: The development of methods to capture and assess community perception of engagement is ongoing. The University Planning and Resources Advisory Council (UPRAC) oversees a series of 28 initiatives, including those dedicated to community engagement. UPRAC membership includes community representatives, along with faculty, staff, and students. Community engagement is a primary component of University planning. First used in the 1980's during the city's visioning process, charrettes serve as one of the design models for assessing community perception and input. Recent charrettes have reviewed topics such as programming and physical needs of a new University library, the expansion of housing into a mixed residential/commercial neighborhood, physically connecting the campus to the surrounding neighborhood through greenways and linear parks, and linking economic growth in the community with the campus.UTC’s Center for Applied Social Research routinely conducts surveys and research in the community. A partnership of this center with Chattanooga’s Community Research Council allows the Council to reside on campus and take advantage of University resources. The Council conducts data and policy analysis in economic development, youth and education, health, and crime and safety. Surveys of community employers and partners are routine components of mandatory academic program reviews. Similarly, the launch of a new academic program requires community input by means of feasibility studies and reviews. Numerous informal feedback mechanisms exist. UTC’s colleges and academic departments employ advisory boards to gather community input and routinely use this information in curriculum and program development (e.g., the community requested undergraduate concentration in construction management).Biennual fund-drives by WUTC, the campus-operated National Public Radio-affiliate station, measure community support for the station’s efforts. In addition to collecting pledges, the station polls listeners for input and uses this information in programming decisions (e.g., WUTC brought back "Prairie Home Companion").All of these formal and informal mechanisms for gathering community perceptions of the institution’s community engagement efforts are used to assess current programs and to develop emerging programs and to influence decisions regarding the campus development.  

		IA3b_text: Formulation of UTC’s 2008-13 Strategic Plan, "We Shall Achieve: Critical Partnerships – A Pathway to Excellence," relied heavily on the use of input from the Chattanooga metropolitan community regarding its perceptions of UTC’s commitment toward and historical involvement of engagement with the community in partnership ventures. In this endeavor, aggregated assessment data, some described in 1.A.2 above, were used extensively in the plan’s development. The steering committee and all of the task forces that participated in development of the plan were composed of members representing a wide cross-section of the Chattanooga metropolitan community. One example of intense community engagement that was formative in development of the plan was the work on developing a statement of strengths, weaknesses, threats and opportunities, the SWOT analysis. Five of the members of the task force who participated in this analysis of the planning context represented various community groups from the Chamber of Commerce as well as planning and research agencies. The Chattanooga community clearly emerged in this analysis as a major strength and opportunity for the University.As mentioned in the section above, much of the assessment data which depict community perceptions of the University’s engagement efforts have been disaggregated and linked to the University’s Web site. It is the goal of the University to create an atmosphere of transparency with these and other data which have significant potential for planning, development, and improvement. As more data becomes available through the efforts discussed above, especially the development of the 28 strategic initiatives and action steps described in the second sentence, a complete – and transparent – culture of assessment and improvement is expected to emerge with regard to the University’s engagement efforts.

		IA4_text: Community engagement has been a major theme in institutional marketing (in annual reports, recruitment materials, and alumni publications) since the 1980s. A recent annual report reads, "UTC builds bridges that change the lives of our students and the quality of life in our community." The University’s Web site consistently includes news stories highlighting community engagement that are often used by local and regional media to generate news coverage of community engagement activities. Sixty percent of UTC news releases featured community engagement and partnerships, such as announcements of partnerships to improve health care, promote the construction industry, and community-funded scholarships.UTC’s Undergraduate Viewbook includes major divisions on both experiential learning and Chattanooga, both of which include an emphasis on community engagement. UTC’s viewbook reads, “With the economic development, natural beauty, recreational opportunities, and cultural offerings that Chattanooga has to offer, it’s no wonder the city’s becoming known as one of the world’s best places to live and study. UTC faculty members and students continue to be active in the city’s rebirth, spelling opportunity for everyone.”UTC’s Graduate School prominently features community engagement in its recruitment and marketing materials. M.P.A. students have served in the community through HUD sponsored fellowships. An excerpt from graduate marketing materials reads, “The metropolitan university mission includes a dedication to meeting the general and professional educational needs of area residents, strong community involvement and leadership, and emphases on applied research and public service.”MetroCampus: The UTC Report a monthly UTC public affairs TV program produced in partnership with a local Fox network affiliate, focuses on the campus’s engagement with the community such as alumni communication regularly showcasing examples of community engagement by alumni, faculty, and students. The May 2005 issue featured alumni who have been leaders in Chattanooga's renaissance.

		IA5_text: The executive leadership of UTC explicitly promotes community engagement as a priority. As early as 1982, former Chancellor Fred Obear spoke to The University of Chattanooga Foundation trustees on the importance of community engagement. “By combining our efforts, we can strengthen this campus, increase the effect of higher education in this region, and enrich the community in which we live and work.”In his 2000 report to the community, former Chancellor Bill Stacy said, “At the same time that UTC faculty, staff, and students engage in projects to address the needs and concerns of our region, we benefit from the opportunity to work with government, industry, and cultural and social organizations. We have much to offer our partners and we work to be accessible to those who desire our expertise and ability. Likewise, there is much expected of us, and we have to be out in the community listening and learning.”Since that time, UTC chancellors and other executive leaders have continued to support community engagement. UTC’s newly implemented Strategic Plan emphasizes community engagement, including the establishment of an Office of Outreach and Community Engagement to act as a clearinghouse for community requests and to provide a gateway for the community. An assistant provost was appointed in summer 2008 to oversee the office.In his August 2008 speech to the Chattanooga Kiwanis Club, Chancellor Roger Brown promoted several of UTC’s most successful community partnerships, including those in education and technology. “When you look at our campus’s sense of purpose, you see community service and engagement taking a position second only to educating our students.”

		B1_text: As a result of a year-long strategic planning process, The University of Tennessee at Chattanooga has implemented a University Planning and Resources Advisory Council (UPRAC), a campus-wide coordinating infrastructure at the macro level.  Its charge is to develop a synergistic model for the implementation of the four broad goals or partnerships identified with the Strategic Plan, including the Enabling Partnerships goal that specifies the institution’s role as an engaged metropolitan university. The council reviews, assesses, and sets planning and fiscal priorities for the institution. The University Planning Coordinator, a new position effective January 1, 2008, organizes the meetings of the UPRAC as well as the 28 action committees that are implementing the Strategic Plan. Complementing UPRAC is the provost’s maturing initiative for a center for Outreach and Community Engagement, a centralized unit to advance UTC’s scholarly efforts in service learning, applied research, and primary partnerships.  The Center will connect the doctoral program in Learning and Leadership with community-based initiatives.  A new position, effective summer 2008, the Assistant Provost for Research and Engagement has oversight for new outreach and engagement  efforts as well as externally and internally-funded research.

		B2a_Text: In 2007-08, UTC budgeted a higher percentage of unrestricted E&G expenditures for public service compared with other UT campuses. Only one state supported university,University of Memphis, exceeded UTC’s percentage of E&G expenditures in this area. UTC’s 2.57% exceeded the UT average of 1.77% and the average for other TN public universities of 1.74%.

		B2b_text: In the past 10 years, external funding supporting community engagement totaled $69,117,894.  *Health Related  $5,257,317. Faculty analyzed and measured PAH and heavy metals for exposure and impact of urban living near contaminated soils. *Youth Education and Outreach $37,608,308. TN DOE provided early assessment/intervention services for families of infants/toddlers with developmental disabilities in 10-county region.U.S. DOE funds two GEAR UP programs (Hamilton and Bradley counties) to improve graduation and college enrollment rates for at-risk students, grades 6-12.*Technology and Economic Development $8,766,834. Enterprise Center, U.S. Small Business Administration, Office of Naval Research provide research funding to improve large fuel cells and their capability to power entire buildings.*Adult Education $15,852,026. U.S. DOE supplies resources for early childhood teachers to focus on cognitive/social development of diverse/special learners and evaluate the learning outcomes.*Arts & Humanities $1,633,409. Allied Arts of Greater Chattanooga and Meacham family fund biannual Meacham Writers’ Workshops, bringing renowned writers together with students, local artists, community members. TN Arts Commission, and Tennessee Higher Education Commission fund Southeast Center for Education in the Arts, teaching regional teachers to integrate arts education into the classroom. 

		B2c_text: UTC makes community engagement a priority in its fund-raising efforts over $114 million. Expenditures from the UC Foundation endowment are used to support fine arts events, applied research projects, and strategic initiatives.$22 million in endowment supports specific chairs and professorships, funded by private and corporate support, that have community engagement as stated goals: e.g., the Siskin Chair of Excellence in Special Education coordinates research and pedagogical activities between UTC special education majors and the Siskin Children’s Institute in Chattanooga, which serves special needs children.The Probasco Chair supports the Center for Economic Education, which provides in-service training, travel-study opportunities, and curriculum materials to elementary and secondary teachers.Public Radio informational programming conducts two very successful listener pledge drives each year. Private funds ($20 Million) have been pledged to support economic development efforts of the SimCenter: National Center for Computational Engineering to promote high tech industry in the region. Private scholarships support students who have high levels of community service but not the academic benchmarks to qualify for traditional scholarships.

		B3a_text: Multiple sources provide tracking/documentation mechanisms to record engagement with the community, including a University of Tennessee System-wide database; faculty activity reports submitted to the Office of Institutional Research, Planning and Evaluation; faculty productivity reports submitted annually to department heads and college deans; Continuing Education reports; and a database maintained by University Relations. The UT database is a key metric used on all system campuses and is part of the System's Strategic Plan with its emphasis on assessment of performance. Students evaluate courses, including those that involve community engagement, every term. Community participants also evaluate workshops, classes, and seminars conducted through the office of Continuing Education.  All administrative offices and service units conduct regular evaluations of their service to constituency groups.   Faculty submit their annual individual productivity reports, including their service to and engagement with the community, to the Office of Planning, Evaluation, and Program Review. This information is then aggregated, sorted by academic department, and compiled in a report distributed by the provost for use in decision-making. The University of Tennessee System maintains a comprehensive database of all faculty engagement activities on each campus. The new position of Assistant Provost for Research and Engagement is directly responsible for creating and implementing a comprehensive database and tracking system for recording student, faculty, and staff engagement with the community.  Sources of documentation for this database include UTC’s biannual participation in the National Student Survey of Engagement (NSSE) that provides data that can be disaggregated and distributed to faculty across campus. The data enable faculty to examine patterns of the engagement for entering and graduating students and compare them with national patterns. The University Planning and Resources Advisory Council will use the information from the new tracking system for engagement activities to guide its decisions regarding planning for academic programs and budget priorities. The University plans to use information about engagement activities to assist with establishing a marketing niche in its recruitment activities, as recommended in its new recruitment and retention plan, as advised by the  Noel-Levitz consultants.                                      

		B3b_text: The University has held community-based master planning charrettes since the1980s with superior results.  The data and feedback were used to determine the placement and location of the new Engineering-Math and Computer Science building, a community/university stadium, and a track and field facility. If UTC had followed its own internal planning logic, these facilities would have been placed in the wrong locations. UTC also conducted community charrettes to discuss the location and plans for over $80 million in University student housing within the M.L. King community to improve demographics and enhance economic growth for the community and downtown. The data and feedback resulted in the development and construction of two new downtown magnet elementary schools, one of which (The Tommie Brown Academy) serves as a “lab” school for education faculty and students and was designed to become a research leader and model for the teaching of urban teacher education. This same planning helped to create the SimCenter facility on M.L. King Street. The collaborative partnership between the Community Research Council and the Center for Applied Social Research was the result of feedback from the community and City Council for the University to become more engaged with applied research to solve critical community and social issues, such as UTC contributions to the movement to change one-way city streets. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The Strategic Plan (2008-2013) with its four partnering initiatives provides the base for all institutional engagement.  The Partnership for Students (Teaching and Learning) involves students and their interaction with the campus and metropolitan community. There are five action committee assigned to this initiative and its 49 measurable outcomes. The initiative called Partnerships for Diversity complements the first initiative and has seven action committees charged with fulfilling its 23 measurable outcomes. When these partnerships are achieved,”every student will have the opportunity to complete a curricular experience that involves any one or more of the following: service learning, community outreach, an internship, a national or international exchange, an off-campus clinical experience, or co-operative education.” The goals were designed explicitly so that students will gain a sense of purpose, richer connections to the campus and community, a higher level of success, enhanced accessibility, and a distinctive academic program.

		B3d2_text: The institution collects data from faculty outreach and engagement yearly to determine the economic impact of  faculty service and to assess the scope of faculty engagement on the community and region.  Faculty receive recognition through a published Provost report (2007), the UTC Web site and in published reports of faculty scholarly productivity and engagement.  As a part of the Strategic Plan, faculty will be encouraged to “expand existing and to create new strategic/global/international relationships and partnerships that will enhance institutional course offerings, research and scholarship.”  As the Strategic Plan plays out, faculty should experience a transformed culture, appreciation, and opportunities for the work they do as a part of the institutional engagement effort.   

		Impact on community: On

		Impact on institution: On

		b3d3_text: In the last eight years, UTC infused $400 million for capital improvements into the Chattanooga economy. The Scott L. Probasco, Jr. Chair of Free Enterprise published a study in 2005-2006 entitled “The Economic Impact and Return on Investment of UTC:  What Tennessee Taxpayers Get for Their Money.”  The impact includes the following findings: 88 percent of undergraduate and 83 percent of graduate students remain in Tennessee after leaving the University.  Their incremental future earning and spending attributed to their education at UTC contribute significantly to the future economic development of Tennessee and the tax revenues the state collects.  Educating the Fall 2003 class will cost the state of Tennessee $29.2 million.  For every $1 spent by the State of Tennessee on UTC students, it can expect to receive in return an added $1.45 in sales tax.  Thus, the annual entering class delivers a net of nearly $13 million.  Measuring this ratio in investment terms yields a rate of return of 5.14 percent.  A final impact is the additional income generated in the state by reason of UTC’s being an export base industry. In this instance, the University brought into the state in FY 2003 nearly $37 million.  

		B3d4_text: The four critical partnerships of the Strategic Plan that provide the pathway for excellence have the power to advance the educational, societal, and economic development aims of the University as well as The University of Tennessee System, the Chattanooga region, the state, and the nation.  The vision, mission, core values, and direction are entwined and clearly focused:  “The University of Tennessee at Chattanooga is an engaged, metropolitan university committed to excellence in teaching, research, and service, and dedicated to meeting the diverse needs of the regional through strategic partnerships and community involvement.”

		b3e_text: The chancellor, vice chancellors, and University Planning and Resources Advisory Council use the data gathered from all of the assessment mechanisms to guide their budget and planning priorities for the entire campus The provost uses the data to determine resource allocations and program viability.  Deans use the information from the departmental profiles, the five year program reviews, and faculty individual annual reports to assess the strength of their respective academic programs.  To be transparent with all its data, the University posts information on appropriate pages of its Web site, available to campus faculty and staff as well as the general community.

		B4_text: UTC includes community engagement as an integral part of the Strategic Plan, which is in its first year of implementation.  The plan allows each college and department to define and incorporate community engagement specific to the disciplines in their areas and has identified working groups to ensure the successful implementation.  In a June 2008 meeting, department heads and college deans defined community engagement as forging effective partnerships, as commitment to the needs of the community that is larger than just the immediate region. Community engagement is global action and interaction.

		B5_text: The institution provides for professional development support for faculty and staff through a variety of mechanisms -- the UTC Grayson H. Walker Teaching Resource Center (WTRC), University of Tennessee System professional development, training sessions through UTC Human Resources and through the support of individually-selected professional development activities.  The WTRC hosts a three-day new faculty orientation, which includes information about the institutional Strategic Plan and its commitment to community engagement.  Examples of other faculty development sessions include "getting started with scholarship" (Boyer’s model); book clubs related to teaching and improving teaching; a seminar series on promotion and tenure; incorporating service learning into the curriculum; learner-centered teaching; and problem-based teaching. The Walker Teaching Resource Center consults with individual faculty who incorporate service learning into their courses and curricula. The Faculty Handbook includes community engagement in the area of service, a requirement for promotion and tenure.  In addition, the institution funds faculty development grants and awards funded through the University of Chattanooga Foundation.  These awards often fund applied and action research.  The institution also provides support for professional development through a variety of internal grants programs that fund travel, faculty research, summer fellowships, faculty development and teaching improvement. 

		B6_text: At UTC, significant efforts are taken to ensure the community has a voice in institutional and departmental planning for community engagement. UTC has adopted on-going community-based planning to bring members of various constituencies together to discuss opportunities, resources, and solutions. To facilitate a variety of community voices in University planning, UTC empanels numerous advisory groups, many of which report directly to the chancellor. These include the Chancellor’s Roundtable, the African-American Advisory Committee, the UTC Alumni Board, and the University of Chattanooga Foundation Board of Trustees. Each of these groups gives input in program development and resource allocation in community engagement. For example, the College of Business uses five boards with more than 75 members to gain critical feedback for new program development and program evaluation. Most of the colleges and many departments (e.g., Communication, Construction Management, Engineering, Interior Design, Nursing, and Physical Therapy) use advisory boards to stay connected to the local and regional business and professional communities as well as the citizenry. The community's voice provides the impetus for UTC articulation agreements with local community colleges, local private colleges, and the K-12 Hamilton County School System.

		SD1_text: Policies specific to faculty search and recruitment are determined by individual departments and colleges within the institution and are published as their official bylaws.  Certain departments have incorporated recruitment of faculty with expertise and commitment to community engagement more than others.  The implementation process of the Strategic Plan includes asking all departments to outline service and community engagement activities for their students.  As these are determined, more departments will include these particular requirements as vacant faculty positions come open.

		SD2a_text: The Faculty Handbook refers to the broad range of scholarly opportunities required for promotion and tenure, which includes the scholarship of community engagement.  Each department creates promotion and tenure by-laws governing departmental promotion and tenure guidelines for their area, some of which include specific service and community engagement expectations.  The scholarship of community engagement includes applied and action research, which many departments specifically address in the promotion and tenure bylaws.  Scholarship of community engagement (peer-reviewed) is considered favorably along with any other peer-reviewed activities.  For example, the following departments regularly award tenure and promotion based on the scholarship of community engagement and action research: Engineering, Nursing, Public Administration, Social Work, and Teacher Preparation Academy.

		SD2b1_text: The institution classifies community-engaged scholarship as the scholarship of engagement, action research, and/or the scholarship of application.  The scholarship in these areas is still peer-reviewed and can consist of print or electronic peer-reviewed/refereed journal articles, book chapters, reviews, books, monographs, presentations, poster sessions, technical reports, and creative works published by faculty related to the scholarship of engagement.  In addition, external grants, contracts, and scholarly fellowships formally awarded to faculty or to the institution on behalf of faculty in the area of community engagement are  also considered.

		SD2b2_text: 

		SD3_text: University administration believes strongly that students, undergraduate and graduate, must  have an active voice in all our community-based partnerships. Throughout our strategic planning process and the implementation process, students were and are well represented. Each of our four major initiatives requires that students have a leadership role. Students are represented on the University’s budget committee which is charged with allocation of monies and is guided by our Strategic Plan's focus on critical partnerships. Students serve on numerous high-level University committees such as the Chancellor’s Roundtable (a community advisory board), the African American Advisory Committee (a community advisory board), Neighborhood Associations, University Health, Greek Commission Team, University Arena Use Committee, Enrollment Management and Facilities Planning. The Student Government Association works closely with the mayor’s office to bring issues to the student body regarding community development and engagement, i.e., the city’s development of a homeless shelter near the University. SGA also takes the lead in voter registration campaigns, community blood drives and alternative spring breaks (Katrina trips). Numerous departmental efforts focus on students engaged in bringing the University community and Chattanooga community together; e.g., Habitat for Humanity, Beat Hunger, Food Bank, Up till Dawn benefiting St. Jude’s, Komen Race for the Cure and Relay for Life. Students in the University Honors Program organized public community forums on non-violence. Over 20 university student organizations and departments, including the International Program, provide diverse student leadership to the organization and implementation of annual Culture Fest, a community celebration of Chattanooga's rich cultural heritage bringing over 10,000 people together.  The Student Athlete Advisory Council organizes hospital visits to the local children’s hospital, visiting youth in group homes, and assisting in the organization and participation in the Komen Race for the Cure.           

		SD5_text: The Faculty Senate does not have a committee expressly charged with community engagement.  However, its Curriculum Committee reviews all course proposals, including any that might involve a community engagement component. The Speakers and Special Events Committee plans events to attract both the campus community as well as the greater Chattanooga community.  

		SD4_text: At this time, only academic credit is listed on the transcript. However, as part of our Strategic Plan and as the University  implements a new student information system (Banner), Student Development has requested the tracking and inclusion of student activities, including community engagement and service-learning, as a part of student records. Implementation of Banner, scheduled the next 18 months, should allow for the inclusion of an “activities transcript” to record community engagement activities.  To be determined: will there be one transcript for all academic and co-curricular activities or two separate transcripts?  Will students be able to track their own community involvement?     

		IIA1a_txt: The institutional definition for service learning was determined by the Strategic Planning Working Group to be “activities that build a sense of citizenship and are related to specific courses and curricula and that provide an opportunity for reflection” and that extend the cultural, intellectual, and social borders of a student’s university experience.  These activities are critical to the learning process and can include internships, co-op experiences, and one-time service/civic activities as well as community-based research projects that bring knowledge of community issues.The forthcoming implementation (2008-2009) of the new student information system will allow UTC to better identify service learning courses in the electronic and print catalogs.

		IIA1b_1: 122.00000000

		IIA1b_2: 4.7%

		IIA1c_1: 24.00000000

		IIA1c_2: 75%

		IIa2a_txt: UTC’s 2008-13 Strategic Plan, "We Shall Achieve: Critical Partnerships–A Pathway toExcellence," clearly emphasizes the University’s commitment to provide every student with access to student curricular engagement in the first strategic initiative: Partnerships for Students (Teaching & Learning). UTC will create "partnerships that provide distinctive educational experiences for students both in the classroom and beyond, lead to meaningful engagement between students and all other members of the University community, and enhance students’ commitment to the University of Tennessee at Chattanooga." Action Step 1 under this initiative states every student will have the opportunity to complete a curricular experience involving any one or more of the following: service learning, community outreach, internship, national or international exchange, off-campus clinical experience, or cooperative education. Specific curricular engagement options are to be developed in each academic program within two years. Long-term institutional outcomes for this action step have specific benchmarks and include increased student participation in engaged experiential learning activities from the base year (2008), increased satisfaction of job performance among employers of UTC graduates, increased recruitment of UTC students by regional employers, and increased awareness of societal issues.

		IIA1d_1: 72.00000000

		IIA1e_1: 1838.00000000

		IIA1d_2: 15.2%

		IIA1e_2: 2%

		IIA2b_txt: The institutional priority for increasing curricular engagement with the community  is to be implemented at the academic program level.  The 2008-13 Strategic Plan charges each academic department with deciding what experiences are appropriate for its majors and whether to embed the experience in existing courses and/or develop new ones.  Within two years, each academic program will have developed, implemented, and expanded service learning, community outreach, or cooperative education opportunities in ways deemed appropriate for its major programs.  Following the implementation of this step, each program will be expected to develop both quantitative and qualitative outcomes which target student participation in the specific curricular activities and establish desired changes of perception among students and community groups which reflect the impact of the expanded curricular engagement activities.

		IIA2c_txt: UTC follows a five-year academic program planning cycle. Each department’s five-year program review includes regular assessment of student internship, practicum, and clinical activities. In the current cycle, all programs reviewed to date reported extensive placement of students in community internships and practicum programs. Data from the most recent survey of baccalaureate graduates indicated 47.4% of graduates reported participating in practicum,internship, or service learning experiences while enrolled at UTC; and 80% of those rated practicum, internship, and service learning experiences as good to excellent.As UTC moves forward with the curricular engagement strategic initiative described above, each academic program will work with the Office of Planning, Evaluation, and Institutional Research to include engagement outcomes in the annual assessment process. For each outcome, programs will collect, analyze, and report data documenting annual progress toward each outcome. The extent and quality of participation in each type of engagement activity will be collected and reported annually. Student survey results and levels of participation (as measured by NSSE) which reflect engagement will be major data sources. Faculty will utilize other assessments deemed appropriate. Program level data will be aggregated across the institution to document progress toward institutional goals.

		IIA2d_txt: Data documenting goal attainment and results of surveys, major field, and basic skills tests are reviewed annually by faculty at the departmental level.  In cases where goal benchmarks were not met or where data indicate areas of concern, improvement strategies are defined which often call for changes in curriculum, delivery, or staffing.  Once every five years each program  undergoes a formal external review by a disciplinary accrediting body or, in the case of non-accreditable programs, the review format is determined by the Tennessee Higher Education Commission.  A self-study of curriculum, delivery, and resources is prepared by the faculty and reviewed by external peers.  A major component of the self-study addresses goals and outcomes set over the previous five years, progress toward their attainment, and program improvement.  Based on the self study and site visit, peer reviewers then prepare a report of recommendations to the faculty.  These recommendations, along with the self-study, become the basis for a faculty-developed program improvement plan.  The plan is then presented to the dean and the provost for approval and then becomes the blueprint for program evaluation until the next program review.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: *Student research: University Honors students designed/conducted two public community forums on non-violence, were the principal organizer for the Meacham Writer’s Conference in partnership with Allied Arts, and worked with a biology professor in examining the effects of residential and golf course development on Black Creek and surrounding community. *Student leadership: Students participate on action committees to implement the Strategic Plan, in the budget planning process, and on UPRAC. Students serve on University-community advisory boards that affect community engagement, e.g., Chancellor’s Roundtable, African-American Advisory Board, and neighborhood associations. SGA works with the city mayor’s office regarding community development and engagement, most recently the city’s plan to develop a homeless shelter near the University. The Student Athlete Advisory Council organizes visits to the children’s hospital, visit youth in group homes, and assists in organizing the Komen Race for the Cure.*Internships/Coops: The community serves as regular sites for student internships, notably in the Honors Program, Political Science, and Biology. Examples include Habitat for Humanity of Greater Chattanooga, Regional History Museum, Tennessee Aquarium. Over 200 students work with over 100 area employers through the Co-op Office. *Study Abroad: Health and Human Performance Department hosted groups from Columbia,Brazil, Mexico, and Guatemala to mobilize community resources for active living/healthy eating. UTC hosted the first Southeast Regional Conference of the Sister Cities Organization. The UTC Cultural Ambassadors, returning exchange students, worked at Chattanooga Food Bank, sizing clothing and un-bagging food collected in the dorms. This group and ISO were UTC hosts for the Regional Sister Cities meeting and ISO produced an international fashion show for that group. Students returning from Spanish-speaking countries volunteer in Hispanic help centers and church-based Hispanic ministries. Some work as translators in hospitals, community health centers and courts.

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: Community engagement is integrated into courses and curricula in the majors, graduates studies and capstone courses.  Many departments have already incorporated community engagement into the curriculum through internships, clinical requirements, practica, course requirements.  The implementation of the strategic plan will allow the institution to document better where those programs are implemented.  Currently, the following programs have well-integrated curricular community engagement programs:  Counseling (required internship), Political Science (capstone course), Industrial/Organizational Psychology (required practica), Environmental Sciences (course embedded activities), Teacher Preparation Academic (course and curriculum embedded requirements in Hamilton County Schools), Nurse Anesthesia (curricula embedded work with Erlanger), Accounting (course embedded into the tax courses), Social Work (internship), etc. The Council on Accreditation (COA) for Nurse Anesthesia jointly accredits UTC and Erlanger Health Systems to offer the MSN in Nurse Anesthesia. The program serves the community so effectively that Erlanger pays UTC $10,000 per student per year.

		IIA4_txt: *Van Ness (Sociology,Anthropology, Geography) directs “Mentoring Children of Prisoners,” a community-based mentoring program for Hamilton County youth ages 6-18 with an incarcerated parent. Partners include Boys and Girls Club of Chattanooga, Chattanooga Endeavors, Inc., 100 Black Men, Inc., Girls Inc. Funder: US Dept of HHS/ACF grant, $273,944.*Ellington (Education) directs Teaching about Asia in Tennessee, 2008 national consortium; publishes Education About Asia. Funder: Freeman Foundation, $99,889; Association for Asian Studies, $65,149. Research International Baccalaureate History section of Advanced Placement and International Baccalaureate: Do They Deserve Gold Star Status? (Thomas B. Fordham Foundation, November 2007).*Lindgren and Harris direct “DREAMWork: Diversity Recruitment and Education to Advance Minorities in the Nursing Workforce” (Nursing) a three-year project to increase the diversity of students entering the nursing workforce. Partners include Memorial Health Care, Blue Cross/Blue Shield, the Urban League. Funder: US Dept of HHS/HRSA, $221,988.*Riddell, (Engineering and Computer Science) directs Riverbend Technology Institute, collaborates with city, county, industry, and business development leaders concerning public/private technology needs. Funder: US Small Business Administration, $891,407. Riddell authors weekly column in the Chattanooga Times Free Press.*Warren, Sandefur, and Gamble (Psychology and Education) direct “Early Childhood Educator Professional Development.” UTC faculty and partners supply educators with resources focusing on early childhood cognitive and social development and evaluate the learning outcomes for educators and children. External partners include Signal Center, Siskin Children’s Institute, and the Child Care Resource and Referral Network. Funder: US DOE, $3,658,594. Publications include Sandefur, S. “The ‘Nuts and Dolts’ of Teacher Images in Children’s Picture Storybooks: A Content Analysis"  (Glendale, CA, 2006).

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: *Learning centers: Challenger Center (hands on leadership and science activities for K-12 and adults); Southern Appalachian Educational Opportunity Center (college access programs for first generation adults); Cadek (music lessons for community members).*Tutoring: Gear Up (tutoring for area high school students increasing the achievement levels of low-income students through effective partnerships); Upward Bound and Trio Programs (tutoring for minority students); Southern Appalachian Educational Opportunity Center (counseling and information to adults who wish to enter or continue their post-secondary education).*Extension programs: Continuing Education (personal and professional development opportunities for the community at large).*Non-credit courses: Continuing Education (personal and professional development opportunities for the community at large).*Evaluation support: Center for Applied Social Research (research support for social research projects for the community).*Training programs: Westside/West-Tec (computer training for people living in low income housing); Center for Community Career Education (training for displaced homemakers).*Professional Development Centers: Challenger Center (professional development for science and math teachers); Southeast Center for Education in the Arts (professional development for P-12 teachers); Center of Excellence in Applied Computational Science and Engineering (grants and research aid for projects related to computational engineering); Center for Economic Education.*Other: Children’s Center (child care in conjunction with Hamilton County Schools;  also  professional development lab school opportunities for UTC students); Brown Institute of Archaeology; Center for Community Outreach and Partnerships; Riverbend Technology Institute; faculty consultation for outreach projects (marketing plans for Chattanooga Convention and Visitor’s Bureau, program reviews and evaluations for community organizations).  

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: *Co-curricular student services: Through the Office of Student Development over 40  student organizations are involved in projects that offer service to the Chattanooga area and beyond. Unity in the Community is an annual event bringing together students, faculty, and staff to assist various community  agencies with their needs.The Athletic department through individual sports, teams and coaches and their Student Athletic Advisory Council assists over 30 area community programs offering services to road races, reading to young people, sports clinics, etc.Through their academic departments  students serve as tutors, tax preparers, volunteers and teachers. The University offers the following resource programs to the community: GEAR UP (Project designed to enable more young Americans to stay in school, study hard and take the right courses to go to and succeed in college); Youth University (series of fun yet educational classes offered during the summer in a day-camp setting on campus); Project REEL (teaching childcare providers to foster children’s language, literacy, numeracy and social skills as they implement the Creative Curriculum in their setting); UPWARD BOUND (a pre-college program for local high school students who plan to pursue post-collegiate education); TRIO and PRISM (designed to promote math and science skills in participating high school students). *Work/study student placement: Numerous work study placement and internships permit UTC students to participate in and affect community engagement such as Habitat for Humanity, Tennessee Aquarium, U.S. Congressman's office, State senator's office, Chattanooga Regional History Museum, Chattanooga Times-Free Press, etc. *Cultural offerings: Numerous public lectures, speaker series and concerts are sponsored throughout all areas of the University. The George T. Hunter Lecture Series, presents national figure such as                                                                                                                                                                                                

		IIB4a_txt: From its inception, the University’s foundation has depended upon critical partnerships from the community and the Methodist Episcopal Church, particularly the Freedman’s Aid Society of the church. The University’s Strategic Plan (2008-2013) is entitled “We Shall Achieve:  Critical Partnerships – A Pathway to Excellence” and features at its core four initiatives: Partnerships for Students (Teaching and Learning), Partnerships for Education and Research, Partnerships for Diversity, and Enabling Partnerships. A core value under the Plan is “effective partnerships that provide meaningful involvement in educational, economic, and community development.”  UTC views partnerships “as the mutually beneficial exchange of ideas, resources, and services to reach shared goals.”  The result of a process that began in spring 2007, the plan was designed to build and expand on critical, collaborative partnerships to provide an excellent education for our students. Each initiative for a partnership has specific actions steps and measurable outcomes.  Each action step is the responsibility of a specific committee implemented in January 2008.The University Planning and Resources Advisory Council serves to focus the energies and resources of the campus on those actions that will make UTC distinctive from its competition.

		IIB4b_txt: UTC has adopted the charrette design model that brings members of various constituencies together to discuss opportunities, resources, and solutions. Participants in these charrettes have included community members as well as faculty, staff, and students. Charrette topics have included programming of a new UTC library, physically connecting the campus to the community through sidewalks and linear parks, and opening access for minority and small businesses to campus purchasing and contracting opportunities.“Pathways to Excellence,” the new Strategic Plan for UTC was developed with significant community input. The University Planning Council included representation from city and county government, the Hamilton County Department of Education, along with Chattanooga’s business and service sectors. The University Planning and Resources Advisory Council includes more than 10 percent membership from the community. UPRAC oversees implementation of the campus’s Strategic Plan, which includes community engagement as a major initiative.  The development of methods to share feedback and assessment of engagement is ongoing. The University Planning and Resources Advisory Council (UPRAC) oversees a series of 28 initiatives, including those dedicated to community engagement. 

		IIB5_txt: Drs. Assllani, Dileepan, and Ettkin (Business: Management) partnered with Emergency Management of Hamilton County to analyze and simulate the operation of a local vaccination clinic, in an effort to plan for a widespread disaster. “Measuring Aggregate Uncertainty for Information Technology Projects: An Entropy-based Approach,” International Journal of Knowledge, Culture, and Change Management, Vol. 5, 2005.Professor Carter, composer, (Arts/Sciences: Music) directs the Chattanooga Choral Society for the Preservation of African American Song in Chattanooga. He was guest conductor and featured composer at the Historic Abyssinian Baptist Church in New York, NY in 2005.Dr. Bellar (A&S: Political Science) is a founding member of the Chattanooga Women’s Leadership Institute, a nonprofit organization offering outreach programs to increase the number of business and civic women leaders. With WLI, she has conducted three campaign schools called “Women Who Run.” Research: Bellar, et.al, “Still Chilly after All These Years:  A Longitudinal Study of Corporate Board Composition in Tennessee” in Business Perspectives, Winter/Spring 2008.Drs. Richards and Kovach (A&S: Biology/Environmental Science) analyzed amounts of PAH and heavy metals in South Chattanooga through collecting soil and small mammals from the area. Partners were Erlanger Hospital and a NIH grant of $178,826. J. Leet and S. Richards, “Genetic Ecotoxicology.” In (ed) F. Columbus, Ecotoxicology Research Developments, Hauppauge, NY: Nova Publishing (in press), seven invited conference presentations, and eight international conference presentations.Drs. Kidambi, et.al. (Engineering: Computational) conducted research on wind flow for US Xpress, a trucking company. “Aerodynamic Simulation of Heavy Trucks with Rotating Wheels,”American Institute of Aeronautics and Astronautics Aerospace Sciences Meeting and Exhibit, Reno, NV, January 2006.

		III1_txt: II.B.2 continued:former Secretary of State Madeleine Albright and noted author, Frank McCourt; The John and Diane Marek Visiting Artist Program brings notable visual artists to the campus for showings as well as for instructional sessions for community members; The Patten Performance Series brings diverse musical, comedic, and dramatic artists to Chattanooga; the Southern  Writer’s Conference, a biennial conference, features famous authors in community presentations.*Athletic offerings: The Athletics Department partners with community organizations throughout the year at all athletic competitions and offers free admission at Scout Night; Military Appreciation; Local Heroes Night; Middle School Night, Youth Football Leagues, Upward Bound Basketball Program, Tennessee Saves Organization, Kids First Night, Chattanooga Area Food Bank, Breast Cancer Awareness, Kids Take Over Day, etc. UTC annually hosts the Senior Games. *Library services: The community members have on-site access to the University’s library and through the purchase of an annual  courtesy card ($50) may have full access. UTC is currently in the planning stage of a new $48 million library. Community members are active in planning the design and utilization of this signature building that will meet the needs of students, faculty and community. *Technology: Engineering students design and develop prototype assistive technologies for children with disabilities, most recently at Signal Center. Project Lead the Way is a national pre-engineering program designed to help middle and high school schools better prepare students to enroll and succeed in college engineering programs The Riverbend Technology Institute was designed by UTC in collaboration with city, county, industry, and business development leaders to respond to the growing technology needs of the public and private sectors in our region. The SimCenter National Center for Computational  Engineering provides research assistance to a regional aerospace research and manufacturing company, helping strengthen the area’s growing technology industry. The Challenger Center is a non-profit, experimental science education center. *Faculty consultation: Numerous faculty serve in consultative roles with community, state and national agencies: Electric Power Board, VITA (tax assistance), Chamber of  Commerce, Business Academy with area high schools, Kruesi Foundation, Tennessee Bankers Association, New  Economy Institute, Health  Department, International Trade Center of Tennessee, Convention and Visitors Bureau, Council of Graduate Schools, Hamilton County Schools, Southern Association of Colleges and Schools, and boards of numerous nonprofit organizations. 

		III2_txt: The University of Tennessee at Chattanooga is not only a community engaged institution in its academic, service learning, and student development aspects, but it has long been a major economic driver in the city, region, and state. The cornerstone of commitment was placed in 1872 when community leaders discussed the possibility of a college in Chattanooga. In 1882 city leaders/representatives of the Methodist Episcopal Church North decided a central university should be placed in Chattanooga. After soliciting land and money from the small community, in1886 these partners received a charter for Chattanooga University. Ever since, the community and the University have had a healthy symbiotic relationship: each depends on the other for economic viability/identity. In the 1980's UTC defined its educational philosophy as a metropolitan university with an emphasis on outreach. As the national media  have reported, for the last 15 years Chattanooga has been one of the most dramatic turnarounds in America. Economic transformations happened when UTC, University of Chattanooga Foundation, and the city joined forces to involve citizens in discussions about  revitalizing city neighborhoods. After a thorough assessment process with community constituents, UTC and UC Foundation constructed $81.2 million of upscale student housing (1615 beds) in the M.L. King area. With Lyndhurst Foundation, M. L. Neighborhood Association, Inner City Development Corporation, UTC sponsored “Live Where You Work” encouraging faculty and staff to purchase homes in the area by providing $15,000 in grants to homebuyers. These successful efforts have changed the shape of the campus, the M. L. King neighborhood’s appearance, and the city’s vitality. When Volkswagen selected Chattanooga as the site for its new automotive assembly plant, it calculated the importance of the University’s doctoral program in computational engineering and its National Center for Computational Engineering. The city has pledged $20 million to create a vast new complex in the downtown for the faculty and researchers who use their expertise in high-fidelity, physics-based computational modeling/simulation to discover solutions to real world engineering problems. According to the 2005-2006 economic impact study conducted by the Probasco Chair of Free Enterprise at UTC, UTC contributes more than $285 million to the local economy and creates more than 4337 jobs. The percentage of adults with a college degree in Hamilton County now exceeds the rate for the nation as a whole. Further UTC contributions to the community’s economy include expenditures in the last seven  years of almost $300 million on construction; application of another $68 million in external funding, and use of $44 million from donor gifts. Chattanooga's University is an indispensable partner in all aspects of the life of the community, but especially in the economic sense. It has been a true leader and strategic partner in Chattanooga's renaissance.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
 


 


 19







 
 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
 


 23







d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 


 
 


 31







2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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		The Carnegie Elective Classification 

		for Community Engagement

		Introduction

		I.  Foundational Indicators 

		A. Institutional Identity and Culture

		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)

		II.  Categories of Community Engagement



		A. Curricular Engagement

		b. Has community engagement been integrated with curriculum on an 

		institution-wide level?

		B. Outreach and Partnerships

		III.  Wrap-Up









2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Title: Professor of Spanish
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		City: Orono

		State: Maine

		Institution: University of Maine
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		address: Alumni HallUniversity of MaineOrono, ME 04469

		Phone: 207-581-2088

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: The University of Maine ... has statewide responsibility for... educational, research, and public service programs associated with its designation as Maine's land-grant university and sea-grant college. [It] is committed to the creation and dissemination of knowledge to improve the lives of its students and Maine citizens in their full social, economic, and cultural diversity.[...]Through teaching, basic and applied research, and public service activities, [it] ...contributes to the economic, social and cultural life of Maine citizens. With programs that are national and international in scope, the university is also a major resource for Maine in the increasingly interdependent world community.

		IA2_text: Community engagement is recognized through a variety of campus awards and celebrations.  Examples: Presidential Public Service Achievement Award [Recipients enhance the public good, whether through public education, direct assistance in specific situations, or long-term commitment towards achieving public service goals]; Mary Ann Hartman Award [Maine women and their accomplishments in arts, politics,business, education, community service] ; Professional Employees Advisory Council Award; Classified Employees Advisory Council Employee Recognition Employee Recognition and Achievement Banquet; Greek Community Service Award for Greek organization completing most hours of service in the past academic year.; National Day of Service; Maine Day; UMaine Cares Day; College of Liberal Arts & Sciences Service Award; College of Engineering Ashley Campbell Award [a criterion is public service]; College of Natural Sciences, Forestry & Agriculture Outstanding Public Service Award; Barbara Bodwell Award [to student organization for innovative and effective community service]; Community Partner Award: Business, community agency, or individual that partnered successfully with student volunteers over the past year; Dean Lucy Award [Faculty/staff member who contributed service to University community and surrounding area; recipient should encourage and support student community service]; Active Citizenship Award [to student involved in community service in a variety of community areas; leads and involves other students; shows evidence of good moral character]; Cooperative Extension: Northeast Extension Directors' Award of Excellence [in recognition of Extension outreach education programming that has achieved outstanding accomplishments, results and impacts in addressing contemporary issues in one or more of 13 Northeast states]; President's Volunteer Service Award [recognizes individuals, families, and groups that have achieved a certain standard, measured by hours served over 12-month period or cumulative hours earned over the course of a lifetime]; Volunteer Recognition Night.

		IA3a_text: • Margaret Chase Smith Center's COPC (Community Outreach Partner Center) was created through a HUD grant in 2006. The web site states that "It is the direct result of extensive planning and partnership building activities between faculty and staff at the University and community residents."  It has external evaluators who talk to communities and uses a form to track in-kind contributions. <http://denali.asap.um.maine.edu:16080/mcs/?q=node/925>• Cooperative Extension does ongoing evaluation of individual programs and will move to a merged database on community partners and perception of university. A new content management system allows collection and tracking centralized data to monitor satisfaction data organization-wide . Currently individual programmers or program teams retain their client mailing list separately. A centralized database will allow for a higher level of information.  Extension programmers regularly evaluate their programs to determine the outcomes achieved as a result of their program efforts. These outcomes are required for reporting purposes. Evaluations include overall satisfaction data.• Alternative Spring Break surveys its participants.• Conference Services - individual conference organizers do evaluations.• All faculty are required to do course evaluations.  For service-learning courses, community feedback is an expected part of the teaching/learning process.  The norm for gathering feedback is through ongoing conversations and information exchange with community partners.  The exchanges are often kept in faculty course files. When they occur via e mail, they are archived in digital form.• NEASC (New England Association of Schools and Colleges) Standard Two, Planning and Evaluation, indicates that for accreditation, the institution "regularly and systematically evaluates the achievement of its mission and purposes" and that evaluation "enables the institution to demonstrate through verifiable means its attainment of purposes and objectives both inside and outside the classroom."  With this in mind, systematic and ongoing assessment is a mandate for the University of Maine.• The Faculty Senate Service & Outreach Committee,  in its spring 08 report, asked that a campus-wide assessment tool of all engaged learning, research and projects be a priority for 08-09.•The faculty reporting matrix could have questions inserted to gather data on their community interactions.  This could enhance its ability to capture and systematize a very decentralized set of data which we know exists around campus.• Listservs, mailing lists, inclusion of community members/partners on steering committees, administrative committees, and focus groups all provide information on community perceptions.  Minutes of meetings are recorded and may be placed on line, but admittedly are collaborative and anecdotal.  That does not negate the value of keeping such records in addition to more centralized ones.

		IA3b_text: A matrix for the faculty annual report was established in recent years.  The Office of Institutional Studies (OIS) can now extract data from reports.  One category under Research, Scholarship and Creativity is: benefits to society or public welfare from research/activities .  Under Service the subcategories include: to profession, department, college, university, university system, state legislature, state government agencies, general public/local community, Pre-K to 12 education, manuscripts/proposals received, public testimony, television/radio/newspaper interviews, special public service recognition/awards/honors, consulting.For over two years  a Fogler Library Institutional Repository has been under discussion, despite considerable budgetary constraints. Participation will be voluntary, and service projects can be included.  Faculty Senate has sponsored presentations and motions in support of this resource, which can link to data in the faculty report matrix, but may showcase faculty activities in a different manner. There is an opportunity here to include community evaluations.Annual reports of many campus units are available to the public. An example of a college report that indicates service and benefits to the public is that of Natural Sciences, Forestry & Agriculture: <http://www.nsfa.umaine.edu/PDF/NSFA/Pubs/NSFA2007annrep-full.pdf>. An example of just one unit home page that lists service as a major value is the School of Biology and Ecology. <http://biology.umaine.edu/run.php?pg=About%20SBE>. Including service objectives and projects is seemingly now the institutional norm.Use of data is multiple: (1) For reaccreditation purposes under NEASC standards, which require the University of Maine to be accountable and have an appropriate strategic plan that it follows.  (2) For public presentations, digital publications - articles or news items - , reporting to the President and the Chancellor of the University of Maine System, and to the Board of Trustees and Board of Visitors whenever such information is requested.  (3) For institutional planning.

		IA4_text: We can start with the crest of the University.  UMaine is a land-grant, sea-grant institution and views itself as required to contribute to Maine.  Its crest resembles a ship and its sails that resemble book pages or flags. "The three flags inside the crest represent the institution's flagship status and symbolize its mission of teaching, research and public service. " <http://www.umaine.edu/about/crest.htm> Members of the campus community also see service to the public beyond the campus as one of their responsibilities.  Community service may be local, statewide, national and international.  Where reference to the foundational identity as land-grant institution is made, it is synonymous with 'the university serves the state'. In numerous marketing media there are references to community engagement, service-learning, public service or volunteerism and co-curricular activities.  Examples include: Bodwell Center web site; Service-Learning site; Strategic Plan; Strategic Implementation site; College of Liberal Arts & Sciences home page; Cooperative Extension (with numerous community programs; Margaret Chase Smith Center; University Viewbook; Foster Innovation Center http://www2.umaine.edu/innovation/index2.html; University Catalog; UMaine Today magazine - online and paper publication; UMaine Today - online daily news for subscribers; GoBlue - monthly messages from President Kennedy detailing accomplishments during the past month;  Campus Recreation; Wabanaki Center; Franco-American Center  http://www.francoamerican.org/mission.php; individual college or department web sites. There are also numerous outreach projects online that were created by external funding.Public access to P&T criteria for faculty [see Provost's page] shows the contractual indication that faculty will be judged with public service as one  of three areas: teaching, research/scholarship/creative activity, and service.

		IA5_text: Community engagement, which may be referred to by this term, or by outreach, public service, or service-learning, is explicitly mentioned in the Mission Statement of the University of Maine, the President's Welcome  <http://www.umaine.edu/president/>, the President's message in the most recent  UMaine Today*, numerous interviews with President Kennedy or quotes from him such as one in Bangor Metro  <http://www.bangormetro.com/media/Bangor-Metro/March-2007/University-Driver/index.php.> , in the President's presentation of the current $150 million capital campaign, Campaign Maine < http://www.umaine.edu/development/president.html>, in online monthly GoBlue messages from President Kennedy (in which he consistently cites engagement and its impact on Maine's communities), in the Mission of the Board of Visitors, on the new Admissions page <http://www.go.umaine.edu/connect/volunteer.htm>, the public service statement for the University of Maine System, the Chancellor's participation in and support of  "Strengthening Universities and Community Through Engagement" conference in September 2007 <http://www.umaine.edu/mcsc/copc/confSUCTE-bios.htm> , and the Vice President for Research statement on his home page: "Research-Related Mission for the University of Maine: The University of Maine fosters learning and discovery through excellence in undergraduate and graduate academic programs, addresses local and global needs through basic and applied research, and contributes research-based knowledge to improve people's lives."* "The reach and impact of a comprehensive public university can take many forms. At the University of Maine, we take pride in the profound effect our institution has on people throughout our state. Of course, we educate students from all corners of Maine and well beyond our borders. Cooperative Extension and other outreach activities bring UMaine people and programs to Maine communities, and our alumni are business and community leaders statewide. "<http://www.umainetoday.umaine.edu/issues/v8i3/president.html>

		B1_text: Bodwell Center (Student Affairs)The Bodwell Center's mission is to create civic-mindedness by building an engaged campus through promotion of service-learning and volunteerism to students, faculty and staff in order to strengthen our local, national and global communities. Recently, through Maine Campus Compact and the Maine government representative, Bodwell links students to a new state internship, creating campaigns for Clean Air Zone and Maine Green Schools.  This bridge from UMaine to local and national communities is successful, judging from the strong response to this S-L opportunity.Service & Outreach Committee of Faculty Senate (Academic Affairs)This S&O Committee "Reviews and makes recommendations to the [Faculty] Senate regarding service and outreach issues and opportunities that affect the university and its communities."  It served in an ad hoc role for two years until Fall 2007, when a motion to amend the senate by-laws made it a standing committee with a seat on senate's executive committee and thus presence at frequent meetings with UMaine administrators.Cooperative ExtensionThe "doorway to University of Maine expertise".  It puts university research to work in homes, businesses, farms, communities - "in every corner of Maine". It is part of the nationwide Cooperative Extension System, which works through land-grant universities in each state. State offices in Orono and a network of county-based offices staffed by experts provide practical, locally based solutions for Maine's people.Academic Affairs Budget Advisory Team (AABAT)Established an Annual Academic and Research Unit Review Process with a form that requires each academic  unit to document its service to the state and beyond, its current initiatives (which can include outreach), and its cross-disciplinary efforts (among other items).  <http://www.umaine.edu/provost/committees/AABAT/report_format.htm>We note that inter- and cross-disciplinary projects or units frequently have community benefits and include community partners. AABAT's accounting and assessment mechanism is directly linked to decisions on funding positions and other budgetary items for academic units.  Because it is also aligned with the strategic plan, the role of community engagement is automatically one of value and importance.

		B2a_Text:  At least 8.9% of overall budget or $25.7 million, up $5.6 million from 2006. The Provost committed $5,000 for the S&O Committee, which S&O then earmarked for service-learning curriculum grants and  S-L newsletter to begin  Fall 2008.  The Provost also funded 3 retreats of S&O and agreed to send 3 people to the Penn State conference on Engagement, Fall 2008.

		B2b_text: The Bodwell Center for Service and Volunteerism is supported by  donors Russ and Barbara Bodwell, with funds for the operating budget. An anonymous donor supports its staffing needs. The Bodwell Center supports UMaine partnering with communities through various venues.Foster donation to Student Innovation Center supports student engagement with community partners.Rendle  and Pat Jones donation to Honors College for pre-law students going into public service. < http://www.umaine.edu/development/news/jones.html>The Maine Development Foundation, UMaine foundation, Maine Campus Compact, and Northeast Regional Campus Compact have all funded engagement activities, including VISTA volunteers, engaged department, and curriculum infusion grants.Safe Campus Project - Melmac Foundation and Civil Legal Assistance of Rural Maine.(small sample of funding only)

		B2c_text: • Combined Charitable Appeal for University Employees (a philanthropic campaign to raise money for community agencies in the US).  $110,999 raised last year.• Alternative Spring Break: a student organization that annually raises over $20,000 to allow students to volunteer during spring break. The First Annual ASB Art Auction was held spring 2008; it raised nearly $10,000 more, to start an endowment with University of Maine Foundation. Other student organizations fundraise for community service projects or philanthropically. The groups MEDLife, REACH and CASA raise considerable funds for work in Latin America. CASA raises several thousand dollars annually for Honduran community projects.  Collaborators: Better World Books, the university bookstore, and local recycling centers that take donated bottles. The Student Women's Association has raised funds for local and international women.  Student Government has frequently funded service projects of recognized campus groups.• An annual gathering on  Kentucky Derby day, organized by campus,  alumni and community members,  raises funds for Fogler Library, and thus supports the library's public service mission.• Printing Services employees run an annual food drive.• Ellis and Hwalek (faculty) rode bicycles across US for Onward Scholarship via UMaine Foundation.• Emerging Needs Fund (the Emerys) could support engagement.  (samples only)

		B3a_text: The Division of Student Affairs completes an annual Student Voice survey that includes questions about student volunteerism. The online web survey tool has questions to determine trends and interests. Volunteer Reporter software has been used by The Bodwell Center to track student engagement and volunteer hours; it is being replaced by Collegiate Link which allows students to input service and other data. It will allow us to extract service reports.The  matrix which virtually all faculty members use for annual reports contains campus-wide questions.  Data  now can be extracted  easily. Annual reports for departments are submitted to Deans of the five colleges and each college in turn submits an annual report to the upper administration. Hours of service are not part of these data, but specific projects, locations, and grants received are. Public service not directly related to academic responsibilities is also recorded, giving a very broad and informative vision of community engagement of the faculty.<https://library.umaine.edu/fsprofile/about.aspx>   Cooperative Extension has a substantial documentation system as evidenced by the detail of its annual report. <http://www.umext.maine.edu/reports/2006AnnualAccomplishments.pdf>NEASC accreditation requires data gathering and the UMaine report calls tracking essential to both short- and long-term institutional planning.  The Office of Institutional Studies  (OIS) focuses on academic planning and can assist with college portaits that are placed online.  The institution must give one of three tests of achievement every three years, plus one of four possible student engagement measures.  OIS provides normative data  for colleges and departments that is distributed to academic units, colleges, and individual faculty for their comparison.  The institution uses campus-wide data to determine its effectiveness and do trend analysis.  It holds two planning retreats a year and is proactive in requiring data on expenditure of time and effort of employees.  Long-term planning efforts are aligned with the strategic plan, which in turn reflects the overall mission of education, research, and service.The University Research Council provides input to the VP for Research on research and scholarship, which can include community engagement.  The Office of Research and Sponsored Programs provides planning support and evaluation of funded research, which as evidenced by its Annual Report of Extramural Activity <http://orspdocs.umesp.maine.edu/Info/Annual2008.pdf>, includes a considerable portion of funding for projects that benefit Maine and Northeastern communities and can include both undergraduate and graduate students.  Research in community-based projects is highly valued and is part of  a land-grant institution's mission.

		B3b_text: • Student volunteer information is used in the strategic and work plans of the Bodwell Center for Service and Volunteerism.  The 55,000 volunteer hours calculated by the Center's Coordinator have been quoted in the President's Message in UMaine Today. [NB: There are many undocumented volunteer hours which we hope to monitor better in the near future.]• Cooperative Extension is currently preparing an online, linkable database which will be able to be shared by campus-based faculty to help manage and promote community partnering.• Promotional materials for UMaine in both hard copy and digital form have consistent references to examples of community partnering, the grants that make the partnerships possible, the communities that benefit from the projects, and community-based research delivered in public venues or published.• The OIS can and does access data on outreach and engagement in a variety of aspects, and particularly in planning efforts for the institution.  Data can be used in reports to the Chancellor of the University of Maine System, the Board of Trustees, in interacting with stakeholders of any sort, including in the government or legislature, and the Board of Visitors.• Data can be used by the Office of University Development, whose mission is to raise funds in support of the goals, initiatives and strategic vision of the university.  This fund raising can be in conjunction with Campaign Maine, a long-term strategic planning effort to support UMaine's strategic vision.• The Office of Administration and Finance has strengthened the data and information collected in all areas, which can include extramural and internal funding of any research or service project.• Additional automation of data-gathering is taking place in admissions, sponsored programs and development.  This process  increases opportunities to record information concerning various aspects of community engagement. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The National Survey of Student Engagement (NSSE) has been voluntarily administered 3 times in the last ten years.  Respondents are a sampling of first year students and seniors.   The first group indicated over 30% participation in community service and over 30% intending to do so.  The second group indicated over 60% participation and about 12% intention.   The survey administered by the Bodwell Center resulted in over 70% student participation. 35% are involved through student organizations. See new position created (p. 28) to cultivate  this area.The key finding is that the percentage of students who participate in community engagement is higher we might have expected, given that it is not an institution requirement for degrees or graduation.  We believe it speaks to the institutional atmosphere of support for and recognition of engagement.The Provost's committee on Student Learning Outcomes Assessment and Improvement, (SLOAI), which oversees annual reports, will also evaluate and make planning decisions based on student outcomes.  As programs such as FYRE (First Year Residential Experience) gain momentum, they can also be sources of data.  FYRE Resident  Assistants all did a service project just prior to the start of the semester.  This year they will encourage students in their halls to engage in community service, applying what they learned in their own community work.

		B3d2_text: The student course evaluation forms have been shortened; where responses were previously addressed to rating  'examinations', they now refer to 'assessment' which in fact better reflects the  instruction in community-based  learning.  This is tangentially related to the question on the faculty matrix regarding the benefit of their research to public welfare: both lead faculty to reflect on their responsibilities to the profession, the institution, their students, and communities outside the university.A key finding is that faculty are good at articulating the impact of community engagement on their classroom and research performance.  They are also extremely motivated in their work once they have chosen this instructional mode and focus, yet many are not using the term 'engagement', 'service-learning' or 'community-based' to describe what takes place. For many, it is simply what one does at the University of Maine, as a state, land-grant public institution.  Engagement may be recognized but it may be termed internships, independent study, field work or something else.  Curriculum infusion exists without having been formally carried out.  Once the various terms are brought together, faculty will be more aware of the broad application of this teaching/learning mode among their colleagues. Centralizing the "language" sgould be an immediate task.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Cooperative Extension is the division of UMaine that provides some of the most detailed data on impact on community and can serve, as its liaisons with Orono-based faculty grow, as a model for understanding and documenting impact of engagement on community.The Office of Sponsored Programs is an excellent source of data for community-based grants awarded to faculty and campus units.  Unsponsored projects are more difficult to track, as are some of those carried out by student groups.  The range of disciplines that have been funded is very broad, as are the types of communities served (human, environmental, K-12, the economy, etc.)A key finding is knowing that the engagement efforts are so varied and can be assessed, but yet UMaine's wealth of effective efforts is not adequately centralized in a single, searchable database.  We need to be more systematic in creating databases on the impact on community.   

		B3d4_text: The Gabe Report of November 2007 <http://www.go.umaine.edu/connect/volunteer.htm>  details how the University  has given back $698 million annually, and that the investment return is$7.65 to every $1.  This finding of his "The University of Maine's Contributions to State Economic Development" was significant for the institution's self-image, as it clearly demonstrated to its stakeholders, the legislature, and virtually everyone throughout Maine that investment in the institution is a reciprocal investment in the state's economy and thus in its people. The administrative response has been disseminated in news articles and in many discussions and presentations around Maine.  eg, "UMaine provides statewide outreach, most notably through Cooperative Extension operations in every Maine county, research that leads to businesses and jobs, and unique, high-quality educational opportunities. In addition, Prof. Gabe's report demonstrates that UMaine has a tangible impact on Maine's economy." (President Kennedy)  NOTE: Benefits of this nature can have an impact on the campus community as to its expectations of continued stewardship of Maine communities.  This is further reinforcement of the commitment to public service and outreach in the strategic plan.  At minimum wage for 12,500 people of campus community, 8 hours annual service would = 100,000 hours, equivalent to $725,000 of 'giving back'.

		b3e_text: The data from assessment can be and is used in communication with stakeholders, testimonies to the state legislature, numerous university publications in electronic and paper form, development efforts, and more.  University Relations makes available a system of media contacts among the faculty, who can use these data as well.  Some faculty register in the University of Maine or University of Maine System Advocacy networks (or both), and as such indicate willingness to provide support for the institutional or system accomplishments to different constituencies.  Indirectly or directly, community engagement can serve as an advocacy tool, but also as a student recruitment or retention tool, as research has shown.<http://ncuc.tulane.edu/docum/service_learning.pdf><http://www.compact.org/resources/downloads/aag.pdf>The current NEASC self-study  indicates that the institution can and does use data of many types to assess its programs and other areas in order to achieve continuous improvement. Individual unit reports can compare themselves with other units and reports - a process which is being increasingly developed at UMaine.The Office of University Development can also use data when interacting with donors who are interested in supporting community-oriented projects.  Knowledge of existing projects and the contacts and interests of their faculty directors could enhance development's work.This is an area where we have an opportunity to make measurable progress and are in the process of achieving that goal.  We have an excellent media presence with contacts that focus, among other groups, on the Board of Trustees, the legislature, potential donors, the  Board of Visitors, the UMaine community itself, and "opinion leaders" - persons who serve in roles such as municipal leadership and business community leadership.  All these groups need to and deserve to know that their flagship university is serving and working with them and how the collaboration works.  

		B4_text: The Strategic Plan (approved 2006) states (excerpts):  Strategic Goal 3. The University of Maine will strengthen its essential partnership with, and accountability to, the communities and people of Maine by ensuring that [it] meets their educational, social, cultural, and economic needs and aspirations. Strategic Goal 4: The University ... will increase its critical role in the economy and well being of the State of Maine. Within the land-grant tradition, [it] provides educational access to individuals with interest in and capacity for higher learning ... appropriate to the flagship campus. As a land-grant institution,[it] also addresses the most pressing needs of society. [It] provides leadership, targeted research, and development to the State where issues of economy, quality of life, and policy intersect. [It] educates citizens who provide the leadership necessary to sustain the economy... Strategic Goal 6. The University ... will increase public and private support for the institution. [It] is the research and cultural center of the state of Maine, and a valuable contributor to national and international discovery and advancement. [It] fosters relationships with local and global communities and businesses. [It] creates service opportunities for studentengagement with the surrounding community [and] will increase these relationships and opportunities.  [See optional material.]

		B5_text: The University of Maine is a member of Campus Compact, a coalition of 18 member campuses intended to catalyze and lead a movement to reinvigorate the public purposes and civic mission of higher education. It endeavors to "transform the campuses in ways that develop better informed, active citizen problem-solvers, stronger communities, and a more just democratic society"and believes that the campuses "must be vital agents and architects of a flourishing democracy." MCC works with members to improve the quality of education, developing academic and co-curricular practices that cultivate skills and habits of citizen problem-solving in students; engage faculty in community-based teaching and scholarship focused on societal concerns; develop collaborative partnerships among campuses and communities; and advance leadership throughout the state, addressing critical issues and strengthening democracy.  UMaine serves on its Steering Committee and has benefited greatly from its MCC membership, which also makes it eligible for grants.  Examples include: • September 2007 Strengthening Universities and Communities through Engagement, supported by MCC in conjunction with University of Maine System and Margaret Chase Smith Center• June 2008 Curriculum Reform Institute: Problem Based Service-Learning• Annual Blaine House Conference on Volunteerism, held on UMaine campus• Center for Teaching Excellence Library (Category #5 is Service Learning) and Fogler Library holdings were supported by a grant from Northeast Regional  Campus Compact.The Center for Teaching Excellence provides faculty mentors, helpful in discussing innovative teaching approaches.  It holds seminars or workshops on teaching methodologies and classroom management issues.  The institution provides travel funds for delivering papers at national and international conferences, some of which have been on service-learning or PBSL.  It holds grant-writing workshops, which can include community-engagement projects.  Information Technology has funded technology used in innovative teaching, some community-based.

		B6_text: The UMaine Board of Visitors is one the most important and visible links between the campus and its communities.  Membership "reflect[s] the statewide mission and the national and international stature of the University. [It] shall be drawn from the external University community with no more than one-third of the membership drawn from non-Maine residents."The mission of the BOV includes advising the president "on a wide range of issues regarding the University's role and mission and its relationship to the people of Maine".  Its objectives state: "The Board recognizes the mutual responsibility to the people of Maine and to the interests of the University of Maine, and therefore works to position the University as an essential, relevant and valued Maine resource."The University of Maine System Board of Trustees also represents voices of stakeholders around the State of Maine and has a high impact on program planning.The Director of University Relations, runs community focus groups in the Portland or southern area of the State.  He is "responsible for oversight of the strategic direction of University Relations" and helps develop the institution's visibility.  In his contact with community members he can communicate engagement projects and gather stakeholder input. The Dean of Students meets with community leaders quite frequently.Most, if not all, outreach programs at UMaine include community partners in their organization.  Input may be through initial needs assessment, satisfaction surveys, or ongoing participation in management of the project.The President's Council of Retired Employees also provides important input from community members.  Its mission is to "[R]ecommend, to the President of The University of Maine, ways to improve the interaction between the community of retired employees and the University." These employees are both staff and faculty and have ties to their respective community groups. The Council has the Hikel Award to recognize extraordinary voluntary service to the university.  <http://www.umaine.edu/retirees/events.htm>  

		SD1_text: Job descriptions regularly mention tripartite teaching/research/service responsibilities.  UMaine's land-grant status encourages faculty to think in terms of community outreach.   Example. School of Business position announcement: This [category] shall include public, university, and professional activities carried out as an extension of the university's mission to the community and the State."Here again, since 2006 the Strategic Plan of the university stresses the role of outreach, engagement and service-learning at various junctures.   Because this is fundamental for the institution's identity, new faculty are aware of this responsibility, to be fulfilled in at least some aspect of their tripartite job description.  At new faculty orientation it is likely that university leadership will refer to the strategic plan and the "campus identity".  This translates into awareness by new hires that outreach work will be recognized.  If the hires are grant writers, they can be certain that sponsored engagement projects will be favorably ranked and counted.  For applicants to faculty positions - which have unfortunately been fewer in past years - the good fit of community-based teaching, research/scholarship and service at UMaine will be immediately obvious.  Our NEASC self-study notes that the university attracts faculty who are productive in teaching, research and creative achievement, and public service.  Human Resources uses the same form for all appointments, but individual duties of the faculty member do rest with the unit.  Percentages of appointments may vary, with some faculty having a specific designated percentage that is higher than others, or with a joint appointment in Extension.

		SD2a_text: The terms "creation of new knowledge", scholarship, creative activity in university documents indicate that we value multiple ways of showing intellectual growth and the  application of knowledge.  Research, scholarship and creativity activity form are linked in the faculty members' job descriptions for the most part.  All documentation which speaks to these areas is considered part of the job description for the majority of faculty.  Scholarship of engagement fits within this multifaceted classification even while straddling definition at UMaine.Active learning is promoted through grants awarded by the Center for Teaching Excellence for assessment projects as well as for Learning Circles.   The CTE is a visible presence on campus for promoting and supporting faculty in teaching projects or in acquiring new skills in instruction, so this support of active learning environments, which is directly linked to community engagement or field service, is supported automatically.  Showcasing of grants through a CTE newsletter also makes colleagues aware of less traditional forms of instruction and funding support.  Value is placed on professional excellence. While  P&T criteria vary for each unit in terminology and percentage of expectation for outreach work, by placing them online, the Provost has made it possible to see how the "service" component is viewed and weighted across campus.  The survey of service-learning courses/projects conducted by the faculty senate S&O Committee was just prior to the creation of online access.  We believe that quality  of scholarship is the main evaluatory consideration for P&T.  Sponsored scholarship is equally valued, in which case it may be interpreted as research/scholarship rather than as service.  Returning to the beginning: as part of the process of creation of new knowledge, scholarship of engagement simply needs to be documented for P&T .  It is recognized by the Provost and P&T Evaluation Team members for reappointment, tenure, and promotion.  For tenured faculty, community engagement may count as campus leadership 

		SD2b1_text: It may be classified as Service, Teaching or Research, depending on type of scholarship and its application.  The faculty reporting matrix allows for inclusion in several areas.  Under 'Expertise' (summary of focus areas for research and/or activities): keywords, career highlights.  Under 'Teaching and Instructional Activities': independent study, directed research, curriculum and course development, other indicators of teaching performance.  Under 'Other': collaboration, integration of research and education. The term 'scholarship of application' is used in the definition of service-learning courses.  This definition is employed when faculty members propose new courses or revise existing ones.

		SD2b2_text: N/A

		SD3_text: Through student organizations and Greek life there are several opportunities for students to engage in a leadership role that will affect the greater community. Executive members of service organizations lead, recruit for, and manage community projects, partnerships, and events.Through various departments and programs such as the Bodwell Center, Women's Resource Center, Upward Bound, the Mitchell Center for Environmental and Watershed Research and others, students can be employed as volunteer coordinators, assistants, or Graduate Assistants and be directly involved with community partners and their needs, fulfilling those needs through University resources.The Safe Campus Project and Child Development Center are also environments in which students can make contributions in the area of engagement, developing their own understanding of the concept and contributing through service to the curriculum or efficacy of these programs.  Safe Campus has web information in Spanish which was in fact created as a service project in another course on Translation Theory & Techniques.  In subtle and not always visible ways, projects for part of a course grade also collaborate with both other parts of the campus community and extramural partners.  When they enroll in service-learning independent studies, they are especially encouraged to develop aspects of the community-based experience which utilize their interests and expertise.  Anecdotally, we know of instances where students have employed their pre-college contacts to develop focused community engagement projects in their schools or towns.  The University of Maine can benefit from showcasing these student-designed experiences and their outcomes and should do so. One venue might be a Service Fair, similar to the already-existing Volunteer Fair.

		SD5_text: The Faculty Senate Committee on Service & Outreach began as an ad hoc group which was approved on a year-to-year basis for two years. In Fall 2007 it presented a motion to be promoted to standing status, which separated it from the Research & Public Service Committee and made it a regular member of the senate's Executive Committee. Last year, S&O consolidated other committees on campus whose focus was community engagement.  One was the Faculty Leadership Team on Service-Learning and the other was the revised leadership group known as Service & Outreach Leadership Team.  Gradually we have brought together different constituencies and at present Student Affairs through the Bodwell Center works much more closely with Academic Affairs in its membership on the senate S&O Committee. S&O includes a member from each academic college and one from Extension.In its 2007 report, S&O recommended the creation of a Center of Community Engagement ; this was reiterated in its 2008 report.  The S&O co-sponsored an institute on engagement and the curriculum in June 2008, developed an RFP for S-L mini-grants (awarded 4), and members will attend the National Outreach Scholarship conference at Penn State this fall.  Support for these activities and 3 retreats to discuss this Carnegie application was provided by the Provost.

		SD4_text: Although engagement is not noted,  the possibility of denoting community engagement on transcripts is being pursued by the Assistant Director for Student Engagement & Service.  It is supported as well by the Faculty Senate Committee on Service & Outreach.Internships are recognized.  Transcripts do, of course, include course titles and there are  frequently indicators of community-focused or based coursework in the course descriptions.It is worth noting that the Bodwell Center  links to the Graduation Pledge of Social and Environmental Responsibility and the First Year Pledge of Social Justice, Economic Strength and Environmental Responsibility <http://www.graduationpledge.org/> on its web site. 

		IIA1a_txt: A Service Learning course is one in which all of the following apply: Student learning outcomes for the service project are integrated with student learning outcomes for the course; hence students learn and apply course content as a result of the community service that they perform; Students are not compensated for their service; Appropriate assessment tools are used to measure student performance and achievement of course objectives and learning outcomes in all aspects of the course (both classroom and project activities), to measure the effectiveness of the service experience in helping students achieve those outcomes, and to measure the effectiveness of the service project in meeting community needs; The service is with, rather than for, the community partner since the community partner participates fully in defining the project and the desired outcomes and in assessing the effectiveness of the project in meeting the defined community need(s).  Thus, the relationship among participants is collaborative and the benefits are reciprocal; Students are provided time and opportunity for reflection on the experience to enhance their integration and understanding of what they have learned though and about service learning; Service learning is done in an area of one’s expertise.  (Boyer’s “scholarship of application”). [...]  Approved 2003 

		IIA1b_1: 57.00000000

		IIA1b_2: over 2%

		IIA1c_1: 35.00000000

		IIA1c_2: 87.3%

		IIa2a_txt: The definition of a service-learning course at UMaine includes references to student outcomes, including: "Student learning outcomes for the service project are integrated with student learning outcomes for the course; hence students learn and apply course content as a result of the community service that they perform" and "the service learning process is characterized by active engagement, collaboration, connection, integration, reciprocity, reflection, and evaluation."An assessment was developed in 2003 for LAS 100, a first-year experience for students in the College of Liberal Arts & Sciences.  Students provided feedback on where they did their service-learning, what they they did, how much time they spent, how often, what future service plans they had, whether course preparation was sufficient, and impact of service on their attitude toward communities and people different from theirs. Informal methods used are journals with periodic written instructor feedback; classroom discussions in which natural conversation is tailored to create student response on an incident, person or group at the service site without the instructor posing a specific question; and reactions to visual cues such as photos of community partners .  Furco's self-assessment rubric for the institutionalization of S-L has been used in the past and should be revisited. We know UMaine will show marked progress.

		IIA1d_1: 55.00000000

		IIA1e_1: 860.00000000

		IIA1d_2: nearly 8%

		IIA1e_2: over 7%  

		IIA2b_txt: Example: the rubric for Spanish capstone and other service - learning, based on active learning principles and used for senior capstone presentations. Service-learning classes usually have rubrics and self-evaluations by students. SL 101 planning is in progress - we will request Provost approval this Fall for an experimental course to be delivered in spring 2009.SL for K-12 teachers (online course) - also  will request Provost approval Fall 2008.  The President has expressed support for it. Delivery: spring 2009 or summer.  Course designator could be INT (Interdisciplinary).  The K-12 course could be cross-listed with Education. NOTE: An upper level SL internship is under consideration and would provide students an additional credit opportunity for SL activity.  Discussion took place 2007-2008, with the Provost, in S&O and its curriculum subcommittee, and in the June Institute on Curriculum Innovation/PBSL.  A graduate certificate in Community Engagement is in the planning stages. We were encouraged to organize this by the Dean of  the Graduate School.  Discussion has centered so far on a core course like LIB 500, and an on site service placement sequel.Outcomes are being created campus wide, as per the NEASC self-study requiring alignment with the strategic plan , and with outreach is a fundamental part of the plan.

		IIA2c_txt: UMaine undergoes periodic review by 14 specialized accrediting bodies.  Embedded in these reviews are the standards for each discipline, too numerous to detail here.  However, program reviews ensure continuous reflection and opportunities for improvement.  Programs not reviewed by these accrediting bodies still undergo self-study and review every seven years.  As alignment of mission, strategic plan, and planning continues and strengthens, the portions of the strategic plan referring to community engagement will play an even more prominent role in evaluation of academic units on campus.  If nothing else, the self-assessment of units will need to comply in order to receive funding.  Our current NEASC self-study reminds us that improvement of aggregation and analysis of data is taking place  on multiple levels and that coordination across divisions as well as with fiscal planning shows more coordination with academic planning.  OIS, AABAT and SLOAI [Student Learning Outcomes Assessment and Improvement]  ensure greater integration of learning outcomes.  Thus, departmental outcomes meet disciplinary standards - eg, SPA 496 Service-Learning in Spanish meets criteria for the American Council on the Teaching of Foreign Languages Advanced Level - they also meet institutional outcomes assessment. As we develop ways to tag S-L courses, we will  analyze outcomes better for that cohort of classes.

		IIA2d_txt: As indicated, assessment data are used by OIS and AABAT to study programs and make budgetary decisions of vital importance to the units.  The greater the alignment with institutional priorities in assessment objectives and outcomes, the better the chances for program support.  The process of evaluation is even more stringent and focused in this period of fiscal restraint.  Units will  work less "on their own" and  more in line with institutional planning. This is both a challenge and an opportunity.  Some units have masterfully developed programs such as labs, teaching or other professional training, or virtual access to faculty expertise and materials.  Others have created sustainable partnerships with communities that allow them opportunities for scholarship of application, research, and student placements.  These all bring visibility to the institution as truly engaged with the stakeholders of the State and beyond.As the institution moves toward more mechanized and standardized data-gathering, the inhouse methods currently used in some units following disciplinary practice, will be accessible to those beyond the unit or major. Assessment data, surveys, and student ratings filed in departments need to be compiled.  Discussions on topics like active learning, or on how a rubric fits in a discipline's best practices, can still take place, of course.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student ResearchResearch at both undergraduate and graduate level is valued, promoted, mentioned in several university venues and showcased through daylong events. The Honors College has public thesis defenses. Community engagement has been a research topic.  Eg: translation of documents for use with migrant population by state agencies; experience laying electric lines in a Nicaraguan village; autism and its treatment in a developing country; local environmental and climate change issues.Student LeadershipA new position was recently created in Student Affairs after its  reorganization: Coordinator of Student Engagement & Service.  This graduate student works with student organizations, leadership development and Greek life to promote service, volunteerism, and engagement. S/he advises and mentors students and groups to increase their service hours.Internships/Co-opsDistributed in a variety of disciplines: engineering, education, social work are but a few examples. Some are required for the major.  Some carry credit.  Students may create their own placement opportunities, and some choose to do community service.  They may be sponsored by a faculty member.  We do not have data on all the placements. Examples: working with a coastal migrants' service agency or Latin American women, teaching in the Child Development Center.Study AbroadStudents do engage in community-based learning during study abroad working with orphans, teaching English as a second language, working with impoverished families .  Engineers Without Borders registered in GEE 250 Sustainable Solutions in the Developing World, traveled to Honduras to  work with a community with its water and waste management. These experiences are part of the coursework we want to document better in AY 08-09.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Core coursesThe School of Business, Public Administration, M.Ed. programs, Social Work, Women's Studies, Nursing and various other programs have community-based core experiences. [NB: 2% of undergraduate coursework is in field studies.]  NOTE: a core course (LIB 500) is in preparation for a graduate certificate in Community Engagement, for offering in 2009.First Year SequenceSL 101 [in preparation]; LAS 100 with SL section offered in the pastMajorsDepartments usually have independent studies or topics courses including or centered on community-based learning.  [NB: 14% of undergraduate credit hours is independent study.] This evidence is anecdotal because of imprecise tracking.  English 317 Professional Writing had projects in collaboration with organizations needing a newsletter. Modern Language & Classics  has given credit for students placed in schools to teach language courses at request of principal. Graduate StudiesStudents have done graduate coursework on an individual basis for MALS (Master of Arts in Liberal Studies). eg: Domestic violence in Maine and developing countries; theater production based on international S-L experienceCapstoneSome departments allow selection of individual topics (eg, in Spanish).  Mechanical Engineering Technology capstone focuses on designs for disabilities (wheel chairs, exercise equipment, playgrounds, and more)General EducationIn two categories - population & environment and diversity & international perspective - existing courses frequently involve community-based learning.  Future SL courses could apply for this category.

		IIA4_txt: MacRae, Jeanne on arsenic in drinking water (a concern in Maine for well owners).Albertson, Constant.  "Drawing Light and Clay". On conditions that encourage re-engagement in schools for adolescents.Hornsby, Stephen.  Judd, Richard. Digital maps of Atlantic world - downloadable, for use by teachers in AP History. http://www.umaine.edu/canam/cartography/maineatlas.htmlNeuman, Lisa and Robinson, Bryan. investigating endangered shell midden sites, supporting Passamaquoddy research and preservation efforts on Machias Bay petroglyphs, recovering native history to benefit tribes.Olmstead, Kathryn.  Editor of ECHOES, journal that gives visibility to rural cultures and heritage; produced in Caribou ; explores cultural ties that predate the border.Dickins, Philip.  Interface with middle school students: supercomputer, and portal  allow middle school students to access the Ice Sheet Model for environmental experiments.Allen, Douglas.  Work on peace & justice themes, Gandhi and Martin Luther King in particular.March, Kathleen.  Presentations on Problem-based Service Learning and learning Spanish through S-L  in Honduras, in Lima (Peru) and Brussels.Amar, François. InterChemNet -  program to enable Maine high-school science teachers to conduct  lab activities using current chemistry research instruments to gather data.Sigmon, Sandra - work on SAD, binge-eating and panic disorder - serves rural Maine female population's physical and mental health.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: Learning centersHutchinson Center (Belfast) - education, and cultural opportunities for the region; Center on Aging, with its Penobscot Valley Senior College; Center for Community InclusionTutoringClassic Upward Bound; Upward Bound Regional Math-Science Center; Maine Writing Project: Maine Educational Talent SearchExtension programs4 - H Camp & Learning Center; Master Gardener, Gender Project; Senior Companion; Food Safety; Nutrition; Aging;  Farm Safety; other agricultural, business and community, natural resources, pest & disease management, safety and preparedness <http://extension.umaine.edu/programs.htm>Non-credit coursesConference Services Division -  eg, include Social Work, Virtual Algebra Training, Maine TREE Foundation Summit, Maine Girls Collaborative Project, Climate Change, Destination ImagiNation, Maine State Science Fair, MEDLIFE auction, Special Olympics.  Continuing Education (of the Division of Lifelong Learning) offers Continuing Education Units (CEUs)Evaluation supportFaculty consulting in all areas; Sports Done Right; Conley Speech and Hearing Center Training programsDiversity Leadership Institute; Maine Education Leadership Consortium; Physics Education Research LaboratoryProfessional Development CentersLiteracy Area Programs: University Training Center for Reading Recovery and Maine Literacy Partnership 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular. Black Bear Mentors/River Coalition; Elder Connection; Service Weekends; OATS (Orientation Trips of Service); Alternative Spring Break; Project Chacocente (Masaya, Nicaragua); Central America Service Association (CASA); REACH (Relief, Education, Action, Community, Hope); Up 'Til Dawn (supports St. Jude's Hospital for Children), Manna MinistriesWork/Merit Study (8% of financial aid). Women's Resource Center; Bodwell Center; Center on Aging; Safe Campus Project; Franco-American Center; Mitchell Center; Hudson Museum (and many more, on and off campus)Cultural.  Culturefest (International Programs); Women in the Curriculum and other campus luncheons ; Hudson Museum - <http://www.umaine.edu/hudsonmuseum/educ.php> lends art kits to schools, K-12 tours, World Games Day; Page Farm & Home Museum;  Art Gallery; Jordan Planetarium and ObservatoryAthletic. Community days at rec facilities; school invitations to sports events; Maine Bound; 15 mi. of campus trailsLibrary. Patents repository; digitizing yearbooks, town records; Maine Music Box <http://mainemusicbox.library.umaine.edu/>; loans to Public Library patronsTechnology. CAD Camp (Creative Design for underrepresented populations in technical careers); Physics Supercomputer program for middle schools; Engineering GK-12 Sensors! initiative; College of Education & Human Development provides innovative technology in its instruction, research and outreach; its leadership actively initiates opportunities to deliver latest technological concepts and services to students, faculty and K-12 schoolsFaculty consultation. Many  areas,  communities, eg. Dept. of Health & Human Services; State Arts Commission; State Forensic Service; Maine Learning Technology Initiative; Governor's Task Force to Engage Maine Youth.   NB: Farmers' Market hosted by UMaine.

		IIB4a_txt: There are numerous strategies of inclusion, promoting mutuality and reciprocity of partnerships between the institution and communities both on an individual and a larger basis.  Here we can only summarize and note that specific examples have been mentioned elsewhere in the application and that there are many, many examples for each of the strategies.Invite: Invitations go out to communities to attend and to present or participate in campus events such as luncheon series, conferences and more. Those interested in partnering or volunteering from the community, including retired employees, are invited to contact the Bodwell Center, eg.  The Franco-American and Wabanaki Centers have ongoing contact with their respective communities and represent them within the institution. The Folklife Center collects community stories for archiving, validating those partners.Award: Awards are given to community members for community service (cf. Hartman Award)Serve: Faculty and staff serve on or in a wide variety of community organization boards, school committees, agencies, government organizations, professional, church groups, cultural centers.Attend: town, agency, board and many other community stakeholder meetingsInclude: In mailings, on campus committees, in focus groupsOrganize: community events and services such as museums, film series, conferences, centers such as COPC of the Margaret Chase Smith Center.Say YES: to requests or queries made of individuals or campus units by communities and sustain the contacts where appropriate!

		IIB4b_txt: Truly systematic feedback and assessment in both directions exists in some divisions of UMaine, most notably Cooperative Extension and the Margaret Chase Smith Center/Community Outreach Partnership Center (COPC).  We reiterate that making significant improvement in this area has already been recommended by the faculty senate S&O Committee. The need was evidenced by S&O's survey in AY 2005-2006, submitted in Spring 2006, and appendixed to the report on engagement charged to the committee by the Provost.The Bodwell Center has the most centralized information for Student Affairs non-credit or co-curricular community service.  Cooperative Extension has an advanced, copious feedback tradition that should be linked to campus-based projects in AY 08-09.  AY 07-08 was truly a watershed year for bringing together three campus divisions in collaboration and communication on the topic of  of community-based work of faculty, staff, and students.  eg, Cooperative Extension initiated dialogue with the Career Center, Bodwell Center, and S&O on internships with their community partners.  S&O held further discussions with Extension leadership on how to place students from campus-based majors in field work positions in existing Extension programs.  S&O recognized that campus-based faculty need to become familiar with Extension's assessment modes and interactions with communities.  This is a goal for AY 08-09.Feedback and assessment in all directions will increase and improve with OIS, AABAT and SLOAI's work, as noted previously.

		IIB5_txt: [NB: We include creative activity because UMaine refers to "Research, Scholarship and Creative Activity" as a tripartite set of new knowledge creation.]• Education: Kent, Richard. The Maine Writing Project - dedicated to improvement of teaching and learning of writing across the curriculum at all grade levels.• Electrical & Computer Engineering: Vetelino, John  GK-12 Sensors! - part of national initiative to increase education and vision of young people in science, engineering, math. • Sociology: Huisman, Kim.  Somali Narrative Project - recorded stories of Somali immigrants to document their experiences for use in the Somali community and Maine’s immigrant history.• Folk Life Center: MacDougall, Pauleena. Eastern Fine Paper Company Oral History Project, Story Bank - collecting regional stories of people today.• Marine Sciences: Boss, Emmanuel. Maine In-situ Sound & Color Lab - helps train teachers and teachers-to-be in the use of hands-on experiences to teach science  K-12. • Disability Studies: Zeph, Lucille.Center for Community Inclusion & Disability Studies workshops on DIR  floortime model for autistic children.• Psychology: Nangle, Douglas. Attention-deficit/hyperactivity disorder clinic of Psychological Services Center -  the PVC provides consultation to community agencies, such as the Department of Corrections, Job Corps, and several local school districts. • New Media: Kuykendall, William. Maine Rural Partners, the Maine Sea Coast Mission, and other NGOs - promotes sustainable programs of community-based new media literacy throughout Maine.• Art History: Grillo, Michael. River City Cinema - brings diverse films to Bangor, educates public about art and history of cinema, encourages filmmaking in Northeastern Maine 

		III1_txt: [Q 4, p. 15]The link to the University of Maine's Strategic Plan, "UMaine LEADS. Learning, Engagement and Discovery",  is <http://www.umaine.edu/strategicplan/StrategicPlan51506b.pdf>.  We note that its subheading is "Quality Education - Creative Discovery - Pride of Community", and that community engagement is thus present in the title itself.  The Strategic Plan is the foundation for planning and mentions community engagement prominently in 4 of its 8 strategic goals as well as making reference to community and land-grant responsibilities in other goals.  Written during AY 2005-06, it is the basis for the current and future institution, 2006-2011.  The NEASC self-study cites consistently how short- and long-term planning align with the plan and emphasizes that data-gathering and assessment will inform decision-making.  This vision is crucial; it means that transparency, accountability and productivity must meet clear standards.  UMaine has emphasized the role of land- and sea-grant institution with responsibilities to both local Maine communities and global ones.  With the constant expression of commitment to the campus-community connection we are taking rapid strides toward enhancing it, including through the work of OIS in analyzing data gathered through more mechanized procedures, through new committees and matrices, plus increased public disclosure.In this climate, community engagement has made noticeable quantitative and qualitative progress.  The Divisions of Academic Affairs, Student Affairs and Cooperative Extension are collaborating now to make the institutional commitments to community service more visible, to further the appropriate creation and growth of partnerships, and to monitor existing ones.  As Maine's foremost public university, we have as an entire campus assumed the responsibility and sense of pride in giving back to our communities, near and far.  We look to expanding our horizons even more as we increase the quality of all aspects of the institution.  Renowned and socially relevant research by our faculty contributes to the better good of society and often has local application.  Students are participating in community service on curricular and co-curricular settings, some of which we will discover as we  learn to document more effectively. Nor do we want to overlook the support and initiatives of our staff members. We feel that our administration, at the President and Provost level, and also at the Chancellor level, is supportive of this effort and know that the media resources of UMaine also want to 'get the word out' about what we do now and what we might potentially do for Maine and globally.  We are proud of our applied research and scholarship and care about the quality of teaching, and many faculty are willing to introduce less traditional, community based pedagogy into their classrooms, pushing the walls beyond our campus. 

		III2_txt: We would have been interested in providing a better view of the development and growth of community engagement within the institution over time.  We felt we provided overly general responses for questions specific to engagement data and use, yet also believe this was appropriate, as our umbrella assessment structures clearly do include this information for institutional planning and foundational principles.We would have liked to include testimonials from students, faculty, staff and community partners regarding community engagement, while recognizing that this anecdotal evidence can be very selective.  At the same time, we do not systematically collect the anecdotes and might do well to address how or if we can do so in the future.Service to communities by faculty and staff that may not be part of their job descriptions are testimony to a civic-mindedness and 'giving back' attitude that has an impact on classrooms, research and general campus atmosphere.  We know that some of this outreach can also inform new ways of approaching the creation of new knowledge and create career impacts, new projects emerging from a personal community connection, and other civic benefits.  It would have been valuable to try to document this, perhaps through faculty interviews.  Students are surveyed currently regarding the impact of service , and we might have provided more detail on those responses.We would have liked more opportunities to showcase specific student organizations and the impact of their projects on communities. We could likewise have provided further evidence of the support of the University of Maine System for public service and community engagement.Finally: On reviewing the Service & Outreach Committee spring 2007 report to faculty Senate, we see that these recommendations have already been acted on, and either achieved or are in progress: A. Create a Task Force for Strategic Planning that will lead to the institutionalization of Service-learning at UMaine (proposal under development); B. Establish a Service-Learning or Community Engagement Office  (request continues). Among its tasks: organize workshops for faculty interested in incorporating SL/community engagement into their courses (done, June 2008); publicize UMaine's service to communities (we do this now); create a repository (or cull from databases) for a profile of campus community engagement (discussions underway); C. Develop a minor, certificate or transcript designation for SL or community engagement (under inquiry); C. Link SL and civic or community engagement opportunities to recruitment and retention (some progress - cf. Admissions Page); D. Create a SL 101 course for first-year students and develop others as interest determines (in progress - completion Fall 2008); E. Achieve Carnegie Foundation Community Engagement Classification (in progress...); F. Create an incentive program for infusing SL into the curriculum (first awards given Spring 2008).   

		III3_txt: If requested for specific links, we would have provided them more often.  This would perhaps have lessened frustration at leaving out key data or concepts.  We are pleased to have that frustration, however, as it tells us we have a much bigger story to tell her on campus and around the State of Maine.We were left wanting to include much more information on how community engagement is infused into the fabric of campus life, which would have required more space for examples and details about impact inside and outside the institution.  We could not capture all we know about examples of engagement, which we see publicized in multiple venues, creating a seamless integration into the learning, research, discovery, learning atmosphere of the University of Maine.  We found cases of unique individual commitments such as donation of an art faculty member's work to raise money for engaged projects or groups, or field work classes that are not designated as service-learning yet whose findings benefit native and other Maine communities and beyond.  We did not give credit to so many groups, projects, or individuals.   The School of Policy and International Affairs is just one example, and when we tally up the list of those overlooked, we know it will be long.  Perhaps an appendix or too would resolve this.  A list of projects, units, and individuals with links would have gone a long way.The process showed us how widespread engagement at the University of Maine is - much more than suspected in range and numbers at the start of the application process.  It also, and this is significant, showed us ways we can improve, especially in tracking and assessment.  Knowing we are, even as we submit this application, fully involved and committed at all institutional levels, to providing an even better portrait of how we serve Maine and beyond, is an exciting thought.  We know we will continue to develop the data requested here in our cross-campus and cross-division collaborations.  This process has given us more ideas on how and why we need to do that.  We also have discovered even more opportunities for connection and collaboration (and campaigning) on community engagement initiatives, while thinking about how to bring together the academic affairs, student services, and extension arm of the institution to create increased opportunities for students.  As a result of this process, we think we will be both more focused and more creative in finding and documenting our engagement profile.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
 


  
 
 
 
 
 
 
 
 
 


 1







 
2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
 


 11







d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
 


 23







d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: “...Through experiences in and out of the classroom, students ... strengthen relationships to their communities and contribute productively to society......Our expertise and diversity serve as ... distinctive resource[s] and catalyst[s] for partnerships with public and private organizations. We strive to be a center of activity essential to the intellectual, cultural, and economic development of our region.”

		IA2_text: The annual cycle of campus-wide events includes several that highlight community engagement accomplishments. Some examples from 2007-08 are:  •  Our highest honor, the Titan Award, is presented each year at the Front & Center gala. The 2007 honoree, announced before an audience of 10,000, was Orangewood Children’s Foundation, our partner in establishing the Guardian Scholars program. Believed to be the first of its kind in the nation, Guardian Scholars provides comprehensive support and services for young people emancipating from the foster care system who otherwise would be unable to pursue college.  •  Leaders of our standing volunteer and advisory councils are acknowledged at the annual Concert Under the Stars, attended by 2,500 community and campus members to launch the academic year.  •  Honors Convocation, held each spring to acknowledge the most outstanding graduating students of the year and to name the Outstanding Professor of the Year, highlights community service as a criterion for student and faculty honors.  •  The annual Center for Internships & Community Engagement Awards include six categories highlighting the community engagement efforts of students, faculty, and community partners.  Graduating seniors who have performed twice the amount of service-learning required for their major receive a Community Engagement Medal to be worn at Commencement.  •  Six outstanding alumni are named at the annual Vision & Visionaries ceremony. In 2008 the Corporate/Foundation Partner of the Year Award was presented to the Archstone Foundation, our 10-year partner in developing the programs of the Center for Successful Aging, including the Balance and Mobility Community Outreach Program, Balance and Mobility Specialist Instructor Certification Program, and the Fall Prevention Center of Excellence.  •  Volunteer & Service Center hosts an annual banquet to recognize student leaders and volunteers who participate in its service projects, as well as acknowledge community partners and other campus collaborators.

		IA3a_text: Assessing curricular community engagement is systematic as it is a routine part of most programs, but our current approach is generally program-specific rather than institution-wide. However, we strengthened our commitment to institution-wide assessment in 2007 when the Vice President for Academic Programs recruited a Director of Assessment and Educational Effectiveness.  • One example of the kind of assessment we are interested in expanding as this position evolves occurred in 2007 during our self-review for reaccreditation from the Western Association of Schools and Colleges (WASC).  We invited students, faculty, staff, alumni and the community to reflect on how we are perceived. In this review, the following item concerning curricular community engagement ranked fifth among 23 measures of academic quality: “The University provides a substantial set of co-curricular learning (e.g., civic/ service learning) activities.” On a programmatic level, we capture the community’s perceptions as part of routine assessments to ensure that we are gauging the authenticity of our partnerships and their effectiveness in responding both to community needs and to our learning outcomes. We achieve these results through standard programmatic assessment mechanisms. These include FORMAL methods such as site visits, program evaluation, student performance evaluations, opinion surveys, placement reports, departmental and programmatic annual reports, final reports to granting agencies, etc. INFORMAL methods include community advisory boards, focus groups, town & gown gatherings, etc. Some specific examples include:• The Center for Internships & Community Engagement conducts student, faculty, and site evaluation surveys each semester. The Center performed over 590 site visits last year to obtain informal feedback and assessments from our partners.• Nearly every unit on campus is informed through the expertise and leadership provided by hundreds of civic and community leaders who serve on advisory boards. These boards ensure that a continuous feedback loop is maintained between the campus and our constituencies. Examples of these are the University Advisory Board, a cabinet of 11 business and community leaders who serve at the President’s invitation; the Mihaylo College of Business and Economics’ Dean’s Advisory Board of 28 business leaders; formal boards of directors of the University’s two operating foundations; University Extended Education’s more than 700 professional and technical experts who compose advisory boards for each of our 71 certificate programs; and countless others.• The Volunteer & Service Center assesses its student-led projects through site visits, program evaluations, and ongoing consultations with site supervisors and community members.

		IA3b_text: Assessments at the program level generate considerable amounts of data that we aggregate and use to inform program design.• The 25-year Santa Ana Partnership, designed to improve educational outcomes for the community of Santa Ana, generates learning outcomes for students in the pipeline to enter CSUF.  Given the density of Santa Ana's Hispanic population, outcomes for this population are particularly significant to us as a Hispanic-Serving Institution.  Aggregated data about gains in learning outcomes resulting from the partnership informs our outreach, enrollment, and curriculum design efforts institution-wide.• The TASEL-M and DICM teacher training programs also yield ongoing data on learning outcomes for teachers in the participating school districts and for their students. Our role in providing tools for educators in primary and high schools ultimately is defined by changes in the academic performance of those educators’ students. Data collection on this 5-year project will continue through 2010 so that actual student outcomes can be documented over time. • In some cases, basic research projects inspire program development. For instance, faculty use data from the annual Report on the Conditions of Children produced by our Center for Community Collaboration in partnership with the County of Orange to identify trends and focus areas for lectures, research, and fieldwork placements. Another example is the ongoing Summer School for Nonprofits, an annual series of 28 nonprofit management courses that was developed in response to our Gianneschi Center for Nonprofit Research’s findings that 82 percent of Southern California nonprofits are very small (revenues of less than $1 million) and in need of capacity-building training. • Site supervisors’ assessments of service-learning placements and class-wide service-learning projects are considered by faculty in assigning students with course credit, and by faculty and departments in designing curricular and degree goals and in assessing learning outcomes.

		IA4_text: The President’s welcome message on our main website opens: “Welcome to California State University, Fullerton-where we create opportunities in and out of the classroom for students, faculty and staff to work and learn together.” ~ In his foreword to the 2007 Community Engagement Report, the President stated that “…[W]e celebrate and acknowledge the extraordinary partnerships we enjoy with our co-educators throughout Southern California, and we renew our commitment to making learning possible through these…ventures.” The report documents the types of community engagement efforts for which CSUF was named to the U.S. President’s Higher Education Community Service Honor Roll with Distinction in 2008. ~ The “Working for California” report features our service to the community among the ways in which we impact our region.  ~ The Title V Newsletter, “¿Qué Pasa?” declares the Volunteer & Service Center’s commitment to promoting volunteerism, community service, civic engagement and social justice.Several campus websites emphasize community engagement, including: • Center for Community Collaboration • Center for Internships & Community Engagement • Center for Successful Aging • Community Learning and Literacy Center • Gianneschi Center for Nonprofit Research • Summer School for Nonprofits  • Volunteer & Service Center  • Osher Lifelong Learning Institute • and hundreds of others.Several Public Affairs publications highlight our community linkages. Materials include news releases, “Inside” magazine, “Titan” alumni/community relations magazine, and several webpages for news and information. Sample stories from 2007-08 include:• Free CSUF Conference on Domestic Violence, Gender Issues • Internship Program Bolsters Teacher Ranks • Student Groups Host Rally Against Hate • Sorority Hosts ‘MADD Bash’ to take Stand Against Drunk Driving • Veterans Helping Veterans • Special Games for Special Athletes• Health Care Dialogue • Community Literacy Festival Celebrates Reading • Greeks Host Weeklong Philanthropic Event • Civic Engagement and Youth: What Can Polls Tell us?

		IA5_text: Active learning is one of the institutional commitments supporting the strategic plan goals outlined in the CSU system’s 10-year strategic plan, “Access to Excellence”:  “ …The CSU will develop specific plans and programs to enhance opportunities for undergraduate and graduate students to link classroom learning to research and community participation, including service, as part of their educational experience…”President Milton A. Gordon advocates and represents CSUF as a campus that is deeply engaged with our communities. His professional biography lists among his accomplishments “forming new partnerships with public and private entities in the community.” He not only advocates engagement, but models it: among his many leadership roles, he has served on the boards of local and national organizations such as United Way, Orange County Business Council, Orange County Workforce Investment Board, Pacific Symphony Orchestra, and National Collegiate Athletic Association, and recently was elected President of the Hispanic Association of Colleges & Universities.Service is at the core of how we perceive our role as a university. The “Working for California” report uses four themes to interpret our impact; two of these are the “Impact on the Community,” and “Providing Service to the Community.” In his formal remarks at the Concert Under the Stars and the Center for Internships & Community Engagement Awards events, the President acknowledges the University’s emphasis on community service and civic engagement as hallmarks of the preparation a student receives for life after graduation: “I am very proud of our students and alumni—as well as our distinguished volunteers, whom we honor tonight, and our faculty and staff. Cal State Fullerton is the excellent university it is today due to the fact that since its inception this university has focused on excellence in student learning, in faculty scholarship, and in service to the community.”

		B1_text: Two offices (CICE and VSC, below) are primarily responsible for coordinating community engagement, while specific colleges and departments staff program-specific site placement functions. The Center for Internships & Community Engagement operates under Academic Affairs to promote and facilitate high quality experiential learning.  The Center is committed to fulfilling the mission of the university to create “experiences in and out of the classroom, [so that] students develop the habit of intellectual inquiry, prepare for challenging professions, strengthen relationships to their communities and contribute productively to society.” In addition to these coordinative functions, CICE administers several externally-supported programs that involve service-learning and internships. The Center has secured over $5 million in grants since 2001 in support of projects such as JumpStart, Project SHINE, After School Education & Safety, and WECARE (Working to Enhance the Care And Resources of our Elders) program. CICE also is home to the Gianneschi Center, whose annual Summer School for Nonprofits is designed to strengthen the capacity of nonprofits, including those that are CICE partner sites. ~ 70.39 FTE, including 3 management and 2 staff full-time permanent; remainder include 5 full-time project managers and more than 60 part-time program staffThe Volunteer and Service Center, reporting to the Dean of Students, provides quality volunteer service to the community and designs and implement social justice programming in collaboration with campus and community members.  The VSC engages students as volunteer or intern Project Directors who coordinate community engagement projects in collaboration with local and regional agencies.  VSC also lists community volunteering opportunities.  The annual Social Justice Summit  brings together over 500 students, faculty, staff and community members to address issues of inequality and oppression on a local, national and global level.  ~ 2.025 FTE, including 1.0 staff and 0.20 management full-time managers and 0.825 graduate and student assistant supportAdditionally, academic departments that require fieldwork, practicums, student teaching or other off-campus service work maintain offices to coordinate placements and build relationships with community partners. These include the colleges of Communications; Health & Human Development; and Education. ~ 5.25 FTE, including 4 full-time staff, 6 course-release faculty members and .25 community site coordinators.Lastly, there are several offices that manage community engagement that is not course-related. The Coordinating Council of Support Groups, Office of Community Relations, University Extended Education, and International Education, and University Advancement – among many others – maintain extensive networks of relationships that link us to local, professional, and international communities.

		B2a_Text: Since efforts exist throughout campus, the full extent of our investment in community engagement is not known; however, at least $821,553 in internal funds (permanent, State dollars) was allocated in 2007-08 to staff CICE and VSC, and for FWS community service; plus $100,000 for Community Relations.

		B2b_text: Our programs receive generous support from public and private funders and partners. Focusing on projects that have a specific community engagement project, over $8 million was awarded in 2007-08 through competitive grants, budget allocations, or contracts. Examples include:• $4.1 million to projects in 6 Centers of Excellence in the Mihaylo College of Business and Economics. Projects include the Small Business Development Centers, the Center for Entrepreneurship, the Family Business Council and others that engage faculty and students with local businesses for applied research and service projects;• $1.4 million for Center for Internships & Community Engagement projects such as Jumpstart, After School Education & Safety, and Working to Enhance the Care and Resources for the Elderly, which engage partners  and students in service-learning;• $2.7 million to support 18 community partnerships such as Grand Central Art Center, U.S.-Mexico Training, Internships, Exchanges and Scholarship program, and the Report on the Conditions of Children in Orange County.

		B2c_text: Several programs augment internal and external funding through fundraising efforts. JUMPSTART FOR A DAY is a special event for families of children participating in the program; the student members seek support for the event from local businesses.  The WECARE (Working to Enhance the Care and Resources for our Elders) program’s annual inauguration and graduation ceremony also generates funds through ticket sales for the event.  ~ The SUMMER SCHOOL FOR NONPROFITS, although not a fundraiser per se, generates net proceeds that are used for joint projects matching community organizations with faculty to explore nonprofit sector issues, and for nonprofit sector research mini-grants to faculty.  ~ The Volunteer & Service Center secures support for its student-led projects through ongoing fundraising, donor cultivation, and proposal writing. The Social Justice Summit relies exclusively on these types of efforts.  ~ Faculty Principal Investigators and development directors assigned to each College raise funds for community engagement projects, research and courses under their direction. Examples include over $1.6 million in private foundation support secured by faculty for the Center for Successful Aging & Fall Prevention Center of Excellence, which combines service to seniors with training for students and faculty research and scholarship on aging and fall prevention.

		B3a_text: Mechanisms such as enrollment reports, course censuses, and an online placement system are used to track most forms of curricular community engagement, but since centralized reporting is not mandatory and service is not recorded on student transcripts, our existing documentation is by no means comprehensive. We do feel, however, that our tracking is reasonably representative of the scope and quality of our engagement efforts.CURRICULAR COMMUNITY ENGAGEMENT:~Internships, Fieldwork, Practicum: Course number 495 is reserved in all departments for internship classes, and students are required to serve a minimum of 120 hours in these courses in order to earn 3 units of credit. Annual enrollment reports yield counts of hours, courses, and faculty. In 2007-08 we tracked 190 sections and nearly 500,000 internship hours.~Service-Learning: The “S” footnote code is reserved in the class schedule for courses approved for service-learning options. Each term the Center for Internships & Community Engagement surveys faculty of S-marked courses to track the number of students exercising the service-learning option and the number of hours they served. In 2007-08 we documented 25,295 hours of service performed in 25 service-learning courses.~Learning Agreements: CICE maintains an online registration and placement system for service-learning and internships. Registered sites post positions which students may apply for once they have generated a profile including the associated course information in the system. The resulting documentation includes a Learning Agreement between CSUF and the community organization.  In 2007-08, 804 Learning Agreements were completed. ~Other forms of documentation exist to document hours performed toward certification, credentialing or licensure (such as in Counseling, Teacher Education, Psychology, etc.).CO-CURRICULAR COMMUNITY ENGAGEMENT~The Volunteer & Service Center is working to improve an opt-in online tracking system tested to limited success in 2004. In the meantime, VSC manually tracks hours served on the projects it conducts. In 2007-08 students directed 8 VSC projects totaling 11,000 hours of service -- a 48% increase in hours and a 68% increase in the number of volunteers over 2006-07.~Clubs and Organizations report community service hours to the Dean of Students each year. Examples include “Camp Titan,” a week-long summer camp organized and staffed by students with proceeds from a year-long student fundraising effort, and sports clinics held for local youth sports teams by our athletic teams. Documented co-curricular community engagement in 2007-08 exceeds 20,000 hours.

		B3b_text: With more than 36,000 students, ours was the largest campus in the CSU system in 2007-08. Community engagement takes many forms and exists across the curriculum and all divisions of this very large campus; likewise, data tracking takes place everywhere that is home to the engagement activities and is put to relevant uses by various units. It was something of a revelation to us, then, when an effort was made to aggregate data about our community engagement efforts in 2006-07. The resulting figures, which were the basis of our President’s Higher Education Community Service Honor Roll application, confirmed perceptions about the extent of our community engagement but for the first time put those perceptions into an appreciable scale. The ability to quantify community engagement efforts in this way has turned out to be a powerful tool for concretizing our planning for community engagement as an integrated function of campus activities. Examples of how tracking data is used routinely include:• Clinical hours are reported to licensing board such as the Board of Behavioral Sciences (psychology and counseling students).• Department annual reports, Program Reviews, faculty teaching portfolios, etc. use tracking data to document the roles of students, faculty, staff, and departments in engaging with the community. • Tracking and budget data is used to report on grant-funded community engagement projects.• Community engagement data is used in reports to Campus Compact, the CSU Chancellor’s Office’s Academic Planning Database and Center for Community Engagement, President’s Higher Education Community Service Honor Roll, our annual Community Engagement Report, and marketing and public relations materials.• The Center for Internships & Community Engagement’s office space was doubled in spring 2008 to accommodate expanded operations based on data documenting steady increases in community engagement efforts and participation rates.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Reflections, evaluations, and course work are mechanisms used to assess the impact of engagement on students in service-learning and academic internships. Students who perform community service and participate in volunteer projects also reflect on the impact that engagement has on their personal development. For instance, the Volunteer & Service Center (VSC) formally and informally assesses learning outcomes for its student leaders each semester through in-person meetings, staff and peer observation, and written assessments. Students volunteering for service projects also complete on-site reflection activities. These assessments have shown that students demonstrate significant progress in developing desired learning outcomes, particularly in the areas of managing self and building confidence, developing leadership skills such as public speaking, delegation and program management, and awareness of diversity issues.  Students report a greater sense of civic/social responsibility, understanding the impact of their community engagement and expressing goals of engaging others in continued service and action.  As one student stated, “I know that being part of this organization has helped me be more outspoken and stand for a cause that I feel is worth fighting for.” Many volunteers informally reported similar discoveries and newfound commitment to service.  

		B3d2_text: Formal methods i.e. RTP, departmental annual reports and impact reports for mini-grants and travel awards measure impact on faculty.   However, faculty often express how community engagement efforts impact them by sharing the reflections of their students. One such finding comes from a service-learning fellow who developed a master syllabus for all sections of COMM 464. In this capstone course for the Public Relations Concentration (200+ students per year), student teams develop, implement, and evaluate a public relations campaign or project for a nonprofit organization. Dr. Witmer writes of the impact on her: “My experiences in this course never fail to provide new insights and amazement at the rewards brought about by service-learning. Students in this class consistently provide valuable services to their clients and teach me the constant variability of public relations. Students in COMM 464 form teams that serve as public relations firms to community-based nonprofit clients. This not only allows them to get a taste of ‘real world’ public relations practices, but also provides them an opportunity to develop an appreciation for the value of community service. The course is designed to help students move from the ‘student mindset’ to the mindset of a professional. One student at the end of the Spring 2008 semester remarked that ‘this is much more than just a class,’ and it is.”

		Impact on community: On

		Impact on institution: On

		b3d3_text: Formal assessment of community impact is through evaluations conducted by faculty, the CICE and Volunteer Service Center in relation to specific courses and projects.  (CICE works with the Career Center in maintaining a database to track this information.)  All yield stories such as the following about the impact and value of service-learning courses on the community.Students in COMM 464 created a Women's Day event for Stanton Community Center.  It was an event that could not have been possible without the creativity and energy of the service-learning students.  A staff member from another agency who attended the event had this to say:  "the [COMM 464] students would have put many of my managers and associates to shame in the way they organized and executed the Stanton Community Center Women’s Day celebration on November 17th. …The CSUF communication students made the Women’s Day come off without a hitch and in doing so, provided a vital service to the city and its inhabitants.”

		B3d4_text: One of the primary measurements of impact on an institution is in how the organization allocates both hard and soft resources.  Over the past 14 years, the university's commitment to community engagement has grown steadily as evidenced by the increase in new permanent staffing including management positions, (~1.0 FTE in 1994; ~15 FTE 2008) to support this work throughout the campus.  The university's mission statement, goals and strategies which emphasize this engagement with the community are being implemented and can be witnessed at every level of the institution in how it operates.  Additional evidence of the degree to which community engagement is now perceived as an integrated and institutionalized value, is its incorporation into the self-review for our 10-year re-accreditation with WASC (see discussion in I.A.3.a.).

		b3e_text: Quantitative assessment data informs such decision-making as resource allocation and scheduling, as the impacts are significant and campus-wide. For instance, over 350 course sections were offered in 2007-08 to accommodate all the students working to fulfill fieldwork, internship or service-learning requirements. In addition to the resources customarily allocated for scheduled courses, these sections required additional planning and resources for advising, registering, placing, and assessing students in their sites; for coaching faculty on how to integrate these activities into the curriculum and manage student and site logistics; and for recruiting and maintaining outstanding community partnerships to support the placements. All of these decisions are supported by the quantitative data we collect.Although we recognize the need for more systematic methods of qualitatively assessing community engagement campus-wide, anecdotal information is generated across the divisions when faculty members and students reflect on the impact of their engagement experiences. Four departments (TESOL, Business Administration, Human Communications and the Public Relations Concentration) institutionalized service-learning as requirements for their majors based on such qualitative impressions of their faculty and students.As faculty continue to integrate community engagement into their teaching, they naturally include their qualitative assessments of it in their scholarly work and departmental activities. Course design, conference presentations, and publications all reflect individual faculty assessments of the impacts of engagement. Likewise, in planning for our recently completed 50th anniversary year, the campus reflected on who we are and what we stand for as an institution. This resulted in the “Querer es Poder” project, a magazine in which we highlighted 50 outstanding alumni who have dedicated their life's work to the community, in celebration of our status as a Hispanic Serving Institution.

		B4_text: CSU Formative Review for Faculty Scholarship of Community Engagement:  Community Engagement describes the collaboration between higher education institutions and their larger communities … for the mutually beneficial exchange of knowledge and resources in a context of partnership and reciprocity. CSU Fullerton Mission and Goals: II. To provide high quality programs that meet the evolving needs of our students, community, and region; B. Integrate knowledge with the development of values, professional ethics, and the teamwork, leadership, and citizenship skills necessary for students to make meaningful contributions to society; D. Provide experiences in and out of the classroom that attend to issues of culture, ethnicity, and gender and promote a global perspective; G.  Provide opportunities to learn from external communities through internships, cooperative education, and other field activities....• IV. To make collaboration integral to our activities, we will: A.  Create opportunities in and out of the classroom for collaborative activities; D.  Promote collaborative and innovative exchanges…to…enhance opportunities for all learners; • VII. To expand connections and partnerships with our region, we will: A.  Develop mutually beneficial working partnerships with public and private sectors; C.  Develop community-centered programs…that serve the needs of our external communities....

		B5_text: We support faculty’s professional development mainly through efforts of the Center for Internships & Community Engagement in partnership with the Faculty Development Center including:• Travel awards to attend conferences such as the California State University [system] Conference on Community-Based Research and Teaching; the Western Region Continuums of Service Conference; AACU Annual conference and faculty disciplinary conferences/meetings. Faculty who present at the conferences are given higher priority in receiving travel awards. Those who receive travel awards report to their home department, usually during department meetings, on what they learned from the conference.• Competitive service-learning mini-grants are awarded to faculty proposing to integrate service-learning into existing curriculum; 10 mini-grants were awarded in 2007-08.• CICE Faculty Fellows are awarded one course release per year to serve as liaisons between the Center and their respective colleges.  They serve as resources to other faculty members, conduct research on service-learning and/or implement service-learning projects.  • CICE conducts training to faculty wishing to learn how to integrate service-learning into their curriculum. Trainings are offered at the new faculty institute each year, to departments, and to individual faculty members.• The Gianneschi Center offers mini-grants to faculty wishing to partner with nonprofit organizations on research for or about the nonprofit sector.Since 1999 CICE has provided more than $200,000 in support of such activity.The Faculty Development Center’s “Teaching and Learning Academy” for new and continuing faculty includes a workshop on “Service Learning 101: How to Get Started.”The President’s Office funds mini-grants related to the Mission & Goals. Some awards have been made to support faculty development for community engagement. An example is an award to Dr. Kathy Brzovic and Dr. Irene Matz to establish an inter-disciplinary learning community of students from Business and Communications.

		B6_text: We take our role as a public comprehensive university to mean that we are responsive to and inclusive of the community in all that we do. Just as students have a voice in institutional planning through their seats on the Academic Senate and campus advisory boards, we consider the community to be a full partner in planning for community engagement. We ensure this through community representation on advisory boards across all divisions and at all institutional levels (also see I.A.3.a.).A primary example is the Osher Lifelong Learning Institute (OLLI). A group of 27 active retirees launched the “Continuing Learning Experience” 1979 with a series of 8 programs in its first semester.  Its accomplishments since then include raising the funds to build the 20,000-sf Ruby Gerontology Center (RGC), and expanding to more than 200 courses a year for 875 members. CLE became one of 119 OLLIs in the nation in 2006. This group’s vision was larger than just creating programs and a building of their own, however, and they advocated convincingly that senior issues needed to be integrated into the university’s teaching mission. They informed, influenced and inspired our decisions to develop the hub of scholarly, research, and curricular activities that today includes the Lifespan Wellness Clinic, Institute of Gerontology, the master’s program in Gerontology, Center for Successful Aging, Fall Prevention Center, Mobility Enhancement Clinic, and many more efforts across two colleges and University Extended Education. While these results demonstrate the remarkable depth of involvement that this community group had in shaping a thriving hub of the university, this one example is only one of many.In addition, through its extensive network of community partnerships, the Center for Internships & Community Engagement ensures that the placement sites, nonprofits, and the community at large have a voice in institutional planning.

		SD1_text: According to the 2007-2009 Catalog, “criteria for selection to the faculty include mastery of knowledge in an academic specialty, demonstrated skill and experience in teaching, and continuing interest in scholarly study and research. Retention and promotion criteria also include service to the university and community.” Colleges and departments integrate this focus on community service into their recruitment and selection procedures. For example, the College of Health and Human Development (HHD) describes the recruitment procedures it followed in 2007-08:Because the university and the college have community engagement incorporated in their mission and goal statements, it is critical that the search/recruitment process encourage the hiring of faculty to meet this need.  All of the position descriptions for HHD’s 2007-08 faculty searches included community service as part of the position description and as a qualification of the position.  Examples from position descriptions include: • “…guide community project students through their capstone projects; • ability to work with a culturally and ethnically diverse population in community based venues; • ability to work with the community in a multicultural environment; • maintain an environment that that fosters excellence in community service; and • seeking faculty whose background and preparation complement the department’s commitment to community practice.”   In addition, the search and recruitment process seeks to hire faculty with expertise and commitment to community engagement relative to a number of active research centers within the college.  These centers include the Center for Community Collaboration, the Center for Successful Aging, the Center for the Promotion of Healthy Lifestyles and Obesity Prevention, the Center for the Advancement of Responsible Youth Sports, the Fibromyalgia Research and Education Center.  All of these centers have a vital community connection and purpose.

		SD2a_text: Our institutional policies not only reward the scholarship of community engagement, they require it. In keeping with our goal of “providing high quality programs that meet the evolving needs of our students, community, and region,” faculty are expected as part of the tenure and promotion requirements to engage in community service.  University Policy Statement (UPS) 210.000, II.B.3.A., the official university document describing the requirements for gaining tenure and promotion, states:“Each faculty member shall contribute to the profession, to the University, and to the community through appropriate professional and service activities. . .  Maintaining and improving the quality of the learning experience, the profession, the University, and the community depends upon active participation of faculty in various organizations and governance tasks.  All faculty members are expected to take a continuous and active role in addressing the needs of the profession, University, and community...” UPS 210.000 requires Department Personnel Standards (DPS) also address these professional, university, and community service activities.  More important, though, is that community engagement and service activities are considered to be a vital and integral part of the mission and philosophy of most programs.  For example, the College of Health and Human Development includes as a major part of its mission “. . . providing community outreach related to the health, development, and well-being of people of all ages...” DPS statements for all HHD departments require “on-going, active involvement in professional/community service activities over the entire period of review.” “Faculty are expected to actively serve the needs of the university and community by participating in a broad range of campus activities and in external community activities.   All faculty, after their first probationary year, are expected to increasingly make noteworthy contributions towards the ‘work’ of the department and university as it conducts its business and serves its community clientele.” 

		SD2b1_text: The scholarship of community engagement is classified as “applied scholarship,” and/or “pedagogy.”

		SD2b2_text: 

		SD3_text: Student leadership in community engagement occurs at all levels, from voting membership in institutional policy boards to leadership roles in curricular and co-curricular programs. Examples include:• The Academic Senate standing committee on Internships & Service-Learning includes 2 slots for students. (Please see item 5 in this section for a discussion of the roles and responsibilities)• Student leaders are responsible for developing and implementing the Volunteer & Service Center’s community service projects. Student project directors initiate and coordinate volunteer programs working with children, the environment, and hunger and homelessness, as well as blood drives and social justice programs. Their roles include program development and planning, recruitment, orientation and training, volunteer supervision, reflection and assessment.  They also interact directly with community partners and help maintain positive, ongoing relationships with them.  • The Social Justice Summit, hosted by the VSC, is coordinated by a Student Planning Committee in collaboration with an advisory board composed of faculty, staff and community members. The themes vary from year to year to reflect student interest and community need, but as with all VSC projects, the summit is guided by core values of service, collaboration, involvement, learning, leadership, and diversity.

		SD5_text: The Academic Senate standing committee on Internships & Service-Learning provides oversight of community engagement.  It advises the Center for Internships and Community Engagement and is responsible for reviewing and developing policies to govern engagement activities. It is composed of 10 positions: 5 for faculty (no two from the same college); 1 liaison from the Executive Committee; 2 students; and non-voting positions for the directors of the Center for Internships & Community Engagement and the Career Center.  The committee was integral in developing CICE’s three-year strategic plan in 2007, with members of the committee traveling to sister campuses in the CSU system to learn more about service-learning and community engagement activities.  It also recognized the expanding work of the Center and recommended that its name be changed from the Center from Internships & Service-Learning to the Center for Internships & Community Engagement.  Faculty who serve on the committee are genuinely interested in supporting, enhancing and expanding community engagement activities for students and faculty members.

		SD4_text: The campus has recognized a need for this notation in past years and the Dean of Students office has worked on programs such as CCAR (Co-Curricular Activities Record). Currently there is no provision for noting community engagement on student transcripts.  However, the Academic Senate standing committee on Internships & Service-Learning and the Vice President for Academic Affairs approved the creation of such a notation as part of the three-year strategic plan for the Center for Internships & Community Engagement.  The senate committee and CICE will be working on this goal in 2008-09 with plans to implement by Fall 2010 after the campus-wide transition to CMS is complete.

		IIA1a_txt: University Policy Statement 411.600 became effective Fall 2001. POLICY:  To provide high-quality programs that meet the evolving needs of our students, community and region, [CSUF] provides opportunities for its students to learn from external communities through service-learning activities. GUIDELINES:  Service-learning activities clarify, illustrate or stimulate additional thought about academic topics covered in the classroom, as well as encourage students to develop or strengthen a habit of service to the community. To be offered for academic credit, service learning activities must: (a) constitute a component of a university course and be described in a syllabus…;(b) integrate community and classroom learning; (c) meet community needs…; (d) provide structured opportunities, including writing assignments, for students to reflect on the connections between their service experiences and the course objectives; (e) account for no more than one-third of the course work and grade; (f) match a student’s academic preparation; (g) occur only at sites evaluated and approved by the course instructor; (h) involve no more than forty hours of community service per semester unit of credit; and (i) provide an opportunity for the student, community supervisor and the instructor to assess the service-learning experience provided by the activity.

		IIA1b_1: 277.00000000

		IIA1b_2: 2.4%

		IIA1c_1: 13.00000000

		IIA1c_2: 20%

		IIa2a_txt: While some attention has been paid to articulating learning outcomes within the disciplines, we recognize the need for strengthening our work in this area campus-wide. The Director of Assessment and Educational Effectiveness is working with deans, department chairs and executive leadership to develop learning outcomes across the curriculum. Some outcomes language already is in place related to curricular engagement. The Catalog briefly refers to community-based learning in the framework of outcomes for General Education in the “Implications, Explorations and Participatory Experience” sections for three subject areas (Mathematics and Natural Sciences; Arts and Humanities; and Social Sciences). Among the goals for student learning outlined in these GE sections is the following: “When deemed appropriate, to apply disciplinary concepts [from the relevant subject area] in a variety of settings, such as community-based learning sites and activities.” (source: 2007-2009 Catalog)

		IIA1d_1: 27.00000000

		IIA1e_1: 1305.00000000

		IIA1d_2: 1.4%

		IIA1e_2: 3.6%

		IIA2b_txt: TESOL Our students work effectively in multicultural environments:• are aware of and value the cultures of English-speaking peoples as well as other diverse cultures.• are interculturally sensitive and draw on the values, backgrounds, prior knowledge and interests of their diverse student populations.• hold a global perspective which seeks to uphold and safeguard human dignity.• participate in cross-unit collaborations on campus and in the community through tutoring programs, writing programs, learning resource centers,  intensive language programs, and community-based centers.Communications• recognize and strive for excellence in the ethical practice of public relations as assessed through a public relations proposal, and completion of a semester project for a nonprofit "client."• Recognize the value and impact of personal and professional engagement in community service as assessed through written reflections.

		IIA2c_txt: At the student level, the outcomes are assessed and measured via specific course assignments and in the grading process.  An example from the Comm 464 Syllabus: For a grade of A, the work meets an outstanding level of competence for upper-division college work. It will include all the qualities of "B- and C-level" work, plus:• constitute a true contribution to the knowledge or beliefs of the reader or audience. • sustain positive interest, feeling, and/or commitment in the reader or audience. • demonstrate vividness through the use of language. • demonstrate fluency and polish that strengthens the impact of the message.• provide a genuine service to the client or recipient.• be of professional-level written or oral presentation quality.The outcomes are reviewed and assessed through the departments and colleges as part of the curriculum review committees, accreditation (departmental, program & WASC), and credentialing processes.  Additionally, the Vice President of Academic Affairs  hired a Director of Assessment and Educational Effectiveness to support campuswide disciplinary assessment activities including curriculum to course to program mapping, to systematically measure student learning.

		IIA2d_txt: The assessment data is used to refine existing courses and programs and/or develop new courses and programs.  For example, the accreditation process for the new Masters in Public Health helped faculty to think more clearly about what their undergraduate Health Science majors needed in order to be successful with only a Bachelors in that field.   As a result, the faculty decided that a major goal for the next three years would be the full integration of service-learning into strategic courses throughout the Health Science program.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Research: Opportunities for undergraduate research is one of our distinguishing characteristics as a campus, and community engagement is the focus of much of the research. Because our students represent the diversity of Southern California’s multi-ethnic population, we have a distinctive capacity for conducting culturally-specific, multi-lingual research and to reach into underrepresented populations. Just one example among many is the 5-year “Weaving an Islander Network for Cancer Awareness, Research, and Training” (WINCART) program, in which students work with faculty to increase knowledge, awareness and behavior change among under-represented and under-researched minority populations that are at risk for cancer. Multi-cultural competence also is a hallmark of the Social Science Research Center, which was established to provide social science students with experience producing applied research for nonprofit and tax-supported agencies and organizations. Leadership: Students who participate in Project SHINE as part of TESOL, can matriculate through four leadership steps serving as: coach, tutor, teacher and then trainer over a minimum of four semesters.  All students participate as service-learners.Internships:  Almost all academic internships (credit-bearing) are based in the community at businesses, nonprofits and government agencies.  The Dan Black Physics-Business Internship combines physics and real world business training to promote entrepreneurship for young scientists.Study abroad opportunities include CSU International Programs, or programs initiated by colleges, faculty, or third-party providers.  In 2007-08, 188 students studied abroad.  15 of these students went to China as part of a Child & Adolescent Studies 464 practicum course where they served as tutors and culture ambassadors working with K-12 children in school settings.  Additionally, students in International Business are encouraged to complete their academic internships abroad.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: Community-based learning is a valued component of our educational offerings. Every department offers an internship course; several departments require one or more internships for their degrees. Many departments integrate service-learning into their core courses. Examples include Child and Adolescent Studies, which integrates classroom studies with field experience in tutoring at Jumpstart sites. This approach is mirrored in graduate programs; examples include the Modern Languages & Literatures department’s TESOL major requirement to perform service-learning in a methodology/pedagogy class. All TESOL students complete this requirement through service in Project SHINE, in which they interact with English learners at adult-learning centers and culturally-specific senior centers.An example of a capstone requirement is Communications 464, a senior-level course required of all students pursuing the Public Relations concentration of the Communications degree. In this course, student teams must plan, implement and evaluate a public relations campaign for a nonprofit organization they have researched and selected.Several majors have integrated community engagement into their curriculum. The Sociology Department, for instance, has a service-learning requirement for all of their majors. The minor in Asian American Studies requires a 3-unit service-learning and community research course. The Philosophy concentration in Moral, Legal, and Social Philosophy for the Professions requires an internship in Ethics and Society. Several majors require fieldwork for degrees and/or professional preparation (Counseling, Psychology, Teacher Credential, MPH, MSW).Freshman Programs is an optional program in which students participate in one of 5 learning communities, each of which stresses the goals of academic success, campus involvement and civic engagement. Service-learning is integrated with special reserved general education courses in topics such as Sociology, Geology and Liberal Studies.

		IIA4_txt: Gashen, D., Witmer, D.  (2008). Working to Learn & Learning to Work:  A Profile of Service Learning Courses in University Public Relations. Presentation at 3rd Annual Conference of Community-Based Teaching and Research.Knutson Miller, K., Zuniga Dunlap, C., & Gonzalez, A. (2007).  The impact of a freshman year community-based service-learning experience on the achievement of standards articulated for teacher candidates. The School Community Journal, 17(2), 111-121.Rose, D.J., Alkema, G. E., Choi, I-H., Nishita, C.M., & Pynoos, J. (2007).  Building an infrastructure to prevent falls in older Californians.  Annals of the New York Academy of Sciences, 1114,170-179.Sherman, C. P.  (In Press).  Training elementary school classroom teachers to lead developmentally appropriate physical education: A viable model. Journal of Physical Education, Recreation, and Dance.Yen, S. J., Franke, R. (2008).  Service-Learning and Pre-Service Teachers’ Competencies in Early Care and Education. Presentation at 3rd Annual Conference of Community-Based Teaching and Research.Informal pedagogy workshops and meetings were conducted by each of the following mini-grant recipients and CICE Faculty Fellows in 2007-08 as part of their scope of work:  Susan Cadwalleder, Marketing;  Katja Guenther, Sociology; Arnold Holland, Visual Arts;  Jodi Jewell, Business Communications; Sara Johnson, Anthropology; Daryle Nagano-Krier, Business Communications; Aubrey LeBard,  Marketing; Sora Tanjasiri, Health Science; Ying-Chiao Tsao, Human Communications; and Diane Witmer, Communications.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: Off

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Learning Centers: Fullerton Arboretum is a 26-acre botanical garden that welcomes 120,000 visitors (including 20,000 school children) each year to its facilities, which feature the new Orange County Agricultural and Nikkei Heritage Museum, classrooms and visitor center.Tutoring Centers: “Jumpstart” and “After School Education & Safety” (ASES) are just two programs administered by the Center for Internships & Community Engagement to provide tutoring to local school children. In 2007-08 53 “Jumpstart” members and 27 “ASES” staff provided 35,538 hours of tutoring to 608 children.Extension Programs: University Extended Education offers continuing education and customized workforce solutions to the community through consulting services and courses, including over 71 certificate programs. There were nearly 9,000 enrollments in 2007-08.Evaluation Support: Several offices, including the Social Science Research Center, the Center for Community Collaboration, and the Center for Internships & Community Engagement, provide evaluation services, either through direct service contracts or by referring independent researchers. Training Programs: • The Family Business Council is a learning community for family-owned and -operated businesses whose members receive specialized training from the Mihaylo College of Business and Economics. • The Gianneschi Center produces “Summer School for Nonprofits” to increase the capacity of organizations we partner with. The 2008 program served 265 people from 7 counties, and was co-sponsored by 9 local nonprofit associations.Professional Development Centers: TASEL-M (Teachers Assisting Students to Excel in Learning Mathematics) is just one of many programs in which the University provides professional development opportunities to the community. This program is described in the partnership grid (II.B.3.).Other: Please see III.1. for discussion of WECARE.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-Curricular: Just one of many examples of philanthropic projects that our over 250 student clubs and organizations conduct is a monthly medical clinic in Mexico coordinated by the volunteer doctors, nurses, dentists, health professionals and students who compose the “Flying Samaritans” service club.  Other student clubs regularly coordinate blood drives, engage in hunger and homelessness projects, mentor children, and participate in environmental restoration.  •  Work/study: There were 15 contracts with off-campus entities for Federal Work Study students in 2007-08 totaling $242,553 (26.4% of our total FWS funding).  •  Cultural Offerings:  Concerts, plays, recitals and exhibitions drew a combined audience of approximately 60,000 people in 2007-08, including 396 performances on the 5 stages of the new Performing Arts Center. • In a unique partnership with the City of Santa Ana, the University developed and operates the Grand Central Art Center in a restored historic building that is a cornerstone of the city’s Artists Village empowerment zone (see partnership grid, II.B.3.).   •  Athletic Offerings: Virtually every one of our 15 intercollegiate athletic teams conduct outreach to one or more community groups, such as clinics for youth teams and matches for developmentally disabled athletes. Titan athletics events drew audiences of over 125,000 people in 2007-08.   •  Library Services: The public has on-site access to collections and exhibits, some checkout via Patrons membership, plus walk-in guest access to many electronic resources. Exhibits, readings, and lectures are open to the public.    •   Technology: We created a partnership with KCET (Los Angeles-based public television affiliate) to produce original public affairs programming for their new Orange County digital channel (see partnership grid, II.B.3.).   •   Faculty Consultation: The Public Affairs office maintains an online “Faculty Experts Guide” listing individuals who can offer insight and expertise to the media and the public on a wide variety of topics.

		IIB4a_txt: There are several offices on campus that work to provide stewardship of the many collaborative relationships that underline our internships, service-learning, fieldwork, community service, volunteer, research, and community relations efforts. Our ability to serve our students and our constituencies relies on maintaining authentic partnerships that meet the needs of our partners and the audiences we share. One example of our investments in quality partnerships is the Center for Internships & Community Engagement’s training programs for both placement sites and for faculty. Community partners can become certified placement sites by completing a CICE training program and maintaining ongoing contact with the placement coordinator. CICE offers workshops and mini-grants to faculty to train them on how to integrate service-learning in their courses; this training includes content on ensuring that the service is meeting identified community needs.Specific partnerships and their advisory boards for programs such as SHINE, Jumpstart and WECARE are developed with this mutuality in mind.  Community partners, faculty, staff and program participants gather on a regular bases to discuss the implementation of the project and to make changes as necessary to ensure a positive experience with high benefit for all involved.Lastly, the Center for Internships & Community Engagement will be reactivating its Advisory Board (redesigned in 2007-08) which has representation from community partners, faculty, staff and students to ensure that the work of the Center is one of reciprocity and mutuality.

		IIB4b_txt: Most of the assessments that take place systematically refer to service-learning, internship, and fieldwork placements.  Because these are integral to so many of the programs on campus, it is vital that the placements are mutually beneficial and meet genuine community needs.  We have longstanding partnerships with hundreds of school districts, hospitals, government agencies, nonprofits, and businesses. We receive feedback from them through formal means such as individual student assessments, site visits, focus groups, advisory boards, and learning agreements; and through informal communications via email and phone calls throughout the year. 

		IIB5_txt: Dr. Vivek Mande (Accounting) - Center for Corporate Reporting & Governance - The Center disseminates information on current financial reporting issues, interpretations of financial rules, and research results of studies sponsored or conducted by the Center and hosts an annual conference attended by nationally recognized individuals and experts in the areas of corporate reporting and governance. (Accounting)Dr. Anil Puri & Dr. Jane Hall (Economics) - Institute for Economic and Environmental Research Reports:  Southern California Leading Economic Indicator, May 2008; 2008 Midyear Economic Forecast Report; Orange County Business Expectations Survey; etc.Center for the Promotion of Healthy Lifestyles and Obesity Prevention Projects & Research Reports:  J. Weiss & J. Gomel - Mother’s Decision-Making in Preschoolers’ Nutrition; C. Greenberg & E. Rutowski, RN -  Collaborative Model for Healthy Lifestyles in Elementary School Children; L. Wiersma & C. Sherman - Community Based Healthy Lifestyles Intervention for Underserved, At-Risk Youth; J. Gomel & J. Weiss - Evaluation of ALISA (Active Living In Santa Ana) Physical Activity & Healthy Eating Program; and S. McMahan & V. Moczulski - Commuting Behaviors, Obesity Risk, and the Built Environment.Center for Community Collaborations: M. Berelowitz (Human Services) - Report on the Conditions of Children in Orange CountyCenter for Oral & Public History: N. Fousekis (Oral History) - El Toro Marine Air Station World War II/Korean War Oral History Project Report

		III1_txt: I.A.3.b.  University Extended Education’s Professional Certificate programs are developed through extensive research and continuous conversations with industry experts in response to industry and community needs.  One new certificate program focuses on “Green Building” to help professionals in a variety of fields learn how to integrate financially and environmentally conscious decision-making into building practices. The Orange County chapter of the U.S. Green Building Council, the American Institute of Architects, and the Green Building Education Consortium were partners in developing the program.II.B.1. Indicate which outreach programs are developed for community.Caring for seniors is the goal of an AmeriCorps program offered through the Institute of Gerontology and the Center for Internships & Community Engagement in partnership with more than 20 Orange County community organizations serving the elderly. WECARE (Working to Enhance Care and Resources for our Elders) is an intergenerational, multicultural corps of experienced and trained volunteers. More than 50 students and alumni, as well as area university students and community members, commit to a minimum of 450 service hours over a one-year period. Members, more than half of whom are age 40 and older, provide services such as in-home visits to deliver meals, provide information on healthy aging and resources,  provide companionship, and conduct classes on fall prevention and health issues. Seniors learn new skills to live longer, healthier lives and enjoy making new connections and friendships. 

		III2_txt: The university has been steadily recruiting new, tenure-track faculty members over the past three years with a goal to yield a minimum of 425 new faculty by 2010.   Once complete, 1/3 of tenure-track faculty will be relatively new.  To recruit the best, new faculty are provided with $6,500 to support their research efforts, $1000 for professional development, 2 (3-unit) course releases in their first year and 1 (3-unit) course release in their second year.  These incentives have provided faculty the opportunity to be more thoughtful about their research and teaching and many sought the Center for Internships & Community Engagement's expertise in developing service-learning courses and community-based research projects in 2007-08.  The President also renewed his and the university's commitment to civic and community engagement by stating the following in his first Executive Update e-newsletter this Fall:  "Fostering civic engagement and service to the larger community is an essential part of this university's mission."  Another example is in the fact that state and local government officials as well as Congressional Representatives continue to work closely with CSUF on projects such as WECARE and the Center for the Promotion of Healthy Lifestyles and Obesity Prevention (See II.B.5 for list of funded reports).  They serve as advocates for these projects by identifying state and national resources, providing earmark funds and serving as relationship brokers to expand the work of CSUF's engaged faculty and students.  They have confidence that the work is truly for public good and that CSUF is extensively engaged with the community.Lastly, significant evidence of quality community engagement is in the long-term impact of the work that is conducted.  In 2002, the then Center for Community Service-Learning received a grant from USAID to develop a service-learning program at Pannassastra University of Cambodia (PUC).  Although the grant ended in 2004, relationships continue with PUC and students and staff who come to CSUF still report that service-learning and internship programs continue to thrive at their institution.  A campus example of this lasting impact can also be found in the number of service-learning courses and community engagement activities that have continued long after the Engaged Department Institutes, trainings and mini-grants."I am grateful for our students' commitment to community service and most appreciative of the creative and dedicated efforts of our faculty and staff in developing service-oriented learning experiences that benefit students, the community and the campus.... At CSUF civic engagement and service-based learning are critical elements in a well-rounded education. " President Milton A. Gordon, Executive Update on CSUF.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 25







c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		PrintButton1: 

		Name: Bernadette Robert

		Title: Assistant Vice President for Student Affairs

		email: brobert@msmc.la.edu

		City: Los Angeles

		State: CA

		Institution: Mount St. Mary's College

		president: Dr. Jacqueline Powers Doud

		address: 10 Chester Place
Los Angeles, CA 90007

		Phone: (213) 477-2571

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Founded in 1925 by the Sisters of St. Joseph of Carondelet, Mount St. Mary's College offers a dynamic learning experience in the liberal arts and sciences to a diverse student body.  As a Catholic college primarily for women, we are dedicated to providing a superior education enhanced by an emphasis on building leadership skills and fostering a spirit to serve others.  Our measure of success is graduates who are committed to using their knowledge and skills to better themselves, their environments, and the world.


		IA2_text: Annually, the College joins with faculty, administration, staff, friends and family members to celebrate and recognize students who exemplify a spirit of courage, inspiration, and dedication through service to our communities. The following awards are given:

1.  The Community Service Award: Initiated in 1984 to honor the outstanding student who has volunteered her services in various and numerous capacities in the Los Angeles community. 
2.  Distinguished Community Service Award:  Given to a student who has distinguished herself by enthusiastically participating in on-campus events and in her local community through volunteer work and/or political activism.
3.  The Estelle Doheny Award:  Awarded to a student who personifies the characteristics of Christian service, graciousness, and concerns, and who shows great potential for making a significant contribution in her time.
3.  President's Award:  The College's most prestigious award, recognizes students who are consistently involved in the activities of the College and our surrounding communities.  Breadth of responsibilities and involvement are considered in  this award.
4.  Magnificat Award:  Awarded to a student who demonstrates a commitment to living her life in solidarity with the poor and marginalized.
5. Student Ambassador Recognition:  Given to students who serve as Student
Ambassadors/Mentors/Volunteers in local schools and community organizations.
6.  Emerging Leader & Outstanding Leader Awards:  Given to students of freshman, sophomore, junior and senior standing who exhibit qualities that define her or him as an outstanding leader both on and off campus.


		IA3a_text: Mount St. Mary's College students serve the local community through various activities and community partnerships. These include, for example, peer mentoring and tutoring for K-12 students, service learning courses, feeding the homeless, environmental clean-up, conducting oral histories of senior citizens (including retired Sisters of St. Joseph), hosting fundraisers for local charities and responding to a variety of societal and community needs.  The Office of Community Engagement meets with  Community Partners in order to review and assess the effectiveness of the program services in which they are mutually engaged, both for the benefit of the community and Mount St. Mary's students. The following describes some of the evaluation methods used by the Office of Community Engagement:

Student Ambassador Program Evaluations
Each year, the Student Ambassador Program provides essential college preparatory support and mentorship to over 7,000 at-risk youth in the greater Los Angeles region.  Mount students serve as Ambassadors at various high schools and community agencies to assist counselors in sorely needed college preparation and  advising for students in these inner-city schools.   Periodic evaluations are completed by site supervisors and Student Ambassadors to ensure the effectiveness of the program, assessing programmatic strengths and weaknesses , making suggestions for future improvements and deciding whether having an Ambassador working at the site is an effective use of college and community resources.  

Annual Community Partners Site Visits
Each year, members of the Community Engagement Team (either the Assistant Vice President for Student Affairs and Community Engagement or specific Program Coordinators) make site visits to community and school partner sites to review the effectiveness of the partnership.  In between site visits, staff from the Community Engagement office also conduct periodic check-in phone calls with partners.

In addition to surveys and evaluations conducted by the Office of Community Engagement, individual campus programs and departments also conduct assessments of community partnerships.  For example, the Da Camera Society, which offers art and music outreach for local youth, distributes their own evaluation forms to teachers and principals for their qualitative assessment of student receptivity and learning.  Whether the community collaboration occurs at the institutional level or the programmatic/departmental level , assessment and evaluation is a key component of every partnership and activity.

		IA3b_text: Mount St. Mary's College utilizes assessment data to evaluate the effectiveness of community partnerships and to determine whether or not the community's needs, as well as our students' needs are being met.  The data is used to improve service learning courses, student placement, and program services.  Mount St. Mary's College emphasizes the need for a two-way partnership in all levels of community engagement.  The College values ongoing dialogue with community partners in order to give and receive feedback on how the College can be of service to the community, to discuss mutual needs, and to foster mutual respect.  

The College also uses the assessment data to determine whether or not a particular community partnership should be continued.  Mount St. Mary's College clearly differentiates between community engagement opportunities and volunteer opportunities.  In Community Engagement partnerships, it is important that the College not only fosters service among our students, but that our students learn valuable lessons pertinent to their field of study, whether it be in education, nursing, business administration, sociology, or any major in the liberal arts and sciences.   If a partnership with a community agency or school site is not mutually beneficial in this respect, the Office of Community Engagement may choose to place Mount students at a different partner site.  

In addition, the College provides students with a comprehensive list of available volunteer opportunities that are separate from the Community Engagement partners.  The Mount strongly encourages service-for-service-sake as an expression of its history and tradition of meeting the needs of the "dear neighbor," as expressed in the founding documents of our sponsors, the Sisters of St. Joseph of Carondelet.


		IA4_text: As stated in our mission statement, Mount St. Mary's College fosters a "spirit to serve others" and reflects this commitment in many of our marketing materials and on our website.  

The College's admissions brochures include sections on "Community & Compassion," which state:  
•  Any college or university can offer an education for your mind, but Mount St. Mary's will also teach your heart.  You'll graduate from the Mount with the knowledge and skills to serve others and with the drive to put it into action.  Growing out of our Catholic mission, the commitment to serve is expressed in many ways.  From volunteering with after-school programs to creating films that explore issues of social justice, you'll find personal and profound opportunities to work for a better world.
•  Our academic programs will encourage you to take a broad world-view.  Our students and faculty create a community of engagement in which what we do matters as much as what we think.

The College's website has a dedicated page for the Office of Community Engagement and related activities (http://www.msmc.la.edu/pages/4736.asp).  Additionally, the home page often spotlights various community activities that members of the campus community are involved in. (ex. http://www.msmc.la.edu/pages/2685.asp?item=2690; http://www.msmc.la.edu/pages/2685.asp?item=1762; http://www.msmc.la.edu/pages/2685.asp?item=1299)

Mount St. Mary's College also distributes a seasonal magazine, "The Mount," to alumnae, faculty, staff, and friends.  The magazine often includes stories highlighting the College's community engagement activities.  For example, the magazine has had articles or news shorts featuring various community related events including facts about the Student Ambassador Program, a feature on Mount students providing free tax services to community members, and a story on a sociology class spending  time at a local Los Angeles housing development to educate residents about healthy living.

		IA5_text: Example 1:  On December 7, 2006, the Board of Trustees unanimously approved the 2007-2012 Strategic Plan.  This plan rests on the College's mission, guided by our Catholic tradition.  Three of the plan's four goals promote community engagement as an institutional priority:
      Goal 1: The College will provide an education that enables students to demonstrate the skills, knowledge, and character essential for socially responsible leadership in a democratic society.
      Goal 2:  The College will cultivate beauty within ourselves, the Mount St. Mary's community and the greater society.
      Goal 3:  The College will provide remarkable service to one another and all those we serve through competence, integrity, and respectful communication.

Example 2:  In the President's Welcome page on our institution's website, Dr. Jacqueline Powers Doud states, "Since its founding in 1925 by the Sisters of St. Joseph, Mount St. Mary's has empowered women to realize their full potential and to contribute enormous talents in Southern California and around the world.... An education at Mount St. Mary's will give you the skills and habits of an educated person: the ability to communicate effectively, to solve problems, to work cooperatively, to live a life of curiosity and engagement, and to contribute effectively to your communities."

Example 3:  Excerpt from President Doud's Spring 2006 Convocation Speech:  "Mount students learn to believe in themselves – and do it through service to others. They serve the community in numbers disproportionate to the average college population.... Our philosophy at Mount St. Mary's College calls for a constant student focus and...for maintaining what we call 'a culture of remarkable service.'  But it also calls for mutuality of obligation - not only ours to the students; but our students to themselves, one another, and the world around them."

Example 4:  The President, the Provost and Vice Presidents of the College serve as board members for numerous community organizations  and promote service within their divisions. 


		B1_text: The Office of Community Engagement coordinates most of the College's community engagement activities.  The office is supported by the following staff: 

1) Assistant Vice President for Student Affairs and Community Engagement-  Oversees the overall activities of the Office of Community Engagement.  This position serves as a primary point person for community partnerships.  She engages in site visits with community partners and ensures the quality and integrity of all programs.  
2) Community Liaison-  Mount St. Mary's College works with a number of community-based organizations and Los Angeles City agencies to sustain the neighborhood we share. The Community Liaison works to engender profound good will for the College within the local community.  
3) Assistant Director of Community Engagement and Career Services- Supports service learning projects and classes, specifically assisting the faculty engaged in service-learning.
4) Coordinator, Student Ambassador Program- Supports and coordinates the activities of the Student Ambassador Program, which provides essential college preparatory support and mentorship 7000 at-risk youth in the greater Los Angeles region.  
5)  Program Assistant for Community Engagement-  Supports and coordinates  Project T.H.I.N.K. (Teaching, Helping, Inspiring, Nurturing Kids) and Operation R.O.C.K. (Reach Out, Challenging Kids), both of which provide tutoring and mentoring services to two local K-8 sites.
6) Director, Service Learning - This faculty position supports faculty preparation for service learning courses.  The director organizes faculty workshops and offers support for establishing and maintaining service learning classes.

In addition to the coordinating efforts of the Office of Community Engagement, individual academic departments and campus programs also develop, coordinate, and supervise students in community engagement activities.  Some examples include: 1) The  nursing department has fully adapted service learning into its nursing courses for senior-year students through "Partners in Health."  Each year approximately 70 senior-level nursing students take part in a service-internship experience throughout the academic year at seven social service agencies in Los Angeles.  2) The sociology department requires an  internship and practicum, which is the application of the major’s program of study in a service-based setting.  A minimum of 100 hours of on-site experience is required, along with practicum attendance and participation.  3) Education students are required to conduct supervised fieldwork to test their developing teaching and learning theories and practices.  4) The Women's Leadership Program supports students in developing leadership skills through service-based co-curricular activities, workshops, internships, and participation in national conferences. Most student clubs include service in the requirements for membership and as part of their charter.

		B2a_Text: The College  provides support for the establishment and implementation of community engagement efforts including service-learning, volunteering, mentoring, tutoring, the Student Ambassador program and other activities.  Institutional funds are permanently dedicated to support approximately 60% of the College's overall initiatives. 

		B2b_text: A significant amount of financial support for the College's community engagement activities comes from grants and gifts provided by foundations and private donors.  Over the last five years the College has received more than $600,00 to fund our community engagement efforts. Our most recent supporters include: California Educational Facilities Authority, Sterling Foundation, Project Grad, and Whitecap Foundation.

Past funding partners have included the Joseph Drown Foundation, Employees Community Fund of Boeing, Macy's Foundation, Milken Family Foundation, Johnson & Johnson Foundation, Consortium for the Advancement of Private Higher Education (CAPHE), the James  Irvine Foundation and the William and Flora Hewlett Foundation.

		B2c_text: In addition to the College's fiscal commitment to providing vital community engagement and outreach, the College actively and consistently seeks funding in support of the communities we serve.  The following are examples of our fundraising efforts:
1.  Community Partners are included in the College's grant procurement efforts.  Taken into consideration are the needs of the Community Partner, their constituencies, and MSMC constituencies (students, faculty, and staff).

2.  MSMC student clubs and organizations conduct fundraising activities both off and on campus in support of the Community Partners they work with.  
Example:  Last year, the Student Ambassador Program raised over $1200 to be awarded to children throughout the City of Los Angeles for school supplies.

3. MSMC Sociology students and faculty raised funds that were used to host a comprehensive and interactive health fair for youth/families-at-risk. The event was held at the Santa Monica Police Activities League and serviced numerous surrounding communities.   

4.  MSMC assists  Community Partners with procuring financial and other community support for their organizations.

		B3a_text: The Office of Community Engagement maintains a Community Engagement Compendium which records active partnerships within the community and annually updates pertinent information about each agency or site. The updated list is posted on the Community Engagement website (http://www.msmc.la.edu/pages/4763.asp). 

In addition to the Community Partner Compendium, the following are examples of documentation mechanisms which track engagement with the community:

1)  Faculty Service Learning Survey- At the end of each academic year, the Office of Community Engagement conducts a survey of Mount faculty to assess the level of participation in service learning courses.  Faculty are asked to self-report on the service learning activities that may have been included in their courses, and to provide comments on the effectiveness of these activities as tools which support their academic/curricular goals in their courses. 

2)  The Da Camera Society maintains an ongoing list of community based agencies and schools where they provide arts and music education workshops and programs for inner city youth.

3)  The Women's Leadership Program provides students with a web-based e-portfolio and "Leadership Transcript" in order to track their co-curricular involvement and highlight their  community engagement projects and activities.

4) Academic departments track the placement of their students in internships, clinical settings, or other service and learning settings and opportunities.  For example, the nursing department contracts with over 150 clinical sites throughout Los Angeles, tracking and supervising students placement in these sites.  The department keeps its own list of clinical placements.  In addition, the graduate psychology department tracks where their students fulfill their traineeships. the majority of which are with agencies located in underserved communities. 

5) " Live at the Mount" is a program offered by the College which provides opportunities for high school students to learn about the college preparation and application process while visiting an actual college campus.  Each year the College updates  the list of over 30 schools that bring students to visit Mount St. Mary's College, and reviews the benefit that this type of college prep support provides.


		B3b_text: The Community Engagement Compendium is utilized by numerous offices to promote and highlight the various community partnerships that the College engages in and to review the appropriateness and breadth of the large variety of sites and services in which the college is involved.  The information about the sites and services is used by various departments  to track the College's outreach efforts throughout the greater Los Angeles region.  The Compendium is also shared with potential funders to demonstrate the impact that Mount St. Mary's College has on the surrounding community.  Community members and potential partners use the list to determine what type of partnerships have been established and to see if there could be a possible match for new partnerships.  The Office of Community Engagement also uses the Compendium to make decisions on which partnerships to continue, based on mutual need and appropriateness in achieving the desired service and learning outcomes.

The Faculty Service Learning Survey is used to evaluate the success of the service learning courses, the adequacy of resources for faculty in developing and delivering these service experiences and the outcomes of the service learning experience.

Overall, because of Mount St. Mary's commitment to assessment, each area reviews the information they gather and track in order to evaluate how well their initiatives are accomplishing the goals they have set for each program and what is needed in order to improve the experience in the next cycle.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The tracking and follow-up instruments and tools are all utilized to evaluate the extent of the services provided by our students, the amounts and kinds of learning which students experience through these opportunities, the appropriateness of the partnerships and the service sites for our students and faculty and the quality of service and benefits of this service to the members of the greater Los Angeles community. For example, students engaged in programs through the Office of Community Engagement, such as the Student Ambassadors, Project T.H.I.N.K. and Operation R.O.C.K., submit monthly reports as well as journal reflections to highlight the benefits they receive from their experience. In addition, this past academic year, a grant provided by the Angel Foundation supported Service-Reflection Workshops, which provided students with opportunities to reflect on and examine their acts of service.  These workshops offered students the opportunity to explore their feelings about the settings in which they served, ask questions and reflect on their individual experiences, and finally to consider their work from a societal or global perspective.  

		B3d2_text: The Office of Community Engagement conducts a survey of Mount faculty to assess the level of participation in service learning courses.  In the latest 2007 survey, faculty reported that over 550 undergraduate students (out of 1,980 total undergraduates) participated in service learning courses.  Faculty who participate in service learning report that "students benefit both professionally and personally from  these type of courses."  Faculty who have not participated in service learning cite the need for "additional staff support to help establish and track service learning within their courses."  This enables college support services to address faculty needs in order to encourage and enable more faculty to offer service learning experiences. Approximately 20 Mount faculty annually implement Service Learning into their courses and a significant number of additional faculty encourage student service in clinical or educational settings in the community.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Community or school partners meet once a year with staff from the Office of Community Engagement for a verbal assessment of the program and services provided by Mount St. Mary's College.  The overwhelmingly positive feedback that we have received from students, parents, and counselors has reaffirmed the important role our students have in the communities they serve.  

One key example is the work done by our Student Ambassadors.  The College is extremely proud of the Student Ambassador Program which continues to provide critical mentorship to underserved, at-risk youth in Los Angeles.  In the 2007-2008 academic year, 40 Student Ambassadors served nearly 7,000 youth from 43 local high schools and non-profit agencies throughout Los Angeles.  Each Ambassador was responsible for providing 100 hours of service per semester.  Many Ambassadors worked additional hours to prepare workshops, organize and attend community service events, and attend additional trainings.  Altogether, Ambassadors worked over 9,000 hours providing a wide range of comprehensive college preparation services to high school students.  

		B3d4_text: In June 2000, Mount St. Mary's College compiled a compendium of community engagement for use in our Western Association of Schools and Colleges (WASC) accreditation report.  The portfolio can be found online (http://wasc.msmc.la.edu) and is evidence that the College is compliant with the standards of accreditation articulated by WASC.

The WASC portfolio contains the data collected and used in establishing priorities and measuring the effectiveness of Mount St. Mary's College as an educational community. The data are used in strategic and annual planning, in allocating College resources, and in assessing the educational effectiveness of our curricular and co-curricular programs.  The section on Community Engagement covered various aspects of the College's commitment to community engagement including Service Learning, the Ambassador Program, Women's Leadership, Grant Funding Partners, and other activities.

The College also utilizes information gathered on institutional engagement to leverage increased contributions from private philanthropic organizations in support of our community partnerships.

		b3e_text: Data have been used as part of the College’s accreditation application to the Western Association of Schools and Colleges (WASC).  Data are also used extensively in grant applications and reports to both government funders and private foundations.  The Office of Community Engagement utilizes these data to make recommendations for further funding opportunities, to recommend direction and support for specific goals for institutional commitment to community engagement and to develop and recommend operational funding for the work of Community Engagement.

In addition to these institutional uses of data, individual departments and programs also use this information to improve current programs and plan new activities.  Assessment data from service learning courses are used by individual faculty members to improve their courses and their pedagogy, and to develop learning outcomes including those related to specific disciplines as well as critical thinking and communication skills in general. Programs such as the Student Ambassador Program, Project T.H.I.N.K. and Operation R.O.C.K. use their annual evaluations to determine student placement and evaluate effectiveness of service activities.


		B4_text: The Strategic Plan identifies four major goals for the College; three of which directly value and support community engagement:

GOAL 1:  The College will provide an education that enables students to demonstrate the skills, knowledge, and character essential for socially responsible leadership in a democratic society.

GOAL 2:  The College will cultivate beauty within ourselves, the Mount St. Mary’s community, and the greater society.

GOAL 3:  The College community will provide remarkable service to one another and all those we serve through competence, integrity, and respectful communication.

A Mount St. Mary’s College education is a transforming experience.  Students explore ideas in a richly diverse, close-knit community that supports and inspires them to discover their place in a world of challenge and opportunity.  Mount students come to understand themselves as leaders with a responsibility to the common good. They are encouraged and expected to view their professional lives as a means of service to others.

		B5_text: The Office of Community Engagement is available to help any faculty member set up a Service Learning component in their courses.  The faculty member determines learning objectives and curricular goals and the Office of Community Engagement provides the following:

1)  Assistance in designing the form of Service Learning that complements a particular course or subject
2)  Suggested community sites and locations
3)  Appropriate contact persons at the proposed site
4)  Site visits before the start of the semester, to determine suitability of the site for the our students and the course subject matter
5) Resources for handling challenges or logistical issues that may arise for the faculty or students at the site
6)  Samples of materials, forms, and guidelines including
          o Service Learning Toolkit
          o Code of Conduct
          o Service Learning Checklist
          o Liability form
          o Sample of a Service Learning Contract

Faculty members may also apply for the College's Professional Development Grants.  These grants may be used by faculty to help develop service learning courses.

The College administration also endorsed the establishment of an all-college "Day of Service."  On one extraordinary day each academic year, the Office of Community Engagement invites faculty, staff, students, administration, alumnae and friends of the college to gather together for a college-wide commitment to service. The annual "Invitation to Serve"   exposes the our MSMC community to volunteer sites and experiences, such as Union Rescue Mission in downtown Los Angeles, sorting food for needy families at the Regional Food Bank, and planting trees with TreePeople in the local neighborhood surrounding the College's campus near downtown Los Angeles.

		B6_text: The College firmly believes in an open dialogue with its partners in order to foster mutual respect and meet the mutual needs of both the community and our students.  In addition to the annual site visits to community and school partner sites conducted by staff members of the Office of Community Engagement, the College encourages community partners to contact their respective institutional partners to discuss service delivery and needs.

The Office of Community Engagement also engages the Director of Commuter Services and Community Liaison to work with a number of community-based organizations and Los Angeles City agencies to sustain the neighborhood we share.  The Mount's Community Liaison serves on a number of boards within the community ensuring that community members and partners have open access to the College to voice any concerns or needs they may have.

Community Affiliations
    * Figueroa Corridor Board Member
    * LAPD Southwest Division Advisory Board
    * USC Civic and Community Relations Advisory Board Member
    * USC Steering Committee Board Member
    * USC Parking Committee
    * USC Housing Study Steering Committee
    * Honorable Mark Ridley-Thomas - 48th District Empowerment Congress Advisory Board   Member
    * LA Walk Commission

 City/State Officials/Affiliations
    * Mayor Antonio Villaraigosa - Los Angeles
    * California Senator Mark Ridley-Thomas - 26th Senate District
    * Los Angeles City Councilman Bernard Parks - 8th District
    * Department of Justice


		SD1_text: Mount St. Mary's College searches for and hires faculty who are committed to our mission which explicitly states that we are "dedicated to provide a superior education enhanced by an emphasis on building leadership skills and fostering a spirit to serve others." Furthermore, some departments have faculty positions which specifically call for faculty with extensive community based experience:

1) The Fletcher Jones Endowed Chair in Community Health Nursing is expected to be involved across all levels of MSMC’s nursing education program, i.e., associate, baccalaureate and masters levels, to direct the research of master’s candidates in community health, to oversee the service learning program in nursing, and to act as a liaison to other community health-related organizations for the purpose of promoting research and educational programs.  

2)  The Department of Education is seeking an Outreach Coordinator to help the Department  engage potential students at various levels of their careers with the opportunities available to them at the Mount, and with opportunities available by networking and collaborating with K-12 educators in sites across the greater Los Angeles  community. 

3)  The Sociology Department has an exemplary record of commitment to service in hiring. Potential faculty are interviewed with respect to knowledge of and commitment to the application of service learning in their courses.

4)  Applicants for a full-time Assistant Professor position of Statistics and Research Methods in the Psychology department must not only demonstrate teaching excellence, but also be service oriented.

These are only a few recent examples of hiring practices and expectations related to institutional commitment to service.  Faculty across the college and at every level are expected to support the college mission of fostering a spirit to serve others and this is consistently a part of every hiring decision.

		SD2a_text: Faculty are responsible for satisfactory performance in five major areas:  

1)  Teaching
2) Academic Advisement
3) Research and Creative Work
4) Professional Competence and Activity
5) College and Public Service.  

Faculty eligible for promotion and tenure are evaluated on all five areas.  Service both within the College and in the greater community are given serious consideration in promotion and tenure decisions.  Some departments such as psychology, sociology, education, and nursing, place even greater value and consideration on faculty engagement within the larger community and require a high level of competent engagement as an indicator of college and public service, as well as professional competence and activity.  All faculty are expected by the requirements expressed in the faculty handbook, to demonstrate both College Service and Public Service.

		SD2b1_text: As defined in the Faculty Handbook,  Public Service is defined as  " service to the community, state or nation."

If the particular form of community engagement is research-based, it may be classified as research and creative work, which according to the Faculty Handbook includes "evidence of research for teaching excellence, scholarship and creativity for published research and recognized artistic production or participation in creative activity."


		SD2b2_text: N/A

		SD3_text: Of the College's traditional undergraduats, nearly two-thirds participate in serving our 70 social  service and educational partners as well as an additional 200 + community sites.  Students often take the lead in planning, implementing, and evaluating programs and services.  Some examples include: 

1) In the Student Ambassador Program, Mount St. Mary's College students plan and lead college preparatory workshops for at-risk high school students. This  past academic year, Ambassadors at the high school sites instituted a new program called “Lunchtime Quickshops” which allowed students to drop-in during their lunch break and discuss their thoughts about college.  Community Partner Ambassadors service over 40 non-profit organizations .  Student Managers also assess the strengths and weakness of the program and make suggestions on future improvements or additional training needed for their fellow Ambassadors.

2)  In April 2008, a group of Mount St. Mary's College  students at the Chalon Campus planned a benefit show — “Always Love. Never Forget.” — to call for an end to violence in the nation’s schools and communities. All funds raised were donated to Students Against Violence Everywhere (SAVE), a nonprofit organization founded in 1989 by high school students after a classmate was killed trying to break up a fight at a party.   

3)  In Fall 2007, students taking a service learning course in the English department organized weekly storytelling and puppet show for a local Los Angeles elementary school utilizing fairy tales to encourage the love of reading among third-graders.

4)  Nearly all MSMC student clubs and organizations identity a "cause"  (i.e. breast cancer, women against violence, children with cancer) to support and explicitly state service as a part of their charter.

5)  Students are currently directing three tutoring/mentoring programs located in two elementary schools and one high school.  Student managers recruit and  train MSMC students, create effective programming, assess outcomes and offer recommendations for more effective programming.
 


		SD5_text: Mount St. Mary's College maintains a Service & Learning Board comprised of staff, faculty, and  community partner representatives. The Office of Community Engagement coordinates the activities of the Board and encourages members to be involved in the planning, implementation, and evaluation of all aspects of community engagement at the College.

The Office of Community Engagement also has a part-time faculty position serving as Director of Service Learning for Faculty.  This position serves as the liaison to the Office of Community Engagement and technical support for faculty interested in developing service learning courses.

		SD4_text: Mount St. Mary's College students graduate with both an academic transcript and a  Leadership Transcript.  Community engagement is specifically noted on Leadership Transcripts. This online tool helps students to both document their co-curricular involvement and to highlight specific service and leadership skills and activities. It serves as a supplement to the academic transcript and resumé of work experience and education. It therefore allows students to showcase their leadership experiences for potential employers and graduate schools.  The Leadership Transcript is verified and signed by the Vice President of Student Affairs and the Director of Women's Leadership.  

		IIA1a_txt: The college's definition of a Service Learning course is as follows: 

In order for students to gain credit for their Service Learning experience, meaningful education, academic, and work learning is required.  It must provide an opportunity for academic skills and knowledge to be applied  in a community service setting. Additionally, the following components must be included for the course to be considered a Service Learning course. 

1. Time is allotted in the context of the classroom (and outside it, such as by written reflections)  to explore the connection  between "theory and practice.". 
2. An actual identified need in the community is being met.
3. Coordination and collaboration occurs between school and community. 

Each of these components are necessary in order to create a valuable, reciprocal service and learning relationship between the students, community entity, teacher and college. 

		IIA1b_1: 20

		IIA1b_2: 2%

		IIA1c_1: 12

		IIA1c_2: 52%

		IIa2a_txt: Each service learning course and each academic department determines its own learning outcomes.

		IIA1d_1: 34

		IIA1e_1: 600

		IIA1d_2: 11%

		IIA1e_2: 30%

		IIA2b_txt: Each department develops and assess their discipline-specific learning outcomes.  

For examples, our Sociology department requires students in Service Learning courses to write papers as well as answer a standard survey about their Service Learning experience. Questions from the survey include the following:

1. Did your Service Learning experience change your opinion about service in the community?
2. Did your Service Learning experience help you to better learn and understand  course/sociological theory?
3. Have your ideas about long-term service in the community been altered by your Service Learning experience?


		IIA2c_txt: The College has a deep commitment to assessment initiatives across  curricular and co-curricular programs and majors.  Both quantitative and qualitative data are gathered, reviewed and tracked by each department.  This allows for assessment of the efficacy of their efforts.  Year- to-year comparisons are also reviewed within programs.  The Office of Institutional Research and Assessment support this work. 


		IIA2d_txt: The assessment data is used by faculty to chart a course of improvements in the content and pedagogy of their service-learning classes.  This allows for adjustments in approach, service sites, delivery and preparation of students.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Students at Mount St. Mary's College have numerous opportunities to participate in community engagement.  For example:

1)  The Women's Leadership Program supports students in developing leadership skills through co-curricular activities, workshops, internships, and participation in national conferences.  The Women's Leadership Program defines leadership as the relational process of people working together to accomplish change and make a difference for the common good. A special emphasis is placed on understanding public policies which impact societal needs.   
2)  The Office of Community Engagement embraces the College mission to reach out to the local and world community, and to provide opportunities for learning through a rigorous, service-based education.  Through various activities and service projects, students graduate with a strong commitment to give back to the communities from which they came and to continue to serve when they pursue their careers. 

Students also have opportunities to broaden their academic studies through service-based  study abroad opportunities.    Examples of such opportunities include:
1) BORDERLINKS: During this semester abroad on-the-border program, students learn first-hand about the issues surrounding political borders and related policies between the United States and Mexico.
2) WASHINGTON SEMESTER PROGRAM: This internship semester in Washington D.C. allows students to study the underlying or systemic causes of poverty, lack of health care, hunger and alienation.
3) THE WORLD CAPITALS PROGRAM: These internships in other countries allow students to study community issues from a global perspective.

The College"s Career Services and Internship Program  enables students to integrate academic and leadership experiences in career exploration, with the goal of encouraging students to use their knowledge and talents to better themselves and their communities.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Community engagement has been integrated at an institution-wide level at Mount St. Mary's College.  The  College has, according to its mission, fostered a spirit of service at every level of the institution.  Many courses have been designed to enable students to directly apply their academic studies in a setting where service, learning and training are co-mingled.  For example, the nursing department requires all students to participate in clinical practicums after receiving preliminary skills training.  The ten clinical practicums include: pediatric nursing, medical-surgical nursing, OB/GYN, psychiatric nursing, community health, home health, and gerontology.  However, they go further than this and have incorporated a formal service-learing component into the nursing curriculum whereby upper division students are placed in settings that allow them to provide direct service to needy members of the local community.  The sociology department requires majors with senior standing to complete an Internship & Practicum course with a minimum of 100 hours of on-site experience .  This exemplary department also has an explicit service-learning requirement whereby students take what they have learned in their major and apply it providing services most needed by our Community Partners.  Another example comes from the Business Administration Department. This department teaches students tax preparation and then has them placed in settings where they prepare tax returns for those who are in need of this kind of assistance, thus honing their skills while engaging with the local community.  The Mount's Graduate Programs foster community engagement by preparing students with the theoretical content and then placing them in sites where they can  contribute to the local community.  This has been consistently the practice for graduate studies in education, psychology, religious studies and allied health.

		IIA4_txt: 1)  Critical Teaching in Action Conference, MSMC Doheny Campus.  A one day conference bringing together educators at all levels who are engaging in activist education with Los Angeles at the K-12, college, and community level. 

2)  Moody, Linda - Ph,D, Div M., Dean of Graduate Programs, “The Pedagogy of Reflection on Praxis: Early Work in Community Service Learning,” Handbook on Service Learning in Woment’s Studies and the Disciplines, Ed. Karen Dugger, Institute for Teaching and Research on Women, Towson University, (in progress).

3) Sato, Marsha - Associate Professor and Director, Master of Science in Nursing
“Imagining Nursing Practice in 50 years”, Nursing Science Quarterly7.

8) Harte, Sande - Department Chair - Sociology
Haldeman, Pam - Department Chair - Film & Social Justice
"Internships & Community Engagement's impact on Sociology Students", American Sociological Association

5)  Green, Paul – Associate Professor, Philosophy Department
16th International Workshop-Conference on Teaching Philosophy, Presentation on Service-Learning, Washington and Jefferson College, Pennsylvania.

6) Tochluk, Shelly - Assistant Professor, Education Department
“Witnessing Whiteness Workshop,” 8th Annual White Privilege Conference: Making
Intersections, Colorado Springs.

7)  Kawulok, Sr. Darlene – Assistant Professor and Chairperson, Department of
Religious Studies, Facilitator for Archdiocese of Los Angeles on immigration and just immigration reform.



		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: Off

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: 1)  Live at the Mount is a program offered by the College which provides opportunities for high school students to learn about the college preparation and application process while visiting an actual college campus.  This program hosts about 30 local schools each year at both Doheny and Chalon campuses.

2) Student Ambassador Program provides essential college preparatory support and mentorship to at-risk youth in the Greater Los Angeles region.  This program reaches over 7,000 students at approximately 40 sites each year.

3)  Project T.H.I.N.K. (Teaching, Helping, Inspiring, Nurturing Kids) and Operation R.O.C.K. (Reach Out, Challenging Kids), which provide tutoring and mentoring services to three local K-8 sites.

4) The Annual Haunted Campus Safe and Fun Halloween has the Doheny Campus playing host to more than 5,000 residents living near the Doheny Campus on Halloween, including disabled children who attend Lanterman High School next door to the College and toddlers from MSMC’s Child Development Center.  Each year, the campus features more than 6,000 pounds of donated candy, costume contests for children and adults, dance contests, and spooky decorations in front of the 100-year-old Doheny Mansion and the other early 1900s-era mansions along Chester Place. The transformation to Mount St. “Scary’s” College on the Doheny Campus is directed by students with support from the Community Liaison Director.

5) The Da Camera Society was established in 1973 to present chamber music in the intimate environments for which it was originally intended.  Each year, Da Camera brings its artistic educational resources to local at-risk schools and community organizations in the form of educational outreach programs.  These programs not only nurture the audiences of the future, but also develop young people's sensitivity and self-esteem, help them explore their own creative abilities, demonstrate the value of discipline, and inspire them to aspire and to achieve. (To name a few).

		co-curricular student service: On

		work/study student placements: Off

		cultural offerings: On

		athletic offerings: Off

		library services: On

		technology: Off

		faculty consultation: On

		IIB2_txt: 1)  MSMC supports our community partners/organizations with student volunteers as well as numerous partnership opportunities: 
* Volunteer opportunities are listed on our Mount Career Network, an on-line job posting site which students can access from anywhere at anytime, through the internet. 
* Internships and ongoing volunteer opportunities are kept on file with the Career Services and Internships office, as well as the Office of Community Engagement.
*The College reviews requests from inquiring organizations, and invites a small number to become a Community Partner establishing a mutually beneficial collaboration on service activities, partner support, and funding opportunities.
*The Office of Community Engagement hosts two all-college Volunteer Fairs where students, faculty, staff, and community organizations are given the opportunity to form individual and group partnerships.

2)  The Center for Cultural Fluency was created to provide classroom resources and professional development opportunities for teachers about issues of cultural diversity.  Located in Los Angeles on the Doheny campus of Mount St. Mary's College, the center serves local K-12 educators in both public and private schools.  Through the internet, we are now able to offer resources to teachers throughout the rest of California and the nation.  The Center for Cultural Fluency has developed a collection of essential, compelling resources for educators everywhere who wish to add multicultural perspectives to their curriculum.  This website features the new searchable online database.

4) The College maintains a public list of expert faculty to assist both the public and local media with finding appropriate resources for varying community needs or news needs.  http://www.msmc.la.edu/experts.

5)  Members of our surrounding communities are invited to access the services of our library for a nominal fee.

		IIB4a_txt: In the establishment and building of community partnerships, the College seeks to establish comprehensive and mutually beneficial relationships with mission-like organizations. 

 Prior to engaging with prospective partners, MSMC and community representatives meet to identify the mission of both MSMC and the organization.  Discussions take place regarding needs, goals, and desired outcomes.   Partners are invited to identify numerous ways in which the College might support them.  Over the years, we have serviced the needs of our  partners with mentors, tutors, interns, Student Ambassadors, guest lectures, educational workshops, fairs, health awareness activities, MSMC facilities usage, and endorsements as examples.   MSMC students are asked and/or required to reflect and present on their service experiences.  Partners are invited to participate in student debriefings, reflections, and presentations. 

The College invites organizations to host events on our campuses.  For example, in 2007 the World Affairs Council, Los Angeles held a meeting of trustees and supporters on our campus.  Our president Jacqueline Powers Doud was invited to address the assembled community leaders on "Educating Women for the World in a Global Society."
 
MSMC promotes its community partnerships by highlighting them on our website (http://www.msmc.la.edu/pages4763.asp), inviting select partners to be a part of granting opportunities, writing press releases publicizing community service events, and featuring key partnerships in our seasonal Mount Magazine.   

		IIB4b_txt: In an effort to sustain viable and effective partnerships, the College offers and encourages partners' open assessment of students' service to their constituents. Assessments are often in the form of  formal written evaluations, e-mail correspondence, and the opportunity to dialogue during site visits.  Such is the case with ongoing, long-term, short-term, and one time experiences.   

Faculty conduct reflective debriefing opportunities for students to dialogue about their experiences.  During these dialogues, students, faculty, and in some cases, partners assess the work of our students while discussing topics such as desired future outcomes/course objectives, principles of good practice, and systemic change.  Faculty regularly provide a formal opportunity, either written or verbal, for partner feedback/evaluation at the end of the the course.    Depending on the venue, Student Ambassadors will often support, track, and record information relative to service-learning students and/or volunteers in general.   Student Ambassadors are required to submit weekly reports that include data pertaining to  hours they spend on site, and the constituents they serve.   

The College is committed to  qualitative and quantitative measurement of every community engagement experience for our community partners, students, faculty and staff. 

		IIB5_txt: 1)  EDUCATION: Critical Teaching in Action Conference, MSMC Doheny Campus.  A one day conference bringing together educators at all levels who are engaging in activist education with Los Angeles at the K-12, college, and community level.  April 2008.

2)  WOMEN"S STUDIES: Moody, Linda - Ph,D, Div M., Dean of Graduate Programs, “The Pedagogy of Reflection on Praxis: Early Work in Community Service Learning,” Handbook on Service Learning in Woment’s Studies and the Disciplines, Ed. Karen Dugger, Institute for Teaching and Research on Women, Towson University, (in progress).

3) NURSING: Sato, Marsha - Associate Professor and Director, Master of Science in Nursing
“Imagining Nursing Practice in 50 years”, Nursing Science Quarterly, Spring 2007.

4)  PHILOSOPHY: Green, Paul – Associate Professor, Philosophy Department
16th International Workshop-Conference on Teaching Philosophy, Presentation on Service-Learning, Washington and Jefferson College, Pennsylvania, August, 2006.

5)  RELIGIOUS STUDIES: Kawulok, Sr. Darlene – Chairperson, Department of
Religious Studies, Facilitator for Archdiocese of Los Angeles on immigration and just immigration reform.

6) EDUCATION: Tochluk, Shelly - Assistant Professor, Education Department
“Witnessing Whiteness Workshop,” 8th Annual White Privilege Conference: Making
Intersections, Colorado Springs, April, 2007.

7) ENGLISH: Sturgeon, Elizabeth- Assistant Professor, English Department, "Student Blogging as Chronicle History." American Culture Association
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		III2_txt: Mount St. Mary's College students carry on the commitment of our founders and sponsors, the Sisters of St. Joseph.  This is a spirit of compassion, involvement, and social justice, which are at the heart of our mission.  Our graduates testify to the ideals of the College through their lives of generous service to their communities and our world.
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This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 26







d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
 
 
 
 
 
 
 


 


 30







B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		PrintButton1: 

		Name: Leslie Wu Foley

		Title: Director, Center for Art and Community Partnerships

		email: leslie.foley@massart.edu

		City: Boston

		State: MA

		Institution: Center for Art and Community PartnershipsMassachusetts College of Art and Design

		president: Katherine Sloan

		address: 621 Huntington AvenueBoston, MA   02115

		Phone: 617-879-7330

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Limit to 100 wordsMassachusetts College of Art and Design is a public, independent college of art and design. The college's professional baccalaureate and graduate programs prepare students to participate in the creative economy as fine artists, designers, and art educators, and to engage in the well being of their society. As a national leader in visual art and design education, the college influences contemporary culture through the accomplishments of its alumni/ae and the creative activities of its faculty and staff.  We aspire to an ideal of service to the wider community and of advocacy for the value of the arts.

		IA2_text: Limit to 300 words- Annual grant awards to faculty and students for independent, community-based projects.    Recent examples include a community yurt-building activity in Jamaica Plain involving local youth, MassArt students, and master builders, encouraging dialogue about the meaning of "home" and homelessness;  a 100" long sculptural screen constructed at the Haley School in Roslindale, Massachusetts, designed and fabricated by Public Art students;  and a sculpture installation created in collaboration with local high school students, exploring the environment through art-making using natural elements and recycled materials.-Awards to fund specific, community-based projects by faculty and students, such as a collaboration between a Print Production class and Dana-Farber Hospital to design a cookbook that meets the nutritional needs of children living with cancer.-In 2006, MassArt awarded a Traveling Fellowship to two students who traveled to Nairobi to join an international art collective which uses art as a means for social change. These students are making a documentary, writing a book and organizing exhibits to draw attention to the lives and culture of the people of Nairobi.- Annual Art Education Civic Engagement Award to a graduating senior who has made a significant contribution in the area of community engagement. - Annual "Mission On the Move" gala, which celebrates and honors the work of individuals within the Mission Hill Youth Collaborative, which brings together institutions and youth-serving organizations around Mission Hill. - Receptions hosted throughout each academic year by the Center for Art and Community Partnerships that recognize the work of its community partners, such as Roxbury Youth Programs, O'Bryant High School, and the National Park Service.-- Exhibits in the President's Gallery that reflect the college's community focus, such as "On the Same Map", a photo exhibition celebrating Partners in Health's 20 years of work in the field of health and social justice.

		IA3a_text: Limit to 400 wordsSince community engagement has been part of MassArt's organizational fabric since its inception, and especially because there have traditionally been so many entry points into the institution, information-gathering has historically taken the form of dialogue and on-going feedback as opposed to the use of formal assessment systems. However, recognizing that a common vision for high quality, mutually beneficial partnerships was the next step in the evolution of community engagement at MassArt, the college created a Task Force in 2003 to assess its existing community-based activities, and to make recommendations for future action.  The Task Force members were drawn from Art Education, K-12 programs, Community Service Learning, Gallery Education, and the Urban Arts Institute.The external community was invited to share its views about what a college's role should/could be in the community beyond the college campus, and the unique role that a college of art can play in the community.  As a result of the recommendations of the Task Force, and based on feedback from the community, the Center for Art and Community Partnerships was created.Regarding other assessment strategies, evaluation mechanisms are being applied to individual community-based programs throughout MassArt with increasing regularity, and broader, system-wide assessment is a goal for the entire college in the area of community engagement.At the end of each academic year, the Center for Art and Community Partnerships sends out evaluations to each of its partner organizations. Data and feedback are also gathered from participating MassArt students and administrators, and the results are reflected in CACP's annual end-of-year report, and incorporated into future planning. Assessment of individual programs also takes place through regular partner meetings, student and organizational surveys, interviews with participants, and other forms of ongoing communication.The CACP has conducted community focus groups when considering potential projects, or when contemplating a campus issue that directly impacts the community.  It also has a CACP Advisory Committee that meets regularly, and includes several representatives from community organizations among its members. 

		IA3b_text: Limit to 300 wordsThe Center for Art and Community Partnerships was created in response to the informal assessment of community engagement that had been taking place throughout the college over the years.  MassArt leadership, as well as other stakeholders within the college, concluded that centralizing community engagement activities would enable the college to better leverage its resources for the benefit of campus-community relationships, and to create more impactful and sustainable partnership programs.  At its inception, the CACP used the community assessment gathered by the Task Force as the basis for the formation of a strategic three-year plan.  The broad goals outlined in the plan were:1.      Gain additional staffing and financial support from MassArt;2.      Grow faculty, staff and student program participation;3.      Increase civic engagement throughout the college;4.      Collect and evaluate data;5.      Grow communication strategy and advocacyIn 2007, President Kay Sloan again responded to the growing need for focused attention on community engagement at a governance level by creating a position within her administration, Assistant to the President for Community Relations.  The Assistant represents the college at neighborhood gatherings and community meetings, serves on various committees with other institutional consortia, and meets regularly with city government and local officials to discuss ways in which MassArt can help address neighborhood concerns.As an institution set in an urban environment, MassArt is committed to the community's desire for increased college access and awareness.  In response to the need for focused attention on urban students, MassArt's Admissions Office created a position for Multicultural and Urban Recruitment.  This officer works closely with other youth-serving departments in the college to create as many entry points to MassArt as possible, with a goal of providing "college knowledge" that will serve a student in their pursuit of higher education, regardless of where they choose to apply.

		IA4_text: Limit to 300 wordsPresident's Reports; MassArt Website;  CACP brochures; Colleges of the Fenway: Service to the Community ReportFeatured articles:- Funding for the Center for Art and Community Partnerships is identified as one of “the five areas of concentration that will ensure our position on the local, national, and international stage.”- Student features on Graphic Design major Maciej Sudra, for his work on a pilot project designing a wireless electronic textbook (or eSlate) for Kenyan students; and Riedanak Yan, a teaching assistant for the Cambodian Youth Development Partnership in Lowell, an after-school program serving youths from refugee and immigrant backgrounds.- An article on the Digital Mentoring Program, in which Boston high school art teachers receive software training and students from Boston schools are paired with MassArt students to produce a digital art project.Website excerpts:- "MassArt encourage(s) our students and faculty to pursue opportunities to practice art outside the studio, gallery, or museum.  In doing so, they become engines of social change. Every year, innovative partnerships with community organizations ranging from hospitals to after-school programs offer real-world projects and enrich course content at all levels of the curriculum.  Dedicated to its public mission, MassArt is a force for change in its community."MassArt is serious about making a difference. It instills these values in its curriculum, with members of the faculty taking the lead to identify projects that go beyond the classroom. Students also are active participants in community service programs, serving as educators in local schools and designers at area hospitals."MassArt's doors are always open to community members and to young people, in particular. Each year, thousands of students come to MassArt for a firsthand experience with art and design; in this way the college helps young people grow into well-rounded, community-minded adults." 

		IA5_text: Limit to 300 wordsIn 1997 Kay Sloan was inaugurated as the tenth president of MassArt.  In her inaugural address, Sloan envisioned a college with sweeping new initiatives and goals, among them a heightened sense of individual and institutional engagement with the city of Boston and beyond. “As a public college, we have a special role that goes beyond providing access to the highly talented students of the Commonwealth.  MassArt also has a responsibility to be a resource to our community as a center for art education, to be a visible partner with the colleges and great institutions of the Fenway that surround us; with the City of Boston; with public schools; with community-based organizations; and with businesses to promote the arts as a means to strengthen the economic and social fabric and vitality of our richly diverse city.”Sloan added, “The successful MassArt student, in the role of the inspired ‘Citizen Artist,’ is therefore integral to our distinctive mission and to our vision of our future graduates as the community’s artists, teachers, scholars, civic and business leaders.”                                                       --Kay Sloan, Inaugural Speech, September 12, 1997Soon after Kay Sloan assumed leadership of the college, MassArt revisited its mission, adding to the primary role of conferring professional degrees the responsibility of encouraging students to “engage creatively in the well-being of their society.” The goal of the citizen artist initiative was clear: to address needs of communities beyond MassArt, while providing MassArt students with opportunities to develop positive values and artistic growth.

		B1_text: Limit to 400 wordsPrior to 2003, the number of art-based community activities was growing steadily.  Projects as diverse as painting ceiling tiles for a local hospital, to working with Boston third-graders in the creation of autobiographical books, sprouted up in departments across the campus, and requests for a variety of services from the community arrived at college offices as well.  Difficulties arose in deciding where within the college community projects should reside and with what outcomes.  In September 2003, President Sloan convened a college task force to study MassArt’s outreach to the greater Boston community and the citizen artist initiative.  Specifically, Sloan asked the Task Force to study and make recommendations for further action on the following questions:  1. What types of programs and partnerships with the larger community should MassArt initiate and sustain as an outcome of the college’s public mission, its civic responsibility, and the artistic, educational and social needs of its students, faculty and staff; and 2. What is the best structure to assure and coordinate this vision?In its final report the Task Force noted how students and faculty involved in community projects described the richness and education they gained, and how appropriate art was in a community context to address issues of diversity and other social challenges.  The Task Force recommended the establishment of a new Center for Art and Community Partnerships at MassArt to attend to all campus-community partnership issues, manage partnership activities by applying a common set of project guidelines, nurture new relationships, and sustain well-grounded partnerships through evaluation, documentation and advocacy.The Center opened its doors on the MassArt campus in July 2004.  As the primary vehicle for developing and sustaining art-based community partnerships, the Center became the umbrella for existing community programs as well as the agency for creating and new partnerships.The original staff consisted of two half-time co-directors, a faculty member and an administrator, and a part-time administrative assistant.  In its second year, the college increased the assistant to a full-time position.  At the end of 2006, Jane’s Trust made a gift to MassArt to fund the creation of a full-time Director of Programs, who was hired in July of 2007.In addition to serving as the partnership office of the college, the CACP also collaborates with other departments at MassArt who engage in community-based programming, such as Student Development, Urban Arts, and Youth Programs.

		B2a_Text: Limit to 50 wordsIn FY2008, as the coordinating infrastructure for community engagement, CACP was allocated a total of $194,000 with $24,000 for operating support and $170,000 for CACP staff. In FY2008 MassArt created the new full-time position, Assistant to the President for Community Relations.

		B2b_text: Limit to 200 wordsA local family foundation, Jane’s Trust, has made a three-year gift of $250,000 to the Center for Art and Community Partnerships to support the new position, Director of Programs, and as a contribution to the CACP Endowment. The Tomorrow Foundation in New York contributed $25,000 to piloting a children’s pediatric cancer cookbook and will provide additional funding as the college works to bring the project to national scale.The Civil Society Institute has provided multi-year funding ($25,000-$30,000/annually for up to 3 years) for scholarships for K-12 youth programs since 2001, and has promised to continue this initiative.The Linde Family Foundation has supported CACP activities with over $200,000 in grants since 2005.   The funds support Art JumpOff!, a choice-based afterschool art program; Looking to Learn, a gallery education program for school classrooms; and scholarships to MassArt youth programs for urban students.

		B2c_text: Limit to 200 wordsFundraising for community engagement programs is a priority for MassArt’s Institutional Advancement office.  The department annually raises between $250,000 to $300,000 for CACP and youth scholarships.  In FY2008, advancement staff raised over $286,500 from corporate and private foundations and government agencies for CACP program support and for scholarships for financially-needy Boston youth.  Some corporate foundations providing support to CACP programs in FY08 include Bank of America ($10,000), Lehman Brothers ($15,000), SunLife ($5,000) NStar ($5,000).  Family foundations in FY08 contributed $196,000 and government agency grants totaled $71,500.   In addition, a portion of funds raised from the MassArt Annual Benefit Auction is dedicated to CACP activities.  In FY08 the amount raised was $5,000.The office of Corporate Relations also promotes faculty involvement with the community through classroom projects. Corporate sponsored community/classroom collaborations totaled $55,000 for four separate projects in 2008.  The college is in the leadership phase of its comprehensive campaign of which one financial goal is to raise $1million for an endowment that will provide $40,000 per year for community outreach activities through the CACP.  To date 30% of the goal has been met, with the remainder to be raised when the campaign launches its public phase in 2009. 

		B3a_text: Limit to 400 wordsThe tracking and documentation of community engagement initiatives varies in nature and complexity from department to department. Co-curricular projects are well-documented, with faculty-defined goals and learning outcomes.CACP initiatives are also documented and tracked throughout the life of each project.  Participating staff, students, and partners are asked to complete questionnaires at the end of each academic year, which are then compiled and included in the CACP annual report.  There is most often a product that can also be assessed and included in documentation, such as an exhibit, a critique, or a publication. Student Development administers CIRP  (Cooperative Institutional Research Program) and NSSE (National Survey on Student Engagement) surveys to incoming freshmen and graduating seniors.  The results provides an opportunity for the college to examine trends of MassArt's student engagement in comparison with other higher education institutions.   Student Development staff also works closely with the MAC Activities Council and the Student Government Association on community-based projects, and maintains information on the number of participating students, as well as project successes.Other forms of community engagement at MassArt are ongoing and relationship-based, not project-oriented, and therefore have not been systematically tracked.

		B3b_text: Limit to 300 wordsProject statistics such as participant numbers are cited in reports and grant applications.  Also, as part of a new "college pathways" initiative, MassArt looks for and tracks participation by youth across programs, and identifies them as students who could be interested in developing increasingly complex art making skills over time.  Feedback gained from surveys and questionnaires is incorporated in the planning process for ongoing projects, and lends valuable strategic insight into the creation of new initiatives.Information about MassArt's community engagement activity is shared regularly with stakeholders throughout the institution, from Trustees to parents, and is embedded in cross-college discussions about college access, facilities usage, academic success, and other areas that impact - and are impacted by - MassArt's role within the community.

		Impact on students: Off

		Impact on faculty: Off

		B3d1_text: Limit to 200 wordsPlease see III.1, "Followup"

		B3d2_text: Limit to 200 wordsPlease see III.1, "Followup"

		Impact on community: Off

		Impact on institution: Off

		b3d3_text: Limit to 200 wordsPlease see III.1, "Followup"

		B3d4_text: Limit to 200 wordsPlease see III.1, "Followup"

		b3e_text: Limit to 300 wordsPlease see III.1, "Followup"

		B4_text: Limit to 200 wordsIn 2004, a five-year plan was created to address MassArt’s strategic priorities.  Community engagement as an institutional priority was consistently reflected throughout its goals and objectives, as evidenced by the following excerpts from the final report:- Provide Service to the Commonwealth and the creative economy.  MassArt’s public mission requires a special focus on the needs of the Commonwealth of Massachusetts, for a vibrant and accessible cultural life and for creative workforce development, in addition to providing access to high quality certificate and degree programs in the visual arts.- Increase the scope of learning opportunities available to MassArt students.  Strengthen and expand community-based Service Learning Courses.- Increase access to MassArt programs through strategic expansion of Continuing Education programs.- Develop and fund a center for art and community partnerships to coordinate interlocking service learning, Urban Arts, community education, and K-12 programs and community relations in strengthening the implementation of the college’s mission.  - Establish a community and college advisory committee.- Seek additional funding to expand community and school-based programs.

		B5_text: Limit to 300 wordsIn keeping with the priorities of the college, the leadership of MassArt has consistently supported faculty and staff in professional development with regard to community engagement.  In 2007-08 alone, the college sent several faculty and staff members to multiple conferences and symposia, both national and local, addressing community arts and/or community engagement:Imagining AmericaCoalition of Urban and Metropolitan UniversitiesCommunity Arts Convening, Maryland Institute College of ArtMassachusetts Civic Engagement SummitAmerican Student Assistance SymposiumMassachusetts Arts Education Partnership InstituteCampus Compact Professional Development InstituteThe President’s office allocates approximately $20,000 in professional development grants for faculty and staff, several of which have been used for community-based work.  For example, two staff members have been fully funded to participate in LeadBoston, the flagship initiative of the Boston Center for Community and Justice.  The goal of the year-long program is to “strengthen the leadership of mid- to senior-level professionals who wish to advance social justice in our region.”  By bringing together professionals from many different sectors, the program has developed a growing cohort of leaders in the community that has closely examined topics such as social responsibility, social policy, education, community development, diversity, and other issues that challenge the community.Staff members are granted leave one day every month to volunteer at a non-profit organization of their choice.  The program provides both a valuable opportunity for exposure to professional experiences outside of an employee’s work at MassArt, as well as a valued service to the surrounding community.

		B6_text: Limit to 300 wordsAs part of its 2004-09 Strategic Plan, MassArt identified the need to “mine the vast goodwill of constituents and community leaders” to organize a Visitors Circle, which serves to link interested and influential members of the community with the artistic, educational, and community engagement programs of the college.   To date, MassArt's Visitors Circle consists of approximately 100 people, drawn from diverse areas of the community.Since its inception, the Center for Art and Community Partnerships has had its own Advisory Committee to help inform its planning and programs.  The committee is made of MassArt faculty, administrators and students, as well as representatives of partnering organizations, community leaders and legislators. The role of the Advisory Committee is to define community priorities and determine how the Center’s expertise can best address community requests. Membership in the Advisory Committee offers local community leaders such as state representatives, city councilors, and educators an opportunity to become involved with MassArt and made aware of the College’s community engagement activities and priorities. The Center’s goal is to convene the Advisory Committee once per semester to reflect on program progress and the Center’s long-term goals.

		SD1_text: Limit to 300 wordsCommunity engagement is incorporated into faculty evaluations, and so is always considered during the search and recruitment process.  It can vary in emphasis from department to department, however; engagement activity by Art Education faculty is always high, and slightly less so in studio arts.MassArt has a community art education major on the undergraduate level, one of a small number of such undergraduate programs in the country.   In 2001 it hired a full time art education faculty member to oversee the development of the community art education major. The major now interfaces with CACP programs in providing sites for MassArt students to earn college credits for community-based teaching in Boston.   In 2005, another art education faculty was hired who has extensive experience in community-based art education program evaluation. This professor has been consulted regarding evaluation strategies for CACP programs.

		SD2a_text: Limit to 300 wordsUnder "Professional Activities," one of two mandated categories for evaluation each year, faculty must select either "Public Service" or "Contributions to the Professional Growth and Development of the College Community," as criteria by which to be evaluated. Many choose "Public Service" and are rewarded for this.   MassArt also follows the work of Imagining America's tenure initiative.According to Art Education faculty member John Giordano, "Our involvement in the national higher education community arts networks shows us that  MassArt faculty are rewarded for civic engagement work to a much higher degree than many, or perhaps most, professors.  I would say we are fully supported. "

		SD2b1_text: Limit to 100 wordsMassArt classifies community-engaged scholarship very openly.   Faculty may propose a variety of community-based activities, and supply evidence to support work in their chosen area.  There is an expectation of faculty to be writing papers and disseminating their civic engagement work at conferences and in publication.

		SD2b2_text: Limit to 200 words

		SD3_text: Limit to 300 wordsMassArt students are very proactive in creating opportunities for, participating in, and championing community-based experiences.   Their ideas and leadership are integrated into the college's engagement activity at every level.   •The MassArt Activities Council (MAC) identifies community service and funding as priorities in its mission.  In 2006, MAC supported an Art Education student in organizing a campus conference on human slavery, which included guest lecturers, an art exhibit reflecting the theme, and a fundraising event.   MAC has held food drives, fundraisers for local organizations such as Rosie's Place and a neighborhood AIDS hospice, and sponsors an annual Alternative Spring Break.  •The Student Government Association, a self-governing organization that works closely with the Office of Student Development,  organizes community events on a regular basis.  One SGA officer, after experiencing an afternoon with youth from a local housing development, took the initiative to hold a fundraising event for their afterschool art program.•Five undergraduates comprise the CACP's "A-Team", and serve as program ambassadors to MassArt's student body.  Through a rigorous application and interview process, these students are chosen as campus leaders for community engagement, and are often first responders to neighborhood requests and initiatives.•Since 2006, MassArt has participated in Americorps'  "Student Leaders in Service" Program.  In 2008, four students dedicated 300 hours each working for various community organizations.•MassArt actively encourages students to seek out community-based experiences by offering grant funding for independent projects.   Students submit proposals to the CACP, and if accepted, are offered guidance throughout the life of the project by faculty and staff.

		SD5_text: Limit to 200 wordsDuring the 2007-08 academic year, President Sloan approved the creation of a Civic Engagement Committee, comprised of faculty, staff, and students.  The Committee's charge:To create avenues for learning beyond the boundaries of our classrooms and campus; to expand and deepen our connections to diverse communities in Boston and beyond; to foster the exchange of knowledge between the many communities that make up the Commonwealth and our students, faculty and staff;  to enhance our curricular and co-curricular offerings by bringing representatives from various aspects of the college as stakeholders and citizens of a more equitable society, to envision and support a civic engagement plan for the college.• Help to foster campus culture that fully supports civic responsibility in all its members, and supports the development of civically engaged students;.• Further the college’s mission for access to the arts for all citizens;• Identify and support civic engagement and service learning opportunities;• Provide guidance and support for the development of community collaborations within existing academic coursework;• Communicate across the college about best practices and criteria for sound community collaborations;• Create a climate of engagement and collaboration between MassArt students and our community.

		SD4_text: Limit to 100 words

		IIA1a_txt: Limit to 200 words

		IIA1b_1: 

		IIA1b_2: 

		IIA1c_1: 

		IIA1c_2: 

		IIa2a_txt: Limit to 200 words

		IIA1d_1: 

		IIA1e_1: 

		IIA1d_2: 

		IIA1e_2: 

		IIA2b_txt: Limit to 200 words

		IIA2c_txt: Limit to 200 words

		IIA2d_txt: Limit to 200 words

		Student Research: Off

		Student Leadership: Off

		Internships/Co-ops: Off

		Study Abroad: Off

		IIA3a_txt: Limit to 300 words

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: Limit to 300 words

		IIA4_txt: Limit to 300 words

		learning centers: Off

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: Off

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: Limit to 300 wordsMassArt offers year-round, high-quality art instruction for youth who are at varying levels of skill development through its many Youth Programs.  Generous scholarships (over $15,000 in the Spring and Summer of ’08 alone) are routinely and systematically offered for students who attend Boston Public Schools, and provide a valuable entry point for those who might not otherwise have access to rigorous art study.Through its division of Professional and Continuing Education, MassArt offers a high quality arts education that is accessible and open to the public at an affordable rate.  The Graduate & Continuing Education Department is home to MassArt’s Certificate and Professional training programs, such as Teacher Preparation, Graphic Design, Fashion Design, and Industrial Design. Many students pursue admission to certificate programs by first enrolling in Continuing Education courses. These provide an opportunity to build and strengthen a portfolio for later review and admission to both certificate and degree programs.The ability to practice art in this day and age depends not just on the quality of work an artist produces, but also on the ability to negotiate a complex world. MassArt has introduced a series of classes for the working artist seeking professional development support, from information on legal to financial issues, to a class geared towards exploring the commercial world.Professional and Continuing Education offers over 450 courses in approximately 30 areas of study during the course of the year, including classes at remote sites and on-line, to accommodate students who might not be able to travel to Boston.  MassArt is also pleased to present these classes in partnership with Boston-based non-profit organizations providing specific expertise in each of these areas.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: Off

		library services: Off

		technology: Off

		faculty consultation: On

		IIB2_txt: Limit to 300 words•Co-curricular student service occurs in a diverse array of disciplines.  In 2007-08, classroom projects included a multi-volume guide to pregnancy, birth and babies, created in collaboration with the Boston Medical Center; a sculptural screen/fence at an elementary school in Jamaica Plain; and teaching assignments at several afterschool programs around Boston.  • MassArt has several galleries, all of which are open and free to the public.  The community can access exhibitions of work by professional contemporary artists, by MassArt students, or by other local artists.  MassArt also offers lecture series, performances, and openings, all of which are open to the public.• Approximately 8% of MassArt’s annual work-study funding is dedicated to community placements.  Managed by the CACP, MassArt sends students to an average of fourteen different partner sites, ranging from homeless shelters to after school programs, hospitals to literacy centers.•As a public institution, MassArt has historically opened its doors to its neighbors, not just programmatically, but physically, as well.  For example, the college regularly provides free meeting and event space to community organizations such as Alcoholics Anonymous (which has met weekly at MassArt for over twenty years); local public schools such as Farragut Elementary and New Mission High; the National Safety Council, which holds weekly retraining programs for DWI offenders; Stajez, a children’s dance company from Mattapan; and sister arts organizations such as the Boston Opera Collaborative.  MassArt has hosted fundraising events for Beth Israel Hospital and a Darfur aid organization, as well as summer programs for seniors and ESL students. MassArt’s Public Safety officers regularly participate in neighborhood safety-awareness events, are first responders to community incidents in the Fenway area, even beyond MassArt’s campus, and are proactive in a myriad of ways that demonstrate MassArt’s concern for the quality of life for its neighbors.

		IIB4a_txt: Limit to 300 wordsThe Center for Art and Community Partnerships was founded with a clear set of criteria for successful partnerships.  The definition is as follows:When initiating a new program or responding to a request from a community oragnization, the Center considers the following criteria:1. Are the goals of this project in accordance with the Center's goals of increasing access to art and art-making opportunities, participating in scholarly dialogue, and engaging members of the MassArt community in meaningful connections to community organizations?2.  Will this project provide equal benefit to all partners?3.  Are all partners willing to commit their own human and financial resources to ensuring the longevity of this collaboration?4.  Are avenues of communication clearly established between partners, and have principal contacts been determined at each site?5.  Have the partners established a mutually agreeable plan for project documentation and evaluation?Beginning with the 2008-09 academic year, the CACP will work with community partners to craft Letters of Agreement, which clearly outline the expectations and commitment of each organization.

		IIB4b_txt: Limit to 300 wordsOne of the characteristics of MassArt's community partnerships is the small, intimate nature of each initiative.   Generally, the number of participants in a partnership project does not exceed the size of an average to large classroom, which facilitates ongoing dialogue. As a result, MassArt and its partners engage in a feedback loop that is continuous, and can take the form of regular face-to-face meetings, debriefs after class, email correspondence, and phone conferences.    Formal modes of information-gathering are implemented at the beginning and end of each project, with goals and objectives, followed by surveys and post-mortems.MassArt staff members engage in regular, non-project based contact with the community as well, which contributes to the college's "open door" culture.   For example, the Assistant to the President for Community Relations lists his contact information on MassArt's website, inviting anyone with a question or concern to address him directly.  Public Safety officers attend monthly neighborhood crime watch meetings, and maintain an attitude of community policing, going out of their way to be responsive to community concerns.

		IIB5_txt: Limit to 300 words•Each year, Design Professor Lisa Rosowsky develops curriculum for her Print Production class in collaboration with a community partner.  Past publications include: 1) “What’s Cooking”, a cookbook for children undergoing cancer treatment, created in partnership with the Dana-Farber Cancer Institute, Boston Children’s Hospital, and the Jimmy Fund Clinic; and 2) “Staying Healthy:  A PACT Workbook, a curriculum that helps under-represented patients learn how to live with HIV, a collaboration with Partners in Health. •In 2005, architecture faculty Rick and Laura Brown collaborated with teachers from Boston-area high schools to research the Polish Gwozdziec synagogue, which was destroyed during the Nazi regime.  During the project, “Recovering History Through Art”, teachers learned about the synagogue’s architecture, history, and religious iconography, as well as period materials and building techniques, then created curricula in which students reconstructed a full-size iconographic replica of the interior dome of the synagogue.•Professor Maureen Kelly has a long-standing partnership with the Judge Baker Children’s Center, the oldest child mental health organization in New England and a national leader in the field.  As part of her “Issues and the Individual Learner” curriculum, students engage in field practice by teaching at the Center’s Manville School, which provides an opportunity to explore skillful communication as it relates to expectations, beliefs, relationships, and management with children and youth.•Faculty members have presented papers at conferences such as NAEA, CAA, and AICAD as well as the National Community Arts Convening. •Art Education Chair Dan Serig is an editor for the Teaching Artist Journal, the leading journal in support of community based teaching artists. •Professor Lois Hetland is a sought-after speaker on using Teaching For Understanding in the context of community and museum education.

		III1_txt: Limit to 400 wordsI.B.3.c.  One of the college's priorities for 2008-09 is to engage a professional evaluator to assess not only MassArt's community programs and their impact, but methods of data collection and assessment.  Funds have been identified in CACP's operating budget to hire an evaluation team.

		III2_txt: Limit to 400 wordsMassachusetts College of Art and Design stands as the nation’s first independent public college of art and design.  Since its inception in 1873, MassArt has been dedicated to providing access to anyone with talent and the desire to participate in the creative process.  This unique and inclusive mission, borne of the belief that the path to a better future for the Commonwealth of Massachusetts lay in accessing the creativity of its citizens, continues to inform the institution in every aspect of its everyday activities, from strategic planning at the highest levels of governance, to the use of its buildings and grounds. In this way, community engagement and the training of socially-engaged artists takes on many forms at MassArt; through service, partnerships, community relations, volunteerism, and service learning.  For people who live and work at MassArt, community engagement is never viewed as a responsibility that belongs to someone else; it is simply a part of daily life, and a proud hallmark of MassArt's unique culture.

		III3_txt: Limit to 400 wordsThank you for the opportunity, and the methodology, to reflect upon our community engagement activities and strategies!  It has been an extremely helpful process, which will continue to impact MassArt as we work toward institutionalizing community engagement at every level of the college.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
 
 


 


 6







B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Amy Sullivan

		Title: Director, Center for Career and Civic Engagement

		email: sullivana@winthrop.edu

		City: Rock Hill

		State: SC

		Institution: Winthrop University

		president: Anthony DiGiorgio

		address: Winthrop University114 Tillman HallRock Hill, SC 29733

		Phone: (803)323-2141

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text:  “Winthrop enrolls an achievement-oriented, culturally diverse and socially responsible student body... Winthrop students acquire and develop knowledge, skills, and values that enrich their lives and prepare them to meet the needs and challenges of the contemporary world, including the ability to communicate effectively, appreciate diversity, work collaboratively, synthesize knowledge, and adapt to change.” -Excerpt (University Mission Statement)Committed to serving the educational needs of the citizens of the state and the region, we bring the world to Winthrop and Winthrop to the world.-Excerpt (Report of the President’s Task Force on the Nature and Character of the University)

		IA2_text: Winthrop University formally recognizes community engagement through a wide variety of annual award ceremonies and celebrations.  These awards along with many others are also honored on the Winthrop University Accomplishments and Awards web page. Presidential-Community Service Awards and Medals of Honor (Awarded to faculty, staff, and friends of Winthrop University for generosity and volunteer efforts throughout York County.)   Student Life-Student Organization with Exemplary Record of Service, Exemplary Single Service Project by a Group, Class, and Individual, Combining Service and Learning Faculty Award, Holly Self Drummond Award (student who has demonstrated a strong commitment to volunteerism), Outstanding SOAR member (a member of Serving Others and Reflecting who shows exemplary dedication to giving back and making opportunities available for others at Winthrop),  American Legion Awards (outstanding graduating students who display exceptional courage, companionship, character, service and scholarship),  Sullivan Awards (a graduating student who has served altruistically and has made a commitment to continue to serve their community after they leave Winthrop University.)Greek Life-Outstanding Philanthropic Chapter, Helping Hands Community Service Award, Unity Award (Honors the Chapter that promotes harmony and cooperation among the Greek, campus, and local community through programming, philanthropy activities, community service projects.)Alumni-Mary Mildred Sullivan Award (selfless dedication of time, energy and talent in service to others.), Alumni Distinguished Service Award (Awarded for significant contributions to the quality of life in his/her community.), Outstanding Young Alumni Award (Recognizes service to the community and professional achievements.

		IA3a_text: Selected as one of 18 schools out of 128 applicants, Winthrop University was awarded a $25,000 grant to participate in a leadership project promoting the education of our students for personal and social responsibility.  The Core Commitment grant, awarded by the Association of American Colleges and Universities through the John Templeton Foundation, allows Winthrop to capitalize on current endeavors to integrate five dimensions of personal and social responsibility into core undergraduate programs.  One of the five dimensions is “Contributing to a Larger Community.”  This is defined as recognizing and acting on one’s responsibility to the educational community, the local community and the wider society, both national and global.  An important step in this process is to receive input from our community through an online survey. Housed on our website, this survey includes the following six questions:1. In your experience and judgment, what would be particularly helpful to students as they strive for excellence and develop a strong work ethic?2. In your experience and judgment, what would be particularly helpful to students as they cultivate personal and academic integrity?3. In your experience and judgment, what would be particularly helpful to students as they contribute to a larger community through service?4. In your experience and judgment, what would be particularly helpful to students as they strive to take seriously the perspectives of diverse other people?5. In your experience and judgment, what would be particularly helpful to students as they strive to develop competence in ethical and moral reasoning?6. Would you like to hear more from us (and provide more input) in the future about efforts to enhance Winthrop's commitment to personal and social responsibility? If so, please carefully type your email address here:Information from this survey is still being collected.  Data will eventually be aggregated and used as part of our Core Commitment efforts.The Office of Alumni Relations annually conducts an Alumni Attitude Survey. • 91 % of all alumni reported that the university prepared them for contributing to their community.• 75% reported that the university’s outreach to the community significantly or critically impacts their opinion of the University.• 97% of instate alumni reported a good or excellent opinion of the universityAdvisory Council for Civic Engagement (ACCE) • Community partners are included as an integral part of this council.  With their advice and feedback we engage in a mutually beneficial relationship.

		IA3b_text: Information from the Core Commitment survey is still being collected.  Data will eventually be aggregated and used as part of our Core Commitment efforts.The Office of Alumni Relations annually conducts an Alumni Attitude Survey and distributes results and feedback to staff and faculty as appropriate.The qualitative data gathered through ACCE is used to review programs and recommend changes to policies and procedures for the Center for Career and Civic Engagement.Additionally, Winthrop University’s Social and Behavioral Sciences Research Lab (SBRL), has produced data from the local community, the region and the state.  These complex telephone surveys offer suggestions of how our university, in conjunction with public officials, might better serve the needs of the community.  Examples of data already collected and aggregated include: "Town & Gown,"  Economic Development, Social & Racial Issues, Youth Alcohol Use, and United Way Needs surveys.  Data from SBRL surveys have been cited in national, regional, and local media, and have been made available to diverse community entities (e.g., Rock Hill City Council, the York County Council, the Rock Hill Economic Development Corporation, Rock Hill School District 3, the Rock Hill Chapter of the NAACP, the Rock Hill Human Relations Committee, and the Rock Hill Taskforce on the Martin Luther King, Jr. Holiday).

		IA4_text: The most obvious marketing materials include our Web Site, Admissions/ Recruiting Publications, and our Annual Report.  Other materials include:College and Character: The John Templeton Foundation  - The John Templeton Foundation includes Winthrop University in its Templeton Guide: "Colleges That Encourage Character Development," which profiles higher education programs that “inspire students to lead ethical and civic-minded lives.”FYI - A bi-weekly newsletter published and distributed to all faculty and staff.  It is also found on the Winthrop University’s web site and can be accessed by potential students, community partners, and friends of the University.  Nearly every FYI released has an article about engagement whether it is direct/ indirect service or advocacy work.  Winthrop’s Magazine (Recent articles):   Making Their Mark: Alumni Leave Lasting Impressions on Career Fields (Donna Chapa Crowe ’87, ’94, Encourages Others to Pursue Lives of Civic Responsibility; Trailblazing Pediatrician Ruth Smith Johnson ’45 Found Joy in Helping Countless Children Heal); Dollar by Dollar, Trip Members Raise Money for Nicaraguan School; A Passion for Service: Close Scholars Complete Their Winthrop Experience by Helping Others; A Commitment to Service (a photo essay; Improving the World, One Grad at a Time: Political Science Program Prepares Students for Lifelong Activism; Winthrop Selected for Participation in National Leadership Project; Students Choose Service Over Sun, Surf; A Full Life of Service Lillian Arrants ’42 Followed Her Heart to Benefit E-Newsletter (Recent articles/photo’s): Students Share the Holiday Spirit with Local Families; Winthrop Group Helps Create School for Nicaraguan Children; Incoming Winthrop freshmen volunteered with Habitat for Humanity of York County during Orientation

		IA5_text: Winthrop University’s Vision of Distinction 2007-2008 is published by the President along side the Executive Officers of Winthrop.  “Exploring differences is a way of life at Winthrop, where conversations that begin in the classroom extend across the campus, complemented by an extraordinary range of enlightening cultural events, service learning activities, guided research, study-abroad programs, and other transformational opportunities. This is how Winthrop’s distinctive approach to higher education for the 21st century creates a deeper kind of learning — a kind of learning that has received numerous accolades for its inherent quality and value because it is right for “the progress of the times.” – President DiGiorgio, Vision of Distinction 2007-2008“As the trees begin to blossom and the tulips burst through the earth, all of us in the campus community are reminded of how growth, both  personal and professional, occurs here at every level — academically in the classroom, socially in residence halls, athletically on the court or field, and individually through service to others and our surrounding communities. In this issue of Winthrop Magazine, you will read about how service sets Winthrop apart from other institutions. It is central to our mission, and our expectation that everyone in the Winthrop community will contribute to making the university and the larger community better for their being here. I invite you to read about Winthrop’s Close Scholars program, consisting of students who are dedicated to serving their fellow man, and alumnae whose participation in the program has led to fulfilling careers. As our students grow, so do our professors through the constant conversations that occur within the classroom and beyond. The university prides itself on providing an education second to none, taught by a diverse, outstanding faculty.” - Winthrop Magazine, Letter from the President 

		B1_text: Housed under the Division of Student Life, the Center for Career and Civic Engagement works to support and advance community engagement.  Its mission is to provide students with a comprehensive approach to career preparation, professional development, personal growth and service to the community, with experiential learning as a key component.  A full time director oversees 5 professional staff members working in three distinct areas. This department is supervised by the Vice President of Student Life and the Dean of Students.  Utilizing both executive leadership and student leaders ensures we are meeting the needs of everyone: the students, community agencies, and the institution. The first area, Volunteer and Community Service, has a full time Program Director.  This program director supervises a full time AmeriCorps VISTA, a part-time Graduate Associate, and four work study students.  In addition, this office houses the student led community service organization SOAR (Serving Others And Reflecting). This group of 200 active students has a paid student director who oversees a board of 10 executive members.  The purpose of this office is to partner with the surrounding community to provide co-curricular service opportunities for students, faculty, and staff.The second area, Service Learning, assists faculty with incorporating service learning into their curriculum, and identifies and builds relationships with community partners.  This office has a full time Program Director, a part-time Graduate Associate and a group of 23 Close Scholars who contribute close to 5000 hours of community service work annually.  The third area, Career Development, provides students with internship opportunities at both for profit and not-for-profit sites.  This is staffed with a full time Associate Director and a full time Career Consultant.  A part-time Graduate Associate is also employed as well as five Para-professional student leaders and four work study students.University CollegeUniversity College brings together existing and planned programs focused on increasing student achievement and engagement across the university. The College coordinates and guides programs from both academic affairs and student affairs, honing their focus across disciplines to ensure that every Winthrop student, regardless of their ultimate degree goal, has a common academic foundation as they commence their course of major study.  University College houses the freshman orientation course, ACAD 101, which ensures every freshman student participates in a service project. This structure allows for the promotion of community engagement implementation in the classroom.  University College is led by a full time Dean and Associate Dean.

		B2a_Text: In 2007-2008, approximately 41 service learning classes were taught in a wide range of academic disciplines.  In addition, 60 orientation classes included a service project.  Faculty and Staff salaries are only one piece; dedicated internal budgetary allocations were also made in University College and the Department of Student Life.  

		B2b_text: Winthrop University is among eighteen institutions selected by the Association of American Colleges and Universities for the Leadership Consortium of a grant program promoting education for personal and social responsibility.  Funded by the Templeton Foundation, the AAC&U program provides $25,000 in matching funds for new work coordinating our broad commitment to purposeful community engagement.Another source of external funding is the Corporation for National and Community Service.  This organization houses an AmeriCorps VISTA position at Winthrop University.  The goal of this full time position is to create volunteer opportunities for students, and educate the community about service learning.  Additionally, the Close Scholars program was established in 1998 with a million dollar gift from the Springs Close Foundation.  Students receive a scholarship totaling $10,400 granted over 8 semesters in exchange for 112 hours of community service per semester.

		B2c_text: Annual Campus-wide fundraising events include:• Relay for Life – Winthrop University annually supports a Relay for Life event.  Last year over $24,000 were raised.  Funds are raised by individual students, student groups, faculty and staff.• United Way Campaign• Crop WalkStudent groups are an additional source of fundraising.  Examples from this past year include:• Residence Life - individual halls within the Residence Life department took it upon themselves this year to organize a penny war to benefit A Place for Hope (a local non-profit serving an impoverished area of the community) to raise over 300 dollars.• Greek organizations – each Greek organization has their own philanthropy and provided both money and service to support their cause. • Habitat for Humanity – the newly chartered Habitat for Humanity had a doughnut sale both semesters in partnership with Krispy Kreme through this one simple effort more than 1,000 dollars were raised to go towards building new Habitat Homes.  

		B3a_text: Winthrop University is currently moving from an on-line volunteer reporting system through the volunteer and community service office’s website, to EAGLElink a software program that allows community partners and the Center for Career and Civic Engagement to post and track volunteer opportunities.  The advantage of this system is that it allows students to view hours logged at a later date.  Students are able to access the site from any computer to keep track of their hours throughout the year.  The database collects the students name and contact information, how many hours were completed, the frequency of completion, and where the community service was performed. This is a self-reporting system and Winthrop recognizes that the numbers reported do not include every student’s experience. To account for this, additional ways to track volunteer hours include:Greek Life requires chapters to track each service project completed as a group and individuals, by the number of students involved in each project, the amount of hours completed by each participant, and the total hours for each activity.  This data is then reported to the Office of Greek Life at the end of each year to compile and total all Greek service hours.  In Athletics, the Chance Life Skills Program maintains service hours completed monthly.  At the end of the academic year the total service hours are totaled and reported to the Athletic Department.  Close Scholar students are required to complete 112 service hours each semester.  The Scholars keep a weekly log at the non profit organization they serve with and are required to report them to the Program Director for Service Learning monthly.  All first year students are required to complete a course ACAD (Academy) 101.  Each class performs a service project with a community partner lead by a Peer Mentor.  The projects vary in time commitments and efforts and hours are reported to the Program Director for Service Learning.The Office of Volunteer and Community Service collects tallies the above data annually to best estimate volunteer hours worked.In addition to volunteer service, many students complete for-credit internships.  These internships are housed through the Center for Career and Civic Engagement and in various academic departments.  When internships are completed through Career and Civic Engagement, student’s hours are tracked in an Access database each semester.  Records and Registration also tracks the number of students who receive credit for internships through each of the academic departments.

		B3b_text: Winthrop has used this information in many different ways:• Reporting back the number of hours students commit to the community on top of their education to the larger community (i.e. annual reports and publications.)• The office of Volunteer and Community Service saves the records from each year so students have a source to look up how many hours they completed throughout their time at Winthrop University.• In some cases, hours are required for student scholarships.• These hours also are factored into the Student Life Awards for students who have completed the most service.• Winthrop University uses these numbers to apply to other awards (i.e. the President’s Higher Education Community Service Honor Roll)• The Office of Volunteer and Community Service uses the information students report about the agency in the office goals and objectives matrices.  • The office also uses that same data to identify why students did not have a good experience at the agency.  This communication between students, the office, and the community agency involved is important to identify what went wrong, so it can be prevented in the future. If a student or community partner has a bad experience, there is a potential that neither of the parties will want to try the experience again.  

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The National Survey of Student Engagement (NSSE) surveys undergraduates  to assess the extent to which they engage in a variety of good educational practices. For participating first-year students and seniors, the university's results exceeded those of selected national peers as determined by NSSE in all five benchmark categories including Active and Collaborative Learning.  This area includes contributing to class discussions, making a class presentation, working with other students on projects during and outside of class, tutoring other students, and participating in a community-based project such as service learning.  Compared to our peers across the board on the 2007 NSSE, Winthrop first-year and senior students indicated a significant amount more involvement - Active and Collaborative Learning. (First Year Students- Winthrop:48.3% NSSE:41.2%; Senior Students- Winthrop: 58.7% NSSE: 50.1%).  Even more exciting Winthrop students reported they felt significantly more involved in Enriching Educational Experiences, which includes: practicum, internships, field experiences, co-ops, and clinical assignments, community service or volunteer work, foreign language coursework, encouraging contact among students from different economic, social, and racial or ethnic backgrounds, compared to their peers. (First Year Students- Winthrop:32.8% NSSE:27.1%; Senior Students- Winthrop: 49.5% NSSE: 39.9%)

		B3d2_text: Faculty account for engagement in their annual reports by identifying what service activities they have accomplished, as well as fill out and submit a Community/Public/Professional Service Individual Faculty Report Form.  The Richard W. Riley College of Education Faculty results of the Community/Public/Professional Service Individual Faculty Report Form has identified that 90% of the faculty are involved with volunteer work.  In addition 44 % of the faculty hold an executive leadership position within the community.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Through the on line tracking system and the EAGLElink database, Winthrop is able to track where and when volunteer service is completed.  An estimated total of 15,100 hours were spent by Winthrop students, faculty, and staff in a wide variety of areas including: hunger and homelessness, youth education and recreation, senior citizens, environmental, government, healthcare, and international service.  

		B3d4_text: Tracking engagement in the community impacts how Winthrop University recruits students and this has an impact on our enrollment.  Winthrop is and continues to be an institution that stands above its peers in the realm of community engagement.  Self tracking has lead to Winthrop being recognized by third parties such as the College and Character: The John Templeton Foundation and the Presidents Honor Roll for Community Service.  The John Templeton Foundation includes Winthrop University in its Templeton Guide: "Colleges That Encourage Character Development," which profiles higher education programs that 'inspire students to lead ethical and civic-minded lives.'  By gaining these third party verifications Winthrop is able to market itself as highly involved with the community and will attract students who believe it is also important.  

		b3e_text: Assessment is used to further the University’s mission.  This data also helps to define our goals which are set out annually in the University’s Vision of Distinction.  An example of this would be one of the 2007-2008 strategic initiatives “To enhance students’ preparation for their emerging and future roles in the world of work and civic life while also increasing potential employers’ awareness of Winthrop’s distinctive approach in this regard…”  We now have a central clearinghouse for internship and volunteer opportunities that will assist students in identifying experiences appropriate to their needs, as well as serving the needs and expectations of our community partners.

		B4_text: Strategic Initiative 2: “[Winthrop] with new and existing industry to explore expectations, emerging needs and opportunities for on-going collaborations.”Strategic Initiative 3: To enhance the university’s contributions to an improved quality of life in its host community and its engagement with other institutional citizens in implementing urban core redevelopment strategies that are centered on the university’s presence, Winthrop will:• Continue to work with the public and private sectors to plan a “college town” development within Rock Hill’s Textile Corridor, keying on national best practices and strategies that emphasize the arts and Baby Boomer retirement options as affinity-building strategies consistent with Rock Hill’s Old Town Renaissance economic development initiative.• Work with businesses in the Cherry Road vicinity to encourage engagement with Winthrop and overall improvement in the Cherry Road corridor.Strategic Initiative 5 touches on the regional and environmental resource conservation education and awareness.  “To support quality growth strategies in the region and environmental resource conservation education and awareness globally, Winthrop will partner with other leading institutions and businesses in the S.C.-N.C. border area in the “Clean Air Works” initiative…”

		B5_text: Winthrop has defined community engagement, service learning, and social responsibility as a priority in the Vision of Distinction.  Faculty and staff members are encouraged to attend conferences and workshops regularly.  Winthrop’s Annual Service Learning Institute is sponsored by the Center for Career and Civic Engagement, University College and TLC.  This event is coordinated by the Program Director for Service Learning.  Ideas for the Institute come from the Program Director’s assessment of what Winthrop has done well with service learning throughout the year, and what can be improved on. This day long institute had approximately 40 faculty and staff participants.  Community partners as well as professionals from other institutions served as guest speakers and topics were targeted specifically to community needs.  Other examples of support come from University College who paid to send faculty and staff to the North Carolina Campus Compact in Elon, NC and the Center for Career and Civic Engagement who sent staff members to a Community Service Conference at Furman University.In addition to yearly conferences, there are also internal professional development opportunities provided by the Teaching and Learning Center (TLC).  TLC provides workshops to encourage and facilitate the professional and personal development of Winthrop’s personnel from the time they arrive on campus.  Session topics have ranged from technology in the class room taught by co-faculty and staff members, to educational topics presented by community partners.

		B6_text: Creating a way for the community’s voice to be heard has and will continue to be an ongoing process.  Winthrop acknowledges that what may have worked in the past may not work in the present.  This is one of the reasons Winthrop University has been recognized by the Association of American Colleges and Universities through the John Templeton Foundation with receiving a $25,000 “Core Commitment Grant” to continue its commitment to community engagement.  Through this recognition Winthrop takes notice that as an institution they are a leader in educating students about social responsibilities and being involved with the community.  In addition Winthrop is continually seeking innovative techniques to improve the community success. The community’s voice is a key part of Winthrop’s planning process for how the institution should engage in the community. Once again Winthrop’s Advisory Council for Civic Engagement (ACCE) is a way Winthrop seeks advice from community partners for ways it can improve.  The council consists of faculty, staff, community partners as well as students.  They meet regularly to discuss how Winthrop and all the stake holders of community engagement can work together effectively and meet the needs of the community.  By creating a central team we increase our knowledge of each other’s needs and decreases time spent duplicating efforts. 

		SD1_text: Winthrop University is working to enhance the policies that encourage the hiring of candidates with community engagement expertise.  There are no “policies” per se; however, there is an overall understanding within search committees that community engagement is strongly encouraged because of the strong ethos that already exists at Winthrop University.Winthrop supports current faculty and staff members in their efforts to engage in volunteer opportunities.  On Winthrop’s Employment Information website “service and amenities” are listed for potential employee candidates the following highlights the volunteer opportunities for all employees: Winthrop’s Center for Career and Civic Engagement encourages civic responsibility and service by matching faculty specific volunteer interests/goals with needs of the local community.  www.winthrop.edu/studentaffairs/servicelearning/  The Teaching and Learning Center recruits volunteers for the on-campus WILL program (Winthrop Invests in Lifelong Learning), an ongoing reading and computer skills program for staff.

		SD2a_text: Winthrop University holds faculty to three main criteria for promotion and tenure: Effective teaching, scholarship, and service. In the faculty manual it states: Winthrop University faculty are expected to meet their responsibilities to the institution, our students, and the state, which collectively include the following areas cited in the University’s tenure policy: - Teaching and instructional support - Scholarship and professional recognition - Service to the institution, community and professionContinued in the faculty manual is an explanation of what faculty members will be reviewed upon:Faculty members being reviewed should submit the following materials:1. A concise statement (2-3 pages) from the faculty member assessing his or her performance in the areas of teaching, scholarly attainment and professional recognition, and service since the last review (if necessary beyond statements included in annual reports); the statement may also address the faculty member’s role and expectations within the department and goals and directions for the next six years.2. A current curriculum vitae.3. Annual reports with department chair’s and dean’s evaluations for the last six years.4. Detailed information about the outcomes of any sabbatical leave awarded during the six-year post-tenure review period.The faculty are in the process of revising their governance policies to include recommendations for changes in promotion, tenure, and post tenure review. Currently this review includes recommendations for requiring more specific evidence of contributions to off campus communities. 

		SD2b1_text: The faculty manual describes community engagement in a variety of ways.  Faculty can be engaged in the campus community with committees, advising student organizations, and recruiting and retaining students.  They can be involved in the greater community by “contributing to civic and community organization that are related to the faculty member’s discipline.”  

		SD2b2_text: Limit to 200 words

		SD3_text: There are a number of ways students can get involved and become a leader in community engagement.  Examples include:• SOAR (Serving Others And Reflecting) is a student led community service group.  Each division (Hunger and Homelessness, Environmental Justice, Children, Elderly and Special Needs, Healthcare, and Animal Rights) has two chairs that create at least one service event a month for its members.  This includes contacting community partners, identifying needs, and recruiting students.  There is also a Student Director who oversees the Division Leaders and is responsible for larger programming for the campus community.  This leadership role requires office hours and the student gets a leadership stipend.• Greek Life has 18 leadership positions that support community engagement.  Each organization is required to complete service hours, as well as raise money for their national philanthropy.  • The Council of Student Leaders (CSL) provides students a significant role in institutional decision-making and self-governance.  This council is divided into four divisions, one being Community Affairs.  This division seeks to assist in the development, growth, and promotion of issues concerning on camps and off campus students as well as community service within the Rock Hill community.  • Orientation Leaders choose a service project for the all first year and transfer students to participate in.  Last year’s service project was “Bring a Book, Make Your Mark”, which encouraged students to donate new or gently used books to support the Early Learning Partnership of York County (ELP). ELP is a county-wide initiative to ensure all children entering school are ready for success.  • Peer Mentor Program allows selected student leaders to co-teach the first year experience classes Academy 101 (ACAD.) Peer Mentors are responsible for coordinating a project with a community agency and afterwards to facilitate a class discussion about the experience.  

		SD5_text: Community engagement is integrated into the work of the General Education Committee, the Honors Committee, and the Teachers Education Committee.  The General Education Committee is a standing committee of Academic Council which is responsible for reviewing all courses proposed for meeting the general education requirement, and for recommending changes in general education requirements and a means for implementing those changes.  The Honors Committee recommends policies related to the implementation and evaluation of the honors program.  The Teacher Education Committee is an interdisciplinary committee of University and community representatives who assemble to review, analyze, and provide input on all aspects of the teacher education program at Winthrop University.  These three committees have made service a requirement of their respective programs. Additionally, Winthrop seeks to develop and guide its community engagement with all stake holders, including faculty, students, community partners, and staff through the Advisory Council for Civic Engagement (ACCE).  The council meets regularly to ensure Winthrop and all parties to community engagement are engaged in a mutually beneficial relationship.   

		SD4_text: Although community engagement is not specifically noted on student transcripts, it is a requirement for two other transcript notations.Distinction in Leadership  - Students must complete at least two service learning projects which can include: service learning in the classroom, independent service learning projects, as well as international service learning experiences. In addition to completing the two service leaning components, students must hold a leadership role in one of the two experiences.   Honors Degree Program  - To earn this distinction, students must complete a service learning class or project.

		IIA1a_txt: Winthrop University has adopted the Campus Compact definition of service learning:“Service Learning is a teaching method which combines community service with academic instruction as it focuses on critical, reflective thinking and civic responsibility.  Service learning programs involve students in organized community service that assesses local needs, while developing their academic skills, sense of civic responsibility, and commitment to the community.” The service learning program director maintains the list of service learning courses offered.  This list is made available to students and faculty on Winthrop’s service learning website, and is a tool for students wishing to fulfill their Honors and Leadership service learning requirement.   To be listed, courses must require students to participate in individual or group service that is related to the academic instruction and a reflection component.   A description of the service learning project must be included in the syllabus.    Winthrop is exploring ways to designate these service learning courses in our catalogues and transcripts.

		IIA1b_1: 41.00000000

		IIA1b_2: 1

		IIA1c_1: 17.00000000

		IIA1c_2: 74

		IIa2a_txt: Winthrop’s General Education Program is composed of three core areas:  the critical skills, skills for a common experience and for thinking across disciplines, and developing critical skills and applying them to disciplines.  As an institution, Winthrop University adopted seven General Education Goals.  Of the seven, three relate to curricular engagement, the last being the most specific to civic engagement:Goal 3. To use critical thinking, problem-solving skills, and a variety of research methods. Goal 4:  To recognize and appreciate human diversity (both past and present) as well   as the diversity of ideas, institutions, philosophies, moral codes, and ethical principles.     Goal 7: To examine values, attitudes, beliefs, and habits which define the nature and quality of life. To achieve this goal, students should:1. Reflect on the role played in their lives by school, work, leisure, and     community involvement; 2. Examine problems, issues, and choices that confront citizens of the world; 3. Pursue basic principles of wellness; 4. Take responsibility for the consequences of their actions and choices; and 5. Articulate and assess their personal ethical principles.

		IIA1d_1: 43.00000000

		IIA1e_1: 1753.00000000

		IIA1d_2: 13

		IIA1e_2: 35

		IIA2b_txt: The following excerpts are learning outcomes from service learning course syllabi:SOCL501/ Combating Loneliness Among Older People in Contemporary Society: Students study societal forces that contribute to elder alienation, and learn sociologically grounded strategies aimed at increasing engagement. Students learn how to produce a “life story”; apply “sociology imagination” to understand individual biography; and gain fluency with salient classical theory applicable to sociological/psychological dimensions of loneliness.PSY 313/ Abnormal Psychology:  Students will contribute to the community and understand psychological aspects of social and organizational issues.EDU 210/Psychology of the Learner:  Course objectives are constructed to help prospective professionals become more self-directed, self-motivated, and committed to a life-long quest for learning.  Through active participation in this course, students will demonstrate the ability to observe, analyze, and develop related developmentally appropriate interventions in classrooms. PLSC 390/ Women and Sustainable Development; International Service Learning  in Costa Rica:  Students will define, analyze, and explore the relationship between women, gender, the environment, ecotourism, development, sustainable development, nationality, ethnicity, race, and class in a global context, in the Latin American context, within Costa Rica.

		IIA2c_txt: Winthrop’s General Education Program is reviewed through institutional assessment; the organization and procedures for a continuing policy review group is staffed by a faculty-administrator who oversees the general education curriculum, assesses the extent to which it achieves its stated goals, and monitors new policies as implemented.   Revisions to the general education goals are approved by Winthrop’s Academic Council and Faculty Conference.  Since coursework comes from diverse disciplines, a variety of assessment methodsare permitted.  Chosen methods include examinations and course assignments, reflection, and surveys.  Examples:PSY 313/ Abnormal Psychology: Student/course learning outcomes are assessed through quizzes, service learning, research assignments, and examinations.  Students rated the following through optional class feedback:  “I learned more in the course because of the service learning requirement”, “Service learning helped me feel more confident about applying psychology to the real world” and “Students contributed to the community and now better understand psychological aspects of social and organizational psychology.” EDU 210/Psychology of the Learner: In addition to examinations and case study assignments, students use a rubric to describe and self-assess their field observation; rubric components include learning assessment and professional behavior.

		IIA2d_txt: The general education program is based on mastery of competencies, integration of experiences across disciplines, and exposure to a variety of intellectual and social perspectives.  Assessment of general education goals can lead to revisions, and thus a change in the student’s academic experience at Winthrop.   Assessment data generated from service learning coursework ensure that the community work continues to enhance and further student learning outcomes in the classroom.  Faculty use different combinations of reflection activities, community surveys, research and examinations to gauge student success. Faculty use assessment data as supporting documentation for research and scholarship to the University. For example:Jonathan Marx, sociology: “Cybernetic Service-Learning Course Development: Lessons Learned Creating -Combating Loneliness among Older people in Contemporary Society”.    This paper introduces the cybernetic concepts that informed the service learning course design strategy.  Presented at the Southern Sociological Meeting and submitted to the Michigan Journal of Community Service-Learning. (Spring 08)

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research -The Winthrop University Undergraduate Research Initiative offers advisement to students and maintains a database of on and off campus research and scholarship opportunities.  Community based research is supported.  Credit is given departmentally.  Students can  participate in research as “co-investigators” to faculty.   The Winthrop University Research Council awarded 15 research grants in 2008 to faculty and students. Two included service-learning:  "Crossing the Education Chasm Through Service-Learning Projects" ($500) and "Expressive Arts in the Hospital Setting: A Service-Learning Collaborative" ($3,572).Student Leadership -Honors and Leadership Distinction coursework require students to lead a service-learning project.  Leadership Winthrop and the Emerging Leaders programs, offered to Winthrop students to develop leadership skills, have community service and social justice concepts in their curriculum.  Peer Mentors and Orientation Assistants are student leadership positions that facilitate group community service projects.  The Close Scholars, SOAR (Serving Others and Reflecting) and SIFE (Students in Free Enterprise) are service groups that provide student leadership opportunities.Internships/ Co-ops -Twenty-two departments and 42 classes are dedicated to providing the community with students to learn real world professional skills.  This translates to approximately 368 students dedicating 60,344 hours each semester.  SCRIPT (South Carolina Rural Interdisciplinary Program of Training) is one of our most popular programs.  This program is an interdisciplinary practicum offering students an opportunity to experience rural life and to practice in rural health care settings.Study Abroad -Winthrop University has a Global Service-Learning Committee that explores and supports the creation of international service learning coursework.  In the 2007-2008 academic year, three Winthrop international service-learning courses were offered: Parks of Costa Rica, Women and Sustainable Development in Costa Rica, and Traveling Seminar in History

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Core courses -Education, Social Work, Psychology, Nutrition, and Integrated Marketing Communication departments have community engagement integrated into required core coursework.  Examples: EDU 110- Teachers, School and Society (community service in afterschool settings), PSY206- Lifespan Development (community service in human service organizations), IMCO 475- Senior Seminar in Integrated Marketing Communication (class provides marketing plan for non-profits) First year sequence -Principles of the Learning Academy (ACAD 101) is a required freshman course with a group service-learning project. In the majors -27 majors (out of 45) offer a service-learning course.  64.4% of undergraduates have the opportunity to take a service-learning course as part of their degree program. Graduate Studies -Graduate degrees in Social Work, Gerontology, School Psychology, Nutrition, Education, Business Administration (Software Development) and Art Education have required intensive community service experiences through internships and coursework.  This represents 41.7% of the graduate student body.Capstone (senior level project) -Honors and Leadership Distinction programs require students to lead a service-learning senior project. Community-based research is encouraged by faculty in capstone projects and students are referred to the service-learning program when needed.General Education -12 service-learning courses offered in the 2007-2008 academic year fulfilled general education distribution requirements. Winthrop University has adopted seven General Education Goals.  Of the seven, three relate to curricular engagement, the last being the most specific to civic engagement:Goal 3. To use critical thinking, problem-solving skills, and a variety of research methods. Goal 4:  To recognize and appreciate human diversity (both past and present) as well   as the diversity of ideas, institutions, philosophies, moral codes, and ethical principles. Goal 7: To examine values, attitudes, beliefs, and habits which define the nature and quality of life. 

		IIA4_txt: Ginger Williams, history:  “Bringing Together All the Right People: From Service Learning to Community Development in Nicaragua.” How one international service learning experience is being developed into a series of cross disciplinary courses and a longer term community development project.   Presented at the IUPUI International Service-Learning Conference: Advancing Research and Practice. (Fall 07)  Jonathan Marx, sociology: “Cybernetic Service-Learning Course Development: Lessons Learned Creating -Combating Loneliness among Older people in Contemporary Society”.    This paper introduces the cybernetic concepts that informed the service-learning course design strategy.  Presented at the Southern Sociological Meeting and submitted to the Michigan Journal of Community Service-Learning. (Spring 08)Chlotia Garrison, computer sci¬ence:  Designing Updateable Websites for Non-profit organizations: A Content Management study”.  Presented at the International Conference on Design Principles and Practices in Miami, Florida.  Garrison draws from her experience teaching a service learning course. (Spring 08)Larry Timbs and Guy Reel, mass communication: “Coverage of Persons with Disabilities: A Case Study at Winthrop University”.  Research and student work from service learning coursework is presented at the Society of Professional Journalists’ conference in Columbia, South Carolina. (Spring 08)   Peter Phillips, biology: "Characterization of Nitrogen and Phosphorus Enrichment and Trace Metal Detection in Urban Streams Originating in the Costa Rican Central Valley, Central America"; Winthrop funded research. (Fall 07, Spring 08)   While in Costa Rica, Phillips taught coursework in bioremediation to senior-level biology students.  As a result of this course, he developed research with Universidad Nacional colleagues that examines how to decontaminate water leaking from sanitary landfills that later pollute Central Valley rivers.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Learning centers -MacFeat Laboratory School is maintained by the College of Education as a training, demonstration, and research center.  Its full day program serves three-, four-, and five-year-olds, including children from a variety of ethnic backgrounds and with special needs.Tutoring -The HomeWork Clinic is a free after-school tutoring service for children ages five to ten years old.  The HomeWork Clinic is staffed by federal work- study students.Extension programs -New Start assists adult students with the admission process and provides an ongoing source of support and information. Non-credit courses -SC residents age 60 and over may attend Winthrop “tuition free" as long as space is available and they meet admission requirements.Evaluation support  -Social and Behavioral Research Laboratory offers survey research expertise and a fully automated survey research center.Training programs -Pee Dee Leadership Academy partners Winthrop faculty with teachers, principals and personnel in impoverished SC school districts to provide leadership training and professional development.  Visual and Performing Arts “Arts in Basic Curriculum Project” provides training to South Carolina schools with the mission to achieve a quality, comprehensive arts education for all SC students.Professional development centers -Small Business Development Center provides support to community members through resources, training, counseling, and technical assistance with the development or improvement of their business plans.Other  -Through the Zest Quest program, children identified by schools and health care providers as at risk for obesity, benefit from mentoring, diet analysis, and training at Winthrop’s wellness facilities. Winthrop serves as the fiscal agent and home to the SC Center for Education Recruitment and Advancement, and the North Central Mathematics and Science Center.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular student service -The Volunteer & Community Service office links students and organizations with community needs.  Annual events include a volunteer fair, Make a Difference Day, Winter Service Blitz, Alternative Spring Break, Social Justice Week, King Day for Kids and Homelessness and Hunger Week. Work/ study student placements -The HomeWork Clinic, staffed by federal work- study students, is a free after-school tutoring service for children age five to ten.  Cultural offerings - Winthrop Galleries, faculty-directed plays, dance concerts, the Winthrop One-Act Play Festival, Christmas concert, a variety of music ensembles, and a wide range of lecturers and authors are open to the public.  Winthrop’s Create Carolina Festival is a three-week arts experience bringing together national artists and offering the community performance experiences and training opportunities.Athletic offerings -“Eagles in Action:  Goals for Leadership, Education, and Service” athletes provide sport camps, clinics for youth, and community service, totaling over 1,500 hours of service.  The Winthrop University Outdoor Education Center offers high and low ropes course sessions to the community.  Library services -Community members can request material via interlibrary loan.Technology -Campus members host websites on Winthrop’s system for non-campus organizations.  Winthrop computer labs are available to outside organizations.  Surplus computing equipment is donated to non-profits.Faculty consultation -A six member team from Winthrop produces MathMate, an online newsletter of the SC Council of Teachers of Mathematics. A team of 16 faculty partner with Sunset Park Elementary to provide consultation with science and technology.

		IIB4a_txt: The Center for Career and Civic Engagement (career development, volunteer and community service, service learning) is charged with developing and maintaining community partnerships:  The Center for Career and Civic Engagement facilitates ACCE (Advisory Council for Civic Engagement) meetings.  This Council, comprised of faculty, students, staff, and community partners, reviews programs, recommends policies and procedures, and assists in creating and maintaining a positive relationship among all stakeholders.The service learning program offers training and resources to faculty wanting to create service learning courses and develop relationships in the community.  Community partners are a part of panel discussions and speakers for training.  For our most recent training “Advancing Academics- A Service Learning Institute”, representatives of our local United Way presented findings from the York County Community Report Card.  Community Partners are invited to lead faculty lunch and learn training sessions about their non-profits, and/or the social problems their agencies address.  Community partners are seen as partners in teaching in service learning courses, and often present either in the classroom or on site.       Each year the Center for Career and Civic Engagement hosts shared events for faculty and community partners, including an annual community partner/faculty networking event and student life award ceremony.  

		IIB4b_txt: Feedback is requested through volunteer log-in sheets (some faculty use different methods).  Through larger programs, such as freshman ACAD and Education service learning courses, the service learning director is in close contact with community partners and makes site visits.  The Teaching Fellows and Close Scholars program together manage 124 individual service placements- site visits and student/partner evaluations are made.   Winthrop students, community partners, faculty, and staff are transitioning from an online volunteer tracking tool to EAGLElink.  EAGLElink is a web-based career management system that lists available jobs, internships, and volunteer opportunities.  EAGLElink has a volunteer logging and tracking components along with a supervisor evaluation option.   Students and community partners can complete evaluations using this system.  Career and Civic Engagement can use the system to create an overall picture of our relationships in the community.The Center for Career and Civic Engagement reports civic engagement activities to the Vice President of Student Life through its annual report.  This report includes updates and reviews on programming, service learning courses, volunteer offerings to students, and outreach to the community.  Program goals are established and reviewed bi-annually through “Learning Outcomes and Learning Objectives.”  The Center for Career and Civic Engagement has created a matrix, in partnership with Winthrop’s Institutional Effectiveness that measures three “hallmark objectives” each year.  Objectives for the upcoming year:       1. The Center for Career and Civic Engagement will increase opportunities for employers and community partners to interact with and recruit students.2.  Students will have an increased understanding of course content through service learning courses.3. Students who participate in at least one experiential learning opportunity (i.e. co-ops, internships, voluntary/service work) will be more prepared for life after graduation.

		IIB5_txt: Scott Huffman and Adolphus Belk, political science, designed a Winthrop/ETV poll, conducted exclusively with African Americans, regarding the democratic primary election.  Huffman directs the social and behavioral research lab that facilitates poll.  The lab is staffed with approximately 166 student researchers. Significant work includes polling done for the city and non-profit partners, such as the United Way.Chlotia Garrison, computer science, presented a paper “Designing Updateable Websites for Non-profit organizations: A Content Management study” at the 2nd International Conference on Design Principles and Practices held in Miami. Kathy Lyon, honors program and psychology, presented a paper “Honors Housing: A Living and Learning Community” at the  National Collegiate Honors Council conference in Denver, CO Lyon also served as a facilitator for City as Text, a consultant on international issues and service learning, and was approved as a site visitor by the council’s assessment and evaluation committee.Michael Matthews, management and marketing, co-authored the article “Hospital Adoption of Information Technologies and Improved Patient Safety: A Study of 98 Hospitals in Florida” that was published in the Nov./Dec. issue of the Journal of Healthcare Management. Matthew’s paper, “Vital Signs Screening for Alcohol Misuse in a Rural Primary Care Clinic: A Feasibility Study,” was accepted for publishing in the spring edition of the Journal of Rural Health.Laura Ullrich, accounting, finance and economics, presented a paper entitled “The Impact of the No Child Left Behind Act on Local Tax Rates: An Analysis of Tennessee School Districts” at the International Academy of Business and Public Administration Disciplines conference held in Orlando, FL.Laura Gardner, art education and arts administration, was a lecturer for the “Young Affiliates of the Mint Artitudes Guest Lecture Series” on Dec. 9, 2007. Garner discussed the history of her interest in books and book arts with the group by sharing hand constructed books made by herself and students.

		III1_txt: Section II B.1The Summer ST-ARTS Program sponsored by the Winthrop University College of Visual and Performing Arts and the participating school districts from York and Lancaster counties, this program, which serves 275 gifted and talented students in the arts in grades 6-8. A professional faculty of over 45 artists/teachers in the four visual and performing arts (dance, music, drama, and visual arts) is drawn from a pool of nationally known performing artists, the SC Arts Commission Artists Roster, master teachers from public and private schools, and the Winthrop University faculty. This diverse faculty directs the students through a multi-faceted curriculum. Since its inception in 1989, the Summer ST-ARTS Program has served over 6,000 middle school students.

		III2_txt: Winthrop University continues to be a strong supporter of the South Carolina Campus Compact.  Winthrop’s service learning program director served on the budgeting committee as well as the interview team for the executive director search.  The new executive director visited Winthrop faculty and staff on May 07, 2008, and met with Winthrop president Dr. DiGiorgio to discuss service learning initiatives.   South Carolina Campus Compact is preparing to begin its inaugural year.  Dr. DiGiorgio served on the inaugural board of directors, and has agreed to support the compact by serving another year. Bleachery Project -What was once home to the largest textile printing and finishing mill in the world will be transformed into a mixed-use development keyed to “active adult” residents who want to live near a nationally recognized university campus near a downtown urban setting.Winthrop University will contribute expertise to the project by creating a “Lifelong Learning Institute” that will represent a value-added to attract buyers to the residential parts of the development, according to Dr. Anthony DiGiorgio, Winthrop University president.  “Through the Lifelong Learning Institute, Winthrop will be able to offer residents a subscription-based menu of activities from which to choose. Conversely, the Institute will present our students with greater opportunities for intergenerational learning, too. We think of this as a win-win-win – for the private sector, for Winthrop and for the City of Rock Hill.”
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 24







b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
 


  
 
 


 29







4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
 
 


  
 
 
 


 33







b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
 


 
  


 35







III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Jan Shoemaker

		Title: Director, Center for Community Engagement, Learning, and Leadership

		email: jshoema@lsu.edu

		City: Baton Rouge

		State: LA

		Institution: Louisiana State University A and M

		president: Chancellor Michael Martin

		address: Office of the Chancellor156 Thomas Boyd Hall, Baton Rouge, LA 70803

		Phone: 225 578 9264

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Mission:  “the generation, preservation, dissemination, and application of knowledge and cultivation of the arts. In implementing its mission, LSU is committed to use its extensive resources to solve economic, environmental, and social challenges”From LSU Commitment to Community, adopted as a Statement of University Position in 1995 and asked of all incoming students: “To demonstrate my pride in LSU, as a member of its community, I will: contribute positively to the life of the campus and surrounding community and use my LSU experience to be an active citizen in an international and interdependent world.”

		IA2_text: The Chancellor’s Service-Learning and Civic Engagement Showcase is hosted by Academic Affairs. Last year it featured 48 exhibits of service-learning and extra-curricular civic engagement, and was attended by more than 300 LSU administrators, faculty, students, and community members. Service-learning projects represented such areas as Chemistry, Biological Sciences, Social Work, Theater, Communication Studies, Veterinary Medicine, Architecture, the Honors College, Human Ecology, Education, Coast and Environment, English, Kinesiology, Math, Music, Horticulture, and Engineering. Civic engagement displays represented many outreach offices and student-led organizations such as the LSU Habitat for Humanity, Volunteer LSU, and the Graphic Design Student Office. At the annual Faculty Awards Reception, during which the Chancellor and Provost recognize LSU’s most outstanding faculty, a $5,000 Service-Learning Fellow Award is presented “with the goal of deepening the level of service-learning and community-engaged scholarship at LSU and encouraging a continued University-wide commitment to service-learning scholarship.”  A $1,000 Outstanding Service-Learning Faculty Award is given to recognize faculty who have demonstrated exceptional commitment to integrating quality service-learning activities in the classroom and/or throughout the LSU campus and/or extended community.”  A Commitment to Community Organization Award is given annually to the student organization most involved in community. The Tiger Twelve Awards Reception recognizes 12 students annually for “contributing positively to the life of the campus and surrounding community."  Selection is based on the principles articulated in LSU’s Commitment to Community Statement. LSU has garnered awards each year at the Gulf-South Summit on Service Learning and Civic Engagement. Last year’s Summit Outstanding Community Partner was LSU partner Connections for Life.Breakfasts honoring community partners are regularly held. 

		IA3a_text:  The Center for Community Engagement, Learning, and Leadership surveys community partners annually. Also, service-learning faculty are provided forms and instruction for more personal assessment of partner satisfaction.

		IA3b_text: Outcomes are used for program planning and also to structure faculty and student orientation and training such as the annual Service-Learning Scholars Seminar and faculty workshops. If problems are identified, CCELL staff address them directly with faculty and community partners involved.

		IA4_text: The LSU homepage (www.lsu.edu) regularly highlights service-learning. The Center for Community Engagement, Learning, and Leadership (CCELL) maintains a comprehensive website (www.ccell.lsu.edu) which links to 55 of these Highlighted stories and newswire stories . The Chancellor’s homepage has a permanent service initiatives section. The Academic Affairs homepage has a permanent school/community outreach section. The Bengal Bound website, homepage for incoming students, features LSU’s Commitment to Community, links to offices where students can volunteer and enroll in service-learning classes, and highlights Community Bound, a campus-wide service day introducing new students to service. Prospective students receive information about such opportunities in recruiting packages. Volunteer and Service-learning opportunities are presented with brochures at all new student orientations and special programs, including residential college orientations and general orientation. Community University Partnership, Volunteer LSU, and other outreach offices maintain strong websites. Public Relations is planning a "Serve the World" Campaign for 2009.

		IA5_text:  LSU’s new Chancellor Martin arrived in Aug. 26, 2008. In his first address on campus he advocated the “Scholarship of Engagement,” indicating support for an engaged campus. Former Chancellor O’Keefe initiated LSU’s participation in the Call to Serve Initiative, which promoted public service. Academic Affairs has committed to sponsor an annual Chancellor’s Service-Learning and Civic Engagement Showcase. At last year’s showcase, former chancellor O’Keefe stated, “As a Flagship institution, one of LSU's goals is to produce enlightened citizens by fostering critical thinking, historic understanding, ethical reflection, and cultural appreciation, and we see ample evidence of that here today.” At the Showcase, Provost Astrid Merget commended students, faculty, and community representatives committed to a “partnership of learning and doing” that results from civic engagement. “We at LSU believe that an integral part of education occurs outside the classroom in all sorts of learning communities, especially our own community,” Merget said. “We at LSU seek to impart not only knowledge and skills to our students but we also seek to encourage their purposeful use, application, and impact. We seek not only technically trained and analytically adroit graduates; we also seek graduates who are concerned about the world’s problems and passionate about fixing them,” Merget said. “We seek productive and creative graduates who are enlightened, responsible, and purposeful members of our community from the grassroots to the globe.” Provost Merget habitually lauds service-learning, which is houses in Academic Affairs, in public addresses. In an April address to the state Board of Supervisors, she called for "more student engagement in service-learning." Provost Merget appoints senior faculty from each college to serve 3-year terms on the Service-Learning Advisory Council. Vice-Provost Haynie serves on the Council too. Both chancellor and provost plan to address the 2009 Gulf-South Summit on Service-Learning and Civic Engagement, which LSU is hosting.

		B1_text: Center for Community Engagement, Learning, and Leadership is the primary coordinating office: CELL’s  vision is to advance civic responsibility and social accountability through effective integration of academic instruction, research, and community engagement. CCELL’s goals: to promote the integration of teaching, research, and service to enhance learning and encourage civic responsibility and social accountability; to recruit, support, and provide resources for faculty and students committed to the values of civic engagement; to identify and publicize exemplary models of service-learning occurring within the LSU community; to seek additional levels of financial support to enhance benchmark programs in service-learning; to draft policy and program recommendations for the University that support service-learning/civic engagement to further LSU Flagship Agenda goals. CCELL provides the following services:• functioning as a liaison between faculty and community-based partners• facilitating educational seminars for faculty and community partners• consulting with faculty in syllabus design, course development, and grant writing• coordinating student orientation, reflection, and evaluation activities• providing faculty with resource materials• troubleshooting problems that may arise during the implementation of service-learning courses • publishing manuals for faculty and community partners• rewarding student accomplishments with recognition, awards, and documentation of participation• publicizing courses and student activities• collecting research dataCCELL is staffed by 2 full-time coordinators, 2 graduate assistants, 4 student workers, and technical and accounting support from connected units. Jan Shoemaker, Director, was awarded the 2003 Gulf South Service-Learning Summit’s Creative Collaboration Award, the 2003 LSU Foundation Staff Service Award, University College 2003 Employee of the Year Award, and LSU Outstanding Service-Learning Faculty Semester Award. She was a Service-learning English instructor for 6 years, leader of faculty development seminars at several universities, and presenter at regional and national, and international conferences. She is a member of the Gulf South Summit Executive Committee and host of the 2009 Gulf-South Summit on Service-Learning and Civic Engagement. She also serves on LSU’s Assessment Committee, Communication Across the Curriculum Council, Centers for Excellence in Learning and Teaching Council, and the Service-Learning Advisory Council. Volunteer service is coordinated through Volunteer LSU, with one full time staff member and using a student leadership model. Outreach work in Old South Baton Rouge, the neighborhood nearest LSU, is coordinated through the Community University Partnership Office, with one full-time director and a graduate assistant.

		B2a_Text: $111,970 permanent CCELL budget from Academic Affairs for salaries & operating expenses $10,000 annual supplement from Academic Affairs for faculty incentive grants$13,500 annual supplement from AAA for operations$4,000 annual supplement from AA for service-learning showcase$30,000 2008 appropriation from Student Govt  for incentive grants

		B2b_text: The Service-Learning Support Fund accepts donations dedicated to facilitating service-learning by supplementing the budget of the Center for Community Engagement, Learning, and Leadership. The largest contributions have come from the H. Eustis Reily familyCampus Compact 3-yr grant to College of Education $125,000 starting third yearCampus Compact $25,000 grant to faculty collaborative led by John Pine-current2001 HUD COPC grant $400,000 , COPC New Directions 2005 $200,000$317, 896 from varied sources for playgrounds designed and built by engineering studentsThe Cain Center has received a total of $20, 108.336 for outreach, teacher education, and professional development projects.Various departments have received NSF grants with outreach components, totaling millions.Veterinary school- grants and donations totaling $905, 350.00 for outreach servicesArchitecture- $767,000 HUD Grant to develop models for affordable housing  

		B2c_text:  As part of the Forever LSU funding campaign, the LSU Foundation is circulating a proposal for a $5 million endowment for the Center for Community Engagement, Learning, and Leadership. Other funding efforts have yielded ongoing partnerships with individuals, faith-based groups, and corporations. The H. Eustis Reily family have funded incentive grants for new service-learning courses and a graduate assistant for several years . Campus Federal Credit Union provides travel funds for faculty to attend service-learning conferences and will sponsor the Gulf-South Summit on Service-Learning and Civic Engagement this year. TIAA-CREF annually provides $6,000 in awards for community-based scholarship. Two nearby churches provide funding for student-written grants to meet specific needs of community partners or to provide materials for service projects. One English class has garnered $50,000 to build a playground designed and built by an engineering service-learning class.  A leadership class raises funds for playgrounds, and a public relations class raises funds for community-identified needs. The LSU Foundation has supported efforts of many departments, units, centers, and individual faculty to garner funds from various sources for their projects... from grants, foundations, corporations, and individuals. 

		B3a_text: The Center for Community Engagement, Learning, and Leadership (CCELL) polls faculty each semester to determine which sections will include service-learning during that semester, the service project in the class, community partners, and student participants. This information is posted on our website. This information, along with faculty and community contact information has been aggregated in a database since 1998. Volunteer LSU maintains similar records of volunteer service.  Last year a new web-based database was developed in house and is being piloted this fall. This database will link directly to the mainframe to provide more accurate contact information and reduce error.  Recently, the first campus-wide audit of civic engagement was conducted in order to define and describe the various partnerships that engage the university with the community and whether the connections are personal, professional, for student life, or for academic courses and programs.  Eight different surveys were sent from the Provost to students, faculty, staff, departments, colleges, and major offices on campus. 

		B3b_text:  Our overall goal is to develop a culture of engagement in which community and university are truly reciprocal partners. The recent campus-wide civic engagement audit, still being analyzed,  will be used to identify gaps, challenges, barriers, and opportunities to assist CCELL, Volunteer LSU, the Service-Learning Advisory Council, other centers, and the University with planning. It is also being utilized to identify specialized expertise for disaster planning and response.Data collected for the Service-Learning database is used almost daily to identify departments to target for faculty incentives, to communicate with all stakeholders, to connect community needs and unrealized assets with university resources, to identify and nudge faculty who have not completed partnership agreements, to generate letters of commendation, to track growth, to document and maintain sustainable partnerships, etc.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Service-Learning students are surveyed anonymously each semester.  In Fall 07  83.2% of students reported  that the tasks they performed for the community helped them to gain a better understanding of course content and 85% of students reported that as a result of their  service-learning, they know more about the problems and assets of their community. Better understanding of course content and community issues was also reported earlier in a series of focus group interviews conducted by the Center for Assessment and Evaluation.

		B3d2_text:  After completing a 10-week Service-Learning Scholar Seminar, faculty are surveyed anonymously.  The findings suggest that faculty development in service-learning pedagogy also improves teaching in other courses. In 2008, 100% reported that they would use some of the ideas presented in the seminar in their service-learning courses, and 90% that they would use some of the ideas in their other classes that do not include service-learning. Their qualitative responses indicated that the things they would most likely do differently were incorporating more reflection and articulating course goals more clearly, both strategies that enhance any classroom. This conclusion was verified in earlier in a series of faculty focus group sessions conducted by the Center for Assessment and Evaluation.

		Impact on community: On

		Impact on institution: On

		b3d3_text:  Community partners are surveyed yearly. Last year 100% indicated that they want to continue working with the university and 95% indicated that  their involvement with service-learning helped their organization to increase its capacity and and to fulfill its mission. In 2007 the results were 100% percent  for both questions. Obviously partners want to continue the partnership because it increases their capacity and helps them to accomplish their mission.

		B3d4_text:   When asked how their connection to a University service-learning course had changed their awareness of the uiversity, 53% of partners said they learned more about university programs and services, 53% reported they now know whom to call upon for information and assistance, and 44% have an increased knowledge of university resources, and 75% have taken or plan to take a class at the university. Only 12% reported no change in awareness.

		b3e_text:  The results help us in planning content of faculty workshops, informational materials, Faculty Scholar seminars, and for interventions where necessary. Aggregate and individual class results are also shared with faculty to help them in planning their individual classes. Results also are used in long range planning at the program and institutional level.

		B4_text:  The 2001 Planning Document includes the following: Strategic Direction 1: To create a challenging learning environment that enriches students' intellectual lives, develops their professional and personal abilities, and fosters civic engagement and ethical conduct. Objective 1.6: To develop a wide variety of experiences and support programs outside the classroom that enrich the emotional and intellectual development of students. Objective 1.7: To provide extensive internship, service-learning, and community service opportunities.The 2003 Quality Enhancement Plan calls for  a model for the 1st-Year Initiative in Honors Residential College where students explore common themes in first year courses.  “Students explore these themes through active learning strategies (such as service-learning, inquiry-based learning, or problem solving) that support their development toward the university-wide learning outcomes."  This model has been piloted successfully in the Honors College. In Summer 2008, a new university unit for First Year Experience was created. A strategic plan for the Unit is being developed during 2008-09, with service-learning as key element in the discussions.  

		B5_text:  Since 2001 CCELL has administered a faculty incentive/development program called Service-Learning Faculty Scholars, which offers $2,000 stipends to full-time faculty who are interested in experiential education and involving their students in “hands-on” experience that benefits the community. Scholars are expected to attend a 10 week 1½-hour seminar where they, along with other scholars, plan and discuss course design, social responsibilities of universities, liability, assessment, and reflection as they relate to service-learning courses. Scholars develop a service-learning course syllabus and establish community partnerships during the seminar. Last spring, 15 Scholars participated. In addition, CCELL staff and service-learning faculty regularly hold workshops focusing on specific topics related to service-learning. CCELL director Jan Shoemaker has been on the executive committee of the Gulf-South Summit on Service-Learning and Civic Engagement since its inception in 2003 and LSU will host the conference this year. LSU faculty are eligible for travel funds to service-learning conferences through the Teaching Enhancement funds. Last year 21  faculty members attended, and LSU staff, faculty, and students accounted for 17 presentations, one plenary speech, and one pre-conference workshop. Faculty are provided with comprehensive faculty handbooks and the CCELL website at www.ccell.lsu.edu is one of the most comprehensive of its kind-- with sample syllabi, helpful links, essential readings, reflection strategies, powerpoint presentations, principles of effective practice, handbooks for all stakeholders, publishing opportunities, tenure and promotion information, and reports from former faculty grantees. The CCELL director, who taught English service-learning classes for six years, works closely with faculty on course and syllabus development.

		B6_text:  Community partners serve on the Service-Learning Advisory Council and all faculty training features the essential concept of reciprocity. A number of unit Advisory Councils also have community member representation. CCELL staff regularly meet with community members and faculty partners to facilitate planning.Department of Agricultural Economics and Agribusiness has an Advisory Council in which some members are community based. The continuing education programs coordinated by the School of Social Work consistently allows for meetings with community leaders and practitioners to discuss how to address their needs in an academic setting. Additionally, each faculty member meets once a semester (2X/year) with various social work agencies in the community to discuss the field education component of the School of Social Work's curriculum. Recently, the School of Human Resource Education and Workforce Development held numerous meetings  with various stakeholder groups to gain input regarding how its programs could best educate Career and Technical Education (CTE) teachers to work with high school students in preparing them to be effective members of Louisiana's workforce in the future.The Community University Partnership is coordinated by a Community Affairs Liaison, paid by LSU but splitting his time between an office on campus and an office at the Leo Butler Community Center, where he is in constant dialogue with the community of Old South Baton Rouge, which CUP serves.

		SD1_text:  The institution as a whole does not have such policies but several departments and units have deliberately sought such expertise. The College of Education, Kinesiology, and the Vet School for example.

		SD2a_text: LSU’s tenure and promotion document PS36 has recently been revised. Implementation is expected this fall. The new document does not use the term “scholarship of engagement” but it allows for document of scholarly work connected with community engagement possible under all three areas of consideration.  The document states:“The appropriate areas for consideration are the three traditional ones of scholarship, teaching, and service.  The weight to be accorded each will be consistent with the department's mission and with the faculty member's job duties and work assignments.  The extent and nature of expectations in the three areas may also be described in the rules of departments and other units; and in written agreements between the faculty member and unit head.The three areas are distinct, but they are also interdependent and mutually supportive. ” “Contributions to teaching mission can include…conduct of a course that integrates learning and community service" “Also, a faculty member's service to the community or to the profession beyond the campus may confirm his or her stature in scholarship and teaching, may enliven the intellectual climate on campus, and may improve opportunities for students and other faculty.  High-quality contributions of these kinds will be valued whenever evaluations are made, and may have weight in decisions on appointment, reappointment, promotion, and advancement to tenure.”  

		SD2b1_text:  See above. Community-engaged scholarship can be classified in all three areas, depending on unit assignment. For example, in the college of Agriculture and English, Community-based scholarship is commonly classified under scholarship (research).

		SD2b2_text: See above.

		SD3_text:  The Service-Learning Advisory Council is composed of faculty, student, and community partner members.The Service-Learning Student Advisory Council advises the Center for Community Engagement, Learning, and Leadership, plans service projects, promotes service-learning, and works with Student Government and service organizations to promote civic engagement.“Volunteer LSU’s mission is to promote and coordinate volunteer opportunities, build partnerships within the community, and instill a lifelong commitment to service.” Volunteer is entirely student-run. It’s leadership consists of an executive board, and advisory council, and focus area chairs. Students have chosen five areas of focus, with a student chair of each area. These include:  Youth Programs, Baton Rouge Restoration & Beautification, Health & Wellness Outreach, Disaster & Emergency Preparedness, and Civic & Social Awareness.In all the above organizations, students influence planning and implementation.Students organized volunteers and volunteered themselves during 2005 Hurricane Katrina at LSU's special needs shelter, which was the largest field hospital ever in the United States . Student government is represented in the current Emergency Operations team that plans and implements response to subsequent disasters. The Honors College hosts FOCUS, a student organization that plans and implements a summer arts and humanities camp for 9th graders who attend public schools with underfunded arts and humanitites programs. Alternative Spring Break, was student originated and is completely student run. Students plan and implement several community service projects each year in other communities.Students were responsible for planning the New Orleans community project connected with last year's National Championship Bowl Game in collaboration with Ohio State.

		SD5_text:  “The Service-Learning Advisory Council articulates and promotes objectives of the Center for Community Engagement, Learning, and Leadership. The Council sets goals for CCELL, develops strategies, and provides leadership to advance service-learning funding, curriculum development, scholarship, assessment, and special events.”  This council, with members representing faculty from every college on campus is appointed by the Provost to three-year rotating terms. In addition, ex-officio members include the Service-Learning Fellows, the Vice-Provost, and Ex-Officio Staff and Administrators.

		SD4_text:  Service-Learning students receive individual letters of commendation for their portfolios.A Student leadership certificate is awarded to  students who document  exceptional service and other forms of engagement. 

		IIA1a_txt:  The Service-Learning Advisory Council adopted Bringle and Hatcher’s definition of service-learning as a “credit-bearing, educational experience in which students participate in organized service activities that meet identified community needs and then reflect on the service activities in such a way as to gain further understanding of course content, broader appreciation of the academic disciplines, and an enhanced sense of civic responsibility.” Staff of the Center for Community Engagement, Learning, and Leadership consult with faculty to determine if courses meet criteria inherent in the above definition. If so, these courses are posted on the website. Courses must reregister each semester. 

		IIA1b_1: 152.00000000

		IIA1b_2: .06

		IIA1c_1: 31.00000000

		IIA1c_2: 56%

		IIa2a_txt: CCELL expects and assesses the following learning outcomes in all service-learning classes:The tasks I performed for the community helped me to gain a betterunderstanding of course contentAs a result of my service-learning, I know more about the problemsand assets of the community

		IIA1d_1: 85.00000000

		IIA1e_1: 2700.00000000

		IIA1d_2: .07

		IIA1e_2: .09

		IIA2b_txt: Some departments have stated outcomes. Examples of learning outcomes listed in the institutional academic programs  assessment matrix. Kinesiology: To demonstrate an appreciation of diversity of populations, cultures, and perspectives.  Food Science: Students will be able to utilize the knowledge gained from coursework in a practical setting. Family, Child, and Consumer Sciences: Students will be able to pragmatically apply family, child, and consumer science theories and empirically derived knowledge to tasks they will face in ON-THE-JOB settings in their chosen careers.  Dietetics: Students will be able to strategically apply principles of management and systems in the provision of services to individuals and organizations.Library Science: Students will use critical thinking skills to apply the theory they have learned in the classroom to problems in information settings.Environmental management: Work effectively as a team member and as an individual to complete environmental management project tasks. 

		IIA2c_txt: From assessment matrix:Kinesiology: exit surveys, open-ended questions on surveys, and curriculum/syllabus analysis  Assessments  also embedded in course examinations and projects.  Food Science: Written or oral feedback will be obtained from employers of our students who do internships with them on how well the students performed. Feedback on their experiences will also be obtained from students who do internships.Family, Child, and Consumer Sciences: mixed-method (quantitative and qualitative) evaluations that are completed by the students' employer/supervisorsDietetics: Direct assessment of student work is through: (1) grading of case studies and SL projects, including preparation of in-services for local foodservice operations and community presentations in HUEC 3016 and 4023Library Science: Evaluation of projects by Field Experience Site Supervisors using open-ended and scaled questions; Student responses to assessment questionsEnvironmental management: Reports on class group projects in EMS 1011, EMS 3040, AGRO 4056, peer assessment on group projects, employer feedback

		IIA2d_txt: From assessment matrix:Kinesiology: Issues of individual differences and cultural diversity have been included as focus areas in the revision of KIN 2501, and have been integrated in KIN 4512 and 4520.Family, Child, and Consumer Sciences: information regarding students' weaknesses will be used to adapt our pedagogical strategies. Kinesiology: Issues of individual differences and cultural diversity have been included as focus areas in the revision of KIN 2501, and have been integrated in KIN 4512 and 4520.Food Science: change curriculum and/or pedagogiesDietetics:  Students should become more familiar with policy through scheduled participation in events like legislative breakfasts, and Louisiana and American Dietetic Association workshops and other functions.Library Science: Field Experience manual was revised based on supervisor and faculty input in 2004; Student evaluation form was introduced in 2005; Environmental management: 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Louisiana Service & Leadership (LASAL) will prepare selected Honors College students for public service, social justice, and leadership roles in Louisiana. During their first two years, LASAL Scholars live in the Honors House, allowing community service, common courses in the history and politics of Louisiana, and training in leadership proficiency. Leadership classes will focus on characteristics and skills necessary to be ethical and successful leaders, provide exposure to real and current social problems and issues, and provide students with the opportunity to integrate theory into practice. In their final two years, students will complete an internship designed to help them gain experience in solving real-world problems, and research to complete an Honors Thesis Project devoted to solving a specific problem facing Louisiana.Biology service-learning classes have collected data on fauna and flora for BREC (Baton Rouge Recreation and Parks ). Educational Theory, Policy, and Practice students have planned and implemented qualitative assessments for schools and non-profits. Education, Honors, and English students have collected oral histories and presented them to the oral historians and to appropriate public archives, such as the T. Harry Williams Center for Oral History the Cajun French Music Association,  and the Carver Public Library.Students in the Manship School of Mass Communications, especially in the Public Relations and Advertising disciplines are placed with non-profits as interns. The College of Agriculture is integrating service-learning into the required Leadership classes in its new Residential College.Career Services encourages and assists non-profit intern placement.Graduation from the School of Social Work requires a field internship with non-profit.Some study abroad courses in Landscape Architecture, Social Work and Anthropology have integrated service-learning.

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: Limit to 300 words

		IIA4_txt:  Faculty have listed over 200 conference presentations and  41 publications related to their service-learning work. See the CCELL website for a complete list. No doubt many others have not been reported.Architecture: Bosworth, F., & Cuddeback, M. (2002). Using service-learning to develop collaboration skills. Academic Exchange Quarterly, Fall, 6, 183-187. English: Bridwell-Bowles, Lillian. (1997). Service Learning: Help for Higher Education in a New Millennium? In Linda Adler-Kassner, Ann Watters, & Robert Crooks (Eds.), Introduction to Composition, Community, and the Academy. (pp. 19-28). American Association of Higher Education, 1997. Kinesiology: Carson, R. L. (Jan. 2008). Introducing the lifetime exercise and physical activity service-learning (LE PAS) program. Journal of Physical Education, Recreation and Dance. 79 (1). 18-22, 35. (book chapter also  in press)Ag Economics: Fannin, M.J., and LeBlanc, S. (April 2007). Integrating University Service Learning Courses with Community Development Extension Programs. Journal of Extension.  45(2): 2IAW2.Comm. Studies: Honeycutt, J. M. (2002). Outcomes of service-learning in a family communication course. Academic Exchange Quarterly, 6, 131-135. Social Work: Lemieux, C.M. & Allen, P.D. (2007, Spring/Summer). Service-learning in social work education: the state of knowledge, pedagogical practicalities, and practice conundrums. Journal of Social Work Education, 43(2), 309-325. Engineering: Lima, M. 2000. Service-Learning: A unique perspective on engineering education. In E. Tsang, Ed, Projects That Matter: Concepts and Models for Service-Learning In Engineering (pp. 109-118). AAHE’s Series on Service-Learning in the Disciplines. AAHE Press.Horticulture: Motsenbocker, C.E. and L. Smith. (2007). Service-learning university students benefit from teaching a garden-based science curriculum. HortScience 42(4): 945.Education: Sulentic Dowell, M-M. (In Press). Academic Service-Learning as Pedagogy: An Approach to Preparing Pre-service Teachers for Urban Environments. The Journal of Teaching and Learning. 

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: The Louisiana House was built on campus as a demonstration showplace, interactive museum, and learning center for sustainable housing technologies. Intended audiences are the general public, as well as personnel in the home building industry and related fields. The home addresses crucial technologies such as energy efficiency, termite resistance, and indoor air hazards, in addition to hazard mitigation. LSU Libraries offer training workshops in new technology to community members.The LSU Speech-Language-Hearing Clinic provides  various diagnostic and treatment options for individuals with communication disorders.Through the Louisiana Cooperative Extension Service, the Biological and Agricultural Engineering Department provides information to the public about agriculture and the environment; building/structure plans; disaster recovery and mitigation; landscape guidelines; and ag-related weather data.  LSU Union offers non-credit Leisure Classes each semester on a wide variety of subjects.Students in the College of Business help staff the Louisiana Business and Technology Center.  A subset of this center is the Small Business Development Center, in which M.B.A. graduate assistants and faculty assist small businesses and entrepreneurs with program evaluation.  The Real Estate Seminar has worked with the Baton Rouge real estate community on evaluation projects through the years, including Mid-City Redevelopment Alliance, and Baton Rouge Association of Realtors CID.The Department of Plant Pathology and Crop Physiology participate in the Master Gardener training program for community members each year and offer their services for several plant disease diagnosis clinics.The College of Biological Sciences regularly hosts high school students in their laboratories. The mission of LSU Continuing Education is to identify, create, and support lifelong learning opportunities. Through distance learning and contact instruction they make many personal development, professional development, and pre-college courses available to community members across the state.  

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: 25 student organizations list themselves as service organizations, and 104  list themselves as professional organizations. Most of the latter provide community service. Leaders  of these organizations are trained by the Center for Student Leadership and Involvement. The Financial Aid office places work study students with non-profits if they choose community service as their assignment. Swine Palace is a non-profit professional theatre formed and operated with the support of LSU. The LSU Art Gallery is free and open to the public and offers a broad range of programming. The Union Theater is the performing arts facility for the campus. it is home for the Great Performance Theater Series, the large LSU School of Music ensembles, and the LSU Opera. It also serves as one of several venues for the Performing Artists Series, public lectures, and group meetings. Other theaters on campus provide public venues  for the Department of Theatre’s productions and  School of Music ensembles. The Center for Computation and Technology hosts a variety of education and outreach activities to develop the knowledge, skill-sets and careers of a wide spectrum of individuals, including K-12 students and the public at large. For example, The Digital Arts and Technology Camp: a five-day seminar on the latest innovations in animation and digital media and The High-Performance Computing Boot Camp, where students worked to build basic supercomputing clusters, then used them for applications.  After the camp, the students and teachers were able to bring the clusters back to their classrooms to use in further lesson plans. The library science department regularly provides archiving,  website development & other technical assistance to libraries damaged by hurricanes. In addition to entertaining the public with a National Football Championship and training many Olympic competitors, the Athletic Program provides many summer athletic camps for k-12 students and their coaches. LSU maintains a list of expert speakers willing to provide public lectures and professional consultation free of charge.

		IIB4a_txt: The Center For Community Engagement, Learning, and Leadership incorporates the principle of reciprocity into every presentation, workshop, and much of its literature.  One of it popular Powerpoint presentations, posted on the CCELL website at www.ccell.lsu.edu is " Partnership Principles: What Is that Hyphen About?" Faculty, student, and community partner handbooks all discuss ways for partners to be engaged through the planning, implementation, celebration, and evaluation process. CCELL constantly scans campus publications to identify faculty who are doing experiential education, in order to pull them into the network of community-engaged faculty where they can share in a dialogue the respects and promotes reciprocity rather than a "community as laboratory" approach. The Steering Committee that first wrote the HUD COPC grant in 2001, wisely chose to anchor the partnership office in the community it serves, rather than on campus and to hire a coordinator from the community rather than the academy and to stack the original planning committee heavily with community members from the underserved area of Old South Baton Rouge.

		IIB4b_txt: CCELL conducts site visits to collect feedback and assess needs. CCELL Community partners are surveyed annually. CCELL uses the results in planning and communicating with faculty, students, and community, and intervenes with faculty and/or community partners when problems surface.  Among questions that community partners are asked: What was your role in your organization’s involvement with service-learning? What are some of the challenges you encountered?  What were some of the economic effects of your work with the university? What aspects of this experience would you change? Please rate your level of satisfaction with your connection to a university course in the following areas: Overall communication with students and faculty, level and quality of interaction with students/faculty, quality of student work, feedback and input into planning of experiences, scope and timing of activity, level of trust with faculty and students. Community partner focus groups have also been conducted in the past.Students are surveyed each semester and asked such questions as: Were community partners helpful and supportive? Did community partners provide adequate orientation or training and supervision? Did the tasks you performed for the community help you to gain a betterunderstanding of course content. Results are shared with faculty. 

		IIB5_txt: Theater: John Fletcher:    "Community Theatre." Columbia Encyclopedia of Modern Drama. Edited by Gabrielle   Cody and Evert Sprinchorn.  New York: Columbia UP"  2007.     "Identity and Agonism: Tim Miller  Cornerstone and the Politics of   Community-Based Theatre." Theatre Topics 13.2 (2003): 189-203.    Architecture: Bosworth, F., & Lightbourne, L. (1994). Reality: Learning through community based projects. Selected papers from the 5th national conference on college teaching and learning. 111-119.Kennedy, C. B. (2002, Nov.).Delta visions. UNESCO World Heritage Congress ProceedingsEngineering: Christy, A., Lima, M. and Ward, A. (2000). Implementing real-world problem solving projects in a team setting. NACTA Journal. 44(3): 72-77.Kinesiology: Domangue, E., & Carson, R. L. (Sept. 2008). Preparing culturally competent teachers: Service-learning and physical education teacher education. Manuscript submitted to the Journal of Teaching in Physical Education.Human Resource Education: Machtmes, K., Praetorius, R.T., & Abadie, M. (In Press). Training and support: Effective ways to retain volunteers. Proceedings of the American Association of Suicidology, 38.Library Science: McKnight, M. Health Sciences librarians’ reference services during a disaster: More than collection protection. Medical Reference Services Quarterly, 2006, 25 (3):1-12. Horticulture: Motsenbocker, Carl E. and Smith, L.A.. (2003). A garden-based science curriculum can impact environmental awareness of elementary school students. HortScience 38(5):836.Smith, L.A. and C.E. Motsenbocker. (2003). The integration of a formal garden curriculum into Louisiana public elementary schools. HortScience 38(6):1272.English: Normand, D.B. (October 2007). Composition Theory-Reflection-Public Action. Journal of College Writing, 9, 48-54. Social Work: Plummer, C. A., Ai, A., Lemieux, C., Richardson, R., Dey, S.K., Taylor, P., Spence, S., and Kim, H. (In Press). Volunteerism among Social Work Students During Hurricane Katrina and Rita: A Report from the Disaster Area. Journal of Social Service Research.  

		III1_txt: p. 31, Outreach and Partnerships #1.The LSU Writing Project, established in 1985, is a professional development program designed to help teachers in all subject areas and at all grade levels learn new strategies for helping their students become accomplished writers and learners. This collaborative university-school partnership is dedicated to improving the quality of student writing in the schools through its approach of “teachers teaching teachers.” This means identifying successful teachers of writing, bringing these teachers together in invitational Summer Writing Institutes, and preparing them to lead workshops for other teachers. Participants join a network of teacher consultants who actively provide ongoing professional development for schools and districts. Through “ChemDemo” under the direction of Dr. George Stanley, over 5,000 LSU chemistry students have introduced the wonders of science in over 2,600 K-12 classrooms, impacting more than 64,000 K-12 students since the program began in 1977.Scope on a Rope at LSU started nearly 15 years ago with and NSF grant. Use of hands-on-microscopy technology is facilitated for teachers through workshops, classroom presentations, development of standards-based curriculum and free instrument lending program for formal and non-formal educators.  The program is now supported with a Howard Hughes Medical Institute for Science Education Outreach.The School of Social Work has worked with several funding agencies to develop a free mental health initiative called InCourage, which offers services to people impacted by hurricanes. They have trained over 100 providers. 

		III2_txt: LSU has been on the President’s Community Service Honor Roll since its inception and was one of only 3 universities nationwide to receive the 2006 President’s Community Service Honor Roll for exemplary service following Hurricane Katrina.  The Center for Community Engagement, Learning, and Leadership (CCELL)  maintains and responds to a comprehensive database where more than 400 community partners register their diverse needs. CCELL matches community-identified needs with classes that can best address those needs and thereby leverage LSU’s human and academic resources.CCELL won the American Association of University Administrators’ 2004 Exemplary Model Award.LSU was among 81 colleges and universities selected for inclusion in a 2005 book published by Princeton Review and Campus Compact, Colleges with a Conscience: 81 Great Schools with Outstanding Community Involvement. CCELL staff prepared that application. Dr. Marybeth Lima, LSU Service-Learning Fellow,   has been awarded the two top national awards for “the scholarship of engagement.” She received the 2007 Thomas Ehrlich Award for building campus commitment to service-learning and civic engagement and the 2005 Ernest A. Lynton Award for Faculty Professional Service and Academic Outreach. The Lynton award honors a faculty member who connects expertise and scholarship to community outreach. LSU was recently accepted or inclusion I the "The Guide to Service-Learning Colleges and Universities," a resource where students can find colleges and universities that provide experiential learning program.LSU staff were among the grassroots founders of  The Gulf-South Summit on Service-Learning and Civic Engagement in 2003, a time when there were no state networks in the deep south outside of Florida. Since then the conference, which attracts around 400 participants,  has become one of the most respected in the country. LSU has directed the RFP process  for two years, the awards process for one year, and is host for 2009.  See Summit site for details at http://www.lsu.edu/summit09/. The networks established through the Summit have blossomed into a number of state compacts. LSU is always represented among Award Winners at the Summit, garnering Outstanding Partner, Research, Faculty member, Student, and Partnership Awards.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 2







3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 3







b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
 


 13


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 


 


 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
 


 


 21







4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Linda Summers

		Title: Director, Center for Civic Engagement

		email: lsummers@fgcu.edu

		City: Fort Myers

		State: FL

		Institution: Florida Gulf Coast University

		president: Wilson G. Bradshaw

		address: Florida Gulf Coast University10501 FGCU Blvd.Fort Myers, FL 33965-6565

		Phone: 239-590-7016
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		answer will have no bearing on the classification decision: 

		IA1_text: Florida Gulf Coast University infuses the strengths of the traditional public university with innovation and learning-centered spirit, its chief aim being to fulfill the academic, cultural, social, and career expectations...faculty uphold challenging academic standards and balance research, scholarly activities, and service expectations with their central responsibilities of teaching and mentoring...(FGCU) pursues academic excellence, practices and promotes environmental sustainability, embraces diversity, nurtures community partnerships, values public service, encourages civic responsibility, cultivates habits of lifelong learning, and keeps the advancement of knowledge and pursuit of truth...

		IA2_text: FGCU publicly recognizes community engagement through several different mechanisms. The Faculty Service Award, Team Service Award (faculty, staff, and/or student teams), and Excellence in Service Awards (students) are awarded annually at the Celebration of Excellence, a campus-wide celebration of excellence in different areas, including community engagement.  The nomination materials prepared by faculty and faculty/staff/student teams are peer reviewed , and selected recipients receive awards, including medallions, designated parking space, and cash awards . Students completing 100 or more service hours during the preceding academic year receive certificates.  In addition, FGCU will begin using the President's Volunteer Service Awards, a national recognition, as part of the Celebration of Excellence this academic year. University Engagement Day is another opportunity to recognize our community partners,  who work hand-in-hand with faculty and students to develop and sponsor outstanding service opportunities for service-learning courses and service-learning projects. Community partners are invited to campus for University Engagement Day.  Part of the program involves discussing and refining campus-community service interactions. In addition, faculty members prepare posters highlighting the service-learning courses they teach, and students display posters featuring their service-learning projects. Poster presentations are judged and certificates and monetary awards given in several categories. Student Government and the Center for Civic Engagement are discussing the process to recognize student organizations for exemplary community engagement efforts. Plaques will be displayed publicly in the Student Union. SG already recognizes student organizations and Greek organizations for their service work at the annual SG Unity Banquet.  Campus Involvement also recognizes student groups for their service work.

		IA3a_text: Focus groups and one-on-one discussions are primary means of gathering feedback from community partners. Various university entities use these methods to evaluate their connections to the community on a regular basis. For example, the Occupational Therapy program takes great care in developing community relationships and maintains regular contact to address and resolve issues.  The College of Business has developed partnerships locally and globally. The College uses focus groups here and aboard to assess community perceptions and judge whether needs are being met.  Outreach in Europe and China has opened doors for study abroad and long term relationships, based on mutual feedback and adjustment to changing needs.Andrew Downs, American Democracy Project (ADP) Civic Engagement  Measurement Subcommittee, shared three rubrics at the ADP conference this summer. A FGCU faculty member adapted the Curricular Rubric as a tool to let community partners assess students who have worked at their agencies in areas such as civic knowledge, civic skills, and civic values. A pilot of this survey was sent to 45 agencies (8 responses) associated with Colloquium, a required course with a service-learning component. Results from this pilot study were uniformly positive. We will be using this rubric with all service-learning courses in subsequent semesters.  Colloquium agencies are invited to campus for University Engagement Day each spring. One of the activities for UED is using these agencies as focus groups and discussing how the service component of Colloquium is working and what could be done to make it better. All FGCU colleges have community advisory boards specifically tasked with keeping community perspective in the forefront in planning and evaluation.When the University developed a new 10-year plan, community members were vital members of the focus groups that discussed the plan. It is important to note that strong community initiative is responsible for FGCU. Approximately ten years of active lobbying by influential community members was required to gain State approval to locate a new state university in Southwest Florida. FGCU administrators are very cognizant of the fact that our citizens care about FGCU and expect to be part of the planning and development process as the university grows. We have a Board of Trustees with strong community ties that encourages community input. Letters to the Editor, editorials, and news stories in the local media quickly remind us that citizens pay attention to the ways FGCU interacts with the community locally and globally.

		IA3b_text: Community relationships are addressed in each college's annual report. These reports are used in part as a yardstick to measure FGCU's success in meeting community needs and expectations. FGCU seeks and uses feedback from the community in planning degree programs and majors. Although FGCU is a state university and part of an 11-campus system, there is a primary mandate to serve its five-county catchment area. It cannot do this adequately without listening to and taking the advice of its community constituents. The information gained through focus groups, community surveys, partnerships, groups such as the Presidents Council (presidents of local higher education institutions),relationships with groups such as Chambers of Commerce, and other data-gathering means provide indicators of community support, satisfaction, and sometimes provide a roadmap to change.

		IA4_text: FGCU markets itself through its publications, recruiter outreach, and website.  This year, FGCU was invited to participate a new book, Guide to Service-Learning Colleges and Universities, which will be distributed to high schools and libraries nationwide. Pinnacle, the FGCU magazine, featured the service-learning program and the Center for Civic Engagement with an 8-page spread in Summer 2008. Information about EaglesConnect, our community engagement program, appears in university information packets,  in the College Profile of the Guide to College and Financial Planning, and in the Discover FGCU compact disc provided to prospective students.  The Student Guidebook and catalog both contain information about the FGCU commitment to community engagement. They also include information about the Center for Civic Engagement and contact information for staff. Both publications are available on-line for prospective students.The FGCU website connects FGCU to prospective students and the community. The  EaglesConnect  home page, www.fgcu.edu/connect/, is accessed through the FGCU home page . In this section, prospective students learn about community partners that work with our service-learning program.  The FGCU website also houses a Campus Involvement section. In this section, prospective students can learn about clubs and organizations, Greek life, student government, and other aspects of campus life. The student organization page offers access to information about different types of clubs and organizations. One of the "clicks" is for information about service clubs. The mission statement for Greek life states, "...providing Brotherhood and Sisterhood through service, scholarship, and leadership opportunities..." The Student Government website showcases its cabinet-level position, Director of Civic Engagement. This position leads SG sponsored service activities. 

		IA5_text: Because it is a young institution, FGCU has been led by only three presidents. Founding President, Roy McTarnaghan, strongly believed in civic engagement -- instituting a service graduation requirement to support the civic engagement of students, faculty, and staff in the master plan for the University. President McTarnaghan passed the torch to William Merwin, and President Merwin took every opportunity to promote and highlight service-learning and civic engagement at FGCU. Every state of the university speech and commencement address contained a referral to civic engagement. In the first meeting the Director of the Center for Civic Engagement had with the new President, President Merwin gave her copies of several speeches devoted to civic engagement that he had delivered prior to becoming President FGCU. FGCU's third President, Wilson Bradshaw, was invested in 2007. He also came to FGCU with a firm commitment to civic engagement. He traded a seat on the Minnesota Campus Compact Board for one on Florida Campus Compact, and in his inaugural address he challenged faculty and staff, "to work intentionally and diligently to achieve the following goals: ...Build on FGCU's tradition of service learning and civic engagement for students so we emphasize what they do with what they learn here." In his first Commencement address, he acknowledged the challenges in society, and said, "Because many of you have already connected with your communities through civic engagement and service learning, you are not leaving an ivory tower to enter a society that is foreign to you. You have encountered needs in society, you have reflected on them critically, and you have begun to cultivate a lifestyle of service...you will find that the formation for engaged citizenship that this university provided you, grows in importance with the passage of time...your communities will be richer because you learned not just to listen to someone else's monologue, but to enter into dialogue with people whose experiences differ from yours, but who fundamentally desire the same things you desire." 

		B1_text: The Center for Civic Engagement provides the campus-wide coordinating infrastructure to support and advance community engagement. The Center is fully funded through the University budget. There are three full-time employees, a director, an office manager, and clerical assistant. In addition, to the full-time employees, there are two part-time student assistants. One assistant coordinates our reading tutoring program, recruiting, training, and placing FGCU students in local elementary schools. A second student assistant is the office liaison with student clubs, organizations, and Greek organizations, supporting and publicizing student planned/led service activities and events.The Center is housed in Academic Affairs, supporting the academic focus of the FGCU service-learning graduation requirement. Center staff work closely with faculty members, as they develop and manage their service-learning courses. Faculty members can take advantage of the EaglesConnect website, which contains an extensive database of approved service-learning sites and a section geared toward the information and resources faculty members need to develop service-learning courses. Center staff are also available to meet with faculty regarding their service and service-learning course ideas. This fall, Breakfast with the President and Lunch with the Provost will be instituted, giving service-learning faculty opportunities to showcase their courses and projects to both the President and the Provost. Monthly networking lunches supported by the FGCU Foundation provide networking opportunities for faculty who want information about service-learning to meet with faculty who already use service-learning pedagogy. These have been successful in attracting new service-learning faculty in the past. This summer, we invited interested faculty to participate in a work day at a soup kitchen/clothing closet/shower facility in Immokalee, a farming community in east Collier County. Mrs. Bradshaw, the President's wife, and several faculty members participated, and all agreed this would be a good monthly activity. Based on recommendations from faculty, we will select an agency to highlight each month and plan a faculty work day, to learn more about what the agency does and what it has to offer as a community partner for service-learning courses.

		B2a_Text: Center for Civic Engagement has a permanent budget. Budget for 2008-09 is approximately $181,300, which includes salaries, benefits, and operating costs. The budget comes from the  main operating budget of the University and is governed by the same budgetary constraints as all state-funded budget entities. 

		B2b_text: The Center has a Foundation Account (approximately $22,000), earned in part through a partnership venture with the Collier County Community Foundation. In the past, the Center secured Florida Campus Compact grants to support faculty stipends for service-learning course development, travel assistance for faculty to attend or present at service-learning conferences, and to bring nationally recognized community engagement speakers to campus. These speakers have included Barbara Holland, Ed Zlotkowski, Sherill Gelmon, and Marybeth Lima.  A Learn and Serve Grant was used to start a tutoring program to facilitate FGCU students tutoring in elementary schools. The Center organizes a twice-yearly book/gift sale on campus to support the tutoring program and other student work in the community.  Center staff wrote an Americorps VISTA grant and now hosts a program that not only provides two VISTA positions on campus, but places 10 VISTA members with nonprofit agencies in a three county area. Foundation funds and grants funding are used by all colleges and many departments for their outreach work from working with elderly to mentoring children to engaging in service outside the country. Student Government budgets funding for SG Director of Civic Engagement  planned service activities and provides a small budget for Center outreach as well.

		B2c_text: The Center partnered with the  Collier County Community Foundation three years ago to survey levels of community engagement. This national survey is a product of Robert Putnam's research and book, Bowling Alone. This endeavor raised more than $20,000 for the Center's use. In addition, the Center brings a book/gift vendor to campus twice a year and a portion of the profits are returned to the Center for use in our community engagement efforts. The Center has also secured Florida Campus Compact grants, a Learn and Serve Grant, and an Americorps VISTA Grant. In addition, the Center has been a partner in several grant efforts with agency partners and faculty members that have not been funded. Grant research and grant writing continue to be an important Center function.

		B3a_text: One of the functions of the Center for Civic Engagement is to record student engagement with the community. The primary responsibility of one of the Center staff members is to post hours and experiences to individual student records.  In addition, departments like the Honors Program and specific majors keep separate records to verify that program requirements as well as graduation needs are met. FGCU has a service graduation requirement for undergraduate students, thus accurate record keeping is vitally important. The agreement and verification form, which is used to document student hours, is available on the EaglesConnect website. The form details information about the student, the service site, the learning goals for the service experience, whether hours are done as part of an independent service project or whether they are done to fulfill a service-learning course requirement, and the number of hours completed. The form is signed by a representative of the agency where the service is completed. The form also is signed either by the faculty member teaching the service-learning course or by a Center staff member if the service is for an independent service project.Students are very conscientious about completing their forms and bringing them to the Center for Civic Engagement. The Center uses aggregate data to determine the number of hours students do within given periods of time. Individual records are used to select students who are eligible for recognition at the Celebration of Excellence and who have met the requirements for the President's Volunteer Service Award. Individual records are also checked to be certain each student meets the service graduation requirement. The database allows the Center to issue individual co-curricular transcripts on request. The Athletic Department and Honors Program also document hours for their own use and recognitions.Two new databases will be instituted this fall. The first database allows student organizations to register with the Center for Civic Engagement and have the service done by members documented. This will provide a way to certify student organization service activities and recognize organizations for their efforts. The second database will be similar to our student database and will be used by faculty members to document and track their service activities.

		B3b_text:  Currently, President Bradshaw and in the past, President Merwin and President McTarnaghan have demonstrated their pride in the ways our students and faculty are engaged in the community through speeches and in the public media. They take every opportunity to highlight FGCU's commitment to civic engagement, using the number of hours our students devote to community work and the community partnerships our faculty have developed for emphasis.  The Athletic Department bases some criteria for end-of-the-year awards on the service the members of the athletic teams perform. The Honors Program highlights community engagement activities at year end ceremonies as well. The selection committees for the Faculty Service Award, the Team Service Award, and the Outstanding Graduate Awards all take service into consideration and use data gathered to help determine award recipients.The Center for Civic Engagement uses the data to define its capacity and ability to manage volunteers when applying for grants. The State Office of the Corporation for National and Community Service asked the Center and FGCU to host an Americorps VISTA program due to the number of volunteers managed on a regular basis and due to the community partners working with the Center. The Center leads a consortium of 10 agencies in this VISTA project. In addition to the Americorps VISTA grant, several other grant proposals have been strengthened by having this data available. As mentioned above, the data gathered allows the Center to recognize students who exceed 100 service hours during an academic year at our Celebration of Excellence. Aggregate hours also determine eligibility for the President's Volunteer Service Awards (national award).

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Faculty teaching service-learning courses regularly evaluate their students and have comparison data from courses before service-learning was integrated into the course they teach. They report that service-learning and civic engagement activities have contributed to the development of personal, learning, and social/civic outcomes for students.  These outcomes include improved interpersonal skills; enhanced leadership skills; improved critical thinking and problem solving skills; a reduction in stereotyping and greater cultural and racial understanding; increased sense of social responsibility; enhanced personal efficacy; and greater commitment to service in the future.In personal narrative,  a student who recently attended a workshop featuring George Mehaffey, Director of the national American Democracy Project, voluntarily voiced her enthusiasm for service-learning courses, stating she learned so much more in classes that helped her engage in the community. In a similar vein, students making presentations about their experiences locally or internationally to groups on campus. Uniformly, the one thing all students say in their presentations is that the classes that let them, or in some cases, made them engage in the community were life-changing experiences. They talk about seeing the world differently and publicly declaring their decisions to stay engaged.

		B3d2_text: Routinely, faculty members who use service-learning or other forms of community engagement such as supervising internships make similar declarations--teaching service-learning classes may be more work initially, but once they begin using this pedagogy, they will never go back to old ways of teaching. They can see the difference in the way their students engage the course material and in the learning achieved. One "newbie" faculty member declared two years ago that she was integrating service-learning into every class she taught, and she has.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: In our signature service-learning course, Colloquium, faculty have sought feedback from their community partners in order to refine the ways students engage with the partners for their service-learning projects. We have used several mechanisms to get feedback from the partners, including phone calls, emails, and focus groups during University Engagement Day. Since most faculty members have a close working relationship with the agencies students choose for their service-learning projects, informally-sought feedback has worked quite well as well. The findings from the information/feedback requests have helped refine Colloquium course delivery. We found that agencies and students both appreciate more structure than originally was built into the course syllubus. Most faculty teaching the course now limit the number of agencies students select for their projects, faculty train agencies and students so both are better prepared for their respective facets of the service-learning project, and faculty have improved guidelines they give their students.

		B3d4_text: Community engagement has had one very direct impact on FGCU as an institution. It allowed FGCU to be recognized by Florida Campus Compact as the most Engaged Campus in its class in 2007. This was the first year FCC presented this award and the successful applicant, FGCU, achieved this prestigious recognition through a blind peer review of its application. This was a terrific part of the campus' tenth year anniversary celebration.

		b3e_text:  Feedback from faculty, students, and community partners is used to refine our institutional definitions of service learning, to improve student experiences in service learning courses, and to strengthen relationships with our community partners. In addition to ongoing assessment in individual courses (results discussed above), we will soon have additional data from students as part of our five-year SACS QEP.  On page 59 of our QEP  plan, a flow chart notes the QEP five-year cycle for assessment. We have collected data and are now analyzing those data from two assessments administered to all Colloquium students, the Community Service Attitudes Scale (Shiarella & McCarthy, 2000) and a set of seven questions asking students if they perceive that the course learning goals were met in colloquium. Initial results from student evaluations for the first term that service learning was brought into the University Colloquium (Spring 2007) and one year later (Spring 2008) indicate that service learning is becoming more effective as it is institutionalized in the course. More students who do service-learning in Colloquium found that the service learning increased their learning in general (75% in 2007, 82% in 2008), and their learning of the ecological perspective specifically (62.5% in 2007, 85% in 2008).

		B4_text: From the Planning Document for the Strategic Plan:G. CIVIC ENGAGEMENT AND ETHICAL RESPONSIBILITYDevelop academic and outreach programs for fostering a commitment to civic engagement and ethical responsibility.Goal Statement: FGCU will encourage its students, faculty, staff and communities to develop citizenship skills necessary for a democratic society, and a sense of responsibility for ethical behavior. Students will engage in service learning designed to instill a continuing commitment to serving their communities and the greater society. The University will establish itself as a leader in the advancement of a sustainable society built on these principles.Objectives:1. A Center for Civic Engagement will be established at FGCU.2. Support for The Uncommon Friends Eminent Scholar of Ethics at FGCU will be completed.3. Service learning will be integrated into University curriculum through linkages with academic programs of study.

		B5_text: The University has generously provided professional development funds to encourage faculty and staff in their community engagement endeavors. The Center for Civic Engagement budget includes $8000 for staff members to attend national and regional conferences, workshops, seminars and/or other professional development opportunities. Often these funds have supplemented funds offered by Florida Campus Compact (FCC) allowing FGCU to expand opportunities. For instance, all staff members and several faculty members were able to attend the International Service-Learning Research conference last year in Tampa through combining funds from FGCU and FCC. FGCU sponsored a table at the FCC dinner preceding the conference. FGCU was awarded the first Engaged Campus Award at the dinner. FGCU has already allocated funds for the FCC awards gala and regional conference this fall, and a faculty member has been nominated for the Engaged Faculty Award. Several years ago, the Director of the Center was able to share expenses with FCC to attend a week-long new practitioners workshop. The University has provided funding to bring nationally recognized authorities in service-learning and civic engagement to campus. Thus, a wider number of faculty can be exposed to cutting edge theory and practice. Speakers include Edward Zlotkowski, Barbara Holland, Sheryl Gellmon, and Mary Beth Lima. Sending campus members to the ADP summer meetings has been instrumental in the development of a strong ADP on campus. This year Honors program students, two of whom went to the meeting this summer, are managing most ADP student programming. In addition to the funds provided to and through the Center for Civic Engagement, each faculty member has the ability to request funds from a yearly Professional Development budget allocation through the Provost's Office and another in the various departments. Several faculty members have used these funds to attend national or regional service-learning conferences. 

		B6_text: See Wrap It Up section 1. This box would not allow us to enter suggested word count.

		SD1_text: Although the search and recruitment policies in Human Resources do not include expertise in and commitment to community engagement, various colleges address this commitment during the interview process and in the College of Education it is part of all faculty job descriptions. The College of Arts and Sciences uses commitment to community engagement as a criteria in hiring faculty. Other colleges indicted that there were similar procedures in practice, and that new faculty orientation also included an overview of the university's commitment to community engagement.

		SD2a_text: The academic colleges at FGCU are currently working on faculty performance and evaluation documents with the exception of the Lutgert College of Business (LCOB) which has completed this document and is reported below.  It is reasonable to expect that the other colleges within FGCU will have similar statements.  Within the LCOB, achievement of the Professional Development Plan is key to favorable annual reviews for promotion and contract renewal.  An excerpt from the plan follows:THE PROFESSIONAL DEVELOPMENT PLANFoundation of the Professional Development Plan Evaluation processes and career success are the shared responsibility of all participants--individual faculty members, administrators, peer review committees, and the Faculty Affairs Team. FGCU recognizes and appreciates the diversity of faculty roles and responsibilities within the university. Likewise, the administration and the faculty are committed to a faculty development program that provides opportunities and resources for professional growth and advancement within academe.…. The PDP reflects the need for a flexible faculty evaluation system that:•  Accommodates the various types and lengths of faculty appointments at FGCU.•  Places student learning at the forefront of all educational activities.•  Fosters quality, integrity, and the search for knowledge.•  Allows for a broad definition of scholarly activity to include creative works and achievementsappropriate to the mission of an institution of higher education.•  Encourages innovative and collegial relationships with regional community organizations,businesses, and professionals in education, health care, social services, etc.•  Encourages collaboration across disciplines, colleges, and units.•  Recognizes each faculty member as a unique individual with interests, talents, and strengthswhose professional aspirations and goals are influenced by personal needs, career lifestages, and expectations of the profession.This document clearly recognizes the importance of community engagement in continuing appointment and promotion standards.

		SD2b1_text: Community engaged scholarship is classified no differently than other scholarship. The research could be within the individual’s field and peer-reviewed or considered pedagogical research and peer-reviewed journal. The key is that the work is peer reviewed and within the individual’s area of expertise.

		SD2b2_text: Limit to 200 words 

		SD3_text: Students at FGCU take leadership roles in community engagement. The Student Government (SG) has a Director of Civic Engagement with a team of coordinators. This team has a budget and plans/implements group projects. SG members attend the events and encourage other students to participate as well. The SG Director of Civic Engagement works closely with the Center for Civic Engagement staff in planning and scheduling SG service events, and SG has taken over primary responsibility for planning and implementing group service activities with support from the Center. Recently, the SG civic engagement team helped organize hurricane recovery efforts, provided buses so students could go to Orlando and work with Give Kids the World, organized crafts and  entertainment for adult day care clients, and collected canned goods for soup kitchens, among other activities.Other student organizations, including the Greek organizations, are also active in planning and implementing service projects and many participate, as organizations, for group service projects planned by the SG Civic Engagement team or by the Center. Some of our student organizations have service written into their governing constitutions.   Residence Assistants (RA) are charged with planning and implementing group service projects for their residence halls. They develop independent projects like a big haunted house for at-risk kids, and they also participate in projects planned by other groups like the Santa's Secret Elves giving tree. The American Democracy Project (ADP) is managed by students from the Honors Program and other interested students. They have responsibility for planning, implementing, and determining success of programming. There is a student member on the Service-Learning Advisory Committee. This committee advises on policy governing the service-learning program and graduation requirement. Wings of Hope is an environmental sustainability program designed to introduce elementary children to their local environment. FGCU students plan and present lesson plans to students who come to campus.

		SD5_text: Faculty governance at FGCU is under the purview of the Faculty Senate. Standing Teams or Councils do not include a team that focuses solely on community engagement.  This may happen within undergraduate or graduate curriculum committees or under the general education council.  The Faculty Senate includes “University Committees” one of which is the Service Learning Transition Committee. This committee has now transitioned into the Service-Learning Advisory Committee.Oversight of the day-to-day management of service-learning program and the policies of the Center for Civic Engagement are the responsibility of the Service-Learning Advisory Committee.  The faculty members on this committee are appointed by their respective Deans and/or the Faculty Senate, and many of them have served in this capacity for several years, providing continuity and stability.  This is the committee that developed a definition of service-learning for FGCU, recommended a course-based graduation requirement, and that is currently examining criteria/mechanisms to establish recognized service-learning courses. 

		SD4_text: Completion of the service-learning graduation requirement is noted on the official transcript. In addition,students can request co-curricular transcripts which detail their service activities. The co-curricular transcript includes the service activities and the locations where they have been done.

		IIA1a_txt: The definition of service-learning at FGCU is: "Service-learning is an educational experience designed to encourage civic responsibility and to meet mutually identified community and university needs.  Whether integrated into the curriculum or accomplished through independent projects, service-learning is an experiential and reflective activity that increases knowledge and skills and contributes to personal and career growth."The Service-Learning Advisory Committee is revisiting the criteria for determining whether a course can be classified as a service-learning course. Presently, the criteria include service appropriate to the course, detailing the assignment in the syllabus, and outlining reflection activity(ies) in the syllabus. If these criteria are met, the course is included in the list of service-learning courses. At the present time, faculty members are affirming that they are still teaching their approved courses as service-learning courses. The Service-Learning Advisory Committee will review these courses and their associated syllabi to determine whether changes need to be made in the approval process. As courses receive approval, their syllabi (electronic version) will be placed on the EaglesConnect website so students and faculty may access them. 

		IIA1b_1: 37.00000000

		IIA1b_2: 5%

		IIA1c_1: 

		IIA1c_2: 

		IIa2a_txt: The Guiding Principles of the University establish expectations, including civic expectations for our students. In addition, there are ten undergraduate learning outcomes, and  Goal 9 specifically addresses civic engagement. Every undergraduate student must take Colloquium, a course that is tied to reaffirmation. All are shown below:Our SACS QEP  is, "Develop in students an ecological perspective and foster community involvement through experiential learning, scholarly dialogue, and interdisciplinary engagement."Guiding Principles "Informed and engaged citizens are essential to the creation of a civil and sustainable society. The university values the development of the responsible self grounded in honesty, courage, and compassion, and committed to advancing democratic ideals. Through Service-Learning requirements, the university engages students in community involvement with time for formal reflection on their experiences...Goal 9 -- Community awareness and involvement. Know and understand the important and complex relationships between individuals and the communities in which they live and work. Analyze, evaluate, and assess human needs and practices within the context of community structures and traditions. Participate collaboratively in community service projects.  

		IIA1d_1: 45.00000000
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		IIA1d_2: 15%
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		IIA2b_txt: One of the nine FGCU  student learning outcomes is directly related to community engagement. The outcome states:  Community Awareness and Involvement. Know and understand the important and complex relationships between individuals and the communities in which they live and work. Analyze, evaluate and assess human needs and practices within the context of community structures and traditions. Participate corroboratively in community service projects. Within colleges, the learning outcomes are used as guides in course development; and although every course does not include every learning outcome, the outcomes that are included drive course content. Courses including this outcome have significant service-learning or civic engagement components. Examples include all capstone courses in the College of Health Professions and Foundations of Civic Engagement, required courses for all students receiving degrees from the Colleges of Health Professions and Arts and Sciences respectively. One course, Colloquium is required of all undergraduate students, and this course has a service-learning project related to environmental sustainability. As part of the Quality Enhancement Plan, student learning is measured using end of semester students evaluations.  Students' "altruism" is measured using the Community Service Attitudes Scale (Shiarella, A. H. & A. M. McCarthy. (2000). 

		IIA2c_txt: In the context of the University Colloquium, a university-wide required course with a fully integrated service learning component, student learning outcomes are assessed on two levels: within individual courses and across all Colloquium courses.  Within individual Colloquium courses, all faculty and instructors who receive the additional training to teach this course are prepared to ensure that students select and perform service learning that is supportive of the environmental education goals of the course.  It is not sufficient to simply perform service learning hours, those hours must be clearly focused on the goals of the Colloquium, which in turn is the key method for the accomplishment of the University's environmental sustainability mission.  The student's choice and accomplishment of service learning objectives forms a critical aspect of faculty member's assessment of each student.At the University level, at the end of every Colloquium course, each student is required to complete two on-line assessment forms.  These assessment instruments focus entirely or in large part on the quality and impact of the service learning experience and its contribution to the attainment of the goals of the course. 

		IIA2d_txt: At the individual course level, the assessment of student learning objectives from service learning experiences is a key factor in a student's grade.At the institutional level, the Colloquium is the centerpiece of the Quality Enhancement Plan (QEP).  The QEP was developed as part of Florida Gulf Coast University's reaffirmation of accreditation process through the Southern Association of Colleges and Schools (SACS).  Service learning objectives in the Colloquium are fully integrated with course objectives, which in turn form a critical part of the accomplishment of the University's mission.  The student assessments are collected and analyzed by the Joint Curriculum Task Force, made up of representatives from every college in FGCU, and led by a full-time University Colloquium coordinator.  The JCTF meets twice a month during the regular academic year to review and improve the performance of the course in attaining these University goals.  The assessment information gathered through the student evaluations is a critical part of understanding whether the holistic Colloquium experience, including the service learning component, is accomplishing FGCU's goals.  Currently several faculty members in the course are piloting alternative models for course-wide, rather than individually-selected, service learning projects based on the results of these assessments.

		Student Research: Off

		Student Leadership: Off

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: We do not have Student Leadership curricular courses, although Campus Life offers  leadership development for student leaders. The Student Government has a cabinet level position devoted to civic engagement, resident assistants are tasked with developing service-related activities for their hall residents, all Greek organizations have a philanthropy position in their leadership, and several student organization are service/community oriented in their purpose.A number of the programs have community-based internships, including all  programs in the Colleges of Education, Professional Studies , and Health Professions. Students in the College of Arts and Sciences have a required course, Foundations of Civic Engagement, in which they research community issues and develop ways to solve the problems. Some are implemented, some are passed on to the agencies or to future groups of students for implementation. Students who choose to take courses that engage them in international experiences find that these courses also include a service-learning component. For instance, a pottery class this spring allowed students  to share  new techniques with indigenous potters in Nicaragua, helping them improve the pottery they sell commercially.  The Spanish Club and several faculty members have established an alternative spring break program in the Dominican Republic. They have worked with a program in the D.R. for that past eight years that offers educational and recreational activities for the street children. One FGCU graduate now works for another university in Florida and is taking her students to D.R. as well, and another former student has developed friendships, and she visits several times a year to volunteer with the program.

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Limit to 300 wordsCore Courses include Foundations of Civic Engagement,  , Speech senior seminar, and Colloquium. First Year Sequence and General Education are combined entities: Styles and Ways of Learning, Environmental Humanities, Introduction to Health Professions, Issues in Culture and Society, First Year Humanities, Introduction to Education.In the Majors: There are service-learning courses in nearly all majors and include: Political Campaign Rhetoric, Environmental Literature, Ceramics I, Methods in Anthropological Research, Spanish classes (Advanced Oral Expression, Intro to Oral Translation, Interpreting Oral Skills, Spanish Composition), Nonprofit Public Relations, Financial Reporting and Analysis II, Marketing Analysis and Strategy, Marketing Research, Business Ethics, Ethical Issues, Entrpreneurial Field Studies, Teaching Children with Moderate/Severe Disabilities, Secondary Language Acquisition, Community and Culture, Young Children with Special Needs, Teaching Diverse Populations, Principles of Development, Community Practice, Community-Based Practice, Inter generational Interaction, Principles and Practices in Recreation Therapy, Foundations of Therapeutic Recreation, Advanced Legal Research, Real Estate Law, Advanced Accounting Information Systems, Computer Information Systems, Intermediate Accounting.Capstone: All capstone courses in the College of Health Professions and College of Arts and Sciences have been designated as service-learning courses and have integrated community engagement into the curriculum. 

		IIA4_txt: • "The Magical Language of Clay: Collaborative Service Learning in Nicaragua", accepted 2008, Fay, P. 2008 Florida Institute on Service-Learning and Engaged Scholarship, Florida Campus Compact, Nov. 17-19, Orlando, FL.  *Co-Presenters: the ten students enrolled in ART 4930/IDS 3301: Pottery in Nicaragua, Summer A term, 2008• Panel title: "Giving Back: Building Community Through Service (2006).  "Fay, P.  Presenter, panel discussion.  National Conference on Education for the Ceramic Arts.  March 8 – 11, 2006, Portland, OR.  • Panel title: “Art and Engagement: Developing A Service-Based Approach” (2005).  Fay, P. Presenter, panel discussion.  Arts, Culture, and Community: A Service-Learning Approach.  Florida Campus Compact,  February 3 – 6, 2005. Sarasota, FL. • “Attitude Adjustment?: The Effectiveness of Service Learning and Civic Engagement Education.”  (2008).  Jon Braddy, Maria Roca.  Presentation at the Southern States Communication Association annual conference.• “The First Year Experience.”  (2006).  Maria Roca, Jessica Rhea, Linda Rowland, and Alice Bruner presentation at Toronto conference integrating service learning• “Service Learning:  Applications and Research in Business.” (2007).  Andrews, C.  Journal of Education for Business.   • “From Senior to Service: The Development of Senior Service Seminar Service Projects That Will Continue After Graduation.”  (2008)  Roca, Maria.  Presented at Southern States Communication Association, April 2008.• “Win-Win: Maximizing Benefits for Students and Community Partners.” (2008).  Walch, Mary. Presented paper at Southern States Communication Association Conference, April 2008,
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		IIB1_txt: Tutoring: Circle of FRIENDS; trained FGCU students commit a semester to tutor elementary school childrenNoncredit courses: Renaissance Academy (life-long learning program), continuing education courses and Florida Institute of Government (network of training institutes for local government and nonprofits. Evaluation support: FGCU is on the planning board for Lee County Ten-Year Plan to End Hunger and is providing evaluation support. An FGCU faculty member is a participant in a grant to support the work of the Ten-Year Plan, which includes evaluation of program success. College of Health Professions students involved in developing Plan Professional Development:• Center for Leadership—delivering executive and technology education programs and providing   applied, consultative research to support the business community  • Regional Economic Research Institute (RERI) - performs economic research, analysis, and forecasting in partnership with Southwest Florida Regional Planning Council and area economic development offices.• Small Business Development Center -- delivers counseling, training and technical assistance for  small business management• Institute of Chinese Studies – academic program development, faculty exchange and student exchange with Nankai University; develops and presents executive development and exchanges with universities/business leaders in China & United States.• Institute for Advancement in Human Resources - integrates human resources programs, forums, certificates and advanced developmental activities• Community Relations and Marketing – Speakers Bureau, experts in various fields • University Lecture Series (free) – expands ideas and creative expression for students, faculty and  community.
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		IIB2_txt: Co-curricular student service: Service by SG, Greek organizations, student organizations, and independent service-learning projects are examples of outreach. These activities are planned in response to community need as are service activities organized by the Center for Civic Engagement. Examples include food/clothing drives, tutoring in schools, building Habitat homes, recovery activities after hurricanes, and taking prepared meals to homeless individuals.Cultural Offerings: The FGCU art gallery presents shows by established artists and student artists. Our black box theater fields several plays a year, and large musical venues are possible in Alico Arena. We sponsor a major lecture annually (Maya Angelou; Colin Powell) free to the campus and outside community.Athletic Offerings: FGCU has outstanding athletic teams, especially men/women basketball, volleyball, and softball/baseball. The community helps fill the arena. In addition, we have an adaptive sports showcase every October and athletic camps for children in the summer.Library Services: The FGCU library is open to and well-used by the community. Technology: Many of our students service projects involve assisting community members with their technology needs, from tutoring on the use of computers in local libraries to developing/maintaining websites for agencies to setting up computer labs in schools and agencies.  An Americorps VISTA member working from the Center for Civic Engagement developed a virtual volunteer center for a local county without a volunteer center, using a website and database hosted through the University.Faculty Consultation: Faculty consult in the community  and register for a Speaker's Bureau that provides media and community organizations with speakers and expertise in varied fields. 

		IIB4a_txt: The institution and departments work to promote the mutuality and reciprocity of the partnerships in many ways as summarized below:• The institution and departments help with funding start up initiatives and by providing both space and technical resources to all activities associated with the University• The office of Community Relations provides assistance in all technical communications aspects as well as regular publications that communicate activities across faculty and the community.• Departments encourage both initiation of partnerships and continuous growth and interaction by recognizing these efforts in faculty performance reviews and rewarding outstanding performance.

		IIB4b_txt: At this point these mechanisms are more informal than formal, working through the faculty that have developed the community partnerships. There is a strong feedback loop among the sites/agencies used for Colloquium, the faculty teaching Colloquium courses, and the Colloquium coordinator. One of the most effective mechanisms used in this instance is University Engagement Day which brings the agencies to campus for a day of activities including some focus group work to talk about the current year and ways to improve the process and procedures in the future. Another very large partnership between the university and the public schools in a two-county area is a program called Wings of Hope. This program uses FGCU students to deliver lessons about our local, fragile environment to elementary students. Public school students come to campus for age-appropriate lessons about local animals (they join the Panther Posse) and water/land conservation. The program director has an amazingly well oiled program that depends on feedback from the teachers who bring their students to campus, although seeing the eagerness and attentiveness of the public school students might be feedback enough.Every college has a one or more community boards made up of the partners involved with programs in the particular college. These are excellent, active mechanisms to keep feedback current and relevant.  

		IIB5_txt: The Whitaker Center provides many resources for community education including:• Summer Institute - Skills in curricular planning for science and math that emphasize "essential understanding;"  promote and engage students in active learning and a methodology that integrates literacy and math training into a science curriculum.  The Center for Environmental and Sustainability Education works toward realizing the dream of a sustainable and peaceful future for Earth through scholarship, education, and action.  Publications include books, journal articles and presentations by Peter Blaze Corcoran and other FGCU faculty. The Coastal Watershed Institute mission is to address regional concerns regarding the use and conservation of coastal watersheds by supporting undergraduate and graduate education in marine science and coastal watershed study.Center for Judaic, Holocaust, and Human Rights Studies builds a bridge from the university and its resources to faith communities and human-rights groups in and beyond Southwest Florida. Activities result in arts and lecture programs, training sessions for public-school teachers, and cooperative projects with local organizations.  Faculty members collaborate on interdisciplinary course offerings; grant opportunities; and on roundtables, faculty forums and lectures.The Small Business Development Center and the Regional Economic Research Center both produce numerous technical and research reports and publications that provide guidance for southwest Florida business and community governance entities. 

		III1_txt: Item 6: The College of Business consults the community for curricular advice and internship placement. Projects integrating community engagement are done on a course by course basis. The College of Education has boards with community members: Teacher Education Advisory Board, Masters Degree program advisory boards for Educational Leadership, Reading, Counselor Education, and the Dean has a Dean's Circle.  The academic programs within the College of Health Professions have Advisory Boards to address accredited curricula, including community-based practical experiences required in the programs and course-based service-learning experiences integrated within many of the courses. For the College of Health Professions capstone course, Senior Seminar, the course-based service-learning projects are developed in response to an annual letter sent from the Dean requesting projects serving the interests and needs of various community agencies. The entire EaglesConnect database is predicated on input from the community on their needs and suggestions for community engagement projects.Item A.1.c. FGCU does not have departments

		III2_txt: Community engagement is institutionalized at FGCU, but the fact does not capture the reality.  FGCU is only ten years old, and the birth of this university generated a lot of interest from entrepreneurial administrators, staff, and faculty.  When positions were originally advertised, it was not unusual to have 300+ applications for one faculty position. Many were young themselves, coming to FGCU with open minds and innovative ideas.  They were not only the founding faculty, developing programs in their disciplines, they sat on the committees that built FGCU from the ground up. They hashed out policies and wrote eloquent foundational tenants, and imagined the way FGCU would relate to the world--locally and globally. They researched best practices, argued about new ideas, and proposed ways to integrate the two. FGCU's commitment to community engagement comes from a commitment to reintegrate service into the research-teaching-service paradigm and to integrate it at all levels of the institution. The Center for Civic Engagement is fortunate to have several of these original faculty members on the Service-Learning Advisory Committee.  The founding Provost insisted that FGCU have an hour-based service-learning graduation requirement but, faculty initiative has moved FGCU much closer to a course-based requirement. With one service-learning course required of all students, the Service-Learning Advisory Committee encourages faculty members in all disciplines to designate one course in each program as a service-learning course. Four colleges out of five have chosen to do this. Students are helping in this initiative by stating on surveys that they prefer service-learning courses to developing individual, independent service-learning projects.The Service-Learning Advisory Committee, Center staff, and campus administrators are eagerly waiting for assessment data that will be generated by assessment in Colloquium.  Using this form as a guide for discussion, the Center for Civic Engagement has formed a committee to develop an assessment plan.  The application helped put a spotlight on areas where we should be taking advantage of opportunities for assessment. The rubrics from the ADP summer meeting may be useful in this endeavor as well.FGCU is a unique institution in many ways, and we believe that our commitment to community engagement is one of the things that makes us unique.  Achieving the Carnegie Foundation elective classification for Community Engagement will validate this foundational belief. 

		III3_txt: This process would have had a wider participation from faculty, if we had done it during the fall and spring semesters. We had barely started when the spring semester ended. Many faculty members are on nine-month contracts and some leave the area for summer. In addition, staff and faculty who were here, had vacations, conferences, and the usual other issues that meant it was difficult to find times when the whole committee was available to meet. In addition, if there had been a true word minimum rather than an average character count per "X" number of words, it would have been easier to craft the responses.  Typing until you get the beep and then editing is annoying. All in all, however, this was an easy format to use. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3
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			8


			9


			10


			11


			12


			13


			14
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: "The primary mission of the University of South Carolina, a multi-campus public institution serving the entire state of South Carolina, is the education of the state's diverse citizens through teaching, research and creative activity, and service."  The service-learning community-focused courses that are offered to students, our innovative  community-engaged research enterprise, and our well regarded community service programs all fall within this broad institutional mission.

		IA2_text: Rosemary Broadway Memorial ScholarshipThis scholarship was established to be awarded to a full time student, undergraduate or graduate, who is actively involved in community service.  The recipient must have a cumulative GPA of 3.0 and preference is given to off-campus students. 2008 Outstanding Student Volunteer AwardThe award recognizes students who have made an outstanding contribution to the community and university through service.USC Outstanding Student Organization Service AwardThis award recognizes student organizations that are role models to other organizations based on quality of service, amount of time and effort devoted to service projects, and the level of impact on the student population and the community. 2008 Outstanding Faculty or Staff Volunteer AwardThis award recognizes a member of the University of South Carolina faculty or staff for his/her outstanding contribution to the community and university through service.2008 Outstanding Service-Learning AwardThis award recognizes a faculty member who has integrated service-learning into their classes.2008 Outstanding Service Professional AwardThis award honors a staff member from a local non-profit agency for their work with University of South Carolina students, faculty and staff. 

		IA3a_text: A centrally administered surveying system was created and pilot-tested in 2008 to systematically assess the perceptions of community partners that collaborate with the institution's fourteen academic units.  The development and implementation of this new institution-wide system occurred in incremental steps to ensure consensus among faculty regarding the range of perceptions to be assessed, the methodology chosen (in-person, paper-based, or electronic), and how the information would be used to improve community perceptions and partnerships.  The first wave of data collection occurred in the summer of 2008 and included community organizations with whom the university has the most substantial and active partnerships.  Additional administrations of this survey system will be conducted during the 2008/2009 academic year to more community partners across all of the institutions fourteen academic units.The community perception surveying system asks community partners to provide feedback in the following areas:  - problems/barriers experienced while working with university faculty, staff, and students- benefits received from collaboration- strengths and weaknesses of the partnership- role the community group played in decision-making- degree to which project activities reflected the community group's priorities- willingness to partner with the university again- willingness to recommend partnership with the university to others- other feedbackThe data obtained from the pilot administration of community partners provided important information on the nature of existing community partnerships and highlighted areas for improvement.  Some notable findings include:- Most community groups received benefits from the collaboration- All groups are willing to partner again and recommend partnership to others- More emphasis should be placed on involving community groups in decision-making- Community projects should be sure to reflect the priorities of community groups- Steps should be taken to reduce "red tape" associated with community partnershipsIt is important to also note that individual academic units also conduct assessments of their community partners for their specific purposes (i.e., field placements, practicum student evaluations, work/study employment satisfaction, and many others).

		IA3b_text: The information gleaned from the pilot administration of the institution-wide assessment system will be used in a variety of ways:1) The data will be combined with other data collected by the Community-Engaged Working Group of the Biomedical Research Infrastructure Steering Committee (BRISC) and the Engaged Institutions Initiative to further inform a set of recommendations that will be presented to central administration on how to better position the institution to conduct community-engaged research.2) Findings will be shared with the Office of Student Engagement to improve the community-based learning experiences in courses including clarifying service options, improving the diversity of community groups and learning experiences, scheduling, tracking, enhancing evaluation protocols of student experiences, and others.3) Findings will be shared with the Center for Teaching Excellence to identify new opportunities for training and professional development for faculty engaging in community-based programs or supervising students in service-learning courses.4) Findings will be shared with appropriate service units (i.e., purchasing department, office of sponsored programs, registrar's office, etc.) to raise their awareness of barriers experienced by community partners while collaborating on institutional activities and to discuss mutually beneficial ways to restructure processes that will avoid such barriers to partnership.5) Findings will be summarized in a variety of documents that will be used when communicating with community groups about potential partnership opportunities.The data will also be used in other ways as new challenges are confronted.

		IA4_text: Our web site is the most visible marketing and informational tool for the institution.  Significant investments are made to maintain its pleasing appearance, functional appeal, and updated information.  The web site is the "front door" to the university for existing partners seeking additional information or new potential partners searching for points of contact.Our commitment to community engagement is prominently displayed off of the front page where any visitor can browse the more than 150 community-engaged activities in the areas of economic development, environment, health and wellness, math and science, music, reading and writing, K-12 student development, K-12 teacher/administrator development, and other outreach areas.  Some notable community outreach programs currently listed off the front page of the web site are:Southeastern Piano FestivalThis state-wide piano festival was created for area students to get more practice time, one-on-one sessions with USC faculty, feedback from guest artists from The Juilliard School, and participate in daily recitals.Lego CompetitionThe USC College of Engineering and Information Technology hosts an annual event where students ages 9-14 compete for creative ways to design and program LEGO-made robots that overcome barriers to accessibility.   Each year, more than 800 kids attend this event.To see more, please visit our web site at http://www.sc.edu and click the "outreach" link in the middle of the upper navigation bar.

		IA5_text: The University of South Carolina's executive leadership include the Board of Trustess, the President, the Provost, and the Vice President for Research and Health Sciences.  All members of the institution's executive team are committed to community engagement activities that fulfill the teaching, research, and service mission of the university and this commitment has been repeatedly expressed in numerous speeches, publications, and actions.  Several examples illustrate this commitment by executive leadership:1) Each year, the President and Board of Trustees continue to support the Martin Luther King, Jr. Day of Service by allowing the university's 45,000 students, faculty, and staff to "take the day off" and serve local non-profit organizations and the communities they serve.2) In 2006, Provost Mark Becker led the development of the Center for Teaching Excellence which provides faculty, staff, and student development in effective teaching methodologies, including service-learning.  3)  In 2007, the Office of the Vice President for Research and Health Sciences convened a group of faculty to study and recommend policy changes that will lead to improvements in community-engaged research.4) In 2008, President Andrew Sorensen argued for increased community engagement in his campus-wide seminar entitled "The Scholarship of Engagement From Research To Practice" and argued this point to a national audience of academic leaders in his article published in Public Health Reports.  5) In August 2008, newly appointed President Harris Pastides pledged that his administration will work "openly and fairly" with the community and "reach out and be accessible to our community neighbors".  

		B1_text: COMMUNITY ENGAGEMENT TASK FORCEThe Community Engagement Task Force is a campus-wide coordinating entity formed to support and advance community engagement activities across the University's fourteen academic units.  The initial purpose of the Community Engagement Task Force was to study the feasibility of obtaining this classification; working with deans, faculty, staff, and community partners to collect information for this application; and to develop longer term plans to further advance community-engaged research, teaching, and service.  The Community Engagement Task Force has a direct communication link to central administration and to the college/school administrations in each academic unit.The Task Force consists of a director and one representative from each academic unit.  The director is appointment by the Vice Provost for Health Sciences and the members are nominated by their academic dean.  OFFICE OF STUDENT ENGAGEMENTThe University of South Carolina also has an Office of Student Engagement (OSE) that works collaboratively within student and academic affairs to develop, implement, coordinate, and assess initiatives to encourage University of South Carolina undergraduate students’ engagement in curricular and co-curricular activities that facilitate their learning, academic success, and involvement on campus.  The OSE is staffed by the Assistant Vice Provost for Student Engagement, a full-time coordinator, a graduate assistant, and a graduate intern.

		B2a_Text: A 10% salary supplement is given to the Director of the Community Engagement Task Force to lead the efforts of the group.  Each academic dean has given "protected time" for faculty to participate on the CETF.  The Office of Student Engagement receives internal funds for its staff (Vice Provost, coordinator, graduate assistant, and intern) and programs.

		B2b_text: At present, the Community Engagement Task Force and the Office of Student Engagement is utilizing internal funds to support its work.  However, meetings are planned to pursue external funding to support larger programs.Significant amounts of funding are received from federal, state, and local government; private foundations; business contracts; and other sources to support the many community-engaged activities occurring within academic units, research centers, and other campus entities.  Below are amounts of external funding received to support community service projects over the last three years:FY06/07:  $33,179,621 (17.92% of total external funds received)FY07/08:  $39,208,461 (19.02% of total external funds received)FY08/09:  $5,664,608 (15.24% of total external funds received YTD)These figures do not include significant amounts of research funding that utilized community-engaged methodologies or were conceived by, written with, or conducted in communities.  

		B2c_text: The Community Engagement Task Force and the Office of Student Engagement do not solicit donations to fund its work.  These offices will continue to receive internal budget allocations to support its work and will soon be submitting funding applications for external support of larger projects.While these specific offices do not utilize fundraising as a means to support its work, the university does engage in fundraising to support the broad spectrum of activities that fulfill the institutional mission in teaching research, and service.  In fact, the University of South Carolina has experienced a record 58 percent increase in private giving during the first six months of fiscal year 2007–08.  The university received $50 million in gifts and pledges from slightly more than 27,000 donors from July 1 through Dec. 31, 2007. That compares with $31.6 million received from 14,539 donors during the same period in 2006.  The University projects it will surpass its $75 million fundraising goal for this year. 

		B3a_text: A centrally administered surveying system was created and pilot-tested in 2008 to systematically track the community engagement activities across the institution's fourteen academic units.  This institution-wide tracking system supplements the the tracking systems administered for specific purposes (i.e., sponsored programs management, human subjects protection, etc.) and by individual academic units.The institution-wide tracking system records a variety of detailed information about the community-engaged activity including:1) a detailed description; 2) the amount and sources of funding; 3) the number, type, and location community groups/members served; 4) linkages with university courses, degree programs, certificate programs, continuing education programs, or other academic programs of the university;5) how faculty, staff, and students are involved, compensated, impacted, and rewarded for their participation; 6) the products resulting from the activity (i.e., action research studies, pedagogy workshops, publications, conference presentations, etc.); 7) the impact the activity has on the university and on the community groups/members servedThe first wave of data collection using this tracking system occurred in the summer of 2008 and included the largest community engagement activities in each academic unit.  Further data collection is planned in the 2008/2009 academic year as refinements are made to the tracking system and linkages are established with other institutional tracking systems (explained in more detail later in this document).

		B3b_text: The data received from this surveying system will be used by the institution in several ways:1) The data will be shared with the Office of Student Engagement as possible venues for additional service-learning opportunities for students.2) The data will be used to advocate for additional changes to the tenure and promotion process, as needed.2) The data will be used to make enhancements to the surveying system to improve tracking.3) The data will be shared with offices currently maintaining related databases to help provide a framework for sharing this information across the various institutional tracking systems.  For example, when faculty are awarded grants that fund community-engaged activities (currently tracked in the sponsored programs system) it triggers another system to collect additional information about the community-engagement activity.  4) The information will be summarized into documents that can be used during the development of additional community-campus partnerships.5) The data will be shared with appropriate offices to reduce barriers community partners experience while working with the university.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Students who participate in community-engaged activities are impacted in a variety of ways.  A review of data collected using the tracking system showed that the most commonly reported impact on students was "leadership development".  One example of a successful student-led community-engaged project is "Cocky's Reading Express" (named after the institution's mascot):Former Student Body Treasurer Tommy Preston, Jr. created the idea of “Cocky’s Reading Express,” a statewide effort to promote literacy in South Carolina.  Cocky's Reading Express is a collaboration of the University of South Carolina Student Government, the University's School of Library and Information Science, and South Carolina elementary schools. USC students travel the state with their friend, Cocky, visiting elementary schools across South Carolina. The students read to the children and Cocky helps the children understand the importance of life-long reading. All the children are given books to take home, reminders of their visit from Cocky and the USC students. Cocky’s Reading Express is making reading fun - one Gamecock at a time.

		B3d2_text: Faculty who participate in community-engaged activities are also impacted in a variety of ways.  A review of data collected using the tracking system showed that the most commonly reported impact on participating faculty was "scholarship".The scholarship arising from faculty members' involvement in community-engaged activities included:1) development of additional research studies2) conference presentations3) publications4) technical reports5) community presentationsIt is important to note that this scholarship can be used in the tenure and promotion process (described in more detail later in this document).

		Impact on community: On

		Impact on institution: On

		b3d3_text: Community groups/members who partner with the University of South Carolina are also impacted in a variety of ways.  A review of data collected using the tracking system and community feedback system showed that the most commonly reported impact on the community was "additional opportunity".Some of the additional opportunities arising from the partnerships include:1) providing access to essential health and human services for people with limited English proficiency who require Spanish interpretation and translation services2) providing youth in foster care with resources to aid their educational attainment3) distributing more than 10,000 books to elementary school children to build family commitment to reading4) providing poison prevention programs to more than 7,500 South Carolinians 5) increasing enrollment of underrepresented students in engineering, computing, and health science programs6) free medical services and drug refills to low-income families7) curbing the shortage of qualified nurses in rural areas

		B3d4_text: The University was impacted by participation in community-engaged activities in a variety of ways.  A review of data collected using the tracking system showed that the most commonly reported impact on the institution was "fulfillment of the institutional mission".Several examples illustrate this finding:TEACHING1) invaluable training opportunity for students that shaped their career choices2) significant impact on enrollmentSERVICE1) received significant amounts of community goodwill2) nationally recognized for high-profile service projectsRESEARCH1) developed partnerships that yielded more effective joint research projects2) fostered cross-disciplinary collaboration that increased the marketability of research proposals

		b3e_text: The data received from the surveying system will be used by the institution in several ways:1) The data will be combined with other data collected by the Community-Engaged Working Group of the Biomedical Research Infrastructure Steering Committee (BRISC) and the Engaged Institutions Initiative to further inform a set of recommendations that will be presented to central administration on how to better position the institution to conduct community-engaged research.2) The data will be shared with the Office of Student Engagement as possible venues for additional service-learning opportunities for students.3) The data will be used to make enhancements to the surveying system to improve tracking.4) The data will be shared with offices currently maintaining related databases to help provide a framework for sharing this information across the various institutional tracking systems.  For example, when faculty are awarded grants that fund community-engaged activities (currently tracked in the sponsored programs system) it triggers another system to collect additional information about the community-engagement activity.  

		B4_text: The University of South Carolina underwent a presidential change in August 2008 and as such, the strategic planning process under the new administration has not yet begun.  Even though the strategic planning process for the University is not complete, the strategic plans for the academic units (we call them "blueprints") have been completed and do include community engagement.  Some relevant excerpts include:- "Promote and actively engage in initiatives that foster improvements in K-12 education" (Initiative 4.1 from the College of Arts & Sciences blueprint)- "Actively participate in efforts to cultivate economic development for the State of South Carolina" (Initiative 4.2 from the College of Arts & Sciences blueprint)- "Encourage improvements in state and local government infrastructure" (Initiative 4.3 from the College of Arts & Sciences blueprint)- "Strengthen university partnerships with area schools" (Goal 8 from the College of Education blueprint)- "Increase statewide leadership through collaboration with key community partners (College of Nursing blueprint)All of the blueprints can be found at http://www.sc.edu/provost/divisionstrategic.shtml

		B5_text: The University of South Carolina provides professional development support for teaching and research activities that involve community groups/members.TEACHINGBeginning in the fall of 2006, the Center for Teaching Excellence (CTE) provided pedagogical context for faculty interested in integrating a Service Learning approach into their classes.  The CTE invited faculty to join a Service Learning Community of Practice where they discussed service-learning approaches and made recommendations for future faculty support activities.  In the spring of 2008, the CTE created a Teaching Excellence Grants on Service Learning program, and extended a request for proposals to faculty interested in developing a service learning approach for one of their courses.  Seven faculty members were selected to receive $3,500 each to support their projects.  The CTE supports this cohort through a Community of Practice model that met throughout the summer of 2008.   These faculty will implement new service learning components in courses taught during Fall 2008.  They will continue to meet to support each other's projects and will share their results with the University community at a campus-wide event in the spring of 2009.RESEARCHA wide range of professional development opportunities have been conducted for faculty and students who are participating in or want to learn more about community-engaged research.  These opportunities, however, have been planned and executed within various academic units and have not been systematically communicated throughout the university.  Plans are underway to support these professional development programs by providing a campus-wide system to subscribe, browse, and register for these professional development opportunities, to development additional programs for an audience of community members (explained later in this document), and to form a network of community-engaged researchers from throughout the university system.

		B6_text: PLANNING AT THE INSTITUTIONAL LEVELAs noted previously, the campus-wide planning process was just announced by our new President when he took office in August 2008.  Information is not yet available on all of the people who will be involved in this process.  However, President Pastides has confirmed that the community WILL be involved in this important process.PLANNING AT THE DEPARTMENTAL LEVELAt a department level, community members and community groups have been involved in many decision-making processes.  For example, in 2005, the School of Public Health led an 18-month series of meetings with faculty, staff, students, and community partners to explore how the institution could better position itself to effectively and equitably engage with communities.  During this process, community members vocalized many important issues--several of which became leading priorities for action.  Most notably, it was community member who suggested developing a series of publications and workshops just for community members so that they could learn more about how the University works, identify "entry points" to key faculty and staff across the various colleges/schools/departments, and be able to ask questions about how to collaborate with the institution in a way that meets their needs.PLANNING AT THE PROJECT LEVELMany community-engaged projects also have separate community advisory groups that play major roles in the decision-making of the project.  There is only space on this form to document one example:  South Carolina Cancer Disparities Community Network:  The Community Advisory Group (CAG) of the SCCDCN consists of a group of approximately 30 African-American leaders in South Carolina who are tasked with articulating the voice of the faith community to the SCCDCN project teams. The members of the CAG ensure that the projects and the Network are culturally appropriate and meet the overarching objective of the SCCDCN to decrease cancer health disparities among African Americans in South Carolina.

		SD1_text: Under the leadership of Provost Mark Becker, the Faculty Excellence Initiative (FEI) was created to encourage the hiring of faculty who will advance USC as a leader in education and research by building upon areas of existing strengths to achieve national and international prominence--many of which include community engagement.  This institutional recruitment initiative requires faculty and deans from diverse disciplines to work together to nominate and hire a cluster of FEI faculty around an approved theme.  These "cluster hires" of 2-3 faculty span multiple departments, have a background and interest in the approved theme, and receive salary support at the beginning of their appointment directly from central administration (as opposed to being funded by colleges or schools like other faculty).Several FEI cluster hires incorporate elements of community engagement into the position descriptions and job duties:1) Family Dynamics in Healthy Diet and Physical Activity (recently hired)2) Southern Studies (open position)3) Health and Nutrition in Sub-Saharan Africa (open position)4) Health Communication (recently hired)5) Nutrition and Obesity (open positions)6) Physical Activity and Obesity (open position)7) Community-Engaged Research on Latinos (open position)8) Health Disparities in African Americans (open position)Additional FEI cluster hires will be made in the 2008/2009 academic year.  Although the cluster themes have not yet been approved, it is expected that many will include elements of community engagement.It is also worth noting that position announcements for recent dean searches have placed importance on a candidate's experience and commitment to serving the community if they are to be hired at the University of South Carolina.

		SD2a_text: At the University of South Carolina, primary responsibility for the criteria and process for tenure and promotion rest with the individual academic units.  At present, there are 53 academic units that have created their own tenure and promotion criteria.  Given this volume of information, it is impossible to fully document how community engagement is valued (or weighed) in every tenure and promotion process.  Several commonalities exist, however, across these criteria that show how scholarship arising from community engagement are documented and weighed.DOCUMENTING COMMUNITY ENGAGEMENT1) All official "files" include three sections where the candidate can document his/her community-engaged activities:  "Professional and Public Service (TP-17)", "University and Community Services (TP-19)", and "Teaching Summary/Service Activities Summary (TP07).  This allows the candidate to describe and count the processes and products that arose from his/her community-engaged activities with his/her other professional activities.2) All official "files" may, at the candidate's option, include a section where s/he can provide a personal statement that links his/her community engagement activities to unit criteria.  This is an important way for the candidate to document the scholarship of his/her community engagement activities and link them to unit criteria in a way that may not be easily visible to reviewers accustomed to traditional metrics of scholarship.WEIGHING THE SCHOLARSHIP OF COMMUNITY ENGAGEMENTThe weights applied to aspects of scholarship vary across each of the 53 individual unit criteria for tenure and promotion.  However, standards exist across all unit criteria that relate to how community-engaged scholarship is viewed.  it is important to note in this section that source of the scholarship is not the focal point of a tenure and review process (see the next page for specific examples).

		SD2b1_text: The scholarship arising from community-engaged activities are categorized based on the type of scholarship, not the source.  For example, an application for research funding arising from a community partnership would be listed with other research funding applications (Section TP-15).  Manuscripts arising from a community-based program would be listed with other publications (Section TP-14).  Service activities conducted with a community group would be listed with service activities conducted with other local, state, regional, national, or international entities (Section TP-19).

		SD2b2_text: Although this question is not required (we answered "Yes" above), it is important to note that tenure and promotion criteria are always being reevaluated by faculty and administrators as new methods are discovered to document and weigh meritorious scholarship.  In fact, the Community Engagement Workgroup of the Biomedical Research Infrastructure Steering Committee is developing terminology to more clearly distinguish "community service" from "community scholarship" and how those activities are documented and weighed in the tenure and promotion process.

		SD3_text: Decisions about the community engagement activities of the University of South Carolina are made by institutional committees and offices (i.e., Board of Trustees, Office of the President, Office of the Provost, etc.), by the college/schools, and by the departments within the colleges/schools.  Students influence decisions in all of these areas and are, in many cases, leading community engagement activities themselves.Several examples illustrate how students influence decisions from the departmental to university levels.1) The Student Government President is an ex-officio member of meetings of the Board of Trustees.  2) Nearly every school/college has at least one student advisory group with a direct communication line to the department chair or dean's administration.  Several examples illustrate how students have led large university projects in the community:1) Cocky's Reading Express:  Conceived by a recent Student Government President, this project has distributed more than 10,000 books to elementary school children and their families across South Carolina.  Students lead this effort and receive financial support from the School of Library and Information Science.2) Dance Marathon:  Now in it's 10th year at USC, students annually plan a 24-hour dance marathon raising money for a local hospital.  In 2007, 600 students raised $101,000.  The goal for 2008 is 700 students and $125,000.3) Clemson-USC Blood Drive:  Clemson University is a huge sports rival of the University of South Carolina and in honor of this long standing competition, students rally their local communities each year to visit their campus and donate blood.  This event is held annually before the Clemson-USC football game, a critical time when blood supplies are low.  Since it began in 1985, USC has donated more total units of blood than Clemson.

		SD5_text: The Community Engagement Task Force (described previously) has faculty members from every academic unit on campus.  Although the CETF do not posses formal authority to establish and enforce policy, it is a representative body of faculty with a direct reporting line to central administration (to make policy and infrastructure recommendations) and to the senior management of academic units (to receive input and to disseminate information).

		SD4_text: The University of South Carolina student transcript system does not presently track community engagement activities--or for that matter, any other activities.  The university, however, is in the middle of a campus-wide legacy system "upgrade" that may bring new opportunities to note important activities on student transcripts such as their community engagement activities.

		IIA1a_txt: The definition of service learning is as follows:"Service-Learning integrates meaningful community service with academic coursework and purposeful reflection, in an effort to create an out of the classroom experience that enhances academics and benefits the community and students involved." (from the Office of Service Learning)Service-learning courses are identified and databased by the Community Engagement Task Force and the Office of Student Engagement.  This data collection and tracking system was developed in early 2008 and was implemented with a sample of courses from every academic unit on campus.  The full implementation of the tracking system will be completed during the current academic year (2008/2009) and will then contain all of the service-learning courses from all academic units on campus.  The database will be placed in a web environment for faculty to search, download, and update and for staff to use for reporting purposes.

		IIA1b_1: 

		IIA1b_2: 

		IIA1c_1: 

		IIA1c_2: 

		IIa2a_txt: Campus-wide learning outcomes for students' curricular engagement with community have been developed in a collaborative effort between the Office of Student Engagement, The Honors College, Office of Community Service Programs, and the Center for Teaching Excellence.  These learning outcomes, however, are not required of all courses integrating community engagement.  Faculty are encouraged to adopt these learning outcomes, and many do, but the University does not presently require that they be specifically used.  Examples include:Cognitive complexity: Develop critical thinking skills and be able to analyze the connections, relationships, and complexities of social issues.Humanitarianism: Develop a deeper understanding and appreciation of what it means to work towards advancing the well-being, respect, and dignity of individual humans and humanity as a whole. Global Citizenship: Develop an understanding of what it means to be an active and responsible participant in our world communityEthical, Moral, and Spiritual Development: Seek to advance understanding of ethical, moral, and spiritual development in a global context

		IIA1d_1: 

		IIA1e_1: 

		IIA1d_2: 

		IIA1e_2: 

		IIA2b_txt: The service-learning outcomes for specific disciplines are being developed by the Office of Student Engagement but are not yet ready for distribution.

		IIA2c_txt: All student outcomes are systematically assessed by each academic unit but are not assessed across the entire institution.  The Office of Student Engagement, however, has already taken a leadership role in formalizing the systematic assessment of service-learning courses. 

		IIA2d_txt: N/A

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: STUDENT RESEARCHStudents who obtain certain graduate degrees (i.e., MEd, MPH, PhD, etc.) are required to successfully conduct research projects in a community setting.  For example, a current public health doctoral student recently surveyed the HIV prevention capacity needs of a group of leaders from faith-based organizations.STUDENT LEADERSHIPStudents must take leadership roles in many of the courses they take.  For example, in the course entitled "Advertising Campaigns" (JOUR 545), students divide into teams and lead the development of an advertising campaign for a local business invited to be the client for the class. INTERNSHIPS/CO-OPSEvery academic unit has an opportunity for students to intern/co-op in a variety of settings in the community.  These include businesses, state government, health care facilities, and non-profit organizations.  For example, students can register for the course titled "Internship in Media Arts" (MART 499), and get course credit for hands-on work experiences in a media arts agency.STUDY ABROADEach year hundreds of USC students wish to be immersed in a variety of cultures and communities and choose to study abroad.  Engagement with their new communities is essential for a fulfilling academic and personal experience.  Likewise, each year more than one thousand students come to USC from a foreign country to learn about American culture, experience life in our community, and learn in our classrooms.  Our Office of International Programs is fully staffed to assist students with their transition to the USC community.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Courses that engage with communities are present in every academic unit on campus and are included in each of the areas described above.  Space is available to list one course example for each area except General Education (see page 36).CORE COURSESMIII Family Medicine Clerkship (FPMD D605):   For 2 weeks of this required 6 week clerkship, students have an intensive "hands-on" clinical experience in a rural or suburban family medicine center.FIRST YEAR SEQUENCEUniversity 101 (UNIV 101):  This course is designed to help first-year students adjust to the university, develop a better understanding of the learning process, and acquire essential academic success skills.  Students who opt for the service-learning sections are engaged with communities during their studies.IN THE MAJORSParent/Family Dynamics in Early Childhood Education (EDEC 510):  Seminar and practicum/service learning experiences addressing principles, practices, and content of family life curriculum as related to young children’s learning.GRADUATE STUDIESInternship in International Business (DMSB 706 A&B):  A required overseas internship of 16-20 weeks with a global organization where the student transforms what has been learned in the academic setting into marketable, practical business skills applied toward real-world situationsCAPSTONEUniversity 401 (UNIV 401):  The course is designed to assist students in bringing closure to their college experience through systematic, intentional reflection on both the student's major and, in general, their liberal arts education.  Reflection on community engagement activities in UNIV 101 and other courses are incorporated.

		IIA4_txt: MUSICGeneral Music in Elementary Schools (MUED 465):  Faculty work in this course contributed to the development of a publication entitled "Jump Right In: The Music Curriculum" MEDICINEMedical Course Sequence ICM-I/ICM-II/ICM-III/ICM-IV:  This course sequence was started with an American Association of Medical Colleges/John A. Hartford Foundation grant.  Numerous publications, articles, and conference presentations have been produced on the results of the program and its effects on student attitudes toward taking care of a burgeoning population of older people.TECHNOLOGY SUPPORT AND TRAINING MANAGEMENTCorporate Training and Development (TSTM 444):  The faculty member who taught this course participated in three presentations last year and received an internal grant award:  October 2007:  panel participant on Community/University Partnerships for the Broadband in Cities & Towns conference.  February 2008: panel participant on Service Learning in our courses for the Organizational Systems Research Association conference.  May 2008: invited panel participant on Service Learning in the TSTM program at USC for the Faculty Institute at Pace University in NY.    CTE Service Learning Grant Co-recipient for integrating service learning jointly into 2 of our TSTM courses: Training and Project Management.HOTEL, RESTAURANT, AND TOURISM MANAGEMENT(HRSM 301):  A presentation on this subject matter has been made at an international conference and a research paper has been submitted (specific to the data collected over several semesters on the students in this course), to a hospitality journal.See page 36 for 5th example.

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: LEARNING CENTERSThe Longleaf Environmental Learning Center provides innovative nature-based experiences that empower children, families, educators, and community members with the knowledge, skills, and opportunities needed to nurture a physical and emotional connection with their natural environment.TUTORINGUSC students provide tutoring services to community members at the Eddie B. Lloyd Jr. Community Center.NON-CREDIT COURSESAcademic Enrichment and Conferences provides non-credit certificates to community members.EVALUATION SUPPORTThe Office of Public Health Practice and the Office of Program Evaluation, among others, provide evaluation support to community groups.TRAINING PROGRAMSThe Institute for HIV Prevention Leadership, among others, provides training programs for community members.PROFESSIONAL DEVELOPMENT CENTERSThe USC Professional Development School Network provides professional development opportunities for teachers and administrators in community schools, among other programs. 

		co-curricular student service: Off

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: WORK/STUDY STUDENT PLACEMENTSThe Office of Financial Aid hosts a database of job opportunities in community organizations that students can search.  CULTURAL OFFERINGSThe School of Music offers Band Clinic to more than 400 high school students from 100 schools in five states.  The community is invited to attend the annual concert.ATHLETIC OFFERINGSThe public is invited to watch a wide variety of intramural sporting events (for free) at the Blatt PE Center.  Of course, other sporting events are open to the public but require a ticket purchase.LIBRARY SERVICESThe Thomas Cooper Library (our main library) is open to the community.TECHNOLOGYVisitors to the University campus may use public access computers.  Visitors may also use the wireless internet provided around campus.FACULTY CONSULTATIONAs described on the previous page, faculty consultation is available depending on the specific need (professional development, training, evaluation support, tutoring, etc.)

		IIB4a_txt: The effectiveness and equity of community partnerships is maintained in a variety of ways.  In fact, to be listed the database of community-engaged projects, staff must articulate how mutuality and reciprocity are maintained.Below are examples of how specific programs maintain mutuality and reciprocity:Hispanic Assistance and Bilingual Access (HABLA) Project, Interpreter Qualification Project (IQP):  This is accomplished by communicating on a regular basis to form/fortify relationships and to share ideas and goals for the programs that could be mutually beneficial to the parties involved.  These relationships form the basis for future community partnerships.BSN Year Round Rural Nursing Project:  Hospitals participated in developing the project and continue to be engaged in meeting the project objectives.  Faculty meet with nursing staff on a regular basis and nursing staff participate in teaching students in the clinical setting. Clinical coordinator and conference space are provided by each hospital. Conference space provided by hospitals. Annual contact with hospital CEOs.USC Professional Development School (PDS) Network:  The program operates to the benefit of all parties.  The university receives quality internship placements, opportunities for field-based research, and regular feedback and support from school-based partners in the development of teacher education programs and research projects. The university also receives monetary support from the school districts to offset the costs of university faculty PDS involvement.  The schools/districts receive the assistantship of interns and university faculty in their schools to support instruction for P-12 students and provide professional development opportunities for teachers and administrators.  Some teachers and administrators are paid for their work with university students (e.g., supervision, seminar leadership).  All teachers and administrators receive reduced university tuition.

		IIB4b_txt: Individual community-engaged projects assess the feedback provided by community partners in various ways.  Additionally, in order to be listed in the database of community-engaged activities, staff must document how they provide feedback and assessment to community partners and to the institution.  Below are examples of how this communication is handled in different projects:USC South Carolina Region II Science & Engineering Fair:  Each year a profile of the participants is generated and shared with the partners.  Partners are given the names of the winners in their category and they in turn communicate directly with the student winners.Housing and Adaptive Functioning Lab:  We prepare reports from data collection and data analysis for community partners.  Where possible, we seek to present and discuss the information.  This is modeled after our community practicum classes that provide feedback and practical benefits to the partner community agencies. South Carolina Cancer Disparities Community Network (SCCDCN):  The SCCDCN developed a comprehensive communications strategy that includes the use of several different tools such as the website, quarterly newsletters, consistent meetings held locally, and a toll-free phone number has been established.Mobilizing Against Threats to Community Health (MATCH):  Planning committee, site visits, conference calls, needs assessment, face-to face meetings, work plan reviews and extraction, evaluation of training/program activities, and continued regular ongoing interactive communication.

		IIB5_txt: MUSIC- This year, 5 conference presentations and 2 manuscripts resulted from the community-engaged project entitled, "Carolina Institute for Leadership & Engagement in Music"PHARMACY- This year, a survey was developed and a manuscript resulted from the community-engaged project entitled, "Adventures in Pharmacy"LAW- Numerous conference presentations resulted from the community-engaged project entitled, "Law School Pro Bono Program"ENGLISH- Publication of Janette Turner Hospital’s most recent novel, ORPHEUS LOST (in USA: W.W.Norton, 2007) would not have been possible without the extensive community contact in the project entitled, "Caught in the Creative Act".  PSYCHOLOGY- Numerous workshops, presentations, and manuscripts resulted from the community-engaged project entitled, "Housing and Adaptive Functioning Lab"PUBLIC HEALTH- Participating faculty were awarded funding for pilot projects and career development, presented at numerous professional events, received recognition, and published manuscripts by participating in the community-engaged project entitled, "South Carolina Cancer Disparities Community Network (SCCDCN)"

		III1_txt: II A 3 b (from page 29)GENERAL EDUCATION(PHRM 696):  Pharmacy rotation in a free medicine clinic that serves people in the Midlands of South Carolina who do not have private insurance or medicare/medicaid.II A 4 (from page 30)EDUCATIONParent/Family Dynamics in Early Childhood Education (EDEC 510):  The faculty who teach this course plan and conduct research projects related to the service and empowerment themes of the course. Two examples of recent scholarship in this regard are noted:  a) Dr. Kevin J. Swick has just published a research-based journal article in the journal Early Childhood Education Journal that reports out research he accomplished on help homeless families overcome barriers to their children’s school success. He did his research at one of the service learning sites in this course and used his findings in another course for graduate students.  b) Dr. Kevin J. Swick used the course service learning sites to do interviews with families affected by abuse and violence. He has published the results of his research in a nationally recognized early childhood education journal.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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		The Carnegie Elective Classification 

		for Community Engagement

		Introduction

		I.  Foundational Indicators 

		A. Institutional Identity and Culture

		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)

		II.  Categories of Community Engagement



		A. Curricular Engagement

		b. Has community engagement been integrated with curriculum on an 

		institution-wide level?

		B. Outreach and Partnerships

		III.  Wrap-Up









2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The University of Houston-Downtown is a public, urban university committed to providing quality academic programs that serve the needs of the multicultural population of Houston and surrounding communities....Through instructional excellence, creative and scholarly activities, and community involvement, the university contributes to the business, scientific, economic, technological, social and cultural development of the area....Through selected programs, research initiatives, and collaborative efforts, the university also seeks to broaden its domestic and international academic programs and relations

		IA2_text: UHD rank and tenure and faculty performance policies make clear that service is expected of faculty members.  To help highlight service, one faculty member per year is awarded the Faculty Award for Excellence in Service from a field of nominees.Recent recipients are Dr. Viola Garcia for work on behalf of education with the Texas Association of School Boards, the Aldine Independent School District Board of Education and the Mexican American School Board Members Association; and Dr. Yvonne Kendall for her efforts to further musical education through the American Musicological Association, the Renaissance Society of America and the Medieval Congress.Student organizations that have recently been awarded for outstanding service activities include the International Business Association and the Black Student Alliance for their efforts on behalf of UHD’s Community Involvement Day, Earth Day 2008 and the UHD/Gulf Coast Region’s semi-annual blood drive; the American Marketing Association for their support of Voter Outreach; and Gamma Alpha Omega Sorority for their work with the Houston Food Bank and Ripley House and at the Houston Citizenship Forum, AIDS WALK 2008 and Walk Like MADD.The university’s Red Rose Scholarship is awarded to students who show academic achievement and “Demonstrated service, leadership and commitment to the Houston community”.Some recent Red Rose recipients include Jennifer Cantrell who is creating a non-profit organization that will provide assistance to homeless and at-risk teenage girls; Michael Irving, a member of the Community Emergency Response Team who volunteers for the Boy Scouts; Leigh Ann Love who volunteers with the Greater Houston Convention and Visitor’s Bureau, Greater Houston Partnership, Arab Bilateral Chamber of Commerce, and the Post Oak Little League; and Liem Luong who, after only five years in this country, has served as peer mentor, tutor, and volunteer for Texas Special Olympics and Northwest YMCA.

		IA3a_text: Assessment of community perceptions takes place in a variety of ways at UHD, none of which is standardized, but which are intended to build reciprocal awareness, gauge effectiveness in the community and reveal opportunities for partnership.  Such mechanisms include the use of advisory boards, individual resources, and internship evaluation.Most colleges and degree programs use advisory boards or councils to help guide them in providing relevant education to their students.  Other entities on campus also take advantage of these bodies as an excellent means of obtaining evidence of the effectiveness of the university’s engagement and reputation.  Examples include the President’s Advisory Council; Red Rose Ball Advisory Committee; Center for Public Deliberation Advisory Board and the Bayou Connection Advisory Board.Many faculty and staff who are members of boards and other community organizations serve in an invaluable capacity to the University by gaining community input through these forums.  Some examples include members of the Panhandler Publishing board, Houston Hispanic Forum board, East End Chamber of Commerce, Leadership Montgomery County, Texas Campus Compact board, Coalition for the Homeless of Houston/Harris County board, Writers in the Schools board and the River Oaks Health Association board.Student internships are also valuable tools in assessing the effectiveness of the University’s community engagement activities.  In the past two years, 661 UHD interns were placed in 292 community-based agencies and schools.  Some examples include the African American Breastfeeding Alliance, Child Advocates, Inc., Education for Tomorrow Alliance, Lawndale Art Center and Museo Guadalupe Aztlan.Communications between employers and in-house internship coordinators and faculty provide key information on the success of UHD’s outreach efforts.  Meaningful feedback is obtained from employers about not only the individual students and their performance, but about the university and its programs and projects.  This communication tends to be informal and formal evaluations currently focus on individual student performance for grading purposes.  There is, however, a recognition within internship programs that more formal community reviews will assist in the assessment of student learning outcomes which will, in turn, reflect back into the community as additional engagement projects.O’Kane Gallery makes use of community input via the Houston Arts Alliance other area galleries to determine timing and usefulness of exhibits. An example of this “sistering” of exhibits occurred spring 2008 when it was determined that UHD would be an appropriate venue for an Adriana Groisman exhibition during Houston FotoFest.

		IA3b_text: Several examples exist of the use of assessment data.  For instance, input from the College of Business’ Executive Advisory Council led to the creation of the Risk and Insurance Management degree program; President Max Castillo’s board activities with the HDEART and Texas Campus Compact led respectively to the offering of a Health Disparities class broadcast to various entities in Houston and to UHD’s increased activity in community engagement.  As mentioned, feedback obtained from internships has direct impact on future placements of interns in community agencies and helps reveal possibilities for partnerships.  An example is an internship placement of a student at the House of Tiny Treasures which helped identify needs on the part of both the agency and UHD that could be met through working together.  This information resulted in the development of a partnership between UHD’s College of Public Service and SEARCH, the House of Tiny Treasures’ parent organization, to help address literacy needs among the families of homeless children.

		IA4_text: The premier printed materials used to market the university and promote its values to the greater community are the publications New Horizons and the President’s Report to the Community.  Because of the institution’s strong emphasis on academic excellence and service, those topics tend to be regularly highlighted in these publications.  New Horizons is published quarterly and 23,000 copies are sent to alumni, community partners and are made available on campus. Recent examples highlighting community engagement are:“Professor Helps Prisoners Make a Fresh Start”, p 8, (Winter 2007 New Horizons); “UHD Faculty:  Beyond the Classroom”, p 16, (Summer/Fall 2007 New Horizons); “Effects of Trade Agreement Impact Women and Children in Mexico”, p 3,  (Spring 2008 New Horizons), "Unusual Partnership Succeeds in Attracting Future Teachers,” pp 8-9, (Spring 2008 New Horizons).The President’s Report to the Community is an annual update on the university and its business made available specifically to the community.  Readership of this publication is approximately 3,000.  Recent examples of information included in these reports are:  “COMMUNITY IMPACT:  Partnerships & Outreach”, pp 14-15, “IMAGINATION:  Performing and Visual Arts”, pp 18-19 and “GLOBALIZATION:  The International Agenda”, pp 20-21, (2006 President’s Report to the Community) and “College of Public Service:  Real World Focus”, pp 8-9 and “College of Humanities and Social Sciences:  Enriching Both Campus and Community”, pp 12-13, (2007 President’s Report to the Community).

		IA5_text: In his 2007 Convocation remarks, Dr. Castillo had this to say about Service Learning and Community Engagement:“…[W]e are now experiencing…a shift from a 20th century mindset of campus-based insularity to a 21st century model of mutual exchange and partnership….[F]uture growth [at UHD] will depend upon our ability to reach out and form new and innovative partnerships.  [T]his is not a new concept to us…UHD is…a member of the Texas Campus Compact…[whose] member schools…have embraced the ideal of civic service as a moral responsibility of higher education.  In response, UHD has…transformed its…Volunteer Center into a new Community Involvement Center and will soon hire our new Director of Service Learning….[H]igher education is in a unique position to influence generations of students who can make a significant difference in the quality of our communities and, therefore, our lives.”At the 2007 Faculty Awards Ceremony:  “We are…led by the social and political environment in which we exist and the needs of our many constituents….I have [outlined]…issues that…any institution of higher education must come to terms with if it is to be effective in serving its purpose and its community.  Those include the need to foster global awareness among our students, engage the community, public and private, in carrying out our mission, [and] reach out to the community through partnerships with area high schools and community colleges and through student service learning….”In president’s reports to the community, Dr. Castillo has said:"No measure of our success in the community can be taken without also looking at our outreach efforts….  Whether we are working to ensure that homeless children enjoy the force of hope or bringing joy to many through our arts programs, we strive to be genuine workers on behalf of community." and "We are a university dedicated to learning and achievement, outreach, globalization, interdisciplinary collaboration and a strong connection to the Houston community."

		B1_text: The university currently employs two organized mechanisms for facilitating the involvement of faculty, staff, students, and various departments in community service activities:  the Community Involvement Center and the Office of Community Engagement.  When the individual who had served as the long-standing Coordinator of the UHD Volunteer Center left the university in 2006, the University began conversations about how best to balance the broad issues of volunteerism with the growing interest in service learning.  The resulting decision was that two positions be created to work in tandem to enhance UHD’s engagement with the community:  the Assistant Director of Information and Community Involvement and the Director of Community Engagement.Purpose:  The UHD Community Involvement Center (CIC) at the University of Houston-Downtown serves as a clearinghouse for community involvement opportunities through outreach to students, faculty/staff, and community agencies.The CIC strives to establish and maintain partnerships with community service agencies by providing volunteer support by students, faculty and staff, and by providing service learning opportunities to students through community involvement.The University of Houston-Downtown and the UHD CIC share a commitment to student success through community involvement and civic engagement.The Community Involvement Center Provides:  Community Involvement (on and off campus); Event Planning and Programming; Leadership Development; Service hour tracking for groups and individuals; Annual Volunteer RecognitionStaff:  Assistant Director of Information and Community Involvement; Community Involvement Assistant (student position)Office of Community EngagementIn 2006, the Director of Service Learning position, reporting to Academic Affairs, was created and filled from among UHD faculty.  This professor, who continued to teach a Criminal Justice service learning course, involved the university-wide community in better understanding the tenets of this pedagogy that melds learning and service.  Upon the retirement of this professor in 2007, the position evolved into Director of Community Engagement.  The professor selected to fill this role begins official duties in Fall 2008 and will report jointly to the President and the VPAA/Provost.Purpose:  Major responsibilities of the Office of Community Engagement will include working with departments to develop service learning initiatives for increased engagement with the community, better coordinating the University’s efforts at responding to community needs, and collaborating with the Assistant Director of Information and Community Involvement to lessen a perceived divide between volunteerism and service-learning.Staff:  Director of Community Engagement; Clerical support

		B2a_Text: Community Involvement Center $43,000Office of Community Engagement $95,000Texas Campus Compact $6,500

		B2b_text: A great deal of external funding has been applied to community engagement activities in the form of grants for specific initiatives.  Examples from the past year include:GEAR UP/Project Grad, $43,981/yr, Department of EducationCenter for Public Deliberation, $5,000, Kettering FoundationTitle V Leadership Program, $128,959/yr,  Department of EducationO’Kane Gallery Art Exhibition, $5,900, Cultural Arts Council of HoustonHouston Alliance for MinorityParticipation Program, $58,518/yr, National Science Foundation

		B2c_text: Many leaders of activities that are not funded by grants or the institution in large amounts do direct fund-raising to support their initiatives.  An example is the Family Literacy Events at the House of Tiny Treasures which last year secured private donations in the amounts of $1000 for materials and $300 for food.

		B3a_text: UHD maintains an inventory of outreach activities, partnerships, individual service activities, and internships, indicating purpose, description of activity, type of organization, responsible party and responsible department.

		B3b_text: The inventory itself is used as a resource tool to identify projects by type and affiliation.  It is also used to report data to other agencies and organizations:  for example, in the successful application for the 2007-2008 President’s Higher Education Community Service Honor Roll, in reports to the board of regents, in selected highlights in institutional reports like the President's Report to the Community and in the completion of this application.

		Impact on students: On

		Impact on faculty: Off

		B3d1_text: UHD regularly conducts the National Survey of Student Engagement, a helpful tool for assessing how well the institution does what it attempts.  The items useful in assessing impact of community engagement are number of hours working, number of hours spent in on-campus co-curricular activities, whether or not service activities have been engaged in and whether or not the institution has helped foster interest in/knowledge of service.  The largest challenge pointed out by these questions is that the number of students attending UHD who work for pay off campus (78% of freshmen, 85% of seniors) is much greater than other surveyed schools.  UHD’s participation, therefore, in co-curricular activities is much lower than other institutions and has recently begun to fall off from freshman to senior where it once increased.  The number of students who report planning or having done community service work is comparable to other institutions.  The number believing the institution has contributed to their ability to aid the welfare of the community is lower than that of other institutions.  However, the number of students having done community work increases from freshman to senior as does the number who believe the university has contributed to their development in this area.

		B3d2_text: Limit to 200 words

		Impact on community: Off

		Impact on institution: Off

		b3d3_text: Limit to 200 words

		B3d4_text: Limit to 200 words

		b3e_text: The NSSE data continues to confirm institutional belief that as a minority-serving commuter school our students face greater challenges in completing their education than do more traditional student bodies.  According to the survey data, 89% of our freshmen and 91% of our seniors report working on- or off-campus and 70% of freshmen and 72% of seniors report providing care for dependents that live with them.  This obviously presents significant challenges to the institution in attempting to engage students meaningfully in extra-curricular and community activities.  The university is, however, committed to incorporating community-based experiences into our students’ education and therefore continually seeks ways to do so without impinging on their family and career responsibilities. 

		B4_text: Excerpts from the UHD 2008 Strategic Plan:“…it has become critical for universities to become partners in and with their communities.  It is particularly important that UHD establish itself as a resource to the greater Houston area, in part by letting the community know what the institution has to offer professionally and culturally, but also by forming mutually beneficial collaborations with the civic, corporate and non-profit organizations that are central to the health of the region.” “…a top priority for UHD must be maintaining and re-examining what it means for students to be successful in today’s…community settings.  Students’ ability to…thrive within the university and external communities was recognized as critical not only to the students themselves, but to the institution and to society in general.”“Provide student-centered pedagogies that promote…the use of active learning strategies, and opportunities for service learning.”“…support students in a nurturing environment that encourages their development as effective and outstanding…members of the community.”“Provide students with opportunities to understand and engage in environmental, social, and global issues that affect their communities.”“Promote service learning in all appropriate academic programs.”“Establish a scholarship fund…contingent upon student employment in public service….”

		B5_text: Several examples are offered to demonstrate UHD's commitment to faculty support in the area of community engagement:UHD is currently engaged in two programs, SACS’ Quality Enhancement Plan (Student Engagement Through Active Learning Strategies) and Achieving the Dream that provide faculty development grants for active learning initiatives such as service-learning.  One faculty development grant funded this past year by QEP was for completion of a project on service-learning in the arts and humanities preparatory to developing an inventory of resources to be distributed among fellow faculty members.  The findings of this research were presented at the university-wide QEP symposium at the end of the year.The UHD/Gear UP initiative provides professional development opportunities to faculty who engage with middle-school teachers in sharing curriculum-building and tutoring strategies.In addition, UHD annually sends faculty and/or administrative representatives to the Texas Campus Compact and National Campus Compact conferences.Faculty who assume leadership positions like Director of Community Engagement, QEP Director and Achieving the Dream Core Team Leader are all given reduced course loads in order to fulfill their project-related duties.

		B6_text: Most colleges and degree programs use advisory boards or councils to help guide them in providing relevant education to their students.  Other entities on campus also take advantage of these bodies as an excellent means of obtaining evidence of the effectiveness of the university’s engagement and reputation.  Examples include the President’s Advisory Council; Red Rose Ball Advisory Committee; Center for Public Deliberation Advisory Board and the Bayou Connection Advisory Board.Many faculty and staff who are members of boards and other community organizations serve in an invaluable capacity to the University by gaining community input through these forums.  Some examples include members of the Panhandler Publishing board, Houston Hispanic Forum board, East End Chamber of Commerce, Leadership Montgomery County, Texas Campus Compact board, Coalition for the Homeless of Houston/Harris County board, Writers in the Schools board and the River Oaks Health Association board.Student internships are also valuable tools in assessing the effectiveness of the University’s community engagement activities.  In the past two years, 661 UHD interns were placed in 292 community-based agencies and schools.  Some examples include the African American Breastfeeding Alliance, Child Advocates, Inc., Education for Tomorrow Alliance, Lawndale Art Center and Museo Guadalupe Aztlan.Communications between employers and in-house internship coordinators and faculty provide key information on the success of UHD’s outreach efforts.  Meaningful feedback is obtained from employers about not only the individual students and their performance, but about the university and its programs and projects.  This communication tends to be informal and formal evaluations currently focus on individual student performance for grading purposes.  There is, however, a recognition within internship programs that more formal community reviews will assist in the assessment of student learning outcomes which will, in turn, reflect back into the community as additional engagement projects.

		SD1_text: Typical wording on job postings for faculty positions reads “Applicants must exhibit a strong commitment to scholarly research and to service that contributes to the university and its stakeholders.”  In addition to making the mission statement available to potential hires, deans insure that faculty hired into their colleges understand the service mission of the university through the interview process.The Handbook for Faculty, available online, makes the following statements regarding faculty service:3.27 Service Responsibilities"Faculty membership presumes service to the University itself and to the greater society of which the University is a part.  Fulfillment of these responsibilities may be evidenced by such activities as serving on University committees, serving as an advisor for a student organization, providing assistance to pre-college educational institutions and to other community organizations, serving as an officer in a professional organization, or performing service that draws on the faculty’s professional expertise."

		SD2a_text: UHD’s Rank and Tenure System Policy, PS 10.A.01, contains three categories of required activity:  Excellence; Service and Professional Activities; and Scholarly and Creative Activities.  The description of Service and Professional Activities reads:  “…the application or dissemination of knowledge or use of skills (in one’s role as a professional educator or in one’s role as a specialist in a particular discipline) for the solution of problems and/or the advancement of the institution, the profession, or the community.”  In the format for completing the report, faculty are directed to provide “A list of public services with explanation of applications of the faculty member’s professional expertise which benefit the community and contribute positively to the well-being of UHD.”In addition, Policy #10.A.05 on Faculty Performance Evaluations describes evaluation of faculty service as follows:  “Because the mission of UH-Downtown is service as well as teaching, all faculty members write a report detailing activities serving the university, the profession, and/or the community undertaken during the evaluation period…”

		SD2b1_text: Community engaged activity is defined as service; however, all scholarship, whether through engagement with the community or not, is defined as scholarship.  An example is the scholarly publication Kortz, W. J., Jenkins, K. L., Nath, J. L. & Pelz, B. (2008). Recognition of need:  A teacher for homeless children. The International Journal of Case Method Research & Application., derived directly from the authors' community work with featured partner House of Tiny Treasures.

		SD2b2_text: Limit to 200 words

		SD3_text: Students are given a voice in a variety of ways.  First, they are included in the university’s shared governance system and sit on most university-wide committees.  Particular to community engagement, students served on the recently completed Strategic Planning Leadership Team, the planning groups for the current institutional projects addressing student success and active learning strategies (including service-learning) QEP and Achieving the Dream.  They have been involved in a number of sub-committees and planning groups associated with these projects as well.Service is a requirement for the funding of student organizations and the Office of Student Activities and Events is responsible for monitoring those activities.  Through interests like voter registration, serving components of the community and performing specific tasks, students have directly influenced the evolution of long-standing relationships with organizations like the League of Women Voters, Texas Adopt-A-Beach, Ripley House and Habitat for Humanity.Student Activities also runs Project Leadership, a program designed to allow students to gain leadership experience in a variety of areas.  A requirement of certification in the program is the completion of at least one community service project, ensuring that students who complete the program are prepared to lead in this important area.

		SD5_text: Limit to 200 words

		SD4_text: Limit to 100 words

		IIA1a_txt: Limit to 200 words

		IIA1b_1: 

		IIA1b_2: 

		IIA1c_1: 

		IIA1c_2: 

		IIa2a_txt: Limit to 200 words

		IIA1d_1: 

		IIA1e_1: 

		IIA1d_2: 

		IIA1e_2: 

		IIA2b_txt: Limit to 200 words

		IIA2c_txt: Limit to 200 words

		IIA2d_txt: Limit to 200 words

		Student Research: Off

		Student Leadership: Off

		Internships/Co-ops: Off

		Study Abroad: Off

		IIA3a_txt: Limit to 300 words

		Core Courses: Off

		First Year Sequence: Off

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: Limit to 300 words

		IIA4_txt: Limit to 300 words

		learning centers: On

		tutoring: Off

		extension programs: Off

		non-credit courses: On

		evaluation support: Off

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Learning centers--HUNSTEM (Houston Urban Network for Science, Technology, Engineering and Mathematics) is an online learning community that helps teachers, students, parents and the broader community to meaningfully incorporate science and technology into their lives and education.Non-credit courses--English Language courses for non-native speakers help students and business people gain a command of the language.The Applied Business and Technology Center offers classes to the community on a variety of technical applications and customizes classes for the business community.The CJ Academy offers continuing education classes for the peace officer community.Training programs--The CJ Academy offers Basic Peace Officer Training for individuals seeking to become peace officers in TexasProfessional development centers--Urban Education’s Center for Professional Development and Technology, a state approved center which provides training for new elementary, secondary, and bilingual teachers and provides staff development and technical support to public schoolsUHD Houston START Teacher Institute, a science and mathematics-based program that provides educational enrichment to Houston-area teachersOther--UHD Testing Services offers a variety of exams for the Houston community, including the LSAT, GED, SAT, MCAT, ACT and othersUHD serves as an authorized Prometric Testing Center for certifications of various technical skills and knowledge acquisitionUHD operates a TCLEOSE electronic Testing Center for the state’s peace officer certifying exam

		co-curricular student service: On

		work/study student placements: Off

		cultural offerings: On

		athletic offerings: Off

		library services: On

		technology: Off

		faculty consultation: On

		IIB2_txt: co-curricular student service--Internships and field study placement in service organizations abounds.  In the last two years, a total of 661 students were placed in 292 community-based organizations.Cultural offerings--O’Kane Gallery is UHD’s conduit for visual art and contemporary culture, bringing UHD’s educational and scholarly programs to the people of Houston.  The gallery typically hosts 1-2 external exhibits and one student exhibit per semester.O’Kane Theatre is UHD’s dramatic arts venue and offers one play per semester to the Houston and UHD community.UHD is a sponsor of the annual Kemah Jazz Festival, arranged by the leader of UHD’s civic jazz orchestra.A number of cultural events take place on campus that are open and advertised to the public.  Examples are the annual Poetry Fest and Culture on the Bayou celebrations.Library services--The W.I. Dykes Library is open to the public who have access to books, journals, videos and electronic databases as well as online servicesFaculty consultation--A number of faculty members provide consultative services.  A few examples are Dr. Robert Trevino’s work providing organizational development, grant writing and needs assessment for Fundacion Latino Americana Contra el SIDA and Dr. Kurt Stanbury’s provision of legal consultation for small start-up businesses and Dr. Ken Jones’ oversight of strategic planning for Home Buddies.

		IIB4a_txt: It is typically the hard work of those who launch projects and partnerships that is key to their ongoing success.  The greatest successes tend to occur when the partners involved have a mutual goal and interest in mind and when they are born less from an interest in furthering the institution than from an interest in the common community being addressed.  For example, Drs. Dawn McCarty’s and Jo Bailey’s work with Casa Juan Diego has, in many respects, become a labor of love.  In this case both UHD’s representatives and Casa Juan Diego’s representatives care deeply about the needs of the population served by the latter and together they are working to deepen the partnership and find more funding.  The Bourdeaux Jazz Exchange was born from a casual conversation between the French Cultural Attaché and the Dean of the College of Humanities and Social Sciences.  Their mutual desire to further cultural exchange between the two countries has led to an unlikely pairing between jazz ensembles and on to an educational partnership between UHD and the University de Michel de Montaigne.  These examples demonstrate that success in partnerships comes from dedication and caring and that those qualities tend to lead to projects’ evolution over time.

		IIB4b_txt: Most feedback is done between partners on a regular basis, but may be reported more formally when the project is funded by a major grant for instance.   Examples of those with significant assessment and reporting requirements are projects like Gear UP and Project GRAD funded by the US Department of Education.  Educational partnerships, like Partnering for Paras, are evaluated between partners on a semester-by-semester basis with each partner providing data on enrollments, academic progress and faculty involvements.

		IIB5_txt: The work of faculty members in the College of Public Service with UHD service partner House of Tiny Treasures has so far led to several scholarly publications.  One examples is:  “A Case of Need: The House of Tiny Treasures”. The International Journal of Case Method Research & Application.  Kortz, W. J., Jenkins, K. L., Nath, J. L. & Pelz, B. (2007).Assistant Professor of Psychology Liz Walden’s experience with the organization she helped found, AssistHers, let to her authorship of the following scholarly work:  “An Exploration of the Experience of Lesbians with Chronic Illness”.  Journal of Homosexuality.  Walden, Elizabeth (2008)UHD faculty member Sandra Dahlberg Co-edited and contributed to the following compilation of essays written by women who changed their lives through the pathway of higher education as an outgrowth of her participation in Vivyan Adair’s exhibit “The Missing Story of Ourselves:  Poverty and the Promise of Higher Education” which launched a four-year tour at UHD’s Willow Street Pump Station in 2004.  Vivyan Campbell Adair, Sandra L. Dahlberg. Reclaiming Class: Women, Poverty, and the Promise of Higher Education in America.  Temple University Press (2003).  Associate Professor of Criminal Justice Mark Kellar’s work in the Prison System led to his examination of reasons for inmate assaults in Texas jails:  “Inmate Assaults in Texas County Jails”. The Prison Journal. MA Kellar.  HM Wang.  2005Assistant Professor of Political Science John Linantud’s experiences in active learning course development at UHD led to his presentation of  “Team-Teaching an Interactive and Community-Based Methods Course: A Case Study”. Paper presented at the Annual Meeting of the American Political Science Association (99th, Philadelphia, PA, August 28-31, 2003).

		III1_txt: A.1  Mission statement--UHD is in the process of modifying its mission statement as a result of its recent strategic planning process to include even more direct wording about service to community.  Relevant language includes:  "The University of Houston-Downtown educates people for careers and life through academic programs, research, and public service that are responsive to an increasingly global society" and contains a shared value of:  "Service – UHD promotes civic responsibility and applies its intellectual capital and talent to benefit the larger community."

		III2_txt: As an urban commuter institution, UHD has always felt intricately connected to its community.  In recent years, however, the definition of community and service-area has changed significantly for UHD as it has for most institutions.  We not only offer classes across town, but across the globe.  Our concept of community, therefore, must be defined not only by our faculty and administrators, but by our students.  The community in which the building is located is important, but to the students who live in more distant neighborhoods (and countries), community is where their families are, where they send their children to school, and where they go to church.  This is reflected in the partnerships we have selected for inclusion in this application.Not reflected in the application are pieces of information such as:UHD has been a member of the Texas Campus Compact for 6 years and, in fact, our president, Max Castillo, serves on the board of that organization.Last year, UHD was named to the President’s Higher Education Community Service Honor Roll.  This year UHD is applying for the designation of “with Distinction.”At last year’s observance of National Campus Sustainability Day, Houston Mayor Bill White had this to say about UHD’s involvement in the community:  “UH-Downtown is an integral part of the Houston community and is helping to shape the north end of downtown for the future.  Houston must be able to count upon institutions like UHD and leaders like Max Castillo to educate its residents, set an example of progressive action and partner with individuals and civic, service, and corporate entities in order to successfully bring about change.”

		III3_txt: Word limits are difficult to apply across the board to all institutions.  Areas that seem for our institution to require significant elaboration in order to paint a true picture were left little room on the application itself while areas that for us are very straightforward were given substantial space.  A good example is description of and quotes from strategic planning that were give a hundred words or so.  It was also difficult to convey the passion we feel for some of our efforts in short space and in the partnership grid.  An additional column for optional partnership information would have been helpful.However, the pdf application itself was easy to complete.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
 
  


 16







 
6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 25







c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
 
 
 
 
 
 
 


 


 30







B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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			11
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		PrintButton1: 

		Name: Daniel Dougherty

		Title: Director, Center for Civic Engagement

		email: dan.dougherty@drexel.edu

		City: Philadelphia

		State: PA

		Institution: Drexel University

		president: Dr. Constantine Papadakis

		address: 3141 Chestnut Street, Philadelphia, PA 19104

		Phone: 215-895-6296

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Drexel’s mission is "To serve our students and society through comprehensive integrated academic offerings enhanced by technology, co-operative education, and clinical practice in an urban setting, with global outreach embracing research, scholarly activities, and community initiatives."  

		IA2_text: The Center for Civic Engagement, as Drexel's nexus for community engagement activities, hosts an end-of-year luncheon to celebrate achievements in civic engagement across the university and community that brings together community partners, students, faculty and staff involved in community engagement.  As part of the luncheon, the Center for Civic Engagement honors student leaders including students who have completed an extensive amount of civic engagement through the AmeriCorps program, Scholars in Service to Pennsylvania (SISPA), as well as, student leaders and groups that have achieved significant civic engagement accomplishments.  Drexel's Student Life Office also hosts the Student Life Award Ceremony during the spring term every year to recognize students involved in community engagement and offers the following awards: Dean's Award for Outstanding Leadership and Service for Graduating Seniors; Outstanding Leadership in Community Service; Student Organization Outstanding Service Award.

		IA3a_text: Drexel University, through the Center for Civic Engagement, administers a community partner survey at the end of the school year to solicit feedback from community members about their partnerships.  In addition, staff from the Center for Civic Engagement conduct a mid-year phone survey to insure that university-community partnerships meet the needs and expectations of community partners.

		IA3b_text: Drexel does use the aggregated assessment data to improve and strengthen community partnerships and sustain meaningful and high-quality civic engagement opportunities.  We also use aggregated data in promoting community engagement through university-wide reports and promotional material to underscore the value that the university places on university-community partnerships.

		IA4_text: Drexel University makes special efforts to emphasize community engagement and to be an institution that exemplifies good citizenship in its university-community relations.  On Drexel's homepage, placed prominently along with other pillars of a Drexel education, is a link to "Civic Engagement" initiatives through the Center for Civic Engagement.  In addition to the website, the Office of Admissions underscores the importance of civic engagement to all prospective students through its recruitment presentation.  Annual University-wide reports, such as the Office of Government and Community Relations' report, widely publicize Drexel's engagement with the community in various ways.  Finally, brochures and newsletters from many departments, schools/colleges across Drexel highlight commitments to campus-community partnerships.  For example, Drexel's Center for Civic Engagement promotes the University's commitment to community engagement through a brochure titled, "Connecting Campus with Community" and a tract written by Provost Mark Greenberg, "Civic Engagement and Service Learning: A University's Culture of Connectivity."

		IA5_text: The President of Drexel University, Dr. Constantine Papadakis, speaks often about the great importance of Drexel's role as an engaged institution in the city of Philadelphia, the region, and the world.  For example, the President's report issued every two years promotes Drexel's contributions through experiential learning, applied research, and civic engagement.  The President also heralds the contributions of the university in educating students as good citizens by engaging in the public life of the community.  As recently as this past summer, President Papadakis pointed out in an article by the Philadelphia Inquirer that the fate of Drexel and the surrounding community as intertwined and, therefore, it is incumbent on the university to advocate on behalf of the community along with engaging it.

		B1_text: In 2003, Drexel University established the Center for Civic Engagement (CCE) as a campus-wide coordinating office responsible as the clearinghouse for community engagement.  The mission of the CCE is to promote the ideals of social responsibility and public service by facilitating community based experiential learning for students, faculty, and staff.  Through collaborations with the community, and in support of the university's strategic plan, the CCE improves the public good on the local, national, and global levels while enriching the scholarship and character of Drexel through enhanced education.In addition to the Center for Civic Engagement, the Office of Government and Community Relations (OGCR) serves Drexel in furthering its community engagement by administering and maintaining the University's relationships with City, State, and Federal elected officials and government agencies, as well as with civic leaders and representatives from community based organizations.  The OCGR facilitates the Community Relations Task Force - a campus wide group that meets bi-monthly to discuss community partnership issues.Other campus-wide initiatives in community engagement includes the Engineering Cities program, whose goal is to bring the intellectual resources of Drexel University to bear on the pressing concerns of the rapidly growing urban world.  Projects focus on urban livability and sustainability from Philadelphia to issues around the world.

		B2a_Text: The Center for Civic Engagement, as Drexel's university-wide coordinating office for community engagement, is supported in both staffing and operating budgets through the Pennoni Honors College.  The OCGR is an administrative office at Drexel and the Engineering Program is funded through the College of Engineering.

		B2b_text: At Drexel, each unit and school/college is responsible for its own external funding to support community engagement, however, by way of one example, the Center for Civic Engagement is currently in a collaborative project with Drexel's School of Education which is funded externally through a Philadelphia philanthropist.  The project is the "Philip B. Lindy Inner-City Public School Program at Drexel University."  The purpose of the program is to level the educational "playing field" by partnering with the Philadelphia Public School System and leveraging resources to improve learning in the areas of literacy, math, and science skills. 

		B2c_text: Drexel's Office of Institutional Advancement has committed itself to fundraising directed to community engagement (e.g., the Lindy gift to the university) and the Office of Research Compliance and Administration has a grant officer designated to assist in securing external support for community engagement.  The Office of Government and Community Relations has recently secured funding for community engagement for public health and neighborhood beautification projects.  Several colleges and schools across the university have also been successful in fundraising for community engagement.  For example, the School of Education manages The Math Forum @ Drexel which serves K-12 students, community groups, teachers, and schools through math education.  The Math Forum has participated in externally funded projects in excess of $5,500,000 since 2002.  The School of Public Health recently won a grant for $900,000 to support Masters-level education of public health professionals.  Of the grant, Marcus Kolb, PhD, the associate dean of student affairs at Drexel's School of Public Health, was noted as saying, "This is an opportunity for working with public health officials from the Philadelphia region to advance their education and service to the community."

		B3a_text: The most comprehensive systematic campus-wide tracking mechanism for civic engagement at Drexel University is through the Center for Civic Engagement’s Samaritan Technologies Database. This database tracks curricular and co-curricular activities across the university. The database provides a variety of functions that increases ease of contact between students, university staff, and university faculty and community partners. This web-based tracking system accepts input from community partners to outline their organization and allows us to promote among the student body their catalog of opportunities for which students can register. The system also allows specific time schedules to be set for opportunities and allows students to find opportunities based on their schedule, interests, or skills. It also allows a variety of reporting functions including lists of volunteer/service-learner registrations, contact information for students registered for service-learning and volunteer placements, and self reported hours of service and engagement. The self-reporting hours reports also include a post-survey which measures civic attitudes and social values and asks students to share reflections about how civic engagement has impacted their learning.

		B3b_text: Drexel uses the data from the university-wide civic engagement database for internal and external reporting that leads to increased attention for community engagement across the university.  Data is also used to improve community engagement programs so that they become stronger, more collaborative, and sustainable in the long term.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The Center for Civic Engagement also administers an on-line student survey.  The survey attempts to assess the learning impact that civic engagement has on Drexel students at the time that they complete their civic engagement activities.  Nearly all of the students who complete their survey are doing so after they have taken part in curricular based civic engagement, although, some students that have completed volunteer activities also complete the survey.  This on-line survey is one half of the overall effort to comprehensively assess the impact of civic engagement on students.  All first year students also complete an in-class course survey that includes a section on civic engagement.  In addition, this fall term, there will also be a pre-service student survey with the goal of establishing a baseline assessment based on existing experience in and attitudes toward civic engagement.

		B3d2_text: Drexel does not currently have a way to provide systematic campus-wide assessment of community engagement on faculty.  However, the Center for Civic Engagement has set as one of its major goals this year to assist with increased faculty development regarding civic engagement.  As part of the effort, the CCE will convene a faculty seminar as a vehicle of discussing community engagement at Drexel and from this group will come plans to assess the institutional impact of community engagement on faculty.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: Currently, the Center for Civic Engagement conducts a mid-year phone survey and end-of-year mail survey to community partners that represents the most systematic approach to assessing institutional impact on the community so far.  As with faculty impact, there are plans for this year to improve upon campus-wide assessment mechanisms regarding the impact of institutional engagement on the community.  One example is that a Drexel University-wide Community Relations Task Force has been discussing since March 2008 plans to develop a more comprehensive tracking and assessment database for all schools/colleges/programs involved with community engagement.  

		B3d4_text: There are two main ways that Drexel University provides systematic campus-wide assessment mechanisms to measure the impact of institutional engagement in the community: the biannual President's Report and the Annual Community Impact Report.  Both reports are the result of processes that gather information from every part of Drexel University including undergraduate, graduate, and professional programs.  Drexel's President, Dr. Constantine Papadakis stated the significance of community engagement on the institution by saying "Drexel is proud to be a good neighbor.  We work hard to ensure that we have a positive impact on Philadelphia and our region.  Our involvement in the community is so important, we have made it part of our mission statement, which guides everything we do at Drexel." 

		b3e_text: Data is used in ways that improve programming and partnerships.  Given the importance of community engagement in Drexel's mission, strategic plan, and institutional support, the use of data is crucial to the continued success of various initiatives focused on community engagement.  Moreover, assessment data makes it possible for intra-campus collaboration and complimentary planning.  

		B4_text: Community engagement is addressed specifically in three of the five components of Drexel's strategic plan.  According to the most recent Strategic Plan, "It is our vision that Drexel will become an institution that engages globally in innovative education, research, and service by continuing to build a campus that encourages innovative thinking and learning and productive collaborations that can help meet the critical needs of the world.  Drexel will continue to develop our unique approach to higher education by expanding experiential opportunities without boundaries, renewing our curricula and increasing our research in service to the world.  Drexel will engage and mentor our students meaningfully, treating them with a level of care and concern for their intellectual and emotional growth found at the finest colleges and universities.  We will use Philadelphia as a real-life laboratory to teach our students good citizenship."

		B5_text: Faculty and/or staff who engage with the community have various types of professional development support at Drexel.  In some cases, institutional support is allocated directly to those faculty and staff performing community engagement initiatives in the form of workshops, trainings, and conference participation/attendance.  An example of this is the Faculty Development Seminar on civic engagement offered through the Center for Civic Engagement.  In other cases, faculty receive professional development through Drexel's Center for Academic Excellence, and the Committee on Faculty Development and Equity through the Provost's Office.

		B6_text: Community partners do play a role in departmental planning for community/civic engagement. Mainly, their role comes through the planning implementation, and assessment of community-based opportunities for students and faculty. As part of the partnership planning process, a staff member of the Center for Civic Engagement visits the community partner to conduct a site review which allows partners to share the assets and needs of the partners and discuss how Drexel University service-learners and volunteers and meet the expectations of the partnership. The Center for Civic Engagement also promotes community voice through an annual survey where community partners can assess the quality of the partnership and suggest ways that the partnership can improve. The University also promotes community partnerships through the Office of Government and Community Relations.

		SD1_text: At Drexel the search/recruitment policies that encourage the hiring of faculty with expertise in and commitment to community engagement varies by school/college and focus of programs.  For example, the College of Engineering, the College of Medicine, the College of Nursing and Health Professions, the Earl Mack School of Law, the School of Education, and the School of Public Health all actively recruit and hire faculty with experience in and a commitment to community engagement.  These particular schools and colleges within the University offer an orientation to learning that is grounded in service to the broader community. 

		SD2a_text: Community Engagement is rewarded according to Drexel's policies for promotion and tenure as part of service to society.  However, it can also count toward engaged scholarship depending on a faculty member's school or college.  Drexel's promotion and tenure policy states, "Programs, Departments and Schools or Colleges may establish their own standards and criteria for tenure provided such standards and criteria are consistent with the University-wide general standards and are communicated to all tenure-track hires at the time of the appointment."  Consistent with this policy, the schools and colleges of the University with a public service orientation may count community engagement as part of teaching and scholarship as well.

		SD2b1_text: It varies by school/college as long as tenure and promotion guidelines are consistent with the University's guidelines established by the Office of the Provost.  For example, depending on the focus and purpose of a community engagement activity it could be classified as part of research, teaching, or service.

		SD2b2_text: Limit to 200 words

		SD3_text: There are several ways for students to develop as leaders in community engagement at Drexel University.  One example is through the Center for Civic Engagement's "Drexel Community Scholars" (DCS) program.  The DCS program is a leadership opportunity open to all Drexel students, based on a competitive application, in which students become the vanguard for civic engagement at Drexel.  The DCS play an integral role by planning, implementing, and assessing activities with community partners across Philadelphia.  The DCS has both direct service and administrative responsibilities and is a position best filled by students who want to enhance their classroom learning and put their skills to work making an impact in the public life of the community.

		SD5_text: As part of the UNIV 101 course at Drexel, there is a faculty liaison group with responsibilities for advising on the scale, scope, and direction of civic engagement opportunities for all first year students.  The liaison group represents every school/college with undergraduate students and is convened by the Center for Civic Engagement.  Additionally, Drexel has a Community Relations Task Force composed of faculty and administrators from schools/colleges and administrative departments involved in community engagement.  The Task Force brings attention to community engagement at the university and is a vehicle for collaboration and sharing of best practices in university-community partnerships.

		SD4_text: Currently it is not, however, there are two initiatives in the planning stage to introduce certificate programs for community engagement.  One is through the LeBow College of Business to develop a certificate program in social responsibility where students take a range of courses including social entrepreneurship, business ethics, and non-profit consulting, along with performing a set number of hours in civic engagement activities.  The other is being planned through the Pennoni Honors College and would allow students across the university to seek a certificate in civic engagement based on a combination of courses, civic engagement, and leadership education through the Center for Civic Engagement.

		IIA1a_txt: As an urban university, Drexel has long believed in the value of experiential education, service learning, and community-based learning as pedagogical tools, and has sought to provide learning opportunities for its students outside the classroom.  This deeply rooted educational philosophy led Drexel several years ago to develop imaginative approaches to civic engagement as an organic component of a Drexel education, in our commitment to educating not only outstanding professionals but also exemplary citizens. A major defining moment of the university’s definition of service-learning and civic engagement  occurred in 2000 when the University created UNIV 101, “The Drexel Experience.”  This single course required, and still requires today, all of the approximately 2,500 Drexel freshmen to engage in meaningful civic engagement activities throughout the greater Philadelphia community.  The process by which we identify courses with a Service Learning/Experiential Learning component is somewhat complicated.  In addition to UNIV 101, each of the 13 colleges and schools has developed individual mechanisms to identify their specific courses that have service learning components.  The overarching theme for these distinct mechanisms is tied to the university’s historic commitment to bridging the town/gown gap in significant ways that leave lasting impacts upon both our students and the community.

		IIA1b_1: 125.00000000

		IIA1b_2: 15%

		IIA1c_1: 25.00000000

		IIA1c_2: 65%

		IIa2a_txt: As a result of its traditional commitment to experiential education, Drexel University has clear and established learning outcomes in place for its students’ curricular engagement with the community.  One of our primary learning outcomes is course-specific learning in a community setting, which is at the very core of experiential learning.  A second learning outcome is the development  and understanding of the importance of personal integrity and ethical conduct.  Students who engage in community based experiential learning are exposed to a vast array of social justice issues that demand responses firmly grounded in a code of personal integrity and a strong sense of ethical conduct.  Additionally, and perhaps most significant, is the fact that service learning activities increase critical thinking skills and encourage social responsibility, enhancing student citizenship and contributing to an understanding of the dimensions of true leadership.  When students are introduced to the people and institutions that make up society and are exposed to real-world problems and issues that become the subject of classroom discussion, everyone benefits. 

		IIA1d_1: 110.00000000

		IIA1e_1: 3500.00000000

		IIA1d_2: 35%

		IIA1e_2: 20%

		IIA2b_txt: Different entities at Drexel have established their unique learning outcomes for students’ curricular engagement with the community.  Included are two of the many examples that abound here:The Earle Mack School of Law  requires each Drexel Law student to offer 50-hours of “Pro Bono” service, with the learning outcome being to make the student aware of the immediate impact they can make by helping those most in need.  In addition, the “Pro Bono” program strives to educate students about their ethical responsibility to provide assistance and improve access to legal services throughout their legal careersThe College of Nursing and Health Professions at Drexel maintains a fully functional health clinic that enables the CoNHP to enact several of its specific learning outcomes for students’ curricular engagement with the community.  One of these is to equip students to become culturally competent professionals. Students are given valuable insight into the challenges and rewards of being a health professional in a community setting that might be vastly different from their own.    A second  specific learning outcome developed by CoNHP is connecting classroom and clinical learning (practicum).  This is accomplished by providing students with the opportunity to give skilled nursing care to patients.  

		IIA2c_txt: Drexel University partners with Samaritan Technologies, a company that specializes in highly customizable web and PC based software for volunteer recruiting, coordination, tracking, networking and reporting.   Through the Samaritan database, all students who engage in service learning and civic engagement are asked to complete an on-line survey.  This survey gages the number of hours students dedicated to service learning, and offers students an opportunity to provide a short description of the service performed.  Additionally, the survey allows the students to indicate what type of reflection activity and/or assignment was connected with their service (e.g., journal entry, paper, online blackboard discussion, in-class presentation, etc.).   Another significant question on the survey that assesses the learning outcomes is who did the student discuss their service activity with (e.g., another student, the instructor, the site supervisor, the recipient of the service, etc.).  Finally, students were asked to indicate the level of contact with the service beneficiaries.  The entire survey instrument is designed to increase the student’s critical thinking skills and to encourage social responsibility.  This survey instrument also attempts to determine whether there has been an increase in understanding of the importance of personal integrity and ethical conduct on behalf of the student.

		IIA2d_txt: The assessment data is used to increase the University’s understanding of how we teach service learning and civic engagement.  It is also used as a driving force to encourage greater uniformity in how the different colleges and schools of the University approach service learning and civic engagement.  For example, the most recent assessment tool revealed that there are differences the ways the reflection component is undertaken.  Some instructors require a written reflection, while others believe that a classroom discussion is sufficient reflection on the service learning experience.  As a result of this, in the future we will encourage both written reflection through journal entries and structured classroom reflection guided by the instructor.  The assessment also indicated to us that a majority of our students had contact with the service beneficiaries, and that the contact was incredibly positive and life changing for the students.  In the future, the Center for Civic Engagement will use the information from this survey to encourage more and more students to become engaged and to participate in the many service learning activities offered by the University.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: Off

		IIA3a_txt: Student Research – One of the ways community engagement is integrated into student research is through a program in Drexel’s College of Medicine called The Growth, Learning, and Development (GLAD) Program.   This program is dedicated to improving the understanding of how children with histories of neglect, or abuse, or prenatal cocaine exposure develop emotionally, behaviorally, and cognitively.  Drexel students who participate in GLAD are responsible for interviewing parents, videotaping labs, assisting with babysitting of siblings during lab visits, and participation in lab meetings.Student Leadership - Student leadership in community engagement is fostered through our Drexel Community Scholars (DCS) program. Supported by federal work study funds and the AmeriCorps program: Scholars in Service to Pennsylvania, each scholar commits to a year of service with one of our community-based organizations to recruit and retain Drexel students by enhancing volunteer experience. In addition to direct service, Scholars undergo a Pre-Service Orientation to become more familiar with their civic issue and their Community Based Organization  - while building community amongst themselves. Furthermore, Continuing Development Training takes place each month as Scholars come together to reflect on experiences while honing leadership skills and learning best practices in capacity building. Internships/Co-ops - In addition to classroom learning, research, projects, papers, and exams, Drexel offers its students the unique opportunity to participate in a co-operative education program that strongly emphasizes preparing students for the job market and preparing them to be responsible citizens.  There are several unique co-op opportunities that deal directly with some of our community partners and community based organizations. 

		Core Courses: Off

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: Community engagement has been integrated with curriculum on an institution-wide level at Drexel University.  Because of the sheer size of the University, it is often difficult to catalogue the many ways this has taken place.  The first year sequence integration of community engagement with curriculum on an institution-wide level is through the University's UNIV101 program.  UNIV101 is a mandatory course, required of all first-year students, designed to maximize the students' potential to succeed in the classroom and to manage the challenges presented in college and professional life.  A significant element of UNIV101 is the civic engagement requirement whereby every first-year student must complete a civic engagement project/experience that allows them to apply their knowledge and skills towards the betterment of society.  There are several specific majors where community engagement has been integrated with curriculum.  For example, in the College of Engineering, students who are majoring in environmental engineering have the opportunity to take a special course whose emphasis is on the evaluation of water quality and pollution in under-served communities.  In the College of Arts and Sciences, a special course offered through the major in Africana Studies provides its students with an opportunity to serve as direct mentors for inner-city high school students.   

		IIA4_txt: Dr. Gail Hearn, professor in the Department of Bioscience and Biotechnology, recently announced the official opening of a wildlife research station on Equatorial Guinea's Bioko Island, the first such facility in the region.   The field station is expected to boost wildlife conservation efforts in the oil-rich African country and enhance educational opportunities for its people.  Dr. Theodore Corbin, MD, MPP, Assistant Professor in the Department of Emergency Medicine at Drexel's College of Medicine recently developed a violence intervention program called Healing Hurt People.  This new initiative is  targeted at individuals who have been victims of violent crime who come to the University hospital's emergency room.  In most cases, those who are not hospitalized are discharged back into the community without any connection or follow-up.  Another injury, or an act of retaliation is a familiar next step.  Dr. Corbin's trauma informed approach allows program staff to make personal contact with the victims, direct them to social services, and mentor them through the process of connection and redirection.Dr. Dennis Andrulis, Director of the Center for Health Equality, recently prepared the first blueprint for public health disaster preparedness for minority communities in the nation's history.  This statement provides broad guidance in identifying priorities for integrating culturally diverse communities in public health preparedness.                                      Dr. Arthur L. Frank, Professor of Environmental and Occupational Health, gave several lectures to physicians at the National Conference on Climate Change and Impact on Health in New Delhi, India.Belinda DeAbreu, Assistant Professor in the College of Information Science presented "Social Networking and the K-12 Classroom" at the New Agendas for Media Literacy conference held at the University of Texas at Austin.  

		learning centers: Off

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: Off

		training programs: Off

		professional development centers: On

		other (specify: Off

		IIB1_txt: Drexel University's Goodwin College of Professional Studies offers an extension program through the Bucks County Technical High School, a local area high school.  This educational alliance allows high school students to take some adult evening courses -- auto CAD, computer science and building renovation - to earn credit hours transferable to Drexel.Drexel University's Goodwin College of Professional Studies also offers non-credit courses as part of its continuing education program to members of the greater Philadelphia community.  These non-credit courses range from four hours to ten weeks in length and cover topics such as computer-aided design, information technology, e-commerce, photography and Philadelphia's history, politics, and architecture.  A special series of non-credit courses for teenagers/high school students is also offered by the Goodwin College of Professional Studies.The English Language Center at Drexel also offers a series of 10-week non-credit courses to non-English speaking persons in the greater Philadelphia community, including "English in Everyday Life", "Idioms in American Culture", "Fundamentals of Grammar", "Exploring American Life and Language", and a number of advanced electives (e.g., "Beginning Conversation", "Advanced Conversation", "TOEFL Study Strategies", "Writing Workshop", etc.)The LeBow College of Business at Drexel has several professional development centers designed specifically for the purpose of sharing the vast academic resources of the University with the greater community.  Examples of these professional development centers include the Laurence A. Baiada Center for Entrepreneurship in Technology, the Center for Corporate Governance (which interacts with members of the local business community, acting as a forum for the open exchange of ideas supported by research), and the Sovereign Institute for Strategic Leadership (which hosts networking sessions for area business leaders and provides unique forums for discussion on leadership style). 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: Off

		faculty consultation: Off

		IIB2_txt: A number of institutional resources are provided as community outreach.  As previously mentioned, the entire first-year class of Drexel University students offers the greater Philadelphia region in excess of 25,000 hours of civic engagement/service learning on an annual basis.  These students are placed in approximately 85 different service settings in the greater Philadelphia region, and they each bring to their specific assignment a passion for service and an application of knowledge from their respective discipline.Drexel University's Westphal College of Media Arts and Design is home to a number of extraordinary cultural and arts groups that regularly share their talents with the greater Philadelphia community.  Each fall and spring term, the Drexel Dance Ensemble, the Drexel Wind Ensemble, and the Drexel Gospel Choir offer first-rate concerts for the entire Philadelphia community to enjoy.  Additionally, the Westphal College of Media Arts and Design holds a number of special presentations of gallery work of students and faculty members throughout the year.  The Drexel University Athletics Department offers a wide and full array of athletic events that are open for members of the greater Philadelphia community to enjoy.  Additionally, Drexel Athletics hosts an annual "Inspire a Child to Dream Day" where students from West Philadelphia High School are invited to spend a day on campus shadowing selected staff members from Drexel Athletics and other faculty/staff of the University.Individuals who are not affiliated with Drexel University, including students and faculty of other universities in the area, and members of the general public are welcome to use the Drexel University Libraries. 

		IIB4a_txt: Drexel University's Community Relations Task Force exists to enable Drexel to truly partner with the community and to create/maintain relationships that are mutually beneficial.  The Community Relations Task Force, along with the Center for Civic Engagement, both stress the significance of the University's understanding that we are not the only one who have something to offer, but that the community also has something to offer us.  This sense of mutual respect has led Drexel to believe that our continued growth and success is only as good as the growth and success of the community.  Through periodic listening sessions and town-hall style meetings, members of the University community and members of the community at large have an opportunity to share and exchange their ideas, dreams, fears,  and concerns.   

		IIB4b_txt: The Center for Civic Engagement has regular and systematic interaction with approximately 85 Community Based Organizations who are our primary partners for the placement of our students to complete their service learning and civic engagement activities.  A specific staff in the Center for Civic Engagement is dedicated to this task (e.g., the Program Director for Community Partners/Outreach), and this staff person serves as the conduit for the feedback that flows from Drexel to the community and from the community to Drexel.

		IIB5_txt: Dr. Patrick Auth, Clinical Associate Professor and director of the Physician Assistant Program, is co-editor of the Physician Assistant Review, recently published by Lippincott Williams and Wilkins.Kate Baldwin, Adjunct Professor of Visual Studies in the College of Media Arts and Design, had her work included in the exhibition "Emerging to Established: 25 Years of the Center for Emerging Visual Arts" at the Philadelphia Museum of Art.Dr. Patricia Dunphy Suplee, Assistant Professor of Nursing in the College of Nursing and Health Professions, received a $58,000 Health Resources and Services Administration from the US Department of Health and Human Services for "Sustaining Diverse Nursing Student Cohorts in Baccalaureate Nursing Programs", which will be used for scholarships for disadvantaged students in the nursing co-op program. Dr. Edward Bereau and Dr. Marion Dugan, Associate professors in the School of Education, recently served on a select group invited to revise graduate program approval guidelines to bring them into compliance with recent legislation that redefines the qualifications needed for individuals to hold positions as district and school administrators.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15





Page &P&R&A







RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Limit to 100 wordsOur mission statement reads as follows: "To provide quality educational programs and services which enable students to achieve their goals and which enhance the community through academic, vocational, cultural, economic, and personal development activities."In addition, the Colleges' s broad strategic goals include: a) To cultivate community involvement, b) encourage community involvement and creative partnerships, and c) provide community leadership for economic and workforce development.  

		IA2_text: Limit to 300 wordsThe College does this in the best possible way to promote community engagement: in partnership with our local economic development council and chambers of commerce.  By partnering with these organizations in making community-related awards and in conducting community-related celebrations, the College clearly demonstrates its commitment to community engagement.  As examples of awards that have been jointly presented by the College and its various community partners, college personnel have won such awards as: 1) the James Campbell Community Service Award (in conjunction with local chambers of commerce), 2) the Spirit of Freedom Award (in conjunction with local chambers of commerce and the Northwest Florida Daily News newspaper), 3) Northwest Florida's Economic Development Volunteer of the Year--three times (in conjunction with the local economic development council and its statewide parent organization--the Florida Economic Development Council, and 4) the Chamber Champion Award.     

		IA3a_text: Limit to 400 words The college has several mechanisms for systematically assessing community perceptions of its community engagement including:1.  "OWC Listens."  This is a convocation of local community leaders representing the  private, public, and non-profit sectors convened twice yearly.  During the meeting, the College President and Vice-President for Branch Campuses and Community Leadership conduct an intensive feedback session in which participants give their perceptions while OWC's personnel listen.  As a direct result of feedback collected during OWC Listens meetings, the College has added nursing and other healthcare programs to its curriculum, evolved from a community college to a four-year institution offering several Baccalaureate degrees, and undertaken a $30 million joint venture with the local County Commission to construct a new facility on campus to house the County's Emergency Operations Center and hurricane shelter as well as the College new basketball arena.2.The College also conducts feedback surveys on a systematic and regular basis including: a) employer surveys, b) ACT Student Opinion surveys, c) alumni surveys, and d) graduate surveys.  The results of these surveys are analyzed carefully and used as the basis for on-going improvements. 3. College personnel also serve on the Boards of Directors of all five local chambers of commerce and both economic development councils as a way to continually collect up-to-date feedback from the community. In addition, the College's president and vice-president for branch campuses and community leadership serve on the boards of several local corporations and add their on-going feedback to the mix.

		IA3b_text: Limit to 300 words The data collected from OWC Listens, the various on-going surveys, and the boards of local chambers of commerce, economic development councils, and local corporations is fed into one central location--the office of the college's senior vice-president--where staff personnel compile and aggregate the data for analysis by the College's Executive Council and College-wide Council.  The aggregated data is then used as the basis for making informed curriculum and budget decisions.  For example, as a result of aggregated community data collected in the various ways summarized earlier, the College has: 1) constructed a $25 million fine and performing arts center that serves communities throughout northwest Florida, 2) established its various healthcare programs including nursing, dental assisting, and radiology, 3) evolved from a community college into a state college offering four-year degrees designed to meet specific local needs, 4) entered into a joint venture to construct a $30 million facility on our Niceville Campus--currently under construction to be completed in 18 months-- to house Okaloosa County's Emergency Operation Center, hurricane shelter, and the College's new basketball arena (which doubles as the hurricane shelter), 5) undertook construction of a new campus in south Walton County in response to the rapid growth there (and in response to feedback from the Walton Chamber of Commerce), and 6) on-going program and curriculum improvements.  

		IA4_text: Limit to 300 words Yes.  The College's website has a special link to our "Leadership Institute" that is a joint venture of the College and the Chambers of Commerce for Niceville, Destin, Crestview, and Fort Walton Beach, Florida.  In additon, the College's award winning INSIGHT newspaper focuses exclusively on community engagement activities of the college.  Further, the college partners with community-based organizations in all of its marketing efforts (e.g. advertising in the newspapers of the local chambers of commerce, partnering with more than more than 50 local community organizations to be "pick-up" sites for college course schedules.  On numerous occasions, the college's catalog and marketing brochures have featured community-based photographs that make clear our commitment to community engagement.

		IA5_text: Limit to 300 words Yes in several ways: 1) The college president has established an executive level position for community engagement (vice-president for branch campuses and community leadership)and assigned overall college-wide responsibility for leadership and coordination of community engagement to this individual; 2) the president requires that selected college personnel serve on the boards of all five local chambers of commerce, both economic development councils, civic groups (Rotary and Kiwanis), non-profit organizations such as United Way, March of Dimes, etc. and several local corporations; 3) the president and VP have established formal community relationships that allow the following organizations to be housed in college facilities: Okaloosa Economic Development Council, Walton Economic Development Council, Choctawhatchee Bay Alliance, Okaloosa County Emergency Operation Center, local legislative office of State Representative Don Brown, and the residential facilities for Children in Crisis ( a non-profit orphanage); 4) the College is the principle meeting location for such local community organizations as Kiwanis, Rotary, Leadership Okaloosa, American Society for Training and Development, Okaloosa Economic Development Council, Walton Economic Development Council, and the local office of Florida's Small Business Development Center as well as the principle meeting location for special events from a variety of community organizations, 5) Community engagement is featured visibly in the College's strategic plan, job descriptions for appropriate personnel, and mission statement, and 6) the College's president reports to a local community-based board of trustees.    

		B1_text: Limit to 400 wordsYes.   The college-wide coordinating infrastructure for community engagement is under the leadership of the vice-president for branch campuses and community leadership and is supported by a full-time staff.  This individual's responsibilities (as shown in his job description) include: business, industry, military (we have three local military bases), local government, and community relations as well as economic development.  Putting overall responsibility for promoting, leading, and coordinating the college's community engagement commitment at this level has ensured its success.  Major components of the College's overall community engagement effort that are the responsibility of this vice-president include: 1)  the OWC Leadership Institute/Corporate Training Center that is the College's principle arm for providing on-going specialized training for business, industry, military, and non-profit organizations, 2) the Choctawhatchee Bay Alliance which is a local non-profit organization housed at the Niceville Campus that brings the community together for the purpose of protecting and preserving the local bay, 3) the Technology Coast Engineering & Manufacturing Network (TeCMEN) which is a consortium of the 30 largest engineering and manufacturing firms in the local community that is housed at the Fort Walton Beach Campus, 4) Center for Manufacturing Competitiveness which is a partnership with the Okaloosa Economic Development Council that is housed at the Fort Walton Beach Campus, 5) the Quality Institute which is a partnership with the Okaloosa Economic Development Council and is housed at the Fort Walton Beach Campus, 6) membership on the local Workforce Development Board, and  7) the Literacy Center which is located on the Defuniak Springs Campus.  in addition to these components of our community engagement infrastructure, we also have our Mattie Kelly Fine & Performing Arts Center which is the cultural hub of the community and OWC Raider athletics which--taken together--serves as the sports hub of the community.  

		B2a_Text: Limit to 50 wordsYes.  The vice-president for branch campuses and community leadership controls the budgets for all of the various components (summarized in the previous block) of the College's community engagement effort. 

		B2b_text: Limit to 200 wordsYes. The vice-president for branch campuses and community leadership works closely with the College's resource development office and foundation to raise funding for community engagement.  An account in the College's Foundation is dedicated to supporting community engagement activities.  In addition, when, for example, during an OWC Listens meeting, leaders in the local manufacturing and engineering sector told College officials a Baccalaureate degree in Program and Acquisition Management was badly needed in their sector, the VP and the College's principle resource development officer collaborated to raise more than $250,000 from this sector in less than six weeks.  These funds were used to "seed" development of the new degree and to win approval for the College to step up from the community college level to become a state college allowed to offer four-year degrees.  This same situation was repeated when during another OWC Listens meeting the local health care community asked for a nursing program.  Start-up funds had to be raised from the local community and were.   There are numerous other instances of external funding being dedicated to community engagement in addition to the dedicated account in the Foundation.

		B2c_text: Limit to 200 wordsYes.  Examples were provided in the previous box but to repeat a few recent examples: 1) fund raising that brought in more than $250,000 to "seed" start up of a new bachelors degree program in Project & Acquistion Management that grew out of one of the College's most effective mechanisms for collecting community feedback (OWC Listens), 2)more than $1,000,000 that had to be raised in the same way to "seed' development of the College's health care programs in nursing, dental assisting, and radiology (again as a result of feedback provided during OWC Listens meetings), 3) in a recent campaign more than $9 million was raised (most of it from a major donor) to support the College's Mattie Kelly Fine & Performing Arts Center--a major component of the College's overall community engagement effort, and 4) the College is currently assisting the Northwest Florida Heritage Museum(another community partner) in raising sufficient funds to construct a new facility on the Niceville Campus. 

		B3a_text: Limit to 400 wordsYes.  The community engagement vice-president, president, and vice-president for instruction work closely to ensure that the data that comes into the College is from the community is systematically compiled, analyzed, and used to continually improve the curriculum, instruction, and other aspects of the College's operation.  The central collection point for all community data is the institutional research component of the vice-president for instruction's office.  The community engagement VP is responsible for ensuring that a steady stream of up-to-date data continually flows into the college from the community.  The IR office under the vice-president for instruction is responsible for receiving,compiling, storing, and tracking the data.  The College's executive council is responsible for analyzing the data and using it in making budget, curriculum, and operational decisions.  Some of the mechanisms used to track and report community data so that it can be analyzed and used as part of the on-going decision making process are: 1) Measures of institutional Effectiveness Report, 2) Institutional Accountability Measures, 3) Student Placement Rate Report, 4) Performance Report of Graduates who Transfer to Universities, and 5) OWC Listens Tracking Report.    

		B3b_text: Limit to 300 wordsYes.  It was data from these mechanisms that informed the College of the need to do the following:1. Establish health care programs in the field of nursing, dental assisting, and radiology.2. Establish bachelors degrees in the fields of program and acquisition management, nursing (in addition to the associate degree program spoken of in Number 1 above), elementary education, middle-school math education, and middle-school science education.3. Enter into a partnership with the Okaloosa County Commission to split the cost of constructing a $30 million facility at the Niceville Campus to house the County's Emergency Operations Center and hurricane shelter as well as the Colleges new basketball arena.4. Secure the $25 million needed to construct the Mattie Kelly Fine & Performing Arts Center to bring cultural opportunities to the community.5. Acquire the Robert L. F. Sikes Congressional Library in Crestview and convert it into a College Campus.6. Secure the funds to construct the College's new South Walton Campus.7. Secure the funds to construct a new $7 million facility on the Niceville Campus to house a significantly expanded version of OWC's Leadership Institute/Corporate Training Center (this project is currently underway) with completion scheduled for approximately 24 months from now. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Limit to 200 wordsFor just one example, we will cite the establishment of the College's Associate degree nursing program that results directly from the data collected, compiled, analyzed, and reported as part of these mechanisms.  Because Florida has a critical shortage in the supply of registered nurses as does the local community, there has always been a high level of student demand for nursing training.  However, because the College did not have a nursing program for years, our students had to leave the community in order to pursue a nursing degree.  Since establishing our associate degree (and now BSN) program, the College has enrolled almost 1,000 students who otherwise would have had to leave our community (and many couldn't because they are place bound).  The College has graduated more than 200 of these already with approximately 90 percent of them accepting positions locally at an average starting salary of $48,000 (which is high for our community).  

		B3d2_text: Limit to 200 wordsFeedback from these mechanisms indicated that the College's part-time faculty members felt they were sufficiently "connected" to the nor sufficiently trained in teaching (OWC employs a large part-time faculty and depends heavily on it--which is another way we engage the local community).  This led to three new initiatives specifically for part-time faculty members: 1) annual part-time faculty orientation and training meeting, 2) inclusion of a new part-time faculty category in the College's "Instructor of the Year" recognition program, and 3) inclusion a the part-time faculty in graduation ceremonies.  These three initiatives improved the "satisfaction rating" of part-time faculty by more than 50 percent.

		Impact on community: On

		Impact on institution: Off

		b3d3_text: Limit to 200 wordsThe impact on the community has been substantial.  To cite just one finding, we will use the college's first bachelors degree program: Program and Acquisition Management.  This program was specifically requested by numerous local defense contractors who also contributed generously to "seeding" its start-up costs.  Prior to the establishment of this degree program, there was no local source of education in this field for local employers or potential employees.  As of this date there are more than 600 students in the program.  Employers now have an on-going labor pool of highly qualified applicants to choose from and the students in the program can look forward to gainful, high-value jobs after graduation.  At an OWC Listens meeting called specifically for this sector of employers last year, participants expressed a 99 percent satisfaction rate with the program.   

		B3d4_text: Limit to 200 wordsThe impact on our institution has been substantial.  To cite just one example we will use the College's Mattie kelly Fine and Performing Arts Center for northwest Florida.  This $25 million facility came was funded and constructed as the result of input from and assistance provided by the Okaloosa Count Economic Development Council (EDC). The president of our College served as the president of the Okaloosa EDC  in 1992.  Prior to that he and the College's community relations vice-president were co-founders of the organization.  While serving as the EDC's president, the College's president heard repeatedly from prospective businesses that they would not locate in Okaloosa County because the county lacked cultural amenities.  Consequently, with the support of the Okaloosa EDC, the College sought and won legislative funding for a world-class fine and performing arts center that would serve not just our local community, but all of northwest Florida.  Since its opening, the Mattie Kelly Fine and Performing Arts Center has done just that and Okaloosa County can now count cultural amenities as one of its strength when recruiting businesses from out of state.

		b3e_text: Limit to 300 wordsYes, the institution uses all of the data collected from its various assessment mechanisms.  Community-based data are used to continually improve the College's curriculum, facilities, services, and operations.  In the area of curriculum, community-based assessment data have been used as the basis for developing and implementing: 1) an RN nursing program, 2) a dental assisting program, 3) a radiology program, 4) a bachelors degree program in nursing, 5) a bachelors degree program in program and acquisitions management, 6) a bachelors degree program in elementary education, and 7) a bachelors degree program in middle school education.In addition, just three years ago, the college was a community college limited to offering associate degrees.  It is now, as a result of community input and assistance, a state college that may grant bachelors and associate degrees.  

		B4_text: Limit to 200 wordsYes, community engagement is a major category in the college's strategic plan.  Strategic goal number IV reads as follows: CULTIVATE COMMUNITY INVOLVEMENT.  Under this broad strategic goal, there are  four more specific community engagement goals as follows:1. Provide community leadership for economic development.2. Serve as a center for the fine and performing arts.3. Encourage community involvement and creative partnerships.4. Offer programs and services which meet the district's changing needs.Each year the College's Executive Council and College-wide Council meet on College Planning Day to plan activities that will help move OWC toward achievement of this broad strategic goal.

		B5_text: Limit to 300 wordsYes, the College reserves two percent of its operating budget for staff and program development activities every year.  This support extends to those faculty engaged with the local civic community as well as with their state, regional, and national professional communities.  In addition, faculty may receive released time from their teaching duties to participate in community engagement activities and to participate in their professional communities.  This is especially important when a faculty member or administrator serves as an officer of one of these organizations.    Because the College is willing to use its professional development dollars to encourage and support community engagement, faculty, staff, and administrators are encouraged to be active participants in the local community, and they are.  For example, the College purchases "institutional memberships" in all five local chambers of commerce and both economic development councils.  This allows a revolving group of faculty, staff, and administrators to actively participate in these organizations as well as in local civic clubs (Rotary, Kiwanis, etc.).  We find that these organizations, along with the United Way and various other non-profit civic and professional organizations represent the most efficient and effective way to engage the community on a continual basis.  Professional development support and/or released time have been provided to OWC personnel to serve in the following positions in the last five years: Chairman of the Board of the Niceville-Valparaiso Chamber of Commerce, Chairman of the Board of the Fort Walton Beach Chamber of Commerce, Chairman of the Board of the Okaloosa Economic Development Council, Board member of the Crestview Chamber of Commerce, Chairman of the Board of the Gulf Coast Alliance for Technology Transfer, Vice-Chair of the Board of the Technology Coast Manuacturing and Engineering Network, Foundation Board of the Walton Chamber of Commerce, Board of the Destin Chamber of Commerce, to cite just a few examples.   

		B6_text: Limit to 300 wordsYes the community has a major voice, and in several ways.  First, the College is governed by a local board of trustees comprised of local community leaders appointed by the Governor of the State of Florida.  This community-based board is the policy making and budget approving board for the College.  Second, the College gives the community a voice through several effective and con-going mechanisms: 1) "OWC Listens" is the twice annual convocation of local community leaders brought together for the sole purpose of providing input and feedback to the College's top administrators and faculty members, 2) direct everyday input is provided to College officials who represent OWC in local community-based organizations including all five local chambers of commerce, both local economic development councils, all local civic clubs (e.g. Rotary, Kiwanis, etc.), and several other sector-specific organizations (e.g. Technology Coast Manufacturing and Engineering Network, Gulf Coast Alliance for Technology Transfer, and OWC's Institute for Senior Professionals (ISP).  The ISP is a community-based organization comprised of retired professionals in the local community who meet monthly with the College's president and other personnel as invited.  ISP members serve as the "ears of the College" in the community and bring a stream of continual feedback to the College to help ensure that the community has a "voice."   

		SD1_text: Limit to 300 wordsYes.  All professors in business, technology, and other career-oriented programs at both the associate and bachelors levels are required to show in their applications that they have community-engagement experience.  During their interviews, they are required to demonstrate that they are advocates of community engagement.  Once hired, these personnel are required to organize and continually interact with their community counterparts through formal advisory committees and informal on-going activities (on-site visits to their businesses for example).  In addition, those faculty in the fine and performing arts, the hard sciences, and the social sciences must show the same.  For example, because OWC is the parent organization for the Choctawhatchee Bay Alliance (CBA), a community-based organization dedicated to the long-term health of one of the largest bays in Florida, a willingness to get involved in community-engagement activities is essential to science faculty.  Each year the CBA sponsors numerous community-based activities in which the community is invited to help take water samples, conduct clean-up campaigns, undertake estuary studies, etc.  Fine and performing arts personnel take singing and acting groups into the community to represent the College on a continual basis for both public relations and recruiting.  Social Science personnel play active roles in local political groups and elections.

		SD2a_text: Limit to 300 wordsYes, but tenure at OWC is called "continuing contract."  In order to be awarded continuing contract, a faculty member must satisfactorily pursue all aspects of his or her job as set forth in the job description, including community engagement.  Consequently, community engagement is an important criterion considered when making continuing contract decisions. An example will help clarify how this works.  Assume a professor in a technology program such as nursing is expected to organize and interact with an advisory committee and to make frequent visits to local health care providers, but is not doing so.  Even if this person is doing an acceptable job in the classroom as a professor, failure to engage the community would be a serious mark against the awarding of continuing contract.  

		SD2b1_text: Limit to 100 wordsBecause OWC still operates on the community college model in which continuing contract is awarded on the basis of excellence in the classroom coupled with active community engagement, scholarship as an end unto itself has not been one of the continuing contract criteria.  Rather, scholarship is considered as a part of "teaching excellence" for continuing contract decisions.  This approach has worked well to date since OWC has a widely published faculty and administration.  For example, the community-engagement VP's latest books is "Economic Development 101: The Basics for Volunteers."     

		SD2b2_text: Limit to 200 wordsYes.  Although the College currently considers community-engagement scholarship as part of its "teaching excellence" criterion when making continuing contract decisions, there are currently changes being planned.  This is primarily because now that OWC has moved up in status to become a state college rather than a community college, the criteria for tenure/continuing contract decisions represent one of several areas in which substantial changes will have to be made.  The College's executive council and college-wide council are currently in the early stages of discussing all of these areas in which change will be necessary (the move up in status is still a recent change).  

		SD3_text: Limit to 300 wordsYes, this is a strong point for the College in the area of community engagement. There are numerous ways in which this occurs.  For example:1. OWC's Bright Futures scholars (scholarship recipients) are required to perform a minimum of 75 hours of community service in order to receive and keep the scholarship.2. OWC's Student Government has community engagement as one of its top priorities from year to year and is continually involved in blood drives, March of Dimes Walk-a-Thons, Heart Association Walk-a-Thons, and other community based projects.3.  The overall purpose of OWC AMERICORPS Program is community engagement.  Our Americorps students are required to complete a minimum of 1,700 hours of community service annually.  The purpose statement of our Americorps Program reads as follows: "...to engage  Americans of all ages in service to help meet communities' critical education, public safety, environmental, and other human needs."  We typically have a class of 40 Americorps students every year.4. OWC's popular service learning courses (SLS 1201 and 1101) are offered every semester.  It is not yet required of all students, but it can be use dfor elective credit in all associate and bachelor degree programs.  The statement of purpose of this course is as follows: "...course designed to enhance and reinforce the value of civic responsibility and to provide students with a community service program opportunity by volunteering in community agencies in the public and private sectors."    

		SD5_text: Limit to 200 wordsYes.  Governance of faculty-related responsibilities for community engagement falls to two standing councils: 1) the College-wide Council, and 2) the Curriculum Committee.  The College-wide Council is comprise of faculty and administrators elected annually.  The Colleges executive level administrators sit on the Council in an ex officio capacity.  The Council recommends to the administration on released time for community-engagement, funding of community-engagement projects, and so on.  The Curriculum Committee governs all curriculum aspects of community engagement.  For example, the College's Service Learning courses (SLS 1201 and 1101) were developed and approved by the Curriculum Committee.   

		SD4_text: Limit to 100 wordsAt this point, we note community engagement on transcripts as follows: Americorp participation, OWC service learning courses (SLS 1201 and 1101), and Bright Futures scholarships.

		IIA1a_txt: Limit to 200 wordsYes. The College has a Curriculum Committee comprised of all instructional department chairs,  division directors, and deans.  The Curriculum Committee is chaired by the Vice-president for Instruction.  The College's principal service learning course was developed and approved by the Curriculum Committee.  The courses, SLS 1202 and 1101 have the following descriptions (in part):"...course designed to enhance and reinforce the value of civic responsibility and to provide students with a community service program opportunity by volunteering in community agencies in the public and private sectors."This description is used as the definition of service learning for guiding faculty in the development of courses and activities.  The process is the same as for all courses: 1) develop at the department level, 2) submit to department chair for approval and forwarding to the Curriculum Committee, 3) deliberation, discussion, and debate in the Curriculum Committee, and 4) final approval by the Curriculum Committee. Requirements include the following: 1) must include a "hands-on" volunteer component in the community, 2) must include a classroom component in which community leaders express their views on civic responsibility, and 3)must include a mechanism for ensuring that students can express why community engagement is so important. 

		IIA1b_1: 33.00000000

		IIA1b_2: 5%

		IIA1c_1: 14.00000000

		IIA1c_2: 100%

		IIa2a_txt: Limit to 200 words1. Enhanced attitude toward volunteerism in the community on the part of students (shown in the required pre-test post-test essays on the subject)2. Greater appreciation of the value of community engagement on the part of students (as shown in their required pre-test post-test essays on the subject).3.  Greater appreciation of the needs of the various sectors in the community (as expressed by students in their required pre-test post-test essays on the subject).4. Enhanced "hands-on" knowledge of how to engage the community in a meaningful way (as shown in the required follow-up reports students make about their actual volunteer experiences). 

		IIA1d_1: 10.00000000

		IIA1e_1: 825.00000000

		IIA1d_2: 4%

		IIA1e_2: 6%

		IIA2b_txt: Limit to 200 wordsYes, but so far this has been limited to the Social Science Department (which took the lead in developing and implementing the service learning courses for the College).  However, interest is spreading to other departments.  Learning outcomes for student curricular engagement in the community are:1. Students will learn how to identify unmet community needs and enter them into one of the College's feedback mechanisms for action.2. Students will learn how to "build bridges" between community organizations and the College departments/personnel that can help them.  

		IIA2c_txt: Limit to 200 wordsYes.  They are assessed in three ways: 1) as part of the College's standard program review process in which academic programs are assessed every year against specific criteria (as mandated by the principal accrediting body for the College --the Southern Association of College and Schools, 2) as part of the College's service learning courses students must demonstrate their proficiency in observable ways, and 3) as part of the College's established feedback mechanisms, both qualitative and quantitative assessments are made on an on-going basis concerning student feedback brought into the College, bridges built between the community and College as a result of student initiatives, and actual changes made in the College as a result of student initiatives. 

		IIA2d_txt: Limit to 200 wordsTo determine: 1) if student feedback from the community is being entered into the College's established feedback mechanisms, 2) if new bridges are being built between the College and community organizations, and 3) if changes are being made as a result of student service learning initiatives, and 4) if those changes are making a difference in the comunity. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: Off

		IIA3a_txt: Limit to 300 words1. Students in the service learning courses are encouraged to satisfy their "Gordon Rule" research/writing requirement for graduation by conducting community-engagement research and writing the mandatory 6,000 word research paper on aspects of this topic.2. Service learning is the central core of the College's Student Government Association, the principle student leadership organization in the College.3. The College works in conjunction with community-based organizations every semester to arrange internships and co-op experiences that may, then, be counted for credit toward graduation.   

		Core Courses: On

		First Year Sequence: Off

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: On

		IIA3b_txt: Limit to 300 wordsYes.  The service learning courses may be taken as part of the College's "academic core" in any major.  The courses are part of the College's general education tract and may be applied to the student's program in any major for credit toward graduation. 

		IIA4_txt: Limit to 300 wordsYes. 1) The vice-president for community engagement is also a professor of business and management.  His latest book (of more than 60) is entitled: "Economic Development 101 For Volunteer Leaders."  In addition, he and approximately15 other OWC faculty members (full and part-time) offer community-based seminars and workshops year round in conjunction with all five local chambers of commerce and both local economic development councils.  The most active of these faculty members in terms of community-engagement related 2) Dr. David Schott, a professor in the Social Science Division, provides service learning seminars/workshops for the local mental health community year round, 3) Ross Hamilton, a professor in the Biology Department, provides environmental-related seminars/workshops year round for the general public in conjunction with local and state environmental agencies and clubs, 4) Theresa Ryan, a professor in the nursing Department, provides public health related seminars/workshops year round in conjunction with local health care organizations and the local chambers of commerce, and 5) Larry Jones and Ray Rickman, Advanced Technology Department, work with local churches year round providing seminars/workshops to help alleviate a major local, state, and national issue in all communities: the high dropout rate of African American males.    

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: Off

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: Limit to 300 words1. OWC has five (soon to be six) branch campuses/centers that are the focal points of the College's outreach to its community's.  In these campuses/center the College provides "Academic Success Centers" that provide one-on-one tutoring in all disciplines.  In addition, the College provides GED preparation centers, and Math Labs to assist students specifically in these areas.2. The College provides a wide array of non-credit courses covering all disciplines.  Three of the Colleges most effective community engagement programs are dedicated to providing non-credit offerings to three specific components in the community: a) The PRIME TIME PROGRAM offers non-credit course in all disciplines for senior citizens who wish to remain intellectually active but are not interested in college credit (the program serves approximately 500 seniors annually); b) The KIDS ON CAMPUS PROGRAM is a non-credit summer program for children who are out of school for the summer but want to continue their learning in art, music, physical education, science, literature, and all of the College's other academic disciplines; and c) The CORPORATE TRAINING CENTER, LEADERSHIP INSTITUTE,  and THE QUALITY INSTITUTE, which are the College's principal professional development centers, offer on-going non-credit training programs for business, industry, government, and non-profit organizations  (e.g. the LEADERSHIP INSTITUTE provides separate leadership programs specifically tailored for Okaloosa County personnel, the City of Fort Walton Beach, the City of Destin, and all four chambers of commerce in Okaloosa County; the OWC/Chamber Leadership school enrolls "rising stars" from all local sectors in the community (private, public, military, and non-profit); and d) the College operates on-going non-credit training programs through its CORPORATE TRAINING CENTER for numerous local companies including DRS Technologies, L-3 Communications, BAE Systems, Florida Transformer, Whitney Bank, MicroSystems, and numerous others on an as needed basis.   

		co-curricular student service: Off

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: Off

		faculty consultation: On

		IIB2_txt: Limit to 300 words1. The College offers aggressive student placement services as part of its overall community outreach effort (colleges in Florida must place at least 75% of their technical graduates in order to maintain funding for these programs).  OWC's average rate for the last five years is 93%, 2. OWC's Mattie Kelly Fine and Performing Arts Center is the cultural hub of the community offering year round offerings which include an annual Broadway Series of actual Broadway plays that are on tour, an Artist's series of plays that feature a well-known actor or actress, a Student series that feature students and members of the general public from local communities in locally produced plays, revolving fine arts exhibits, and a long list of musical performances by the Colleges symphony orchestra (the Northwest Florida Symphony Orchestra), Show Choir, Jazz Band, and Choral Groups. 3. OWC has men and women's basketball, men's baseball, and women's fast-pitch softball teams that are the community's most popular sports attractions.  Our men's basketball team won the  JUCO National Championship in 1998. 4.  OWC operates full service libraries that are open to the public seven days a week at its Niceville and Fort Walton Beach Campuses.  in addition, the College is a member of the Okaloosa County Library Consortium (a partnership of all local public libraries).  All members participate in a sharing agreement so that a community member need only visit one of the libraries to have access to all of them.5. The College maintains a faculty consultation service through its CORPORATE TRAINING CENTER that offers consulting services to local organizations in the public, private, and non-profit sectors.  Services were provide to 22 organizations in the last fiscal year.    

		IIB4a_txt: Limit to 300 wordsYes.  The College has physical and human resources (facilities and talent) needed by the local community.  Local community organizations, in turn, have financial and human resources needed by the College.  Through its partnerships with local organizations in all sectors (public, private, non-profit, and military), OWC provides consulting, training, and on-site credit offerings year round.  In return, these organization provide facilities for training/education, financial support through the College's Foundation, and high-value employees who serve as part-time instructors/professors for the College.  Maintaining these mutually beneficial partnerships is one of the principal responsibilities of the College's community engagement vice-president.  This VP, in turn, calls on all of the College's departments and many of its faculty to assist in establishing, nurturing, and maintaining these partnerships.  One of the College's most effective strategies for promoting mutuality and reciprocity is the formal "Memorandum of Understanding" or MOU.  When the College is approached for assistance or sees a need and takes the initiative to meet it, the community-engagement VP approaches key decision makers in the organization in question to develop an MOU that sets forth the mutual benefits and reciprocal offerings.  For example, the College has an MOU with Eglin Air Force Base to offer on base all of the general education courses needed by airmen enrolled in the Community College of the Air Force.  In this MOU, OWC agrees to provide the course and teachers needed every semester as well as bookstore services and a tutoring/testing lab.  The base agrees to provide classrooms, base access for college personnel including access to the base library, registration assistance, counseling, and tuition reimbursement for military students as well as part-time faculty members in selected high need disciplines.  The College maintains more than 25 such MOUs with local organizations and agencies.     

		IIB4b_txt: Limit to 300 wordsYes.  In all training programs, non-credit courses, and seminars/workshops provided by the College, the community organization in there is a built-in evaluation/assessment mechanism (the results of which are shared by the organization and the College and discussed face-to-face by key decision makers in each).  In addition, in all instances where an MOU exists, there is an annual assessment meeting between the College and the organization in question.  The purpose of these meetings is to allow the organizations in question to provide evaluative feedback to the College for the purpose of continual improvement.

		IIB5_txt: Limit to 300 words1. The recent publication by Dr. David L. Goetsch entitled: "Economic Development 101 For Volunteers."This book is used by the economic development councils locally, across the state, and in several locations throughout the U.S. and Canada to prepare volunteers to be more effective board members and committee chairs for their local economic development organizations.  His discipline is business/management. 2. The book by Dr. James R. Richburg entitled: "Effective Change Management."  This book is used by Dr. Richburg to assist local non-profits in getting our in front of the changes they constantly face and to better manage those changes (working with non-profits is Dr. Richburg's area of expertise).  His discipline is social science.3. The book by Assistant Professor Stanley Davis entitled: "Effective Customer Service--Ten Steps for Technical Professionals."  Professor Davis uses this book to assist local technology companies in improving their customer service (through the College's Corporate Training Center).  His discipline is Engineering Technology.  4. The book by Professor Ray Rickman entitled: "Math for Technical Careers."  Professor Rickman uses this book to assist the the many students who wish to go to College but do not have the requisite math skills.  Professor Rickman focuses primarily on African American males who need to improve their math skills. His discipline is Advanced Technology. 5.  The book by Professor John Bryan entitled: "Roadside Geology of Florida." Professor Bryan uses this popular book to assist local environmental and outdoors groups in understanding the geology that is right at their finger tips by the roadside throughout Florida.  His discipline is Geology/Earth Science.

		III1_txt: Limit to 400 wordsN/A

		III2_txt: Limit to 400 wordsIt is significant that overall responsibility for ensuring that the College is actively engaged in he local community systematically and in meaningful ways is assigned to a vice-president.  This ensures that community engagement is sufficiently represented and considered in budget, curriculum, facility, and operational decisions.  It ensures that when the topic is raised in meetings, it will get a fair and adequate hearing.  The concept is fully integrated throughout the College, but having a vice-president level advocate is one of the key reasons for the success of community engagement at OWC.

		III3_txt: Limit to 400 wordsWell done and comprehensive.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  


 32







4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Byron P. White, Ed.D.

		Title: Associate Vice President for Community Engagment

		email: whitebp@xavier.edu

		City: Cincinnati

		State: OH

		Institution: Xavier University

		president: Michael Graham, S.J.

		address: 3800 Victory Parkway, ML 4511, Cincinnati, OH  45207

		Phone: 513-745-3968

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Limit to 100 wordsXavier’s Vision Statement reads: “Xavier University is a community of inquiry grounded in the Jesuit, Catholic tradition dedicated to engaging and forming students intellectually, morally and spiritually, with rigor and compassion, towards lives of solidarity, service and success.” 

		IA2_text: Limit to 300 wordsStudent leaders are recognized for their contributions and accomplishments during several student leadership awards assemblies, including All Honors Day and the Antonio Johnson Scholarship Gala, which honors African-American students. Community engagement is recognized at both of these events. Specifically, the Dorothy Day Medal is awarded to a graduating Xavier student who is dedicated to service and social justice. Plans are underway to create an event to honor community engagement among faculty during spring semester 2010.

		IA3a_text: Limit to 400 wordsAn ad hoc committee during the 2007-08 academic year, made up of faculty, administrators and students identified 12 indicators that the university will track in order to assess progress in the area of community engagement. One of those measures called for measuring “perceptions that local and regional communities have of Xavier and its engagement efforts.” While the university has begun to gather benchmark data on some of the 14 measures, it has not yet done so for the one that assesses community perceptions. We will be devising an instrument this year with the goal of implementing it by summer 2009.

		IA3b_text: Limit to 300 wordsWe have not yet gathered sufficient data for analysis.

		IA4_text: Limit to 300 wordsFrom the Xavier website, the following links emphasize community engagement: The President’s Welcome, Academic Service Learning Semesters, and Service Opportunities.  The Community Building Institute, a partnership between Xavier University and the United Way, also prints a brochure that highlights its engagement work.  A 17-page booklet was printed in 2007 and widely distributed locally and nationally outlining the work of the Evanston-Norwood-Xavier Community Partnership, a three-year collaboration between Xavier and two of the neighborhoods that surround the university.  Xavier’s Marketing and Printing Services Department publishes the quarterly “Xavier Magazine,” which always features at least one article highlighting the university’s community engagement.  For example, a recent issue highlighted an alumna of the Academic Service Learning Semester who is continuing her passion for service by working for a non-profit in Africa.

		IA5_text: Limit to 300 words     In his inaugural speech on September.8, 2001, Xavier’s president, Fr. Michael J. Graham, S.J., stated: “If for no other reason than we cannot do everything, it will be especially important for us to discover the places where our passion for intellectual excellence and our passion for a world that is just at last in the eyes of God, intersect. To be sure, each passion suggests its own priorities and activities, but we will best deliver on the promise of this good University that you and I can make great when we discover the ways in which these twin goals converge. What are the needs of our community, our neighbors, our city, our nation, our world – and how can we let these needs be our teachers and what will we learn from them?”     The speech, titled “Scholars, Saints and Citizen-Servants” established community engagement as a hallmark of Graham’s administration. He has consistently articulated this message over the seven years of his presidency in speeches and annual reports. For instance, the brief President’s Welcome that is posted on the university’s Web site states, “Our many opportunities for service and our outreach programs enhance and complete the educational enterprise here, for it is through such opportunities that students learn that the education they receive here finds its ultimate value in the service to those around them, and especially to the poor.”      In 2003, The Cincinnati Enquirer published a guest column from Fr. Graham titled “Learning to Hear the Sounds of Diversity,” which explored the need for the university to more effectively engage in dialogue the disparate voices in the community and on campus. To maintain Board of Trustees’ support of this initiative, the Associate Vice President of Community Engagement regularly presents to the Board’s Academic Affairs and Jesuit Identity committees. 

		B1_text: Limit to 400 words     In 2002, President Graham established the Community Building Collaborative@Xavier (CBCX) to coordinate community engagement activities across campus. CBCX was an informal alliance of most of the offices on campus that worked with students and faculty around engagement and outreach efforts. Its director reported to the administrative vice president and also directed the Community Building Institute (CBI), a team of six full-time community building professionals and support staff, having grown from a staff of 1½ in 2002. A partnership between Xavier and the United Way, CBI provides training and facilitation in asset-based community development practices throughout the region, providing a conduit for engaging Xavier faculty and students. Through CBI’s efforts, the University established the Evanston-Norwood-Xavier (ENX) Community Partnership with leaders from the two moderate-income communities that border campus. The ENX Community Partnership provides opportunities for students and faculty to engage in initiatives deemed mutually beneficial to the communities of Norwood and Evanston as well as Xavier.     In 2007, the director of CBCX was promoted to associate vice president for community engagement and charged with establishing the James and Delrose Eigel Center for Community-Engaged Learning. The Center, which begins official operation in fall 2008, was started with a $3 million pledged gift from Xavier alumnus James C. Eigel and will serve as the lead coordinating body for engagement. It will convene the Community-Engaged Learning Roundtable, a formal alliance of 18 faculty, student leaders and administrators on campus who represent functions directly involved in community engagement. In addition, it will oversee a Faculty Academy for Engaged Scholarship (to open in spring semester 2009) and a Community-Engaged Fellows scholarship program (which begins fall semester 2009), as well as campus-wide systems of communication and evaluation around engagement.

		B2a_Text: Limit to 50 wordsCurrently, Xavier spends about $325K from its operating budget on expenses that directly support institutional engagement. Included in this figure are salaries for personnel devoted specifically to engagement, program support and sponsorship, and office support for the Community Bldg. Institute and the Center for Community-Engaged Learning.

		B2b_text: Limit to 200 wordsThe United Way of Greater Cincinnati provides $200,000 annually to the Community Building Institute toward its community engagement goals. Other annual external funds that support institutional engagement are a $20,000 private gift that allows faculty to provide grants to non-profit organizations as part of their curriculum, and a $50,000 private gift to support student involvement in the Summer Service Internship Program. In addition, the Community Building Institute received over the past year some $246,000 in grants and fees for service from a variety of sources, including the U.S. Department of Housing and Urban Development, the Greater Cincinnati Foundation, and the KnowledgeWorks Foundation to engage the university in community enterprises. 

		B2c_text: Limit to 200 wordsDuring Xavier’s current $200 million capital campaign, the university successfully raised $3 million to fund a Center for Community-Engaged Learning. The Center will be an integral part of a new Learning Commons, which will provide a host of academic services and support to students and faculty. 

		B3a_text: Limit to 400 words     The Office of Decision Support with Academic Affairs conducts periodic surveys of students, faculty and alumni. Various items on each of these surveys are related to community engagement. Annual reports generally will include benchmarking against peers on these items and changes over time in responses by the Xavier community.     The National Survey of Student Engagement is administered to first-year students and graduating seniors each spring. They are asked to report how often they have participated in a community-based project as part of a regular course; if they have completed a practicum or field experience, or engaged in community service or volunteer work. It measures the extent to which the institution has contributed to knowledge, skills or personal development as a voter and contributing to the welfare of the community.     Every year entering students are surveyed at orientation. We have used the CIRP College Student Survey, the College Student Expectations Questionnaire, and most recently the Beginning Student Survey of Student Engagement. These surveys are supplemented with additional questions probing attitudes toward service and community engagement.    Faculty are surveyed at approximately three-year intervals with an internally developed instrument. Faculty report the importance of enhancing their own courses with out-of-class or co-curricular experiences, incorporating perspectives from Jesuit values into their classes, and personally providing services to the community.       This same instrument examines perceptions of university priorities with regard to facilitating student involvement in community service activities, enhancing the out-of-class/co-curricular experience of students, and developing leadership ability among them.  It asks how important it is that students engage in community service or volunteer work and if students participate in a community-based project in the courses they teach.      The Alumni Outcomes Survey is sent to nearly all undergraduate alumni who were graduated one, five or ten years prior to the spring mailing date. This survey is conducted every two years. Here respondents are asked to compare their level of involvement during their time at Xavier to their involvement now in service, political and community activities. Supplemental questions probe the impact Xavier has had regarding service.     In addition, the Division of Student Life and Leadership annually compiles service hours as reported by student organizations and university programs designed to engage students in service opportunities. Several areas of the University whose responsibilities include engagement also publish annual reports that highlight activities. These areas include the ENX Community Partnership and the Brueggeman Center for Dialogue.

		B3b_text: Limit to 300 words     Results of the assessments are reported in a number of ways. The president and the members of his advisory committee receive executive summaries of annual studies. Depending upon the matter at hand, information may be presented to members of the board of trustees, to department chairs and faculty through the college deans, to other personnel and the public as appropriate.      For example, the incoming first-year students were asked during orientation during the  summers of 2006 and 2007 to indicate their interest in various types of service activities. These students showed a significant desire for extended or continued service and immersion experiences. These data provided reinforcement to the efforts by the division of student life to provide appropriate programming and also indicated that a gap existed between offerings and interest. Consequently, efforts are being made to supplement the existing programs.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Limit to 200 wordsThe National Survey of Student Engagement asks students to report the frequency of participation in a community-base project such as service-learning as a part of a regular course and also if they have engaged or plan to engage in community service or volunteer work. This provides a measure of the extent to which Xavier is fulfilling its stated mission. During the spring semester 2007, 58% of seniors responding reported participating in a community-based project as part of a regular course that year. Moreover, 70% of seniors reported having done community service or volunteer work while a student at Xavier.

		B3d2_text: Limit to 200 words     Programs to educate faculty and other employees in the mission of the university and Ignatian principles instruction are offered annually. Members of the faculty are asked to indicate their agreement that Jesuit perspectives and teachings are incorporated into the undergraduate experience, if it is important that these perspectives be incorporated into their classes, and if they have a goal to provide services to the community.      For example over the past three administrations of the faculty survey, between two-thirds and three fourths of principal faculty report that providing services to the community is an important personal or professional goal. In the Faculty Survey of  Student Engagement (2005), instructors choose to describe exactly one of the courses taught by them during that year. Of those responding to this survey, 33% reported that student participation in a community-based project in that course is a technique sometimes, often or very often used. While in that same year (2005), 48% of students responding to the National Survey of Student Engagement reported participating in a community-base project in an academic course during that year. 

		Impact on community: On

		Impact on institution: On

		b3d3_text: Limit to 200 wordsTo this point, we have not tracked specific impact of our engagement activities on the community. An advisory group during the 2007-08 academic year examined community engagement practices and recommended  the University track 12 indicators to determine the effectiveness of its engagement efforts. One indicator calls for measuring “perceptions that local and regional communities have of Xavier and its engagement efforts.” We anticipate benchmarking that indicator during the summer of 2009.

		B3d4_text: Limit to 200 wordsWhen Xavier alumni were surveyed in 2007, 80% reported involvement in service activities or organizations while attending Xavier and 69% in community activities or organizations, much higher rates than what may be found for other private institutions. At the same time, current levels of involvement appear to be similar to those observed for graduates of private institutions in general, namely values in the low 70s.

		b3e_text: Limit to 300 wordsTwo examples follow:     • Entering students were asked during orientation in 2006 and 2007 to what extent they have interest in participating in different kinds of service activities. These include single event, extended, service learning or an immersion experience. Students showed a significant preference for extended or continued service and immersion experiences. The data provided reinforcement to the efforts by the division of student life to provide appropriate programming and also indicated that a gap existed between offerings and interest. The results have been used to realign resources in order to provide better access to service opportunities.      • The centerpiece of Jesuit education is to develop “men and women for others”.  This may be reflected in helping those in need, leading by example, working to further social justice, and working toward a more inclusive community. Since 2004, an annual study has been conducted investigating to what extent new students have expectations regarding development of these characteristics. In conjunction with this, the impact that the Xavier experience has had on these same characteristics is measured at the end of the first year of study, at the time of graduation, and at one, five and ten years removed from graduation. This research has led to a further examination of how well the mission of Xavier is communicated to students and has led to changes in the first-year experience.

		B4_text: Limit to 200 words     The third of the four so-called “pillars” of Xavier’s most recent strategic plan, which was adopted by the Board of Trustees in 2005, requires the University to “Create a Community-Engaged Learning Network.”  Under that strategy, three goals are articulated:      1. Increase community-engaged learning and scholarship.     2. Develop collaborative leadership competencies by creating a nationally recognized center for community engagement and collaborative learning.     3. Institutionalize Xavier’s role in the revitalization of the neighborhoods surrounding campus through the Community Building Institute so as to be recognized as a premier leader in facilitating comprehensive, asset-based community development throughout the region.      Strategic decisions made by the University subsequently have been made to fulfill this goal. In 2007, the University’s associate vice president for community engagement position was moved to a direct report of the Provost in order to imbed the work of engagement more formally into the university’s core academic enterprise. Since then, the Provost has named the associate vice president of community engagement as one of four members of his cabinet. In addition, the President has made Community Engagement a permanent committee of his President’s Advisory Council, made up of community leaders and alumni.

		B5_text: Limit to 300 words     The Associate Vice President for Community Engagement and the staff of the Community Building Institute regularly consult with faculty and staff on engagement initiatives and help to facilitate such activity. Since last spring, the Associate Vice President has worked with a committee consisting of three department heads – one from each of the University’s three colleges – to develop a Faculty Academy for Engaged Scholarship. Modeled loosely after the Outreach Scholars Academy at the University of New Hampshire, Xavier’s Faculty Academy will pilot during spring semester 2009 with eight faculty members. A partnership between the Center for Community-Engaged Learning and the Center for Teaching Excellence, its purpose is to assist faculty in creating community-engaged curriculum. In summer 2009, a Faculty Fellow for Community-Engagement will be selected to serve a two-semester term as part of the Center for Teaching Excellence. A new fellow will be named each year to promote engaged scholarship and provide support to faculty interested in pursuing this approach.     Also next spring, a pilot development program in community engagement is scheduled to be launched for Xavier staff who are neither faculty nor senior administrators. The program, currently being designed by a committee of middle managers and support staff, will train a group of employees in strategies of philanthropy and grantwriting. Upon completion of the course, the participants will be permitted to award four small grants of $500 each to grassroots organizations doing community improvement projects in the Evanston and Norwood communities, which border campus. It is expected that the employees awarding the grants will organize volunteer efforts to support the projects that receive the awards.

		B6_text: Limit to 300 wordsThe Evanston-Norwood-Xavier Community Partnership, which defines a great deal of the University’s community engagement activity in the communities surrounding campus, is directed in part by a steering committee made up of representatives from nine community-based organizations, including resident-led groups, churches,  and community-based non-profits, as well as administrators, faculty and students from Xavier. Beyond that, the University is proactive in including community representatives in major strategic decisions, particularly those that will directly impact the surrounding communities. For instance, community representatives were instrumental in the discussions of the University’s Facilities Master Plan. The architectural firm hired to direct the planning process was chosen in part because of its experience in engaging community representatives in planning processes. Resident leaders had the opportunity to respond to plans and recommend changes before the Board of Trustees was provided a final plan for approval. More recently, a group of Xavier employees that is developing a staff development program on philanthropy that would provide small grants to community groups invited resident leaders to discuss the concept before a formal proposal is written.

		SD1_text: Limit to 300 wordsXavier does not explicitly encourage academic departments to recruit faculty with interests or expertise in community engagement, although some departments do so. However, the overall mission of the University, which promotes social justice and engaged learning, tends to attract faculty who value these principles.

		SD2a_text: Limit to 300 wordsCommunity-engaged scholarship is significantly recognized and considered during the review, tenure and promotion process, but it is not explicitly included in the review, tenure and promotion policies and procedures.

		SD2b1_text: Limit to 100 wordsN/A

		SD2b2_text: Limit to 200 wordsThere is no formal process underway specifically to revise promotion and tenure guidelines to reward community-engaged scholarship. However, the Associate Vice President for Community Engagement aggressively seeks to work with department chairs in promoting engaged scholarship within their disciplines and among their faculty. Furthermore, the Faculty Academy for Community-Engaged Scholarship, which launches in spring 2009, and the Faculty Fellow for Community-Engaged Scholarship, who will begin in summer 2009, will provide direction to faculty pursuing engaged-scholarship, including instruction on ways to incorporate such scholarship into their cases for promotion and tenure. The administration anticipates that these efforts will increase the legitimacy and frequency of such scholarship, eventually giving department chairs and deans the impetus to push for formal changes in their promotion and tenure guidelines.

		SD3_text: Limit to 300 words      Office of Student Involvement is committed to educating its students to lead and to serve.  Students are encouraged and supported in their efforts to meaningfully contribute to society and to make a difference by helping others through on-campus and community-based service. The Peer Leadership Team designs and implements leadership development opportunities in conjunction with Office of Student Involvement. The Outreach Workshop Committee reaches out to local high schools and Xavier students through workshop presentations focusing on specific leadership skills.      Student Government Community Affairs Committee is responsible for providing resources for service projects to clubs, organizations, and Student Senate by working with University service resource groups. The Committee plans service projects for members of Senate and SGA. Xavier Service Fellows receive a full-tuition scholarship and perform regular service during the academic year, and are expected to be leaders on campus in promoting awareness of and involvement in service opportunities.       Alternative Break Trips, led by student leaders, encourage student leaders to spend spring break or the first two weeks of summer immersed in service experiences learning about particular issues such as homelessness, urban youth, AIDS, or the environment in more than 20 national and international locations each year.     ConneXions is a program led by Xavier staff and upper-class students for first-year students that offers a variety of weekly volunteer opportunities, along with a chance to build friendships while learning to make positive changes in society.     X-Action is a group of student leaders dedicated to creating and managing  volunteer programs for their peers.  Programs include STAR (Students Taking Active Roles), Community Action Day, EXCEL (Evanston and Xavier Cooperating on Every Level), and Saturday Morning Service.     Xavier Student Athletes. Each XU athletic team is required to participate in at least one community service project per semester.

		SD5_text: Limit to 200 wordsThere is no formal faculty governance committee with responsibilities for community engagement at this time; However, there is faculty representation from each of the three colleges on the Community-Engaged Learning Roundtable.  The purpose of the roundtable is to advance a university-wide network that promotes and sustains community-engaged learning under the coordination of the Eigel Center for Community-Engaged Learning.

		SD4_text: Limit to 100 wordsCommunity engagement is not explicitly noted on student transcripts.  Course titles on a transcript may have descriptions such as  "internship", "co-op", "field experience", "practicum"  or  "independent research", which identifies potential learning experiences beyond the classroom. 

		IIA1a_txt: Limit to 200 wordsDuring the 2007-08 academic year, a working group was formed by the Associate Vice President for Community Engagement to better define a conceptual framework for community engagement. The group determined that service learning is one form of engaged curriculum that is encouraged and promoted at Xavier. A set of general criteria for identifying these courses was developed.  A preliminary survey was then conducted with department chairs to identify courses that meet these criteria. In fall 2008, a more detailed survey will be provided to members of the faculty to not only more accurately identify community engaged courses, but to distinguish among them according to the level of community involvement they require of students. The goal is to provide students with information that will help them navigate course selection along a continuum of engagement from exposure activities to more participatory activities.

		IIA1b_1: 192.00000000

		IIA1b_2: 14

		IIA1c_1: 18.00000000

		IIA1c_2: 56

		IIa2a_txt: Limit to 200 words     Xavier’s most recent strategic plan, adopted by the Board of Trustees in 2005, identifies seven objectives for the “Grad@grad.” They serve as the learning outcomes that the institution seeks to instill in students and the outcomes are:     1. Reason critically and think creatively.     2. Communicate effectively orally, in writing, and with technology.     3. Integrate knowledge with experience toward wisdom, insight, and understanding.     4. Be morally sensitive to the needs of our times and in career choices.     5. Promote justice and serve society, especially the poor and marginalized.     6. Foster human diversity and inclusiveness through cultural competence and collaborative leadership.     7. Seek to find the presence of God in all things.

		IIA1d_1: 155.00000000

		IIA1e_1: 1956.00000000

		IIA1d_2: 22

		IIA1e_2: 27

		IIA2b_txt: Limit to 200 words     Learning outcomes for curricular engagement are established by faculty on a course by course basis.  Examples:     Nursing Department Outcomes: Students will exemplify service by valuing the dignity and worth of each person while providing thoughtful, compassionate and competent professional care to clients, families and community aggregates.     Early Childhood, Middle Childhood & Montessori Education Outcomes: The candidates in the programs, through their academic and professional training, are prepared to value the lives of children regardless of racial, linguistic, socio-economic, religious, or ethnic background and to work with and value family and school structures in both urban, rural, and suburban settings.             Thus, the Childhood Education and Literacy preparation at Xavier University strives to send out into the education community candidates who are morally sensitive to the academic and social needs of our time, foster an appreciation for human diversity, reason critically, and think creatively.     Criminal Justice 335 Outcomes:  Students will develop critical thinking abilities of the criminal justice system and individuals’ roles and responsibilities within it. Students will gain experiential learning opportunities to test and hone their theoretical understanding about various justice and correctional issues.

		IIA2c_txt: Limit to 200 words     Outcomes for curricular engagement are assessed by faculty on a course-by-course basis.  Examples:     Nursing Department Assessment: Outcomes are systematically assessed through course evaluation strategies including reflective journaling and concept maps of health care delivery.     Early Childhood, Middle Childhood & Montessori Education Assessment: Candidates are observed teaching and assessed on criteria of the PRAXIS II domains.  Other field experience assessments include, but are not limited to, case study observations, intervention plans, self-assessments on videotapes of oneself, behavior and academic diagnostics, and lesson plan development and implementation.       Criminal Justice 335 Assessment: Outcomes are assessed by participation, reaction papers, group projects, a final paper and a home confinement exercise.  

		IIA2d_txt: Limit to 200 words     Criminal Justice 335 Assessment: Assessment data provide insight into whether students are meeting the learning goals for the course and to improve teaching methods.     Nursing: Assessment data are used to improve teaching strategies and course offerings.     Early Childhood, Middle Childhood & Montessori Education: Assessment data are used to determine the knowledge and skills of the candidates.  In addition, the data provide a means for enhancing our teacher education program.  For example, if candidates are lacking in knowledge of working with students who are English language learners, the department develops course content to address the deficiency.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Limit to 300 words     Student Research: Brueggeman Center for Dialogue Fellows Program provides students with an opportunity for research and engagement in foreign communities.  Fellows live and work in situations as varied as an AIDS high school to the World Trade Center in Geneva. The Annual Celebration of Student Research and Creative Activity recognizes students’ research across academic disciplines. Projects include direct engagement with surrounding community organizations and members.       Student Leadership: Xavier Service Fellows receive a full-tuition scholarship, perform regular service during the academic year, and promote awareness of and involvement in service opportunities.  Xavier Philanthropy Program awards grants to courses to invest in one or more community-based organizations working within the subject area of the course. Students determine the goals of their investment strategy a community assessment and an evaluation of organizations working to address community needs.      Internships/Co-Ops:  Summer Service Internship Program places 20 students each summer with agencies in the Cincinnati area to work with their client populations on a daily basis.Philosophy, Politics and the Public honors program has a fund dedicated to engaging students in a wide range of internships in Cincinnati and Washington, D.C. where they intern in Congressional offices and work on public policies. Community Building Institute assigns student interns during the spring and summer semesters to grassroots organizations working on asset-based community development projects throughout the region.     Study Abroad:  Academic Service Learning Semesters in Nicaragua, India, and Ghana combine academic study, community service and reflection on issues of social justice and poverty.  Occupational Therapy Guatemala Service Learning Summer Trip offers a course-related academic international service learning option that will prepare OT majors to advocate for issues of occupation and justice.

		Core Courses: On

		First Year Sequence: Off

		In the Majors: Off

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: Off

		IIA3b_txt: Limit to 300 wordsXavier’s institution-wide instructional focus is captured in its undergraduate Core Curriculum requirements, which form the heart of the University’s commitment to a broad-based liberal arts education in the Jesuit tradition. There are four components of the core curriculum for undergraduate students: ethics, religion and society; cultural diversity; English composition; and a set of requirements distributed among the disciplines of literature, fine arts, foreign language, history mathematics, philosophy, sciences, social sciences and theology. There are several courses offered that fulfill core curriculum requirements – in nearly every field – that are taught in as service-learning or in a community-engaged fashion. However, students are not required to take such courses.

		IIA4_txt: Limit to 300 words     • Beaupre, G., Grein, R., Hodgson, I., Hofherr, M., & O'Connell, W. (2005). The role of course-based philanthropy in formation and learning. Panel presentation delivered at the National Jesuit Conference: Commitment to Justice in Higher Education, John Carroll University, Cleveland, OH.     • Burns, D. J., Conway Dato-on, M., & Sigler, T. (2004). Involving students in service-learning projects: Examples of specific programs. In Proceedings of the Lily Conference: Creating Community for Teaching and Learning (pg. 7). Oxford, OH: Miami University Press.     • Hess, D., Lanig, H., Vaughan, W., Larkin, S., Goings, J., & Smythe, K. (2003). Educating for social justice: A model to develop student cultural competencies through service learning. Presentation delivered at Academic Day, Xavier University, Cincinnati, OH.     • Kessinger, T. A. (2006). Teaching community or service-learning to pre-service teachers: A powerful technique to promote citizenship education. Paper presented at the 2006 Association of Teacher Educators Summer Conference, Philadelphia, PA.     • Kloppenborg, T. J., & Baucus, M. S. (2004). Project management in local nonprofit organizations: Engaging students in problem-based learning. Journal of Management Education, 28, 610-629.     • Lanig, H. (2003). A curricular approach to Hispanic healthcare. Address delivered at conference, San Juan, PR.     • Reid, J., Anderson, C., Burns, D. J., & Toncar, M. F. (2003). Student evaluations of a volunteer community service as a service-learning project in marketing class. Paper presented at the Association of Marketing Theory and Practice Conference, Sandestin, FL.     • Toncar, M. F., Reid, J. S., Burns, D. J., & Anderson, C. (2003). Assessing the benefits of service and Economics [Lynchburg, VA]. Retrieved June 26, 2007 from the Association for Business and Economics Research at http://www.facultyforum.com/gcbe/index.htm.     • Walsh, C. (2003). Implementing service learning into clinical practicums. Participation in the Drake Center Health Fair, Cincinnati, OH.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: Limit to 300 wordsLearning centers: Center for Community-Engaged Learning serves as an intermediary for community-based non-profits and grassroots organizations that are trying to engage the university’s resources, students and faculty. Xavier University Montessori Lab School facilities include classrooms for children and adults as well as a large observation room where students are encouraged to observe the children in the classroom setting.Tutoring: Xavier’s Summer Reading Practicum pairs graduate students and schoolchildren in grades K-10 to improve students’ reading abilities.Extension programs: Numerous lecture series programs, offered throughout the year at Xavier, are open to the public. Non-credit courses: Xavier University's Summer Honors Institute is a two-week program that offers gifted high school students the opportunity to take a course for college credit.Evaluation support: The Community Building Institute (CBI), a partnership of Xavier University and United Way of Greater Cincinnati, conducts assessments of social capital at the neighborhood level in numerous communities each summer.Training programs: Evanston-Norwood-Xavier Leadership Academy that trains local community leaders to strengthen their leadership capacity and to use their communities’ assets to achieve community goals. Peer Learning Luncheons, hosted by CBI, allow grassroots leaders opportunities to share best practices with their peers in areas such as housing development, safety and school partnerships. The Xavier Leadership Center uses consultants from faculty and the private sector to train corporate, non-profit and public sector organizations on a fee basis.Professional Development Centers: Center for Catholic Education is a collaborative effort between Xavier University and the Archdiocese of Cincinnati Catholic Schools Office, whose goals include providing professional development for local area Catholic schools. The Xavier Center for Excellence in Education (XCEED) offers professional development programs for in-service educators by working with local school districts.

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Limit to 300 words     Co-curricular Student Service: Academic Service Learning Semesters in Nicaragua, India, Ghana and Cincinnati combine academic study, community service and reflection.  Williams College of Business’ Community Engagement Certificate is a pilot project that integrates students with service in the community, academic study and reflection. Work/Study Student Placements: Community Service Jobs Program allows students to complete their Federal Work Study at sites in community organizations.      Cultural Offerings: The Office of Interfaith Community Engagement and the Brueggeman Center for Dialogue provide interreligious dialogue through conferences, research and publications, and interfaith and interreligious activities. The Romero International Center and the Office of Multicultural Affairs sponsor a wide range of cultural events throughout the year that are open to the public. The Xavier University Art Gallery is a curricular laboratory of the Department of Art that provides exhibition opportunities and educational program for professional artists, students and faculty. Xavier Music Department Ensembles perform for audiences in Cincinnati.     Athletic Offerings: Xavier Athletic Camps open to the public include soccer, basketball, baseball and volleyball camps. O’Connor Sport Center has membership packages available to community members.      Library Services: Xavier is a participating member of the SouthWest Ohio and Neighboring Libraries, which is a cooperative of area libraries organized to promote library services among and through member institutions.      Technology: Geographic Information Systems is available for community projects through the Community Building Institute as a tool for integrating data from multiple sources to perform spatial analyses.    Faculty Consultation: Cintas Institute for Business Ethics serves as a resource for local, regional and national business communities. The Xavier Leadership Center provides management, professional education and consultation to business, non-profit and public sector organizations.

		IIB4a_txt: Limit to 300 wordsXavier adheres to an asset-based community engagement philosophy, which seeks first to identify the assets of the communities in which it partners rather than their deficits. The approach, which has been advanced by researchers such as John McKnight at Northwestern University, is consistent with the University’s Jesuit values, which call for us to “seek God in all things,” identifying and connecting first with that which is divine. This way of thinking about community is promoted through the University’s community-engagement structures, namely the Center for Community-Engaged Learning and the Community Building Institute.  In a practical sense, it means that the institution discourages students, faculty and administrators from devising engagement projects without direct collaboration with community partners, including those who might be seen as “recipients” of the service provided. The idea is that both partners are both teachers and learners. One way this is promoted is by identifying for active students and faculty various “community tables” where issues and solutions are already being discussed in communities throughout the region. The University’s goal is to have its people sit at these tables, engage with those resident leaders and institutions already involved in community change, learn from them, and then determine how the University might best participate.

		IIB4b_txt: Limit to 300 wordsThe model of insisting that students and faculty work in collaboration with a community partner creates a kind of ongoing accountability with the community since the University’s activities are intertwined with the community’s. Beyond that, Xavier produces a periodic report of the Evanston-Norwood-Xavier Community Partnership. The report is written in story form, highlighting the role of both the institution – particularly its faculty – and the community partners. The document minimizes promotion of the University and treats it as a peer with the Evanston Community Council and the Norwood Service League, allowing those organizations to use the report in their own promotion efforts.

		IIB5_txt: Limit to 300 words     “Consumer Fear and Purchase Intentions: The Evanston Corridor.” The marketing survey of the Evanston business corridor was conducted in 2007 by five graduate students under the supervision of professor Chris Manolis, Ph.D. The report has been used by the Evanston Business Association in its efforts to recruit businesses to the neighborhood.     Evanston Senior Living Survey. A needs assessment survey of 81 Evanston senior residents was conducted in 2007 by fellow seniors in the community under the supervision of occupational therapy professor Georganna Miller, M.Ed., OTR/L. The findings provided insights for assisting seniors in making home improvements that would allow them to remain in their homes safely for a longer period of time.      Business Plan for New Urban Landscape, LLC. The plan for a start-up, for-profit, housing development company was put together by students in a graduate level entrepreneurship course led by professor Len Brzozowski, director of Xavier’s Center for Executive and Corporate Learning. The class, whose students included five Evanston residents, devised a socially conscious business that make a profit while staying true to the goals of the community’s Evanston Housing Plan. Investors were lined up to create the company, but the declining housing market thwarted the plan.     “Programs in the Department of Education & X-CEED.” The presentation was delivered in 2004 by education professors by T. Michael Flick, Ed.D., Ph.D.; Cynthia Geer, Ed.D.; and Debora Kuchey, Ed.D, at the Conversations, Connections and Collaborations conference at Northern Kentucky University for math and science professors in the Cincinnati region.     “First graduates praise Clark: Service, internships, projects work at Cincinnati Montessori secondary school.” The 2004 report by Ginger McKenzie, Ed.D., published in Public School Montessorian, provided analysis that assisted teachers and administrators at Clark Montessori High School in evaluating the school’s pioneering service curriculum.

		III1_txt: Limit to 400 words

		III2_txt: Limit to 400 words     The evidence of community engagement by Xavier University presented in this application have not come about by chance. They are the result of a deliberate, strategic initiative pursued by Fr. Michael J. Graham since he was installed as president in 2001. The initiative has been expressed since his inauguration in a revised mission statement, a new University strategic plan, and a new academic vision statement. However, for many on campus, the evidence of progress is most apparent in a few contrasts between the way things used to be and they way they are now. We offer some examples of this below, which were not easily expressed in the body of this application.     In 1994, resident leaders from the Cincinnati neighborhoods of Evanston and North Avondale sued Xavier for its efforts to close a municipal street that ran through campus in order to create a pedestrian mall. In 2007, leaders of those same communities enthusiastically endorsed before Cincinnati City Council Xavier’s ambitious goals for $250 million of new development over 30 acres of land for academic and commercial purposes. Unlike a decade ago, community leaders were intimately involved in a transparent planning process.      In 2002, the Community Building Institute (CBI) was a two-person operation with a $70,000 budget tucked away on the second floor of a house on Xavier’s campus. It trained community leaders in principles of asset-based community development. In 2008, CBI is housed in an expansive space that doubles as a meeting facility for the community. With a staff of eight community development experts and a budget of $600,000 it serves as a consultancy providing technical assistance on neighborhood revitalization to the entire region.     While Xavier has always attracted a student body that is passionate about service, it was not unusual for a group of students to show up at a local public school to tutor in the afternoon only to find, to their surprise, another group of students arriving at the same time. In 2008, the university will launch the James and Delrose Eigel Center for Community-Engaged Learning, created with a $3 million gift from alumnus Jim Eigel, to better coordinate engagement efforts on campus.     Finally, when Fr. Graham first consulted with faculty in his plans for engagement, a contingent of faculty was vocally opposed. In 2008, the director of the Eigel Center was placed directly under the authority of the provost, affirming community engagement as a legitimate academic enterprise.

		III3_txt: Limit to 400 wordsThe figures we have reported for the number of formal for-credit Service Learning courses and the number of students participating in these courses represent lower bounds. In order to inventory courses, we sent to each academic department a list of courses at the section level offered by that department during the past year with each identified by instructor. The determination that a course has a service learning component ideally would rely on the voluntary response of the instructor. However, in most cases the department chair made the determination. When no data was provided by a department, we did not attempt to extrapolate but rather assumed no courses were service learning. A next step in refining this inventory should be to collect the nature of engagement as well as the proportion of each section devoted to community engagement. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		PrintButton1: 

		Name: Suzanne Brooks-Korner

		Title: Coordinator, Hocking Outreach Program Experience

		email: brooks_s@hocking.edu

		City: Nelsonville

		State: Ohio

		Institution: Hocking College

		president: President, John Light

		address: 3301 Hocking ParkwayNelsonville, OH 45764

		Phone: 740-753-7111

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: The Board of Trustees of Hocking College have mandated that each student will have completed at least one service-learning/civic engagement designated course before approval for graduation.   Although the current mission statement does not mention community engagement, our Success Skills, Hocking's general education outcomes include Community, Cultural, and Global Awareness requirements that necessarily entail civic engagement. 

		IA2_text: Faculty, staff and students nominate a student, or student group,  for exemplary service to the community; the award is presented during the STARS award ceremony each quarter. (STARS = Student Team Academic Recognition System).  An annual award is given to a staff or faculty member who has exhibited remarkable civic engagement.   

		IA3a_text: The HOPE Center regularly sends information-seeking forms to our community partners on which the partners may include evaluations of service performed by our students in various capacities and make recommendations for improvement or change.

		IA3b_text: The HOPE Center uses the information to enhance the quality of service-learning experience both for our students and for the community.

		IA4_text: The Hocking College website includes links to service-learning through Academic Affairs and through E-Portfolio.  Academic Affairs includes a description of  HOPE Center services;  a thorough regional Service Site list (compiled and updated by the HOPE Center); guidelines for students participating in service-learning, reflection techniques, and definitions and principles of service-learning.  E-Portfolio provides surveys for students and faculty designed to assess the impact of service-learning on the students and the college. 

		IA5_text: Dr. Judy Maxson, Provost and Senior Vice President of Academic Affairs is a great proponent of service learning/civic engagement and promotes its course integration among department directors and faculty.  Dr. Maxson's advocacy of civic engagement at Hocking College played a major role in the Board of Trustee mandate that students experience service learning prior to graduation. President John Light extols the importance of serving the community when he addresses the public; he also favored the establishment of the HOPE Center on campus.  Hocking College is a member of Ohio Campus Compact, and Dr. Light has attended OCC Presidents' conferences. 

		B1_text: The Hocking Outreach Program Experience---HOPE---Center was established in a central and visible location on campus in 1996. It is staffed by a coordinator who promotes learning through service and civic engagement and assists faculty with integrating service learning into existing courses. The coordinator is available to arrange for guest speakers from local non-profit agencies, to facilitate pre- and post- service learning class discussion,  monitors civic engagement surveys and offers a Civic Engagement course.  Through the HOPE Center, America Reads tutors are hired and placed in local elementary schools.  The HOPE coordinator serves as campus-community liaison. The HOPE mission statement:The mission of the Hocking Outreach Program Experience is to provide service-learning training for faculty and staff and opportunities for students of Hocking College to address unmet needs within Southeastern Ohio communities in the areas of Education, Public Safety, Human Needs and the Environment; to promote the reciprocal benefits of community service and service learning to students, faculty and the community; to integrate service learning into the technical and general curricula of Hocking College; to enable students to work toward the fulfillment of Hocking's Success Skill that requires all Hocking graduates to "demonstrate community, cultural and global awareness through participation in community service;" to provide the institutional support necessary to expand and sustain a college-wide service learning program.

		B2a_Text: The HOPE Center coordinator holds a permanent, half-time, 12-month position and receives $24,337 (current salary) annually.  Additionally, she has full medical and fringe benefits.  Since Hocking College is a small, rural community college with budgetary challenges, we feel this proves a great commitment to integrating and promoting civic engagement. 

		B2b_text: While there is no regular and anticipated funding, the Ohio Campus Compact frequently offers mini grants to support specific civic engagement initiatives, i.e. K-16 programs.  We utilize these grants whenever possible.  

		B2c_text: HC classes frequently conduct fundraising activities to support specific needs ranging from helping local families in distress to purchasing items to send to soldiers in Iraq.  Administration, faculty and staff often contribute to the students' efforts by donating money and items for sale or auction. 

		B3a_text: Pre- and Post-Service Learning surveys, as well as surveys for completion by SL faculty and club/organization advisors, are now (as of spring quarter 2008) available through E-Portfolio's Service-Learning Resources.   We are developing ways to help ensure that all students who are civically engaged, either through a class or a club, complete the surveys.  The HOPE Center coordinator is able to access the data at any given time;  the data will assist Hocking College in tracking, record-keeping and assessment of impact. 

		B3b_text: The survey mechanism is relatively new, but yes, Hocking College will use the data collected to determine the effectiveness of service-learning experiences in changing the perspectives---and the lives----of HC students.  Data should prove invaluable in honing the available SL options into more effective, more pertinent to course objectives and, in general, more meaningful opportunities. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Service-learning increases student retention.  

		B3d2_text: Faculty who include meaningful service learning/civic engagement components within courses find that their enthusiasm for teaching is enhanced because their experience is more rewarding.

		Impact on community: On

		Impact on institution: On

		b3d3_text: Improved town-gown relations.

		B3d4_text: More cohesiveness and collaboration among departments. 

		b3e_text: The college utilizes data in marketing the college as an institution that is interested in the community and the world at large.

		B4_text: The Board mandated that every HC student will complete a minimum of one designated service-learning course in order to be eligible for graduation, so courses are evaluated for the SL content before being approved and earmarked as SL courses.  HC has always been known for its hands-on learning, so it is nothing new to go outside the campus walls to work in the community; however, we recognize that for a project to be considered to be "service-learning", it must benefit both the provider of service (the student) and the recipient; and there must be a guided reflection component that affords the opportunity for students to glean maximum learning from the experience.  Our institution strives to differentiate, for clarification, between internships, practicum experience, community service, volunteerism---and service-learning, which is the only one that specifically requires reflection and whose rewards reach beyond course objectives.  

		B5_text: Workshops have been conducted and, during professional development days (one each quarter), service-learning seminars are often held for faculty who are new to the concept and are typically presented as audience/panel interactive discussion or best practices and most effective strategies. 

		B6_text: A Service Learning Advisory Council composed of area non-profit agency representatives, business people, ordinary citizens and HC faculty was established at the inception of the HOPE Center, but has not been active in recent years. Our plan is to reinstate the Council in 2008-09 and meet regularly for input that will be advantageous to our students, faculty and the community. 

		SD1_text: There are no specific policies in place, yet given Hocking's commitment to civic engagement, any resume that reflected an applicant's similar commitment would no doubt be more apt to be considered for hiring than a resume that did not include community service. 

		SD2a_text: As a two-year college, there are no promotion and tenure policies in place.  It is apparent to the campus community, though, that faculty who are committed to civic engagement and the integration of meaningful service learning experiences as integral parts of their courses are the faculty who do emerge as leaders in their departments. 

		SD2b1_text: 

		SD2b2_text: Our college has no plans to create a promotion and tenure system.

		SD3_text: Hocking College will participate in the Midwest Campus Compact Citizen Scholar program for the second year in 2008-09.  Part of the program will include our HC Citizen Scholars devoting time to developing a student civic engagement committee.  The committee will be instrumental in promoting the rewards of service learning and in spreading the word about, and providing instruction for, completing SL assessment surveys. Many of the student service learning experiences are planned and implemented by students within the guidelines provided by the HOPE Center and faculty.

		SD5_text: Our faculty has no senate but is organized as a union.  The union has no committee structure.

		SD4_text: Service-Learning courses are denoted by an "SL/CR" (Service Learning/Civic Responsibility) on transcripts. Individual student E-Portfolio development is strongly encouraged to include student entries about  civic engagement. 

		IIA1a_txt: Criteria for Excellence for Curricular Integration of Service Learning and Civic Engagement:1. Engages students in service activities that respond to needs defined by the community.2. Integrates service experiences that relate to intended learning outcomes of the course or the College Success Skills.3. Includes structured assignments and classroom activities in preparation for the service experience.4. Clarifies the expectations and responsibilities of each involved person and organization through joint design with the community partner.5. Articulates clear guidelines for professional behavior at the service site.6. Creates meaningful learning experiences through appropriate site selection, number of service hours and frequency of site visits.7. Incorporates structured reflection activities to help students articulate learning gained and makes connections with civic responsibility.8. Describes the service learning assignments and methods for evaluation on the course outline.9. Uses assessment strategies to measure specific learning outcomes. 

		IIA1b_1: 42.00000000

		IIA1b_2: 4%

		IIA1c_1: 19.00000000

		IIA1c_2: 100%

		IIa2a_txt: Learning outcomes for Success Skills: Demonstrates Community, Cultural and Global Awareness1. Demonstrates knowledge of economic, social, ecological and political processes.2. Demonstrates knowledge of principles of democracy, rights of individuals and civic responsibilities.3. Demonstrates awareness of regional cultural, ethnic and racial differences.4. Respects rights and dignity of diverse groups.5. Demonstrates knowledge of social dynamics and social structures. 6. Exhibits understanding of historical and current events.7. Demonstrates knowledge of how field study contributes to regional and global economy.8.Demonstrates a commitment to responding to the needs and interests of the community.9. Demonstrates knowledge of historical development of field study.10. Demonstrates knowledge of, and experiences the arts as a reflection of humanity.

		IIA1d_1: 42.00000000

		IIA1e_1: 1344.00000000

		IIA1d_2: 11.2%

		IIA1e_2: 53.7%

		IIA2b_txt: Each discipline has learning outcomes that are specific to the field of study.  For example:Environmental Science (Natural Resources dept.): Course Outcome #1. Discuss, in a group setting, the importance of developing a sense of stewardship for our diminishing natural resources. Verbal Career Skills (Arts and Sciences)Course Outcome #3. Observe individuals and groups in specific communication situations and identify positive and negative nonverbal behaviors. (This class, as a group, prepares a community meal, in conjunction with a local homeless shelter and its current residents; the HC class plans, prepares, serves the meal, then joins with the homeless clients and community members who attend)

		IIA2c_txt: The outcomes are assessed, in most cases, by evaluating journal entries, oral and written reports and group discussion.

		IIA2d_txt: Faculty utilize the data to improve upon future reporting devices and reflection techniques.

		Student Research: Off

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Natural Resources Service Projects in Central America (also serves as internship).Culinary Arts Study Abroad in Italy (1 qtr. internship)Every course has an expected outcome of meeting at least one Success Skill; often that Skill is part of the  Community and Global Awareness expectation. 

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: On

		IIA3b_txt: General Ed. - Communications (aka English), Verbal Career Skills, SpeechCore courses - Interpersonal Relationships, Cross Cultural StudiesMajors - Brood Mare and Foal Care - Equine Health; the College Equine program boards mares belonging to local citizens and students perform "foal watch", assist with delivery and subsequent care of mare and foal.                 Fitness Training - Fitness Management; students are trained to assess and manage fitness of people from the community.

		IIA4_txt: Campus Compact National Center for Community Colleges - Cindy Yeager, HC faculty, presentation regarding her students' collaboration between local elementary schools and prison inmate dog-fostering program.  Elementary students raise money annually for the program and correspond, with supervision, with inmates. Ohio Campus Compact - Deni Naffziger received the David Hoch Award from Ohio Campus Compact for her on-going writing course collaboration between students and clients of a local sheltered workshop for the mentally challenged.Veteran service learning faculty conduct panel discussions and interact with other faculty during professional development days at Hocking College.Faculty have participated in service learning/civic engagement workshops designed to assist other faculty in integrating service learning into existing courses. The HOPE Project Director, Elaine Dabelko, presented several workshops at various colleges over the years and Elaine contributed to the Two-Year College Campus Compact publications. Suzanne Brooks-Korner, HOPE Center coordinator, produced a training manual entitled "Cultivating Service-Learning" that was well-received by other colleges.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: Off

		evaluation support: Off

		training programs: On

		professional development centers: Off

		other (specify: On

		IIB1_txt: Learning centers - Robbins Crossing Historic Village, on campus. Historical Perspectives students.Tutoring - America Reads Federal Work Study eligible students tutor in local elementary and middle schools. (not for credit)Extension programs - Stream Water Quality Monitoring and Mine Reclamation by Natural Resource Management students                                          Historic kiln restoration and maintenance of historic park by Ceramic       Engineering students.Non-credit courses - Computer training course offered for senior citizens by Computer Science students.Training programs - Fire Science students visit public schools to teach fire safety.                                        Fitness testing of public by Fitness Management students.Other - Nursing students offer free blood pressure, cholesterol and diabetes screenings to the public. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular community outreach - offered by various clubs and organizations, i.e. Phi Theta Kappa Honor Society.Work/study placements - Under the auspices of America Reads/Counts, students are placed in local elementary and middle schools each year.Cultural offerings - International talent & fashion show held each year for the community, featuring Hocking College international students. International students speak to local school children about their home cultural. Athletic offerings - Student Center is open to the public for membership.  Fitness equipment and training are available.  The gymnasium is open for basketball, the swimming pool is available, etc.  Technology and faculty consultation - Our Natural Resources department offers consultation to various groups including expertise in wildfire prevention and fighting, land reclamation, forestry and conservation to name a few. Library is open to the public.

		IIB4a_txt: We believe that all service learning benefits our institution as well as the community.  Among many and varied advantages, exposure of our technologies through partnerships with community agencies, schools and organizations is reflected in increased enrollment in our programs.  Students in all departments reap invaluable academic, social and intrinsic rewards from their experiences in real-life situations.  Our goal is that, through our institutional endorsement of civic engagement, we are helping to mold better, more involved citizens. 

		IIB4b_txt: Community partners complete evaluations that are submitted to the HOPE Center for assessment.Likewise, student service-learners are requested to complete service site evaluations upon completion of service-learning projects. 

		IIB5_txt: Wildlife Management I and II courses require that students conduct comprehensive wildlife and habitat resource surveys annually on assigned properties.  Faculty Al LeCount and Cheryl Mollohan,  compile student findings into reports each year. Similar reports are made available by the Stream Water Quality Monitoring service-learning course, for use by the state, regional and local environmental, land-use, planning, and educational communities. GIS Applications II students, under the supervision of  instructor Michael Hass, have mapped river miles for Federal Creek watershed, produced detailed mapping of the Athens Bike Path for Emergency Dispatch (technical reports).Deni Naffziger, Arts and Sciences professor, was instrumental in producing CDs and community programs sharing creative writing work with individuals from the ATCO Sheltered Workshop. The project began with a service-learning collaboration between Deni's creative writing classes and clients of the workshop.  This SL project is on-going.   Natural Resources Professor Lloyd Wright annually supervises HC students in Canada and reports for Haliburton Forest fish inventories and management plans. 

		III1_txt: Question 5, p.35* Since Hocking is a two-year college, faculty are predominantly teaching- and curriculum-oriented, rather than research-oriented.  Service learning is an integral part of the College ReVisioning movement and affords avenues for students to meet Success Skills requirements that are critical to the new vision, of which civic engagement is a vital part.   

		III2_txt: Hocking College is dedicated to leading our students to become engaged citizens who understand the need for each individual to contribute his or her unique gifts to the community.  We believe that the Carnegie Foundation Community Engagement Classification will lend credibility to our mission and will encourage more faculty and student involvement with service learning and civic engagement.  We also hope to be recognized as an institution that regards community service as an important and integral part of the learning process. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



distributed







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The mission of Miami Dade College (MDC) is “to provide accessible, affordable, high quality education by keeping the learner’s needs at the center of decision-making and working in partnership with its dynamic, multicultural community.” MDC’s  vision is “to be a college of excellence, renowned for its: satisfied, well-prepared students; empowered employees; highly supportive community that recognizes the significant impact of MDC’s educational and training programs; and effective use of adequate resources to enable programs to flourish and the talents of people to emerge.”  The strategic plan further amplifies this aspect of the mission.  

		IA2_text: Yes, at the end of each academic year MDC holds formal events at six of our campuses to recognize students, faculty, & community partners involved in service-learning & civic engagement.  At each event, service-learning awards are given in the following categories: student of the year, community partner of the year, faculty of the year.  These ceremonies are hosted by each campus’ president & dean of academic affairs and are organized in a formal luncheon format.   Each campus’ Honors Convocation (formal academic awards ceremony) also includes a “service-learning student of the year” award based on faculty recommendations with a selection committee reviewing & choosing the top student.  MDC also administers one of the largest annual President’s Volunteer Service Award (PVSA) programs in the nation – the most recent ceremony was June 6, 2008 where 120 MDC students who excelled in service were recognized.  PVSA is an award of the President’s Council on Service & Civic Participation.  The event is hosted by the campus president and more than 300 people attend each year.  The awards ceremony consists of a reception, followed by speakers on civic engagement, & then each student is brought on stage to receive his or her award.  Student clubs & organizations that excel in community engagement are also honored.  To receive this award, students must complete a minimum of 100 hours of service in the previous 12-month period.   MDC’s web-based tracking system generates an automated email to service-learning students when their total hours reach 80, reminding them that they are only 20 hours short of earning the PVSA, thereby encouraging students to continue their service beyond what has been required in their classes.  Finally, each year outstanding faculty are recognized with “endowed teaching chairs” – & community engagement is included in the selection process.  Last year, seven of the 10 recipients were service-learning practitioners.

		IA3a_text: MDC has a variety of ways we assess community perceptions of our engagement with the community.  MDC’s service-learning program has formal partnerships with more than 200 community non-profits.  The college contacts each of these partners at least twice yearly to update their information in our database and seek feedback on their needs and the status of the partnership.  MDC also periodically has community partners complete a web-based feedback/assessment questionnaire to gauge their satisfaction with MDC’s service-learning program.  The college holds bi-annual “community partner workshops” to educate non-profit staff about service-learning, their role as a service-learning partner, and best practices in volunteer management.  Attendees also complete a feedback survey as part of each session.      MDC also regularly conducts a “Community Awareness/Satisfaction Assessment.”  This community assessment measures 1) county residents’ awareness of and satisfaction with MDC, and 2) community and business leaders’ perceptions about MDC effectiveness.  The assessment includes numerous questions related to community engagement and is administered by 1) a phone survey of randomly selected residents of Miami-Dade County conducted over a two-month period (the script is translated into Spanish and Creole), and 2) focus groups on six campuses with local community and business leaders.  The most recent phone survey gathered detailed data from 1170 county residents.  Rich data about perceptions of MDC’s community engagement are gathered.  For example, for the question “how important do you think MDC is to the community?” 84% responded “very important.” 92% rated programs like America Reads tutoring, service-learning, and migrant assistance programs as important to the community.  95% of respondents are satisfied with how MDC delivers community service programs, and 95% rated MDC programs like the Florida Center for Literary Arts, Miami Book Fair International and Miami International Film Festival as important.  97% were satisfied with how MDC delivers community cultural programs and events, and 90% agreed that “MDC is meeting its goal of serving the community to a high or moderate degree.”   Another question asked if MDC “effectively markets its community service programs” which resulted in a level of agreement of 3.89 on a scale of 5.  In addition, MDC surveys alumni every year and includes specific questions about service-learning and attainment of learning outcomes, including “personal, civic, and social responsibility.” 

		IA3b_text: The assessment data described above is organized into formal reports that are shared with campus administration and faculty.  These reports are included on the college’s website for easy access, and the most important results are presented at administrative and faculty meetings.  In addition, each department uses these reports as part of its annual report and in its goals and action plans.  The most recent alumni survey found that students who participated in service-learning, internships, co-op, and work-study rated the personal, professional, and financial rewards of their MDC education higher than those who did not.  They also rated the importance of the 10 MDC learning outcomes higher than those who did not participate.  These results were partly responsible for the college’s decision to increase funding for America Reads the last two years.  The assessment data also influenced the college’s decision to contract with AAC&U to create a video about the success of service-learning in helping students meet the college’s 10 learning outcomes, and encouraging faculty to use service-learning as a “best practice” teaching strategy that helps achieve student learning outcomes.  

		IA4_text: MDC features our engagement activities in practically every sector of the college’s marketing efforts.  We estimate that more than 90% of our primary marketing materials – News & Notes, NewsBytes, the College Forum, and MDC Magazine – highlight examples of institution, faculty, and student engagement.  News & Notes is distributed twice monthly to all faculty and staff (9,000 readers).  A separate newsletter, NewsBytes, is published twice monthly and distributed to currently enrolled students (54,200 readers).  The College Forum is produced 10 times a year with a circulation of 37,000 per issue, and the MDC Magazine, produced quarterly, has a circulation of 49,500.   These publications are sent to prominent leaders throughout Florida and the nation, including politicians, community leaders, government officials, educational organizations, etc., (e.g., AACC, AAC&U, ACE, Greater Miami Chamber of Commerce, Miami Dade Commissioners, State Legislators, School Board members, etc.).  To cite just a few examples of how these materials emphasize MDC’s civic mission, the most recent issue of the College Forum includes myriad community engagement feature stories such as “Student Volunteers Honored for Service” (describing the June awards ceremony that recognized 120 MDC students who earned the PVSA); “A Helping Hand to At-Risk Youth” (describing MDC’s central role in getting legislation passed to create a Magic City Children’s Zone that will involve the entire community in reinforcing the role of education in the low-income neighborhoods surrounding the college), to “Fair Empowers Small Business Owners” (describing a free summit offered by MDC designed to educate minority small business owners about available support and funding, and empower them to take advantage of these resources).  Community engagement is also highlighted weekly in MDC Media Relations press releases, and is featured throughout MDC’s website.  In 2008 MDC partnered with AAC&U to make a “thought leadership video” called “Maximizing Learning Outcomes Through Service-Learning.”

		IA5_text: The most telling way to assess how much of a priority community engagement is to a college is to examine the budget – are community engagement activities & infrastructure funded.  As is summarized in the next section, MDC dedicates more than $1.6 million of internal funding to community engagement activities & infrastructure.  In addition to funding, there are myriad examples of how the college’s leadership team not only talks the talk of civic engagement, but walks the walk by speaking about, publishing, & promoting engagement.  President Padrón was a long-serving board member of Campus Compact, & he currently serves on the advisory boards of Florida Campus Compact & City Year Miami.  He is a signatory of the Presidents’ Declaration on the Civic Responsibility of Higher Education & the Talloires Declaration on the Civic Roles and Social Responsibilities of Higher Education, & has committed MDC to achieve their goals. Dr. Padrón is one of the most influential champions of America Reads.  He served on President Clinton’s “Presidents Advisory Committee” & was one of the first to commit FWS funds to support this program ($400,000 in 1997 & more than $3.8 million dollars over the last 11 years to pay MDC FWS students to serve as tutors in Miami’s lowest performing schools).  Dr. Padrón has written many articles on service-learning/community engagement. A few examples include: “Fulfilling our Mission: Service-Learning at Miami-Dade Community College” in the book Learning to Serve: Promoting Civil Society Through Service-Learning”; “Learning to Serve” an article that appeared in Hispanic Magazine about the power of service-learning to transform education, and “The Hunger Within,” an article in the El Nuevo Herald newspaper that described the world hunger crisis and the need for action. Dr. Padrón regularly sends college-wide emails about engagement activities such as the Presidents Volunteer Service Awards, and MLK Day of Service, and the importance of service-learning.  The college’s provost and campus presidents regularly advocate for engagement activities as well.  

		B1_text: Yes, MDC has one of the largest, if not the largest, coordinating infrastructures among all community colleges in the nation.  The primary campus-wide coordinating entity is the “Center for Community Involvement” (CCI).  CCI has coordinating offices on seven of MDC’s eight campuses (the only campus without its own office is our new “West” campus).  CCI has an internally funded permanent annual budget of more than $350,000 and 39 full and part-time staff (five full-time directors/coordinators, six part-time coordinators, 10 faculty “service-learning coordinators,” 15 FWS student ambassadors, and three AmeriCorpsVISTA service-learning/community involvement coordinators).  CCI oversees service-learning, America Reads, civic engagement, and community-campus partnerships college-wide—and is the highly visible point of entry for community groups that wish to partner with the college and civic partnership activities.  CCI is part of academic affairs and the college-wide director reports to the dean of academic affairs.  The Center provides comprehensive support to the more than 200 MDC faculty involved with service-learning annually, as well as to the 4,600 students and 220 community partners that are engaged in the program each year.  It also oversees all faculty professional development related to service-learning, strategic planning, assessment, and recognition of community engagement activities.     CCI holds bi-annual community partner workshops to train agency liaisons and prepare them for their roles in the service-learning partnership.  CCI also oversees a service-learning student ambassador program that employs and trains students to help lead each campus’ program. Ambassadors facilitate class presentations, place students in the community, and are assigned as liaisons to faculty.  CCI tracks, provides support, and creates comprehensive reports on all aspects of the college’s service-learning program.  CCI plays a key role in securing external funding for community engagement – bringing in more than $430,000 in 2007-2008 alone.  CCI is responsible for myriad community engagement activities like voter registration, poll worker recruitment, volunteer opportunities, and on-campus community involvement expos.  The expos draw ~25 community partners to five MDC campuses providing students with an opportunity to personally meet the representatives and determine their service and/or service-learning needs.  CCI also spearheads such community-wide events as MLK Day, Hands on Miami Day (where students participate in a particular service activity), Gandhi Day, Constitution Day, etc.  It also created “Civic Engagement Month” during the last Presidential election to heighten awareness of relevant issues.  

		B2a_Text: A total of  more than $1.6 million permanent internal dollars are dedicated to supporting institutional engagement at MDC (Center for Community Involvement – $350,000; Earth Ethics Institute – $100,000; Miami Book Fair International – $600,000, Miami International Film Festival -- $150,000,  and Cultura del Lobo – $470,000).

		B2b_text: In 2007-08 more than $11.7 million in external funding was secured to support institutional engagement with the community. Examples include: $68,344 from the State Farm Youth Advisory Board; $20,000 from AACC to engage students with disabilities in service-learning; $200,000 from Microsoft for a community technology project; $35,000 for service-learning smoking prevention project; $8.6 million from the FL Department of Children & Families for refugee vocational education project; $1.1 million from various sources to support Miami International Film Festival; $485,000 from various sources for the Miami Book Fair International; $346,520 from Take Stock in Children for academic support for needy middle & high school students; $75,000 from Children’s Trust Prevention Programs; $250,000 from U.S. Department of Education for Upward Bound program for at-risk high school students; $139,995 from U.S. Department of Transportation for resource center for small transportation businesses; $22,725 from Motorola Foundation for summer science camp for high school students; $30,000 from Miami-Dade County for youth summer arts camp; $20,000 from National Endowment for the Arts for Big Read program; $75,000 from Knight Foundation for Miami Leadership Roundtable lecture series; $160,000 for College Reach-Out Program that supports first generation, economically and educationally disadvantaged students, etc.

		B2c_text: There are numerous fundraising efforts at MDC directed to community engagement.  For example, the 1960 Society, part of the MDC Foundation, is a premier annual giving society that directs its fundraising efforts to support college-wide initiatives that enhance the learning environment for MDC students and provide invaluable cultural programs to the South Florida community.  Through private contributions from MDC alumni, private donors, and fundraising events such as the MDC Annual Alumni Gala, held each spring, the 1960 Society is able to raise funds for educational and cultural programming that connects and benefits our community.  During 2007-2008, the Society awarded $489,996 to community initiatives.  These 1960 Society funded initiatives are: the Miami International Film Festival, which received $150,000; the Miami International Book Fair, which received $100,000; and the Cultural del Lobo Performance Series, the Prometeo Theater Master Class Series, and the Big Read-Egyptian Culture Project, which received $239,996 in total for all three initiatives.  In addition, the MDC 2008 Annual Alumni Gala raised $300,000 for scholarships to low-income students.  Another example is the Earth Ethics Institute (EEI) which has raised a $1.5 million endowment.  EEI is an MDC program that educates about environmental sustainability and service at the college and in the larger community.   

		B3a_text: Yes, the single largest engagement activity at MDC is the college’s service-learning program and we have one of the top tracking internally-developed systems in the nation.  MDC’s office of information systems created a web-based tracking system that is connected to the MDC student registration system.  The system, called SLAW (Service-Learning Administrative Website), allows the college to efficiently manage and track all aspects of the college-wide service-learning program.  It provides an historic registry of students, faculty, and community partners; extensive capacity to store information; efficiency and time-saving; convenience; customized reporting; and a centralized database.  SLAW is an invaluable and essential tool for students, faculty, community partners, and program administrators.  Students log into the system on MDC’s webpage, using their MDC student ID and password.  SLAW allows them to search for an agency to complete their service-learning, register for service-learning, print the required forms (confirmation form, hour report, agency evaluation form, etc.), and complete an end-of-term student satisfaction questionnaire.  Faculty can log in and see which students have registered and the status of their paperwork, and access end-of-term summary reports, including satisfaction questionnaires, for each of their classes. Community partners can log in and update their opportunities and description at any time through their own personal ID and password.  SLAW generates dozens of reports – including student satisfaction results, number of students and hours per community partner, students/hours/placements for each class, campus, and college-wide. SLAW keeps track of which community partners have attended the mandatory community partner workshop, and generates searchable lists of all 200 community partners.  SLAW allows staff to send email blasts to community partners about grant-writing workshops, grants, or anything else the college wants to inform them about. Invitations to the bi-annual community partner workshops are sent via SLAW as well as the bi-annual reminder to update their site description.  SLAW keeps track of each student’s cumulative service-learning hours, generates a service transcript, and automatically sends students whose cumulative total reaches 80 hours an email letting them know they are just 20 hours away from earning the President’s Volunteer Service Award.  SLAW keeps historic records of each community partner, including number of students who have served with them, student comments/ratings of each partner, and hours contributed.  SLAW also generates thank you letters and certificates.  

		B3b_text: The data from SLAW is used in multiple ways.  It allows the college to assess program outcomes, size, and quality.  It is used to identify and address problem areas – e.g., students complaining that a community partner is not providing meaningful service opportunities.  That information results in calls and/or site visits to address the problem and possible removal of the community partner from the list of approved placements.  The SLAW reports generate student satisfaction questionnaire results and student and community partner comments.  That data allows faculty to receive concrete feedback on the success of their service-learning efforts and continually refine and improve their strategies.  

		Impact on students: On

		Impact on faculty: On

		B3d1_text: MDC conducts an annual survey of alumni which includes assessment of engagement activities.  In the 2007 survey results, almost a third of alumni participated in service-learning, internships, co-ops, or work-study programs while attending MDC.  A separate analysis of alumni who participated in these programs showed that they rated the personal, professional, and financial rewards of their MDC education higher than those who did not participate.  They also rated the importance of the ten MDC learning outcomes higher than those who did not participate.  If we sort the outcome ratings from high to low based on the responses of alumni who participated in service-learning, internships, co-ops, or work-study, the four highest rated are knowing how to apply information, communicating effectively, problem solving, and ethical thinking. No outcome received a rating below 4.00 from alumni who participated in these programs.  As was mentioned earlier, the SLAW web-based management system has an on-line 15 question student satisfaction survey which all service-learning students are encouraged to complete.  SLAW compiles their responses and written comments into report format.  Findings from this survey indicate “more than 90% of student respondents report that they are either very satisfied or satisfied with their service experience and that the service was beneficial to the community.”

		B3d2_text: Using our SLAW database, we are able to track the number of faculty involved in service-learning each year.  Using this data we found that the number of MDC faculty involved in service-learning has increased from 227 in 2005-2006 to 269 this year – an 18.5% jump in the last two years.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: As was mentioned earlier, MDC regularly conducts a “Community Awareness/Satisfaction Assessment.”  This assessment measures 1) county residents’ awareness of and satisfaction with MDC, and 2) community and business leaders’ perceptions about MDC effectiveness.  The assessment includes numerous questions related to community engagement and is administered by 1) a phone survey of randomly selected residents of Miami-Dade County conducted over a two month period (the script is translated into Spanish and Creole), and 2) focus groups on six campuses with local community and business leaders.  The most recent phone survey gathered detailed data from 1170 county residents.  Eighty-four percent responded that MDC is “very important” to the community, 92% rated programs like America Reads tutoring, service-learning, and migrant assistance programs as important to the community.  95% of respondents are satisfied with how MDC delivers community service programs, and 95% rated MDC programs like the Florida Center for Literary Arts, Miami Book Fair and Miami International Film Festival as important.  97% were satisfied with how MDC delivers community cultural programs and events, and 90% agreed that “MDC is meeting its goal of serving the community to a high or moderate degree.”   

		B3d4_text: MDC uses Andy Furco’s Self-Assessment Rubric for the Institutionalization of Service-Learning in Higher Education as one mechanism to assess the impact & success of service-learning at our institution.  This rubric is designed to gauge the progress of service-learning institutionalization efforts.  It includes five dimensions, which are considered by service-learning experts to be key factors for service-learning institutionalization. The rubric includes a three-stage continuum of development.  Progression from Stage 1: Critical Mass Building to Stage 3: Sustained Institutionalization suggests that a campus is moving closer to the full institutionalization.  Using this rubric helped guide MDC’s efforts to build & reach the “sustained institutionalization” level in several areas.  For example, it helped us realize that we needed to create & fund positions on each campus for faculty “service-learning coordinators,” & the rubric helped us make “expanding service-learning” part of MDC’s official strategic plan.  The Employee Institutional Effectiveness Survey is administered to employees as an indicator of how well MDC fulfills its mission & vision.  In 2006 we added a question regarding our efforts to serve the community including our efforts to provide community cultural events (93% felt MDC was succeeding) & offer experiential education strategies like service-learning (84% positive).  

		b3e_text: Data from the assessment mechanisms mentioned are used extensively by MDC.  For example, the alumni survey described above that found extremely positive outcomes for alumni who participated in service-learning and other experiential programs – especially in how they rated the value of their MDC education and the importance of the ten MDC learning outcomes – led MDC to work with AAC&U to create a professional quality video called “ Academic Outcomes Through Service-Learning” that highlights how MDC faculty are using service-learning as a teaching-learning strategy to help students meet MDC’s 10 learning outcomes.  In a time of scarce resources, assessment data was critical in convincing the college administration to allocate resources to make this video.  The video is now shown to all new faculty, and used as a key resource for faculty professional development.  Student satisfaction questionnaire results are reviewed to identify if a particular faculty member’s use of service-learning is less than satisfactory, or if students are dissatisfied with a particular community partner.  In both cases staff from the Center for Community Involvement and service-learning faculty coordinators intervene to address the situation.  Using Furco’s self-assessment rubric has helped MDC launch a plan to enhance our current faculty professional development efforts in regards to service-learning and community involvement.

		B4_text: MDC has structured our strategic plan around five principal themes.  Twenty percent of MDC’s strategic plan is dedicated to engaging with the community (theme two – “Serving the Community”).  Within this theme several strategic goals describe the College’s plan for furthering community engagement. “Strategic Goal 1: Provide cultural and educational programming, and partner with the community to respond to needs. Focus on social and economic concerns related to education and community representation on college advisory boards. Strategic Goal 2: Provide multiple opportunities for students to gain practical experience, and for communities to reap benefits of student contributions. Focus on internships, alumni mentoring and expansion of service-learning. Strategic Goal 3: Provide a professional and helpful environment for all who interact with the College.”The Serving the Community theme has a college-wide committee that meets quarterly to assess progress, and make and implement recommendations to meet these goals.

		B5_text: MDC provides extensive professional development support for faculty & staff who engage with the community.  Three of MDC’s five full-time staff have attended a Campus Compact Professional Development Institute for Service & Service-Learning Staff – the acclaimed four-day professional development opportunity for community service & service-learning professionals in their first five years on the job.  Each year MDC faculty & staff attend service-learning/civic engagement conferences, including the Gulf South Summit on Service-Learning & Civic Engagement, the International Service-Learning Research Conference, & the Florida Institute on Service-Learning.  Two MDC staff are national trainers for AACC’s Integrating Civic Responsibility into the Curriculum project.  MDC has 11 faculty who are designed as “faculty service-learning coordinators” at their respective campuses.  Faculty coordinators meet with faculty interested in service-learning, lead professional development workshops & brown bag lunches, & help maintain academic rigor.  MDC has seven professional development workshops approved by College Training & Development for maintenance of rank for faculty that are offered at the college. These include Introduction to Service-Learning, Integrating Service-Learning into the Curriculum, Assessment & Service-Learning, Reflection & Service-Learning, Incorporating Civic Responsibility into the Curriculum, Advanced Issues in Service-Learning, & Engaging Students with Disabilities in Service-Learning.  Each year MDC brings in at least one national expert on service-learning/community engagement.  Examples of national leaders who have presented at MDC include Edward Zlotkowski, Andy Furco, Rick Battistoni, Donna Duffy, Cathryn Berger Kaye, John Saltmarsh, Bob Franco, & many others.  In 2008 Patti Clayton from North Carolina State presented to more than 200 faculty & administrators over two days on “Maximizing Learning Outcomes & Assessment Through Service-Learning.” In 2009 we are bringing in George Mehaffy of the American Democracy Project to speak to faculty.   

		B6_text: The college’s Center for Community Involvement (CCI) has an advisory committee that includes representatives of the community, as well as faculty, students, and staff.  It meets quarterly to review and advise the college’s service-learning and civic engagement efforts.  Most of the primary community engagement programs at the college have community advisory boards.  For example, the Earth Ethics Institute is governed by a national advisory board comprised of specialists in earth literacy from all over the country and by a council, comprised of college faculty and staff and members from the community. Miami Book Fair International is led by a Board of Directors composed of community members and college employees who provide year-round guidance to the Fair.  In addition, MDC has more than 40 more community advisory committees with an average of eight community representatives each.  These committees exist for most of the college’s programs and departments (e.g., Midwifery, Human Services/Addiction Studies, School of Education, Institute for Ethics in Health Care, Early Childhood Education, etc.) and provide guidance on department planning and in many cases, community engagement.  

		SD1_text: Given MDC’s strong commitment to community engagement and service-learning, the screening committee and the hiring administrator consider the candidate’s commitment to community engagement as a positive attribute.  Once faculty join the institution, they are actively encouraged to become involved in service-learning and other community engagement activities.   

		SD2a_text: From the entry of new faculty throughout the faculty advancement and recognition opportunities, community engagement and service-learning are highly valued.  All new faculty participate in an intense, four-day orientation and are introduced to service-learning as part of MDC’s teaching and learning philosophy during that orientation.  No later than the conclusion of their third full-time year at MDC, they are required to complete a specified graduate course (EDG 5325: Analysis of Teaching) that includes a substantial component on service-learning. Use of service-learning and evidence of commitment to community involvement are both considered when deciding whether or not to grant a faculty member continuing contract (tenure).  The Academic Leadership Council is composed of all senior academic administrators.  The Council has approved seven standing courses in service-learning and civic engagement (described earlier) for faculty professional development credit which count toward the college’s maintenance of rank requirements and promotion/advancement opportunities.  In addition, each year the Academic Leadership Council and College Training and Development bring in national consultants on service-learning and civic engagement to lead workshops for faculty that provide professional development credit.  The Endowed Teaching Chair, the highest honor an MDC faculty member can receive, recognizes the importance of service learning and community outreach.  Of the 10 chairs awarded to faculty in 2006-07, seven were actively engaged in service-learning projects, and received the award, in part, for this involvement.

		SD2b1_text: Because MDC is a community college, faculty efforts are focused on teaching rather than research.  Therefore, our model of community-engaged scholarship is service-learning that integrates the scholarship of teaching, application, and engagement. 

		SD2b2_text: Limit to 200 words

		SD3_text: Students play a leadership role in MDC’s community engagement efforts in a number of ways.  For the last 10 years ago, MDC’s student ambassador program has been a hallmark of our civic engagement and service-learning efforts.  Student ambassadors are community service FWS students whose job assignment is to assist with service-learning and community engagement.  The college currently has a corps of 15 ambassadors.  Student ambassadors are responsible for helping oversee the college’s $192,000 America Reads program.  They help recruit, train, place and support student FWS tutors.  They serve as liaisons with our 26 America Reads community partners and help monitor attendance and progress.  Student ambassadors also assist with service-learning.  Each ambassador is assigned a number of service-learning faculty and provides on-going support to those faculty – from assisting with class presentations, to helping students find placements, to ensuring that status reports are sent to faculty and certificates and thank you letters prepared.  Ambassadors also play a critical role in faculty and community partner workshops, helping with the organization and speaking on the student role.  Another example of student leadership is the GenerationEngage program.  GenerationEngage (GE) is a nonpartisan 501(c)(3) youth-civic-engagement initiative hosted by MDC and housed on campus.  It connects young Americans to political leaders, to other civic organizations, and to meaningful debate about the future they will inherit. GE has dozens of students serving as ambassadors.  These students identify and learn about community issues, and organize and lead monthly civic engagement events related to the issues they identify.  Examples include judicial forums, candidates meetings, iChats with prominent leaders such as Colin Powell, and community service projects.  

		SD5_text: MDC has designated 10 faculty members as “service-learning faculty coordinators.”  Each faculty coordinator receives a stipend to take a leadership role on his/her campus in the advancement of service-learning and community engagement.  The faculty coordinators help lead professional development workshops, organize brown bag lunches around service-learning and community engagement, orient and support faculty interested in service-learning, and serve as advocates for the program.  The coordinators work closely with the college’s Center for Community Involvement (CCI) staff and serve on the college-wide CCI management team.  The faculty coordinators, along with campus CCI staff, are responsible for providing governance and leadership of both their individual campus program and the college-wide program as part of the management team.  

		SD4_text: MDC’s web-based administrative tracking system (SLAW) generates a service-learning transcript for each student.  The transcript is cumulative and can be accessed at any point in a student’s course of study.  It lists the service-learning courses they have taken, the number of hours contributed, and the community partners served.  The college’s Center for Community Involvement prints and authorizes this transcript.  

		IIA1a_txt: Yes, MDC has adopted an academic service-learning model based on the widely used definition created by Bringle and Hatcher that identifies service-learning as “a credit bearing, educational experience in which students participate in an organized service activity that meets identified community needs and reflects on the service activity in such a way as to gain further understanding of course content, a broader appreciation of the discipline and an enhanced sense of civic responsibility."  In addition to this definition, MDC uses the Michigan Journal of Community Service Learning’s Venn diagram model (combination of civic learning, academic learning, and addressing community needs), and Cathryn Berger Kaye’s four step process (preparation, action, reflection, demonstration) to help faculty understand service-learning.   Faculty interested in service-learning work with their respective faculty coordinators and CCI staff members to carefully and purposefully plan their service-learning experience, following these three models closely.  CCI staff then work closely with the faculty and his/her students to provide all the required logistical support (identification of community partners, class presentations, registration, paperwork, problem solving, reporting, etc.). 

		IIA1b_1: 814.00000000

		IIA1b_2: 4.5

		IIA1c_1: 19.00000000

		IIA1c_2: 90.5

		IIa2a_txt: In fall 2007, MDC adopted 10 college-wide student learning outcomes during a covenant-signing ceremony attended by the undersecretary of the Department of Education. The outcomes were the culmination of a faculty-led project.  Currently, the entire faculty and all disciplines are engaged in a mapping initiative to identify the level and intensity of outcomes throughout the curriculum.  Concurrently, an innovative, scenario-based college-wide student learning outcome assessment project has been implemented as has a companion student services initiative to intentionally focus co-curricular learning on designated outcomes.  The published purpose of the outcomes includes “the development of attitudes that foster effective citizenship and lifelong learning.” Five of the outcomes address values and desired behaviors that lead to community involvement and human betterment.  For example, outcome #6 is central to service learning and community engagement:  “create strategies that can be used to fulfill personal, civic, and social responsibilities.” Outcome #10 states “describe how natural systems function and recognize the impact of humans on the environment,” and outcome #7 is “demonstrate knowledge of ethical thinking and its application to issues in society.”  Once the learning outcomes curriculum project is completed, the civic engagement-related outcomes, as well as the rest of the 10 outcom

		IIA1d_1: 269.00000000

		IIA1e_1: 4900.00000000

		IIA1d_2: 13

		IIA1e_2:  5.8

		IIA2b_txt: The adoption of the new learning outcomes means that civic engagement is now a required outcome for every department and discipline.  Department examples include the community health nursing (CHN) course which uses a service-learning model and is required of the more than 600 nurses MDC graduates each year.  CHN includes a 23 hour service-learning experience and participation in a forum on civic responsibility.  A learning outcome is to “identify families who would benefit from health education and plan and implement teaching, based on an assessed need.”  In order to ensure that MDC’s teacher education students receive training in service-learning, the college created a “certificate of competency in service-learning” and has made it part of one of the required courses in our teacher education program (EDG 4376).  MDC’s 500 Honors College students take an honors leadership seminar each semester that requires service-learning (competency 3: “the student will describe the connections between service to the community and academic experience”).  MDC’s Dental Hygiene Program includes two required community dental health courses.  Students select an underserved, uninsured target population for their service-learning project.  A specific learning outcome is “students will demonstrate how to implement a preventive dental health project, and evaluate the project.”  

		IIA2c_txt: Yes, assessment is done in a variety of ways.  Faculty-developed and faculty-graded course embedded assessment of the learning outcomes is done in each course.  An annual assessment is completed with 10-15% of the graduating class is to assess the degree to which MDC’s 10 learning outcomes were achieved.  Also, MDC is in the midst of a comprehensive learning outcomes mapping process to identify the level and intensity of outcomes throughout the curriculum, and determine where improvement is needed.   This process will be completed this academic year.  Each of the 10 outcomes is being mapped, including, of course, the ones mentioned earlier that are directly correlated with civic and community engagement.  Specific examples include, Community Health Nursing students complete a course evaluation, Honors Leadership students complete an evaluation that includes measures of community engagement, and dental hygiene students demonstrate their learning via an end of semester structured class presentation.  

		IIA2d_txt: Once the learning outcomes curriculum project is completed, the civic engagement-related outcomes, as well as the rest of the 10 outcomes – must be present in sufficient depth and intensity throughout the MDC curriculum to enable graduates to meet these outcomes.  This means that civic engagement is now a required outcome for every department and discipline.  The mapping project will indicate which outcomes are not being sufficiently addressed and will lead to changes in the curriculum to ensure that students are achieving all 10 to the greatest extent possible.  MDC has made expanding service-learning part of our strategic plan as one mechanism to help students achieve these outcomes.  The course-embedded assessment is used by individual faculty to improve their courses, and the annual alumni assessment report is shared with faculty, discipline conveners, and staff/administrators from academic and student affairs, as well as with each of the five committees responsible for the college’s strategic plan.  These parties then review the results and make necessary changes in their courses and programs.  Much of this information is also used by the Center for Community Involvement staff and by those running each of the programs to make changes in the curriculum and in the logistics of the process.   

		Student Research: Off

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: MDC has the largest community college honors program in the nation with more than 500 students enrolled each year.  Students receive a full scholarship and stipend, and upon completing their AA degree, transfer to some of the best upper division schools in the country.  Service and civic engagement are hallmarks of MDC’s Honors College.  All students are required to take an Honors Leadership Seminar each semester during their two years at MDC (IDH 1001, 1002, 2003, and 2004).  Each of these seminars requires a service-learning experience.  These 500 students contribute more than 5,000 hours of service each year just from the seminar, and several thousand more hours through other service-learning courses.  MDC’s Office of International Education sponsors IFSA Foundation study abroad service-learning scholarships.  The Office of International Education will award ten $5000 scholarships this academic year.  Students have to submit a service-learning proposal as part of the study abroad application, and then complete a service-learning experience during their study abroad.  Students’ commitment to service and civic engagement are part of the selection process.  

		Core Courses: On

		First Year Sequence: Off

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: Off

		General Education: On

		IIA3b_txt: As mentioned earlier, MDC’s has 10 newly revised general education learning outcomes.  Several of them are directly related to community engagement including outcome #6 “create strategies that can be used to fulfill personal, civic, and social responsibilities,” outcome #10 “describe how natural systems function and recognize the impact of humans on the environment,” and outcome #7 “demonstrate knowledge of ethical thinking and its application to issues in society.”  In addition to these general education requirements, many of the college’s programs and majors have incorporated community engagement on a department-wide basis.  The Honors College’s 500 students take four Honors Leadership Seminars which require service-learning.  The School of Nursing (600+ graduates annually) created a new required course called Community Health Nursing that requires a 23-hour service-learning experience coupled with course work, reflection sessions, and attendance at forums on civic responsibility and ethics.  The School of Education has incorporated the “Certificate of Competency in Service-Learning” into EDG 4376 which is a required course for 80% of upper division teacher education students.  This course prepares them to utilize service-learning once they graduate and have their own classrooms.  The college’s Dental Hygiene Program has three mandatory courses which require service learning (DEH 2701, DEH 2702L, and DEH 1800).  By the end of their program every one of program’s 45-50 students has completed several service-learning projects with uninsured, underserved populations.  Their community dental health projects involve assessment, planning, implementation, and evaluation.  

		IIA4_txt: 1)  Sloan, Diane (Speech), Introduction to Service-Learning - Workshops presented at Broward Community College, Florida and at a regional workshop at Iowa Western Community College)2)  Salinas, Alex (English), “Like Putting Lipstick on a Pig”: One Service-Learning Practitioner’s Journey - On-line Journal Publication: the Journal for Community Based  Learning3)  Etienne, Marie and Gibson, Annette (Nursing), “Community Health Nursing:  A Partnership Between Miami Dade College and the Community.” - Conference Presentation:  Florida Summit on Nursing Education, Orlando, Florida.      4)  Lenaghan, Michael (Social Science), MANGOES TO METAPHORS—AND          BEYOND…-World & I Innovative Approaches to Peace Journal        5) Exley, R.J. and Johnson, D., editors. (Behavioral Sciences), Teachers of Life – Learners                        for Life: Faculty Stories in Service Learning from Miami-Dade Community College. Monograph published by AACC that includes 10 MDC faculty essays.  Diane Sloan, Speech; Paula Sanchez, ESL; Alberto Meza, Art; Dorothy Sole, ESL; Sharon Johnson, Social Science; Lynda Pinto-Torres, ESL; Marta Bret, ESL; Nancy Davies, College Prep; Robert Exley, Psychology; David Johnson, Human Relations.  6) Exley, Robert, Johnson, David and Johnson Sharon (Behavioral Sciences), Service-       Learning Program Assessment: Quality Assurance and Survival. - Monograph published         by Campus Compact National Center for Community Colleges, Mesa, Arizona.7)  Exley, Robert (Psychology), Johnson, David  (Human Relations) and Johnson, Sharon  (Social Science) Assessing the Effectiveness of Service-Learning.  Expanding Boundaries: Serving to Learn - Magazine article published by The Learn and Serve  America: Higher Education Magazine, Washington, D.C.        8)  De Angelis, Valerie (Student Life Skills) Service-Learning and Student Success: Service-                      Learning's Impact on Developmental Reading/Writing and Student Life Skills Courses -              Conference presentation at AACC Conference, Philadelphia, PA

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: Off

		training programs: On

		professional development centers: Off

		other (specify: On

		IIB1_txt: MDC has dozens of outreach programs for the community.  The college’s State Farm Youth Advisory Board project engages 70 high school students from three of Miami’s lowest performing schools in “service-learning Saturday” projects.  In an effort to help the public schools institutionalize service-learning, MDC developed a new course, Service-Learning in K-12 Education that will be offered as a recertification option for the district’s 25,000 teachers.  MDC sponsors Working Solutions, a free, state-funded program that provides training in workforce and personal finance skills for displaced homemakers.  Take Stock in Children (TSIC) is headquartered at and supported by MDC.  TSIC is a non-profit program which provides deserving low-income children a guaranteed opportunity to pursue higher education.  The program serves more than 450 children annually.  Each TSIC scholar receives a Florida Pre-paid College scholarship, an adult mentor, and case management.  MDC has a Community Education Department whose mission is to make the College more accessible to the public and meet community needs not served by traditional college programs.  Community Education offers 2,000 non-credit classes each semester for individuals who want to enrich their cultural experiences or improve their professional skills.  MDC has an Upward Bound program that is offered to first generation and/or economically disadvantaged high school students.  Upward Bound provides instruction in reading, writing, study skills and other subjects necessary for success in education beyond high school.   Students receive academic, financial and personal counseling, exposure to academic programs and cultural events, and tutorial services.  MDC’s College Reach-Out Program (CROP) offers first generation, economically and educationally disadvantaged students the opportunity to attend college.  Each summer MDC sponsors the JumpStart Program for approximately 350 at-risk low-income youth to provide a head start on their education and a smoother transition from high school into college.  

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: MDC’s Miami Book Fair International is an internationally recognized model of excellence – and is one of the largest book fairs in the world.  The Miami International Film Festival is the only major film festival hosted by an institution of higher learning in the United States.  MDC’s Cultura del Lobo Performance Series brings exceptional performing artists to the region in partnership with the public schools and community groups. MDC regularly hosts major Public Forums, including the following recent speakers: President George W. Bush, Dominican Republic President Leonel Fernandez, House Speaker Nancy Pelosi, U.S. Secretary of Education Margaret Spellings, author Tom Wolfe, and Georgetown President Dr. John J. DeGioia.  Through extensive collaboration with community organizations, MDC’s Earth Ethics Institute educates individuals in the college and the community about environmentally sustainable living and business practices. MDC serves as the Florida host of GenerationEngage, a nonpartisan initiative that connects young Americans with political leaders and civic organizations.  MDC’s Medical Center Campus has hosted a free Community Health Fair for the past three years, offering health information and services to thousands of area residents with limited access to medical care.  Each year faculty and over 100 service-learning students from the MDC School of Business provide free tax preparation to low-income community members through the county-wide Volunteer Income Tax Program (VITA). College-wide, in 2007-08 alone, more than 4,900 students participated in service-learning, contributing more than 107,000 hours of service to hundreds of non-profits.  MDC initiated and has led South Florida’s response to America Reads for 11 years. During that time, MDC has contributed more than 3.8 million dollars of FWS funds to hire and place students as reading tutors at inner-city schools.  Through the Florida Work Experience program, MDC dedicates an additional approximately $130,000 per year to hire and place students with the public schools and non-profits.  

		IIB4a_txt: The institution, the Center for Community Involvement and most departments tend to be process oriented.  This intentionality works to maximize mutuality of partnerships.  It is usual to collaborate with as many stakeholders as viable from conception of an idea to implementation to debriefing.  The relationships that develop help create successful projects and create the ease for future sharing including visibility in brochures, cross- promotion of activities, etc.  This collaborative approach may be witnessed in multiple instances from community-wide Miami Book Fair International type programming to initial work with a faculty member.  Similarly, the Center for Community Involvement (CCI) staff and community agency representatives work together with student groups to enhance the program for the benefit of all stakeholders.Some specific partnerships have evolved to ensure reciprocity through use of the actual community site as classroom.  For example, some professors have started teaching a course at an elementary school, involving two stable cohorts over a two-semester period (college students and school children), explicitly moving reflection and academic work from the campus into the community.  The relationships that grow create possibilities for learning informed by the participant defined needs in ways a drop-in tutoring program cannot achieve. All the professional development work conducted under the auspices of the Center for Community Involvement stresses the fundamental and indispensable quality of reciprocity in successful engagement and service.  Not only is this element included in our work with faculty and students, it is stressed as we engage in the bi-annual training of our potential partners.  From these efforts, we are able to achieve a higher quality service-learning experience to the benefit of everyone involved.

		IIB4b_txt: Systematic mechanisms are in place and routinely utilized to provide feedback and assessment to community partners and to the institution.  The actual evaluation instruments vary by activity.   At a minimum, all service-learning students are requested to complete an evaluation of their experience.  That information is shared within the institution, both with faculty and the Center for Community Involvement.  In addition, the information is shared with the community partner with whom the student served.  Similarly, the partner is asked to evaluate its experience with each student.  That information is shared with the professor, the student and with the Center for Community Involvement.  The SLAW database mentioned above has the capability to report and compare side by side the student’s experience with the agency supervisor’s evaluation of the student.   In many instances, the nature of the reflective learning processes provides more immediate and more in-depth evaluation of the service experience to a faculty member.  It is not unusual for some of that to be shared with a partner at a semester-end gathering or by more immediate communication.   Evaluations are routinely administered when co-curricular service-learning opportunities are held.  This is true whether it is a college-wide function such as MLK Day of Service or a grant-funded Saturday Service program such as host for the State Farm Youth Advisory Board grant. Evaluations are made available to participants at all workshops conducted by the Center for Community Involvement whether the audience is comprised of students, faculty or agency representatives.   The Center for Community Involvement shares all assessment information as appropriate.  Perhaps most importantly, it is used by the CCI management team to inform strategic planning for the further development of campus engagement. 

		IIB5_txt: 1)  Salinas, Alex; Grounding Math, Language, and Art in Social Justice: One Center’s Commitment to Liberation through Education - National Urban Alliance for Effective Education “Teaching for Intelligence, Believe to Achieve” conference 20062)  Garmen, Sarah (College Prep Reading), Peterson-Tennant, Ginny (Student Life Skills);  The Impact of Service-Learning in the Context of Developmental Reading/Writing and Student Life Skills Courses - 7th International Research Conference on Service-Learning and Community Engagement, Tampa, FL  3) Gonzalez, Carlos (English) and Salinas, Alex (English) and Carlos Gonzalez (English); The Phillis Wheatley Elementary Project:  A Higher Ed – K-12 Partnership (focused on the role of service-learning on our curricular work and in particular our effort at Phillis Wheatley Elementary)- National PTA Emerging Leaders Conference, Dallas, TX October 20074)   Exley, Robert (Psychology); Commitment to Community: Service-Learning at Miami- Dade Community College - published in New Directions, Community Colleges: A Catalyst for Civic Change, (No. 93) Jossey Bass.5)  Groomes, Marlene (Human Growth and Development); "Assessment of the Service-Learning Educational Methodology, It's Impact on Academic Achievement, and Factors Maximizing Learning at the Service Site."

		III1_txt: (Question 4): Is community engagement emphasized in the marketing materials (website, brochures, etc.,) of the institution?  Describe the materials (300 words/2100 characters):Another example of how MDC features community engagement in marketing materials is the MDC “World Class Organizations of South Florida” Miami Herald Series – a month-long series of full page stories featuring different aspects of MDC and the college’s role in the community, with a focus on how MDC serves the community.  This series was part of the Herald’s daily circulation of more than 270,000.  Topics featured include how MDC is an integral part of S. Florida’s multicultural community, how MDC prepares graduates for leadership and examples of MDC alumni who old prominent civic and governmental positions, MDC’s contributions to the local economy, how MDC develops program to address pressing community needs such as the shortage of nurses and teachers, the myriad ways MDC serves the community through student and faculty and staff civic engagement, and the cultural programming MDC provides to South Florida.  

		III2_txt:           Miami Dade College (MDC) District President Dr. Eduardo Padrón refers to MDC as “democracy’s college” because of the diverse populations we serve, our open door policy, the role we play in the civic life of the community, and the education and guidance we provide to more than 160,000 students each year.  In fact, we have enrolled more than 1.5 million students in a community that now registers a population of 2.4 million.  MDC is widely recognized as a model for serving the needs of the community and demonstrating an exemplary commitment to the public purposes of higher education.              We face many challenges, including being significantly underfunded, especially in comparison to the State’s four-year institutions and K-12 system (MDC receives 25% less per FTE than the K-12 system and less than half the allocation to the State University System for freshman and sophomore students).  The majority of our students are low-income (58%), minority (90%), the first in their families to attend college (54%), and academically underprepared (more than 80% of freshmen must take at least one remedial course).              Despite these challenges, we find every avenue possible to engage all sectors of our institution in building a better South Florida that works for all, and we work tirelessly under difficult circumstances to be an engaged campus.  As the largest college in the United States and the 7th largest public employer in Miami-Dade County, MDC is arguably the single most important public institution in providing a foundation for the civic, cultural, and economic health of South Florida.  We are proud of that and intend to never lose this commitment.           
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
 
 


 7


 







2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
 


 


 28







b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
 


  
 
 


 29







4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: The UVU mission statement was approved by the Utah State Board of Regents on December 14, 2007 as Utah Valley State College prepared to become Utah Valley University on July 1, 2008: "Utah Valley University is a teaching institution which provides opportunity, promotes student success, and meets regional educational needs. UVU builds on a foundation of substantive scholarly and creative work to foster engaged learning. The university prepares professionally competent people of integrity who, as lifelong learners and leaders, serve as stewards of a globally interdependent community."

		IA2_text: The Faculty Excellence Awards, by policy (revised in 2007), are awarded in each of the seven schools and colleges. While emphasis varies between disciplines, policy suggests that community engagement and engaged learning are important criteria.Examples of award recipients include:Marketing Professor Letty Workman received the 2008 Presidential Engagement Award for helping students and local businesses write marketing plans.Business Professor Steve Teeter received the 2008 Faculty of the Year Award for his work with UVU and Independence High accounting students described later in this document. In 1997, the UVSC Foundation Board of Directors established a grant program for faculty and staff  for the major role they play in the success of the college. The Foundation has awarded more than $377,000 over ten years. Funded projects include certification and workshops for qualified interpreters for the deaf, community lecture programs and funding to help the child care center.The Center for the Study of Ethics, a fully staffed multidisciplinary ethics center, presents the the Excellence in Ethics awarded annually to individuals who display exemplary commitment to ethics through "writing, speaking, planning, and accomplishing activities that upgrade the ethical and moral fiber."  Recent recipients include:His Holiness the Dalai LamaPamela Atkinson, Founder, Homeless Trust AccountBill Pope, Philanthropist

		IA3a_text: UVU has three major mechanisms for the assessment of community perceptions:1) An annual publication, "Engaging with our Communities, University Outreach and Regional Engagement: An Annual Report" (initiated in 2007-08), aggregates and documents community engagement activities undertaken and completed by faculty, staff and students. For example, in 2007, UVU staff, faculty and students contributed an estimated 1,380,6006 hours to community and professional engagement. This totaled 172,576 work days or 34,515 work weeks during the academic year 2007-08. The publication is shared with the regional community and includes reports on specific community engagement projects in the voice of participants. The aggregated data is distributed to academic departments, community groups, state and regional stakeholders. (Additional references to this data are made later in this document.)2) Community engagement activities are reported as part of the institutional Planning, Budgeting and Accountability (PBA) process which is open to all employees and the public.  (www.uvu.edu/pba) 3) In 2006, UVU initiated the Community Relations Council, which consists of 54 members representing a cross-section of community members who have interaction with, ties to, or affinity with the University. Committee members represent government entities, neighbors, businesses, UVU faculty and staff, ethnic groups, and others in the community. The Council serves in an advisory capacity to UVU's administration, particularly regarding high-profile issues affecting the University. Council members serve as ambassadors for UVU in the community, attend bimonthly Council meetings, and provide feedback and ideas (personal and representing others’ views) regarding key issues affecting UVU. In addition, former President William Sederburg was the President elect of the Provo/Orem Chamber of Commerce and received feedback from local business leaders monthly.  In 2006, UVU also initiated a National Presidential Advisory Board consisting of national businesses and community leaders to direct national and global engagement. 

		IA3b_text: The assessment data has been used in three ways:1. To establish the value of the contribution of UVU to the communityUVU has a history of gathering data and projecting community needs going back to 1941 when, as a technical college, the institution was charged with the responsibility of helping train workers for a local steel plant essential for the WW II effort. As a technical college, UVU focused on community economic needs. UVU grew to a community college and later to a state college, adding certificates, associates and bachelors degrees based on regional demand. On July 1, 2008, UVU was granted university status. 2. Guide the strategic directions of the universityData-driven strategic planning has led to the creation of three initial masters programs. In fall 2008 UVU will begin a Masters of Education program to address the teacher shortage within the community. In 2009 UVU will launch a masters degree in nursing, with support from local health care providers, in order to address the shortage of nursing supervisors and health care leaders. In 2010 or 2011 UVU will launch an MBA degree. It is most likely that this degree will focus on small business and entrepreneurship, as data suggests that the community and the student body support this niche.3. Identify specific programs for development (An Example)According to a 2006 Utah Foundation report,  7 percent of UVU students own their own business and 80 percent are likely to stay in the area after graduation, indicating a UVU footprint on the economic growth in the region. Responding to this data, the Woodbury School of Business  has emphasized the development of an Entrepreneurship Institute to support student entrepreneurs. 

		IA4_text: While Utah Valley University has a long history of community engagement, for most, the label of community engagement is new. Marketing material prior to 2006 made little mention of community engagement. New materials  include language describing engagement as part of the University's emphasis on stewardship of place:  1)  Parent’s Handbook:“ENGAGED LEARNING: UVU values student engagement, scholarly excellence and creative work. We support active learning and professional development for students, faculty and staff. We cultivate community leadership and strong relationships that extend the universityinto the workplace and region." (http://www.uvu.edu/futurestudents/justforme/who/role/parent.html) 2)  “Creating the Future You," (2007) widely distributed in the UVU community, reads:“We begin by emphasizing engaged learning in everything we do. In an effort to create engaged learning through community, the Center for Engaged Learning was developed. The Center has been given the charge to collaborate with UVSC’s academic community as well as student affairs to help create opportunities for service and engagement within the region.”(http://www.uvsc.edu/president/events/index.html)3)  Media Materials:Recently, Utah Valley Magazine did a feature story on community engagement at UVU featuring Community of Engaged Learning Director Jack Christianson. (http://www.uvmag.com/mayjune08/10_11.htm)

		IA5_text: In 2008, President William Sederburg gave over 60 public presentations. Most (50 plus) made specific reference to UVU as an institution promoting community engagement. In his 2007 “State of the College” address, President Sederburg said, “UVSC’s history and future are tied to providing educational opportunities to the region.” (http://www.uvsc.edu/president/archives/index.html) He added in his 2007 “State of the College” address,  “Our goal is to create “communities of engaged learners connected in meaningful ways to the world we live in while developing students of strong character and ethics.” In a special issue of the Daily Herald commemorating the move to university status, UVU’s Vice President for Institutional Advancement Val Hal said, “ We want our institution integrated into this community in a profound way so that our graduates take jobs here in this community, our students serve internships in this community, and so that everything about this institution is engaged in enhancing this county and region.” (www.heraldextra.com/uvu)As UVSC promoted the move to UVU, much of the rationale for university status was based on a community engagement model. Specifically, academic leaders  used a model co-developed and approved by the Board of Trustees described below: "UVU will prepare:PEOPLE of Integrity(ethics, leadership, student development and personal identity)who are Stewards of PLACE(service learning, partnerships, cultural outreach, economic development)and PROFESSIONALLY Competent(exceptional instruction, internships, mentoring, advising, talent force development)"

		B1_text:  In July 2007, UVSC organized and funded the Center for Engaged Learning. Funding includes salary for a full time director, one full time and one part time administrative support positions, and $400k in grant money to seed engaged learning projects in the community as proposed by faculty, students and staff. Jack Christianson was named Executive Director of Community Engagement after a national search.  UVU will continue to allocate $400,000 a year in grant money to fund projects that have a focused goal: to serve the community and involve the students in the community. The money will fund around 90 support proposals annually, giving each successful applicant approximately $2,500 to spend on items that support the connection of people to place and profession according to the UVU engaged learning model referred to throughout this report. At the completion of the CEL funded project, the applicant is expected to make a full accounting of how the money was spent and describe benefits to learners and community. The UVU Academic Affairs organization has been restructured with a current active national search for a Associate Vice President for Community and Engagement. The current Director of Engaged Learning will report directly to this position. The two positions will coordinate community out reach and engaged learning activities, including the administration of the CEL (Community of Engaged Learners) grants discussed throughout this document.  Interim President Elizabeth Hitch says, “The 2007-08 reorganization of academic units was done with engaged learning in mind.  We are trying to make community engagement a center- piece in all departments.” Currently the Faculty Center for Teaching Excellence is using an engaged learning model to help faculty connect classroom with the community. Assistant Vice President for Academic Affairs Scott Hammond notes that the engaged learning pedagogy changes the traditional way we teach. He says, “As we become better at the engaged learning pedagogy our primary relationships will change. Instead of associating exclusively with the tribe of our faculty peers, we will move more into the community and bring in students who will serve as change agents and co-learners. Faculty will move from being master presenters to master problem solvers.”

		B2a_Text: The 2008-2009 budget document indicates that $1,071,267 is provided for a distinctive educational opportunity centered on students, scholarship, and regional engagement. These funds increase UVU's presence in regional cultural and economic development activities. Permanent funding for service learning and community are not included. 

		B2b_text: -In October 2007 UVU received a $3.5 million donation from the Noorda Foundation to  go toward the creation of the Noorda Regional Theatre Center for Children and Youth, a program that will be connected with the Department of Theatrical Arts.-In October 2007, UVU received two grants from the United States Department of Agriculture Rural Development Distance Learning and Telemedicine Grant Program – totaling nearly $1 million – to go toward providing videoconferencing technology for Navajo Nation schools.-In November 2007, the UVU Library Archives were identified to  house microfilmed copies of city and county records from Utah, Millard, Juab and Wasatch counties. -UVU has received a $350,000 gift  to create internship and service opportunities  for students to engage in non-profit organizations in the community. -In 2006, the UVU Foundation purchased Building L from Canyon Park Technology Center for $2 million adding an in-kind donation of $2.7 million so the UVU Culinary Arts program can operate a restaurant in the facility, located in the heart of a research park.

		B2c_text: -The College of Science and Health is partnering with local health care providers to provide dental hygiene for disadvantaged youth. Funding is being sought to expand those efforts. -The School of the Arts is attempting to raise funds for a Fine and Performing Arts Center where  the community will attend performances and where youth can attend dance, music and theater workshops.-English Professor Laura Hamblin is in Jordan gathering the stories of Iraqi women refugees funded by an Ethics Faculty Fellowship. The College of Humanities & Social Sciences is seeking internal support for a video documentary. -Professor David Knowlton recently worked with students to raise money to buy a cow for a South American village devastated by an earthquake. -UVU recently endowed, through private donations the Shirley and Monroe Paxman Humanitarian Service scholarship to support students engaged in the community through humanitarian service. 

		B3a_text: UVU documents community engagement with an annual report in which former (2002-2008) President William Sederburg said: "This report summarizes how the engaged university serves the region, state and world. There are many reports about credit hours, degrees earned, etc., but this report attempts to provideinformation about our broader role in being of service to the community."As previously cited, the annual report contains the results of a January 2008 survey all 4,200 UVU employees who participated in the UVU Community Engagement Survey. In the calendar year 2007, UVU’s 4,178 full and part-time employees (staff, faculty and students) contributed an estimated 1,380,606 hours to community and professional engagement interests above and beyond their normal day-to-day job responsibilities. In other words, UVU’s engagement into the community and professional endeavors represented an estimated total of 57,525 days, 8,218 weeks, or 158 years of full-time impact within the calendar year of 2007. This accounts for more than $1 billion in free service hours. Much of this service was given in academic and creative pursuits (221,000 hours), and much was also given in other areas of the community in service (169,000 hours), consulting (51,000 hours), community service (73,000 hours), humanitarian aid (27,000 hours), and political service (8,000 hours).  Thirty-eight percent of faculty are involved in community activities contributing an average of 126 hours per year to scout programs, city emergency planning, fire fighting training, etc.Thirty-three percent of full time staff and twenty-nine percent of faculty are involved in humanitarian aid, contributing an average of 25 hours per year.UVU has also conducted National Survey of Student Engagement (NSSE), Faculty Survey of Student Engagement (FSSE), and the Beginning College Survey of Student Engagement (BCSSE).

		B3b_text: The data suggests improvement is needed in the following areas:1. Students need a broader range of experience encountering people who are culturally different. While there are many examples of students encountering difference, the data from assessment mechanisms clearly indicates that experience encountering socially and culturally different people adds valuable experience to students engaged in these projects. 2. Faculty can expand their research and creative works to include more on community interests.Many young faculty trained in traditional PhD programs are used to focusing research on a need identified by their disciplinary community to extend a line of research as defined by a research focus. The data from the assessment mechanisms clearly indicated that faculty need deeper connections with the community that will allow them to perceive research opportunities that serve the region.3. The community groups need a stronger bridge and clearer path to the institution. Data from the assessment mechanisms indicated that while many businesses and non profit organizations find their way to partner with UVU, others either do not know how to gain access to campus partnerships or do not know how to create a partnership. For example, one local business leader hoping for expert help with a marketing plan said, "I just don't know where to start or who to talk to." Others bring opportunities but do not know how to partner in order to make their project a viable learning opportunity for students.4. The institution needs a more ready response to community needs. The university needs to build and maintain external relations at all levels of the organization. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: 1.  Responding to data suggesting a need to bring greater cultural awareness to UVU, Greg Jackson formed the Native American Engaged Learning Network. The purpose is to bring regional Native American educational, tribal and community leaders from Utah, Arizona, New Mexico, Washington and Idaho to participate in workshops and forums on the UVU campus with faculty and students while  building the collaborative aspects of this exchange network with other regional higher-educational institutions. On March 1, 2008, the first activity was to invite Phil Lane Jr., Ph.D. (Yankton Dakota Chief/Chickasaw), an internationally recognized leader in indigenous community and human development to speak at UVU.  Dr. Lane conducted an interactive group discussion with thirty-two UVU students and faculty where he outlined his vision of “The Fourth Way.” Numerous university and community leaders were invited to campus to an interactive teleconferencing dialog and learning sessions coordinated by UVU.

		B3d2_text: 2. Responding to data showing the need to focus their research and creative works more on community events, well-known regional actor/playwright James Arrington, with student and community collaboration, was commissioned to write a play about the Utah War. After 150 years, he said there was more myth than reality in its current retelling, and the play would inform Utahns about this fascinating historical event.Midway through the writing process, the grant provider asked UVU to produce the play. With the Center for Engaged Learning  grant,  theatre students were hired to assist as associate producers in these separate responsibilities. These paid internships would not only drive the producing aspects forward but assist students in learning the business side of show business by completing assignments resulting in production. The grant money is being used to compensate students for time and expenses, especially telephone costs and travel, in marketing and booking the production.The play has been double cast and will be performed in junior high and high schools throughout the state.  

		Impact on community: On

		Impact on institution: On

		b3d3_text: 3. Responding to data showing the need for community groups to have a stronger bridge and clearer path to the institution, the Latinos Unidos Mentors, sponsored by Kyle Reyes, provided UVU students as mentors to Latina/o students in local elementary, middle and high schools, building a stronger bridge and clearer path to UVU from an underrepresented population. Students began school visits in October 2007 and have made 14 visits and contacted over 1000 students over the past five months at three elementary schools, two middle and nine high schools. During these visits mentors shared experiences about overcoming obstacles as they prepared for college. They would discuss what they were currently studying and the difference they want to make on society. While it is too early to measure the impact of this program, it is hoped that it will improve the number of Latino students applying for admission. 

		B3d4_text: 4. Responding to data showing the need for the institution to have a more ready response to community needs, the Utah Fire and Rescue Academy (UFRA) was formed over 30 years ago. Since then,  UVU has been the sole provider of fire-related higher education to the firefighters of Utah.In the early 1980s, standards developed by the National Fire Protection Association (NFPA) led to the development of programs designed to certify firefighters. What was then Utah Valley Community College became the agency charged with the responsibility to oversee the certification program for Utah. As this program developed, it became apparent that most of the firefighters in the state did not have the resources or skills to meet the NFPA standards on their own. UVU has built a series of on-site training programs to support training to meet those standards. Recently, as a result of community feedback, UVU has expanded program offerings to be in line with Homeland Security needs. This includes the development of a Homeland Security Institute that allows training in a wider range of first response issues. 

		b3e_text: It is clear that over the last 15 years the formal and informal assessment mechanisms have helped to expand UVU's footprint on the community. There are three specific areas where this has occurred:In strategic planning: Data and assessment led the Strategic Advisory Committee, the President's Council and the Trustees to help clarify community engagement by developing, refining and adopting the "3 P Model (People, Place, Profession). This model,  referred to earlier in this report, has gained widespread use on campus. The model is used for curriculum planning, faculty development,  course and program development, policy development, and to help frame budget decisions. In the community: The development of the "3P Model" and its widespread use on campus has allowed for greater transparency with the community. Community stake holders no longer see engagement as a one-time event but an ongoing strategy. This has resulted in a large number of business and non-profit organizations coming forward with opportunities for students and faculty. In service: The data and formal assessment mechanisms have allowed community service and service learning to become fully integrated into courses rather than be an auxiliary activities or "add on." Faculty feel confident that as they take classes into the community, the classes will be perceived as normal teaching and valued in their peer teaching assessments. 

		B4_text: The roles for Utah Valley University are described in a "Roles" Statement and widely publicized:"Provides quality academic learning opportunities for students through programs at the certificate, associate, baccalaureate, and graduate levels. To encourage responsible citizenship, emphasis is placed on engaged teaching and learning as well as scholarly work, research, creative achievements, career and technical education, and community and professional engagement...""Promotes economic and cultural development to contribute to the quality of life of the region and state. The institution fosters economic development and provides a talent-force to meet the needs of a dynamic economy by offering credit and non-credit programs and services for individuals and organizations. UVU provides cultural experiences that enrich the community and offer significant and varied opportunities for continuous learning."The "Core Values" document states: "ENGAGED LEARNING:  UVU values student engagement, scholarly excellence, and creative work. We support active learning and professional development for students, faculty, and staff. We cultivate community leadership and strong relationships that extend the university into the workplace and region." 

		B5_text: The mission of the Faculty Center for Teaching Excellence (FCTE) is to directly support community engaged learning. Director Anton Tolman says, "Our mission is to provide collaborative leadership and support to enrich the teaching culture at UVU, enhance engaged student learning, and promote collegiality."  For example, the FCTE regularly holds Teaching Circles, Teaching Academies, and workshops focused on Learner Centered Teaching which is a core principle of student engaged learning.  Learner Centered Teaching involves:  Creation of a classroom environment conducive to engaged learning (e.g., instructor concern for students, active student participation, student cohesiveness, class is organized, sufficient learning resources are available to students, etc.) To foster student responsibility for their own learning, the instructor shares power in the classroom; students make real decisions that affect their grades and participate in significant decisions that affect their learning.   The instructor appropriately reduces the focus on course content and increases course focus (time and attention) on skill development in the context of community, especially in critical areas such as professional writing, oral expression, skills for working with others, analysis, synthesis, and application of concepts in novel situations.   Course policies and practices provide logical consequences that encourage student responsibility for their own learning and that encourage or require the development of critical skills.  The instructor’s pedagogy emphasizes students’ personal and active creation of knowledge in the context of community; course activities and assignments encourage the development of communities of engaged learners (including service learning and inquiry methods).  

		B6_text: The Community Relations Board previously described in this report has 44 community members who provide the President and academic leaders with feedback on community engagement opportunities.The Advisory Board for the Center for Engaged Learning, awards $400k in seed money grants to community engagement annually and has several community representatives. The National Advisory Council has business and community leaders familiar with the region and meets twice annually to advise the president on national and global opportunities for engagement. It was this group who first proposed a specific model for engaged learning described earlier in this document. The National Presidential Advisory Board (NPAB) meets twice a year to discuss strategic directions for UVU in the context of regional engagement and national higher education trends. The Woodbury School of Business also has a National Advisory Council. The Council, consisting exclusively of community and business leaders,  has regularly provided internship students and partnership opportunities for the School of Business.The College of Humanities and Social Sciences and School of the Arts has a board consisting of 45 community members who are helping to raise money for a Fine and Performing Arts Center that will serve both the campus and regional community. The board was recently successful in getting performance opportunities for students at the outdoor theater at Robert Redford's Sundance resort. 

		SD1_text: The following statement appears in all faculty job descriptions:"Utah Valley State College [Utah Valley University (UVU), as of July 1, 2008] is a student-centered teaching institution dedicated to building communities of engaged learners by developing its students and employees to be people of integrity who are good stewards of place (their community) and professionally competent in their chosen profession.Applicants interested in working at UVSC (UVU) should support the strategic directions of the institution and be committed to: 1) working with students and the regional community; 2) contributing to collaborative efforts that improve teaching, scholarship, and creative activities; 3) engaging students in outstanding scholarly and creative works; 4) partnering with the broader community in improving society and making education relevant to the student learning experience; and 5) excelling in teaching and mentoring of students and fellow professionals."

		SD2a_text: The current policy gives schools, colleges and departments wide ranging discretion on tenure standards with a traditional emphasis on teaching. Most departments have deep traditions regarding engaged learning even if the pedagogy is not fully articulated. UVU is taking important steps to change policy to include engaged learning and community engagement as part of the tenure review process (see 2 c).Both the old and new tenure documents place an expectation of service on faculty which has long been interpreted to include community engagement. 

		SD2b1_text: Community engaged scholarship may be classified as service, teaching, and/or scholarship depending upon the department. If the engagement activity results in professional presentations and publication as action research or as traditional research, then it may be classified as research. If there is a central teaching point and the activity is a core part of the learning plan, then the activity may be classified as teaching. It might also similarly be classified as service. It should be noted that teaching, research and service requirements vary by department, though UVU is primarily a teaching institution. 

		SD2b2_text: The policy below has received tentative approval from the Dean's Council and administration and awaits final approval from the Faculty Senate. 1.  Competency Tenure is awarded primarily on the basis of effective teaching. Additional criteria include scholarly, professional and creative achievements, and service that complements the teaching role (Board of Regents Policy R312) in context of the university’s commitment to engaged learning.2.  Elements of Department Tenure Criteria Departments must submit their department tenure criteria to the Dean for approval. The tenure criteria document contains three elements: (1) a description of how, for the purposes of tenure, the Department is defined; (2) a description of the Department RTP Committee, including its composition, how its members are selected, and how the Chair is selected; and (3) the Department criteria for determining effective teaching and how scholarship and service that complement the teaching role will be evaluated in context of the university’s commitment to engaged learning. "

		SD3_text: Students and student government played an extensive role in the development of the engaged learning model at UVU and they continue to play an important role in the ongoing administration and practice of community engagement. Model Creation - Students play an active role in all levels of administration at UVU. As the model previously described in this document moved through the approval process, students had a leadership role in shaping the model. Student body officers who actively attend Academic Forum heard early versions of the model and actively helped shape the model. Similarly students working on the Strategic Directions Advisory Committee provided important input to shape the model based on active discussions which they held in Student Government Forums. Ongoing Administration - Student government representatives, including UVUSA President Joseph Watkins, serve on the advisory board of the Center for Engaged Learning. As full voting members, they serve to approve seed funding for various projects. Community Engagement - Students and the UVU student organization are involved in a number of service related ongoing projects that benefit the community. For example, Student Government hosts 12 community kids nights per year, exposing children in the community and their parents to the benefits of a college education. They participate with UVU Sub-for-Santa, helping 74 families in 2007. They also facilitate 10 summer freshman orientations and 1 general student orientation every year. 

		SD5_text: The Faculty Senate as a whole has embraced responsibilities regarding  the engaged learning model. For example, in the coming year the Faculty Senate will help shape the following policies:-The Tenure Policy (as previously stated) which is being revised to include language encouraging engaged learning and community engagement.-The Department Chair Policy which is being revised in included community networking. -The Post Tenure Review Policy is being revised with specific language related to engaged learning and community engagement.In addition to policy, some procedures, which have been actively debated in Faculty Senate, are being modified to encourage community engagement. For example, criteria for faculty travel funded by the Faculty Center for Teaching Excellence is being changed to favor development that encourages community engagement.In addition, the Strategic Directions Advisory Council, which includes 12 faculty, helped create and approved the strategic directions that place emphasis on engaged learning.      

		SD4_text: The Service Learning Distinction and Center for the Advancement of Leadership (CAL) programs will appear on UVU transcripts if they meet the requirements of interacting with the community through service. Participants can select from a two- or four-year program, based on the degree they will receive from UVU. Students who graduate from the programs attend an end of the year awards banquet,  receive a certificate, graduation cords, and recognition of achievements in the Service-Learning Distinction  program. See http://www.uvsc.edu/schools/business/leadership/  and http://www.uvsc.edu/volunteer/ .

		IIA1a_txt: Definition:Service Learning at Utah Valley University is defined as, “Service Learning “a credit-bearing, educational experience in which students participate in an organized service activity that meets identified community needs and reflect on the service activity in such a way as to gain further understanding of course content, a broader appreciation of the discipline, and an enhanced sense of civic responsibility” (Bringle & Hatcher, 1995). The definition appears in promotional materials, training materials and course syllabi in courses designated as "service learning courses"  in the course schedule (SL is noted in the course schedule).When the 2008 HERI Survey (Higher Education Research Institute) survey of UVU faculty asked if faculty had a service component  within their course, 58 percent answered affirmatively. In other words, While only a small percentage of courses are actually designated as "service learning courses," a majority of courses taught by full time faculty have some element of service built into learning activities. 

		IIA1b_1: 78.00000000

		IIA1b_2: .07

		IIA1c_1: 22.00000000

		IIA1c_2: 34%

		IIa2a_txt: The Volunteer & Service Learning Center has developed learning outcomes for particular programs that we facilitate such as the service-learning distinction program, AmeriCorps, and the Student Service Council. Examples of those learning outcomes :• The first outcome is retention. Retention is defined as, "students will demonstrate achievement in areas of academics and student involvement. They will continue each year as a part of UVSC’s student body while progressing towards graduation." • The second outcome is a willingness to give service. Choosing to give is defined as, "students will cultivate a desire to give back to UVU through means of service."http://www.uvsc.edu/volunteer/

		IIA1d_1: 29.00000000

		IIA1e_1: 1560.00000000

		IIA1d_2: 6%

		IIA1e_2: 7%

		IIA2b_txt: Each service learning class has its own learning outcomes based on the instructor, academic objective, discipline, and service experience. These learning outcomes are assessed through the academic units. Examples of course-based outcomes include:CLSS 2100: Career & Major Exploration- An understanding of one’s values and how these may align with career and major selection.  The assessment requires a reflection paper examining personal and work values, and describing which values were expressed by your selection of your service learning opportunity.Exercise Physiology (Dr. Jason Slack) & Marketing Principles (Letty Workman)- Both Jason and Letty develop learning outcomes based on their academic objectives. They provide a pre-test to all students prior to the service experience. At the end of the class they also provide a post-test to evaluate those same learning outcomes.

		IIA2c_txt: Outcomes are assessed by academic units using discipline-based accreditation practices. The Center for Service Learning provides training for faculty and will help in the development of outcomes. The primary responsibility for assessment is left to academic units and instructors (see previous question). 

		IIA2d_txt: 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research - Over 140 students presented in the 2008 UVU Showcase for Scholarly and Creative Work. Students also present at the Utah Conference of Undergraduate Research (UCUR) and discipline specific conferences including the National First-Year Experience conference and the American Alliance for Health, Physical Education, Recreation, and Dance conference. For more see http://www.uvsc.edu/urip/undergrad/. Student Leadership - The Center for the Advancement of Leadership trains students on leadership principles and provides service opportunities for UVU students to provide service in leadership training to K-12 students. Internships/Co-ops - The Center for Personal and Career Development is a resource center for individuals who want to expand on a personal and professional level. The Center people who are going through financial and emotional crisis due to death, divorce, separation, abandonment, disability, unemployment and under employment. Classes and services focus on helping participants move toward emotional and financial security through independence and personal responsibility. Services include education goals, building personal relationships, obtaining training, education and child care scholarships, learning job seeking skills, and exploring career options. for more see http://www.uvsc.edu/conted.Study Abroad - The International Center plans, promotes, facilitates, supports and coordinates international learning opportunities in cooperation with academic departments and other campus units on behalf of the students, faculty, and the UVU community.  In 143 students visited 13 countries.  In Namibia, for example, 6 students gave 940 hours of service.   Center  affirms the "value of engaged learning... diversity and international understanding." For more see international@uvsc.edu.   

		Core Courses: Off

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: First Year Sequence - UVU is currently developing a mandatory First-Year-Experience course where students will be introduced to the engaged learning model (3P's). Course Development Committee Chair Scott Hammond says, "This course will allow us to show students how their UVU learning experience will be different. As they come to understand and experience community engagement and engaged learning they are more likely to want to continue their education with us."Majors - Integration exists in core courses in many disciplines, including nursing, business and technology-related degrees. For example, business majors with an entrepreneur emphasis often interact with entrepreneurs from the community who are brought in to make presentations and evaluate business plans. In Computer Engineering, local firms bring cases into core classes. In biotechnology students are required to attend a Biotechnology Tour where they visit local research laboratories. Graduate Degrees - The creation of the masters of education degree starting in 2008 was accelerated  in response to a teacher and educational leader shortage in the community. Capstone - Several capstone courses include engagement. For example, the capstone course for business students involves a group simulation and local business leaders judging the outcomes.General Education - At least 16 GE course contain engagement elements.  GE Director Janice Gygi says, "Engaged learning in GE courses benefits students by making real the essential elements of a college education."

		IIA4_txt: Dr. Daniel Horns and earth science students have conducted a study of prehistoric earthquakes on the Wasatch Fault, identifying two 7 magnitude prehistoric earthquakes and projecting the potential damage of future quakes. Horns and his students have presented in academic organizations, including the Undergraduate Conference on Research UCR. They are currently preparing their research for journal publications. Dr. Lynn Adams and student Jair Cortazar examined the leadership issues in Columbia and assessed the cultural and human needs in the current political situation. Three articles have been completed, presented and published. A fourth paper is nearing completion, including one entitled, " Columbia: Indications of a never ending conflict in relationship to the Adams Revolutionary model," published in the Indian Journal of Economics and Business.With the onset of the recent sub-prime mortgage crisis, Assistant Professor Max Aeschbacher and his students were interested in knowing the math proficiency levels of the large number of people who had defaulted on their mortgages.  They are trying to understand the connection between mathematical proficiency and financial trouble, with current plans to publish results in academic journals, as well as the mainstream media. Dr. Ron Hammond and ten students participated in an SOS Community Service Project in Ypsilanti, Michigan where they surveyed the effectiveness of community service programs and reported on the effectiveness.  Students presented the CEL project during the December, 2007 Behavioral Science Symposium and other publications are planned. Assistant Professors Rick Mosholder, M. Ashman, C. Goslin, and L. Lambert along with students C. Johnson, J. Labrum, A. Swenson, and D. Yoacum, explored the effect of mentors on retention in the CLSS 1000 curriculum at Utah Valley University. Results will be published in their forthcoming book. 

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Learning Centers - For the last 15 years The Center for the Advancement of Leadership (CAL) has put on an annual conference for high school students in leadership roles. The conference has grown to 5000 participants and involves every high school in the state. Tutoring - UVU and the Center for Engaged Learning funded $5000 of the "Challenge Days" tutoring effort at the local Independence High School. The effort involved 16 UVU students and impacted 91 percent of the students at the alternative high school. Independence High Principal Sara Lloyd said the program was such a success that other traditional schools in the district are looking to adopt it. Non Credit Courses - 4500 community members take non credit courses in business accounting, finance and wellness; 1150 students take driver's education online annually.Evaluation Support - 1300 community members enroll annually in Successful Life Management courses that involve evaluation and instruction. Training Programs - The Small Business Development Center (SBA partnership) counsels 120 clients per month and spends 2500 hours annually helping business in the region.  They also help 51 classes on essential business skills in 2007-08.Professional Development - The Institute for Professional Engagement, founded in 2008, formed a partnership with seven United Way Agencies providing over one million dollars in volunteer labor and providing professional development opportunities for students. The newly formed Institute placed interns in 18 other organizations. Other (wellness) - The UVU Athletic Department hosted a corporate fitness challenge involving 13 different corporations in 10 different athletic events. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular student service - Athletic Teams provide approximately 1000 hours of community service annually. Thirty student athletes visit 25-30 elementary schools annually with a motivational anti-drug presentation. Work/study student placements - In 2007-08  students participated in work study Cultural offerings - Over 5000 community members attended theater productions at UVU in 2007-08. Some 685 thousand people attended various events in the Sorenson Student Center in 2007-08. UVU's Woodbury Art Museum, housed at the University Mall, is sponsoring "The Da Vinci Experience," an exhibit with replicas of Leonardo Da Vinci's machines. Some 30,000 people are expected to attend during the six month exhibit; 15,000 school children will attend. Athletic offerings - UVU's 15 athletic teams anticipate becoming an full fledged NCAA Division I program in 2009.  UVU athletics attract over 54 thousand spectators to campus annually. Library services - The new 35,000 square foot library (open July 1, 2008) is open to the public. In partnership with the Orem City library in 2007, UVU handed out 500 free copies of "My Antonia" and sponsored a community speaker as part of the National Library week. Technology -The Technology Management Department has provided an audit of technology systems in six different local companies, providing student with real cases and companies with a valuable assessment. Students also worked with a local city to provide free community wireless access for computers. Faculty consultation - UVU has a speakers bureau where community organizations can book faculty and staff experts. It is estimated that faculty give over 500 speeches annually to community organizations. 

		IIB4a_txt: At an institutional level, mutuality and reciprocity are seen as critical components of a successful partnership at the institution and departmental levels. For example, UVU Technology Management provided labor and expertise to build a Habitat for Humanity home, but the home's specifications were altered so that the construction process would comply with the teaching points in the class. Both UVU and Habitat gained.Another example comes from The Woodbury School of Business  Entrepreneurship Institute, advised by a community board and an entrepreneur in residence,  which support a wide range of community partnerships that include, (1) an on-campus student incubator small business(currently two spaces are being actively used by students), (2) two business plan competitions, (3) a Small- Business Development Center on campus, (4) other state and federal programs for business development such as the Manufacturing Extension Partnership, and a Procurement Technical Assistance Center, and (5) the “Be Your Own Boss Camp” (a high school summer camp). More than 50 high school students from the Wasatch area, Hawaii and Arizona enrolled to participate in the summer 2008 session. The camp is a week-long event where business leaders and local entrepreneurs mentor high school students on what it takes to be a business owner. Students form teams and develop a business idea, create a business and marketing plan and present it to judges.

		IIB4b_txt: The systemic feedback mechanisms are informal. The various councils and committees (Trustees, School and College Boards, Public Affairs Council, National Advisory Board) provide some feedback. Clearly an area for improvement would be to have a more systematic assessment of partners to ensure quality and promote student learning outcomes. Utah Valley University plans to develop an extensive framework in 2008-09 for assessing the effectiveness of learning and engagement in community. This includes, but not necessarily limited to, student learning as demonstrated by the quality of capstone projects, student progress toward successful completion of major/degree, graduation rates, analysis of student retention within program/college/institution, student / faculty satisfaction surveys, external program review, employer satisfaction survey, and analysis of student learning inside and outside the classroom using national instruments such as the National Survey of Student Engagement (NSSE), Faculty Survey of Student Engagement (FSSE), Beginning College Survey of Student Engagement (BCSSE), or others.  

		IIB5_txt: Ballet Pedagogy - An engaged learning grant paid for well-known ballet teacher Maria Vegh to do a workshop for instructors and advanced ballet students investigating dance pedagogy. Students provided free community dance lessons. The visit especially benefitted the Utah Regional Ballet. Senior Health Project - Linda Kochniuk, RN, PhD Department of Nursing, received an engaged learning grant to help first semester nursing students learn health assessment skills. Forty nursing students worked in area rest homes to do foot, glucose and blood pressure assessments on the elderly. Sports Technology - Dr. Kemal Makasci received an engaged learning grant to work with students and create a learning video tape of soccer ball kicking skills. The video will be used in class  and related research presented and the Utah Conference on Undergraduate Research. Physical Activity - Dr. Jason Slack and 27 senior level PES students tracked physical activity in 120 individuals at local senior citizen centers. The action research aspect of this project resulted in a public awareness campaign. Slack and his students are also preparing the results of their longevity study for publication.Labyrinth Canyon - UVU Professor Michael Shively, 10 UVU students, and 10 local high school science teachers spent 4 days exploring Utah's Labyrinth Canyon, with Shively and others providing science teachers with content in the "living classroom."         

		III1_txt: Because none of the above sections allow for a discussion of a framing pedagogy, this is the model used by UVU:The Office of Academic Affairs, in conjunction with the Faculty Center for Teaching Excellence,  is using a model that explains the changes faculty will experience as they move more towards a community engaged learning approach. The model, which is a basis for faculty development, anticipates the following changes:Primary Relationship: The traditional focus of the faculty relationship with colleagues in your discipline will change to emphasis a stronger relationship with the community.Primary Role: The primary role of expert in the field will grow to include the ability to act as a change agent, consultant or activist.Relationship with students: This new role will move faculty from the front of the class to being "in the mix" with students as a co-learner.Research Approach: Rather than striving to be a passive measurer, the community engaged faculty is more likely to favor action research.Pedagogy: This means less show-and-tell learning and more double-loop learning that involves problem solving.Research Interest: Over time, research interests are more likely to be defined by community need rather than just an extension of the research literature. Values Skills: Faculty will be valued for their problem solving and networking within the community, and less for their ability to present material in a professional setting. 

		III2_txt: Additional community engagement activities not cited in this report include: The Department of Developmental Math is creating a math program for Legacy High School in the Nebo School District. This program will assist at-risk high school students in completing math requirements for their high school diplomas.  The Developmental Math Department also engaged the community in a research project to obtain more understanding about whether there is a link between students’ success in mathematics and their financial decisions.The University Honors Program sent two students to Peru to help deliver school supplies to a school. They also sponsored a family of five for Sub-for-Santa, and assisted 15 Girl Scouts in receiving their Math Badge awards.Academic Tutoring offered live online tutoring for math, writing, chemistry,and physics to secondary education students throughout the state of Utah. Students in Community Health have interacted with aged citizens, teaching medication management, health care and hygiene. Students and faculty members travel each summer to Ghana where they teach literacy using HIV/AIDS education as their lit subject matter. Dental Hygiene students and faculty recently visited the House of Hope to deliver an educational program to clients. They also often visit elementary and intermediate schools to teach methods of good dental health. They run the “Sealant Saturday” program where underserved members of our community come for oral health treatment. It is also important to note that the dental hygiene department runs a clinic serving uninsured and under treated citizens in our local community.The Earth Science Department  built water cisterns, developed wells and springs, installed water clarification systems, and developed a new non-polluting stove to protect against indoor particulate pollution in Mexico.The Math faculty have developed a week-long math fair to bring faculty, students and communities together to discuss the subject of math awareness. The math department also sponsors quarterly planning and discussion sessions for the math teachers and administrators in our region. 

		III3_txt: It would be helpful to have the definitions of key terms (partnerships, for example) available on the application form. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 


 12


 


 







 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
 


 


 28







b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 


 
 


 31







2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 


 


 


 36







2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Create a community of learners who value intellectual achievement, scholarship, diversity of thought, leadership, and service to community.  Our culture supports an environment that is committed to student success, workforce development, life long learning, and responsible citizenship.  Our quality, open and affordable rigorous programs provide a gateway to education for our community. Values: Student centered learning & achievement; Mutual respect, responsibility, collaboration; Scholarly work and intellectual growth; Accountability to all stakeholders;Excellence and innovation in teaching; Individual and institutional integrity;Diversity of people and perspectives;Responsiveness to community.

		IA2_text: Annual Service Learning Academic Award recognizing excellence in academic and community service projects presented at Academic Awards Banquet.Annual Student Life Awards Banquet recognizing outstanding participation in Student Clubs and Athletics with certificates of achievement.Annual Paul Robeson Youth Achievement Awards Banquet recognizing academic, personal, and civic leadership among African-American youth with plaques for achievement.Annual Make a Difference Award recognizing a community member for outstanding service with the Institute for Holocaust and Genocide Studies.Student Leadership Transcripts recognizing successful completion of service learning and community service projects.Certificates of Appreciation recognizing outstanding service learning projects.Non-Profit Student Civic Engagement stipend recognizing outstanding service learning and community service and for continuation of projects.RVCC Distinguished Alumni Award recognizing outstanding academic and service accomplishments.Nursing Pinning Ceremony acknowledging outstanding service learning among graduates of the Nursing Program. President’s Leadership Award for Service Learning recognizing students who distinguish themselves through outstanding academic and service contributions. Phi Theta Kappa ceremony recognizing outstanding work of members.Note Bene  campus publication recognizing outstanding student work from all disciplines.Faculty stipends are provided for the development of special service learning projects.Service learning students and exemplary projects are highlighted in departmental annual reports.Service learning students are nominated for the New Jersey Governor’s Volunteer Award.

		IA3a_text:  Community organization surveys - Assesses student performance and documents the program’s service delivery to the community for Service Learning, Student Activities, Holocaust and Genocide and Paul Robeson programs. Community Partner Observations – Key staff from community organizations are invited to attend classes to observe and provide recommendations on service learning projects completed for their organization.  In one class, Community Psychology, agency directors are invited to the class at the beginning of the semester to participate in collaborative project planning as well as at the end for final comments and evaluations. Community Partner Collaborations – Each semester an instructor teaching Marketing I works with six non-profits that requested marketing plans. Prior to the beginning of the class, the instructor meets with the non-profit directors to discuss the development of the plan and ensure that it aligns with the course criteria.  The directors then visit the class at the beginning of the semester and present information about their agency’s mission and vision.  Students select an agency to work with and form groups of four or five students with a team captain assigned.  During the course of the semester, the team captain acts as the liaison between the group and agency while the plan is being developed.  At the end of the semester, the directors are invited back to the class and the plan is presented to them.  Agency directors are asked to grade the project which is considered part of the students’ final grade.   Community Focus Groups - During the College’s strategic planning process, a number of listening sessions were hosted that brought together hundreds of community leaders, business executives, educators and government officials who shared their opinions about RVCC and their thoughts about how to improve services to the community.   Community Partner Interviews – All potential service learning community partners are interviewed prior to their participation in the program.  The interviews identify service opportunities and roles and responsibilities for projects.   Service Learning Community Advisory Board - The Advisory Board is composed of members from the non-profit, business and educational sectors as well as RVCC students, faculty, and administrators.  The Board meets twice annually to provide advice and perspective on service learning projects.   Program Committees - Holocaust and Genocide and Paul Robeson Programs maintain committees composed of community members who meet regularly to assess program services to the schools and community-at-large.  

		IA3b_text: The data collected is used to assess outcomes for programs involved in community engagement activities that include Service Learning, Student Activities, Holocaust and Genocide and Paul Robison Institutes, Planetarium and Theater.  Through quantitative and qualitative methods of assessment, a set of measurable learning verifies that the program has accomplished its educational objectives.  The process begins with a mission statement of program goals and objectives.  A set of 3-5 objectives describe how various community engagement programs meet the learning goals of civic responsibility and the New Jersey General Education Goals.  For academic courses, in the Course Outline, each learning objective begins with the statement, “the students will be able to…”  The learning objective for the student is focused on what the student will be able to do upon completion of the class and service learning project.  For example, a learning objective related to a New Jersey General Education Goal will include, “A student will be able to analyze the impact of globalization on economics and the business environment.”  Faculty members will rate classroom reflection papers as excellent, acceptable or unacceptable, against a set of stated learning objectives.  The data is provided to the Service Learning Director and used for program improvement of service learning projects and placements.  After the data is collected, an assessment team composed of administrators, faculty, community partners and students, meet to review data and engage in report-writing.  The data collected is used to determine how to prioritize, fund and develop existing and new community engagement activities.  The data collected is used in annual reports, department meetings, presentations, community updates, and Middle States Self-Study for additional feedback on program development.  For continuous improvement, the Office of Institutional Research tracks and compares students who have participated in community engagement efforts with other students not involved. 

		IA4_text: Three Service Learning brochures.  One with explanation of program and benefits; another describing the mission, courses, community partners, model projects and testimonials; another designed for student recruitment.  Program brochures describing program and benefits for other community outreach programs include:  Student Activities, Holocaust and Genocide and Paul Robeson Institutes, Internships, Theater, Planetarium and Foundation.  College Catalogue describes Service Learning, Student Activities, Internships, Holocaust and Genocide and Paul Robeson programs, benefits and contact information.  Service learning courses are designated in the catalogue.The Service Learning website includes mission, courses, community partners, model projects, results of Learn and Serve grant projects, such as student work, open letters, conference presentations, course descriptions of service learning. Holocaust and Genocide website provides resources on genocides.  Paul Robeson Institute, Student Activities, Internships, Theater, Planetarium and Foundation provide information on program opportunities.  The RVCC Homepage posts the vision, mission, strategic goals and values which all include community responsibility, community service, and civic engagement statements.  The Service Learning CDROM features one hour presentation with examples of service learning projects, reflection activities, community partner feedback, institutional support and resources.  The Student Life Calendar provides information on year long community engagement activities offered on and off campus.  College Online Newsletters disseminates information highlighting Service Learning and other community engagement efforts.  Newsletters are provided to all high schools served by the college, and  more than 1,000 businesses.  College Foundation Annual Report highlights community investments to the College that support student scholarships, community engagement events and activities.  College Annual Report includes updates on college programs and services to the community, results and new directions.  

		IA5_text: President, Executive Staff and Board of Trustees: Support service learning and civic engagement activities through active participation in program events and meetings both on campus and in the community.   Engage in fund-raising efforts to support community engagement efforts.   Seek to hire faculty and administrators who understand the importance of community outreach and support its development through innovative teaching and programmingPresident and Executive Staff:  Encourage involvement of college personal in community engagement activities.  Recommend faculty members for serving on the Board of community organizations.   Ensure that Service Learning and community engagement programs and services are included in promotional materials, media files, annual reports and web sites. Make sure that engagement activities are part of the college’s assessment plan, accreditation self study reports and formal reporting documents. Offer presentations on community engagement activities to the RVCC Board of Trustees, legislators, community groups and faculty. Meet regularly with hundreds of community leaders, business executives, students, parents, educators and government officials to share ideas about improving college services to the community, including their participation in the development of the new strategic plan.   Participate in community engagement activities with campus.  Maintain membership in community engagement committees with the community.President: Provides campus facilities for community events, meetings and forums that support participation in important outreach initiatives.    Sits on a broad range of advisory councils in the community. Ensures that strategic plan includes community engagement statement. Includes a focus on community engagement in speeches, presentations and meetings on and off campus.

		B1_text: The College Advancement Division comprises a number of programs that work with other RVCC departments to identify stakeholder needs and promote student success; provide resources for scholarship and community outreach; partner with business, non-profits, government agencies and other higher education institutions to extend educational opportunities, economic development and community service; provide quality cultural/educational events through the Theatre and Planetarium; provide opportunities for students, faculty and staff to become engaged and productive citizens and develop leadership skills; foster a greater understanding and appreciation of people with diverse backgrounds. The Dean of College Advancement reports directly to the President and is part of the Executive Staff.Examples of coordinating infrastructure include: Permanent funding for eight full-time staff positions dedicated to promoting civic engagement:  Service Learning, Student Activities (2), Holocaust and Genocide/Paul Robeson Institutes, Foundation (2), Planetarium and Theater. Centralized Service Learning office to support community-based teaching and learning in partnership with faculty, academic affairs staff, and other community outreach programs.     Forms and formal procedures that provide organization and documentation for all community outreach activities.    Database of community partners. Resource libraries for Holocaust and Genocide and Paul Robeson Institutes that both provide instructional material for teacher training and advisory committees to develop events and programming.   Faculty and student orientation programs and resources to support community-based work.  Community Advisory Boards for all academic disciplines and Service Learning. Web-based resources for service learning and civic engagement activities offered on-and-off campus.   Joint programming of Service Learning projects with other campus programs such as Student Activities, Internships, Career Services, Co-op, Holocaust and Genocide and Paul Robeson Institutes.   Involvement of student leaders from Service Learning, Student Government, Phi Theta Kappa and Student Ambassador Programs to assist faculty, administrators and community partners with community engagement activities.RVCC coordinates community partnerships between credit and non-credit programs by offering academic degree and certificate programs in disciplines that prepare students for work as public servants. Examples of the joint degree and certificate offerings include the following disciplines:  nursing, criminal justice, paralegal studies, human services, and early childhood education.  The Corporate and Continuing Education Division also provides comprehensive, quality and innovative education programs, including training and other professional services that encourage and support workforce development and life-long learning.  

		B2a_Text: Permanent funding supports:100 % fulltime positions to coordinate Service Learning, Holocaust/Genocide and Paul Robeson Institutes, two for Student Activities and secretarial staffing for programs.25% toward personal expenses for engagement activities - travel, food.25% toward in-kind contributions for engagement activities - space, mailings, expertise.

		B2b_text:  Learn and Serve grant supports the development of a regional service learning network with community colleges in NJ, NY and PA and a Service Learning Homeland Security Program.  This includes travel to conferences, supplies, professional development workshops.   UPMC National Guard Schoolhouse Project grant supports the development of service learning emergency management projects.  This includes faculty stipends for course development, travel and supplies.   Grants from the 3M Foundation and two NASA IDEAS supports the NJ Astronomy Center at RVCC to work with teams of educators to examine and redesign school astronomy curriculum.   Jewish Federation provides $5,000 for Holocaust and Genocide three day workshop for middle and high school students and teachers. Grant from New Jersey Council for the Humanities supports four-day workshop for teachers in grades 6-12 on social justice issues. $100,000 grant from the MetLife Foundation supports ASPIRE, a college-readiness program for disadvantaged students at Franklin High School.  More than 30 scholarships are offered to students and are awarded according to the guidelines established by the donor. $5,000 donation from Ethicon and 50% of Theater membership goes to College’s Theatre Ticket Fund that provides free tickets for underserved populations.

		B2c_text: Non-Profit Civic Engagement Scholarship from Johnson and Johnson supports students in financial need to continue service to a particular organization.Student Clubs organize fund-raising events and collections for victims of Hurricane Katrina, animal shelters, at-risk children, homeless families, Latino and African-American children.  Annual Make a Difference, Golf Outing, Nite at the Races and Camelot awards provides more than $65,000 to support programs for students and the community.Annual giving campaign raised $734, 981 for scholarships, sponsorships for Theatre and Planetarium programs, underwriting for the Center for Civic Engagement and financial assistance for athletics and other student activities.Jewish Federation of Somerset, Hunterdon and Warren Counties grant supports programming that focuses on creating understanding among diverse groups to reduce hatred and bias.  Lewis J. Gray Memorial Scholarship is awarded to students demonstrating a commitment to community service.Tom Tarnowski Scholarship from the Food Bank Network of Somerset County is provided to help low-income county residents access an education and become self-sufficient. Galileo scholarships are awarded to RVCC students majoring in math, science, technology or computer science, funded by individual and corporate donations and grant monies from the National Science Foundation.

		B3a_text: RVCC uses various mechanisms for the following community outreach programs:  Service Learning, Student Activities, Holocaust/Genocide and Paul Robeson Institutes, Theater and Planetarium: Database – Service Learning Office maintains a database of community partners that houses descriptions of service activities with participating community organizations and contact information and enrollment by student, faculty, course and placement. Student surveys – Seeks feedback on program involvement and documents certain characteristics such as academic, social or personal development.   Community organization surveys – Assesses student performance and documents the program’s service delivery to the community. CCSSE Report – Summarizes data collected for the Community College Survey of Student Engagement.   Student Reflections – Provides the opportunity for students involved in projects to reflect critically on their service experience.  Reflections focus on a variety of competencies learned including critical thinking, leadership, sense of civic responsibility and multicultural understanding.  Essay writing and journaling are commonly used reflection activities that promote thinking through writing.   Student Leadership Transcripts – Documents involvement of students who successfully meet and complete the requirements for participation in the following areas:  Service Learning, Student Activities, Community Service and Athletics. Annual Reports – Summarizes student and faculty experiences, partnerships with community and Critical Success Factors achieved. Enrollment/Retention numbers - Documents student participation in programs including the number of participating students and community organizations. Presentation of student projects – Represents student work in a variety of forms that include writing, videotapes, power point presentations, dramatic performances, bulletin boards, etc.  Documents the students’ understanding, application, organizational skills, growth in academic, social and personal skill development and ability to meet other learning objectives. Awards – Signifies exemplary student performance with honors and recognitions received from external organizations.    Discussions - Provides an open forum where students share and respond to opinions, feelings, and ideas regarding the designated topic with other students, faculty and community partners.  Interviews/focus groups – Facilitates a dialogue whereby students’ report responses to guided questions to determine understanding of subject matter and service activity.  Reactions from faculty and community organization staff provide feedback for program development and evaluation.  

		B3b_text: Data collected becomes part of an assessment plan that provides a continuous process of improvement.  Steps include:Collecting the data, i.e., transcripts, surveys, enrollment data, etc.Analyzing collected data using various rubrics that identify civic engagement and New Jersey General Education learning outcomes.Identifying competencies that have been learned and that do not meet expected   achievement levels.Making changes that will improve learning outcomes and program development.Reassessing to see if the changes were adequate to remove gaps and improve outcomes.Assessment outcomes are reported to the Office of Institutional Research for further long-term analysis and tracking as well as being included in annual reports, program review reports, strategic planning, Middle States Accreditation Self-Study report, forums, focus groups, department and executive staff meetings, presentations to the community, civic engagement activities and budget allocations.  The process is used to determine program development, funding, staffing needs, and prioritizing services.  An illustration of a complete cycle of assessment is the development of our Health Information Technology (HIT) Associate of Applied Science degree.  Feedback from the Advisory Committee for the Medical Coding Certificate Program, student evaluations, and economic data from US Department of Labor informed us that students completing the Medical coding Program lacked adequate preparation in anatomy and physiology, and the related fields of pathophysiology and pharmacology.  To address inadequacies, RVCC developed the AAS degree in Health Information Technology.  Graduates are able to sit for the American Health Information Management Associate national certification exam to qualify as a Registered Health Information Technician.  This new degree program prepares students for highly skilled professional occupations in the growing health care industry.  RVCC will continue the cycle of assessment by collecting data on certification results and making ongoing program improvements in the AAS degree.  

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Mechanisms include student surveys, journals, essays and interviews.  The concepts measured include:  awareness of and involvement in community, commitment to service and sensitivity to diversity, career development, understanding course content, improved communication and greater personal and social development.  One key finding is illustrated by the feedback from students who report an increased ability to make clear connections between the course content and their community based projects.  This helps to foster an awareness of community issues, needs, strengths, problems and resources as well as knowledge about a possible career interest or direction.  Through different courses, students have advocated for improved services for the elderly, disabled, at-risk youth and animals, taught literacy skills to ESL learners; designed workshops on life skills training for the homeless; created websites for small non-profits and grass-roots organizations; conducted needs assessment surveys for schools.  Furthermore, each semester we receive reports that approximately 5% of our students receive job offers.  Agency directors credit this to service learning activities relating directly to the students’ academic skills and volunteer experience. According to feedback from surveys, approximately 70% of students also continue to serve beyond their course requirements. 

		B3d2_text: Based on feedback from interviews, workshops, open letters, anecdotal stories, faculty offering service learning report it has impacted their teaching in positive ways.  They have access to new information through involvement in the community, resources for learning, and ability to modify their teaching methods in a way that is transformative for students.  Findings are the many faculty members who use their discipline and expertise to address important community issues, become models helping other faculty revise courses to improve student learning and increase their own professional development opportunities.  This is evidenced by the many faculty members who present on Service Learning at local, regional and national conferences.  Twice annually, faculty participate in Service Learning Community Advisory Board meetings providing guidance and perspective on new projects and initiatives.  A number of faculty serve on the Advisory Boards of nonprofits, mentor faculty and participate in faculty development workshops and community meetings to foster greater collaboration with numerous community groups.  Annually more than 65 full and part time faculty members within all academic disciplines are involved in teaching service learning, providing orientations for students, planning projects with community agency representatives, developing reflection activities for students, assessing outcomes.

		Impact on community: On

		Impact on institution: On

		b3d3_text: According to feedback from agency surveys, interviews and focus groups, community organizations report deriving economic benefits from the assistance provided by service learners.  One key finding is that organizations spare the time and expense of a costly search for help as well as the completion of projects with the expertise from students which they normally would not have.  Annually, more than 1,000 students contribute over 300,000 hours of service to approximately 200 community organizations.  Based on Independent’s Sector of $18 an hour, this translates to an economic donation of $6,000,000.  The partnerships result in notable contributions to many community organizations and provide students with a vast array of opportunities.  For community organizations, the student point of view provides a fresh perspective.  Additionally, service learning students share their professional expertise learned in the classroom, enabling organizations to be more efficient and effective in serving their constituents.  Similarly, the community organizations and clients are given exposure to community college students and gain a new view and understanding of their skills and talents.  Importantly, many students receive encouragement and support from their service site supervisors as agency directors look to the students for assistance in meeting their organizational goals.  

		B3d4_text: From a number of sources, such as annual reports, budget narratives, interviews, newsletters, service learning and civic engagement activities increase the institutional profile of the college.  A key finding is the College’s revision of its mission statement to include “service” as part of its goals of education for citizenship.  This has led to tying service to institutional and accreditation goals and created a campus and community wide understanding of civic engagement for students, faculty, community partners.  It has helped the college to review and redesign curricula and develop an institutional culture that is committed to community engagement.  For example, through funding from the SAFE grant, the Service Learning Program involved students, faculty, community members, the Somerset Police Academy, a division of the College’s Corporate and Continuing Education Department, in projects to address emergency preparedness issues in the community.  Engagement is evidenced by the more than 25 SAFE courses developed by faculty, the inclusion of 200 students, police recruits and community members involved each semester, the creation of a new certificate program in Emergency Management, the development of a regional network among other community colleges to design curricular modules that teach about emergency management in all nursing and criminal justice classes.  

		b3e_text: Our assessment plan is a continuous work in progress that helps to find areas of deficiencies and validates changes for improvement.  For example, when a department assesses learning outcomes in a course and they find that students are deficient in one stated outcome, the situation is corrected.  It may be possible that the learning outcomes for that course were inappropriate, so changes will be made to either the material presented in the course or in the learning outcomes.  The department will reassess the same outcome in the next cycle to determine whether or not the changes that have been made have had the desired results.  The strategic planning process also is an example that was as much an assessment process as it was a planning process.  A strategic planning committee analyzed data and debated the substance of the plan that enabled the College to strategically position itself for the future.  They provided opportunities for the college community to receive preliminary information, review drafts, and debate issues related to the development of the plan.  They worked with data from environmental scans, institutional research and community listening sessions to help craft current Critical Success Factors and to design multi-year goals that will allow RVCC to succeed.  Another example is the data from service learning community partner and student surveys which helped to prioritize delivery of services to these constituents.  Feedback demonstrated an increase in education majors participating in the program and needing additional placements in local schools, making the development of new placements a priority.  When the assessment cycle is completed, the results are shared through strategic planning, budget allocations, Middle States Accreditation Self-Study, publications, postings to institutional web pages, program reviews, institution and department annual reports, professional meetings, community events and presentations.  

		B4_text: During the 2008-2012 Strategic Planning process, the president, executive staff, faculty and administrators met with hundreds of people.  Community leaders, business executives, students, parents, educators and government officials shared their opinions about RVCC and thoughts about how to improve services to the community. Throughout all sessions one common them emerged that RVCC is highly regarded in the community.  To that end, community engagement remains one of the priorities of the new Strategic Plan. One Strategic Driver states ensure programs and services are built around a student centered philosophy.  Success indicators are: Develop student life/student activities, increase student engagement, enhance Service Learning, institutionalize student recognition programs to highlight cocurricular accomplishments, construct New Student Center to support engaged programmingAnother Strategic Driver states increase College responsiveness to changing demographics, to growing diversity, and to changing needs in our community.  Success initiators are:Achieve highest retention and graduation rate among all 19 NJ CC’s within all student groups, including those historically underrepresented in higher educationExpand Academic Program options in partnership with state and regional businesses supporting economic opportunitiesIncrease and improve programming for faculty and staff on diversity

		B5_text:  Departmental funds are provided to the Service Learning Director and faculty members for travel to attend and present at Service Learning conferences regionally and nationally. Service Learning Office provides materials and strategies for revising course syllabi to incorporate civic engagement topics and service learning into a variety of courses including reflection material and sample syllabi. Mini grants are provided to faculty for curriculum redesign. Service Learning Faculty Development workshops on various topics are offered regularly in collaboration with the Faculty Development Committee to full-time and part-time faculty. All new faculty members are required to attend professional development workshops including one on Service Learning.  Nationally recognized speakers are hired to conduct training workshops for service learning faculty development.  In spring 2008, 100 faculty and administrators from two and four year colleges in NY, PA and NJ, attended the workshop, Enhancing Student Learning Through Service Learning. Community partner/faculty workshops are convened to help develop collaborative service learning projects for specific community organizations and disciplines.Beginning in the fall of 2007, the College started a major diversity training program for faculty, administrators, staff and students.  Over the course of five months, employees and students were provided the opportunity to visit the New York Tolerance Center in Manhattan and participate in diversity training workshops led by experienced practitioners.  Pre-and-post diversity training sessions were held for a further discussion on issues of diversity and ways to improve programming on the topic.  For sustainability, service learning activities that address issues of diversity are being incorporated into the teaching and learning methods of a course as well as into the institution’s system of values.  For further expansion, the workshop, Teaching Tolerance Through Service Learning, was offered to 12 high school faculty on June 30, 2008.

		B6_text:  Advisory Committees comprised of community members have been established and are maintained with all academic departments and college programs to represent the community and provide the College with needed insight.  They assure that College programs and services are meeting the needs of the community and guide the College in developing the strategic plan and civic engagement activities.   Faculty work very closely with community partners to design service learning projects and facilitate learning.  For example, each semester an instructor teaching Marketing I works with six non-profits that requested marketing plans. Prior to the beginning of the class, the instructor meets with the non-profit directors to discuss the development of the plan and ensure that it aligns with the course criteria.  The directors then visit the class at the beginning of the semester and present information about their agency’s mission and vision.  Students select an agency to work with and form groups of four or five students with a team captain assigned.  At the end of the semester, the directors are invited back to the class and the plan is presented to them.  Agency directors are asked to grade the project which is considered part of the students’ final grade.   Community partners participate in college committees for program development and assessment.   College provides space to community partners for their participation in service learning and community engagement activities.  Conferences, forums, and meetings are convened for campus and community members to engage in learning and sharing information on important community issues. New Strategic Planning process involved community leaders, business executives, high school students, parents, educators and government officials in listening sessions.  The sessions enabled participants to identify ways in which the college was meeting their needs and to recommend services and programs for community improvement.

		SD1_text: An interest in community based learning and experience are criteria in faculty recruiting and hiring.  Recruitment materials include information about Service Learning and community engagement activities. This has been a successful recruitment strategy that is evidenced by many new faculty members who have reported being interested in teaching at RVCC because of the opportunities to include service learning in their courses.  New Hire Orientation material includes the College’s Mission Statement.  Finalists for fulltime faculty positions are interviewed by the Academic Chairperson, President and Vice President of Academic Affairs.  A criterion for selection includes experience with student centered and innovative teaching and learning methods, diversity training, collaboration with the community, and community involvement.  Our curriculum encourages teaching opportunities for service learning and community engagement in introductory level, capstone, leadership, honors, majors, field service, independent study, and teacher education courses.  Community-based learning opportunities are included in syllabi and course outlines that are posted on the college website and in promotional material.  For example, the Trends in Nursing course outline includes the following description:  ‘Learning and Service are closely intertwined at Raritan Valley Community College in a program called Service Learning.  By successfully creating a required service learning project, students develop their academic skills, sense of civic responsibility, and commitment to the community.”Once hired, faculty members are introduced to RVCC’s expectations regarding civic engagement.  Service Learning is discussed at New Faculty Orientations and Faculty Development workshops which require attendance for new faculty.    

		SD2a_text: At RVCC, community-based work is considered an academically valid teaching and learning method.  A criterion for tenure and promotion includes evidence of involvement in service learning and civic engagement.  Service learning faculty members receive recognition in their tenure and review process in a number of ways: mini-grants for conferences, release time for special projects, leadership roles to serve on college committees such as Strategic Planning and Accreditation committees, awards and celebrations for special achievements with community engagement, sabbatical leaves on the basis of their service learning, civic engagement and related professional development interests,, thank you notes from President and Executive Staff for community engagement work, press releases in local papers and college newsletters highlighting faculty involvement in community engagement activities, reports to Board of Trustees, recognition breakfast and luncheons.The practice of community engagement is strongly encouraged for full-time and part-time faculty.  It is emphasized and considered in both recruitment and promotion decisions for tenure track positions.  Often many adjunct faculty members who are actively involved in service learning are selected for full-time positions. The college’s commitment to recognizing and rewarding faculty for their service learning and civic engagement work is sustained through reporting in annual reports and evaluations that include civic engagement, professional service and community-based teaching experience.  

		SD2b1_text: RVCC uses Bringle and Hatcher’s definition:  Service Learning is a credit-bearing program in which students participate in an organized service activity that meets an identified community need.  Students reflect on the service activity in such a way as to gain further understanding of course content, a broader appreciation of the discipline and an enhanced sense of civic responsibility.Service learning activities are curricular based and tied to course objectives.  Models used include introductory level, capstone, leadership, honors, majors, field service, independent study, teacher education and internships.  Students do service learning intheir general education and career curricula.  

		SD2b2_text: Limit to 200 words

		SD3_text: Students assume a leadership role in a number of ways: Annually, more than 1,000 students participate in service learning from 65 courses within all academic departments and reflect on their experiences through journaling and essay writing.  Their reflection exercises are graded and used as part of the College’s assessment plan and shared with the campus and community in various ways. Students complete a survey at the end of their project which is used as part of the College’s assessment. Student leaders participate in programs to inform other students about Service Learning and community engagement activities, i.e., Student Orientation, Volunteer Fairs. Students serve on college committees such as those hiring the president, vice president, dean.  Students design and implement their own service learning projects. Students create and develop new community partners for the Service Learning Office. Students serve on community engagement committees such as the Service Learning Community Advisory Board. Student leaders serve as ambassadors to the New Jersey Council of Community College Presidents. Officers of the Student Government Association are required to attend a one credit Leadership course.  Through this course, students become involved in leadership roles for service activities for the campus and community.   Officers of Student Government meet regularly with the President and Executive Staff for input on student issues. Officers of Student Government serve on the College Forum which provides a structure for participatory governance, including a broad range of committees to consider a variety of issues typically facing a college community.   Two alumni serve on the RVCC Board for a term of two years. All Student Clubs and Athletics adopt a service project for the campus or community. Service learning students present at faculty development workshops, Community Advisory Board meetings, and forums.

		SD5_text:  Twice annually, faculty participate in Service Learning Community Advisory Board meetings to provide guidance and support of service learning initiatives. At the end of each semester, faculty report on their service learning experiences through meetings, open letters, presentations and correspondence.  This information is used for program and academic department assessment. Meetings are held with department chairs, faculty leaders and Service Learning Director to assess service learning initiatives within specific disciplines and to improve faculty involvement. Academic department chairs include service learning course development on the departmental meeting agenda. Ad hoc committees with faculty members are formed to secure their support and direction on new initiatives. Forums are held that bring together faculty with community partners and students to exchange information for improving and sustaining service learning initiatives. Faculty serve as leaders on grant projects for special initiatives. College Forum includes a Community Life Committee that faculty members serve on for outreach activities.  The President and Executive Staff review recommendations brought forward by the Forum committees and make recommendations to the Board of Trustees.   Faculty members serve on Assessment Review Committee for Service Learning and Civic Engagement programs.  

		SD4_text: Upon successful completion of their service learning project, students receive a Student Leadership Transcript with an official seal of the College, documenting their service learning experience.  Additionally, upon request, Student Leadership Transcripts are mailed directly to the colleges that students are transferring to. Based on reports, many four-year schools will waive certain education courses if students can prove that the course contained a service learning requirement and the transcript meets this criterion.  Other students include the transcript with their resumes and portfolios and report positive feedback from employers.    

		IIA1a_txt: The following definition is included in syllabi and on the Service Learning website for courses offering service learning:   A course based, credit-bearing educational experience in which students (a) participate in an organized service activity that meets identified community needs and (b) reflect on the service activity in such a way as to gain further understanding of the course content, a broader appreciation of the discipline, and an enhanced sense of civic responsibility (Bringle and Hatcher, 1995).  Faculty offering service learning in their courses, either as an option or requirement, outline the service learning requirements in the syllabus.  Indicated are the course objectives that service learning meets, assignment that it replaces, percentage of the student's grade, details of the required reflection, due dates.Courses that require service learning are designated in the Course Schedule, along with a description of the program.  Course descriptions are posted online and include service learning notations. A list of service learning courses is included on the Service Learning website, as well as maintained in a database with the Service Learning Office including names of participating faculty and courses.  Information is shared regularly with Advising and Counseling, Enrollment Services, Transfer and Career Services to assist with student registration.  

		IIA1b_1: 65.00000000

		IIA1b_2: 16%

		IIA1c_1: 9.00000000

		IIA1c_2: 100%

		IIa2a_txt: At the institutional level, learning outcomes are associated with civic responsibility and related concepts such as  compassion, political process, meaning of citizenship, willingness to get involved, and questioning governmental polices and practices.  Institutional goals also are tied to the mission of the college - to create a community of learners who value intellectual achievement, scholarship, diversity of thought, leadership and service to the community.Service learning courses differ widely in subject, but all have a focus on the development of civic participation.  In addition to addressing the learning objectives of civic responsibility, outcomes must meet one or more of the New Jersey General Education goals.Examples of learning outcomes for service learning projects include: Trends in Nursing, “identify the economic, political, social and demographic forces on the delivery of health care.”  Human Behavior and the Social Environment, “evaluate and clarify values and ethical dilemmas and utilize theories, social work practices and ethical guidelines in real life situations.”In meeting goals, classroom learning activities  engage students in campus/community partnerships, teach the application of theoretically based knowledge in the contemporary work world, and promote development of a life long commitment to civic responsibility.  

		IIA1d_1: 65.00000000

		IIA1e_1: 1000.00000000

		IIA1d_2: 22%

		IIA1e_2: 16%

		IIA2b_txt: Service learning is curricular based and always tied to course objectives.  Sixty-five classes within nine academic disciplines have course-based learning outcomes for service learning and civic engagement.  In addition to meeting the outcome of civic responsibility, students must meet one or more New Jersey General Education Goals, for participation in service learning.  Commonly used goals include:GE 1. Communication:  Communicate effectively in speech and writing.GE 2. Critical thinking, problem solving, and information literacy:  Use critical thinking and problem solving skills in analyzing information gathered through different media and sources.GE 6. Society and human behavior:  Use social science theories and concepts to analyze human behavior and social and political institutions.GE 9. Diversity and global perspective:  Analyze the implications of commonalities and differences among culturally diverse peoples.Sample outcomes for service learning courses:  Nursing of Adults II, “implement caring behaviors which respect and reflect values, customs and culture of clients, families and groups.” (GE. 6)Educational Field Experiences, “cultivate organizational and reflective skills essential to sound teaching.” (GE. 1, 2,6)Business Law, “explain similarities and differences in values, perspectives and behaviors of diverse people and how they impact the law.” (GE. 6)

		IIA2c_txt: Student learning outcomes for service learning courses are assessed at the end of each semester by the individual faculty member teaching the course.  Reflection papers, journals, video, power point, and in-class presentations are frequently used as assessment tools for service learning and civic engagement experiences.Results of the data are collected, analyzed and discussed during end of semester department meetings.  Additionally, course learning outcomes are evaluated by students at the end of each semester and assessed by individual department heads.  For institutional purposes both qualitative and quantitative methods are used to assess the different types of learning from community engagement activities.  The most commonly used data instruments include:  Student and community organization surveys; Student reflections; Teacher reports; Presentation of student projects; Enrollment numbers; Student Leadership Transcripts. Final results of all data collected and analyzed become part of the college’s assessment plan providing for continuous improvement.

		IIA2d_txt: The Director of Service Learning and faculty member teaching a service learning course puts the collected data into a matrix and analyzes it using specific learning outcomes.  Reflection papers and other assessment tools show examples of excellent, average and below average work.  A portfolio of sample documents is created and stored electronically in the Service Learning Office.  Additionally, the analyzed data and sample documents are provided to the Office of Institutional Research.  As part of the College’s Assessment Plan, the Office of Institutional Research will conduct a longitudinal study to examine academic, transfer and career experiences of service learners compared with the general population not involved in service.  Findings also are disseminated to the campus and community through meetings, presentations and reports.  Results are reviewed and changes are made where appropriate.  The colleges’ success in measuring and documenting its outcomes is central to its ability to maintain the confidence of the public it serves.  Toward that end, the college will continue to develop, refine, and publish the results of institutional research.  This information will document student learning outcomes at the course, program/degree, and general education levels as well as provide metrics for assessing annual achievement on all strategic drivers.  

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research -Trends in Nursing students work in groups of five to research an issue related to health care targeted at specific populations such as the elderly, pregnant women, and young children.  Students match their findings with particular community organizations needing assistance and collaborate with staff to develop a service project.  Final products and services developed are disseminated to the larger community through workshops, information brochures, fact sheets, and training sessions. SL is 60 percent of students’ grade.Student Leadership - Events Planning and Management students organize and host events such as the public forum, Emergency/Disaster Preparedness and Response for Special Events.  Students worked in groups on the budget, logo, fund raising, recruitment, invitations, thank you letters, press releases, room set-up, agenda, speakers, door prizes and clean-up.  Event helped planners understand the need for emergency preparedness in large venues.  Topics discussed were security issues, trends in disaster/emergency preparedness, manmade disasters due to terrorism, negligence, natural disasters and health emergencies.  Internships- Unpaid internships provide a service to a community organization, as part of the academic curriculum.  Examples include the Public Relations course that involved all students in a service project with several different community organizations. For  course assignments, students researched and developed  a marketing plan that included a client presentation and evaluation for the following non-profit organizations:Elijah’s Promise Soup Kitchen – helps low-income people with nutritious meals, social services and health screening. Beez Foundation - raises money and public awareness to cure brain cancer through research, public awareness and related support activities for pediatric cancer treatment.Study Abroad- Humanities' students adopt a school in Tanzania, Africa, to learn and reflect on the issues facing the children, school and families and travel abroad to perform service projects for the school.

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Core Courses:  In General Education courses, sections of English I and II, Math, Science, Anthropology, Sociology, Psychology, Criminal Justice, Economics, Humanities, History, Biology, Computer Information Systems, Nursing and Honors have required and optional service-learning components.First Year Sequence:  All first year Nursing, Education and Early Childhood Education students are required to get involved in a service learning project.  In the Majors:  Service learning is required for Nursing, Education and Early Childhood Education majors and an option for students majoring in the following disciplines that offer an A.A.S degree, Transfer and Certificate programs:  Business, Computer Science and Technology, Engineering/Technology, Liberal Arts, Mathematics/Science, Medical, Visual and Performing Arts, Criminal Justice, Events Planning and Management, and Paralegal Studies.  Capstone (Senior level project): The capstone course, Trends In Nursing, requires service learning of all students enrolled in the course.  Each spring the college offers two sections, day and evening, of the course.  The service learning project is 60% of the students’ grade.  General Education:  Service learning is offered as both a requirement and option in the many sections of general education courses that also include online and Honors’ sections:  Business, English Composition and Literature, Communication and Languages, Mathematics, Science, Computer Technology, Social Sciences, Humanities, Visual and Performing Arts.  

		IIA4_txt: Faculty from English, Nursing, Social Sciences, Criminal Justice, Humanities, Communication, Science, Emergency Preparedness, Business participated in service learning projects that helped the college achieve national recognitions that include:  2008 –Community College National Center for Community Engagement’s 2008 Service Learning Collaboration Award for outstanding work with Social Service Agencies.  2007 - Special Achievement Award for work with Service Learning Disaster Sheltering Projects, as part of the second annual President’s Higher Education Community Service Honor Roll.  RVCC was one of two community colleges nationwide that received the Special Achievement Award in recognition of its commitment to service. 2006 - President’s Higher Education Community Service Honor Roll with Distinction for General Community Service and for Hurricane Relief.  Of the ninety-nine institutions nationwide listed with Distinction for General Community Service, RVCC is one of only four community colleges and the only New Jersey institute.  Only twenty-nine institutions were recognized with distinction in both lists, and RVCC was the only community college to be dually recognized.2004 – Profiled in Campus Compact’s national publication, The Community’s College Indicators of Engagement at Two-Year Institutions.  Based on the findings of a multi-year research project, this volume profiles successful community engagement practices and programs at community colleges across the country. Faculty from Nursing, English, Criminal Justice, Math and Science presented and conducted workshops at national and regional conferences that include:  Community College National Center for Community Engagement, New Jersey Council of Community Colleges, League of Innovations, Campus Compact, NJ CollegeServe Symposium, Nurses Conventions.Professor of Business Law is recipient of 2008 Award for Innovative Excellence in Teaching, Learning, and Technology. Three Business professors received the "Best Paper Award " at the 19th Annual International Conference for Teaching and Learning.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: Off

		IIB1_txt: Learning centers:  Satellite center in Franklin, Somerset County (county served by College), provides expanded educational opportunities for students of all ages offering both credit and non credit courses day and evening.  Tutoring:  Service learning students from English, math, science, psychology, and sociology courses tutor and mentor children and young adults in K12 public schools and after school programs.Extension programs:  RVCC works with area businesses to provide academic programs that address emerging workforce needs.  College has an ongoing partnership with FirstEnergy that prepares students for long term employment in a variety of electrical fields.  The AAS Degree in Electric Utility Technology program provides hands on instruction in transmission support system installation/maintenance and electrical substation maintenance.  Students enrolled in the program receive free tuition and fees.  Students take general education courses at RVCC’s main campus and then travel to a FirstEnergy facility for training courses.  Noncredit courses:  Noncredit courses, seminars, workshops and customized training for business and industry are offered through Corporate and Continuing Education.  Evaluation support:  Consultants are hired to support new program development through grant funds.  As part of the College’s assessment plan, community members are involved in the evaluation and assessment of programs.  Advisory Board members help evaluate the College’s academic programs and Service Learning.  Training programs:  CCE provides training programs to the private and nonprofit sector in different areas to support specific organizational needs. Professional development centers:  Service Learning Program provides professional development to college and high school faculty and administrators on program development, community partnerships, integration of service in the curriculum, evaluation, assessment.  CCE Division and Education Departments offer professional development workshops for K-college faculty on Allied Health, Early Childhood and Nurse Education. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Co-curricular Student Clubs organize fund raising for children, visits to hospitals and nursing homes.  Other examples: Orgullo Latino Club sponsors program for 100 high school students to promote post education among Latino Students through workshops, testing, advising, counseling, financial aid for college preparation.   Rotaract Club raised $1200 for orphans in South America for education, healthcare and nutrition and awarded Unity Achievement Award for outstanding achievement in community relations. Rotary and International Clubs raised funds providing an education for 250 orphaned children in Nepal.  Cultural  Institute for Holocaust & Genocide Studies offers 1,000 middle and high school students free workshops to learn about tolerance, understanding and compassion.  Paul Robeson Youth Achievement Awards are offered to middle and high school students demonstrating academic, athletic, personal achievements. Planetarium provides programs to more than 20,000 school children and 6,000 public attendees. Theatre presents the Major Artists Series and Merck Series, with a grant from Merck Company Foundation, and a series of educational field trips for pre-K through 12 students and teachers. Literary readings and lectures on special topics are offered to the public.Athletic: fields are used by the community groups for team practices, games, tournaments. Library: displays artistic, cultural, historical artifacts and collections for community, i.e, travel and tourism, Hispanic Heritage, Museum Day. Technology:  training provided through noncredit courses.Faculty:  offer discipline based workshops to schools and libraries and free consultations. Other:  Teens Arts Festival displays 1,000 high school students’ art for public. Small Business Development Center offers free counseling to over 700 local small businesses. College is an emergency shelter and activated recently during flood in region.

		IIB4a_txt: The college has a long history of collaboration with the community.  All partnerships begin with identifying areas of mutually agreed-upon needs through, interviews, focus groups, advisory boards and committees that include community members.The college has an established Service Learning Office that offers forms and procedures to organize and develop program services.  The Service Learning Director regularly conducts interviews with community organization directors to identify areas of need and assess program services.  Service learning placements are developed whereby each partner has an equal voice and shared responsibilities for service learners.  Through the Service Learning Director, faculty members and students, frequent communication is maintained to ensure mutual respect and accountability of service being provided.  Agency evaluations forms are completed for each student to assess program services.  A Service Learning website includes a database with partnership opportunities and list of service learning courses to enhance program services.  Community organization directors visit classrooms to inform students and faculty about service opportunities.  Collaborative projects and events for the community are planned with the Holocaust and Genocide and Paul Robeson Institutes, Student Clubs and Internship Program.   Linked services enhance civic engagement activities and increase resources for the community, helping to advance the campus agenda for community outreach.  RVCC strives to develop strong and lasting partnerships with community organizations, schools and businesses through activities such as joint grant writing, assessment planning and evaluation with credit and non-credit programs.  The partnerships described in the Excel spreadsheet are examples of numerous partnerships that have been formed by each partner providing a contribution, enabling the partnership to address specific community needs and benefitting all those involved.  Each of these partners has been formed by mutually agreed upon goals, roles, responsibilities and shared resources.

		IIB4b_txt: Service learning students and community organizations evaluate the service learning experience by completing surveys that are turned into the Service Learning Office each semester.  The Service Learning Director complies and analyzes the information which is given to the Office of Institutional Research as part of the College’s assessment process.  The results also are included in annual reports, department meetings, Community Advisory Board bi-annual meetings, conference presentations, campus and community newsletters, and articles for local and national publications. The results also are shared during various presentations to the community, such as the Superintendent’s Roundtable comprised of district superintendents from schools in the two counties served by the college, as well as individual follow-up meetings with community partners.  Additionally, in-person meetings are held with faculty members regularly to share feedback and assess the service learning experience.  In some cases, faculty members are in direct contact with community organization staff and involved in continuous assessment of the service learning partnership.  Students are required to participate in reflection activities many of which include essays, journals and research papers.  This information is rated and given to the Service Learning Office for inclusion in an assessment matrix that is part of the college’s assessment plan.  Other outreach programs that include Holocaust and Genocide and Paul Robeson Institutes, Student Activities, Theater, Planetarium and Internship Program, assess their services, events, courses, and workshops through surveys and enrollment data.  Results are complied and included in annual reports, departmental meetings and college assessment reports.  Annually, the results of work from all outreach programs are presented to the Board of Trustees.  

		IIB5_txt: Over the past 10 years, RVCC faculty from Criminal Justice, Nursing, English, Education and Math presented on their service learning work at local, regional and national conferences.  Examples: “Enhancing Student Learning Through Service Learning (Community College National Center for Community Engagement 17th Annual Conference, Scottsdale, AZ), May 22, 2008. “Strategies for Developing a Successful Service Learning Program with Social Service Agencies,” (Community College National Center for Community Engagement, Scottsdale, AZ), May 22, 2008. “Service Learning Emergency and Disaster Preparedness Project: A Sustainable Model for Schools and Their Communities,” (CollegeServe Conference, Rutgers University), April 4, 2008.“Service Learning Emergency & Disaster Preparedness Project: A Sustainable Model of Civic Engagement for Colleges and Their Communities,” (Community College National Center for Community Engagement 16th Annual Conference, Scottsdale, AZ), May 24, 2007.“Service Learning 101,” (Health Academy Service Learning In-Service Training for High School Teachers, RVCC), February 15, 2007. Over four year grant period, four articles on RVCC’s Supporting Actions for Engagement (SAFE) project, were published nationally by the Community College National Center for Community Engagement. Articles documented the development and outcomes of the Service Learning Emergency Management project.Faculty from Human Services, Nursing, Criminal Justice, Math, Business, English disciplines served as keynote speakers, facilitators, and consultants on service learning to college faculty and community organizations.  Faculty from Social Sciences, Business, and English disciplines presented on service learning reflection exercises and community partner development for the CD-ROM, “Service Learning and Civic Engagement, A Model of Civic Engagement at Raritan Valley Community College.”  CD-ROM was distributed to local community and at faculty development workshops.  Two English professors have published articles on Service Learning for national distribution.  

		III1_txt: II.A.4.  Other recognitions: 1998 – Service-Learning Collaboration award from Community College National Center for Community Engagement.  Received recognition for the outstanding work of the College’s Service Learning Program with social service organizations. 1999 –Service Matters:  Engaging Higher Education in the Renewal of America’s Communities and American Democracy.  Cited in Campus Compact’s national publication for having the largest faculty participation nationwide and for developing two model programs:  disabilities awareness and multi-cultural understanding.2000 –Service Matters:  The Engaged Campus.  Featured in Campus Compact’s national publication with a seven page in-depth profile demonstrating RVCC’s effort to deepen their service learning program.2001 – Alternatives, Inc Community Award. – Received recognition from non-profit organization for College’s service learning efforts.2002 – AACC Best Practices Grant Award – Received funding to organize and host a regional service learning conference2004 – 2007 – Learn and Serve SAFE Grant.  Received funding from the Corporation for National and Community Service and administered by the Community College National Center for Community Engagement to develop a homeland security and emergency preparedness service learning program.  2007 - 2009 – Learn and Serve grant award, Building on Our Strengths.  Received funding from the Corporation for National and Community Service and administered by the Pennsylvania and New York Campus Compacts to develop a service learning regional network among community colleges in NJ, NY and PA.II.B.5  Additional selected presentations:“Service Learning Emergency & Disaster Preparedness Project: A Sustainable Model of Civic Engagement for Colleges and Their Communities,” (Community College National Center for Community Engagement 16th Annual Conference, Scottsdale, AZ), May 24, 2007.“Starting a Service Learning Program,” (Faculty Development Workshop, Borough of Manhattan Community College), December 19, 2006."Empowerment through Preparedness,” (17th Annual Service-Learning National Conference, Philadelphia, PA), March 23, 2006.“Supporting Actions for Engagement Disaster Preparedness, “panel presentation with presidents and service learning administrators from Dallas County, Brevard and Northampton Community Colleges,” (League for Innovation Disaster Preparedness Summit, New York City), March 6, 2005.  "Service Learning, Civic Engagement and Homeland Security:  What are the Connections?”  (14th Annual Community College National Center for Community Engagement National Conference, Phoenix, AZ), May 25, 2005.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
 


  
 
 
 
 
 
 
 
 
 


 1







 
2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
 
 


  
 


 15







 
5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
 


 


 18







2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38





		The Carnegie Elective Classification 

		for Community Engagement

		Introduction

		I.  Foundational Indicators 

		A. Institutional Identity and Culture

		5. Does the executive leadership of the institution (President, Provost, Chancellor, Trustees, etc.) explicitly promote community engagement as a priority?

		B. Institutional Commitment

		Required Documentation (Complete all 6 of the following)

		II.  Categories of Community Engagement



		A. Curricular Engagement

		b. Has community engagement been integrated with curriculum on an 

		institution-wide level?

		B. Outreach and Partnerships

		III.  Wrap-Up









2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Daemen’s mission is to prepare students for life and leadership in an increasingly complex world.  Founded on the principle that education should elevate human dignity and foster civic responsibility and compassion, the College seeks to integrate the intellectual qualities acquired through study of the liberal arts with the education necessary for professional accomplishment. This integration . . .aims at…. graduating students who are informed citizens prepared to play a productive role in local and global communities as effective participants and leaders. Daemen students are encouraged to . . . develop habits of mind that enrich their lives and their community.

		IA2_text: Each year, the Office of Academic Service-Learning recognizes individual students and student groups who have demonstrated outstanding leadership and service.  Student group recipients have included: Students Without Borders, Psi Xi Omicron, and Aiding Youth for Life.  Individual student awards typically recognize students’ efforts in one of Daemen’s three partner neighborhoods in the City of Buffalo – the Fruit Belt, the Westside, and Seneca Babcock.  In addition, all Daemen students who participate in service-learning in Seneca-Babcock, the Fruit Belt, and the West Side are given certificates of appreciation. All summer reading camp volunteers (including 10 Daemen students in 2007) receive certificates of appreciation at the celebratory graduation at the end of each camp.  At the annual Student Leadership Awards Ceremony, The Mary Jane Orffeo/Mary LoCurto Community Service Award is presented to a student. Each year at graduation, a senior is presented with the Alumni Senior Award, conferred by the Daemen College Alumni Association, which publicly recognizes a graduating senior who has demonstrated exceptional dedication to the larger community.The annual Daemen Distinguished Alumni Award honors alumni in five categories with community service as criteria for several; one award category is specifically service to the community.The Daemen College Liberty Partnership Program works in partnership with South Park High School (a Buffalo Public School) and Buffalo United Charter School and provides academic, personal and social support services to 180 high school and middle school students and their families.  At the annual fund raising dinner held in February the program offers “The Igniter's Award” to an individual in the community who has worked and volunteered as an advocate for young people, for the purpose of inspiring academic achievement, post-secondary education and leadership. 

		IA3a_text: The College employs a full-time Director of Institutional Assessment who provides support for: 1) assessment of departments and programs including both academic and co-curricular programs; 2) assessment of the core curriculum; and 3) assessment of institutional effectiveness.  As part of the College’s institution-wide assessment plan, all departments provide annual departmental goals and objectives and report data, findings, effectiveness, and suggestions in their annual reports, due June 30th (academic) and July 31st (administrative).  There are multiple mechanisms used by departments for assessing community perceptions, including gathering input from advisory boards (e.g. Reynolds Center Advisory Board, Daemen College Board of Trustees); conducting surveys of site supervisors and soliciting written evaluations; participating in a range of community-based organizations (e.g. Daemen is a member of the Leadership Team of the St. John Fruit Belt CDC); and soliciting feedback through informal means (e.g. emails). Grant-funded projects have also prompted the College’s efforts to assess perceptions of our engagement.  For example, Daemen was the fiscal agent and consortium partner for a grant from the North American Mobility Program, funded through the U.S. Department of Education Fund for Improvement of Postsecondary Education.  This four-year project, (2000-2005) “Education for Sustainable Communities and Civic Society” included the services of an external evaluator.  Students participated in community-based internships or service-learning placements in the host countries; results from the evaluation were used to inform a new proposal to the North American Mobility Program (see wrap up III).  As another example, The Center for Sustainable Communities and Civic Engagement (CSCCE) (see B1) at Daemen was formally established in 2001 through a three-year grant of $600,000 from The Oishei Foundation.  In 02-05, an external consultant conducted site visits and interviews with community-based programs with which Daemen is engaged. Summative evaluations and a final report were presented to the members of the Daemen community, the CSCCE Advisory Board and the Foundation.The College’s initiation of and investment in the Western New York Service-Learning Coalition (WNYSLC) is a prime example of the College’s commitment to assessing community perceptions of our engagement. The WNYSLC was founded in 2001. Its mission is to share resources, knowledge, and practices related to service-learning in an effort to strengthen campus-community partnerships and promote student engagement in the community.  (see A3 b. and B4 b.). 

		IA3b_text: The College aggregates and uses the assessment data on an institution-wide and departmental level as well as for specific initiatives. The WNYSLC exemplifies the College’s commitment to actively use assessment data relating to perceptions of community engagement. The WNYSLC was founded in 2001 by Daemen’s Academic Vice President, who sought out Niagara University as a co-founder. The WNYSLC now has nine higher education institutions and over 40 community organizations as members.   In 2006, the Coalition (Daemen lead) submitted a grant for a strategic planning process to collaboratively develop an operating plan; $22,000 was awarded from the Oishei Foundation.  After the WNYSLC strategic planning was complete, Daemen (on behalf of the Coalition), submitted a proposal to the Oishei Foundation; the WNYSLC was awarded a three-year grant of $485,654.  This proposal included the recommendations suggested by community partners.  For example, community partners expressed frustration and concern about the time it takes to send information to each individual institution. As a result, the Coalition requested funding for a collaborative database and training and support; this project is currently being implemented.  Community partners also stressed the need for collaborative events with faculty members; funding was requested for conferences and workshops that engage both faculty and community partners as presenters and participants.  Also on the suggestion of community partners, higher education members of the WNYSLC are in the process of standardizing and sharing student evaluation forms among the institutions.  The members recommended a coordinator of the WNYSLC who could serve as a resource to community agencies as well as support faculty; now the Coalition has a full-time Executive Director who is housed at Daemen. These are just some of the many examples of how our community partners have provided critical and important feedback and have informed our planning and activities related to community engagement. 

		IA4_text: For this application, we have prepared a webpage that lists all the links and supporting documents:  http://www.daemen.edu/offices/grants/ce.htm.  This link is referenced throughout the application with “see web”.Daemen Today, which reaches 11,000 alumni and friends of the College, features stories on community engagement.  For example, the Fall/Winter 2007 had an article entitled, “Daemen Team travels to Laos, PDF, with Interdisciplinary Consortium for Global Health to Begin ‘Silk Homes Project'”; the Fall/Winter 2006 had an article entitled, “Daemen Social Work Department Stays Connected with Genuine Community Needs.”’(see web)A postcard piece featuring service-learning is sent to 15,000 prospective students each year.  The College has ten primary marketing pieces that are exclusively about community engagement; these are sent to prospective students who show an interest in this area. (see web for example). Service-learning is one of four key points about Daemen that is in nearly every marketing piece.  The CSCCE prints a tri-yearly newsletter which is distributed to members of the Daemen community as well as community partners and prospective students.  (see web)Community engagement is emphasized throughout the website, for example, in the Admissions section (see web).  This summer, the President’s Honor Roll Recognition 2007 is featured prominently on the College’s home page (see web)Service-learning is included in the description of the College in a range of non-college publications. For example, on the U-CAN website, Daemen is self-described with “Learning extends beyond the classroom, both locally and internationally, through service-learning, field placements, and career and professional internships.”  Under “what makes us special”, service-learning is featured prominently. (see web)Many of the College’s news releases, submitted to papers including The Buffalo News, and Business First, also feature community engagement (see web).  In Spring '08, Daemen was featured in The Independent Sector, the CICU newsletter, for our outreach with refugees.

		IA5_text: President Anisman’s Welcome Statement on the website states, “Daemen College also believes education must go beyond personal and career concerns. In this spirit, Daemen students are exposed to a set of values encouraging them to contribute to the development of the common good, one of the principles on which this College was founded. . . .The Daemen College Service Learning Program has been selected by the National Points of Light Foundation for outstanding service and commitment. It is an award which reflects the time, energy, and effort Daemen students put into helping their community, learning that, as individuals, they can and do make a difference.” (see web). Daemen is a member of New York Campus Compact; annual membership fees are paid directly through the President’s Office.Since his appointment in 2000, Edwin Clausen, Vice President for Academic Affairs and Dean of the College, has consistently and effectively promoted community engagement as a priority.  He led the initiative to revise the core curriculum, including incorporating civic engagement as a core competency and service-learning as a requirement.  He established the Student-Faculty Interdisciplinary Research Think Tank (see web) to engage students and faculty in applied research and evaluation projects to benefit the community.  Dr. Clausen obtained external funds and also allocated institutional funds for faculty to develop courses that incorporate service-learning and civic engagement. He co-founded The WNYSLC (see web).  He authored the proposal for the CSCCE, resulting in a $600,000 grant from The Oishei Foundation and assisted in leveraging over $2 million in federal funds for the Thomas Reynolds Center for Special Education and After-School Programs at Daemen.  He successfully advocated for the institutionalization of both these Centers in the College’s operating budget after the grants ended.  Dr. Clausen initiated the relationship with the Fruit Belt community and serves on the Leadership Team of the St. John Fruit Belt Community Development Corporation (CDC).

		B1_text: Locally, Daemen formally extends outreach to the community primarily through three institutional units: the Office of Academic Service Learning, The CSCCE, and The Thomas Reynolds Center for Special Education and After-School Programs (see web).  While these three units have separate budgets and missions and function independently, their target populations often overlap and they coordinate activities and share resources to advance the institution’s community engagement efforts.  Since 1987, Daemen has housed an Office of Community Service for the purpose of engaging students in community service.  In 2003, the College integrated sixty hours of service-learning in the core curriculum and renamed this office The Office of Service-Learning.  Staffed by one coordinator and work study students, the office provides guidance and assistance to students, monitors credit requirements, provides resources and support for faculty teaching service-learning courses, supports evaluation and assessment of service-learning, and assists with traditional volunteer activities for students. In Fall 2001, the College formally established the CSCCE. Staffed by an executive director, a community coordinator, and work study students, its mission is “to partner Daemen College and its students with communities to promote civic responsibility, leaning to communities that are health, safe, and vital and will remain so for future generations.”  Daemen students, faculty, and staff are engaged in a range of outreach in three low-income Buffalo neighborhoods:  Seneca Babcock; the Fruit Belt; and the West Side.  The CSCCE collaborates with the Office of Service-Learning on the placement of students in these neighborhoods.The Thomas Reynolds Center for Special Education and After-School Programs (The Reynolds Center) was established in 2003 with funds from the U.S. Department of Education. The Center provides after-school and summer programs to school-age children and their families in order to assist students with learning disabilities in attaining and maintaining state-mandated academic standards.  Staffed by a full-time Executive Director, Associate Director, and Administrative Assistant, the Reynolds Center also employs Daemen graduate students.  In 07-08, six graduate assistants provided strategic academic tutoring at the Daemen Center and at partner locations.  The Center currently partners with Amherst Central School District (Windermere and Smallwood Elementary- grades 3-5) and the Buffalo Public School District (Futures Academy #37- grades 3-6).  Daemen also has initiated plays a significant role in multi-institutional consortia, including the Consortium for North American Sustainability and the Interdisciplinary Consortium for Global Health, through which faculty and students are engaged with local communities in countries beyond the U.S. (see Wrap Up III).

		B2a_Text: The following departments have permanent annual operating budgets: the CSCCE for two full-time staff, supplies, travel, and activities: (FY 08-09=$153,884); the Office of Service-Learning for a full-time coordinator, travel, supplies, and activities: (FY 08-09 =$63,100); The Reynolds Center for three full-time staff and supplies, travel: (08-09=$312,180).

		B2b_text: The College has procured a wide range of external support for community engagement initiatives, including grants from The John R. Oishei Foundation; KeyBank USA; Fannie Mae; The Junior League of Buffalo; The Buffalo Renaissance Foundation; The New York Campus Compact; The Bettina Weary Trust; The Josephine Goodyear Foundation; The M&T Charitable Foundation; The Children’s Foundation of Erie County; First Niagara; The Virginia Evans-Devereux Memorial Fund, The Providence Fund, and The Youth Service America Red White & Green Climate Change program. The Reynolds Center has been awarded over $2.5 million from the U.S. Department of Education.  In 2006, Daemen was awarded a Special Project grant of $327,360 through the U.S. Department of Housing and Urban Development for a collaborative partnership between Daemen and the St. John Fruit Belt Community Development Corporation. The WNYSLC (with Daemen as fiscal agent) has received grants from the NY/PA Campus Compacts and Learn and Serve America and The John R. Oishei Foundation.  The Teacher/Leader Quality Partnership has been awarded funding from New York State since 1999; the 07-08 award was 155,984.  The Daemen College Liberty Partnership Program has received funding from New York State since 1989; the 07-08 award was 216,119.

		B2c_text: A range of fundraising activities and events support community engagement. The College’s recent Capital Campaign engaged alumni, donors, and the community in the expansion and growth of the institution. Funds are being used toward the construction of the Center for Information, Research, and Community Programs (opening January 2009) as well as student scholarships.  For seven years, Students Without Borders has raised funds to travel abroad to the Dominican Republic.  Daemen physician assistant majors, in partnership with faculty and alumni (practicing PAs) have provided medical care to residents of Progresso Dos, an impoverished and neglected barrio. In addition to providing direct services, the students raise funds to pay for airfare as well as medical supplies.  As another example, Daemen students who are interested in theater volunteer with Seneca Babcock youth, ages 5-18, each semester during after-school hours. The need for after-school enrichment for the low-income youth in this neighborhood cannot be overstated. In 2005, Daemen students supervising the Seneca Babcock Drama Club took it upon themselves to hold a Valentine’s Day Bake sale and were able to donate $450 to the Club’s production of “Cinderella.”  

		B3a_text: Since service-learning was integrated into the core curriculum in 2003, the College has systematically tracked the following data:  creation and development of service-learning courses; student enrollment in these courses; student service hours; and percentage of graduates who complete service-learning during their college career. In conjunction with the Registrar’s Office, the Office of Academic Service Learning tracks undergraduate student service-learning hours. Timesheets are completed and signed by the students, site supervisor, and the service learning coordinator; service hours are entered into a database each semester.  The Office of Cooperative Education and Career Development also requires that students complete timesheets.  The Office has a database and keeps track of information including the internship site and organization.  In addition, all academic and administrative departments submit annual reports summarizing activities, including engagement in the community, when relevant.  For example, The Reynolds Center reports on research and evaluation projects, community and school collaborations, number of children served and results, and number of Daemen students engaged in the programs. In addition, the following departments evaluate student performance in professional internship settings:  Education, Nursing, Physical Therapy, Physician Assistant, Social Work.Additionally, through membership in the WNYSLC, Daemen is involved in a cross-institutional collaboration for tracking college-community engagement.  Daemen is working with the WNYSLC on an online database project that will allow the nine higher education institution members (as well as additional members as the Coalition grows) to record and track student service-learning placements; the institutions enroll a combined total of 52,000+ undergraduates.  In September 2007, the WNYSLC was awarded a three-year grant of $485,654 from The John R. Oishei Foundation; funds are being used in part to develop a region-wide database for service-learning.  In February of 2008, the WNYSLC contracted Service-Learning Pro and the Executive Director of the Coalition (housed at Daemen) is currently in the process of hosting training meetings.  The database will allow each institution to easily aggregate its data as well as allow the institutions to aggregate data on a region-wide level.  It will also have the added benefit of allowing community partners to more easily aggregate data about students from the various institutions who are volunteering at their organizations.  This will be launched prior to the 2008-09 academic year. Daemen has administered the National Survey on Student Engagement (NSSE) to seniors each year since 2001; there are specific questions that focus on community engagement (see B 3 d. Focus Impact on Students).

		B3b_text: Daemen College is a member of NY Campus Compact, and each year Daemen uses the aggregate data for the member survey, which is in turn used by NY Campus Compact to advocate for federal funding for service-learning.  For the past two years, Daemen College has used this data in our application to the The President’s Higher Education Community Service Honor Roll; each year we have been placed on the Honor Roll.The Office of Service Learning uses data to coordinate transportation services to placements, provide the appropriate number of students at placements, and match students’ interests, talents, and career aspirations with the service agencies. The College also uses data from the NSSE to benchmark the College’s engagement efforts in the community.Data has been used by Daemen faculty, administrators, and community partners to procure grants to enhance and expand community engagement initiatives (see 2. b. external funding).  As an example, The Director of the Office of Academic Grants, on behalf of the WNYSLC, gathered aggregate data from the nine colleges and universities that are partners in the Coalition to substantiate grant proposals to further advance collaboration and service-learning in our region.  The WNYSLC shared this data with NY Campus Compact and Pennsylvania Compact; these organizations, using the WNYSLC as an example, submitted a proposal to Learn & Serve America.  The Pennsylvania and New York Campus Compact Consortium project, "Building on Our Strengths," was awarded a three-year grant to establish and to expand campus/community partnerships through eight subgrants to higher education institutions in PA and NY.  The WNYSLC then applied for a subgrant to expand the Coalition; $40,879 was awarded in January of 2007. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: The National Survey on Student Engagement (NSSE) is administered to seniors.  There has been a notable increase in the impact of community engagement on students since the implementation of the CSCCE and the integration of service-learning in the core curriculum.In response to the question, “To what extent has your experience at [your] institution contributed to your knowledge, skills, and personal development in contributing to the welfare of your community?” in 2008 65% of seniors reported, “Quite a Bit (or) Very Much, in comparison to only 45% in 2001.  When asked, “How often have you participated in a community-based project . . . as part of a regular course?” over half (55%) responded “Never,” but by 2008, the percentage responding “Never” decreased to 21%. Kat Beyer, who initiated the Seneca Babcock drama club, reported, “It was great working with the kids – learning how complex relationships with children form and grow, getting to know different kinds of people, and to sharpen critical thinking and problem solving skills by having to think on your feet.”  Karly Fedina, who served as an after-school tutor in Seneca Babcock, said, “The experience made me appreciate my own family more. When I went home, I realized that, unlike many of the children, I had a place where I could feel safe. And I have an education, because I had someone pushing me.” 

		B3d2_text: More faculty members have incorporated experiential learning into courses as a result of the efficacy of service-learning. Infusion of community engagement in academic programs has been personally rewarding to faculty and has also advanced scholarly research and professional activities.  For example, Brenda Young and Kevin Kegler have presented at numerous local and national conferences on the environmental service-learning course they co-teach.  In August 2008, they presented a poster “Integrating ecology and sustainable design education through an interdisciplinary undergraduate course” at the Ecological Society of America 2008 National Meeting, attended by over 3500 individuals.  Brenda Young and Kevin Kegler added the following personal reflections on their poster: “As faculty, we have had to adjust our styles of teaching to allow for the less structured format of this learning experience; however, we have been rewarded by student engagement in the project.  We have shared many firsts with students-their first live earthworm, deer spotting or planted tree.  Teaching moments have appeared regularly:  steaming compost piles lead to a lecture on chemical reactions and nutrient cycling, designs for stream crossings call for discussion of stream flow dynamics, and visits by different animals script the day.” (see web for poster)

		Impact on community: On

		Impact on institution: On

		b3d3_text: As just one example, The Daemen College-Fruit Belt partnership has had a significant impact on the community.  The Fruit Belt neighborhood consists of a 39 block area.  Of the estimated 3,274 residents, 44.7% live below poverty level (2000 Census). In 2004, Daemen’s Academic Vice President was invited to become a member of the St. John Fruit Belt CDC Leadership Team, committing educational resources to the community.  Daemen sought out and sponsored (with grant funding) a consultant to develop the application for a charter school and provided extensive consultation on curriculum; in August 2008, the NYS-approved The Aloma D. Johnson Fruit Belt Community Charter School (FBCCS) opened for children ages K-4.  The Daemen CSCCE provides an after-school program for youth and The Reynolds Center provides academic after-school tutoring services to students with learning disabilities and at-risk students in grades 3 -6 in the Fruit Belt.   Daemen also partners with residents on a range of community improvement initiatives.  For example, The Daemen CSCCE and Fruit Belt residents worked collaboratively with a range of organizations to procure a grant from KaBoom and build a community playground (see web). This past year, the Daemen CSCCE and community residents applied successfully for a City of Buffalo Livable Communities grant to develop Outdoor Sculpture Park and a Memory Garden. 

		B3d4_text: Daemen College’s involvement in the community has had a significant impact informed its own sustainable practices and priorities. Nationally, Daemen was been asked to develop a session for the 2003 National Campus Compact Summit on sustainable communities. In signing the Talloires Declaration, Daemen College has made a commitment to incorporate environmental concerns in its daily practices.  As a result, Daemen College has been awarded National Wildlife Federation Campus Ecology Recognition Awards for waste reduction (2005) and energy efficiency initiatives (2006).  In partnership with several regional environmental groups, Daemen organizes an annual Environmental Summit. Daemen is undergoing a capital campaign for a library: the Center for Information, Research, and Community Programs. Scheduled to open in January, 2009, the $15 million, 45,000 square foot Center will not only meet all requirements of grant funding agencies for Green Building designation, but will be an example of state-of-the art environmental conservation design.  The design for the Center is currently registered with the United States Green Building Council, and is striving for Silver LEED (Leadership in Energy and Environmental Design) designation.  Daemen College has been awarded a range of grants for this project, including a $900,000 matching grant from the Kresge Foundation.  

		b3e_text: When service-learning was initially integrated into the core curriculum, input from student, faculty, and departments directly informed decisions to make revisions to the requirement.  The Educational Policy Committee (Minutes 11-23-04) approved a change in the service learning requirement of the core curriculum recommended by the Committee on Interdisciplinary Studies (Minutes 10-5-04).  The CIS minutes detail concerns of students and departmental faculty in highly structured curricula such as studio Art, Accounting, and Business Administration and the need for a more flexible service learning requirement.  In response, CIS proposed that the “service learning component of the core may be fulfilled by either taking one three credit course or a combination of add-on credits of service learning credits that total three credit hours.”The College completed its most recent Self-Study in April of 2006.  Over 70 faculty, administrators, staff, and students participated directly in the self-study.  From this process, Daemen developed a five-year strategic plan; again aggregate and assessment data informed its objectives.  For example, the Strategic Plan recommends increasing “available service learning opportunities to meet student demand.”  This recommendation was based on observed inadequacies in service learning opportunities to fulfill the objectives of the core curriculum.  Assessment results are used to monitor progress on the strategic plan, organize information for regional and disciplinary accreditation, and for budget allocation.   Assessment results are also used to modify course offerings.  When assessment results are positive, the institution uses this data to communicate and celebrate its successes to its internal and external communities, specifically in recruitment, image, and fundraising materials.  In addition, assessment results are used in grant proposals and have been used to leverage funding as well as to complete reports to sponsors. 

		B4_text: In Fall 2003, the College implemented the new core curriculum with civic engagement as a core competency and 60 hours of service-learning as a core requirement for all undergraduate students for graduation.  The 2006 Strategic Plan states, “Goal F:  Outreach Activities.  Maintain and develop outreach activities and partnerships to enhance the College’s presence, contributions, and reputation in the local, national, and international communities. (p. 4).  The Rationale for this goal (p. 5) states, “Daemen College has been active in community outreach activities through students, faculty, staff, and administrative involvement.  The mission of the college embodies service learning as a pivotal component in the preparation and development of students for life and leadership in an increasingly complex world.  Expansion of outreach will enhance the ability of both students and faculty to collaborate in the community to develop habits of mind that will enrich their lives and their community while developing a global perspective.  Daemen Recommendations for Outreach Activities include, “a. develop a plan of incentives to increase faculty participation with students” and “b. increase available service learning opportunities to meet student demand.”  

		B5_text: Daemen supports a range of professional development opportunities related to community engagement.  In 2003-04, with Oishei funds, faculty received stipends to create new core courses, including service-learning.  The NY/PACC subgrant provided faculty fellowships to revise courses to include service-learning; Daemen matched the award for Daemen fellows 1:1.  In addition, faculty and staff receive funds through their departments for travel to conferences.The Office of Academic Service-Learning provides workshops and one-on-one support for faculty.  Daemen pays annual membership dues to the WNYSLC, the NY Campus Compact, and the Consortium for Innovative Environments in Learning (CIEL) (see Wrap Up III), supporting faculty and staff development in community engagement.For example, in March 2004 the WNYSLC hosted “Reflections on Successful Service-Learning Workshops” at Daemen in which faculty, students, and community partners collaboratively presented on service-learning projects.  Daemen provides release time for a faculty member to serve as CIEL Coordinator and provides funding for faculty and administrators to attend CIEL meetings.  Daemen hosted “Teaching for Social Justice and Responsibility” in October 2005, which featured panels, course showcases, and discussions.  The theme was repeated at the 2006 CIEL meeting at Hampshire; Daemen faculty and staff attended and presented.For three years, Daemen has brought faculty and administrators to the AAC&U General Education and Assessment Conference.  In February 2008, the Core Director, Dean for Arts & Sciences, and Director of Institutional Assessment presented on assessing the core competencies, including civic engagement, and high impact pedagogies, including service-learning.In addition, sessions related to service learning are included in the Learning & Teaching Symposium, an annual faculty professional development event.  For example, in 2008, Justine Tutuska (Health Care Studies) and Gregg Shutts, (Physician Assistant) presented “Global Experiences: Learning through Service.” 

		B6_text: Through the WNYSLC, Daemen has actively engaged community partners in planning for community engagement.  The WNYSLC Steering Committee has six elected individuals, three from higher education and three from community agencies.  In addition, each WNYSLC committee is co-chaired by a representative from a community organization and from a higher education institution (see web).Community partners play a highly collaborative role in planning for professional development opportunities for both faculty members and community partners.  For example, on August 17, 2007, Daemen hosted: “Engaging College Students in Service at Your Organization: A Workshop for Non-Profits & Community-Based Organizations.”  This was sponsored by the WNYSLC the NY/PA Campus Compacts.  Community partners served on the programming committee and co-presented with faculty members. In attendance were 140 individuals, including representatives from 45 non-profits.The CSCCE has an active Advisory Board (see web) comprised of over 20 representatives from local businesses and community organizations including The American Red Cross, The West Side Community Collaborative, Partners for a Livable Western New York, Buffalo Community Center Collaborative, and Greater Buffalo Niagara Regional Transportation Council.  The board meets three times per year and subcommittees meet between these meetings to plan for initiatives.  In addition, CSCCE staff participate in block club meetings. The Reynolds Center has an advisory board (see web) comprised of 20 members including representatives from Parent Network of Western New York, Amherst Public Schools, St. John Baptist Church, Erie 1 BOCES, and Futures Academy/Buffalo Public School #37. The Daemen College Liberty Partnership Program (DCLPP) provides academic, personal and social support services to 180 high school and middle school students per year.  The DCLPP has an advisory board that includes the principal of South Park School, Buffalo United Charter School, a parent representative, and a member of the community.

		SD1_text: Daemen markets the institution as one that is committed to community engagement.  This mission statement is listed on advertisements.  The profile of Daemen College on the HigherEdjobs.com states, “The College places special emphasis on preparing students for excellence in . . .civic engagement.”  Full-time faculty advertisements list “willingness to teach in the core curriculum” as a criteria; the core curriculum includes service learning.  In addition, the Academic Vice President meets with candidates and speaks extensively with them about their commitment to service-learning, especially in the context of our competencies.

		SD2a_text: Engagement in community activities is incorporated into the institutional policies for promotion and tenure.  The criteria for promotion in the Faculty Handbook states, “In evaluating each faculty member, whether tenured or non-tenured, the evaluator should at least consider the faculty member’s performance in the following areas: (1) teaching; (2) availability and commitment to students outside the classroom; (3) professional contributions such as publications, papers, exhibitions, public lectures, and continued academic growth; (4) community activities; (5) availability for college activities. . .:”The institution does not have an overarching institutional policy that rewards the scholarship of community engagement, as scholarship is not defined on an institution-wide level. Under Evidence of a Record of Scholarship and Professional Development, the Faculty Handbook states, “It is the responsibility of the department, with the approval of the VPAA and Divisional Dean, to inform incoming faculty members in writing of departmental scholarship expectations. It is the candidates’ responsibility to demonstrate to the Promotion and Tenure Committee that their scholarship meets the standard for their disciplines. . .”Some disciplines include engagement in the community in their departmental guidelines.  For example, The English Department guidelines for tenure and promotion define professional development as “involvement in one or more of the following”,  including “Involvement in community arts activities.” The Visual and Performing Arts Department written expectations for tenure and promotion acknowledge that, “Evidence of participation in . . .community-based organizations should be included in the application” and examples of Examples of professional development may include . . .”membership  on not-for-profit . . .boards.”

		SD2b1_text: Please see above.

		SD2b2_text: Limit to 200 words

		SD3_text: Students select their service-learning placement sites or projects. Students who participate in service-learning in the after-school enrichment programs are encouraged to suggest and develop activities for the program.  For example, students from Daemen’s sport management program volunteered to teach students in the Fruit Belt after-school program special exercises and physical fitness games.  In 2004, Daemen social work major Kat Beyer initiated an after-school drama club for the youth in Seneca Babcock, providing them the opportunity to present plays at Daemen, The Seneca Babcock Friendship Festival, Aurora Players’ Theatre, Seneca Street Church, the Waters of Orchard Park Nursing Home, the Taste of Diversity Festival on the West Side, and the East Aurora Community Theatre.  Students also take on leadership roles in community engagement in extra-curricular activities.  The Student Physical Therapy Association coordinates an annual campus blood drive to benefit the WNY community. The Social Work Alliance and Students Without Borders are examples of student clubs that emphasize service and community engagement and take a leadership role in organizing service activities.  For example, in Spring 2007, Daemen senior social work students raised funds to donated trees to residents of the Fruit Belt neighborhood; students and community residents partnered to plant the trees in vacant lots.  Students Without Borders organizes the annual service trip to the Dominican Republic.  In addition, there is one student representative on the Committee on Interdisciplinary Studies and one student on the Educational Policy Committee. These are key committees of the College, affording the students the opportunity for direct input and vote on the curriculum, including that which incorporates community engagement.   

		SD5_text: There are multiple faculty committees that have responsibilities related to community engagement.  Service-learning courses are reviewed by the Committee on Interdisciplinary Studies (CIS) and approved by the Educational Policy Committee (EPC).  CIS has seven faculty members and one student.  The EPC has the responsibility to advise the Vice President for Academic Affairs, and thereby the President, on the academic policy of the college. The duties of the EPC include the initiation of new academic programs, effecting changes in existing programs, and conducting curriculum research, development and evaluation. The Educational Policy Committee has 10 faculty members and one student. The Core Assessment Committee is a faculty-led and faculty driven committee comprised of nine faculty members, including the Core Director and the two Divisional Deans, as well as one administrator--the Director of Institutional Assessment. This committee has the responsibility of overseeing the effectiveness of all components of the core, including the service learning requirement and the civic engagement competency.  The work of this committee is reported to the CIS by the Core Director, who is also a faculty member.Faculty members also serve on the advisory boards and committees of the Reynolds Center, the CSCCE, the WNYSLC, and the DCLPP.

		SD4_text: Service-Learning coursework and credit hours earned are noted on the student’s transcript in the semester in which the credit was awarded.  “Service-Learning” is in the title of each eligible service-learning course.   

		IIA1a_txt: From 2002-2003, a Service-Learning Committee developed the guidelines for the service learning requirement.  These guidelines were then submitted to the Committee on Interdisciplinary Studies and Educational Policy Committee for approval. These guidelines define what the expectations of a service learning course and consequently, what kinds of projects will be feasible under the service learning umbrella.Service-learning courses are approved by the Education Policy Committee and the Committee on Interdisciplinary Studies.  Every course approved for core credit includes one of the competencies as a primary competency and two or more as secondary competencies. In order to receive approval to classify courses as service-learning, faculty submit course syllabi explicitly stating the learning objectives that relate to service-learning and the assessment techniques that will be used to determine if the student meets the learning outcomes. A list of approved courses is available on the Academic Service-Learning website (see webpage).With the faculty member’s permission, service learning credit may be added to any College course.  For each one-credit course, the student will be required to serve in the community for 20 hours, and discuss and reflect upon the experience through both oral and written assignments.

		IIA1b_1: 22.00000000
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		IIa2a_txt: Daemen offers an innovative competency-based core curriculum. Requirements include fulfillment of seven competencies and completion of the service learning requirement. Every course approved for core credit includes one of the competencies as a primary competency and two or more as secondary competencies.  One of the seven competencies is Civic Responsibility, defined as “An appreciation that the health of local, national, and global communities is dependent on the direct and active participation of all members in the well being of the community as a whole. Civic responsibility entails a life-long commitment to addressing problems these communities face.”The Learning Outcome for the competency is “[Daemen students will be able to] appreciate the values of civic involvement and the responsibilities which attend the privilege of citizenship or membership in a community.” (see web)Service-learning is integrally linked to the core competency of Civic Responsibility.The Learning Outcome for the service-learning requirement is [Daemen students will be able to] “Exhibit awareness and understanding of the responsibilities of citizenship through community outreach and engagement in real community problems” (see web).
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		IIA2b_txt: In addition to the core learning outcomes, some departments have specific curricular/community engagement learning outcomes.  For example, The Education Department’s learning outcomes align with INTASC Standards; Goal 10 is “Teacher candidates will foster relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well being.”  The Social Work Department outlines six learning outcomes, the third is: “[Graduates will demonstrate] leadership skills by advancing social justice within organizations and delivery systems on behalf neighborhoods and communities.” In addition, many departments emphasize community engagement in their missions, philosophies, or activities.  For example, “the Nursing philosophy…embodies dedication to the health and well being of both the local and global communities;” The Health Care Studies program “provides…opportunities for addressing the principles supporting respect for human dignity, fostering civic responsibility and compassion, and preparing graduates who are dedicated to the health and well-being of the community;” and The Physician Assistant program strives to “educate the student with the intent of having him/her provide health care services in medically underserved areas or to underserved populations.”

		IIA2c_txt: The Daemen College Core Curriculum Assessment Plan (see web) outlines methods for assessment of the core curriculum, including service-learning and civic engagement. By design, all core courses must include assessment of students’ development of the associated core competency; the approved syllabi indicate how student progress on each competency will be evaluated by the faculty member.  In addition, each year Academic Departments are required to select one or two departmental learning outcomes to assess.  Results are provided in annual assessment reports, submitted by the Academic Department Chair.Notably, assessment of Civic Responsibility is a priority of the Core Assessment Project (CAP), an initiative in which small groups of faculty are working together to develop rubrics to assess student proficiency in each of the seven competencies.  In fall 2007, two faculty members developed a draft rubric for the Civic Responsibility competency (see web).  The rubric will be presented to other CAP faculty for feedback in Fall 2008, revised, then piloted with a sample of students in the 08-09 academic year.  Evidence that will be used includes student work such as self-reflective narratives from service-learning courses, essays written in political science, social work or related courses, and recorded student service learning hours. 

		IIA2d_txt: Daemen just completed its sixth year (and second graduating class) under the new core curriculum.  Core assessment data has been used to track and celebrate improvements in student engagement under the new core.  For example, Daemen has notable increases on the NSSE of students responding positively to an item on “contributing to the welfare of your community.” In focus groups conducted by the Director of Institutional Assessment and Core Director, students have consistently provided positive feedback on their service-learning experiences.Assessment data has also been used to track and remedy logistical problems associated with a new curriculum, such as the scheduling and availability of Civic Engagement core courses or transportation to Service Learning placements.  In addition, collaborative assessment projects and the subsequent communication of findings have fostered inter-departmental conversations about integrating and streamlining core and discipline-specific instruction and assessment.  The CAP and the civic engagement rubric is a strong example of this.  
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		IIA3a_txt: Student Research: Initiated by the Academic Vice President, The Student-Faculty Interdisciplinary Research Think Tank (SRT) provides funds for collaborative research projects; select papers are posted on the SRT website (see web) and results are presented at the annual academic festival (see web), the community, and/or at conferences.  Select first-year students are awarded scholarships; some projects include community engagement (see web). Graduate students in Nursing, Education, and Executive Leadership also engage in community research.  In 07-8, three graduate nursing students conducted an assessment, “The Educational Needs Of African Americans, Ages 25-39, Residing In Erie County Regarding Organ And Tissue Donation” in conjunction with the Upstate NY Transplant Services. (Also see A3b Capstone)Student Leadership: RAs complete two educational and/or service projects each semester. The Leadership and Empowerment for the Active Development of Students (LEADS) Center provides students with resources and programming to develop leadership skills with an emphasis on civic engagement. Internships: Students may earn up to 12 hours of credit for co-ops/internships; this is in addition to the service-learning requirement.  The following are just some examples of sites where students have recently had internships: AIDS Community Services, Crisis Services, Dept. of Environmental Conservation, and Literacy Volunteers.  Through the Washington Internship Institute, students participate in internships in Washington, DC; sites have included The Organization of American States and RESULTS, where the student assisted with TB health education.Study Abroad: Some study abroad experiences have service components, and some are directly service-oriented.  For example, In 6/06, six Daemen students and Justine Tutuska (Health Care Studies) spent three weeks in Nairobi, Kenya and nearby villages, working with Volunteer Counsellors of Kenya. They visited HIV positive women and children, taught in schools, and conducted research. The group visited over 400 youth.  
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		IIA3b_txt: 1. Core Courses: The core curriculum requires 60 hours of service learning and civic engagement as a core competency.2. Graduate Studies:   Community engagement is integrated into the following graduate programs: Executive Leadership and Change, Non-Profit Specialization; Nursing Executive Leadership; and Education. As one example, students in the Executive Leadership and Change program guided Compass House, a homeless shelter for runaway youth, through a strategic planning process.  Students solicited input from the Board of Directors, the Leadership Team, the clients, staff, volunteers, and funders and developed a written plan for the organization.3. Capstone:  As part of the core, all departments are required to have a capstone course; this is called Research & Presentation.  While community engagement is not integrated in every capstone, per se, in some cases students choose to engage in the community as part of their capstone.  As an example, in one capstone, Business Administration students worked with the Habitat for Humanity ReStore store, which sells scrap lumber and building supplies, to help set up a warehouse distribution and marketing plan.4.  First Year Sequence.  The First-Year Experience courses are developed around a theme. In its inaugural year, Daemen’s first-year experience course, IND 101, was designed around the theme of sustainability and titled, “Sustainability and Critical Relationships.”    The first year sequence also includes thematic Learning Communities with two linked courses, several of which have community engagement, poverty, or sustainability thematic linkages.5. General Education: (see 1 Core Curriculum/general education program ) 6.  Majors.  Prior to admission to upper division status, Accounting, Business Administration, and Social Work require 40 to 50 hours of community service.  Physician Assistant Studies and Physical Therapy require 120 hours—including volunteer work--in a clinical setting prior to admission to the professional phase of the program.  These hours are in addition to the core requirement.

		IIA4_txt: Natural Sciences (Conference Presentation):  Brenda Young, Associate Professors and Chair, Natural Sciences, “Sustainability From Campus to Community: Taking it to the Streets.”  Fulbright Academy of Science and Technology 2007 Annual Research Conference, Panama City, Panama.   Health Care Studies (Poster Presentation):  Justine Tutuska, Director of Health Care Studies “Expanding HIV Prevention Education to East African Youth”  National Wellness Conference, July 2007.  National Wellness Institute, WI July, 2007.Education (Conference Presentation):  Mary Fox, Associate Professor/Chair Education Department”  Impacts of the Socially-Conscious Curriculum --Assessing Student Outcomes in Early Childhood Education” CIEL Annual Conference, October 2006. Hampshire College, MA.Psychology (Conference Presentation):  Brent Robbins, Assistant Professor, Psychology. “Linking Social Justice to Virtue Theory” CIEL Annual Conference, October 2006. Hampshire College, MA.Foreign Languages (Conference Presentation/Pedagogy Workshop):  Denise Mills, Associate Professor, Foreign Languages with Cheryl Bird, Executive Director, CSCCE:  “Experiential Learning in Teaching for Social Justice/ Responsibility” CIEL Annual Conference, October, 2005.  Daemen College, NY.     
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		IIB1_txt: 1. Learning centers:  The Reynolds Center provides strategic academic tutoring to children with identified learning disabilities in the areas of reading, writing, mathematics, and learning strategies.  Services are offered in the Reynolds Center building on campus, which has four classrooms, and at partner locations.2. Tutoring:  Through service-learning, Daemen students provide tutoring, mentoring, and enrichment programs to approximately 200 disadvantaged K-12 youth in the City of Buffalo each academic year at partner community-based agencies. 3. Extension Programs:  Since 2001, Daemen has offered college credit courses at local high schools at a discounted rate through video conferencing and broadband.  In 07-08, Daemen offered 12 unique courses at six schools to a total of 174 high school students.  4. Non-Credit courses: The College welcomes alumni and senior citizens to audit classes free of charge.5.  Evaluation Support: The Reynolds Center provides evaluation services to community-based organizations. For example, the Center is partnering with four non-profit organizations to provide information, training, and support for families and care providers of individuals with developmental disabilities, primarily Autism Spectrum Disorder. The Center developed an assessment to identify individual training needs and will evaluate the program with a satisfaction survey and focus group. 6. Training programs:  Daemen hosts a range of training programs, such as Safe Driver Courses through the WNY Driver Safety Program and CPR.7. Professional Development Centers:  Since 1999, Daemen has hosted the Teacher/Leader Quality Partnership (TLQP) (see web) to improve student achievement in math and science. Throughout the year, the TLQP provides a range professional of development opportunities for pre-service teachers and teachers and administrators from Buffalo public and private schools.  In addition, the Center for Executive Leadership and Change offers free public webinars on topics related to leadership.8.  Other:  Summer Camps, Internships (See Wrap Up III)
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		IIB2_txt: 1.  Co-curricular student service:  Student clubs that engage in service include Amnesty International, the Environmental Club, Students Without Borders, and the five fraternities and sororities on campus.  In March 2006, as an “alternative spring break,” seven students and Associate Dean Kathy Boone went to Pass Christian, MS to volunteer to help rebuild this coastal town that was devastated by Hurricane Katrina.2.  Work Study: In 07-08, 9% of federal work-study funds were allocated to work study (23 students).  3. Cultural Offerings:  Daemen hosts a range of speakers and events that are free and open to the public, notably, dynamic speakers such as Joel Meyerowitz (4/03), Sherman Alexie (4/04), Spike Lee (4/05), Naomi Wolfe (4/06), Timothy Quill (9/07) and Michael Eric Dyson (4/08).4. Library Services:  Members of the Amherst community may request library privileges by applying to a librarian.  Community access has been a long standing policy of the library.5. Athletic Offerings:  The gym and athletic field are used by a variety of off-campus groups.  Recent examples include the Niagara Frontier Youth LYO Volleyball Marathon and St. Benedict’s Youth Soccer.6. Technology:  Daemen’s distance learning facility has two interactive videoconference rooms and can support up to 50 on-campus participants and multiple end sites.  In addition, the College owns video conferencing equipment at four remote sites through our rural telemedicine network; Daemen has offered a range of health education programming free-of-charge at broadcast sites in rural areas including Medina, Warsaw, Mt. Morris, and North Hornell, as well as on the Daemen campus. 7. Faculty consultation:  Education faculty member Ed McMahon worked with members of the St. John Fruit Belt CDC to provide extensive consultation and advisement on the curriculum for the charter school. The Aloma D. Johnson Fruit Belt Community Charter School (FBCCS) (see web) opened in August 2008.  FBCCS will enroll 180 students in grades K-2. Daemen is represented on the Board of the school.

		IIB4a_txt: Daemen promotes the mutuality and reciprocity of partnerships primarily by being actively involved in both the leadership and the day-to-day activities supporting community-based projects and collaborations.As an example, Sharon Benz, Community Coordinator of the CSCCE, participates in meetings of the Fruit Belt Block Club and the University at Buffalo East Side Transformation Partnership. As a result, she was invited to use an office in the Community Action Organization two days a week and is close in proximity to the community-based programs; this in turn has facilitated coordination of the after-school program and placement of students.Another strategy is collaborative planning for mutually-beneficial events.  A regional Environmental Summit is held each year at Daemen.  Brenda Young (Natural Sciences), and Cheryl Bird, Executive Director of the CSCCE, serve on the planning committee with a range of community-based organizations.  Last year’s event (9/27/07) was attended by 150 people; 26 green companies and community organizations set up exhibit tables.  This event provides Daemen faculty and students the opportunity to identify service placements, pairs students with prospective employers, informs the College’s sustainability efforts and practices, and allows all participants to connect on projects of mutual interest and benefit.In 2004, Daemen’s Academic Vice President was invited to become a member of the of the St. John Fruit Belt Community Development Corporation (CDC) Leadership Team.  Each partner outlined its commitments in a Memorandum of Understanding, a strategy that clarified the role of each member as a partner.  Daemen’s primary commitment is toward education initiatives.  Daemen assisted with the development of the charter school application for The Aloma D. Johnson Fruit Belt Community Charter School (FBCCS) which opened in August 2008. FBCCS gains the skills and resources of faculty and students, and Daemen gains pre-service teacher placement sites where graduate students will gain experience working with urban, at-risk populations.

		IIB4b_txt: As discussed in A 3. a. “Does the institution have mechanisms for systematic assessment of community perceptions of the institution’s engagement with community?”, the College employs a range of mechanisms with community partners to both provide and gather feedback. One of the most substantial ways in which Daemen has been able to both assess community perceptions of the institution’s engagement with the community and to provide feedback and assessment to community partners is through the initiation of and active participation in the Western New York Service-Learning Coalition (WNYSLC).  The WNYSLC was founded in 2001 by Daemen’s Academic Vice President, who sought out Niagara University as a co-founder.  The WNYSLC mission is to share resources, knowledge, and practices related to service-learning in an effort to strengthen campus-community partnerships and promote student engagement in the community.  The WNYSLC now has nine higher education institutions and over 40 community organizations as members.  Daemen and member institutions have gathered valuable input from community partners through the WNYSLC steering committee meetings, general meetings (every other month), and collaborative events, workshops, and forums.  In 2006, the WNYSLC (Daemen, lead) was awarded $22,000 from the Oishei Foundation for a strategic planning process; community partners were highly involved in this process.  As a current partner and fiscal agent in a three-year grant to the WNYSLC from The Oishei Foundation, Daemen receives input from an external evaluator and formative and summative evaluations, which include participation of Daemen representatives and community partners. 

		IIB5_txt: Health Care Studies (Publication): Niewczyk, Paulette (Daemen faculty member) & Lwebuga-Mukasa, J. “Individual-level Factors Contributing to  Disparities in Health Care in Buffalo, NY.” Accepted January 2008, Journal of Health Inequity to Equity in Health.History & Government (Curriculum):  Assoc. Professor Joseph Sankoh, who formerly served as Daemen’s Director of Service-Learning, led a committee to develop a new curriculum and major in Sustainable Communities at Daemen that will lead to a B.S.   The EPC approved the major; it is currently being reviewed for approval by New York State. Accounting (Publication):  Tschopp, D. J. (2004). The Seneca Babcock Business Plan: A Case Study in Using Service Learning to Meet the AICPA Core Competencies. Journal of Education for Business. 79 (5), 261.  Social Work (Research Report):  Renee Daniel, professor of Social Work, engaged students in her junior-level social work class in the Grover Cleveland International High School Community Needs Assessment.  The report was formally presented to Grover Cleveland faculty and administrators on June 13, 2006 at the high school.Education (Research Report/Poster Session):  Education faculty members Elizabeth Wright and Robin O’Dell presented at the 2008 Council for Exceptional Children National Conference in Boston, MA. The poster outlined a research project that focused on explicit instruction regarding writing conventions combined with a mnemonic strategy (CUPS) for triggering student knowledge increased self-editing skills of students with learning disabilities more than direct instruction alone as measured by pre/posttest TOWL-3 scores.  Interdisciplinary:  Natural Sciences and Graphic Design (Curriculum)  Brenda Young and Kevin Kegler have presented collaboratively on their curriculum at numerous conferences, workshops, and forums.  They recently presented their curriculum “Ecotrail design: Integrating ecology and sustainable design education in a hands-on interdisciplinary course” at the Ecological Society of America annual conference, August 2008. 

		III1_txt: I B1.  Daemen is a founding member of The Interdisciplinary Consortium for Global Health, formed in 2006, to improve the health and welfare of the world’s most vulnerable populations and to increase the number of people actively promoting global health and welfare. In partnership with the World Health Organization Western Pacific Regional Office and other groups, the ICGH responds to community-identified needs to create sustainable, replicable projects. Current member institutions include Daemen, Berea College, Highline Community College, University at Buffalo, University of Wisconsin System, St. Francis Xavier University, Universidad de Guanajuato, Universidad de LaSalle, and University of Northern British Columbia. One project is The “Silk Homes” project (a maternal waiting home) that provides health education, skill based training, and a place for safe delivery to women coming from remote locations in Laos, where medical services are not available. I B 1. Since 2001, Daemen has been a member of The Consortium for North American Sustainability.  The partnership was established through a grant from the FIPSE North American Mobility Program (NAMP).  Daemen (U.S. lead), has again been awarded a three-year grant through the NAMP for a project entitled “Education for Sustainable Communities.”  The is a collaboration between Daemen, Highline Community College, Universidad de Guanajuato, Universidad La Salle, St. Francis Xavier University, and University of Northern British Columbia.  The institutions are developing a joint certificate in Sustainable Communities and the Environment. Students will participate in exchanges that will include community-based research and internships related to sustainability. I B.5. The Consortium for Innovative Environments in Learning (CIEL) is a group of innovating institutions committed to active collaboration for the continual improvement, assessment, sharing, and dissemination of the best practices of student-centered learning.  See www.cielearn.org.II B.1 Other: Summer Reading Camps:  Since 2004, The CSCCE and the Reynolds Center have collaborated to provide free two-week summer reading camps for low-income children who are struggling with reading. Project F.L.I.G.H.T. provides new books and the children received a new back pack filled with supplies.  The program has served more than 800 children in the City of Buffalo since 2004.  This summer, The Reynolds Center, with the Daemen Visual and Performing Arts Department and Musicalfare Theatre, collaborated on a new four week camp for students entering grades 2-5. II B.1 Other: Student Internships:  The Reynolds Center offered New Visions honors-level high school seniors internships at Daemen to learn about education as a profession and to work with Daemen faculty and staff. This program was made possible through a Vocational-Technical Education Act grant through NYS and resulted in two participants deciding to attend Daemen this fall. 

		III2_txt: Recognition (see web):In both 2007 and 2008, Daemen was named to the President’s Higher Education Community Service Honor Roll In April 2008, Daemen was selected as one of eight colleges and universities nationwide to be recognized in the National Wildlife Federation’s Chill Out: Campus Solutions to Global Warming competition. Daemen also received the National Wildlife Federation Campus Ecology recognition award in 2006 and 2005.  In May 2005, The Daemen College-Seneca Babcock Partnership was awarded a Civic Empowerment Award. Presented by the Buffalo Niagara All-America City Committee, the award program recognizes successful collaborations between citizens, government, businesses and non-profits in finding solutions to civic challenges in our communities. Local Demographics and Daemen's relationship to the surrounding community:Daemen is in Amherst, a first ring suburb of the City of Buffalo.  Buffalo is now the second poorest large city in the nation, with 29.9% of residents living below the poverty line and 43% of children living below the poverty line (2006 Census).  The Fruit Belt neighborhood consists of a 39 block area. Of the estimated 3,274 residents, 44.7% live below poverty level and 59% of the households have incomes of less than $20,000 (2000 Census).   Seneca Babcock, with approximately 2000 residents, is physically defined by boundaries that make it three blocks wide and eight blocks long; 41% of the individuals 25 years and over have not completed high school (2000 census).  The West Side is one of the most ethnically diverse neighborhoods, with a large refugee and immigrant population.  Thirty-nine percent (39%) of the 36,407 residents live below the poverty line, and 50% of households had an income of less than $20,000 (2000 Census). Daemen’s commitment to engagement in the surrounding community, and these three neighborhoods in particular, cannot be overstated.  Most Daemen students (76%) come from a radius of 100 miles or less of the City of Buffalo.  With over 50% of our graduates staying in Western New York, Daemen plays a critical role in preparing graduates who are dedicated to the health and well-being of the local communities.

		III3_txt: 1.  In addition to faculty members, Daemen College administrators and staff have been active in community engagement, including providing technical reports to community-based organizations.  It was not clear whether one could include administrators under faculty scholarship.2.  Student-faculty research that benefits the community is integrated into the curriculum.  This is a strong component of the College’s outreach, yet there is only small allowance of space for this category.  This could be a separate category.3.  Community engagement on the international level at Daemen goes beyond study abroad.  Carnegie might consider adding a separate question related to International Community Engagement.4. These questions seem similar: “B 4 b. Are there mechanisms to systematically provide feedback and assessment to community partners and to the institution?” and “A 3. a. Does the institution have mechanisms for systematic assessment of community perceptions of the institution’s engagement with community?” 5.  The PDF allows automatic cut off for going over character count, which is very helpful.  The excel spreadsheet format for listing community partners is also very helpful.5.  We are greatly appreciative of the advance notice that Carnegie provided to us and your availability during the application phase. You allotted plenty of time for us to work on and complete our application and were responsive and helpful.  Thank you!
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 3







b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
 
  


 4







4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: Engagement is woven into the fabric of Penn State’s culture and identity, exemplified by its mission:   “As Pennsylvania’s land-grant university, we . . . hold a unique responsibility to provide access, outreach, and public service to support the citizens of the Commonwealth and beyond. We engage in collaborative activities…to generate, disseminate, integrate, and apply knowledge.”   In striving to achieve this vision, campus and college missions echo this commitment, as does our extensive Outreach division. It aspires to engender “the premier engaged university in the country, mobilizing its educational resources to transform the quality of life of individuals and communities…”

		IA2_text:  Penn State commemorates stellar engagement projects and practitioners through many venues, including the Penn State Award for Faculty Outreach.  Since 1998 this honor “recognizes those who have extended their scholarship to external constituents, resulting in a significant outcome for individuals, organizations, or communities in problem solving or development. They have been successful in special efforts or initiatives that generated, transmitted, and enhanced knowledge, between the University and external audiences within the Commonwealth and beyond.”  This year we launched a University-wide process to select, recognize, and celebrate two Penn State engagement projects that best exemplify the vision of engagement as advanced in the Kellogg Commission Report, Returning to Our Roots. We will advance these two projects as our institutional submissions for the regional competition of the annual C. Peter Magrath/W.K. Kellogg Foundation Engagement Award.  Faculty excellence in outreach and engagement is also recognized at all 24 degree-granting Penn State campuses. For example, the Penn State Behrend Council of Fellows Excellence in Outreach Award recognizes a faculty member who, in the opinion of students, colleagues, and community leaders, most truly embodies the outreach mission of the college and an academic profession. Some colleges, such as Health and Human Development, have internal award programs to celebrate achievements within the college and select nominees for the University-wide awards.  At the graduate student level the Intercollege Graduate Student Outreach Achievement Award recognizes outstanding achievements of degree candidates who bring their scholarship to the community in order to benefit society. This award encourages future academicians to embrace outreach and promote a commitment to advancing the welfare of, and quality of life for, the public through their scholarly pursuits. One $2,000 award is made each year.  At the undergraduate level, students showcase their public scholarship work at the annual Undergraduate Research Exhibition.

		IA3a_text: Penn State actively seeks to understand community experiences and perceptions across the disciplines and its locations. Each unit strives to cultivate vibrant relationships for exchange and collaboration between the various local, state, national, and global communities it serves. We conduct an annual citizen’s survey, “The Penn State Poll: An Omnibus Poll of Pennsylvania,” to learn from citizens’ groups and community, county, and state leaders about the top priorities facing the Commonwealth.  The study examines such diverse topics as the economy, environment, community services, crime, planning, education, and citizen-government relations.  With representatives from 48 of the 67 counties we also conducted a constituent study of Cooperative Extension directors and commissioners to perceive their communities’ needs in order to align programs with needs of the Commonwealth. The Department of Agricultural Economics and Rural Sociology in the College of Agricultural Science conducts a survey each decade to assess perceptions of residents of the Commonwealth on issues related to economic growth, environmental protection, land-use planning, taxation, education, human services, government, and other areas. The Undergraduate Student Government Social Awareness Committee at University Park hosts an annual civic engagement roundtable combining citizenship in State College with educational programs at Penn State. This serves as a forum for all civic-minded student groups to assess and understand the community’s needs and the University’s effectiveness in meeting those needs. Each campus and college unit has an advisory board of alumni and field-related persons. Many of these units have additional boards for guidance on community matters. For example, the College of Communications’ Telecommunications Advisory Board offers the college the opportunity to keep abreast of industry trends. Additionally, the College of Communications has a Board of Visitors, and the college’s alumni are engaged in learning assessment.  Outreach uses external advisory groups extensively to guide and inform.  For the Penn State Advisory Board for Outreach we construct each meeting agenda as a formal case study of our work to solicit their candid input and evaluation. Penn State Public Broadcasting's Board of Representatives and Community Advisory Board hosts every other meeting at a community location and includes presentations and feedback from local leaders.  Outreach regularly surveys other boards, such as the Penn State Agricultural Council and the Pennsylvania Council of Cooperative Extension Associations, to solicit their input and guidance. As one indicator, county appropriations for Extension have increased annually, reflecting local perception of our contributions. 

		IA3b_text: Penn State is a large, diverse research university with 24 degree-granting campuses across Pennsylvania, and a robust online portfolio that reaches students across the country and around the world. The breadth and depth of assessment measures and data prevent the aggregation of the University’s assessment information into a single plan or document. Each unit across the institution responds to the needs and challenges outlined in its assessments, with perhaps the best institutional example developed by Extension. Cooperative Extension builds its strategic plan and programming from data collected from stakeholders and community members. Every five years Extension conducts a formal statewide community needs assessment as the foundational basis for its strategic plan and plans of work. The assessment uses multiple means to gather community input from all 67 counties in Pennsylvania, including online surveys and focus groups of community members and stakeholder groups. Extension’s deeply engaged relationships with communities provides a unique infrastructure for rich, representative, and reflective input. The surveys and focus groups provide critical input and prioritization to Extension in developing its strategic plan, guiding allocation of resources for teaching, research, and extension programs. The community data is also used to develop regionally and locally tailored plans of work that detail major educational programming for the next five years. The plans of work also identify implementation priorities based on community needs. These plans of work are assessed and modified annually, based on continual community feedback through county advisory boards and program advisory committees. The formal assessment process and planning are augmented by the standing county advisory boards and program advisory committees.  These volunteers serve as the local links between Penn State and the people of the Commonwealth, regularly working with Extension to provide advice, make recommendations, and set local and regional program priorities. 

		IA4_text: Critical to the Penn State experience, engagement themes permeate our marketing efforts.  Admissions materials emphasize service opportunities that provide the first step in a student’s evolution as an engaged scholar. Beyond prospective students, the President’s State of the University addresses regularly highlight engagement collaborations, such as Rethinking Urban Poverty: the Philadelphia Field Project.  In the 2006 address Spanier explained that one of the “distinguishing characteristics of Penn State is that we try to stay on the leading edge of society’s needs.” The main University Web site has direct links to Outreach and other engagement Web pages, including the Advisory Board page, and Outreach Magazine.  Most colleges and many campuses have their own outreach and engagement sites highlighting faculty community collaborations and student engagement opportunities. The Outreach Magazine is a semi-annual publication distributed to a wide audience, including the public, community leaders across the Commonwealth, and state legislators.  It highlights faculty and student outreach and engagement efforts, along with a section called “Ask the Expert,” which presents the expertise of a unique partner from outside the University.  Penn State also uses technology to capture and promote engagement activities: video on demand, Internet streaming, DVDs, etc.  Videos include Shared Stories, highlighting the experiences of engaged faculty and shared each year with new faculty, and A Day in Outreach, presenting the breadth of outreach activities across the Commonwealth on any given day, including Extension activities, youth programs, and online programs that reach around the world 24/7. Penn State Public Broadcasting’s video productions, such as Pennsylvania Inside Out and President Spanier’s To the Best of My Knowledge, bring the engagement activities of Penn State to one million television viewers in central Pennsylvania, 2.4 million Pennsylvania households through video on demand, and 30 million U.S. households through nonsports programming for the Big Ten Network.

		IA5_text: Penn State’s executive leadership aggressively advances a culture of the scholarship of engagement.  With our land-grant roots, our Board of Trustees maintains a stalwart commitment to serving the state, exemplified by comments made by Trustee James Broadhurst to the state legislature: “Like no other institution in this state, Penn State serves as a unifying force that ties individuals and communities together.  Its multiple campuses have been portals of opportunity for many generations of students.  And its Extension offices in every county of the state have—for nearly 150 years—linked the world’s leading scientists and educators to millions of citizens who rely on Penn State to help them make life better.” President Spanier has made engagement a cornerstone of his administration. He chaired the Kellogg Commission on the Future of State and Land-Grant Universities, which published Returning to Our Roots: The Engaged Institution. He frequently articulates the importance of engagement in speeches, the annual State of the University address, testimony to the state legislature, editorials, and other venues.   Speech titles include “The Engaged University: Our Partnership with Society” and “Connecting: Why Universities Must Foster Engagement.” Citing the commission’s report, Spanier argues that “institutional leaders must work to make engagement so much a priority that it becomes part of the core mission of the university. It must be reflected in the full range of activities, and in every endeavor.”  Most important, Spanier views reciprocity as a critical element in engagement: “We have to be open to learning from and with our collaborators in the community. To be truly engaged, we must foster an ongoing dialogue with many groups—government, businesses, nonprofit agencies—and a host of others. Engagement is really a two-way street that should impact the university as much as it impacts our partners.” 

		B1_text: The University Council on Engagement is the university-wide infrastructure to support and advance community engagement. Its membership includes associate deans for outreach from the colleges, campus academic officers, and outreach faculty fellows. The council is dedicated to making Penn State “the model of an engaged university and … the outreach leader among institutions of higher education.” In keeping with this vision, the council’s mission is “to advance University outreach and engagement.” Meeting throughout the year, the council works with the vice president for outreach to guide strategy, develop and evaluate policy, foster collaboration, and advocate for engaged scholarship. In addition, each college has an associate dean responsible for outreach and engagement, with many colleges maintaining outreach councils. Penn State has the largest unified outreach system in the country, serving its engagement missions in a huge array of contexts.  Penn State Outreach combines the assets of Cooperative Extension, Penn State Public Broadcasting, Continuing & Distance Education, the Office of Economic and Workforce Development, and the Justice and Safety Institute to serve “as a catalyst, collaborator, and connector between the needs of our various constituents and stakeholders and the programs, research, and services of Penn State’s colleges and faculty.” Outreach offers more than 2,000 programs/services annually in collaboration with the academic colleges; many of its 1,600 staff function as community engagement professionals; and Outreach efforts are enhanced through the commitment of 40,000 community volunteers statewide.  Beyond this formal organizational structure there is a distributed commitment to engagement manifested across the University. Teams of faculty support engagement activities in areas of health, education, economic development, and energy/environment. These communities of practice bring Penn State resources to bear on critical needs as defined by communities and regions of the Commonwealth. Recently the Faculty Senate Committee on Outreach and President Spanier called for the creation of a Center for Engaged Scholarship to serve as a catalyst and clearinghouse, facilitating engagement efforts across Penn State and with our collaborators; maintain a comprehensive Web site to orient faculty, provide resources, and facilitate connections; match junior faculty with engagement mentors; manage an engaged scholarship and outreach fund; provide resources to help faculty assess and report engagement impact; offer faculty development programs with a focus on issues and best practices in outreach and engaged scholarship; advance faculty participation in academic conferences and publishing in outreach and engaged scholarship; and build a community-based engagement infrastructure to facilitate relationships.  

		B2a_Text: Because engagement is the province of all units, it is impossible to calculate our total allocations.  Each college and each campus fund numerous outreach initiatives and positions within their units.  Centrally, the specific annual Outreach administrative budget is approximately $180 million, including $10 million in direct investments from the University.

		B2b_text: Penn State aggressively pursues external funding to support engagement and engaged scholarship. Outreach averages more than $20 million in external funding annually. Extension receives another $20 million in grants, as well as approximately $10 million in federal, $30 million in state, and $14 million in county investments. Projects include the $1.8 million for the FOCUS for Engagement project funded by the W.K. Kellogg Foundation. With three University/community teams across the state, the grant supports the development of reading interventions to help at-risk kindergartners succeed, while targeting the institutionalization of engagement. With almost $18 million in federal and state funding, the PROSPER project unites prevention scientists, Extension, and local schools and community leaders to develop community partnerships that strengthen families and help young people avoid substance abuse and behavioral problems. In its first five years, it served 10,000 youth in 28 communities across Pennsylvania and Iowa. External community engagement funding is also pursued at the campus level. Funding from the Pittsburgh Foundation enabled Penn State Greater Allegheny to establish the University Center for Community Engagement and Partnership. The center serves as a central clearinghouse for identifying local community needs and connecting those needs with institutional resources.   

		B2c_text: The breadth of engagement activities across the University necessitates pursuing funding for many areas, including action research, program support, and pedagogical innovations. The campuses and colleges each have dedicated development staff raising funds in response to the needs designated by their units, in tandem with advisory boards.  For example, Outreach raises $6 million per year in external grants for initiatives that include 4H programming reaching more than 120,000 youth across the state each year, Penn State Public Broadcasting’s service to more than 500,000 homes, and special community-based initiatives.  Funds for broadcasting make it possible not only to deliver national programming, but also to respond to local interests, such as a recent call-in show explaining the legal complexities of gas rights – an area of intense interest in Pennsylvania following the recent discovery of significant gas fields in the state. The philanthropy ethic extends to our student body. Dance Marathon (THON) is the largest student-run philanthropy in the world, having raised more than $46 million.  Also, more than 500 volunteers—faculty, staff, and students—power the annual Trash to Treasure Sale, which repurposes approximately 190 tons in move-out waste (furniture, clothing, electronics) as a fund-raiser for the United Way, raising $50,000 annually.  

		B3a_text: Penn State uses a variety of systems at the university, college, and unit levels to capture curricular engagement, outreach, and community partnership initiatives. Its 2008 Strategic Indicators report details the percentage of students involved in civic engagement, including political activity (18%), participation in community events and organizations (24%), and community service (34%).  The report formally documents enrollment in service learning courses (3,645); the number of students participating in field initiatives (2,429); and the number of faculty presentations, publications, and grants relating to public scholarship efforts (208).  The document addresses how the University aligns mission, programs, and services with available fiscal resources to better serve its students and their communities; and how the University serves society through teaching, research, creative activity, and service. The colleges, campuses, and major units of the University each have their own strategic indicators, many reflecting extensive engagement agendas.  Penn State is currently shifting to a new, digitized faculty effort reporting system. The online system will allow faculty to respond to a series of questions on their outreach and engagement efforts, including service learning involvement, technology transfer, consulting, publications, and presentations relating to engagement and public scholarship.  The Outreach Strategic Indicators report includes indicators on collaborations and economic impact.  The 2007 report details the number of partnerships (defined as exchanges of resources between one or more Outreach units and a government, corporate, community, industry, or educational entity), including government and community organizations (392), K-12 (355), industry consortia (70), and corporate partnerships (1,325). The report also includes the economic benefit of Outreach efforts, including, in 2007, a $52.4 million benefit to Pennsylvania companies through the Pennsylvania Technical Assistance Program and the Small Business Development Center.  Education and consulting services in 2007 resulted in the creation and retention of 1,218 jobs and the spawning of 18 new businesses. The Outreach Strategic Framework 2008-13 includes strategic indicators on the number of partnerships established; percentage of staff serving on work-related community boards and organizations; number of requests for Penn State participation on advisory boards of national, state, regional, and local government and nongovernmental organizations; number of collaborations resulting in new resources for a community or region; number of service learning courses and projects conducted as part of community engagement efforts; total volunteer headcount; number of invited presentations, scholarly articles, and books addressing community engagement; and number of colleges engaged in transformative regional engagement initiatives.

		B3b_text: Each college and each administrative unit use strategic indicators to track progress against specific goals, including engagement.  The indicators inform the unit planning and initiatives, including strategic plans and resource allocation. Data are often evaluated and acted on at the project level. In some projects the policy implications of implementation are a central thrust of the research.  For example, the PROSPER project, led by the Prevention Research Center, evaluates the effectiveness of community partnerships in implementing programs to produce positive youth and family outcomes, specifically exploring what aspects of community partnerships are most important in producing positive outcomes with the goal to increase evidence-based intervention. Through the Kellogg-funded FOCUS for Engagement project we are conducting interviews with faculty about their engagement experiences - including how our infrastructure facilitates or impedes their work -  and a customized occupational profile study to determine the skills, behaviors, and attributes of exemplary community engagement professionals.  From this data we will revise job announcements/descriptions, augment performance evaluation tools, and expand professional development opportunities to continue building our organizational capacity to develop mutually transforming and effective collaborations.   We have also interviewed community teams about their perceptions of Penn State, the nature of the collaborations, and their future aspirations, which are informing the development of the early stages of a comprehensive partnership with two rural counties in the state. These data will also inform the development of the emerging Center for Engaged Scholarship and the action plans of Outreach.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Penn State is among the leaders in the number of hours volunteered by students to community service. In 1999 a group of faculty, staff, administrators, community partners, and graduate and undergraduate students thought the University could do more to integrate academic and creative discovery with student interest in serving the public good.  Their efforts resulted in the creation of the Laboratory for Public Scholarship and Democracy and, in 2004, the creation of a minor in civic and community engagement.  Offered at six campuses, this interdisciplinary, 18-credit minor distinguishes between ethical volunteerism and the complexity of learning and practicing democracy.  Through courses, labs, studios, community field work, and a capstone project, the students integrate their scholarship and creativity with democratic principles of contribution to others.  Enrollment in the minor has doubled in the last two years. The laboratory offers additional resources for students; it facilitates local, national, and international internships and identifies scholarship sources.  The laboratory also hosts an informal, interdisciplinary group of graduate students interested in exploring the tenets and implications of public scholarship as they relate to their current work as students and their future work as faculty members, administrators, and other types of researchers and leaders.

		B3d2_text: Penn State has continuously expanded faculty involvement in outreach and engagement.  In 2002 the Faculty Senate passed recommendations to embrace the UniSCOPE (University Scholarship and Criteria for Outreach and Performance Evaluation) model, resulting in significant revisions in policies and promotion and tenure guidelines. UniSCOPE represents a multidimensional model that conceptualizes the three missions of the University—teaching, research, and service—with engaged scholarship as a specific form of each. Reaffirming its commitment to UniSCOPE, the University distributed a new printing of the report to faculty in 2008. In 2008, building on the award-winning UniSCOPE model and assessment data, the Senate recommended further addressing barriers to engagement work. Recommendations included new mechanisms for documenting and disseminating outreach and engaged scholarship, Web sites, new-faculty orientation, workshops and seminars, and the creation of a Center for Engaged Scholarship housed in Outreach and led by faculty and administrators from across the University. The policy to recognize outreach and engagement is broadly defined, and a variety of mechanisms are employed to support faculty efforts, including outreach councils in the colleges and, in the College of Science, an outreach fellows program to assist faculty in extending their research and achieving broad societal impacts.

		Impact on community: On

		Impact on institution: On

		b3d3_text: In fall 1999, Cooperative Extension responded to a critical threat to the stone fruit industry on the East Coast.  Extension scientists and educators, working in tandem with the Pennsylvania Department of Agriculture and the U.S. Department of Agriculture, identified a virulent disease affecting peaches, plums, nectarines, and almonds in a Pennsylvania orchard, the plum pox virus.  Over the winter months Extension held a series of public meetings about the virus, disseminating information and soliciting information and questions from growers.  These interactions informed not only the strategies to address the threat, but the research agendas of faculty.  In tandem with these meetings the College of Agricultural Sciences developed a constantly updated, comprehensive Web site, fact sheets, and a video on the eradication program.  The team used the video to educate policymakers and government agencies about the virus and its potential economic impact.  From this effort, the federal government shifted from refusing to compensate growers for destroyed trees to accepting an indemnification program through state and federal funding.  With the combined power of relationships, education, and the removal of economic disincentives, the collaboration eradicated the disease in Pennsylvania by 2003.

		B3d4_text: In 2006 the senior vice president for research charged an Energy Task Force to develop a strategic vision and road map for energy science and engineering at Penn State. The group recommended a bold new initiative at Penn State to develop new undergraduate and graduate curricula in energy; develop a visionary interdisciplinary research program in energy science, engineering, and policy; and engage scientists, engineers, stakeholders, and the public with a vigorous outreach program. From the outset the task force advocated a significant engagement component, and Outreach launched a University-wide strategic initiative to develop energy and environmental programming responsive to state and community needs. This energy initiative has led to major collaborations with the Commonwealth, and specific projects are currently under way with the Secretary of  Conservation and Natural Resources. Community demand at another academic center, the Institute for the Arts and Humanities, led to the creation of the Public Humanities Scholars program. This collaborative effort of the Pennsylvania Humanities Council and the institute matches Penn State faculty with community-based organizations in Pennsylvania to plan and present public humanities and humanities-based arts programs. Since 2003, Public Humanities Scholars has resulted in a number of fruitful collaborations between faculty and community groups.

		b3e_text: Penn State uses data to inform its teaching, research, and partnership development, and the strategies of both its formal Outreach organization and the outreach efforts distributed across the University. In the context of curricular engagement we use data to foster connections between faculty and communities, students and faculty, and students and their peers.  For example, assessment and reflection led to the creation of the intercollegiate minor in civic and community engagement to respond to the need for students to have a more coherent engagement experience and allow them to represent more comprehensively their learning and experiences. Frequent contact with our many community stakeholders continuously informs our partnerships and Outreach efforts. Assessment results suggested that the re-allocation of funding and restructuring of already available programs would enable Penn State to serve the Commonwealth’s community, economic, and workforce development needs more efficiently and effectively; as a result, the vice president for outreach created the Office of Economic and Workforce Development in 2004. This office unifies technology transfer, technical assistance for business and industry, small business development, workforce development programs, and economic impact research. In addition to staff, the office benefits from a broad range of faculty fellows and senior policy fellows recruited from the national arena. In partnership with the Pennsylvania Department of Labor and Industry, it is developing rapid response services for large layoffs and plant closings.  Working in collaboration with industry and community leaders, the office is also developing proactive strategies to stabilize the powdered metals industry, one of the few remaining significant manufacturing presences in Pennsylvania. 

		B4_text: Penn State’s vision of engagement involves the integration of teaching, research, and service to enable its faculty, staff, and students to address pressing societal challenges faced by its communities. This integration informs and invigorates each of the missions, simultaneously encouraging faculty to cut across disciplinary lines and work reciprocally and in partnership with communities on problems of mutual concern. “Engage and empower communities” is the guiding principle of the Outreach strategic plan. From this framework it articulates strategies and indicators to promote and measure our community responsiveness as we address critical issues confronting the state and beyond. Specifics of the plan reflect the unique assets of our divisions, including “increasing the role of higher education in public media through partnering with academic units to engage with communities”; “developing an infrastructure that effectively connects the needs and interests of Penn State faculty and students across colleges, academic centers, and campuses with community needs and interests”; and “advance transformative regional engagements in communities, regions, and industry sectors in the Commonwealth.” Also, the College of Communications’ plan empowers faculty and staff to promote and support engagement efforts in course work and faculty research through a new Committee on Public Scholarship.

		B5_text: Penn State nurtures its culture of engagement through a variety of professional development opportunities, including President Spanier’s annual Road Scholars Tour for faculty. This three-day bus trip around Pennsylvania and the University’s many locations acculturates new faculty into our history, mission, and outreach and engagement efforts.  The new-faculty orientation provides an opportunity to learn about exemplars of engagement and its integration into the promotion and tenure process. Colleges have also created staff positions to assist faculty in extending their scholarship through outreach and engagement. In 1999, Penn State inaugurated the National Outreach Scholarship Conference.  A group of Penn State professors and administrators perceived a need for a forum to deliberate on, recognize, and document outreach scholarship in the University. The partnership has grown to include 9 research universities as co-sponsors, and the conference provides an opportunity for critical reflection on the public mission and work of an academic institution—along with the scholarship that underpins this work—and to strengthen institutional support for engagement and public scholarship. Outreach has its own professional development unit, which provides a spectrum of programming, with particular emphasis on increasing collaboration with current and prospective partners.  Programming this year included a workshop series, “Giving Voice and Shaping Direction: The Future of Land-Grant Universities and Colleges.”  These sessions have spawned new initiatives, including a social networking site for Outreach employees committed to advancing the engagement agenda, and sabbaticals for staff to spend time working in communities. Penn State also builds collaboration capacity through seed funding and the sponsorship of interdisciplinary research groups.  For example, the Children, Youth, and Families Consortium facilitates networking, research programs, workshops and conferences, and University-community partnerships with the specific intent “to make collaborative connections.”

		B6_text: Penn State colleges and administrative units work with partner communities through advisory boards, industry councils, and other groups to define needs and address issues.  Involvement of the boards ranges from periodic reporting and discussion to highly collaborative partnerships. Within Extension, leadership comes at the local level with county-specific advisory groups. Penn State has also begun to include constituents and community members in hiring committees for key positions, such as the director of the Office of Economic and Workforce Development. Within specific projects community voice is particularly clear. The Northern Appalachia Cancer Network (NACN) is a community-academic partnership intended to reduce the cancer burden in Appalachian counties of Pennsylvania and New York.  Established in 1992, the NACN includes faculty and staff and 13 community cancer coalitions, with numerous individual health care providers in rural Pennsylvania and New York. A 26-member advisory committee, composed of one representative from each community cancer coalition, as well as representatives of state and professional organizations, guides all efforts.  Strategies for engagement include collaborative funding and staffing. In one specific initiative the partnership used a multilevel approach targeting food pantries to reach the desired audience.  During this program, screening mammography among low-income women increased by 28%, identifying and treating cases of previously undiagnosed breast cancer. In another domain, Penn State recently launched an Education Outreach Advisory Board composed of 15 superintendents from school districts across Pennsylvania. This Board guides program development to address Pennsylvania’s public education challenges. By listening to Board members we uncover needs, identify themes across districts, and plan ways to partner to meet needs and improve K-12 education. This initiative has already resulted in a collaborative proposal to the U.S. Department of Education to develop a system to expand foreign language acquisition in Pennsylvania.

		SD1_text: Penn State’s job site leads with the question “Why Penn State?” It answers, in part, with a description of our culture:   “Engagement is at the heart of the Penn State work experience. And what does it take for the approximately 39,000 employees of Penn State to work as one team? It takes shared ownership, by every team member, of Penn State’s inspiring set of core values. Prominent among these are: collaboration, dignity of the individual, diversity of team members, equality of opportunity, freedom of expression, civility, shared governance, and service to others. By living out these values, the people of Penn State champion a work culture of mutual respect, receptivity to new ideas, assertive helpfulness, and other characteristics that promote successful, satisfying job performance. Reflecting an emphasis on putting others’ needs first, our work culture also serves to facilitate a University-wide goal: becoming the model of a student-centered university.” Depending on the needs of the unit, most specifically exemplified by Extension faculty positions, announcements may clarify the specific percentage of effort designated for research, teaching, and service.  Other positions, with many emanating from the research centers and consortia, include expectations of responsibilities beyond the laboratory and classroom, such as the director for the Center for Rural Schools and program leaders in Extension.  Penn State created multiple research consortia to address critical challenges confronting the world – including promoting the health of children, youth, and families, and energy and the environment.  As a part of their allocations, the consortia use specially created positions to hire interdisciplinary faculty able to address critical societal issues. While there are no specifically articulated policies on hiring faculty with engagement experience, there are expectations of “culture fit” with Penn State and its land-grant legacy. 

		SD2a_text: In 2000, Penn State advanced engaged scholarship through a faculty-led UniSCOPE Learning Community.  This group of faculty published a report challenging the University to “implement a model of scholarship for the 21st century that equitably recognizes the full range of teaching, research, and service scholarship.” In 2001 the University Faculty Senate and the Faculty Affairs Committee presented an informational report that called for the recognition of teaching, research, and service as a continuum of scholarship.  The Senate voted to accept the recommendations outlined in the advisory and consultative report titled “Recommendations to Refine and Expand the Models for Recognition of Outreach Activities” presented by the Senate Committee on Outreach Activities.  In 2002 the Senate’s Faculty Affairs Committee put the recommendations into action with a look at Penn State’s promotion and tenure policy.  The University revised HR-23, the policy that provides the criteria for promotion and tenure, including changes to the dossier (the “rainbow dividers”).  The revised language of HR-23’s general criteria emphasizes not just teaching, research and service in their most recognizable forms, but the Scholarship of Teaching and Learning, the Scholarship of Research and Creative Accomplishments, and the Scholarship of Service to the University, Society, and the Profession, with engaged scholarship potentially embedded in any area of the scholarship continuum. The complete UniSCOPE report can be found at http://keystone21.cas.psu.edu/UniSCOPE. Penn State makes a distinction between outreach and engaged scholarship. Outreach suggests a unidimensional flow of information, technology transfer, and technical assistance from university to community. The notion of engaged scholarship reflects a reciprocal, mutually beneficial two-way exchange between university and community, in which the knowledge, expertise, and experience of each both inform and are informed by the other. Both outreach and engagement can reflect legitimate and credible scholarship. 

		SD2b1_text: Penn State classifies community-engaged scholarship as the scholarship of teaching, research, creative accomplishment, and service that involves citizens and the University working in partnership to create and apply knowledge that addresses pressing social issues and strengthens civic responsibility and democracy through mutually beneficial relationships. By committing to engaged scholarship that crosses each of its three missions of teaching, research, and service, Penn State embraces Ernest Boyer’s vision of a connected institution: “…a new model of excellence in higher education … one that would enrich the campus, renew communities, and give new dignity and status to the scholarship of service.” 

		SD2b2_text: Limit to 200 words

		SD3_text: In the Rethinking Urban Poverty: the Philadelphia Field Project course, students use Philadelphia as a case study for interdisciplinary research on urban poverty. Conventionally, poverty is defined as an economic problem corrected through more jobs and higher incomes; historically, however, such solutions have offered little help to the long-term resolution of the problem. In collaboration with community partners in West Philadelphia, Professor Yapa and his students have implemented more than 60 academic and practical projects related to such topics as community credit cooperatives, urban gardening and nutrition, access to public transportation, and building safe streets. In each case the students were challenged to find agency within their academic major. Professor Yapa received the northeast region's 2008 Outreach Scholarship W.K. Kellogg Foundation Engagement Award for this project. The Center for Student Engagement is committed to fostering socially responsible, civic-minded students through community service and service learning initiatives. The Center’s program challenge to students includes exploring and strengthening the connection between the University and surrounding communities, in collaboration with more than 200 nonprofit organizations. For 30 years Penn State’s student-run Dance Marathon has provided an opportunity for students to assume a leadership role in community engagement. THON students help conquer pediatric cancer by providing outstanding emotional support to, and building relationships with, the children, families, researchers, and staff of the Four Diamonds Fund. THON notes one aspect of its mission as “changing the lives of students and children, reinforcing the importance of caring for one another, and inspiring the determination needed to beat cancer.” At the graduate level, one example is the Lion Care Student Free Clinic for the Homeless, run by College of Medicine students and awarded a Caring for the Community grant from the Association of American Medical Colleges and the Pfizer Medical Humanities Initiative. 

		SD5_text: Two standing bodies have responsibility for engagement: the Faculty Senate Committee on Outreach and Council on Engagement. The Faculty Senate Committee on Outreach recommends policy and advises the University on outreach activities. Its responsibilities include identifying University outreach, establishing evaluation methodologies to ensure quality, and creating recognition measures to reward outstanding performance. Its responsibilities focus on the University’s outreach and public scholarship mission as realized through community engagement, research, credit and noncredit instruction, service through continuing and distance education, Extension, public broadcasting, and other programs beyond resident education. In 2008 the committee presented Recommendations for Documenting and Disseminating Outreach and Engaged Scholarship: Achieving the Promise of the UniSCOPE Report, recommending the creation of a Center for Engaged Scholarship and additional resources to support engaged scholarship, including professional development for faculty and a new Web portal to facilitate community collaborations. The Council on Engagement is composed of associate deans, academic officers, and faculty fellows tasked with supporting efforts in engagement and outreach. It meets throughout the year, with subcommittees tasked with specific challenges including faculty development and activity reporting. 

		SD4_text: At the undergraduate level, community engagement work is noted on student transcripts through the minor in civic and community engagement. In addition, the College of Engineering offers an engineering and community engagement certificate acknowledging students’ proficiency in design, research, and application of appropriate technologies for use in serving communities. Undergraduate theses are another representation of student engagement efforts. At the graduate level the Medical Student Performance Evaluation (or “dean’s letter of evaluation”) incorporates a statement about the unique characteristics of the student, including participation in community service activities.

		IIA1a_txt: Penn State has a definition and an evolving mechanism for identifying service learning courses.  Faculty are not required to report when their courses embrace service learning or other engagement perspectives. Because engagement is woven throughout Penn State’s culture, faculty and graduate students across the disciplines integrate service learning experiences into their courses.  Some of these are small and episodic; others represent the conceptual foundations of the courses.  However, the Laboratory for Public Scholarship and Democracy collects data for service learning and public scholarship courses from the Public Scholarship Associates, an interdisciplinary cohort of faculty and staff, for Penn State’s Strategic Indicators.  This data, last collected in 2007 and to be collected again in 2009, is not an all-inclusive list of service learning courses. The Laboratory for Public Scholarship and Democracy prefers using “public scholarship” rather than “service learning.” Not all service learning courses provide public scholarship, or necessarily community engagement experiences, but serve more as apprenticeships for specific professions. Both titles are used at Penn State. Because our identification of a service learning course is incomplete, we offer the numbers below with the caveat that they are in no way representative of our institutional effort.  

		IIA1b_1: 147.00000000

		IIA1b_2: 2%

		IIA1c_1: 37.00000000

		IIA1c_2: 26%

		IIa2a_txt: According to the Undergraduate Degree Bulletin, the civic and community engagement minor provides a mechanism for students to apply domains of knowledge from their majors or General Education to issues of consequence beyond the classroom. In the minor, students integrate democratic, professional, and creative development. The minor serves to encourage, recognize, and systematize student participation in public service or problem-based fieldwork and research that is substantial and sustained, includes structured opportunities for student reflection and critical assessment, and is integrated with and supported by traditional, classroom-based course work. Specifically, the minor consists of a program of fieldwork experience and supporting course work selected with the advice and consent of a minor adviser and approved by program faculty. Fieldwork experiences are selected from a list of eligible courses (or approved alternatives), and supporting course work includes a conceptual foundations course that provides students with a critical orientation to contemporary issues and themes in public scholarship. The minor culminates with a capstone project, which may be a significant paper, annotated portfolio, or other demonstration of substantial assessment and integration of the minor experience and the broader issue of application of academic theory and practice in the civic community. 

		IIA1d_1: 73.00000000

		IIA1e_1: 3645.00000000

		IIA1d_2: 1.3%

		IIA1e_2: 5.5%

		IIA2b_txt: Each course and each program have specific targeted learning outcomes reflecting the course level and discipline.   For example, in the American Indian Housing Initiative, architecture engineering students complete a summer workshop on the Northern Cheyenne Indian Reservation in Montana, examining how sustainable building methods can improve the living conditions common on reservations. They examine the physical and cultural context in which a green building will be designed and constructed, assist with the construction of a green building, document and reflect upon their experience, and offer recommendations for future research on housing programs. Agricultural and Extension Education 360 is designed to teach students the dynamics of leadership in small groups. Specifically, students learn to identify characteristics of leaders and understand their own personal leadership style. In addition, students participate in shadowing and team-building activities to understand small group and motivational factors. In the 3-credit Foundations of Civic and Community Engagement course, student outcomes focus on core concepts regarding democracy in America, the land-grant university's historic mission, and service learning and public scholarship, including diverse political perspectives and civic practices for different ethnic and cultural groups in the United States and internationally. 

		IIA2c_txt: To gain entrance to the civic and community engagement minor, students must present a proposed plan of study in the application process. The plan of study includes a brief statement of student's learning objectives in connection with the major or other proposed curricular concentration, such as the minor or General Education; proposed supporting courses; proposed fieldwork courses (including information about fieldwork, supervision, and reflection and assessment), and the minor adviser’s endorsement of the plan. Minor proposals are approved by the student's minor adviser and the committee. The students are required to complete a capstone project during their senior year, which integrates their research and public service.  All students in the minor are assessed through evaluation of their work, both in their specific courses and capstone project. At the programmatic level, faculty meet twice a year to assess the state of the program, with assessment guiding discussion and decisions on changes, improvements, and future directions of the minor.  As part of this assessment, we recently launched an initiative to maintain contact with alumni to evaluate the impact of the minor on their careers.  At Penn State Brandywine, local employers are specifically recruiting CIVCOM minor students.

		IIA2d_txt: Based on assessments, we have instituted a number of substantive changes in the minor.  These include shifting the semester standing required for admission and allowing students with an engagement commitment to pursue their studies before they have settled on a specific major.  Data also compelled us to submit the foundations course for General Education credit in the social sciences, as well as “US and International” credit.  We are currently pursuing the approval of CIVCOM as a nondepartmental course designation for the Foundations of Civic and Community Engagement course and the capstone course; this will reduce the bureaucratic barriers that make it difficult for faculty from a variety of disciplines to offer the course.  Collaborations with several colleges, such as the College of Engineering, the College of Agricultural Sciences, and the College of Communications, have resulted in dedicated committees and programs that are enhancing course offerings and encouraging increased enrollments; further collaborations are in development.  Exchange between the program faculty from the six different campuses at which the minor is now offered has led to initiatives for developing the minor at other Penn State campuses and for mentoring students in the CIVCOM minor who transfer from one campus to another. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: At both undergraduate and graduate levels, students participate in engagement activities in many different contexts. Penn State offers more than 180 summer, semester and full-year programs in more than 45 countries. Education Abroad also offers numerous other short-term, faculty-led programs, including special courses such as Experiences in International Service Learning: Homes of the Indian Nation (HOINA) and Experiences in International Service Learning: Juarez, Mexico. In addition to the leadership courses peppered throughout disciplines, the College of Agricultural Sciences offers a leadership development minor designed for students in any major. Students augment their major field of study with an additional 18 credits, of which at least 3 are an internship experience. This minor provides students with a fundamental concept of leadership development and expands in 3 related dimensions: leadership styles, ethical and moral dimensions of leadership, and global leadership. We have an enormous portfolio of internship opportunities spanning the disciplines.  Some colleges include, among their internship resources, specific information for public service internships in their discipline. For example, the College of Communications details opportunities with high school students, journalists, and filmmakers or as active members of professional organizations both here and abroad. The Public Scholars in Action (PS Action) Web site connects graduate and advanced undergraduate students with opportunities to conduct community-based research. This resource can be used for applied research projects meeting course requirements, independent study, and developing thesis or dissertation projects. The Office of Undergraduate Education maintains a Web site detailing local and off-campus research opportunities. We also provide significant funding to support undergraduate research and related travel; the Schreyer Honors College alone awarded more than $64,000 in grants to support nearly 60 scholars’ endeavors in 2007.   

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Reflecting our engagement culture, opportunities for community engagement represent one of the differentiating features of a Penn State education. Starting with first-year courses and orientation and continuing through “alternative spring breaks,” international experiences, capstone courses, and senior theses, undergraduate students have an enormous breadth of opportunity for engagement-based learning. As one representation of the integration, the civic and community engagement minor lists more than twenty disciplines, ranging from Alternative Voices in American Literature to 400-level courses on Power, Conflict, and Community Decision Making. For example, through the Smeal College of Business’s Community Initiative, students have conducted marketing research with the local airport authority to explore expanded air service and its potential impact on economic development. The Economics Association, a student organization supported by economics faculty, conducted feasibility and economic impact studies to help organizers of a proposed art center in a neighboring community. Working with a local Main Street manager and our Small Business Development Center, business and Schreyer Honors students researched and made recommendations to rejuvenate areas in Centre County hard-hit by job losses and other negative economic development impacts. The College of Communications’ Public Scholarship and Communication Policy course provides students with an opportunity to experience hands-on the work of media advocacy groups. Students study communication policy issues and assist civil and consumer rights advocates in raising awareness of these issues and crafting policy solutions to the challenges they pose. Capstone experiences are as diverse as the academic disciplines of the University. For example, one senior art major views collaborative public art as a means for civic engagement and social activism. The student designed, organized, and painted three community murals in inner-city Harrisburg; more than 500 community volunteers contributed to idea-generating and painting.

		IIA4_txt: Penn State’s emphasis on the simultaneous merits of research, teaching, and service scholarship has promoted tremendous publishing activity, more than 208 public scholarship publications, presentations, and grants in 2007.Bridger, J.C., & Alter, T. R. (2006). The engaged university, community development, and public scholarship. Journal of Higher Education Outreach and Engagement, 11 (1), 163-178. Cohen, J. (2007, February). The university's good work: A confluence of citizenship, discovery, and public scholarship. Keynote address given at the inaugural The Public Good Conference, University of Denver.Colbeck, C. L. (2007, April).  Developing and valuing the scholarship of engagement.  Address given at the Reinvention / Politics in Action Seminar co-sponsored by Oxford Brookes University and the Reinvention Centre at Brookes / Warwick, Oxford, United Kingdom.Eberly, R., & Cohen, J. (Eds.). (2006, Spring). A laboratory for public scholarship and democracy. New Directions for Teaching and Learning, 105. Flanagan, C.A., & R. J. Watts (2007). Pushing the envelope on youth civic engagement: A developmental and liberation psychology perspective. Journal of Community Psychology, 35(6), 779-792.Grobman, L. (2007). Service-learning and literature: Initiating conversations. Journal on Excellence in College Teaching, 18(1), 279-295.Kavanaugh, A. L., Carroll, J.M., Rosson, M.B., Reese, D.D. & Zin, T.T. (2005). Participating in civil society: The case of networked communities. Interacting with Computers, 17(1), 9-33.Riley, D., Rios, M., Wing, S., & Workman, B.  (2006). Beyond boundaries, weaving connections:  Reflections on the American Indian Housing Initiative. In M. Hardin (Ed.), From the studio to the streets: Service learning in planning and architecture (pp. 115-126). Sterling, VA: Stylus.Yapa, L., & L. Kvasny (2006). Rethinking urban poverty: forms of capital, information technology, and enterprise development. In D. Howcraft, E. Trauth, & E. Ekgar (Eds.), Handbook of Critical Information Systems Research (pp. 350-364). Cheltanha, UK.

		learning centers: On

		tutoring: On

		extension programs: On

		non-credit courses: On

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: Examples of community outreach programs span Penn State’s professional schools, colleges, campuses, and units. For 28 years the Penn State Dickinson School of Law’s Family Law Clinic has provided legal services to indigent residents of Cumberland County in domestic matters, including divorce, custody, child and spousal support, protection from abuse, dependency matters, and adoptions. The Penn State Educational Partnership Program (PEPP), a statewide collaborative effort housed in the College of Education, provides early intervention, parental academic empowerment, and pragmatic teacher preparation programming. Since 1989, PEPP has offered tutoring/mentoring by Penn State students in an extended-school-day format; summer experiential learning opportunities for middle school students; residential summer programs for high school students at Penn State; professional development programs, institutes and multicultural workshops for teachers; parent empowerment workshops on how to prepare children for college and integration of partnership concepts and activities into preservice teacher preparation programs. The Prevention Research Center in the College of Health and Human Development is conducting a statewide evaluation of the Pennsylvania Communities That Care (CTC) delinquency prevention initiative operating in 47 counties. This initiative guides counties through a structured process of risk and needs assessment, and helps them identify and implement research-based intervention to address their identified needs. The evaluation project will examine first-, second-, and third-cycle counties to determine CTC's impact on community planning for youth; child and family outcomes; and the level of institutionalization postgrant funding. The Penn State Small Business Development Center offers free business consulting for new entrepreneurs in central Pennsylvania. The Center for Performing Arts, working with local school districts, offers preperformance activities tied to state education standards.  This “Informances for School” series augments K-12 learner experiences. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Penn State provides a wide range of resources to a variety of communities through many delivery avenues. The Public Service Media Study Group, launched with funding from the National Science Foundation, is composed of faculty, graduate students, community members, and Penn State Public Broadcasting (PSPB) professionals. The group provides a forum for interchange and exploration of issues faced by public media and higher education as both reexamine a shared commitment to public engagement. Working in partnership with PSPB, the group produces a series of televised Common Ground Lobby Talks, which bring together the academy, the community, and the power of public media to provide a forum for nuanced discussions of public issues.  Topics have spanned global warming, Islam in America, and creating a life postretirement. The Public Humanities Scholars program, a collaborative effort of the Pennsylvania Humanities Council and the University’s Institute for the Arts and Humanities, matches faculty with community-based organizations to plan and present public humanities programming. Faculty affiliated with the University’s Rock Ethics Institute on the Ethical Dimensions of Climate Change consult on the issue of climate change and ethics through ClimateEthics.org.   The site is intended for policymakers, the interested public, and journalists to provide a quick response in the form of ethical comments on issues in contention in climate change policy formation around the world, and provide insights on aspects of climate change science that raise ethical issues and thus require attention by policymakers. Working with scientists and economists when appropriate, Penn State researchers follow developing climate change policy issues and stories and provide ethical comments, as well as commenting on the ethical dimensions of emerging scientific understandings of climate change. In its April 28, 2008, online issue Time/CNN named ClimateEthics.org one of the top 15 Web sites addressing environmental issues. 

		IIB4a_txt: With an institutional cornerstone of engagement, Penn State promotes social entrepreneurship and transformative community partnerships through extensive collaborations. Each is tailored to enhance community-university reciprocity, while respecting the purpose, goals, and desired outcomes of the projects. For example, the regional Healthcare Facilities Partnership of South Central Pennsylvania emphasizes the importance of daily communications to develop tools and mutual aid agreements. In addition, the frequency of communication among all partners serves to build regional trust that will transcend the project itself. Several municipalities in the New Kensington area lacked the financial resources or expertise to conduct research needed to develop strategic plans. By working with social psychology faculty and students the area is developing a comprehensive, regional strategic plan.  In addition to attracting funding from the Pennsylvania Department of Community and Economic Development and economic development associations, the Community-University Partnership attracted other disciplines into the project. Faculty and students from the College of Information Sciences and Technology developed an online survey and helped communities improve their communications with stakeholders. At the discipline level, the Hamer Center for Community Design Assistance promotes public interest in art, architecture, and design by supporting collaborative research projects, facilitating dialogue between the academic and practitioner communities, and recognizing excellence in planning and design from an international perspective. The Center on Rural Education and Communities conducts research and outreach activities with the central goal of acting as a convener and bridge between rural schools and communities at local, state, tribal, and national levels. We promote reciprocity in partnerships through key positions at many levels of the organization, such as the engagement coordinator position at the Greater Allegheny campus. 

		IIB4b_txt: Optimally, every engagement project serves as a capacity builder for communities and the University. Systematic assessment is a key component of capacity building; in some cases, assessment focuses specifically on the impact of the collaboration, but may have other consequences.  For example, many of the communities participating in the development and validation of evidence-based intervention programs become much more sophisticated consumers of programs beyond the context of their Penn State collaboration.  Assessment can also inform both the research agenda and strategies for implementation:  PROSPER project identified specific factors that influence youth participation in risky behavior, but also showed how the project changes community perception about the skills and relevance of Cooperative Extension educators. The Pennsylvania Advocates for Nutrition and Activity (PANA) is a statewide coalition of more than 500 public, private, academic, professional and volunteer groups working to promote policies and environments that support healthy eating and activity. Through statewide campaigns that actively engage schools, parks and recreation centers, local government, and businesses, PANA has a presence in every county and directly reached nearly one million Pennsylvanians in 2007.  Transparent evaluation and feedback are central to the efforts both for their direct work and through other assessment mechanisms.  For example, through PANA’s efforts the state youth tobacco surveillance survey now includes questions regarding nutrition and physical activity. The Centers for Disease Control and Prevention, the National Institutes of Health, and the National Governors Association have recognized PANA’s community mobilization strategies and evaluation as a model for large-scale systems and social change. In a radically different context, the Center for Watershed Stewardship metrics include supply reservoir water quality, speed to solution, and financial impact on their collaborating communities. 

		IIB5_txt: Bencivenga, DeRubis, Leach, Lotito, Shoemaker, Lengerich.  (In press).  Rural community partnerships work: increased utilization of mammography through food pantries in Indiana County, Pennsylvania. Journal of Rural Health.Hecht, M.L., & Miller-Day, M. (In press). The drug resistance strategies project as translational research. Journal of Applied Communication Research.Kulis, S.,  Nieri, T., Yabiku, S., Stromwall, L., & Marsiglia, F.(2007) Promoting reduced and discontinued substance use among adolescent substance users. Prevention Science.Lengerich, E.J., Kluhsman, B.C., Bencivenga, M., Allen, R., Miele, M.B., Farace, E. (2007). Development of community plans to enhance survivorship from colorectal cancer: Community-based participatory research in rural communities. Journal of Cancer Survivorship, 1, 205-211. Probart, C., McDonnell, E., Weirich, J., Hartman, T., & Bailey-Davis, L. (2006).  School competitive food policies: perceptions of Pennsylvania public high school foodservice directors and principals. Journal of the American Dietetics Association, 106(2), 271-276.Spoth, R., Greenberg, M., Bierman, K., & Redmond, C. (2004). PROSPER Community-university partnership model for public education systems: Capacity-building for evidence-based, competence-building prevention. Prevention Science.Trauth, E.M., Quesenberry, J.L., Huang, H., McKnight, S. (2008). Linking economic development and workforce diversity through action research. Recipient of 2008 SIGMIS Magid Igbaria Outstanding Conference Paper of the Year Award.Wells, R., Ford, E., Holt, M., McClure, J., & Ward, A. (2007). Community-based coalitions’ capacity for sustainable action: The role of relationships. Journal of Health Education and Behavior, 34, 124-139.

		III1_txt: I.B.1Penn State is a multicampus public research university and Pennsylvania’s largest land-grant university, serving more than 90,000 students at 24 campuses and online. Engagement at Penn State reflects this size and structure and draws on expertise at the institutional, college, campus, department, center/institute, and unit levels to engage with communities. Organizationally, Penn State Outreach is the largest unified outreach and engagement organization in higher education, enabling Penn State to reach one of every two households in Pennsylvania. The vice president for outreach works with the Council on Engagement and the Faculty Senate Committee on Outreach to advance engagement scholarship across the University. However, much of the engagement effort at Penn State is driven by its academic colleges, campuses, and centers. The colleges each foster outreach and engagement through an associate dean for outreach; many of these deans also lead outreach, engagement, and public scholarship councils or committees in their respective colleges. The chancellors at the campuses lead outreach and engagement initiatives in their campus service regions. Centers for engagement are located at a number of campuses, such as the Center for Civic and Community Engagement at Penn State Brandywine. The vice president for undergraduate education leads the public scholarship and service learning effort through the Laboratory for Public Scholarship and Democracy.I.B.6To sustain a community-driven engagement culture at an institution such as Penn State, communities must have multiple doors and access points to provide input for planning and other purposes that reflects their interests. Nationally, Penn State works with groups such as the Council on Competitiveness and the U.S. Department of Labor. On the state level, the vice president for outreach is a member of the Pennsylvania Workforce Investment Board. Regional engagement is nurtured by chancellors through their campus advisory boards and participation on local/regional business, industry, health, education, and other councils. Each of Penn State’s 12 colleges and its Dickinson School of Law have at least one advisory  board, with the Smeal College of Business engaging twelve such groups.  Each of the 11 departments in the College of Engineering is advised on academic and research issues by an Industrial and Professional Advisory Council. And Extension works with advisory boards in each of Pennsylvania’s 67 counties. These boards provide an opportunity for the mutual exchange of advice, determine local priorities to be addressed in partnership with Penn State, and provide input for search committees.

		III2_txt: To provide context for the scale of Penn State’s community engagement activity, it may be helpful to provide a few pertinent metrics on the scale of the institution itself. Penn State is the largest institution of higher education in the Commonwealth of Pennsylvania. Undergraduate and graduate student enrollment exceeded 77,000 and 13,300 respectively in fall 2007. Penn State’s World Campus extends the University’s resources to students in each of Pennsylvania’s 67 counties, all 50 states, and 55 countries on six continents, reaching more than 5,000 students online. The University employs more than 41,000 full- and part-time faculty and staff. Faculty delivered well over 2.1 million credit hours and awarded more than18,500 degrees in 2006-07. These data provide the context for the challenge of synthesizing and reporting the full scope of community engagement activity at Penn State.

		III3_txt: Many of the questions, particularly about the collection and use of data seem repetitive.  We strived to understand the nuances of each question, but remain uncertain about the distinctions the instrument seeks to reveal.
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 



returned







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
 


  
 
 
 
 
 
 
 
 
 


 1







 
2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 


 


 


 5







5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
 


 


 22







II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
 
 


  
 
 
 


 33







b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		PrintButton1: 

		Name: Dr. Laurie Worrall

		Title: Dean, McMaster School for Advancing Humanity

		email: lworrall@defiance.edu

		City: Defiance

		State: Ohio

		Institution: Defiance College

		president: Dr. Charles Warren, Interim President

		address: 701 N. Clinton StreetDefiance, Ohio  43512

		Phone: 419-783-2553

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: Excerpt College mission statement-"Recognizing the fundamental responsibility of colleges and universities to become more engaged for the public good, Defiance College’s vision ...  To be internationally recognized for the personal, professional, civic and leadership development of its students…Active engagement through service learning and strategic partnerships…"Excerpt McMaster School mission -"... serve[s] as a focal point for teaching, service, scholarship and action to improve the human condition worldwide... serves as a catalyst for innovative, interdisciplinary, community-based work for teams of faculty, students... to use their academic and professional skills to address community needs.

		IA2_text: Defiance College annually holds an Honors Convocation at the end of the academic year.  This all campus event sponsored by Academic Affairs includes public recognition of the students in our Citizen Leader Program (co-curricular program for students awarded a tuition scholarship to continue community service activities throughout college) and McMaster Scholars (an undergraduate research program that combines service-learning and community-based research principles with international partners).  In addition, Purple and Gold (DC color honor cords) are conferred for students who have successfully won campus-wide recognition for their commitment to community service.  One faculty and one staff member are honored at this event for their community service activities. The McMaster Symposium/Collegiate Global Summit is another campus-wide annual event that honors and celebrates the academic projects that faculty and students have undertaken to benefit a local, regional, national, or international community partner.  This multi-day event is comprised of interactive presentations detailing the projects.  Presenters, who include faculty, students, and community partners, are invited to submit a publishable quality article detailing their projects for publication in the McMaster Journal.  Keynote speakers are chosen with an eye to both campus and community interest and benefit.  For example, in 2008 Baldemar Velasquez, founding director of the Farm Laborers Organizing Committee and nationally recognized for his work on behalf of migrant and immigrant laborers in the U.S., addressed a standing room only crowd.  His selection was intended to explicitly reach out to the Latino community in Defiance County.

		IA3a_text: There are four primary conduits of community interaction at the College where feedback is systematically collected from the community:  Social Work Program, Teacher Education Program, McMaster School for Advancing Humanity, community organization board involvement.  Social Work program assesses community perceptions through its campus-community advisory board, internship evaluations, and course assessments.  Teacher Education program assessment of community perceptions is dialogic, but formally captured at the student placement and course level. McMaster School collects community partner feedback from local, national and international partners of the McMaster School on a formative basis through on-going, dialogic interaction between 1) faculty and students conducting projects as McMaster Fellows and Scholars and 2) one-to-one contact between the Coordinator of McMaster Student Service Leadership Programs and individual community partners.  The data is then used to make program adjustments that will improve both the academic and community partners’ experiences.  The City of Defiance and Defiance College are both small and rural.  A great deal of business is conducted through personal relationships and individual involvement in organizations. While somewhat informal, feedback  on partnerships is continuous and fed through the individuals who serve various organizations.  For example, both successes and challenges that organizations experience working with Defiance College students is more likely to be communicated through the Volunteer Connection, a local community service organization, to the Dean of the McMaster School and the Director of Student Athletic Engagement who sit on that board, than to be communicated through a more formal, written communication. Continuous assessment in this area occurs at the division level and is subsequently fed to the Institutional Assessment Committee which is developing a mechanism for aggregating all assessment data and feeding it back to the institution. Freshman Seminar student evaluations of service-learning experiences are aggregated and returned to faculty in order to improve program performance.

		IA3b_text: Not at the institutional level. While the College recognizes the pressing need to aggregate existing data and further develop and formalize existing data collection methods, DC is a small school (under 800 FTE Undergraduate enrollment) with extremely limited resources.  We are currently searching for ways to build our capacity to assemble existing institutional data toward more strategic and productive uses. This will occur within the next 24 months as the institution prepares its self-study for re-accreditation.

		IA4_text: Community engagement is featured consistently in every piece of marketing material designed for students -- our primary constituency.  Website:  Front page - The three primary mechanisms for community engagement (McMaster School, Service learning, Autism Studies Program) are all listed on the front page of the College; Second level - Community engagement activities are prominently featured on our Admissions web page for prospective students (i.e., Empty Bowls dinner benefits PATH (homeless) Center; Partnership on new nursing program; DC students build home in Jamaica; DC receives President’s Honor Roll Award; DC Students Honored with National Service Award; Hench Autism Studies Program (HASP), an academic program designed in direct response to local and regional community need. Second level: About DC/ At a Glance. Engagement--details various community engagement opportunities for students including the McMaster School for Advancing Humanity, Bonner Leader Program, Citizen Leader Program, and Carolyn M. Small Honors Program. Community engagement is prominently featured in the general information, student life, interest in enrolling brochures. All of last year's academic major brochures highlighted the integral role that the McMaster School and community service activities play in the student life on campus.  All recent issues of DC Magazine (since spring 2007) have prominently featured the college's community engagement efforts, including a new innovative partnership between a local community college and area medical centers to offer bachelors completion degree for nursing students and the development of the Hench Autism Studies program responding to a "core need for autism services and information" locally and regionally.  All four issues have highlighted new work emerging from faculty and student projects with community partners through the McMaster School, DC's efforts to respond to the needs of New Orleans after the flood damage of Katrina, various extra curricular service activities, and the community engagement efforts of individual students.

		IA5_text: Our recent president, Dr. Gerald Wood, regularly wrote a column for the local newspaper highlighting the college's community engagement efforts and his philosophy as the college's leader on the role of the institution in educating students to be democratic citizens. Recent columns discussed the importance of gaining an experiential understanding of other cultures ("Eyes Wide Open, 10/8/06), the importance of higher education to democracy (Democracy: Practice What We Preach!, 9/10/06), and Defiance College's response to Katrina (Katrina: One Year Later, 11/12/06).  Every academic convocation and commencement features both the  president's and provost's highlights of the college's commitment to community engagement, as well as academic excellence, in curricular, co-curricular and extra-curricular experiences.  The provost, Dr. Catherine O'Connell, regularly presents at national conferences, often with faculty members and students, on the role of community engagement in creating vibrant learning and teaching environments; and the development of the McMaster School model of teaching and learning, which integrates the pedagogies of learning communities, service-learning, short-term study abroad, undergraduate research, and community-based research. In 2006, two members of the board of trustees joined the provost in presenting a session on the important role of the board of trustees in integrating community engagement throughout an academic institution (The Civic Engagement Imperative: Student Learning and the Public Good, AACU, Rhode Island, November 2006). Both the recent president and the current provost have embedded the phrase "culture of engagement" in the daily lexicon of the institution.

		B1_text: McMaster School:  The McMaster School for Advancing Humanity was founded to serve as a focal point for teaching, service, scholarship and action to improve the human condition worldwide. The mission of the McMaster School is to educate students for responsible citizenship; to produce committed global citizens and leaders who understand the importance of individual liberties in improving the human condition worldwide; and to encourage graduates to take an active role in addressing these issues in whatever professions they may choose. The School serves as a catalyst for innovative, interdisciplinary, community-based work by creating and supporting opportunities for teams of faculty, students, and staff to use their academic and professional skills to address community needs.  While the focus has been on co-curricular coordination, in 2009 it will expand to begin coordination and advancement of curricular engagement. McMaster serves as both the locus of community engagement and its philosophical center at DC.  Full-time staff includes a dean and a student leadership coordinator; part-time staff includes an associate dean, and an administrative assistant.  A newly funded VISTA position is also located in the School.  These positions oversee and administer the 1) McMaster Fellows and Scholars - programming that integrates learning community pedagogy with short-term study abroad and undergraduate research projects with a community focus; 2) Citizen/Bonner Leader program - a student service leadership program that awards a tuition scholarship for service leadership; 3) McMaster Symposium/Collegiate Global Summit - a forum for faculty, student and community presentations resulting from campus-community engagement projects; 4) publication of the McMaster Journal, proceedings from the annual McMaster Symposium; 5) the College's Honors program.  In addition, the College funds a Director of Student-Athlete Engagement and Service, a tenured faculty member whose responsibilities include  coordination of approximately 2500 hours of student athlete community service activities, and the Director of Student Retention and First Year Experience, a faculty member whose responsibilities include organizing and executing DC Service Day. At faculty request, beginning 2008-09 academic year, McMaster School will begin coordinating service learning courses in a systematic way across campus.

		B2a_Text: McMaster endowment revenues: $303,000 funds School operating + FTEsalaries/benefits. Institutional funding: PT Asso Dean stipend: $17,000; Coordinator Student Leadership:  $79,540 salary/benefits & operating; $152,000 tuition scholarships student service leaders; $7500 VISTA R&B. Approximately $560,000 institutional support; 4% institutional budget.

		B2b_text: $6,000,000 endowment gift to fund staffing and operations of McMaster School.  McGregor Fund of Michigan - $250,000 grant to launch Citizen Leader program. $1,000,000 commitment to endow Hench Autism Studies program, program to address growing national educational needs for young adults with autism.

		B2c_text: Recent fundraising efforts netted endowment gift to fund development of Hench Autism Studies Program.  On-going foundation inquiries to support student civic engagement, expansion of international community-based undergraduate research program.  October 9 friend-raising event for McMaster School and community engagement at Defiance College.

		B3a_text: However, all tracking of community engagement resides at the departmental level. While McMaster School is an important depository for tracking most of the student engagement on campus, the director of student athlete engagement maintains own records.  Mechanisms currently are paper reports from field supervisors and student records that document hours for citizen leaders.  Community-based work study positions timesheets are collected for payroll purposes. Each academic department maintains it's own records, as well, depending upon professional accreditation requirements (e.g., Social Work program, Teacher Education program).  One major mechanism for tracking and celebrating community engagement is the McMaster Journal, which thoroughly documents the efforts of faculty and student learning communities to benefit international and national community partners through applied research projects that focus on community benefit.  In addition, the institution regularly participates in the NSSE and this year the HERI faculty survey, both of which help us track student and faculty perceptions of institutional emphasis on community engagement.  Faculty community engagement is largely captured in individual self-assessment reports that are submitted annually to academic division chairs and to the provost. Departments and programs that report to external accreditation agencies maintain detailed accounts of both faculty and student community engagement for accreditation purposes. To date, these data have not been aggregated at the institutional level.  This is likely to occur within the next 24 months as a part of the institution's self-study report to the Higher Learning Commission of North Central Association of Colleges and Schools.

		B3b_text: To date the primary use of this data has been for two consecutive successful applications for inclusion on the President’s Higher Education Community Service Honor Roll and the Princeton Review's publication Colleges with a Conscience and the John Templeton Foundation’s Honor Roll for Character-Building Colleges. NSSE data has been used as a gauge for how well we are communicating our mission to students and how our student's perception of and participation in community engagement activities compares to our peers. Recent participation in HERI faculty survey confirms the central role that community engagement plays in the life of the college. These data are used to support a framework for analyzing existing and future institutional initiatives, including evaluating allocation of financial and human resources.

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Portion of NSSE data has been used to gauge how well we are communicating our mission to students. Finding: Students at DC are more likely than their peers at like institutions to be engaged in community service and to view community engagement as important.  In 2008 NSSE survey, 89% of DC freshmen responses and 78% of DC senior responses indicated that they had taken a service learning course versus the NSSE average of 40% and 49% respectively.  Moreover, 69% of DC freshmen respondents and 65% of senior respondents believe that their experience has given them the knowledge, skills and personal development to contribute to the welfare of their communities versus the NSSE average of 48% and 47% respectively. The advantage of NSSE is our institutional comparison with nationally normed date. Moreover, the institution doesn't currently have the resources to systematically survey our student population and collate the data in a meaningful way.

		B3d2_text: The HERI survey was distributed in Spring 2008, in part to understand how institutional commitment to community engagement has had an impact on faculty.  Defiance College faculty perceive community engagement as a priority for their institution at a significantly higher rate than their peers nationally.  For example, 44% of DC faculty respondents taught a service learning course versus 20.7% nationally; 68% of DC respondents collaborated with local community in research and/or teaching versus 45.7% of their peers nationally; 64% DC respondents believe it is a  high institutional priority to provide resources for faculty to engage in community-based research and teaching and 76% believe it is an institutional priority to create and sustain partnerships with surrounding communities versus 34.3% and 45.4% respectively of their peers nationally. In addition, every year a survey is done to quantify number and percentage of faculty involved in McMaster programs.  To date, over 50% of the faculty at Defiance College have been involved in McMaster projects, both nationally and internationally. HERI provides the College with nationally-normed data that it doesn't currently have the resources to collect itself. Data collected from students at the departmental level informs program revision and improvement.

		Impact on community: On

		Impact on institution: Off

		b3d3_text: Last year an informal focus group was conducted to understand the impact that Defiance College faculty and students are having on local community partners.  In addition, each international program leader is responsible for assessing the impact of faculty and student projects on the work of the partner organizations.  These assessments are integrated into the process of community needs definition that in turn drive the focus of McMaster student Scholars' project proposals the following year.  One finding from last year's focus group was that community partners would like the College to do more to ensure student accountability. A VISTA position was secured, in part, to help address this issue.

		B3d4_text: Limit to 200 words

		b3e_text: NSSE and HERI data is shared and discussed at the annual all-faculty workshop prior to the on-set of each academic year.  These data are also incorporated into the annual plan and activities of the institutional assessment committee.  Data from institutional engagement questions are used to inform progress on institutional strategic planning.  Each unit uses the data in program appropriate ways.  For example, the McMaster School has begun re-organizing its student programming to provide more substantive ways for students to link their community service experiences with their academic major through more academically relevant projects with community partners.  In addition, feedback from McMaster partners in New Orleans, Cambodia, and Belize informs the types of faculty and student research projects for subsequent years.

		B4_text: Due to the small, rural nature of both the institution and its surrounding community and the attending reliance on personal relationships, the definition of community engagement is kept intentionally broad to enable the members of both campus and surrounding communities to participate at different levels and to different degrees. In the college vision statement: "Active engagement will be achieved through: service learning, participation in campus organizations and activities, cooperative education, and internships; partnerships with local, regional, national, and international organizations." Within the 6 strategic initiatives identified in the college's 2005-2009 strategic plan, provisions for further defining and operationalizing community engagement are woven throughout #1-Enhance learning environment and academic excellence and #5-Build relationships and alliances with external organizations.  #1b: "Enrich experiential learning opportunities for students... [by providing] opportunities for all students to participate in an internship, research, and/or travel experience within a service-learning context." #1e: "provide opportunities through the McMaster School ... for faculty and students to engage internationally." #5-"become a regional leader in economic and community development and in forming extensive national and international partnerships."

		B5_text: The primary source of funding for professional development for faculty who engage with community is the program and curriculum development program at the McMaster School.  In fact, the McMaster School professional development budget exceeds that of the Provost's.  sTo date this resource has funded faculty travel to local, regional, and national conferences to present on various aspects of the McMaster School model of teaching and learning, attendance at professional development seminars that focus on some aspect of community engagement, and costs associated with bringing national experts on topics of academic and community engagement to campus. No formal mechanism to fund staff development is in place.

		B6_text: Campus-community advisory boards exist for the following academic programs: social work and criminal justice and for the McMaster School. Among other things, these bodies provide input and advice on the roles these academic units can and should play in community initiatives. In the teacher education program, the partner schools are involved in designing all service-learning projects. In all academic departments, community partners are involved in designing service-learning placements, internships, and special projects.  The coordinator of the McMaster service leadership programs solicits community input into the design of community-based FWS positions and service placements and projects of all service leaders on campus.  A substantial number of the members of the board of trustees have roots in the local community and provide perspective on the community focus and initiatives of the college. More importantly, the two new major academic initiatives, Bachelor of Science in Nursing Completion Program and the Hench Autism Studies Program, were developed in close collaboration with individual and organizational partners in the region. BS in Nursing partners were: Defiance College, Defiance Regional Medical Center, Northwest State Community College. Hench Autism Studies Program partners were:  Defiance College, the Hench Family, Educational Service Center(which delivers special education services), representatives from Bittersweet Farm (a residential facility for adults with autism), and resulted in a public school classroom on the Defiance College campus for adolescents with autism. Each program was developed with an eye toward mutually benefitting every contributing partner. In addition, both programs have advisory bodies that are comprised of DC and community partner representatives. The McMaster School Advisory Board evaluates all faculty Fellows research proposals and proposals for new locations through the lens of community benefit. 

		SD1_text: While no specific recruitment policies for new faculty are in place, to date the following language has appeared on every call for applications and nominations for new faculty positions, a clear indication of the priority that the college places on academically-based community engagement.  "Defiance College, chartered in 1850, has been nationally recognized for its successful efforts to implement a model of civic engagement and service learning and is listed among the top tier of baccalaureate colleges in the Midwest in the 2008 edition of U.S. News and World Report’s Best Colleges. Our Vision creates an educational experience of engagement encompassing civic, cultural and academic dimensions." 

		SD2a_text: While not explicitly stated as policy, criteria for promotion and tenure explicitly and separately define requirements to demonstrate contributions to both the college community AND the wider community, defined as participating "in outreach activity,which link the campus and community" (Defiance College Faculty Handbook, p. 28).  Defiance College defines itself as an institution where teaching is primary among all activities, and service and scholarship are broadly defined. Because our mission is broadly understood and supported across the campus, any scholarly activity that connects teaching, research, and service to the wider community is looked upon favorably within academic divisions, as well as at the institutional level.  In addition, one criteria in faculty evaluations is "Academic service in support of the mission of the college" (Ibid, p. 29), which strongly implies support for any activity that connects teaching, scholarship, and service.  Finally, "Faculty are encouraged to participate in community service.... Off-campus service includes participation in civic programs and social endeavors" (Ibid, 61). 

		SD2b1_text: DC is first and foremost a teaching institution; while scholarship is viewed as important, it is not emphasized as primary among faculty activities.  While institutional rhetoric has begun to articulate multiple definitions of scholarship (e.g., scholarship of teaching, scholarship of engagement, etc...), we generally use the phrase scholarship of integration - integration of teaching, research, and service.  Written policies defining scholarship have used intentionally broad language in order to include the full faculty.  Applied scholarship that benefits a community is highly valued at the institution.

		SD2b2_text: Limit to 200 words

		SD3_text: The most formal and organized mechanism for student decision-making about community engagement is through the Citizen/Bonner Leaders who comprise the McMaster Student Service Leadership Program.  These students have on-going input into planning and implementation of community engagement activities.  They plan service activities locally and national and international service trips.  There are approximately 150 Citizen/Bonner Service Leaders, which represents over 20% of the full-time undergraduate student body.  This body meets regularly during the semester as class cohorts and as a total program.  As well as service activities, they are also involved in organizing social justice awareness activities on campus, such as a Tunnel of Oppression event, that often run simultaneously with highly visible, all campus activities. Citizen Leaders have developed a mock arrest event during Constitution Day activities to illustrate the right of habeas corpus.  They have also taken the lead in organizing an Alpha Pi Omega (APO) chapter on campus. Two Citizen Leaders were elected to leadership positions on the Student Senate.  We expect further integration of student leadership in community engagement on the campus. In addition, the McMaster School held elections last year among its student service leaders to establish a McMaster School Student Council to aid in the planning and implementation of community engagement initiatives within the McMaster School.

		SD5_text: The McMaster Council is comprised of a majority faculty membership, half of whom can be elected from the faculty as a whole and half of whom must be current or former McMaster Faculty Fellows. This is a policy advisory body only; it does not have extensive governance responsibilities.  Given the very small size of the faculty (46 full-time), issues of new program development and major community engagement initiatives are often vetted by the faculty as a whole. 

		SD4_text: Not currently.  We are working on appropriate transcript designations for the various engagement activities and roles students take.  These notation should begin this academic year (2008-09).

		IIA1a_txt: Every academic program has at least one service learning course which is so noted in the course description in the undergraduate catalog. The process for identifying and developing service-learning courses resides at the departmental level.  Service learning courses are broadly understood to mean courses that employ service learning pedagogy and a substantial community service experience.

		IIA1b_1: 53.00000000

		IIA1b_2: 8%

		IIA1c_1: 6.00000000

		IIA1c_2: 100%

		IIa2a_txt: College Learning Outcome 7: Develop a framework linking the concepts of service, leadership, and research through the experience of curricular and co-curricular activities consistent with a practical liberal arts education. A) Engage in a service activity and reflect on leadership opportunities between self and the community; B) Identify the numerous values and principals that underpin a service project, and engage in reflection on the specific values that are connected to leadership and engagement with campus and community; c) Develop, implement and evaluate an experience that integrates service, leadership, and research with the goal of contributing to a field of study or addressing a community need.

		IIA1d_1: 23.00000000

		IIA1e_1: 763.00000000

		IIA1d_2: 50%

		IIA1e_2: 44%

		IIA2b_txt: All academic divisions have adapted College Learning Outcome 7 to some aspect of their departmental/disciplinary learning outcomes.  A few majors have developed their own outcomes, for example in Teacher Education: Students will learn how to use service learning as pedagogy to teach a particular content aligned with state standards.  The Criminal Justice program has the following learning outcome for its majors: CJ Learning Outcome #4 - Students will demonstrate knowledge of issues related to ethics, service, and interrelationships of criminal justice agencies by completing three separate papers. 4.1 Students are required to write an ethics Paper. 4.2 Students are required to write a paper reflecting on their service project.

		IIA2c_txt: Beginning in 2006 the College assessment committee began a multi-year assessment of College Learning Outcome 7 a - c.  A set of assessment frameworks were devised corresponding to items a - c and a set of measures devised for each item. Assessment of this learning outcome is on-going, particularly in anticipation of our NCA reaccreditation visit in 2011

		IIA2d_txt: To date, College Learning Outcomes (CLO) assessment data is being compiled to inform the institution's self-study and application for re-accreditation.  Departmental assessment data is used to improve the academic program, as well as strengthen the individual courses that include community engagement. All assessment data the is collected (CLO, NSSE, HERI) is reviewed and discussed at the annual faculty workshop prior to the start of each academic year.

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: McMaster School Fellows/Scholars program integrates principles and/or pedagogies of undergraduate research, community-based research, democratic learning communities, service-learning and short-term study abroad. Long-term partnerships have been established with Programme for Belize in the Rio Bravo region of Belize (5years) and the Cambodian Women's Crisis Center and Southeast Asia Children's Mercy Fund in Cambodia (6 yrs).  Emerging partnerships - New Orleans with the Amistad Research Center at Tulane University, the Broadmoor Improvement Association, Churches Supporting Churches, & Turtle Cove Environmental Research Station. Faculty/student research projects have focused on water collection and analysis to detect the presence of parasites, soil collection and analysis to determine appropriate levels of nutrients in Belize.  The data is returned to the communities to help in various environmental remediation efforts.  In Cambodia students have conducted research and developed educational programs to help medical professionals understand how to conduct tuberculosis tests, use microscopes, and train women on natural methods of family planning.  Students are trained in research methods and take leadership roles within their learning communities. In English 345, American Literature, Defiance College students research examples of marginalization in literature, develop a script and a process for educating local high school students on issues of marginalization in society.  Students are expected to take leadership roles within the academic setting as well as within the project. Throughout the Social Work program student research assignments, leadership skills development, and internships focus on the benefit to community partners. For example, in SW 488 Senior Seminar, the service learning requirement requires students to research service activities, identify a need and initiate a service activity to meet that need at a partner organization. 

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: Off

		Capstone (Senior level project: On

		General Education: Off

		IIA3b_txt: Freshmen Seminar required of all first semester students integrates principles of study and reflection before and after DC Service Day.  Sport Science core courses integrate work with grade school students on issues of health and activity to address child obesity issues in local schools. Education major - Children's literacy course develops an annual community-wide book drive and literacy fun day for children and families on campus. Business major - Federal taxation course integrates tax preparation project for elderly and low-income residents of Defiance County as course project. Accounting Information course integrates Quickbooks training project for local business owners through the Small Business Development Center.  Business Policy courses require students to find a local organization for which they develop strategic business plans. Capstone course (BA 490) integrates operational, financial, marketing and business plan development for small local and regional businesses (e.g., strategic plan development for Defiance County United Way; initial business plan for Toledo Child Adoption Agency; consolidation feasibility plan for Defiance County Food Pantry; marketing plan for Midwest Community Financial Credit Union). Capstone courses in the Division of Math and Science integrate community projects that benefit local organizations.  Math 490 has provided quantitative analysis of school bus routes for three area school districts that have produced recommendations that have improved safety, reduced mileage, and more equitably distributed miles driven per bus driver.  In multiple Biology courses projects incorporate restoration and preservation of a local wildlife/prairie sanctuary (BI 129, 250, 270, 420, 421, 422). Social Work program - Capstone courses integrate a total of over 500 hours of community projects and service into the courses. 1 example - senior social work student has developed a proposal for an entrepreneurship training program to help female victims of domestic violence start a micro-enterprise to sell special occasion hand-made cards. 

		IIA4_txt: (Science, Education & Art) Integrated Natural Resource Management as a Framework for Multidisciplinary: Research in Belize-Mary Ann Studer, Assoc. Dean; Asst. Prof. of Physical Science, McMaster School; Robin Kratzer, Asst. Prof. of Education; Steven Smith, Professor of Art: Conference presentation, Council for Undergraduate Research, June, 2008 (Example of multidisciplinary teaching and learning communities). (Business) Best Practices in Service-Learning at a College Business Program, Ft. Hayes State University College of Business and Leadership Proceedings (3rd ed.), Hays, KS: Management Development Center, 2007, W.D. Buchanan, Asso. Professor, Business, Defiance College. (Education) Dr. Sandra Golden, Asst Professor of Education; Professional development workshops for K - 12 teachers: "Teaching for Social Justice," "Multicultural Literature," Professional Reflection." (Criminal Justice) Training workshops for law enforcement professionals, "Responding to Domestic Violence," Don Kneuve, Asso Professor, Criminal Justice Department, Defiance College. (Social Work/Education) Greenwood Encyclopedia of Children's Issues, Worldwide: Asia and Oceania, Irving Epstein, ed.,  Cambodia Entry, 2008, J. Weaner, J, Burkhardt, A. Weaner, Greenwood Press: Westport, CT. (History/Education) College Students as Peer-Aged Partners: Promoting Social Skill Development, Conference presentation, Jo Ann Burkhardt, Asso Professor, Education, Don Buerk, Asso Professor, History, Joyce Sutton, Lecturer, 39th National Conference & Exposition on Autism Spectrum Disorders, Autism Society of America, Orland, Florida, July 2008. (Biology) A Planktonic Index of Biotic Integrity (P-IBI) for Lake Erie: A New Technique for Checking the Pulse of Lake Erie, D. Kane (Defiance College), S. Gordon, M. Munawar, M. Charlton, D.A. Culver;Declining Lake Erie ecosystem health -- Evidence from a multi-year, lake-wide, plankton study, J.Conroy, D.Kane (Defiance College), D. Culver in Checking the Pulse of Lake Erie, (forthcoming) Ecovision World Monograph Series: Burlington, Ontario, Canada. 

		learning centers: Off

		tutoring: On

		extension programs: Off

		non-credit courses: Off

		evaluation support: On

		training programs: On

		professional development centers: Off

		other (specify: Off

		IIB1_txt: (Education) Professional evaluation services have been developed for Defiance County Education Service Center, Defiance City Schools and Defiance County Women and Family Services-Dr. Fred Coulter. Faculty/student tutoring/mentoring teams have provided tutoring services to NW Ohio Detention Center and Education Service Center-Opportunity Center of NW Ohio for young adolescents-Dr. Sandra Golden. (Business) Business outreach efforts include focus group training for Defiance Regional Medical Center; training local small business owners on Quickbooks-Dr. Wayne Buchanan, Dr. Michael Gallagher. (Social Work) Evaluation of domestic violence response programs, Cambodia Women's Crisis Center, Phnom Pehn, Cambodia, 2006, 2007, 2008-Prof. Jeffrey Weaner. Mediation training offered to various county agencies-Prof. Steven Sondergaard. (English) Art, writing and poetry workshops provided in primary and secondary schools in region-Dr. M.C. Harper. (Sport Science) Training workshop for athletic coaches on integrating community service requirements, athletic teams and youth outreach to combat childhood obesity: Cleveland, OH Aug. 2007), Honolulu, HI (Nov. 2007), Marietta, OH (Dec. 07), Bekeley, CA (Jan 08), Chattanooga, TN (Jan 08), Boarman, OH (Aug 08).

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: (Business) Business Department negotiates accounting co-ops to local organizations, such as Historic Homes of Defiance; provide strategic planning consultation and services to organizations such as Women and Family Services and Hicksville Community Service Center. (Computer Forensic Program)-Technology training to local law enforcement professionals, Nov 2006; Security evaluations of Defiance, Bryan and Ottawa Family Justice Centers; Investigation and sanitization of Family Justice Center of NWOhio compromised computer; Attempted recovery of data from  Hancock County Public Library computers-Dr. Gregg Gunsch. (Co-curricular student service) Over 22,000 hours of documented co-curricular service has been contributed by students as part of athletic teams, Greek organizations, students organization, and McMaster service leadership programs. Activities have included disaster relief after extensive regional flooding, involvement in state Special Olympics, repairing and putting up Christmas decorations in Defiance, helping to collect and dispose of hazardous waste, Habit for Humanity projects, conducting sports programs for local youth through the YMCA, special programming for senior citizens at Kingsbury Home (assisted living facility), food and clothing collections for homeless services organizations, collecting and assembling supplies for victims of regional flooding, and providing activities at local camp for children suffering from epilepsy. (Art Department) Community art night provides studio space and instruction for community members in pottery, drawing, painting; Schomburg concert series organizes and presents live music to campus and community members at reduced prices in campus auditorium; individuals participate on juries for community art exhibits. (Library) Pilgrim Library offers library privileges to community members. (Other) The College sponsors Defiance College Community Band, provides space and support for college and community musicians to rehearse, schedules performance opportunities; Community theater productions use College space and *

		IIB4a_txt: As stated earlier, mutuality and reciprocity are promoted at the local department level through advisory boards and professional/personal interactions with partner agencies. In rural communities, relationships are interdependent and reputations are made or ruined based on the extent to which interactions are respectful and reciprocal.

		IIB4b_txt: However, these are casual. Feedback is provided through one-on-one interactions and individual instances of follow-up.

		IIB5_txt: Not beyond those detailed above.

		III1_txt: B-2 campus and community members in their productions (Annual Messiah production, Fort Defiance Players, DC Theater Productions). McMaster Symposium/Collegiate Global Summit invites local community members to participate and present on campus-community collaborations; keynote addesses are open to public and heavily promoted within the community.

		III2_txt: Limit to 400 words

		III3_txt: You might consider a section where the applicant can provide a description of the institutional context.  From experience, community engagement at a very small, under-resources rural institution looks very different from that at a large, urban institution. 
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
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4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 25







c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact


			1


			2


			3


			4


			5


			6


			7


			8


			9


			10


			11


			12


			13


			14


			15
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		answer will have no bearing on the classification decision: 

		IA1_text: As part of Bentley's mission, we make a commitment to "promoting a culture of engagement, and responsiveness to change, in the worlds of professional, political and social practice, both on and off campus." We are also continually "refreshing our curricula and disseminating new knowledge by undertaking leading-edge applied research, often in partnership with external organizations".

		IA2_text: Bentley offers a variety of grants and scholarships to residents of Waltham, based on academic merit and/or financial need.  For example,  the John Battaglino Leadership Award is awarded annually to an entering freshman at Bentley.  Preference is given to Waltham residents who exhibit a strong academic record, have distinguished themselves through acts of leadership and service to the community, and who will continue to perform community service in college and beyond.  Bentley salutes the next generation of leaders with the international Tomorrow25 competition. The Tomorrow25 program honors 25 outstanding high school juniors with a series of special events on the Bentley campus. The winners receive national recognition and interact with high-profile leaders at the annual Bentley Leadership Forum (all expenses paid), in cooperation with TIME magazine. The Tomorrow25 students also appear in an ad in TIME magazine as part of Bentley’s national campaign.  The Bentley Service-Learning Center (BSLC) recognizes student and faculty community engagement in several ways. Student engagement is recognized through receipt of academic credit, through the Service-Learning (S-L) Certificate program, through the S-L scholarship program, and through the Adamian Awards program. Academic credit is available through the 4th-credit program whereby students can obtain a 4th credit for performing 20 hours of service in the community as part of a 3-credit course. Students who complete a total of 120 hours of service during their Bentley career can obtain the S-L Certificate upon graduation. Bentley also offers $7,500 renewable annual scholarships (up to a total of approximately $120,000 annually) to students who demonstrate the potential to become S-L student leaders. Finally, BSLC recognizes exemplary student service accomplishments through five annual cash awards of $500 and holds an annual Service-Learning Recognition Luncheon.  BSLC recognizes faculty community engagement through the awarding annually of two faculty awards of $2,000 and recognition at the spring faculty meeting.

		IA3a_text: BSLC sponsors more than 40 service programs in the community each semester. While BSLC does not conduct survey assessments of community perceptions, the associate director of service-learning maintains regular contact with community partners (e.g., school principals, public agency heads, non-profit mangers) to assess the quality of the services provided and the suitability of students assigned to service sites. These contacts entail site visits and telephonic and email communications. Most importantly, both the associate director and the assistant director for academic programs meet with community partners to plan service projects in order to assure that service provided meets community expectations and is meaningful overall to those served. To accomplish this, BSLC assures that faculty and student program managers have the opportunity during program planning stages to meet and discuss mutual program goals. All these contacts and activities together help significantly in assessing community perceptions of Bentley’s community engagement.

		IA3b_text: In maintaining regular contact with community partners, BSLC does not collect and aggregate data. BSLC has found that community site supervisors are short of the necessary time and resources to complete forms and surveys. Respecting their situation, BSLC does not impose on them. Nevertheless, BSLC does use information gathered through the process described in the answer to question (3)(a) above to revise, add, and drop programs. There have been a growing number of assessment projects that student program directors have undertaken; such as a directed study focused on an assessment of the UpLink program

		IA4_text: Bentley College and the city of Waltham have forged a strong partnership over the past three decades. Programs and outreach benefit local residents and members of the college community alike. A summary of Bentley's engagement can be found on our website:  http://www.bentley.edu/about/community.cfm  Additionally, U.S.News & World Report has named Bentley among the top service–learning programs in the country. BSLC emphasizes the College’s commitment to community engagement through marketing materials. Much effort is expended in maintaining and updating the S-L website at www.bentley.edu/service-learning . The website includes information about the mission and programs offered by BSLC. It also provides news of BSLC’s recent events and activities, and an extensive listing of faculty resources with links to the Campus Compact website. In addition to the website, BSLC has a high quality brochure that explains BSLC’s program of community engagement. The brochure is distributed at Open House, faculty meetings, and national and international conferences, to current and potential community partners, and to other colleges and universities seeking to expand their own service programs. Three thousand brochures were published in 2005 and 3000 more are to be published in fall 2008. Further, BSLC has published two information booklets that focus on faculty and community partners. These help faculty and community partners to understand how BSLC’s program affects them and their involvement with BSLC. These booklets include mission statements, contact information, and answers to a series of “frequently asked questions.” Finally, to market the S-L Certificate program to students, BSLC distributes a “certificate flyer” that explains the program. The flyer is distributed during freshman orientation and at other student events during the academic year.

		IA5_text: In the sense of fostering ethical and socially responsible corporate behavior, Bentley's involvement reaches back to the founding of the Center for Business Ethics in 1976.  In the ensuing decades the involvement has become highly sophisticated and nuanced and now permeates virtually every aspect of the institution’s operations.  Indeed, it is one of the institution’s core strategic domains.  Bentley students and faculty members have made substantial contributions to the City of Waltham, to other cities and towns, to an international NGO, to academia and to corporations and industry in this context. The dedication that the leadership have for community engagement is also demonstrated in the existence of an Ethics and Social Responsibility concentration within our Liberal Studies Major.  With over ten different concentrations to choose from, students are increasingly more likely to choose this particular focus and it has become the 4th most popular.In addition, Bentley leadership promotes engagement by example. President Larson  is a board member on several prominent professional and community organizations, including the Greater Boston Chamber of Commerce, for which she is the newly elected chair of the board; Boston Center for the Arts; Roger Williams University School of Law; Massachusetts Women’s Forum; Rosie’s Place; and The Dimock Center.  As part of President Larson's inauguration, a day-long Celebration of Service was established, which included a service showcase of individual and organizational contributions, fund-raising events, and other activities dedicated to having the Bentley community work together to benefit other both locally, nationally and internationally.

		B1_text: Bentley has continually promoted a sense of ethics, civic engagement and social responsibility through teaching, research, and corporate and community relations. These efforts are now being given even stronger emphasis through the Bentley Alliance for Ethics and Social Responsibility (BAESR). A collaborative effort involving an array of campus-based centers and initiatives, BAESR is intended to build on, enhance and extend the work of the Center for Business Ethics, the Bentley Service-Learning Center, the Global CyberLaw Center, the Cronin International Center, the Valente Center for Arts & Sciences, and the Women's Leadership Institute. Key campus-wide initiatives include Bentley’s diversity efforts, Risk Management Research Program, the Graduation Pledge and our Civic Leadership Program, Institutional Review Board (IRB),  Academic Integrity Policy, and the Class Book Program.  BAESR’s mission is to amplify, enhance and extend the work of these various centers and initiatives, supporting and encouraging greater awareness of, respect for and commitment to ethics, service and social responsibility in our research, curricula and campus culture. The BAESR's Advisory Council consists of 13 members.Bentley maintains the Bentley Service-Learning Center (BSLC) to support and advance community engagement. BSLC is within the academic division of the College. It operates with four full-time staff members. It has a director, who is also a member of the full-time faculty; an associate director, who acts principal coordinator of community programs responsible for maintaining contacts with all community site supervisors and supervising all student project managers; an assistant director for academic programs, who works with faculty to develop academic service programs for their courses and who registers students for the 4th-credit program; and an administrative assistant, who supports the staff as well as coordinating the “alternative spring break” program. In addition to the staff, BSLC also maintains a group of approximately 60 student project managers, who manage individual service projects in the community by overseeing students assigned to specific sites, troubleshooting with site supervisors as problems arise, arranging transportation for students to the service sites, evaluating student performance, and reporting regularly to the associate director and relevant faculty. The role of these project managers was subject of a recent publication by Bentley faculty (see Salimbene, Buono, LaFarge & Nurick, “Service-Learning and Management Education: The Bentley Experience,” 4 Academy of Management Learning & Education 336 (2005).

		B2a_Text: In 2007-2008, Bentley funded BSLC in the amount of $325,494 exclusive of the director’s salary. In addition, Bentley provided $121,250 for service-learning scholarships. For 2008-2009, BSLC’s budget is $328,841 and scholarship funding is $132,500. Funding is permanent. 

		B2b_text: Bentley has taken an active role in providing a dynamic forum for discussion, debate and the dissemination of knowledge.  As examples, our Center for Business Ethics hosts a series of speakers, currently sponsored by Raytheon Corporation and Verizon, focused on critical topics in business ethics. The Leadership Forum series, a collaborative initiative with TIME magazine, is designed to spotlight critical issues in business ethics, leadership and social responsibility across a variety of industries.  The Bentley Global Business Ethics Symposium, sponsored by State Street Corporation, unites business and higher education in the common goal of building a strong ethical foundation from which to serve our many stakeholders and communities. The event brings together international experts and thought leaders from the academic, corporate, government and non-government organization (NGO) worlds for in-depth discussions of current practices and challenges in business ethics and corporate social responsibility. In the 1990s, BSLC received a $50,000 grant from the Bank of Boston to build and furnished BSLC’s offices on campus and to operate several community programs that related both to immigrants and the arts. Funding ran out in 2005. Since then BSLC has neither sought not received external funding. 

		B2c_text: Examples include:  Circle K and Delta Sigma Pi, a canned food drive associated with the Up All Night Program, a holiday clothing and toy drives by both the undergraduate and graduate organizations. Three graduating students created MICROBIKE as a partnership with Accion.  They biked cross-country to raise money for micro-finance initiatives; they successfully completed their journey and raised roughly $32,000.   “Bentley Serves” T-shirt: the sale of specially designed T-shirts funded the purchase and distribution of educational supplies for students in countries such as Armenia, Azerbaijan, Niger and Ukraine, as well as those in the Waltham area. 

		B3a_text: As part of the Bentley Civic Leadership program student members complete an e-portfolio Tracking Form each semester that outlines their activities in the wider community, including their reflections on the learning that has taken place.Our Service-Learning program also has e-portfolio tracking systems that assess students hours in the community.

		B3b_text: The e-portfolio systems allow us to review the various programs. 

		Impact on students: On

		Impact on faculty: On

		B3d1_text: Students engaged in S-L are surveyed at the end of each semester. The survey asks more than 50 questions related to their service experience. In tracking survey responses during the last three years, several key findings stand out. Approximately 60% of students indicate that their service activity enhanced their understanding of course materials. More than 80% of students indicate that through S-L they have learned something about themselves that they would probably not have learned in the classroom. More than 90% of students state that they would like to undertake another S-L project while at Bentley.

		B3d2_text: Faculty who teach S-L courses are surveyed annually. A key finding from both 2007-2008 surveys is that students are able to make connections between their S-L projects and the course content. More than 95% of the 48 S-L faculty surveyed agreed or strongly agreed with this conclusion. Student learning is a key factor in retaining and expanding the S-L faculty. Studies published in the various journals regularly show that a prime factor in motivating faculty to engage in S-L is that it helps them become better teachers. For example, in their study of factors that motivate faculty to use service-learning in their teaching, Abes, Jackson, and Jones (2002) found that the strongest motivation for faculty is student learning outcomes, most particularly increased course-based understanding. “Factors that motivate and deter faculty use of service-learning,” Michigan Journal of Community Service Learning, 9(1), 5-17. 

		Impact on community: On

		Impact on institution: On

		b3d3_text: See answer to I A(3) above.

		B3d4_text: The Office of Institutional Research bi-annually administers the CIRP Freshman Survey to incoming Bentley students.  Included in this survey is information both on students' plans to participate in community service and the extent to which students feel that participating in community action, becoming a community leader and helping others who are in difficulty are important student objectives. A survey is administered to these same cohorts of students in their senior year, asking whether they performed volunteer work while at Bentley and again asking about those particular objectives.  This allows us to assess our effectiveness at maintaining and improving students' commitment to community engagement.  Of the freshmen who entered in 2003, 20% believed that participating in a community action program was a very important or essential objective.  Upon graduation in 2007, we saw a much larger percentage of this cohort (35%) indicating the same.

		b3e_text: BSLC uses the information from student and faculty assessment mechanisms to evaluate the effectiveness of the S-L program. For instance, as noted approximately 60% of students indicate that their service experience enhances their classroom learning. To increase that number, in 2004 BSLC implemented a series of faculty guidelines aimed at increasing faculty awareness of the need to take focused steps to assure student understanding of the link between service and the course learning objectives. These guidelines have been published in the faculty information booklet and on the S-L website. They are also the subject of meetings between the assistant director and faculty who are planning course-related service projects. Also, the results of the faculty survey reinforce the importance of communicating the course guidelines that focus on academic learning and the important role played by faculty development workshops sponsored by BSLC. 

		B4_text: Bentley takes great pride in its comprehensive, sophisticated and distinctive array of programs and initiatives related to community service, corporate social responsibility and ethics.  Indeed, it is not an overstatement to characterize Bentley as a pioneer in these areas in U.S. business education, and even in an international context.  The Center for Business Ethics, the Service Learning Center, the Global Business Ethics Symposium are all groundbreaking.  Curricular efforts are equally vital.  The college’s commitment to the local Waltham community, and to the community more broadly defined, is vigorous and effective. It was natural, therefore, that this extensive portfolio of undertakings should comprise one of the four core strategic domains that have driven Bentley’s recent growth and development. The college looks forward to maintaining and strengthening this commitment.  Strategic goal: "To promote greater awareness of, respect for, and commitment to ethics, service and social responsibility in our research, curricula and campus culture."Bentley is currently in the process of updating our strategic plan through 2013. Community involvement has historically been a key facet of Bentley's strategic domain, and we anticipate a similar or stronger level of commitment going forward. 

		B5_text: BSLC offers an in-house S-L workshop for interested faculty every 18 months. This two-day workshop covers a range of topics from explaining what S-L is and how Bentley structures the program to helping faculty convert non-service related courses to S-L courses. Speakers include not only BSLC staff, but also experienced S-L faculty, community partners, S-L student leaders, and representatives from regional S-L support organizations, e.g., Massachusetts Campus Compact. In addition, the S-L budget includes a $6,000 line item to support faculty, staff, and student leader participation in regional and national S-L conferences and workshops. There is also a website which is specifically tailored to faculty resources: http://www.bentley.edu/service-learning/faculty-resources.cfm

		B6_text: The key components of service-learning are contributed by a range of stakeholders. The faculty member provides the academic context within which service-learning occurs. Course design and delivery offer the credit-bearing educational experience upon which the service activity rests. The community partner organization identifies the community need. Collaborating with the faculty member, the partner provides a service project that not only meets the need, but also promotes the faculty member’s academic objectives. The student delivers and experiences the service. In the process the faculty member and community partner together assist the student in reflecting on that service and its meaning.As noted in answer to I B(5) above, community partners participate in the in-house faculty workshop. Community partner participation in this instance usually takes the form of a lunch meeting with participating faculty on one of the days of the workshop. At this meeting community partners explain their programs, describe their needs, and network with faculty to develop relationships for potential service projects. Community partners also attend the annual S-L recognition luncheon and are seated strategically so as to meet faculty who might have common interests and plan projects. In addition, as noted in answer to question I A(3)(a), the assistant director meets with community partners and faculty together to facilitate the development of S-L projects that meet the needs of both faculty and community partners. Finally, once or twice a year the BSLC director invites all community partners to a reception or dinner to give partners the opportunity to discuss their issues and suggestions related to the Bentley S-L program.  

		SD1_text: While there is no specific language in the faculty manual that explicitly states that we encourage the hiring of faculty with expertise in and commitment to community engagement, it is considered. As the area of Ethics and Social Responsibility is one of the four strategic domains of Bentley College, we look for faculty members who have the capacity to contribute in this important area.

		SD2a_text: As part of the Faculty "Rights and Responsibilities," a faculty member accepting a contract assumes the obligation "to take part in those extramural activities --academic, professional, or community --that would promote the public welfare, advance the profession, enhance the academic stature of the faculty, or contribute to the prestige of the college.....Meritorious service on committees and participation in non-academic activities...will be encouraged through positive consideration in matters of promotion, tenure, and merit salary increases. "

		SD2b1_text: Community-engaged scholarship can be seen in the areas of: teaching -whereby faculty have an embedded service-learning component in the courses they teach; scholarship - many of our faculty publish in this area as it is a key component of our mission as one of the four strategic domains of the institution; and service - many of our faculty are involved in service to the community. 

		SD2b2_text: Limit to 200 words

		SD3_text: Student leaders play a key role in managing and enhancing community engagement at Bentle, and include one or two senior student coordinator(s), 60 student project managers, and approximately 16 S-L scholarship students. Student leadership within BSLC is coordinated by three student-led committees: the Steering Committee, the Action Committee, and the Mentoring Committee. There is also a Scholarship Selection Committee composed of several student leaders and the associate director. The primary responsibility of the Steering Committee is to coordinate training and reflection programs for S-L students, to assist the associate director in evaluating program performance and development, and to advise on BSLC policy issues. The primary responsibility of the Action Committee is to act as S-L ambassadors on campus. For example, members of the Action Committee working with faculty conduct classroom visits to explain S-L programs at the start of each semester. The Mentoring Committee is composed of S-L student leaders whose responsibility it is to mentor incoming freshmen scholarship students and to assist other students engaged in S-L in developing managing skills in order to assume project management positions in subsequent years. The Scholarship Selection Committee working with the associate director meets for one month during the spring semester to review incoming freshman applications for S-L scholarships. This committee reads the applications, conducts telephone interviews of viable candidates, and recommends to the director those incoming freshmen who should be awarded scholarships. As indicated in answer to I B(1) above, project managers manage individual service projects in the community by overseeing students assigned to specific sites, troubleshooting with site supervisors as problems arise, arranging transportation for students to the service sites, evaluating student performance, and reporting regularly to the associate director and relevant faculty.

		SD5_text: The S-L Faculty Advisory Board is composed of approximately 12 faculty members from across disciplines. Two student representatives also sit on the committee as well as BSLC administrators. The Board is an advisory body. Among others, its responsibilities include reviewing S-L programs and procedures, recommending enhancements and revisions to Service-Learning programs and procedures, and assisting in the encouragement, recruitment, and mentoring of faculty who teach S-L courses.The Alliance for Ethics and Social Responsibility also has an advisory council, consisting of 13 faculty and staff members.

		SD4_text: S-L is noted on a student’s transcript in two ways. Student service for those students who receive a 4th-credit in a S-L course is indicated by the posting on the transcript of a grade and the course designation “ID120” or “ID 121 Service-Learning.” Student service for those students earning the S-L Certificate is indicated on the transcript by the designation “Service-Learning Certificate.” The designation appears along with the student’s major and minor.

		IIA1a_txt: The requirements for a service-learning course are as follows. A service-learning course must advance at least one course objective listed on the course syllabus, must address a real community need as identified by BSLC working with community partner, and must entail meaningful student interaction with the community partner. Service-learning courses also must incorporate projects that assist in developing student awareness of the diverse communities outside Bentley; a syllabus that explains the scope and objectives of the community project and how student work will be evaluated; and structured opportunities for students to analyze the service experience, connect it to the subject matter of the course, and consider the project in the broader context of civic engagement and social responsibility.

		IIA1b_1: 198.00000000

		IIA1b_2: 12%

		IIA1c_1: 14.00000000

		IIA1c_2: 82%

		IIa2a_txt: There is no campus-wide learning outcome per se for S-L courses. Rather, consistent with BSLC course guidelines, the service project within a S-L course must meet at least one learning objective stated on the course syllabus. These objectives are determined by each individual faculty member consistent with the academic content of their course. 

		IIA1d_1: 109.00000000

		IIA1e_1: 1023.00000000

		IIA1d_2: 22%

		IIA1e_2: 25%

		IIA2b_txt: Each faculty member who teaches a S-L course is expected to fashion the service project so as to enhance at least one learning objective on the course syllabus. The objective is informed by the disciplinary context of the course. Example: students who enroll in GB103 Legal Environment of Business can opt to act as mediators in consumer disputes with merchants. One of the objectives of GB103 is to teach students about contracts. Because consumer complaints are based on contracts the mediation service project seeks, in part, to assist students in understanding the elements of contracts, when those elements are breached, and how disputes can be resolved through alternative dispute resolution. Another example: ID306 Role of Community Service in a For-Profit Organization. The main learning objective of this course is to teach students about the importance of the for-profit sector in providing community service. Students working in teams first conduct interviews at several major accounting firms in Boston to assess the firms’ policies and commitment to community service. Then each team prepares a teaching unit in business for high school students at Watertown and Waltham high schools. Conducted in conjunction with Junior Achievement, each team then delivers its unit at the high schools and includes within the unit a lesson on the role of the for-profit sector in community service.

		IIA2c_txt: S-L course outcomes are assessed by faculty according to course learning objectives. Outcomes assessment usually involves one or more of the following tools—small group discussions, classroom presentations, journals, on-site delivery of reports, and community partner interchanges. Small group meetings with students are conducted by faculty to assess student learning. Discussions during these meetings often rely on student journals kept during service. Students are asked to reflect on their service as it relates to the link between their service and a course learning objective, to their skill development, and to the impact on the community. Another tool to assess outcomes involves delivering student work products to the community partner. Example: students in MK322 Marketing Research work with community partner organizations, e.g., the Waltham WMCA, to assist the organizations in reaching target audiences or achieving organizational goals. In the case of the WMCA, the organization wanted to expand the community’s use of its services, but was unsure as to what its target audience should be. By the end of the semester with faculty, fellow students, and supervisors from the WMCA present, a student team in MK322 presented a program that included suggested relevant target audiences, their consumer characteristics, and some guidance in how best to reach them. Students were graded on this work.

		IIA2d_txt: In addition to grading students as described in II A(2)(c) above, faculty may also use their assessment to revise their syllabi, evaluate the quality of the service project, and select new  community partners. 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Community engagement is integrated generally into student leadership, internships, and study abroad. In addition to students who engage in the Bentley Civic Leadership Program, S-L students often develop management skills through their participation in the program. As outlined in answer to question 3 under Supplemental Documentation students are expected to assume leadership roles in conceptualizing, developing, and implementing service programs. They are also expected to model their leadership to others. In addition to 4th-credit service opportunities, several students undertake service internships each semester. In some instances these internships are designed for project managers to enhance their management skills by working closely with a faculty supervisor in enhancing a service project to be delivered in the community. At other times students will work as a marketing or accounting intern with a community non-profit. In the area of study abroad Bentley has been in the forefront of implementing a program of service opportunities for students in several foreign countries. Currently BSLC has established such program with several of its international partner institutions. These include University College Dublin (Ireland), University of Manchester (UK), Bond University (Australia), and Lorenzo de’Medici Institute (Italy).

		Core Courses: On

		First Year Sequence: On

		In the Majors: On

		Graduate Studies: On

		Capstone (Senior level project: On

		General Education: On

		IIA3b_txt: Through BSLC community engagement exists in core courses, within the majors, in capstone courses, and in general education. A number of faculty teaching core business and general education courses offer service projects. These courses include Expository Writing, Government, Legal Environment of Business, Psychology, World of Business, and Information Technology. These courses and others support projects like America Reads, 2+2=5: The Power of Teamwork, America Clicks, and ELL and ESOL. In the business majors focused service projects are sponsored in courses like Marketing Research, Direct Marketing, Federal Taxation, Financial Planning, and Organization and Environment. The honors capstone program regularly offers a course that includes a service project for governmental entities. In the past two years students in this capstone have provided consulting and research services to the Massachusetts state legislative committee on health on the issue of bird flu, the City of Boston department of the environment on its proposed bottle bill, and the Waltham City Council on building deconstruction. The PhD program includes a seminar on Ethics and Social Responsibility in its Common Core curriculum.

		IIA4_txt: 1) Mahendra R. Gujarathi & Ralph J. McQuade, “Service-Learning in Business Schools: A Case Study in an Intermediate Accounting Course,” Journal of Education for Business (January/February, 2002).2) Carolyn H. Magid, “Service-Learning in ‘Perspectives on Poverty,’” Beyond the Tower: Concepts and Models for Service-Learning in Philosophy, Lisman & Harvey (eds.), (American Association of Higher Education, 2003).3) Franklyn P. Salimbene, Anthony F. Buono, Vicki V.S. LaFarge & Aaron Nurick, “Service-Learning and Management Education: The Bentley Experience,” Academy of Management Learning and Education (September, 2005).4) Ruth Spack, “Language Lessons,” TESOL Quarterly (Fall, 2006).5) Edward A. Zlotkowski, “Service-Learning and the First Year Student,” The Freshman Year Experience, Barefoot, Gardner & Upcraft (eds.), (Jossey-Bass, 2004).6) Franklyn P. Salimbene, John E. Lynch, and Mark N. Nixon, “A Role for Service-Learning in Tax Education: Teaching Compliance and Controversy Resolution,” Proceedings of the Academy of Legal Studies in Business (2008).7) Donald Changeau & Shawn W. Hauserman, “Measuring the Civic and Social Awareness Impact of a One-Day Service-Learning Experience among First-Year Seminar Students,” New England Sociological Association Fall Regional Conference (November, 2005).8) Ellen R. Foxman & Shawn W. Hauserman, “Bentley College and Bayou La Batre, Alabama: Building Relationships between a Suburban College and a Rural Fishing Village,” Annual Northeast Regional Campus Compact Conference (April, 2006). 9) Dorothy A. Feldmann, Karen K. Osterheld & Jay C. Thibodeau, “Integrating Corporate Social Responsibility into the Accounting Curriculum,” American Accounting Association 2005 Annual Meeting (August, 2005).10) Charles R. Hadlock, “Service-Learning in the Mathematical Sciences,” Middlebury Mathematics of Social Justice Workshop (June, 2007).

		learning centers: On

		tutoring: On

		extension programs: Off

		non-credit courses: Off

		evaluation support: On

		training programs: On

		professional development centers: On

		other (specify: On

		IIB1_txt: BSLC offers from time to time training and educational programs for community partners. BSLC pays all or some of the costs of these programs. Examples of these programs include workshops in grant writing, in filing for 501(c)(3) status under IRS regulations, leadership development, and management skills. BSLC students also participate in two specialized programs funded by government agencies. Accounting students play a lead role in the Voluntary Income Tax Assistance (VITA) program and help staff the Bentley Low-Income Tax Clinic. Other students staff the Bentley Consumer Action Line (BCAL) operated in conjunction with the Massachusetts Attorney General’s Office and Bentley’s Law, Taxation & Financial Planning Department.In conjunction with The Education Collaborative, Bentley sponsors the Spotlight Program, a series of one-day seminars, held during the academic year, focusing on a specific topic of interest to high school students.  Waltham High School students collaborate with peers from several area high schools to study current issues in a college environment.For the past four years, Kids Day at Bentley has given Waltham and Boston-area middle school students a taste of college life. With the motto “Look Ahead to College,” the students are grouped with Bentley students and staff to spend a day at Bentley. Three years ago, Bentley piloted the Aspire-Aspira program, which provides academic support and mentoring to minority eighth-grade female students from the McDevitt Middle School. Aspire-Aspira is under the umbrella of Mall Mania, the after-school program organized by the Waltham Partnership for Youth.  Female Bentley students are paired with middle schoolers from a similar background to provide inspiration and academic guidance for the young women to achieve in high school and to attend college. 

		co-curricular student service: On

		work/study student placements: On

		cultural offerings: On

		athletic offerings: On

		library services: On

		technology: On

		faculty consultation: On

		IIB2_txt: Bentley opens its doors to area residents for a broad array of performances, lectures and events.   Bentley also welcomes residents of Waltham to use its array of facilities.  Residents and heads of school departments have access to the Bentley library; Several athletic events at Bentley are open to the Waltham community without charge; The college offers its athletic facilities to the Waltham community as scheduling permits.  The city recreation department, Waltham High School, the Gann Academy, the Boys and Girls Club of Waltham, local Girl Scouts chapters and the Special Olympics are some of the organizations that Bentley assists; The Bentley athletic department hosts a number of free activities for Waltham youth.Recent cash and in-kind support of Waltham includes: Deeding the Hardy Apartment facility, providing 21 units of needed housing at no cost to the community.  The value of the building is more than $2 million; $900,000 toward building the city’s athletic fields and an access road on the former Army Corps Land on Forest Street; Donation of a PowerHawk multi-purpose lifesaving device for the Waltham Fire Department; Donation of 35 personal computers and 31 computer monitors to the City of Waltham.BSLC offers outreach through work-study student placements and Community Work Project (CWP) student placements. Approximately $84,000 is included in BSLC’s budget to pay for these services. Work-study and CWP students work in programs such as America Reads, America Clicks, after-school programs at local Boys and Girls Clubs, and other similar venues. Some faculty also provide pro-bono services in the community. For example, in spring 2008, a faculty member received a S-L faculty award recognized for providing service to a Waltham community housing project. The service included leading a fundraising effort to obtain a grant to fund the project’s after-school program for resident children.                                                                                                                          

		IIB4a_txt: As noted in answer to questions I A(3)(a) and I B(5), BSLC consults regularly with community partners and potential community partners to develop, revise, and cancel specific projects. The objective of these consultations is to assure that BSLC service projects are meaningful and useful to community partners. In addition to BSLC staff, consultations often include faculty and student project manager participation. On average, each year roughly 1,000 students and 70 faculty members work with 40 community partners in service-learning projects.  

		IIB4b_txt: One of the associate director’s primary assignments is to maintain regular contact with community partners. Contacts include regular site visits and telephone and email communications. Through these contacts BSLC provides feedback to community partners regarding the quality of the service provided and the quality of community partner participation. Feedback is also provided to the institution by the director in regularly scheduled meetings with the dean, through presentations at faculty meetings, and through the Faculty Advisory Board. Feedback includes the sharing of results from semi-annual student and faculty S-L surveys.Another channel for feedback is through Bentley faculty. Bentley’s faculty has been and continues to be highly active in leadership roles in a broad range of management education boards and professional associations.  

		IIB5_txt: 1. Claudette D. Blot, “Community Service Outreach Program with the Detroit Youth Foundation,” Conference of the National Association of Black Accountants (June, 2005).2. Charles R. Hadlock, “Environmental Consulting and Service-Learning,” MathFest Summer Mathematics Meetings (August, 2006).3. Shawn W. Hauserman & Manuel Carneiro (student), “How Student Leadership Can Lead to Campus-wide Collaboration in Meeting Community Needs,” Students as Colleagues National Institute (November, 2006).4. Franklyn P. Salimbene, "Adding Value to International Business Education: An Irish-American Roadmap to Service-Learning," European Foundation for Management Development Meeting on Undergraduate Management Education (October, 2006) (with another).5. Franklyn P. Salimbene & Iris Berdrow, "Assessing Service-Learning Projects Using a Comparative Design: Traditional and International Models," 2006 Assessment Institute (October, 2006).6. Ruth Spack, “Language Lessons,” Keynote Address, Massachusetts Association of Teachers of Speakers of Other Languages (MATSOL) Adult and Higher Education Conference (May 2005).7. Edward A. Zlotkowski, “Service-Learning and Teacher Education: Critical Convergence,” Inaugural Florida Institute on Service Learning in Teacher Education (September, 2002).8. Edward A. Zlotkowski, “Rethinking the Academy’s Social Commitments,” National University of Ireland International Conference on Civic Engagement and Service Learning (June, 2005).

		III1_txt: I.A.2. -  The Adamian Award was created in 1993 in honor of the late Sandy M. Adamian, mother of President Emeritus Gregory Adamian and Professor Harry Adamian. As a resident of Belmont, Mass., Sandy Adamian dedicated herself to serving the community. Her efforts resulted in significant contributions of time and energy at the Mount Auburn Hospital, the Belmont Public Schools, St. James Apostolic Church, and Boston’s Pine Street Inn. The award is designed to recognize Bentley students who are committed to service. Recipients of the Adamian Award, through the vigor, breadth and sincerity of their work in service-learning, have distinguished themselves as caring and dedicated individuals.The Bentley Curricular Service-Learning Faculty Award is given for a exemplary Service-Learning pedagogy incorporated into course curricula. The Bentley Community Service Faculty Award is given to a faculty member who contributes his or her professional expertise in service to the wider community.  Such service includes service to non-profit, philanthropic, public service or communitarian entities. Supplemental #3:  The Bentley Civic Leadership Program is run and developed by students for students, in close collaboration with Bentley Alliance for Ethics and Social Responsiblity, the Service-Learning Center, and the Office of Student Life.  The program, which is intended to assist Bentley students in becoming engaged civic leaders, emphasizes campus involvement, civic engagement and ethical and socially responsible behavior.  The Bentley Model UN (BMUN), an organization of Bentley students interested in international affairs, has been active since it was established in 1987.  Its core mission is the planning and hosting of two annual Model UN conferences, one for middle school and one for high school students.  The conferences feature hands-on, experiential learning in which each student represents a country and participates in a UN body.  Approximately 20 Bentley students conduct the conference, handling everything from travel arrangements to presiding over the sessions.  The conference enables students to learn about the United Nations and to develop skills in public speaking, negotiation and resolution writing.  They also learn how to research current international issues and to further their understanding of different cultures.

		III2_txt: Another example, the goal of Bentley’s involvement with the Mmofra Trom Center is to contribute to its goal of becoming self-sustaining in ten years.  With the successful development of this 38-acre site near the village of Mmofra Trom in Ghana, children orphaned by AIDS can live near their original home instead of joining the throngs of AIDS orphans who become street children in Accra, the capital city.  The primary objective of the Mmofra Trom Center is to provide access to education, health care, job skills training and employment for vulnerable children.  Bentley has established an economic development partnership with the center, under which Bentley assists in developing sustainable sources of income to eliminate dependence on private donations.  Mmofra Trom represents a life-changing learning opportunity for Bentley students, in which they share business skills with youth who want to begin small businesses and develop job skills.  While building one-to-one relationships with the children of Mmofra Trom, Bentley students learn the complexity of issues that work for and against economic development and the alleviation of poverty in the developing world.  Further, they have the opportunity to witness first-hand the systemic relationship among education, healthcare, political forces, economic opportunity and culture. A long standing core strategic domain of Bentley has been its commitment to ethics, civic engagement and social responsibility.  This commitment embraces not only its academic programs, but also its behavior as an institution.  The Philosophy Department founded the Center for Business Ethics over 30 years ago. Similarly, the Service-Learning Center, originally developed in the English and Behavioral Science departments, has been a centerpiece for promoting civic engagement and social responsibility throughout the curriculum.  In 2003-2004, we launched the Bentley Alliance for Ethics and Social Responsibility (BAESR; see Figure 7.1 below), which helps to coordinate and amplify these endeavors and serves as the “umbrella” organization for the Center for Business Ethics (CBE), Bentley Service-Learning Center (BSLC), Global Cyberlaw Center, the Cronin International Center (CIC), Women’s Leadership Institute (WLI), and, most recently, the Valente Center for Arts & Sciences. The mission of BAESR is to: 1) support and encourage collaborative and interdisciplinary applied research that has the potential to significantly affect current practice; 2) influence curriculum development and pedagogical innovations intended to make our students more ethically sensitive and socially aware; 3) work to ensure a broader application of these principles and ideals in campus life; 4) attempt to foster life-long civic engagement among our students; and 5) seek to work closely with external organizations, academic and professional associations and corporations in pursuit of these goals. (see www.bentley.edu/alliance for further information and detail).
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The Carnegie Elective Classification  
for Community Engagement 


 
2008 Documentation Reporting Form 


 
Introduction 


 
This documentation framework is intended to gather information on your 
institution's commitments and activities regarding community engagement. 
 
Use of data: The information you provide will be used to determine your 
institution's community engagement classification. Only those institutions 
approved for classification will be identified. At the end of the survey, you will 
have an opportunity to authorize or prohibit the use of this information for other 
research purposes. 
 
Please provide your contact information (for Carnegie Foundation use only): 
 


Name:   
   
 
Title: 
 
 
Telephone: 
 
 
Email: 
 
 
City: 
 
State: 
 
 
Institution: 
 
 
Institution 
President/Chancellor: 
 
 
President/Chancellor’s  
Mailing Address: 


 0
 







I.  Foundational Indicators  
 
A. Institutional Identity and Culture 
 
Required Documentation (Complete all 5 of the following) 
 


1. Does the institution indicate that community engagement is a priority in its 
mission statement (or vision)? 


 
       Yes  No  
 


             Quote the mission (vision): 
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2. Does the institution formally recognize community engagement through 


campus-wide awards and celebrations? 
 


 Yes  No   
 


            Describe with examples: 
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3. a. Does the institution have mechanisms for systematic assessment of 
community perceptions of the institution’s engagement with community? 
 


 Yes  No 
              


Describe the mechanisms: 
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b. Does the institution aggregate and use the assessment data? 
 


 Yes   No  
 


             Describe how the data is used: 
 
  


 4







4. Is community engagement emphasized in the marketing materials 
(website, brochures, etc.) of the institution? 


 
 Yes   No 


 
Describe the materials: 
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5. Does the executive leadership of the institution (President, Provost, 
Chancellor, Trustees, etc.) explicitly promote community engagement as a 
priority? 


 
 Yes   No   


 
            Describe examples such as annual address, published editorial, campus publications, etc.  
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B. Institutional Commitment 
 
Required Documentation (Complete all 6 of the following) 
 


1. Does the institution have a campus-wide coordinating infrastructure 
(center, office, etc.) to support and advance community engagement? 


 
 Yes   No 


              
Describe with purposes, staffing: 
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2. a. Are there internal budgetary allocations dedicated to supporting 
institutional engagement with community? 


 
 Yes   No 


 
             Describe (percentage or dollar amount), source, whether it is permanent, and how it is 


used, etc. 
 
 
 
 
 
 
 


 
 


 


 
b. Is there external funding dedicated to supporting institutional 
engagement with community? 
 


 Yes   No  
              
             Describe specific funding:  
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c. Is there fundraising directed to community engagement? 
 


 Yes   No  
              
             Describe fundraising activities: 
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3. a. Does the institution maintain systematic campus-wide tracking or 
documentation mechanisms to record and/or track engagement with the 
community? 


 
             Yes   No  
 
              Describe: 
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b. If yes, does the institution use the data from those mechanisms? 
 


 Yes     No  
  


             Describe: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 


 


 
 
c. Are there systematic campus-wide assessment mechanisms to 
measure the impact of institutional engagement? 
 


 Yes     No  
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d. If yes, indicate the focus of those mechanisms: 
 


 Impact on students 
 
             Describe one key finding: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 Impact on faculty 
 
             Describe one key finding: 
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 Impact on community 
 
             Describe one key finding: 
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 Impact on institution 
 
             Describe one key finding: 


 
 
 
 
 


  







e. Does the institution use the data from the assessment mechanisms? 
 


 Yes   No 
 
             Describe: 
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4. Is community engagement defined and planned for in the strategic plans 
of the institution? 


 
 Yes   No 


 
             Describe and quote: 
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5. Does the institution provide professional development support for faculty 


and/or staff who engage with community? 
 


 Yes   No 
 
             Describe: 
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6. Does the community have a “voice” or role for input into institutional or 


departmental planning for community engagement? 
 


 Yes   No 
 
             Describe: 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At this point, applicants are urged to review the responses to Foundation Indicators I A, 
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community 
Engagement is "institutionalized." That is, whether all or most of the Foundational 
Indicators have been documented with specificity.  If so, applicants are encouraged to 
continue with the application. If not, applicants are encouraged to withdraw from the 
process and apply in the next round in 2010. 
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Supplemental Documentation (Complete all of the following) 
 


1. Does the institution have search/recruitment policies that encourage the 
hiring of faculty with expertise in and commitment to community 
engagement? 


 
 Yes   No 


 
             Describe: 
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2. a. Do the institutional policies for promotion and tenure reward the 
scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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 b. If yes, how does the institution classify community-engaged 
               scholarship?  (Service, Scholarship of Application, other)   
 
             Explain: 
 
 


  
 
 
 
 
 
 
 
 
 
 
 
 
 


b (cont’d). If no, is there work in progress to revise promotion and tenure 
guidelines to reward the scholarship of community engagement? 


 
 Yes   No 


 
             Describe: 
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3. Do students have a leadership role in community engagement? What kind 
of decisions do they influence (planning, implementation, assessment, or 
other)? 


 
Yes   No 


 
             Examples: 
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4. Is community engagement noted on student transcripts? 
 


 Yes   No 
 
            Describe: 
 
   
 
 
 
 
 
 
 
 
 
 
 
 


5. Is there a faculty governance committee with responsibilities for 
community engagement? 


 
 Yes   No 


 
            Describe: 
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II.  Categories of Community Engagement 
 
A. Curricular Engagement 
Curricular Engagement describes the teaching, learning and scholarship that engages faculty, 
students, and community in mutually beneficial and respectful collaboration. Their interactions 
address community identified needs, deepen students’ civic and academic learning, enhance 
community well-being, and enrich the scholarship of the institution. 


 
NOTE: The terms community-based learning, academic service learning, and other expressions 
are often used to denote service learning courses.    
 


1. a. Does the institution have a definition and a process for identifying 
Service Learning courses? 
 


 Yes   No  
 
             Describe requirements: 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


 
b. How many formal for-credit Service Learning courses were offered in 
the most recent academic year? _____ 
What percentage of total courses? _____ 
 
c. How many departments are represented by those courses? _____ 
What percentage of total departments? _____ 
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d. How many faculty taught Service Learning courses in the most recent 
academic year? _____    
What percentage of faculty? _____ 
 
e. How many students participated in Service Learning courses in the 
most recent academic year? _____   
What percentage of students? _____ 


 
2. a. Are there institutional (campus-wide) learning outcomes for students’ 


curricular engagement with community? 
 


 Yes   No  
              
            Provide specific learning outcome examples: 
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b. Are there departmental or disciplinary learning outcomes for students’ 
curricular engagement with community? 


 
 Yes   No  


 
             Provide specific learning outcome examples: 
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c. Are those outcomes systematically assessed? 
 


 Yes   No 
 
                     Describe: 
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d. If yes, how is the assessment data used? 
 


                     Describe: 
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        3.      a.  Is community engagement integrated into the following curricular 
activities?  


 
 Student Research  
 Student Leadership  
 Internships/Co-ops  
 Study Abroad 


 
            Describe with examples: 
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b. Has community engagement been integrated with curriculum on an  
institution-wide level? 
 


 Yes   No   
 
If yes, indicate where the integration exists: 
 


 Core Courses   Graduate Studies 
 


 First Year Sequence  Capstone (Senior level project) 
 


 In the Majors     General Education 
 


             Describe with examples: 
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4. Are there examples of faculty scholarship associated with their curricular 
engagement achievements (action research studies, conference 
presentations, pedagogy workshops, publications, etc.)? 
 


 Yes   No 
 


           Provide a minimum of five examples from different disciplines: 
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B. Outreach and Partnerships 
Outreach and Partnerships describe two different but related approaches to community 
engagement. The first focuses on the application and provision of institutional resources for 
community use with benefits to both campus and community. The latter focuses on collaborative 
interactions with community and related scholarship for the mutually beneficial exchange, 
exploration, and application of knowledge, information, and resources (research, capacity 
building, economic development, etc. 
 
1. Indicate which outreach programs are developed for community:  


 
 learning centers   
 tutoring 
 extension programs  
 non-credit courses  
 evaluation support 
 training programs 
 professional development centers 
 other (specify) 


 
      Describe with examples: 
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2. Which institutional resources are provided as outreach to the community?  
 


 co-curricular student service 
 work/study student placements   
 cultural offerings          
 athletic offerings  
 library services  
 technology  
 faculty consultation 
 


      Describe with examples: 


 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Describe representative partnerships (both institutional and departmental) 


that were in place during the most recent academic year (maximum 15 
partnerships). Use the attached Excel file to provide descriptions of each 
partnership.  
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4. a. Does the institution or do the departments work to promote the   
mutuality and reciprocity of the partnerships? 


 
 Yes   No  


              
             Describe the strategies: 
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b. Are there mechanisms to systematically provide feedback and 
assessment to community partners and to the institution? 


 
 Yes   No 


 
             Describe the mechanisms: 
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5. Are there examples of faculty scholarship associated with their outreach 


and partnerships activities (technical reports, curriculum, research reports, 
policy reports, publications, etc.)? 


 
 Yes   No 


 
             Provide a minimum of five examples from varied disciplines: 
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III.  Wrap-Up 
 


1. (Optional) Use this space to elaborate on any short-answer item(s) for 
which you need more space. Please specify the corresponding section 
and item number(s). 
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2. (Optional) Is there any information that was not requested that you 
consider significant evidence of your institution’s community engagement? 
If so, please provide the information in this space. 
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3. (Optional) Please provide any suggestions or comments you may have on 
the documentation process and online data collection. 


 
  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
4. May we use the information you have provided for research purposes 


beyond the determination of classification (for example, conference 
papers, journal articles, and research reports), with the understanding that 
your institution's identity will not be disclosed without permission? (Your 
answer will have no bearing on the classification decision.) 
 


 Yes   No 


 38
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2008 CE Partnership Grid


			IIB3. Using the following grid, describe representative partnerships (both institutional and departmental) that were in place during the most recent academic year (maximum 15 partnerships).


			Fill in your institution name here			Partnership Name			Community Partner			Institutional Partner			Purpose			Length of Partnership			Number  of faculty			Number of students			Grant funding			Institution Impact			Community Impact
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RESOURCES FOR CARNEGIE’S COMMUNITY ENGAGEMENT APPLICANTS



www.compact.org/resources/   Carnegie Applications, examples of the 2006 successful Carnegie applications for Community Engagement.



Campus Compact.  (2004).  The community’s college: Indicators of engagement at two 



year institutions.  Providence, RI: Campus Compact.



Campus Compact.  (2001).  Assessing service-learning and civic engagement: Principles 



and techniques.  Providence, RI: Campus Compact.



http://www.pdx.edu/cae/    A Guide to Reciprocal Community-Campus Partnerships, a introductory guide to describing, developing and sustaining reciprocal partnerships.  The guide provides understandings and practices that emerged from Portland State University’s Partnership Forum that brought together higher education and community partners to study partnerships.  



www.ccph.info    Achieving the Promise of Authentic Community-Higher Education Partnerships: Community Partners Speak Out, a comprehensive report from Community/Campus Partnerships for Health and the 2006 Wingspread Summit to advance authentic community-higher education partnerships. The report contains observations of today’s partnerships, analysis of “what’s working” and “what’s not,” challenges, and a vision for the future.   



www.communityengagedscholarship.info    The Community Engaged Scholarship Toolkit from Community/Campus Partnerships for Health is to provide health professional faculty with a set of tools to carefully plan and document their community-engaged scholarship and produce strong portfolios for promotion and tenure.  
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		Name: Margaret A. Post, Ph.D. 

		Title: Director, Donelan Office of Community based Learning

		email: MAPost@holycross.edu

		City: Worcester 

		State: MA

		Institution: College of the Holy Cross

		president: Michael C. McFarland, S.J.

		address: President's Office1 College StreetWorcester, MA 01610

		Phone: 508-793-3006

		ResetButton1: 

		answer will have no bearing on the classification decision: 

		IA1_text: The Holy Cross Mission Statement reflects the longstanding Jesuit commitment to service and social justice. Our priority for community engagement begins with a concern for the most vulnerable, as posed in one of the questions central to the mission:   “What is our special responsibility to the world’s poor and powerless?”  We are then called “to be men and women for others.”As we strive to build meaningful partnerships locally and abroad, we are encouraged and supported by this mission, inviting us to connect our religious identity and work for justice in the communities in which we live and learn.  

		IA2_text: The following annual awards recognize service, scholarship, and engagement: Presidential Service Awards (10-13 recipients) and George B. Moran Award: reserved for seniors who distinguish themselves by outstanding service throughout their time at Holy Cross. Awarded to those who use their time, talents, and personal resources in service of the College, other students, the Worcester community, and all who look to our students for “companionship, compassion, and good company.” Crusader of the Year: Most prestigious student-athlete award presented by Holy Cross Varsity Club to a senior who has excelled in varsity athletics, and classroom, campus, and community activities. George J. Allen Award:For a fourth-year psychology major who exemplifies integration of empirical scientific research and community service. Holy Cross Club of Worcester Prize: Awarded for outstanding scholastic achievement by a senior from Worcester. John L. Philip Memorial American Sign Language Award: Given to a senior who demonstrates interest in and motivation to learn American Sign Language. Student has integrated classroom knowledge with respect for and interaction with the Deaf Community. Vin Forde Memorial Award: Awarded by Religious Studies to a senior who exemplifies dedication to the study of religion with a commitment to both the Catholic and civic communities, represented in one’s service to the College, Church, and community. Student Government Association and the Office of Orientation, Transition, and Leadership recognizes Outstanding Service to the Worcester Community, Greatest Contribution to Holy Cross Community Relations and the St. Ignatius Loyola Award. The Chaplains’ Office awards the Pedro Arrupe Medal for commitment to social justice and the Magis Medal for church leadership. In 2007-2008, they hosted the 40th Anniversary celebration of its volunteer program, Student Programs for Urban Development (SPUD). One of three Sanctae Crucis Awards, the highest non-degree award bestowed on alumni, recognizes exemplary community service achievements.

		IA3a_text: Several mechanisms are in place to assist us in monitoring how the community perceives Holy Cross. The Donelan Office, Chaplains’ Office, and Summer Internship Program each send questionnaires/evaluations to partners as follow-up of what worked and what challenges existed. The Donelan Office tracks “learning agreements” (co-developed with host organization) and evaluations from CBL sites. SPUD interns (student leaders from Chaplains’ Office) communicate with organizations about whether or not they want volunteers to return. This ensures an annual renewal of the relationship. SPUD interns visit every site, completing an evaluation form for further assessment of the partner’s experience. The Summer Internship Program requests that each supervisor complete a mid-point and final evaluation of the intern at his or her respective site.  Additionally, a more systematic follow-up plan was developed for host work-study sites. In-person communication is another mechanism by which we understand community perceptions.  The President’s Special Assistant for Community Relations and the Donelan Office Director regularly visit with community partners to monitor student participation, assess strengths and challenges, and strategize more effective means of collaboration. The President’s Assistant also participates in community and neighborhood meetings, serving as a bridge between the College, neighborhood, and City of Worcester. The Holy Cross Community Alliance allows for mutual understanding of and response to community concerns.  Agendas include opportunities for feedback on how the College is doing in relation to its closest neighbors; minutes are disseminated to appropriate campus offices.  The Office of Public Affairs also maintains strong ties in Worcester through a proactive media relations program, communicating campus news and the College’s position on community issues via local print and broadcast outlets. Coverage is tracked monthly and reported in annual reports.While most mechanisms rely on anecdotal evidence, the continuous feedback from community meetings, forums and routine encounters with residents or elected officials allow for more timely responses to problems. This type of information is systematized institution-wide through verbal reports to the Community Engagement Committee (see description, Section I.B.1), where community feedback is integrated in planning decisions about engagement programs.However, systematic collection and analysis of community perceptions is also an area of growth. The College’s Community Engagement Committee and its VISTA volunteer with the Office of Assessment, are developing centralized instruments for assessing perceptions that build on the existing tools in each division (See description, Section I.B.3.a).

		IA3b_text: Overall, the College uses the information it collects to determine the success of its partnerships and the impact on the community. That, in turn, is reflected in budget allocations, programmatic decisions, and staffing configurations. For example, in the last ten years, the College has increased the number of individuals working directly with local, national and global communities. Individual departments also use data to address the opportunities and challenges of how partner organizations perceive our relationships.  For example, following the annual survey of SPUD volunteer sites, the director and student program leaders work one-to-one with host sites to respond to concerns.  This monitoring and evaluation is also true with the Community Work Study program and our community-based learning sites.  The institution also aggregates and shares information through members of the Community Engagement Committee (the College’s primary vehicle for developing, implementing, and assessing the success of community involvement programs). As noted above, much information on community perceptions is anecdotal, complementing evaluations conducted by individual departments. We find that oral testimony from both established partners and potentially hostile neighborhood interests is a particularly valuable tool for understanding the successes and challenges of our outreach efforts. That said, the College does not have an institution-wide mechanism for collecting community perceptions assessment data across Divisions. Through the Office of Assessment, Holy Cross is actively engaged in exploring ways to centralize data through a data warehousing system.  This application process has aided our thinking about how to centralize information related to community service and engagement, which we are increasingly asked to report on to external groups. Described in Section I.B.3.a, the results of these surveys are also aggregated and provide useful benchmarks to other colleges and universities.

		IA4_text: Holy Cross’ active engagement with Worcester is emphasized in marketing material to prospective students.  Admissions publications, specifically the College Viewbook and the brochure outlining the first-year experience of Montserrat, include references to the service and learning opportunities available in Worcester.  On all campus tours, Student Programs for Urban Development (SPUD) is highlighted, recognizing it as the largest student organization and noting its various sites in the community.The College’s Web site, designed for a primary audience of prospective students, includes a prominent and permanent section on Holy Cross in the community:  http://holycross.edu/abouthc/community/.  Any Web site visitor wishing to learn more about Holy Cross would navigate to this section (which includes a link to the aforementioned publication Holy Cross in the Community).  Regular features on the site, such as the student “Spirit of Holy Cross” profiles on the home page, showcase current community involvement by students, faculty, and staff.  Home page news and features are updated at least daily, and previous stories are archived and easily searchable.  On any given day, a visitor to the site will read about an individual program, award, or a new initiative by the Donelan Office of Community Based Learning.  Beyond the audience of prospective students, our community engagement is regularly communicated to alumni and the general public through proactive media relations and in widely-circulated publications such as Holy Cross Magazine and the President’s Annual Report.  (See http://www.holycross.edu/assets/pdfs/in_the_community.pdf for Holy Cross in the Community and http://www.holycross.edu/departments/publicaffairs/hcm/spring08/index.html for the Worcester edition of Holy Cross Magazine, Vol 42, No.2: Spring 2008)

		IA5_text: The executive leadership are Holy Cross’ strongest proponents of community engagement.  President Michael McFarland, S.J., regularly emphasizes in written communications and public addresses that engagement in the world is integral to a Holy Cross education.  He makes that point most notably on his Website:  “Our mission dedicates us to educating the whole person - academically, spiritually, and personally - so that upon graduation, our students can think critically and act conscientiously in the greater world.  To use words that are heartily embraced by our students, we educate ‘men and women for others.’”(http://www.holycross.edu/president/). In his 2007 Annual Report, he wrote that the liberal arts foster empathy—“that characteristic which allows students to enter into the experience of others—to understand the plight of those in need, and to become motivated to act on their behalf.”The Board of Trustees established a Mission and Identity Committee to examine how the institution cultivates its commitment to service through academic, co-curricular, and spiritual programs. The President’s Cabinet prioritizes community engagement initiatives by providing permanent and/or grant-funded support for related programs.  For example, as the result of a major gift from Joseph P. Donelan ’72, the College established the Donelan Office of Community-based Learning. While Mr. Donelan’s willingness to direct his funds to this priority was clearly important, the dedication of the executive leadership also was crucial in fostering Mr. Donelan’s interest and seeing it to fruition. The College also created a position within the President’s Office for community relations; has permanently funded outreach volunteer programs; and supports grant initiatives that advance community-engaged research, teaching, and partnerships.  The Vice President for Student Affairs created the Holy Cross Community Alliance, and challenges her division to develop “effective, ethical leaders who through civic engagement and service make a positive difference in their professions and communities.”

		B1_text: In order to coordinate cross-campus community engagement efforts, Fr. McFarland established a committee on community service in 2001. Following a set of recommendations made by the Ad Hoc Committee on community service and service learning, this committee was convened and chaired by the newly appointed director of the Donelan Office. In each division of the institution, there is staff specifically charged with some dimension of involvement in the Worcester community.  The Community Engagement Committee now includes members who represent all divisions, including: Academic Affairs, Athletics,the Chaplains’ Office, the Summer Internship Program, the Presidents Office and Student Affairs.In Athletics, Jennifer Kagno and Ann Zelesky connect the College’s athletic teams to various volunteer opportunities throughout the year; In the Summer Internship Program, Amy Murphy and Pam Ahearn direct several clusters of summer internships for students in non-profit and public service organizations; in the Chaplains’ Office, Marybeth Kearns Barrett oversees the implementation of the SPUD program and Marty Kelly coordinates domestic and international service and immersion trips; within Academic Affairs, Margaret Post directs the Donelan Office of Community Based Learning and Beverly Bell directs the Teacher Education Program; Paul Irish and Benjamin Correia are designated student affairs professionals for community relations; and Katherine Robertson serves as the President’s special assistant for community relations.  This committee is the central coordinating structure for community engagement at Holy Cross.  The group meets regularly (every three-four weeks), is chaired by the Director of the Donelan Office, and reports to the President. The committee has become a mechanism by which its members share information and resources about upcoming events and programs, problem solve together about community partnerships, student involvement, and campus coordination, and collaborate on special projects such as this application to the Carnegie Foundation.  Examples of committee work in 2007-2008 include the collection and analysis of a comprehensive database of all Worcester organizations that host Holy Cross students and faculty partnerships, and a re-design of the community service day held during first-year orientation. In addition, Holy Cross applied for and was awarded an AmeriCorps*VISTA volunteer for 2008-2009 with a focus on building a system of data collection and analysis for this committee.  The purpose of this work is geared towards establishing a more systematic method for collecting and analyzing our community involvement initiatives.

		B2a_Text: Budgetary allocations include: 2 full-time positions dedicated to community engagement and 5 positions with part-time allocations for community-related programs (all permanent, supported with institutional funds); permanent funding for 6 program areas; and other major projects earmarked for Worcester students and residents. (See explanation, Section III.1).

		B2b_text: Holy Cross has consistently sought and received external funding for institutional engagement.  There are at least 12 projects that currently receive external funding for such purposes. Among them are: (1) Summer science institutes for Worcester Public Schools teachers—a program that has had continuous support since the 1980s in which 20-25 teachers spend 3-4 weeks in intensive, hands-on science study and curriculum development; (2) Blackstone Collaboratory—a cross-disciplinary program focusing on the Blackstone River and Valley in which new courses are developed and research is collaboratively designed, conducted and shared with the community and local environmental organizations; (3) ChemShare is a program in which chemistry equipment and experiments are used in various school settings in the community with the aim of providing young students hands-on experience with chemistry and the scientific method; (4) Working with Dismas House, a transitional living environment for men leaving prison where Holy Cross students offer educational and social support; (5) Over a dozen community-based research courses that seek out non-profit organizations’ challenging problems to study and to find solutions; and (6) Various programs for the Holy Cross-sponsored Nativity School of Worcester help inner-city boys to reach their highest potential. 

		B2c_text: Supporting community engagement opportunities is an on-going priority for the College’s fundraising effort. Section I.B.2.b. describes examples of foundation and corporate support, and Holy Cross also aggressively pursues such support from individuals, as evidenced by: 1) the establishment of the Donelan Office (described in Section I.A.5). As a student, Mr. Donelan “discovered” the needs of the Worcester community. Many years later, as a trustee, he wanted to foster the development of more community-based courses on campus and did so with his gift; 2) gifts that support SPUD & the Arrupe Immersion programs, (Chaplains’ Office); 3) a growing number of endowed scholarships, solicited from donors and solely dedicated to supporting local students; 4) endowing summer internship stipends including the Atchinson Family Fund which now funds five student internship stipends, for a full-time, ten-week internship with a non-profit organization where students conduct research and assist with operations (sites include Oxfam America, National Coalition for the Homeless, and Sanctuary for Families); and 5) funds raised through Recognized Student Organizations for local and global beneficiaries, including Southeast Asian Coalition Center, Elizabeth Glaser Pediatric AIDS Foundation, MAVIN Foundation, and AIC Kajaido School.

		B3a_text: Documentation is provided in two ways. The first is through departmental reporting structures through which Directors benchmark program accomplishments. The President’s Office, Academic and Student Affairs, the Chaplains’ Office, and the Department of Athletics all require reports which measures the quality and quantity of community programs.  The Office of Public Affairs produces Holy Cross in the Community that documents the impact of all community involvement programs emanating from the College. Second, Holy Cross collects information for dissemination to the organizations of which it is a member. The College collects data on community programs for the Association of Jesuit Colleges and Universities, Association of Independent Colleges and Universities, and the Worcester Consortium. This data is collected from all offices engaged in the community and includes: site placements; initiatives with which Holy Cross students are involved; number of students involved; number of hours committed annually; departments overseeing program/initiatives; and institutional contributions to community efforts (financial and in-kind).  The College also administers the National Survey of Student Engagement (NSSE), the CIRP Freshman Survey and College Senior Survey to all students.  These instruments measure engagement across a variety of domains and include questions related to students’ participation in volunteer service and community projects. While self-reported, the data gives us an indication of the percentage of students likely to participate and the percentage of those that actually do.  It also provides the College with useful comparative information as aggregated results include comparisons to other faith-based institutions, liberal arts colleges, and/or colleges with like classifications.Other than these mechanisms, there is no campus-wide tracking system to document community engagement. As previously mentioned, the College is actively engaged in exploring ways to centralize the collection and storage of data campus-wide.  The Campus-Wide Assessment Committee oversees this process and serves as a coordinating body for campus-wide collection and analysis of data.  Working with Information Technology, a system will be built that will centralize data functions across campus, including community engagement data. In 2008-2009, the Office of Assessment with the Community Engagement Committee will develop the first campus-wide assessment plan that examines community involvement, partnership effectiveness, and student outcome measures. Building on the existing mechanisms for evaluating community programs (see description, Section I.A.3.a), this plan will include quantitative and qualitative data for analyses, with a methodological focus on a centralized system for data collection, interpretation, and reporting to both College and community stakeholders. 

		B3b_text: Currently, the President, executive leadership and administrators use the information to make programmatic decisions.  Data results also are communicated to professional organizations in which we are members, as well as to the public through newsletters, the website, and magazine articles. The quantity and quality of community programs is relevant in the annual reviews of employees overseeing such programs. The information is factored into performance reviews, and is used in determining raises and promotions. In addition, the President is very cognizant of the charge to Jesuit colleges and universities to integrate service into all aspects of the institution and uses the data to measure advances in the institution’s initiatives. The College is committed to a model of continuous improvement and the data collected are essential to departmental planning and implementation of community programs.  Increasingly, the College is moving towards an evidence-based approach to decision-making, which is why a majority of departments work closely with the Office of Assessment to develop systematic methods for gathering, analyzing, interpreting and using information relative to their mission.  As described in Section I.B.3.a, the Community Engagement Committee will continue to develop ways to collect useful data for use in their programmatic efforts and to better understand how the College can more effectively engage with the community.
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		b3e_text: The College currently uses the data collected in the ways mentioned previously—by department and/or division, or aggregated through student survey data for internal consumption and comparison to other like institutions. The College developed the Campus-Wide Assessment Committee to oversee the collection and use of data across the campus in 2007.  That Committee has been active in inventorying the numerous data collected and is working to centralizing that process.  In addition, the Assessment Committee has oversight over how data is used campus-wide.  The President’s Cabinet often uses data for decision-making, and to address areas in need of improvement.  Also previously noted, the College has defined, as a strategic priority, the gathering and analyses of student learning and programmatic data, of which community and institutional engagement is a part.  As the College continues to improve ways for the systematic collection, analyses and use of data across campus, it will increasingly develop ways to disseminate that information to key decision makers, Vice Presidents, and program Directors for use across the institution.  Since it is a key initiative, this effort is ongoing.

		B4_text: The 2007-2011 Strategic Plan is the foundation for Holy Cross’s investment in community engagement, and is embedded within the six strategic priorities. “Civic Commitment and Leadership” and “Moral and Ethical Responsibility” are two of four goals within the first priority. The third priority states that the College will “foster rigorous intellectual development and a serious engagement with issues of faith and morality.” It then defines goals for the College community as becoming “more aware of the invitation to dialogue about basic human questions,” and developing opportunities for “integrating faith, morality and reason…in the College’s curricular, co-curricular, religious and community-service programs and activities.”  The fifth and sixth priorities reflect an institutional commitment to community engagement by stating that we will prepare students to “enter an increasingly diverse and internationally interconnected world” through “learning experiences both inside and outside the classroom that foster global perspectives,” and by cultivating “a vital relationship with the tradition and living reality of Jesuit education” through activities that enable students to connect the mission with his or her intellectual, moral and social formation (p.3).Individual divisions have integrated this vision into their goals and assessment outcomes for community engagement programs.

		B5_text: Holy Cross supports professional development for faculty, administrators and staff engaged with the community in four specific ways.  First, the Dean’s Office through the Associate Dean for Faculty Development and the Donelan Office offer a range of faculty development opportunities for individuals teaching CBL courses and conducting community-related research. Second, through its Hewlett-Mellon Presidential Discretionary Fund, the College offers support to faculty who are developing courses that include community-based learning. These funds also have supported a variety of faculty development summer workshops for those individuals teaching CBL courses.Third, the College’s Research and Publication Committee is a potential source of funding in the area of research. The College’s Office of Grants and Corporate and Foundation Giving has worked with faculty in obtaining external funding for community-engaged research from sources such as the National Science Foundation, the 3M Foundation, and the Alfred P. Sloan Foundation.  Fourth, administrators in Student Affairs, Academic Affairs, and the Chaplains’ Office are allocated time and funding support for attendance at professional development conferences, especially those that promote social justice, student leadership, and community and public service programs. Finally, all employees are encouraged to be civically engaged through a variety of service and outreach opportunities, including membership on local Boards of Directors, and participation in the Holy Cross “Day of Caring,” the United Way Fund Campaign, and The Walk to Cure Cancer, for which Holy Cross is a flagship sponsor.  One area of growth may be to expand college-wide offerings for professional development and conferences specifically oriented to service, outreach and civic engagement otherwise not available through individual departments.

		B6_text: The College prioritizes developing programs in cooperation with its community partners. A strategic planning process regularly precedes placements for SPUD, community-based learning courses, and community work-study, where mutual needs and outcomes are discussed. Individual departments have relationships with community organizations for specific purposes (For example: the Office of the President, Chaplains’ Office, Donelan Office, Student Programs and Involvement and the Summer Internship Program).  With information gathered from regular surveys, site visits, evaluations, and follow up discussions with staff, these departments—that have individual oversight over the collection and use of data—analyze data and their relationships with community members in order to respond to the opportunities and challenges presented in the partnerships.The College also convenes advisory groups when discussing off-campus development, soliciting input from residents about how on-campus projects may impact the neighborhood. The meetings are held early in the process, so that input can be incorporated into planning documents. The primary vehicles for these discussions are the College Hill Neighborhood Association (a neighborhood-convened organization representing residents of the area around Holy Cross) and the Holy Cross Community Alliance (convened by the College 10 years ago to formalize its relationship with the community and now chaired by the Vice President for Student Affairs).Finally, one example of the integral role of community partners in departmental planning is found in the hiring process for the College’s new director of the Donelan Office in 2007. One position on the hiring committee was reserved for a community organization (filled by the Director of the South Worcester Neighborhood Improvement Corporation) who actively participated in the interviewing of potential candidates and final recommendation process.

		SD1_text: The College’s Mission Statement explicitly mentions its aspirations of working “within and beyond the Holy Cross community.” In defining new faculty positions and when recruiting individuals to fill them, therefore, departments are free to treat such engagement as an important asset. Such an emphasis would also be consistent with the College’s emphasis on teaching and, more particularly, on encouraging faculty members to explore different pedagogies relevant to their disciplines.

		SD2a_text: The College’s Statutes are deliberately general in their characterization of the requirements for tenure and promotion, so as to recognize a broad range of faculty engagement in teaching, research, and service, and to allow for flexibility in judging very different faculty profiles. The categories for evaluation of scholarship are two: 1) Research and development in one’s discipline, and 2) Presentation of the results of research by publication or in scholarly lectures and meetings. Like all scholarship undertaken by the faculty, the scholarship of community engagement is absolutely recognized and rewarded if it demonstrates academic achievement in these areas. For example, in 2007-2008, at least four tenure cases of faculty members who actively pursued community-engaged teaching and research resulted in favorable decisions by the Committee on Tenure and Promotion.

		SD2b1_text: Community-engaged scholarship would be classified under the heading of scholarship, as described above. Each department is also responsible for defining those categories that best reflect disciplinary rubrics for community-based research.

		SD2b2_text: N/A

		SD3_text: Student leadership is essential to sustaining community engagement at Holy Cross. For example, Recognized Student Organizations (RSOs) are the primary vehicle through which Student Affairs cultivates its community engagement programs, and student leaders play an integral role in the design and implementation of RSO community service activities. Students serve as officers in these organizations to ensure that various projects persist. They also sit on campus committees, such as Hate not Here and Sader, intended to foster positive relationships with the local community. The structure of the SPUD program serves as another example of student leadership in community engagement. In this program, SPUD interns and program directors act as liaisons with partnering sites, oversee transportation to the sites, run the organization’s office, determine when to open or close sites, recruit student volunteers and plan leadership retreats. The Student Government Association (SGA) also supports positive community engagement by providing student leadership positions such as the Director of Community Relations. This role gives a student responsibility for all SGA initiatives in the area of community relations. The student works with the College's Community Liaison and the Office of Judicial Affairs, serves as the student representative on the College's Community Service Committee, the College Hill Civic Association, and the Community Alliance, works with community-related student organizations to coordinate and improve student relationships with the city of Worcester, and helps to promote Holy Cross’ student involvement within the Worcester community. As seen in these examples, Holy Cross recognizes the importance of student participation in decision-making and encourages students to take on leadership roles that form a bridge between our campus and the community. The Presidential Service Awards and the Moran Award described above are further evidence of how the institution values student commitment to and leadership in service and social justice efforts.

		SD5_text: A CBL Faculty Advisory Committee was established for 2008-2009 under the direction of Margaret Post, the director of the Donelan Office.  This Faculty Advisory Committee is charged in its first year with overseeing the development of foundational principles for all CBL courses, and with advising the Director on the Donelan Office’s strategy for faculty development and curricular design.  This includes the process of determining which courses offered at the College will be designated by the registrar as CBL courses. It is important to note that the work of this new committee builds on seven years of “groundwork” within the Donelan Office, especially the recruitment of new CBL faculty, the development of courses, and the expansion of community partnerships.

		SD4_text: Community engagement is not currently listed on student transcripts. In the Spring 2008, the Dean’s Office asked the Director of the Donelan Office to develop a system of identifying student participation in CBL courses in order to improve the tracking and monitoring of these courses and students.  In collaboration with the Associate Dean who oversees the Registrar’s Office, an initial tracking system was developed and is in place to begin in the upcoming semester.  Full implementation of this system will be completed no later than Fall 2009.  This process will proceed in consultation with the CBL Faculty Advisory Committee.

		IIA1a_txt: Community-based learning courses include curricular components that require students to participate in service or research projects of benefit to Worcester organizations and communities. Most courses require 15-25 hours of community service, research, or “project time.”  Within these general requirements, a range of courses is offered; most are “direct service” (students select a volunteer site) or field projects co-developed by the faculty member and community partner (“project-based” service or research at one or multiple sites).The Donelan Office Director works directly with faculty interested in teaching CBL courses. In some cases, faculty are recruited for specific projects brought to the College by community partners.  Individual meetings allow the Director and faculty member to discuss both course content and its structure, developing a strategy that can achieve curricular goals within a community context. A central component of this process is to identify ways in which these goals will be met using a CBL strategy, and likewise, how we, as an institution, can respond to a particular community interest.  In 2008-2009, the CBL Faculty Advisory Committee will add to this process by developing a rubric and set of common principles for CBL courses.  See Section III.1. for how process developed.
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		IIa2a_txt: The Academic Assessment Committee will finalize campus-wide learning outcomes in 2008-2009.  They include: 1) “To reflect critically on individual, cultural, and global interdependence;” and 2) “To learn to live as men and women for others.”  In particular, students will a) “develop a commitment to the highest intellectual and ethical standards, understanding and evaluating the consequences of their actions and decisions, and b) demonstrate civic consciousness and concern for the welfare of others, especially the disadvantaged and underrepresented.” Outcome indicators developed by the Mission and Identity Committee support these outcomes: Members of the College community are expected to: a) explain how the intellectual, physical, spiritual and moral aspects of one’s life are integrated; b) identify resources available to assist them in learning about and growing in these dimensions of their lives; c) demonstrate the ability to analyze and respond to the ways in which intellectual, physical, spiritual and moral development are integrated; d) develop a greater connectedness to self and others through relationship and union with the community; e) organize and participate in just communities; f) demonstrate civic consciousness, care for the other, and mutual respect; and g) demonstrate a commitment to the needs of the world’s poor and powerless.
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		IIA2b_txt: With the Office of Assessment, all academic departments were charged in 2007-2008 with developing actionable learning outcomes for majors.  Most academic majors will systematically assess these learning outcomes by Spring 2009.  For example, the Chemistry Department states, “we hope to inspire in our students a sense of the importance of life-long learning, ethical behavior and the responsibility of working for the betterment of our society.” To that end, they want to, “motivate students to join a community of responsible scholars and prepare them for a future of intellectual, professional and civic leadership.” These types of civic-oriented outcomes are inextricably linked with outcomes related to our Jesuit mission. While engagement for moral and ethical growth and application of specific content knowledge within that context are implicit in some departmental missions, goals and outcomes, many academic departments did not specifically reference community engagement.  In 2008-2009, interdisciplinary concentrations, like Deaf Studies, Women & Gender Studies, and Environmental Studies, will identify specific learning outcomes. Most of the concentrations are oriented towards curricular engagement in the community, and plans for defining and assessing learning outcomes will provide systematic tools for evaluating their effectiveness similar to the plans developed by departments last year.

		IIA2c_txt: The College has recognized that systematic assessment is central to understanding the ways in which students attain curricular goals.  Given that, faculty and program administrators are engaged in the process of developing assessment strategies to examine progress toward achieving particular learning outcomes.  It is anticipated that disciplines and concentrations will be actively engaged in the systematic collection, analysis, and interpretation of these data in 2009-2010 with guidance from the Office of Assessment. 

		IIA2d_txt: 

		Student Research: On

		Student Leadership: On

		Internships/Co-ops: On

		Study Abroad: On

		IIA3a_txt: Student Research: The Blackstone “Collaboratory” (see Section I.B.2.b) is one example of community-oriented research.  Science faculty co-develop student research projects with community organizations for students to conduct on behalf of stakeholder organizations. For example, monitoring water quality in the Blackstone River is an on-going partnership between the Blackstone River Coalition and Environmental Studies faculty where students regularly collect and analyze water samples.  Many capstone projects for interdisciplinary concentrations incorporate this type of community-engaged student research.Student Leadership: Co-curricular leadership activities often extend to classroom learning. Community involvement through the Chaplains’ Office, Student Affairs, and Summer Internship Program is often matched with a student’s academic interests. For example, students in Women and Gender Studies also tend to be volunteers or interns at Abby’s House (a domestic violence shelter), be active in Women’s Forum (a student organization), and through CBL course work, conduct research projects based on the integration of these experiences.Internships: Students participate in workplace internships through the Academic Internship Program or Washington DC Semester, predominantly in public agencies, government, businesses, and non-profit organizations.  Both programs include a weekly seminar, for which students receive academic credit. Students in the Washington DC Semester complete a thesis that relates directly to issues focused on in the internship.  In addition to an invaluable learning experience for students, host sites gain office assistance, project work, and for some, essential staffing.Study Abroad: Study Abroad requires an Independent Study Project.  More than 40% of students focus on community service, through churches, student organizations or personal initiatives. Students assisted at Las Vegas Orphanage (Puebla), the Court of Human Rights (Strasbourg), and Oxfam (Oxford, St. Andrews); promoted AIDS awareness (Cameroon); and introduced recycling to Leicester Univ.
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		IIA3b_txt: Community-based Learning (CBL) courses are the primary curricular vehicle through which community engagement is integrated institution-wide. Over 80 CBL courses have been developed across the curriculum, allowing students and faculty to integrate theory with practice and live out the College’s commitment to social justice.  Since the establishment of the Donelan Office, approximately 30 courses are offered annually.  Three signature examples highlight a trend in which CBL is being integrated in the curriculum:1) Women & Gender Studies requires students to take the introductory course that includes a CBL project.2) Five Education courses require a field experience as fundamental to the curriculum. In these courses, students volunteer at Burncoat Middle and High School, conduct related research on issues in urban education, and are expected to learn about the nature of teaching and the complexities of an urban school environment. Each student is assigned a supervising practitioner at the school as a mentor. Students benefit from working with experienced teachers in the field, while Burncoat teachers have classroom assistants who contribute knowledge, skills, enthusiasm, and role modeling for their students. 3) In Deaf Studies, students are introduced to American Sign Language and the Deaf community through intensive classroom and community learning. 6 of 10 courses are structured as CBL courses.  Students interact with Deaf individuals as a linguistic and cultural minority who participate actively in the community, not as “disabled” individuals. Central to this course of study is the goal that students experience firsthand the value of shared responsibility and the richness gained by learning beyond the classroom. Students are challenged in this setting with intellectual rigor and critical analysis through text, in-class discussions, and CBL partnerships, and to use this knowledge for the good of the Deaf community.Section II.A.3.a. describes three additional academic programs that integrate community engagement in programmatic and curricular goals.  

		IIA4_txt: Robert Bertin,  Biology:With B.F. Larrow, M. E. Manner, T. W. Cantwell, E. M. Berstene (student researchers). “Norway maple (Acer platanoides) and other non-native trees in urban woodlands of central Massachusetts.” Journal of Torrey Botanical Society, 132: 225-335. 2005. Evidence led to banning of Norway maples sales in Massachusetts.Rosa Carrasquillo, History:Abdelgadir, A., C. Almanzar, M. Cuddy, B. French, W. Landergan, J. Maki, M. McKeon, J. Mergeche, E. Salamán, J. Sluker. “The CVS of Afro-Caribbean Religions: Botánicas in Worcester, Misconceptions and Realities.” fósforo, 4: 56-71. 2007. All student authors from Afro-Latin American History course.Ricardo Dobles, Education:“Integrating service learning in “Schooling in the US.” Presentation, Massachusetts Annual Statewide Community Service-Learning Conference.  May 2008.Catherine Roberts, Mathematics:“Perspectives on Modeling Applications in a Service-Learning Framework.” In Mathematics in Service to the Community: Concepts and Models  for Service-Learning in the Mathematical Sciences, C.R. Hadlock (ed.), MAA Notes #66, Mathematical Association of America, Washington DC, 2005.Susan Rodgers, Sociology/Anthropology:“The Sacramental Body of Audrey Santo: A Holy Mystic Girl in Ritual and Media Spaces in Worcester, Massachusetts, and Beyond.” in Morrill, Ziegler, and Rodgers (eds.), Practicing Catholic: Ritual, Body and Contestation in Catholic Faith. 203-222. New York: Palgrave Macmillan. 2006. Based on student ethnography research.Amy Wolfson, Pschology:With Azuaje, A., S. Apollon, M. Sparling, N. Nadig, C. Marco (student co-presenters). “Late Starting City Middle Schools: Role of Family Income and Health Care on 7th Graders’ Sleep Patterns.”  Annual New England Science Symposium (Harvard Medical School Office of Diversity and Community Partnership Minority Faculty Development Program and Biomedical Science Careers Program), Harvard Medical School. April 2008.Stephanie Yuhl, History:“Learning to Listen: Oral History Projects on the Community Level." Presentation, ME Humanities Council. Bowdoin Coll. 2008.
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		IIB1_txt: Outreach programs are foundational to our culture of community involvement, fostered over many decades. Today, most divisions earmark financial, staff, and program resources to outreach and partnerships. The College contributes (directly and indirectly) to neighborhood organizations, committing endowment and operational funds along with human and physical resources to community initiatives. Over 60 faculty, administrators and staff hold voluntary positions on Boards of Directors and Advisory Councils, and provide technical assistance to public agencies, organizations, and companies.Building on the Jesuit legacy of strengthening educational opportunities for all, especially the under-served, Holy Cross has developed many learning-related programs in Worcester.  We currently support 20 different tutoring and educational achievement initiatives in schools and community organizations. These include in and out-of-school-time learning programs for youth as well as ESL for immigrant adults. Our long-standing partnership with Worcester Public Schools provides multiple kinds of professional development for teachers as well as student classroom assistants. Another essential dimension of our investment in quality education has been Holy Cross’ co-sponsorship of Nativity School of Worcester for economically disadvantaged boys (see description, Section III.1). Recently, Holy Cross committed full scholarships to Worcester students with family income below $50,000. Holy Cross regularly partners with organizations on service, research, and outreach.  For example, South Worcester Neighborhood Improvement Corporation is a collaboration of the College, the City, and the surrounding neighborhood. Seeded by a $25,000 grant from Holy Cross, the partnership pursued a series of quality-of-life improvements. We guaranteed a $1.4 million construction loan to build 12 units of affordable, occupant-owned housing, and, to protect SWNIC from default and insolvency, assumed financial responsibility for the project.  Students staff the office, summer programs and food bank operations.
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		IIB2_txt: In addition to Donelan Office and Student Affairs programs, institutional resources for outreach include:Student Program for Urban Development: Chaplains’ Office volunteer program that includes 40 outreach programs and 600 active members. Participants are expected to commit to orientation, weekly service in a designated SPUD site, and monthly reflections led by student program directors.  Community Work-Study:  Eligible students are placed in organizations throughout Worcester, providing support to non-profit and social service agencies (ex: staffing after-school youth programs, tutoring, mentoring, clerical assistance, and research projects). In 2007-2008, Holy Cross filled 92 placements, and significantly expanded summer employment. Cultural and Athletic Offerings: Performances and athletic events are open to the Worcester community. Most concerts are free. Local schools regularly visit Cantor Art Gallery. Athletics donates tickets to area residents and schools. Residents are also invited to campus for Spring Weekend Carnival, the annual Easter Egg Hunt, and Trick-or-Treating. Edward Isser, (Theater Department) serves as Executive Director of Redfeather Theatre Company, a collaborative theater group that performs with student apprentices working side-by-side community members (ex: Worcester Shakespeare Festival). The College also has a long-standing relationship with the Worcester Art Museum.  For ten years, we have managed the museum’s library and recently, became host to all its electronic resources.Library and Technology Services: Campus libraries are open for public use. Holy Cross is a member of Worcester’s Academic Research Collaborative that includes all colleges and universities, the Tower Hill Botanical Gardens, and the Worcester Public Libraries. Information Technology provides computers and technical support to organizations like Nativity School and SWNIC.Other: Collaborations with the City for economic development include financial support for the Hanover Theater and a rental waiver for the Worcester Tornadoes use of the HC baseball stadium. 

		IIB4a_txt: Institutionally and across engagement programs, mutuality and reciprocity are shared commitments, promoted through 3 core strategies. These strategies have evolved over many years of collaboration and shared learning about how to improve our relationships and to be more effective in living out our mission.First, we strive to invest an array of resources in strategic partnerships that are of mutual benefit to the College and community. For example, since 2003 the College has collaborated with residents, organizations, and city officials in South Worcester to purposefully address critical neighborhood issues, such as affordable housing and economic development. The College’s co-sponsorship of Nativity School is another example. In both cases, multiple departments contribute their time, talents, and resources. Second, we strive to make programmatic changes that reflect the perspectives of community partners (Section I.A.3.a). We believe this has been one of the most effective tools for fostering reciprocity and sustaining effective partnerships. The Community Engagement Committee provides a space for discussions about how to maximize resources while responding to interests we share with organizations and residents alike. For example, in 2007-2008 the committee compiled a database of all organizations we work with to determine points of programmatic overlap.  The committee also redesigned First-Year Orientation community programs to include relationship-building opportunities with key partners. Rather than a one-day service project, students will experience our community firsthand by meeting with organizational leaders, hearing about the city’s history and culture, and exploring nearby neighborhoods and parks.Finally, we have recognized, especially through this application process, that on-going, centralized evaluation of our community involvement is an essential area of growth.  We understand that a systematized process for reflecting together with our community partners can lead us to sustaining reciprocal relationships, and enhance our effectiveness long-term.

		IIB4b_txt: In addition to departmental feedback and reporting processes described previously, the Community Engagement Committee and the Holy Cross Community Alliance are the primary vehicles through which we provide feedback to one another on campus, and to our partner organizations.  Through the Community Engagement Committee we are able to share information and assess what is working and not working about our community partnerships. Information collected during Holy Cross Community Alliance meetings is disseminated to appropriate campus offices for consideration, feedback and action when deemed appropriate.  For example, in response to information collected at these meetings from community members, work-study and community service assignments have been reallocated and shifted to better reflect community interests. By and large, those individuals with the strongest connection communicate feedback and assessment directly to community partners.  Noted in Section I.A.3.a, the departmental evaluation tools also allow us to communicate regularly with our community partners and they with us.  We believe that centralizing data collection and analysis and continuing to support on-going feedback loops with community partners can help us to strengthen our understanding of and response to the experiences of our community partners.

		IIB5_txt: Robert Bertin, Biology: “Vascular flora of Worcester, Massachusetts.” Special Publication of New England Botanical Club, Cambridge, MA. 2000. and “Losses of native plant species from Worcester, Massachusetts.” Rhodora 104:325-249. 2002. (Publications from ground-breaking study of Worcester’s current flora compared to that recorded 70 years ago.)Rev. William Clark, S.J. Religious Studies: Authority and Intimacy: Local Communities and the Foundations of Church.  Collegeville, MN: Liturgical Press, 2005.  Thomas Doughton, Center for Interdisciplinary & Special Studies: From bondage to belonging: the Worcester slave narratives. B. Eugene McCarthy and Thomas L. Doughton (Eds). University of Massachusetts Press, Amherst. 2007.Catherine Roberts, Mathematics: “Environmental Mathematical Modeling: The Grand Canyon.” Math Horizons, pp. 10–13, Sept 2007.Maria Rodriguez, Political Science: Global Environmentalism and Local Politics–Transnational Environmental Networks in Brazil, Ecuador, and India. State University of New York Press, Albany: 2004.Edward Thompson, Sociology/Anthropology:  “The invisible lives of men: Their caregiving.”  Keynote presentation at annual meeting of National Association of Professional Geriatric Care Managers, Boston. (2007).  Based on research reported in: Men as caregivers: Theory, research, and service implications. Betty Kramer & Edward Thompson(Eds.). New York: Springer Publishing.Amy Wolfson, Psychology: “Sleep and School Functioning: The Adolescent Challenge.” Invited talk, New Britain, CT Area League of Women Voters and New Britain High School Panel Discussion on School Start Time for Adolescents, November 2005. and National Institute of Child Health & Human Development. Principal Investigator. Young Adolescent Sleep-Smart Pacesetter Program, R01 HD047928-03, July 2005–April 2009.  (Work with two Worcester public middle schools to evaluate effectiveness of preventive/intervention program for 7th and 8th graders focused on sleep hygiene and general health.  Psychology majors assisted with assessment/implementation of 8-session program.

		III1_txt: Section I.B.2.a: Internal budgetary allocations with permanent funding that supports institutional engagement include: 1) Positions that are full-time community engagement (Director, Donelan Office of Community-based Learning and Special Assistant to the President for Community Relations: $186,368); 2) Positions that have part-time allocation for community engagement (Associate College Chaplain; Assistant College Chaplain/Director, Arrupe Immersion Program; Director, Summer Internship Programs; Manager of Promotions & Events/Director of Intramurals; Assistant to the Vice President of Student Affairs: $118,735); and 3) Permanently funded community involvement programs and initiatives (Community-based Learning, Community Relations, Cantor Art Gallery, Teacher Education Program, Cooperative Teacher Stipends, Student Employment/Community Service (non-federal portion), International Ambassadors, Internships (CISS), Marshall Fund, Ministry Internships, Off-campus Concerns, SPUD operating funds (includes internships), Summer Internships, Walk to Cure Cancer, and other community projects supported annually: $391,710).  Holy Cross also earmarked scholarship funds for Worcester students totaling $2,268,860.  Finally, a series of other projects that have received temporary funding include Hogwarts at Holy Cross, Appalachia, Habitat International, Holy Cross Cares Day, and Relay for Disaster (total=$281,564).-----Section II.A.1.a: When the Donelan Office was established, Holy Cross made an intentional decision to use “community based learning” versus “service learning” to capture a range of learning opportunities. Prior to 2001, several faculty taught courses that connected classroom learning with community experiences, but as an institution there was no “hub” for faculty and students engaged in this pedagogical approach. With the first director of the Donelan Office, experienced and new CBL faculty gave shape to how these courses would be defined, and the process by which the Director would collaborate with faculty members. -----Section II.B.1: Nativity School or Worcester is one of Holy Cross’s most significant outreach programs.  While the College does not provide direct financing, the past and current chair of the Nativity Trustees is a member of the Holy Cross community as are 25% of board members.  Each week, over 100 students serve as mentors and tutors; Nativity students regularly visit campus; the Jesuit Community has provided significant financial and spiritual support; computers, books and scientific instruments have been donated; many physical plant employees volunteer time and skills to upgrading facilities; and faculty and administrators have contributed significantly in time and dollars to ensure the School’s success. Several alumni have established scholarships at Holy Cross for Nativity students when they are of age to attend college.  Holy Cross maintains Nativity’s financial records and supports its audit.
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